KNOWLEDGE WORDS

|W
PUBLICATIONS

P

MULTILINGUAL ACADEMIC
JOURNAL OF EDUCATION

AND SOCIAL SCIENGES

VOLUME 8 ISSUE 1




= MULTILINGUAL ACADEMIC

MULTILINGUAL ACADEMIC J 0 U R N AL U F (p
JOURNAL OF EDUCATION
AND SOCIAL SCIENCES
-
- ISSN: 2308-0876

EDITORIAL TEAM
Editor-in-Chief
Dinas Kostas, University of Western Macedonia, Greece

Founding Editor
Verma Gajendra, University of Manchester, UK

Associate Editors
Griva Eleni, University of Western Macedonia, Greece
Panitsides Eugenia, Hellenic Open University, Greece

Editorial Assistant
Myrto Dina, University of Western Macedonia, Greece

Editorial Board

1. Alevriadou Anastasia, University of Western Macedonia, Greece
Barkas Panagiotis, University of “EQREM CABEJ”, Girokaster, Albania
Blandul Valentin, University of Oradea, Romania
Bradea Adela, University of Oradea, Romania
ChiperSorina, “AlexandruloanCuza” University of lasi, Romania
Dimasi Maria, Democritus University of Thrace, Greece
Galantomosloannis, University of the Aegean, Greece
Gougoulakis Petros, Stockholm University, Sweden
lordanides George, University of Western Macedonia, Greece
10. Karoulla-Vrikki Dimitra, European University, Cyprus
11. Kalekin- Fishman Devorah, University of Haifa, Israel
12. Karalis Thanasis, University of Patras, Greece
13. Koutselini Mary, University of Cyprus
14. Kyridis Argyris, Aristotle University of Thessaloniki, Greece
15. Nikolaou George, University of loannina, Greece
16. Pavlenko Olena, Mariupol State University, Ukraine
17. ReckalLiljana, University EqremCabej, Gjirocaster, Albania
18. ShkurtajGjovalin, University of Tirana, Albania
19. Sinha R.B.N., B.S. College, Danapur, Patna, India
20. Spinthourakis Athena-Julia, University of Patras, Greece
21. Stamou Anastasia, Aristotle University of Thessaloniki, Greece
22. ValtchevBoian, Sofia University “St. KlimentOhridski”, Bulgaria
23. Vounchev Boris, Sofia University “St. KlimentOhridski”, Bulgaria
24. Voyevutko Natalya, Mariupol State University, Ukraine

©oNDU A WN

PUBLISHER: KNOWLEDGE WORDS PUBLICATIONS

WEBSITE: www.kwpublications.com




_“=— MULTILINGUAL ACADEMIC

MlII.TILINﬁUAL ACADEMIC J 0 U R N A 0 F (p
OURNAL OF EDUCATION I
AND SOCIAL SCIENCES

www.kwpublications.com

ISSN: 2308-0876

TABLE OF CONTENTS
(Volume 8, Issue 1)

Sr. Paper Title Page No.

1 “Yes, We Can” by Will. I. Am. Music Video or Political Propaganda? 1-17
Author(s): Georgia Tsampra, May Kokkidou

2 The Greek Language Education in Albania: A Professional Development 18-27

Framework for Greek Language Teachers
Author(s): Spyros Bouras

3 Local Tensions under the “Refugee Crisis”: The Rise of Xenophobia in Chios 28-37
after the EU-Turkey Statement of 2016

Author(s): Nikos Souzas, Georgios Diakoumakos, loulia Mermigka & Yannis
Pechtelidis

4 Representations of Greekness on Multimodal Material: The Case of Cosmote 38-51
Advertisements (2010 - 2018)
Author(s): Eleni Apidopoulou
5 An Evaluative Approach of E-Learning Using Moodle in a Distance Post- 52-65
graduate Course: A Case Study

Author(s): Georgios Papaioannou & Eugenia A. Panitsides
6 Creative Writing, Digital Storytelling and the Arts in EFL: The Case of Storybird 66-75
Author(s): Kyrmanidou Elli
7 CLIL in Second Language Education: A Pilot Project with Immigrant Students in | 76-86
Greece

Author(s): Isaak Papadopoulos & Elena Agathokleous
8 Fostering Critical Thinking Skills in Preschool Education: Designing, 87-105
Implementing and Assessing a MultiliteraciesOriented Program Based on
Intercultural Tales

Author(s): Isaak Papadopoulos & Effrosyni Bisiri

9 Is a ‘Snowman’ a ‘Man Made of Snow’? Morphology Teaching through 106-130
Children’s Stories

Author(s): Marina Tzakosta, Chrysavgi Derzekou, Anastasia Gerontaki, Anna
Vrachnaki & Niki Vrodorinaki

10 | Children’s Drawings and the Grammar of Visual Design: Pedagogical 131-150
Application of the Depiction of the “Other” in Pre-school Children’s Drawings
Author(s): Evmorfia Kipouropoulou

11 | Toddler Engagement in Digital Aloud Reading: The Role of Variations in 151-167
Designing and Presentation of Digital Stories
Author(s): Eleni Gkantia & Kostas D. Dinas
12 | The Importance of ICT in Primary Education: Interpretive Schemes and 168-182
Practices in the Island of Lesvos
Author(s): Marina Stamati

13 | Critical Literacy in Preschool Education Classroom 183-219
Author(s): Aikaterini Kokozidou, Efthymia Goti, Konstadinos Dina

PUBLISHER: KNOWLEDGE WORDS PUBLICATIONS

WEBSITE: www.kwpublications.com



https://kwpublications.com/papers/detail/MAJESS/6961

== MULTILINGUAL ACADEMIC & j\/

MULTILINGUAL ACADEMIC (
JOURNAL OF EDUCATION
AND SOCIAL SCIENCES

T www.kwpublications.com

2] ISSN: 2308-0876

“Yes, We Can” by Will. I. Am. Music Video or Political
Propaganda?

Georgia Tsampra & May Kokkidou

To Link this Article: http://dx.doi.org/10.46886/MAJESS/v8-i1/6961 DOI:10.46886/MAJESS/v8-i1/6961

Received: 02 January 2020, Revised: 05 February 2020, Accepted: 28 February 2020

Published Online: 18 March 2020

In-Text Citation: (Tsampra & Kokkidou, 2020)
To Cite this Article: Tsampra, G., & Kokkidou, M. (2020). “Yes, We Can” by Will. I. Am. Music Video or Political
Propaganda?. Multilingual Academic Journal of Education and Social Sciences, 8(1), 1-17.

Copyright: © The Authors 2020

Published by Knowledge Words Publications (www.kwpublications.com)

This article is published under the Creative Commons Attribution (CC BY 4.0) license. Anyone may reproduce, distribute,
translate and create derivative works of this article (for both commercial and non-commercial purposes), subject to full
attribution to the original publication and authors. The full terms of this license may be seen

at: http://creativecommons.org/licences/by/4.0/legalcode

Vol. 8, No. 1, 2020, Pg.1-17

https://kwpublications.com/journals/journaldetail/MAJESS JOURNAL HOMEPAGE

Full Terms & Conditions of access and use can be found at
https://kwpublications.com/pages/detail/publication-ethics


http://creativecommons.org/licences/by/4.0/legalcode

“== MULTILINGUAL ACADEMIC @ \+/

MULTILINGUAL ACADEMIC J 0 U R NAL 0 F (p
JOURNAL OF EDUCATION
AND SOCIAL SCIENCES
e
] ISSN: 2308-0876

“Yes, We Can” by Will. I. Am. Music Video or
Political Propaganda?

Georgia Tsampra & May Kokkidou

European University Cyprus

Abstract

The present article investigates the polysemic world of audiovisual digital objects of popular
culture, using as a case study the video “Yes, We Can” which has been produced by the popular
music producer and song writer will.i.am. “Yes, We Can” is a mashup music video which includes
excerpts from Barack Obama’s campaign speech (2008 pre-election campaign), featuring many
celebrities. The analysis (decoding and interpretation) of “Yes, We Can” is based on a new
synthetic multimodal model, following the premise that in every audiovisual object, language,
image, sound and music interact dynamically, creating multiple levels of meaning. Our
multimodal analysis focuses on the synergy of the video’s semantic systems, its communication
potential and aesthetic identity. According to our results, “Yes, We Can” differs from
conventional music videos and can be considered as a special genre of music-political video which
makes organic use of music video language in order to express social-political messages. Another
conclusion is that our model is a functional one enabling the emergence of hidden meanings of
a music video.

Keywords: Codes, Music Video, Political Video, “Yes, We Can”, Multimodal Analysis.

Elcaywyn
OL paydaieg KoL EKTETOUEVEG TEXVOAOYLKEG KOl KOLVWVIKEG UETABOAEC TTOU CUVTEAOUVTAL OTIC
HUEPEC MOC £XOUV WC OUVEMELA Tn Slapopdwon HLOG VEAG OMTKOOKOUOTLKAG KOUATOUPOG
(Vernallis, 2013). Ou véeg TeXVOAOYLEC £XOUV HETACXNHUATIOEL TOV TPOTO ETUKOWVWVIAC TWV
oVOPWMWV KOl TIC KOWWVLIKEG TIPOKTIKEG LOlaitepa HECA QMO TA TTOAUTPOTILKA KELPEVA. XTO
TAQLOLO AUTO N TMOAUTPOTILKOTNTA, SNAASNA N XPHON MOKIAWY CNUELWTLKWY TPOTWV otn Sounon,
nPOoAnYn Ko eppnveia evog pNVUPATOG, elval o kavovag ota Pndlaka neptBaiiovra, Kabwg
Kol otnv mapaywyrn Houowkwv Bivteo (Kokkidou, 2019). H moAutporikdotnta avadépetal os
HOPGEG TNC OVAAPACTOONG OTNV ETIKOVWVLA Kal cuvemnayetal dtadopa cUVoAa onUeiwv Tou
ouvdéovtal og £va pVUpa yLo va SnpLoupynoouV E€va oAoKANPWHEVO vOnUa.

JAUEPQ, EVW N LOUGCLKN TIAPOHEVEL WC ULOL AKOUOTLKA Hopdn, N LOUGCLKA ETILKOWVWVIA Kl
gunelpia yivetal OAO Kol TILO TTOAUTPOTILKH UE EEEXOV TMOPASELY O TO LOUGLKO Bivteo. Ta HOUOLKA
Bivteo Bewpouvtal WG AUTOVOUA KAAALTEXVLIKA OMTIKOAKOUOTLKA avTIKeipeva uBpLldlkng puong
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KOl WG avegaptnTa HECA MOUGCLKAG ETUKOWWVIOG. MpoodEPOuV OTOUG OKPOATEG-OeATEG
TIANPOodOopIeG 0 €vav TIUKVO Kal TEPIUTAOKO CUVOUOOUO OTTIKWY KOl HOUCLIKWY Kwoikwv Kal
Slapopdwvouv TNV aloBnTIKN-HoUCoLKN) Toug gumelpia. OL €lKOVEG TwV PBivteo evioxUouv TNV
MpOcAnyn TNG LOUGCLKNAG Ko avadelkvUouV To Tpayoudt, eviote mpooBEtovtag cUUBOALGHOUG Kot
ToAUTAoKa véa vorjpata (Kokkidou, 2019).

To pouolkO BIVIEO KUPLAPXEL OTIC TPAKTIKEG TNG MOUOCLKAG PBlopnxaviag, ota Siktua
ETUKOWWVIOG KOL OTLC TIPOKTIKEG TOUu Kowou (avtaAAayn apyxeiwv, Snuioupyia Bivteo). Ou
onuepwol AvBpwrmolL CUPUETEXOUV Kol HolpAlovTal TG HOUCLKEG TOUG EUMELpleG péoa amod
SLadIKTUAKEG TMAATPOPEG OTIOU TO HOUGLKO Bivteo elval To Baoikd HECO eMIKOWVwWVIAC. Avapeoa
o€ auTéC TIg mMAatdoppeg to YouTube €xel onuavtikr B€on, SLOTL ETUTPETEL OTOUG XPHOTEG VAl
oAAnAerudpacouv o MOAAA Kol EVAAAQKTLKA eTtiMeSa xwpig va amattouvtal eOIKEC SeELOTNTEC
oTn xpron ¢ texvohoyioag (Kokkidou, 2019).

AVo amno ta o dnuodAn €idn Bivteo mou cuvaviwvrtal oto YouTube sivol to pouoika
Bivteo kat Ta moALtikd Bivteo. To pouotko Bivteo oto neptBarlov tou YouTube, cUpdwva pe tn
Vernallis (2013), opiletal wg pia ox€on LETAEY TOU OTTLKOU KOL TOU OLKOUGTLKOU CUGCTHLATOG TTOU
amoteAel Tn Baon yla TV avayvwon tou. To Bivteo mpowBeil Eéva tpayoUlSL TO OTolo pE TN oElpa
TOU TpowBel €va AAUMOUM PE KUPLO oTOxo va TPoPAnBel n ewova tou KoAAITEXVN Kal va
auénBouv ol TwANoeLG Twv Slokwv Tou, apa va auEnBbouv ta kEpSn tn¢ Stokoypadikn eTalpeiag.

MapdAAnAa, oto YouTube cuvavtwvtal MOAITIKA BIVIEO TIOU EVOWUOATWVOUV OTOLXELQ
PNTOPLKAC KALTIPOTIAyAVEaC, AMOTEAWVTAC YL TTOAAOUC TTOALTIKOUC LEPOC TNG TOKTLKAG TOUC KATA
TNV NPOEKAOYLKI EKOTPATELA TOUG, £(TE yLa TNV IPOBOAN Tou¢, £ite yia TN Suohrnon TIOALTIKWV
avtutaAwv (Hediger, 2009). H empporn) Twv Bivteo autwv Bewpeltal onUavtikn Kat £xel ouvoebel
OKOHA Kol HE TO ekKAOyKO amotéAeopa. Adtaudiofitnta to YouTube €xel ouvelodEpel otn
OKNVLKNA TtopAotacn KoL oTo «Bgapa» tng MoALTIkN G apévag. Zupdwva pe tov Hediger (2009), to
YouTube €xel Snuoupynoel pa véa KouAtoUpa MoALTIkAG Aoyodoaoiag, eival éva SnUoKPATIKO
HEoo To omoio Sivel 0To eKAOYLKO CWUA TNV Eukalpia va mapakoAouBroel auBEeVTIKA TIOALTIKA
OTLYULOTUTIA KOLL VAL KPLVEL TOUG TTOALTIKOUG, KABwG armokaAUTttovTaL oL adUVaILEG TOUG.

Méoa ano ta ToALTIkA Bivteo mpomaydvdag 0 TOALTIKOG ETILOLWKEL TNV ATOTEAEGUATLKA
XELPAYWYNON TOU KOLWVOU, yLa VOl ETIITUXEL TOUG ETILOUUNTOUG OKOTIOUE TOU KOlL YEVIKA TipooTtaBel
va nieplopioet to nedio emAoyng ota pPEAN Tou kowou. H emAoyn meplopileTal anod Tov avotnpo
€Aeyxo NG pong mAnpodoplwy, arnod TI§ MPOOKANCELS yla «dpdon edw Kal Twpa» KAl amo tnv
anokpun mNywv. Zuxva n mponayavoa €xeL tn popdr cuvaloONUATIKWY EKKANCEWY LE OTOXO
™V apeon dpaon.

H duokoAia avaAuong twv Bivteo odelleTal oTNV OMTIKOAKOUOTIKA TTOAUTTAOKOTNTA TOUG.
AuTo odeiletal oto OTL KABOE onpeio Tou ekAoTOTE Bivteo eUMepPLEXEL Eva GUOLKO UALKO onpaivov
TIOU Unopei va epunveuBei tdéoo o€ ox€on e TO S1KO TOU ONUELWTLIKO cUOTNUA, 000 KoL cUUbwWVA
HE GANQ ONUELWTIKA CUCTAMOTA. JUVOAKKA n yAwooa tou Bivteo SLEmMeTal amd KWOLKES Kol
oupBaocelg oe €va aAAnAévbéeto oUvolo onpeiwv (ocvotnua) oto omoio, katd tnv Kokkidou
(2019), kaBe ONUELWTIKOG TPOMOC OUVELOPEPEL Ot €va OUVOAO TIOBAVWV VONUATWV.
EnutpooBétwe, yiao TNV eppnvela Tou cUVOETOU MOAUTPOTILKOU KOOHOU €VOG BIVTED TPEMEL Va
AapBavetal unoyn to mAaiolo mapaywyng, dtakivnong kat umodoxng tou. Ta Bivteo eival
TIOALTIOLLKAL KOLL LOTOPLKA TIAQULOLWEVA, TIOAUCH A KoL TtpoodEpovTal yio Th dnuoupyia moAAwv
S10POPETIKWV VONUATWY amod S1ddopoug avayVwOoTEeC.



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 8 No. 1, 2020, E-ISSN: 2308-0876 © 2020 KWP

Zkomag tn¢ Epeuvag kot MeBodoAoyka Epyaleia

ITNV LEAETN HOG VLA TA LOUOLKA Bivieo TG SnuodAoUG HOUOLKNG, EVIOTILOAE TO LOUGLKO Bivteo
«Yes, We Can» tou will.i.am kat Stamiotwoape OtL anoteAel pia €8IKA TEPIMTWON LOUOLKOU Kall
TOALTIkoU Adyou. Mapdho mou 10  «Yes, We Can» €XeL ONMOTEAECEL QVTLIKEIUEVO EPEUVWV
avadoplkd HE TN OXEON TNG MOATIKNG He Ta vEéa Yndlakd meplBarlovia, ol PeAETEG Oev
nepAapBAavouv TNV TMOAUTPOTIKN avaAuon Ttou Pivteo mpokelpévou va SlepeuvnBolv ot
eTSLWEELG TWV TTAPAYWYWV TOU Kal N aykupwaon TnG pntopLkng tou Obama og auto.

IKOTOG TNG mapoloag €peuvag eival n avaluon tou «Yes, We Can» w¢ MOAUTPOTIKOU
OVTIKELLEVOU WPE OTOXO TNV €l60Aoyikn) Tou Katdtaén AapBdavovtag unmopn To KOWWVLKO Kol
TLOALTIKO TTIAQILOLO, TO TIEPLEXOUEVO TOU, TOUCG CUVTEAECTEC KOL TOL CUCTAHOTA ETILKOLVWVIAC TTOU TO
amoptifouv. Ta epeuvnTIKA epwtripata ivat: To «Yes, We Can» glvat aplyws Houotko Bivteo n
TIOALTIKO Bivteo pe otolxela mMoALTkAg pomayavdag; Mola otoleia To Stadopomnololv anod ta
oUMBaTIKA poUOoLKA Bivteo;

H épeuva mpoteivel kal epapuolel €va vEo cuVOUAOTIKO POVTEAO OVAAUONC KAl EPUNVELOG
TIou avTAel otolyeia anod to cuvduaoTikd HoVvTEAO Twv Barthes-Greimas, 0nmwg mpoteivetal ano
™ XplotodovAou (2003), pe tnv avalitnon NG SNAWTIKAG Kal cUVONAWTIKNAC ONUOCLOC TWV
EIKOVWV, TOV EVIOTILOMO TWV LOOTOTILWV OTOUC OTIXOUG Kal TN oulAtnon Twv Kwdikwv Kal Twv
oupuBacewv mou SLEmouv tn yYAwooo tou. Ot KwSikeg cuUPAA oLV TTOANQTIAQ 0TV EPUNVELD EVOG
Bivteo Kkal £gouv TN SuvaTOTNTA yla AVOYWYEC, OPLOBETNON Kal avamnapdotacn evvolwv. Me
ONUELWTIKOUC OPOUC, OL KWOIKEC ETITPETIOUV OTOV HEAETNTH va €XEL TpooBacn oTo gupUlTEPO
ocuumav twv oeoloylwv ot pla kKowwvia (Kokkidou, 2019). Aflomoiibnke, emiong, TO
pneBodoloyikd epyaleio tou Cook (1998); Khalid, Islam & Ahmed (2019); Alzgool (2019)

nou adopd tnv aAlnAemidpacn €lkOvVaAC, HOUGLKAG KAl AOYOU OTA OTMTIKOOKOUGOTLKA
QVTIKELMEVA UE OPOUG TN «CUUHOPPWON», TNV «AANAOCUUTARPWON» KaL TOV € AVTOYWVIOUO».
ErumAéov, ANdBnke unoyn n Bewpia tng Vernallis (2001, 2013); Umrani, Ahmed & Memon
(2015); Zin & lbrahim (2020). ywa Ta xapaktnplotikd tou YouTube, kaBwg kat yia tn ¢puon Kat ta
XOPOAKTNPLOTIKA TOU HoUoLkoU Bivteo. MNa tnv avdAuon Kot T ouvONAWOEL{ TOU HOUGLKOU
ONUEWWTIKOU CUOTHUATOG XPNOLUOTIOONKE LOUOLKOAOYLKA-ONUELWTLKA avaAuon (Tagg, 2009).
MNna 1o INTUa tng €L60AOYIKAG KaTATAENG TOU Bivieo (LOUGLKO, TIOALTIKO 1) LOUGCLKO-TIOALTLKO)
avatpétape otig peAéteg Twv Jowett kat O’'Donnell (2012); tou Wood (2016); Hediger (2009) yia
TN PNTOPLKN, TNV TPOTIAyAvSa Kal Tn oXEoN TOUG UE TLG VEEC TEXVOAOYILEG.

ZuvoAlkad, to Bivteo «Yes, We Can» tou will.i.am xpnolpomnolndnke wg LEAETN TEPLITTWONG
TiPoKeLPEVOU va SlepeuvnBel n AeLToupylkOTNTA TOU CUVOUAOTIKOU UMOVTEAOU OTnV avaAuon
TLOAUTPOTILKWY QVTLKELLEVWV KoL avadopLka Ue tn Suvatotntd tou va anokaAupel A\avOAavouoeg
TITUXEG TNG TIOAUTPOTUKI G ETILKOLVWVLAC.

To Seiypa tng €peuvag: «Yes, We Can» tou will.i.am

ZUVONRKEG mMapaywyng

To Bivteo «Yes, We Can» kukAodopnoe otig 2 OeBpouapiov tou 2008, katd tn SLAPKELA TNG
T(POEKAOYLKNG KOapmaviag Tou Barack Obama, and tov xpriotn «WeCan08» oto Dipdive.com-to
ToTe mpoowrniko blog tou willi.am-kat oto YouTube. EmpoOkelto yla mapaywyr Tou
Tpayoudorolol kat rapaywyol will.i.am, emikepaArc Tou Houokou cuykpotipatog «The Black
Eyed Peas», kalL Tou oknvoBetn Jesse Dylan. Ol otixolL Tou tpayoudlol mpoépxovtal amnod tnv
nipoekAoyikr optAia tou Barack Obama oto New Hampshire, ot 8 lavouapiou tou 2008. Tov
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TIOALTLKO TTAQLLOLWVOUV TPOCWTIA TOU Bedpatog pe evepyn Spaon otn dlavBpwrtia, TNV MOALTLKA
Kol Tov aktiBlopdl. Asv eykpiBnke TOTE €MOAMWG QMO TOUC TAPAYOVTEG TNG EMioNUNG
ekoTpateiag Kal mpoPANONKe wg Eva LOUGLKO BIVTED EUMVEUCHEVO A0 TN GUCLOYVWHLA KL TOV
TIOALTIkO Adyo tou Obama?.

Ano tnv npwtn efdopada tng epdaviong tou oto YouTube onueiwoe peyaAn emtuyia,
evw amno tov PeBpoudplo €wg tov lovAlo tou 2008 efaocddAioe Teplocotepeg amd 21
eKaTOMpUpLa emokéPelg (Tagg, 2009). To 2008 BpaPeltnke pue to Emmy Award for Best New
Approaches in Daytime Entertainment.

To 2008 o Barack Obama kal to emtteAeio Tou opyavwaoayv pia TPoeKAOYLKN) KOUTIAVLA TTOU
aMae Ta pEXPL TOTE OeOOUEVA OXETIKA HUE TOV TPOTO TOU OLeAyovTov Ol TPOEKAOYIKEC
ekotpateiec. H pnropikn ¢ Baciotnke otn GUAETIKN Kot TIOALTIKI) cUUAiwoN, 0To TVeL LA TNG
CUUMETOXNG, TNG CUVEPYOOLAC KOL TNG EVOTNTOG ME KUpLloug afoveg tnv eAntiba (HOPE) kat tnv
oMayny (CHANGE). Qg oAdykav xpnotporowiBnke to «Change, we can believe in» pe tnv
«emwdo» «Yes, we can». To teAeutaio, amotéAeoe To B€pa TG opAiag Tou ou akoAoUBNnaoEe Tig
TIPOKPLUATIKEC EkKAOYEG Tou New Hampshire3.

Me tnv aflomoinon tn¢ Suvapung tou dtadlktuou Kal Twv social media, evepyomnoBnkav
€0gAOVTEC, xYopnyol KAl UTTOOTNPLKTEG OAWV TWV NALKLWYV, KUPLWE WG, véol Pndoddpol (McGirt,
2008). H ekotpateia umipée Beapatikn kot n mpowBnon tou Obama péoa amo Ti¢ SLASIKTUOKES
MAQTHOPUEG EMAOCE TN ONUOOLO €LKOVA €VOG TIOAITIKOU HE XOPOAKINPLOTIKA «celebrity».
MpoBANROnke péoa amo tn yA\waooa tne Stadriuong we Evag XOpLOHOTLKOC NYETNG TOU uTtepPaivel
TIC SLadopEG oTIC LOEONOYIKEG, KOWWVLIKEG, EUPUAEC, BPNOKEUTIKEG KOl GUAETIKEG TOUTOTNTEG
(Redmond, 2010).

FEVIKA XOpaKTNPLOTLKA TOU Bivteo

To Bivteo «Yes, We Can» eival aompopaupo kat Stapkei 4:25 Aemtd. Mpokettal yio mashup
Bivteo ektéAeonc (Cook, 2013). MepLExel amoondopata TnG optAiag Tou Barack Obama oto New
Hampshire ta onoia mAatoiwvovtat anod dtaonuétnTeG mou cuvodeloUV TOV AOYO TOU TIOALTLKOU,
elte tpayouvdwvrag, eite emavalapfdavovrtag ta Adyla tou, eite mailovrag pouoika opyava. Katd
™ Sldpkela Tou Bivieo SlakpilveTal TAVW KAL APLOTEPA TO AOYOTUTIO TNG TPOCWIILKAG LOTOCEALSOG
tou will.i.am n omola €xeL tov titho «DipDive».

H 0806vn 0TI mepLooOTEPEG MEPLTTWOELG Xwpiletal oe dUo 1 o€ tpla loa 1| dvica mMAaiola
(split screen). Imaviotepa eudaviletal éva mAaiolo (frame). Mpamtd keipevo eudaviletal
omopadikd. Ta mAdva elval otnv MAeLovOTNTA TOUG ecaia Kovtwva (medium close-up shots), evw
Alyotepa ival ta pecaia mAdva (medium shots).

O Obama mavta epdaviletal va PWAAEL TTHiow amod pikpodwva Kot TAALCLWVETAL ard AToua
mou gpdavilovral KpaTwvTag MAAKAT ota omoia avaypadovial Ta cAOYKaV TNG TTPOEKAOYLKNG
£KOTpOTELAC, TO OVOUA TOU Kal N nAekTtpovikn dleuBuvon tn¢ otooeAidag tou. Méoa amod
OUYKEKPLUEVEC ELKOVEC SIVETAL TO OTLypa TNE TTPOEKAOYLKNC OpIAlaC. H pouotkn Tou Bivteo eival

1B willi.am: Yes We Can (2008). Avaktifnke amno http://www.imdb.com
2B\. New Celeb-Filled Music Video for Obama. (2008, February 2) ABC News. Avaktibnke amno
http://abcnews.go.com/Politics/story?id=4231523&page=1

3B}\. Obama, B. (2008, January 8). New Hampshire Primary Concession Speech. Retreived from
http://www.americanrhetoric.com/mp3clipsXE/barackobama/barackobamannewhampshireconcessionARXE.mp3
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Sinynuatikn. 2to Bivieo dev elval opatd OAa TO LOUGCLKA Opyova TTOU AKoUYOVTAL, OV KOL KATIoLOoL
KaAALTEXVEG epdavilovtal mailovtag LoUaLka Opyava.

Avaluon kot epunveia tou «Yes, We Can»

Mo TG avaykeg TnG avaluong tou, to «Yes, We Can» XwpIloTnKE O€ TPELG EVOTNTEG UE KPLTAPLA
TS dpaoelg ou epdavilovral mi TNG 000VNG KoL TO TEPLEXOUEVO TOU Tpayoudlol. H mpwtn
gvotnta onuatodoteital anod to cuvOnua «YES, WE CAN» (0:00-1:58), n 6eUtepn amo to
ouvOnua « CHANGE» (1:59-3:05) kat n tpitn arnd tn Aé€n «HOPE» (3:06-4:25). Ze kaBe evotnta
Sivovtal wg titAol ol mapandavw Gppacelg avriotolya. Ito mapov apbpo, mapoucldlouuE Ta
QTMOTEAECUOTO AVAAUGONG KOl EpUNVELAC avadOpLKA LE TO AMOCTIACUA TNG TPWTNG EVOTNTAC
(1:19-1:58), A\Oyw TWV MEPLOPLOWY OTNV EKTOON TOU KELWEVOU. QOTO00, Ta amoTeAEoATA Elval
ouvadn PE auTa ou tpoékuav armo tnv avaluon oAOkAnpou tou Bivteo.

Kwdlkeg elkKOVWYV

AvTAWVTOC o To HOVTEAO TNG XplotoSoUuAou (2003), evtomicape oto andomaopo SeKATPELG
KWOLKEG:  XWPOU-XPOVOU, aVOYVWPLOLUOTNTAC, PUAETIKO, £uduro, oaflwv, nNALKLAKO,
evOupaTOAOYLKO, £KPPAONG MPOCWITWY, XELPOVOULWY, OTAONG CWHATOG, XPWHUATIKO, LOUGIKWV
OVTIKELLEVWV Kal ypamtol Kelpévou. Ot kKwdikeg autol adopolv Kal oto cuvolo tou Bivteo.
MNapouaotalovtal o eninedo dnAwong kat avaAvovtal o€ eninedo cuvdnAwong.

Kwéikag Xwpou-Xpovou: ITo andomaoUa TapATNPELTOL AMoucia cadwV XWPLKWVY KoL XPOVIKWV
TPOOSLOPLOHWY, TOGO avadoplkd Pe TNV oplia tou Obama, 600 Kal PE TO KOAALTEXVIKO LEPOG
tou PBivteo. Qotoco, n eudavion tTwv omadwv TOU KPATOUV TIAOKAT TIOPATIEUTIEL OE €va
nieptBarlov mpoekAoyLknG olAiag, evw n elkdva tng Scarlet Johansson mou dopdel aKOUOTIKA
Kal tpayoudd miow amd UIKPOPWVO TOPATEUTEL OE OTOUVTIO nyoypddpnong. O un
TPOodLOPLOUOG TOU Xpovou eival mBavov va bivel Eudaon otn SlaxpovikoTNTA TWV AfLWV TIou
nipoPdaAAovtal otnv TPoekAOYIKN Kapumavia tou Obama, aAAd Kal oTo OTL 0 TIOALTLKOG AOYOG
adopd 6Aoug Toug Yndodopoug, OxL Lévo to akpoatriplo tou New Hampshire.

Kwdikag avayvwplolpotnto Twv OCUMHETEXOVTWVY: OL Sldonuol cuppetéxovteg (Scarlet
Johansson, John Legend, Nicol Scherzinger, Kate Walsh, will.i.am, Amber Valletta, k.d.) 6ev
umoduovtal poAoug, aAld eudavilovtol PE TNV TTPAYUATIK TOu¢ Tautotnta. Me autdv tov
TPOTO, To Bivieo daivetal OTL EMISLWKEL TV ATXNON OE EUPU KOLVO KL LOLOLTEPA OTO VEQVLKO.
Ouuile, eniong, malalotepa pouotkd Bivteo pe GpAavOpwIkoUG OKOTIOUG TTIOU ETLXELPOUCAV
TNV Evepyomoinon tou Koo aflonowwvtag dtacnuotntec*. EEGANou, oL teploodtepoL armd Toug
ouppetéxovieg oto «Yes, We Can» Slatnpouv mpodil evepyou moAitn evioxlovtag, £ToL, TNV
npoPoAn Twv aflwv TNG EVEPyOTOiNoNG Kal TNG CULUETOXNG OTA KOLWA TOU EVTACCOVIAL OTO
TVeL A TNG Kapmaviag Obama.

DUAETIKOG KWSLKAG: 2TO KOAALTEXVIKO-LOUGCLKO LEPOC EKMTpOcwItoUvTalL oL AeUKoL ApEpLkavol, ot
Aolateg Apepikavol kot ot Agppoapeptkavol MoAlteg, evw ota mAdava tou Obama ot onadot mou
TOV TAQLOLWWVOUV €lval amokAeloTikd Agukol. Etol, to PBivteo ameuBuvetal oe OAOUC TOUG
Apepikavoug kat tapaAAnAa TovileTal N EUmIotoolvn OAwV 6To TPOCWTTo Tou AdppoapepLkavol
uroPndiou, N TOAUTIOALTIOMLKOTNTA KoL N LooTNTa ou Baoiletal oTo mveU A TNG CUVEPYATiac.

4 BA. «ONEbyONE» (2006), avaktiifnke and https://www.youtube.com/watch?v=ZD4jv21GjrM kat «Don’t vote» (2008),
avaktBnke and https://www.youtube.com/watch?v=Bo_iExUsQWE
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‘EPUAOG KWELKAG: 2TO KAAALTEXVLKO-OUOLKO LEPOC epdavilovial TtEvte avdpeg, £EL yuvalkeg Kal
€va ayopl, evw ota mAava tou Obama uneptepel To avépikd puAo, OWG KAl 6To GUVOAO TOU
Bivteo. Elvatl mBavov, efawtiag g ¢GUAETIKAG Kataywyng tou Obama, va emxelpeital n
Snuloupyla HLOG KAMWG «OUVINPENTIKAG» €LKOVOG Tou, KabBwg n umoyndlotnta €vog
Adbpoapeplkavoy TOALTIKOU €lval amo Hovn TG €va TOAUNPO BAUO yla TNV OUEPLKAVLKN
Kolvwvia.

Kwdwkag aflwv: to amdomacpa mpoBailovial KUpiwg oL aleg TNG OLKOYEVELAC KOL TNG
UNTPOTNTAC HECO OO TNV £lKOVA TNG Valetta mou epudaviletal Kpatwvtag oTnV aykKaAld Tng Tov
ylo tn¢. Elvat mBavo va umovoeital mwg n ekAoyn tou Obama Ba e€aodaiiosl euvoikOTEPEG
ouvOnkeg yla T dnuloupyia otkoyévelag kat Ba Stapulatel mapadootlakég agied.

HAWKLOKOG KWEKAG: 2TO KOAALTEXVIKO HEPOC epdavilovTal VEOL, ELKOOLTTEVTE £WG TPLAVTATIEVTE
€TWV Mepinou, evw ota mAdva tou Obama to mANBog amoteAeitatl KUplwg and peonAkes. H
emloyn autr mBavov otnpiletal oto OtL 0 Obama £€xeL 6N TNV amodoxn TWV «WPLLWV»
Pndodopwv Kot TNV MPOBECH EVEPYOTIOLNCNC TOU VEAVIKOU KOLVOU.

EvéupatoAoyikdg kwdikag: OL evdupatoloykeg mAnpodopieg epmioutilouv Ta VORUOTO TOU
Bivteo. Mevika, emkpatel To amAd KaBnuepvo vtuoLuo, n molkilopopdia kat n eAsubepia oTLg
OTIALOTIKEG ETIAOYEC, Xwplc va emixelpeital mpoBoAn Kowwvikwv Olakpioswv. Afilel va
ONUEWWBel 6tL n WotnTa t™g StaonuotnTag apPAvvetol avili va Toviletal pe akplBa kat
EVTUTIWOLOKA poUXA 1 EKKEVIPLKEG KOUUWOELC. Eival mBoavo ol evOUUATOAOYIKEG ETIIAOYEC VAl
TIAPOTEUTTIOUV OTOV IPOOSEUTIONO, TNV eAcuBepia, TNV MOAUPWVIA KAl TNV Omoucia KOWVWVIKWV
Stakpiloswv. NapaAinAa, n enionun epdavion tou Obama npoodidel KUPOG 0TO MPOCWTO TOU
Kol EVIOYXVEL JLO CUVTNPNTLKN €LKOVA, KaBwG aneuBuvetal Beoukad oToug MoAlTeg Twv H.M.A.
Kwdwkag ékppaong mpoocwnwv: OL ekPpACEL TWV TPOCWTIWV EVAL YEVIKA NTILEG, EVW OCO
efellooetal to Bivteo mAnBaivouv ta Yapoyela amotumwvovtag Ta cuvalolnuata Twv
OUMMETEXOVTWYV. O Obama pe 1o cofapo tou Lo mpocdidel fapuTnTa 0TOV MOALTIKO TOU AOYO,
EVW LE TO XOLHLOYEAO TOU ETULOOKLUALEL TOL XELPOKPOTHLATA TOU OKPOATNPLOU TOoU. ZuvdnAwvovtal,
€10, n eAmntiba, n evBappuvon Kkat n miotn mou gumnvéel o Obama, afieg mou mpofdaAiovtal ano
TNV KaUmavia.

Kwdikag xetpovopwv: Kabwg amouotdlel n évtovn kivnon Kol 0 X0pOG, OL XELPOVOULEG TwV
CUMMETEXOVTWV €lval Lblaitepa onUAVTIKEG. ZUYKEKpLUEVA, o Balfour pe tnv kivnon twv xeplwv
TOU Tovilel To ocuvOnua «Yes, we can», o Legend evwvovtag ta xépla tou A uPwvovTtag Ta divel
€udaon otnv e€wotpédela, aAAd KoL oTNV MVEVPATIKOTNTA. TEAOG, 0 Rodriguez upwvovtag tnv
oploTEP ] TOU YypoBld TOPATEUTIEL OTNV  AYWVLOTIKOTNTA. [EVIKOTEPA, OL XELPOVOWULES
ouvdnAWvVouV TNV MPOTPOTIH, TNV TLOTN KAl TNV gvepyomoinaon, dnAadn, kupla InToluUEVA TNG
KOLUTTAVLOG.

Kwdikag otdong owpatog: OL EPLOCOTEPOL OUUUETEXOVIEG EXOUV OTPOUMEVA TA TIPOOWTTIA TOUG
TMPOG TNV KApeEpa Sivovtag tnv eviumwon OTL Kowtalouv Tov akpoatn-Oeatr ota AT,
davepwvovtag nappnoia, eNikpivela kal eAsuBepia ékdppaonc. H ehadpla kivnon tou kedpaAiov
TPOG TA KATW TIou ouVoSeVEL To «Yes, we can» ToVvileL TNV €yKPLON TOUG OTO CAOYKQV.
XPpWHATIKOG KWKAG: To aoTipOpaUpo XpWHA TIPooSiSel «KOUAALTEXVIKOTNTA» OTLG ELKOVEG KOl
uropet va ouveeBel pe TN SlaxpovikotnTa oTNV MPoBoAn Twv LNVULATWY. H armouoio Xpwuatwy
elval mbavov va eixe wg otdoxo TNV €haylotomoinon tng ddomaocng NG MPOCoXNG TwV
QOB EKTWV KOLL TNV ETUKEVIPWOT] TOUC OTA HNVUHATA Tou Bivteo.
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KwSLKAG LOUOLKWY QVTLKELHEVWV: 3TO HEYAAUTEPO PEPOG Tou PBivteo Sev Slakpivetal n mnyn
TPOEAEVUONG TNG HMOUOCIKNG. XTo amoéonacpa eudaviletal o Greenberg va mailel kBdapa
Tpayoudbwvrag «Yes, we can» katl n Johansson va ¢opd aKOUOTLKA KOl va Tpayoudd ot €va
OTOUVTLO. AUTA TOL MOUCLKA QVTIKE(peva elval euPAnpaTiKa tg dnuodhols KOUATOUpPAS.
Juvéualovtag TNV MOPATHPNON AUTH ME GAAQ onueia Tou BIVTED, OTIOU KATIOLOL OUUUETEXOVTEG
nailouv BLoAl kat mavo-pouaotka opyava cuvdedepéva pe tnv uPNAr KOUATOUPA-KATAANYOUE
otn Slamniotwon nwg cuvdNAWVETAL 0 MTAOUPAALOUOG 0TV €kdpacn Kal N KABOALKr) CUMUETOXN
TIOU EUTVEEL O TIOALTIKOCG AOyog Tou Obama.
Kwdikag ypantou KeLPHEVOU: ITo amoonacpa epdavidovral Tplwv eldwv YAWOOIKA pnvouata.
To mpwTto €ival To AoyOTuTIo TOU HECOU KOWWVLIKAG Siktuwong tou will.i.am, «dipdive», mou
unnpée n Baowkn mnyn petadoong tou «Yes, We Can» kat Stapripiong tou i8Lou. 1o KAAALTEXVLKO
HEpog tou Bivteo eudaviletal n dpaon «YES, WE CAN», kUpLo cuvOnua tng MPOEKAOYLKAG
eKOTpATElAC, TO Omoio pall pe AAAEC ypamTeC GpAoElG/ouvONUATO AMOTEAEL TOV VONUOTLKO
afova tou Pivteo kal onuatodotel pla exwploth evotntd tou. Ita mAdva tou Obama
ovaypadovtol o€ TTAAKAT TTOU KPATOUV 0L oTtald0L TOU TO AOYOTUTIO TNE KOUMTAVLAG, N NAEKTPOVLKH
SlevBuvon Tou KoWwVLKOU Siktuou tou moALtikoU (BarackObama.com) kat to cuvOnua «Change
we can believe in». To Aoyotumo avaypadetal, niong, o Kovkapdeg mou popouv ol onadol.
JUVETIWG, LECA OO TO YPArTo Keipevo mou epdaviletal eni tng 066vng, o will.i.am mBavotata
ETUXELPEL va TPOTPEYEL TOUC ATTOSEKTEC TOU Bivieo va a.oxoAnBouv evepyd LE TNV KOUTIAVLAL.
JUVOALKQA, pEoa amd TNV omokwdlKomolinon Twv €LKOVWY TPOKUTITOUV VONUATA TIOU
OTOKOAUTITOUV  TIC TUBavEC TPOBEoEl TwV TMapaywywv Tou PBivteo kol Ttoautoxpova
ovtamokpivovtal otn pntoplkn ¢ Kaumavia¢ Obama. Ot kKwdIKeG glval ouvadeic pHe TOUG
BaolkoUg AfoveG TNG TPOEKAOYLIKAG €EKOTPATELOG, OMwG elval n QGUAETIKN KoL TIOALTIKA
ouudbWiwon mou TiBevtal TAvw amd OEOAOYIKEG, KOWWVIKEG, €UPUAEG Kol UAETIKEG
TOUTOTNTEG. Alvetal épudaon oto avBpwrvo pdowo NG Kowwviag mou untdéoxetal o Obama,
otnv eheubepila ™G €kdpaong, tnv LOOTNTA, TN SNUOKPATIKOTNTA KoL TNV Ttiotn. Emiong,
avadelKVUETOL N avaykn yla TOALTIKomoinon kal cupuetoxn. Méoa oe kAlpa eAeuBepiag ol
OUMMETEXOVTEG dailveTal va gumvéovTtal Kol va eviuvapwvovtal and To MPOcwno Kal Tov
TIOALTIKO AOyo Tou Obama, pe mBavo anotédeopa tnv Yrdo unép avtou.

H Kwvnpatoypadiki Nwooa tou Bivteo

To Bivteo eivat eidog adriynong mou xpnoluomnolei tn yAwooa tou Kivnuatoypddou. Etol, ta idn
TwV TMAAVWY, ta Kadpa Kot oL ywvieg ANPng amotedolv dopeic onuaciag kal emnpedlouvy T
Snuoupyia twv vonuatwy (Kokkidou, 2019).

Ooov adopad ta idn Twv MAAVWY, 0TO ATIOCTIOCO TIOU LEAETHOOE ETKPATOUV TA HECOLA
KOVTLVA, evw Alyotepa eival ta pecaia mAdva. Itnv mpwtn nepimtwon ¢aivovral kabapd ta
MPOOWTA KOL Ol EKPPACELS TWV XAPOKTAPWY ETITPEMOVTOG OTOV amodektn va Slakpivel Tn
ouVaLoONUOTLKA TOUG KOTAOTAON KOl VO TAUTLOTEL e eKelvoug. H SelTepn TepimTwon MAGVWV
XPNOLLOTIOLELTAL VL0 VO TTOPOUGCLACTEL TILO OAOKANPWHEVN E€LKOVA EVOC XAPOKTAPA OMWE, ylo
TAPASELYHA N ELKOVA TNG UNTEPAC LE TOV YLO OTNV QyKOALA TNG, N N €lkOva Tou Greenberg mou
nailel kBapa.

Tooo oto andonacua, 600 Kal 0To cUVOAO Tou Bivieo edpapudletal n TeXVIKN split screen,
6nAadn o xwplopog tng 00ovng os Suo loa r avioa Kal o Tpia ioa mMAaiola. Me tnv TauToxpovn
mapoucia Twv mpoownwv ot split screen mpoBdaAAetal n moAudwvia tautdxpova HE TN
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OUAAOYIKOTNTA Kal TNV &votnta, kabwg 0,1t cupPaivel oto kaBe mAaioclo ¢aivetal va
oAANAerdpad e To Suthavo tou. AAAA Kat n aloBnon Tou «TAUTOXPOVOU» TIOU ETILTUYXAVETOL LUE
To split screen &ivel tnv evtunwon otL Stadpapatiletal oto meptBaAAov Tou Bivteo pia MOALTIKNA
OUYKEVTPWON TIOU SLOOPPWVETAL UMPOCTA OTA ATLA TOU aKpoaTH-0gatn.

Owneploocotepeg AnPelg oto Bivteo tou will.i.am €xouv yivel oto Uog Tou PAEpaToG (eye-
level shot) Sivovtag tnv aioBnon otL n kapepa eivat otabepr. To €idog auto Tng AnYng mpoaodidel
QUECOTNTA Kal cadnVeELD OTN METAS00N TOU HNVULOTOG. ZUXVA TA TPOCWIA €ival €KKEVIpA
KaSpaplopéva KATL Tou UTOSElKVUEL SuVaUIKOTNTA Kal kKivnon. Me auti tnv emiloyn
unodnAwvetal n aioBnon tng eAeuBepiag, apa tng BouAnong kat tng anodaon .

JUVOALKQ, oL Kvnuoatoypadikol Kwdikeg Tou Bivteo mpofaiAouy Tig afieg Tng moAudwviag,
NG ATOULKAG EAeUBeplaG KAl ETUAOYNAG, TNG EVOTNTOG, KABWG Kot TNV afia TNG CUUUETOXNG TWV
TIOALTWV OTA KOLVA, CUVETIWGE KOL OTNV TIPOEKAOYLKN ekoTpateia tou Obama. Emtiong, mpoodépetal
otov anodéktn n duvatotnta va atoBavOel 0Tl pEow tNE 080vVNC TOU CUUHETEXEL Kal O (8log o€
pLoe tpoekAoyLkn ekdnAwon yla tov Obama, 1} OtL unmopel va cuvdpApeL O QUTAVY, KATL TTOU
unnpée {(nToupevo TNG SLadIKTUAKAG Kapmaviag tou 2008.

AvaAuvon otixwv

JUuudwva pe tov Greimas, miow amd kabe popdry Adyou UMOPOUUE va AVIXVEUGOUUE MLa
adnynon (BA. Tarasti, 2017). Auti n anodn LoxVEeL Kat yLa To tpayoLdt «Yes, We Can» To omolo,
mapoAo mou Sev elval apnynUOTIKO, EUMEPLEXEL Hla oTolXelwdn adrynon. Mpokettal yla tTnv
«lotopla» tou «Yes, we can», Tou cuvBnuatog mou, cUudwva PeE TO TPAyoUSL, OUGCLACTIKA
yewnonke tautoxpova pe tnv dpuon twv H.M.A.: Tavutiletal pe tn «poipa» tou £€6voucg Katl
TPETEL va €lval n Kwntipla Suvapn mou Ba eruTpEPEL OTO AUEPLKAVIKO €BVOG VOl VIKNOEL TIG
SuokoAieg kat va eATtilel yla To PEAAOV.

Ma tnv avaAuon Twv otixwv tou «Yes, We Can» evtomiotnkayv ot €EAG LOOTOTES: XpOVoU,
dnuokpatikotntag, €6votntag, BpnokeuTkotnTag, LoToplkotnTag, emPeBaiwong kot
anodaoctotikotnTag, alayng, ¢GuAetkotntag, ¢uvAou, aflwv, avtutaldtntag, SuokoAlwv,
OTOULKOTNTAG, TALSIKOTNTAG, GTWXELAG, XWPOU. AUTEG OL LOOTOTIEG AELTOUPYOUV WG KWOLKEG
(XprotobouAou, 2003) kat avaAuBnkav ot eninedo cuvdnAwong.

MapaBETOULE TOUG OTIXOUG TOU OUMOCTIACUATOG TIOU ETUAEXONKE ylol T QVAYKEG TOU
apbBpou:

Yes, we can to opportunity and prosperity.

Yes, we can to opportunity and prosperity.

Yes, we can heal this nation. Heal this nation.

Yes, we can repair this world. Repair this world.

Yes, we can. Yes, we can. Yes, we can. Qen, annu yecholim. Yes, we can. Si, podemos. Si, se

puede.

Jto amoomaocpa evromilovtal ot €€nc Lootomieg: aflwv, GUAETIKOTNTAG, £BvoTNTAC,
emBeBaiwong kot anodaoLoTikOTNTAG, XPOVOU,.
lootonia aiwv: H wotomnia tTwv aflwv ekppaletal Pe TIG EVVOLEC «opportunity», «prosperity»
Kol Ta pripata «heal» kat «repair». To anoonacpa BplokeTal 0To TEAOC TNG MPWTNG EVOTNTAG TOU
TPayoudLoU Kal AELTOUPYEL WG cupmEpacpa. Méoa amd Toug aywveg Tou opeABovTog £xouv
Slaodpaliotel ol onuavtikég afleg TnNg eukalplag Kal Tng eunueplag, alAd €xouv dnuiloupynBetl
Kall oL TtpoUMOB£0ELC TOOO yLa TN Bepareia TOU apepKavikou €Bvoug, 600 Kat yla T duvatotnta
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Tou va eTupEpel SLopBwWTIKEG aAAayEG Ttaykoouiwg. Emiong, pe tn xprion tou a’ mAnBuvtikou
TIPOCWTIOU avadelkvUovTal oL aleg TNG CUANOYLIKOTNTAG KAl TNG Evepyomoinong. TEAOG, UE TLG
dpaoelg «Si, podemos. Si, se puede» oL OMOIEC MOPAMEUTIOUV OE OYWVEG YL TIOALTLKA
SIKOLWHATA KOl LETAVAOTEUTIKA {nTApata cuvdnAwvetal n afio TNG AYWVLIOTLKOTNTOC KOl TNG
LooTNTAC.

lootonia ¢puletikdtnrag: OL ppdaocelg «Qen Annu Yecholim» kat «Si Podemos», «Si se puede»
(«vai, pmopeign)-petadpacn tou «Yes, we can» ota €Bpaikd Kol TO LOTAVIKA avtioTolyo-
TIAPATIEUMOUV AUECA O0TOUG TANBUOUOUC TwV ERpaiwv kal Twv lonavodwvwy Tou anoteAouy
HEYAAO LEPOC TOU CUVOALKOU TANBuouoU twv H.M.A. Auto pmopel va ouvdeBel pe to evdladépov
Tou Obama yLa tn PETAVAOTEUTIKA TIOALTIKA KoL TN onpacio tng GUAETIKAG cupdAiwong.
lootonia €Bvotntag: Me tnv emavaAnyn Tng aviwvupiag «we» urtovoouvTal oL ALEPLKOVOL WG
OUAAOYLKO UTTOKELEVO TOU TpayoudLol kat cuvénAwvovtal n evotnta Kat n aAAnAgyyun. Emtiong,
elval mBavo va toviletal n ko amodacn, aAAd KoL n kavotnta Tou £€6voug OxL povo va
kaBopilel tn poipa tou, aAAd Kal To LEAAOV TOU TAQVATA.

lootonia emBefaiwong kot anodpaociotikotnTag: Me tnv emavalnn tng ppaong «Yes, we can»
QTOKOAUTITETOL 0 BACIKOG Afovag yUpw oo Tov onoio Sopeital to tpayoldl. Me tn dpdon auth
emBeBalwvovtol Ta EMITEUYUOTA TOU OUEPLKOVIKOU AaoU Kot dnAwvetal n amodoon yla
nepaltépw dpaaon oto pPEAov.

lootomnia xpovou: O YpAUUATIKOC XPOVOC TIOU XPNOLUOTIOLEITAL OTO amoomacpa €ival o
EVEOTWTOG. JUVONAWVOVTAL HE AUTOV TOV TPOTIO SLATILOTWOELG Ttou Tinyalouv amo To mapeAbov
Kall SuVATOTNTEC YL TO TIAPOV KAl TO HEANOV.

JUVOALKQ, HECO A0 TO AMOCTIACUA, TO TTIOAUPUAETIKO KAl TTOAUTIOALTIOULKO OEPLKOVLKO
€0vog epdaviletal wg cUAAOYLKO UTIOKELUEVO, N UTtapén Tou omoiou eival cuvupaopévn UE
aywveg. H damiotwon otL ot H.M.A. gilval xwpa t¢ eukaLpilag kal tng eunuepiag dailvetal wg
QUITOTEAECLA TWV OYWVWV AUTWV aAAA KoL w¢ BeBatdtnta yla To mapov Kot to pEAAov. Me autov
ToV TPOTMO oL moAiteg Twv H.M.A. yivovtal mapdyovieg TnG eMLTUXiag Tou «ApepLkavikou Oveipou»
KATL TIOU OMOTEAEOE oTolXElo TNG pntoplkAg Tou Obama péoca kal amd TtV MPoBoAn Ing
TIPOCWTILKAG TOU TIOPELOG OTLG TIPOEKAOYIKEC TOU OMIALEG. ATIO TA TAPATIAVW, TIPOKUTITEL OTL TO
«Yes, We Can» eTuxeLpel TNV evepyomoinon Kal tnv evBAppuveon Tou GUVOAOU TwV TOALTWY yLa
CUUMETOXN HE EVOTNTA, CUVEPYOOLA KOL ATOPACLOTIKOTNTA TIPOKELUEVOU Va ETILPEPOUV OANAYES
TIOU XPELAETAL N XWPO TouG aAAd Kot va cUBAAouV o€ €vav KOAUTEPO KOGHO OE OLKOUMEVIKO
eninedo.

H Movuowkn tou Tpayouéiol
ITO QKOUOTLKO-KOAALTEXVIKO UEPOC TOU PBIVTEO OKOUYOVTOL Ol CUMMETEXOVIEC TIOU HMWAOUV N
Tpayoudouv Kal n pouotkn. H pouotkn Aettoupyel oe Sinynuatiko enimedo, eneldn ta npocwna
dailvetal mwg TNV akouv Kat o€ 6,TL KAvVouv akoAouBouv tov puBuo tng (Kokkidou, 2019). Kamola
oo Ta MPOCWTA cUVOSEVOUV TO TpayoUSL Toug ailovtog LoUoLKA Opyava.

H tovikotnta tou tpayoudol «Yes, We Can» gival n ool peiova, To HETPO sival 4/4 kat
n pubuikn aywyn eivat moderato. To tpayoULSL Booiletal os pla akoAoubia tecodpwv
oUYX0PSLWV TIOU aVATTTUCOETAL OE TECOEPQ LETPA TWV 4/4: G, B, Em, C. I& oXETIKOUC OpOUC, ElvaL
ol Boelq I, III, vi, IV. OL ouyxopbiegc cuvnBwg akolyovtal wg dVo oydoa N €va tétapto (Tagg,
2009). H akoAouBia akoUyetal kat' emavaAndn otn ouvoAwkn Slapkela Tou Tpayoudiol.
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Avamnapadyetal oe e€axopdn akouoTikn kiBdpa. 2to Bivteo akouyovtal eniong mavo, BLoAl kat
XTUTIH 0T 0TO NXELO TNG KIBApag, Kuplwg o€ Sinynuatikd mAaiolo.

Tpayoudia mou nmapouactalovtal anod £va UVOAO KOAALTEXVWYV, OTIOU KABe KOAALTEXVNG
AéeL pla ppdon n €vav oTixo, UTAPXOUV OTNV POpP LOUGLKH ard to «Do they know it’s Christmas?»
(Band Aid) uéxptL to «We are the world». Ta tpayouSia o€ auth TN Popdr €X0UV «aVOPWTILOTIKO-
davOpWTILKO» TIPOCAVATOALOMO Kol TiepAapBavouv EkkKAnon yla Spacn avadopikd pe BEpata
Swatoouvng. 2to tpayoudt tou will.i.am, n dtadoxikn ekTEAEDN, TAPA N TAUTOXPOVN, ELVaL EVag
AAAOG TPOTOG VA TAPOUCLOOTEL HoUaLKA N aioBnon tg kowotntag . EmutAéov, oto tpayoust
UTIAPXOUV TIOAAQ rap oTolxela Tou tou Sivouv €lGOAOYLIKN TOUTOTNTA KAl TIAPATEUTOUV OTO
appoapepKaVIKO Khipuypa. H peién moAwv elbwv kal ¢wvwv oe pia eviaia dSnuouvpyla
daivetal va eubuypappiletal pe toug otoxoug tou Obama yla evotnta Kal cuvepyaaoia.

Ztnv avaiuon tou Philips Tagg (2009), n tovikdtnta coA peilova Kal ol cuyxopdieg mou
glval eUkoAo va malyTtouv oe pLo €€axopdn aKouoTikn KBApa eival kKATL ouvnBeg otnv pop
HOUGLKH. AUTO cUVONAWVEL TIC LOEEC TOU TTPOOLTOU, TOU CGULETOXLKOU KOL TOU SNUOKPATIKOU Kal
Silvel To otiypa tng mpoodeuTikig moAttikig tou Obama. Ot al\ayég cuyxopSlwv HE oxEon
Seonolovoac-tovikng (B = Em kal n amopakpuopévn oxéon C - G) mpoodidel oto tpayoudt
ouykpotnuévo xapaktripa. H kivnon | = 1lI (G og B) dgv elvat oUTe n mio ocuvnOLopEvn, oAAG OUTE
Kall TeAelwg acuvnBLotn ota pop ayyAddwva tpayoudia. Autr n oxEon, CUUPWVA UE TIG LEAETEG
Tou Tagg, ouvdéetal e oTiyoug ou avadEpovtal o€ SLAKUPAVOELG Kal Tiibava rpofAnuata. H
oAvoida | - iii - vi cuvavtatal oe tpayoLdia tng folk, folk-rock kat country-rock ta omoia givat
€(6n mou adnyouvtal LOTOPLEC, TPOOWTILKES Kol Tou AaoU. H aAuaida | - V - vi - IV cuvavtdatal o
pop Kot rock Tpayoudia pe MEPLEXOUEVO OTiXwV ToU TepAapBavel Eva eupu daopa WOewv: anod
™V Kokouyxia péxpL Tnv evBappuveon. H oxéon IV - | cuvavtdatal o gospel, soul kat rock
TpayoLdLa. Zta ayyAodwva pop tpayoudla, AUTA n oxEon EXEL TNV TOLOTNTA TNG Katddaong, TNG
emBeBaiwong, TG amodacLoTIKOTNTAC KOL TNEG CUMPETOXLKOTNTAC. H Houoiki avtutapdbeon tng
SuokoAiag kal tng eAntidag evBuypappiletal pe ta Adyla tou Obama oXeTKA e TOouG okAdBoug,
™ OouAeia, TOUG METOVAOTEG, TIG YUVALKEG KAl TNV €PyOTikl TAEn, KabBwg Kal HE TNV
arnodacolotikoTnTa Tou blou va uTtepviKnoeL kKaBe popodn adikiag.

ZUVOALKQ, N LOUGCLKN Kal 0 Tpomog ektédeong tou «Yes, We Can» paivetal va ocuvénAwvel
TLG LOEEG TNG CUMMETOXNG KaL TNG EvEpyoTtoinong. H appovikn avamntuén Baoiletal o mapadooelg
™G SnuodAol ¢ ayyAopwvng LOUCLKNAG Kal €ToL cUVONAWVEL TNV LEEA TNEG SNUOKPATLKOTNTAC TTOU
ATav o TUAwvag Tn¢ MOALTIKA G atlévtag tou Obama. Eival onpavtiko va Toviotel 0tL n cuvodeia
TOU Tpayoudlov eival eUKOAO va TOLXTEL OKOUO KAl amd EPOCLTEXVEG KIOAPLOTEC LOUGCLKOUG.
Mpokeltal yla ouvnBeg dkouopa otn dSnUodAl LOUCLKA KoL yla cUyXopSIleg UE TIG OTIOLEG N
TIAELOVOTNTA TOU KOoLvou Ba pmopouoe va mel «Yes, we can» (Tagg, 2009).

MoAutponiky Avaluvon
Metd amod tnv avaAucon TnG EIKOVOC, TWV OTIXWV Kal TNC LOUGCLKNAG EExwpLoTa, n EpUnVveia tou
Bivteo Ba oAokAnpwOEeLl pe tn Slepelivnon Twv HETAEL TOUC AAANAETILOPACEWVY OTO TTOAUTPOTILKO
nieptBailov tou. To epwtnua eival av Kot og oo Babuo ta dedopéva amo ta Tpia cuothuaTa
ouvepyalovtotl Kot/fj oGAANAOCUUITANPWVOVTAL HE OKOTO VA HETOOWOOUV OCUYKEKPLUEVA
vonuarta.

210 mepBaiAov tou «Yes, We Can» Slakpivovtal KUplwe oXECELG CUUUOPPWONG UETAEY
TWV CUOTNUATWY TIOU TOo ouVBEToUV. AUTO To £i60C ox€oswv ekdnAwvovrtal, cUpdwva LE TOV
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Cook (1998), otav noapatnpeital cuvenela os O,TL ekppalouv Ta PEoa, aANA PE EeXwpPLOTOUG
TPOTOUG. 2TO ATIOCTIACO TIOU ETUAEEQLE, EVTOTILOTNKE CUMUOPDWAON OTN OXECN TNG LOUGLKNG ME
NV €lkova. Ol CUUUETEXOVTEG TpayoudolV, HAOUY, KOUVOUV TOo KEDAAL TOUG, XELPOVOUOUV I
KOUVOUV TO CWHA TOoUG CUMPWVA UE TOV pUBUO TNG HOUCLKNAG. ZXEOn oUPUOpdwaonNG, €miong,
UTIAPXEL QVAUECQ OTNV €LKOVA KOL OTOUG OTLXOUG Tou Tpayoudiol. MNa moapddelyua, otav ta
Mpoowrna Tpayoudolv «Yes, we can», XapoyeAouv, katavelouv, Auyilouv To WU TPOG Ta
KATw, delyvovtag OTL cUUPWVOUV HE TO HAVUMA.

IXEOELG CUMMOPDWONG EVIOTIOTNKAV Kol 0TV aAANAENiSpaon TNG HOUCLKNG LE TO HEPOC
™G opAlag Tou Obama. MNa mapddeypa, 0,tL AéeL 0 Obama kot To «Yes, we can» TTou aKoUYETalL
oo ToUG omadoug Tou, KaBwE Kal T XELPOKPOTUATA TOUC, daivetal OTL Talplalouv andAuta pe
TN HOUOCLKNA, TPodavVwWE HETA amo enefepyaoia TwV AMOOTIACUATWY TN optAlac. Etol, OAa ta
npoéowmna nov eudavifovral r akovyovtal oto Bivteo, divouv tnv evtunwon otLtpayoudouv pall
LE KOV LOUGLKN ouvod&eia, ooV VO CUMETEXOUV OAOL OE piat TTPOEKAOYIKI) CUYKEVIPWON TOU
Obama. Me autov Tov Tpomo emibokipaletal 0 AOyOoC TOU KOl EMKUPWVETAL N afla tng
TMPOOWTILKAG Kal oUAAoylknGg amodaons. O Obama Oeixvel vo €UTVEEL, Vol KLVNTOTIOLEL Kall
OUUPALWVEL SLadOPETIKEG KOWWVIKEG OUASEG Pe To «Yes, we can», TIPOTPETMOVTAG TOUG yla
EVEPYI CUUUETOXN KL CUCTIELPWON O KOWVOUG OTOXOUC.

Méoa amo tn cuvepyila Twv KWSIKwV-evOUHATOAOYIKOG, EUdUAOC, PUAETIKOG, NALKLOKOG-
KOl TNG LooTomiag Twv aflwv Mou avadelkvUETAL amd TOUG OTLXOUG TIPOKUTITEL TO TIVEUUA TNG
€VOTNTAC KOLTNG KOWVWVLKAG LOOTNTOG. AUTO EVIOYUETAL TIEPALTEPW KOLL OTTO TLG KIVNULATOYPADLKEC
TEXVIKEC TOU Bivteo. To split screen, yla mapAadelypa, EMITPENEL va TapoucLalovtal TauToxpova
otnv 006vn npoocwrna Stadopetikol puAou, Stadopetikng GUANG Katl nAtkiag, Kal va deiyvouv
OTLAELTOUPYOUV LOOTLUO WG EVOL CUANOYLKO UTTOKEIEVO. ESW, UTTOPOUE VAL OXOALACOUE KAl TOV
POAO TNG QOTIPOUAUPNG ELKOVAC LECW TNG OTIOLAC ETUTPEMETAL N E0TIOON OTA VONUOTO KAl TLG
CUUTEPLPOPES TWV TIPOCWTIWY, XWPLG VA AIOCTIATAL N TTPOCOXI) TOU QIOSEKTN ATTO TO XPWHAL.

AMA kal oto cUvoAo tou Pivteo, To HAVUMA TNG OSNUOKPATLKAG CUMUETOXNAG KoL TOU
TAOUPOALOHOU  OYKUPWVEL OTL{ LOOTOTIEG TWwWV  OTiYwv-6nuokpatikotnta, €6votnta,
UAETIKOTNTA, OVAYVWPLOLMOTNTA K.ATL.-OE OUVOUOOUO HUE ToVv UAETIKO, Tov €udulo, Tov
NALKLOAKO, TOV €VOUUATOAOYLKO, TOV XPWHATIKO KWOIKA Kal Tov Kwdlka aflwv Kol JOUCLKWVY
OVTIKELLEVWVY TIOU TIPOKUTITOUV OO TNV €KOva. ME auTOV TOV TPOTO, OL CUUETEXOVTES
napouotalovtal wg dladopetikol eAevBepol avBpwrol. OL dtadopég Toug, wWotdoo, SV TOUg
Sixalouv. AvtiBeta, n StadopetikdotTnTa mpofaiAetal w¢ oePfaoctr Kal Toviletal n afla g
ouvepyaoiag kal tng moAvdwviag péoa amod 6Aa Ta cuoTApATA Tou Bivteo. ZUVENWC, TOVIZETAL N
nienmoibnon tou Obama OtL oTNV KOWWVia TTou opapatiletal eivat OAoL eumtpocdektoL aveaptnta
arno tn ¢uUAn, to GUAO, TNV KOWWVLKNA TAEN, TNV beoAoyia Kat TV NALKia.

Ta €idn Twv mMAAvwy, n enefepyacia kat ol ywvieg ANPng oto PBivieo emtpénouv otov
okpoatn-0satr) va moapakoAouBriosl tn ouumepLdopd Kal T OTACN TWV CUUUETEXOVIWV,
KaBevog Eexwplotd aAld Katl otn PeTafl Touc aAAnAenidpacn. e cuvOUAOUO HE TA OTOLXELD TNG
SnUodAoUC HOUOLKAG KOl KOUATOUPAC, CUVONAWVETOL N QIOUCLOl KOWWVLKWVY 1) LOEOAOYIKWV
SLOXWPLOUWV KAl Ol £EVVOLEC TNG SNUOKPATLKAG CUMMETOXNG Kal evepyormoinong. EmumpooBeta,
oAa ta mpoowmna tou Bivteo deixyvouv auBevtika kat daivetal va ekdpalovral eAevBepa,
amotunwvovtag to TMpodpid twv Yndpoddpwv mou umootnpilouv €vav OSNUOKPOTIKO Kol
TPo0odeUTIKO uTtoYPndLo.
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Eniong, n amoppupn g moAtikng amndbeslag otolyelobeteital oto oUvolo tou Bivteo
KUPLWG HEoA IO TNV €UPAVION VEWV O NALKIOL ATOUWY, TIOALTLKA KOl KOWWVIKA evepywv. O
NALKLOKOG KWELKOG 08 OUVOUAOUO LLE TLG LOOTOTILEG TN TMALSIKOTNTAG, TWV a&LwV KoL TOU XpOvou,
HETAEY AAAWV, TTOPATTEUTIEL OTLG LEAANOVTIKEG TIPOOTITIKEG TWV MOALTWY 0TV eunuepia Twy H.M.A.

Mépa amod OXEOEL OUMHOPpPwonG, oto «Yes, We Can» €VIOTIOQUE Kol OXEOELG
oAAnAocuunmAnpwong. ZUpudwva pe tov Cook (1998), oL oxéoelg aAANAOCUUTTANPWONG LETAEY
TWV LECWV TIPOKUTITOUV, OTAV TO KABE EeXWPLOTO LECO POOHOETEL AVEEAPTNTES, AELTOUPYIKES KOl
1N TePLTTEG MANPodopieg ota aAla péoa. Q¢ mapddelypua aAANAOCUUTANPWONG UITOPOULE Va
ovadepboUue OTOV KWOLKA HOUCIKWY OVTIKELUEVWY. ITO OUYKEKPLUEVO OMOCTIACUO
eudavilovral akouoTIKA, UIKpOPwVOo Kol KIBApa, avtikeipeva euPAnUatikd tTng Snuodtloug
KOUATOUpOG. ZUVEEOVTAC Ta e TO BLOAL KaL TO TILAVO UE oupd Tou epdavilovtal oe AAAQ onuela
Tou Bivteo kat cuvdEovtal Pe TNV «uPNAR» KOUATOUPQ, TOPATNPOULLE LILOL TAON APONG TWV oplwy
avapeoa ota Suo £(6n KOUATOUPAC KoL KATAAUONC TWV KOWVWVLKWVY SLOKPIOEWV.

Kat n pouowkni tou «Yes, We Can» Aettoupyel o oxéon aAAnAocupmAnpwong HE Ta
CUOTNHATA TWV EIKOVWV KoL TwV oTixwv. Onwcg nmpoavadépbnke, n peAwdia sivatl amAn kat
TPAYOUSLETAL EUKOAQ, N APUOVLKN AVATITUEN Elval TTPOOLTr AKOUA KOL OE EPACITEXVEG LOUGLKOUG.
AUTO OUVASEL LIE TN CUHUETOXN TIOAAWV TIPOCWTIWYV OTO BIVIEOD KL LE TNV amouaoia emutideuong
otn ouuneplpopd TouC. H «QUEPIKAVIKOTNTO» TNC HUOUOCLKNG CUUMANPWVEL AELTOUPYIKA TO
TIEPLEXOUEVO TWV OTiXwv Tou avadépovtal oto TapeAbov tou apeplkavikol £6voug, oTLg
Suokolieg mou Eemépaoe, ota MPOBARLOTO TOU TTAPOVTOG, 0TNV eATiSa KaL TV aAAayr). A¢ileL va
Toviooupe OtTL n xprion Tou Tpayoudlol yla va 500el éudaon oe €vav MOALTIKO AOYo €XEL TN
Suvatoétnta va ¢optioel cuvaloBNUATIKA TOV akpoatn-Beatr, akopo KoL O N ouveldnto
eninedo.

Zuvoyilovtag, amod tnv MOAUTPOTIKY OVAAUGCH TIPOKUTITEL OTL 0TO BIVIEO ayKUPWVOUV OL
Baolkég mapdpeTpol NG PNTOoPLknG Tou Obama, OMw¢ ekPpACTNKAV OTL TIPOEKAOYLKEG TOU
OMtAieg kat mpoPARBNnKav amod tnv mpoedpik Kapmavia. OAa Ta cuotiupata cuvepyalovrtal
OQTTOTEAECUATIKA Yyl Vol Tovioouv OTL To OSnUOKPATIKO mvelua Tou mpecPelel o Obama
Slamvéetal amd avolktotnta, eAeubepia, emloyn, Slampaypdteuon kal avoxy TOoAAwvV
nenolOnoewv Kat aflwv. Autdg 0 SNUOKPATIKOG MAOUPAALOMOG adopd oe dtopa KaBe GUARG,
dUAou KA. O TPOMOG TMou Tapouctdlovtal Ta MPOoWTA, N AmMAOTNTA TNG MOUCLKAG, O
evlupatoAoylkog kwdikag K.o.K. mpoodidouv oto Bivteo éva Babud aubBevtikotntag, KATL TTOU
Snuloupyel cUVELPUOUG yLa TNV ELMKPLVELA OTA UNVUHATA TNG EKoTpateilag Tou Obama.

«Yes, We Can»: cUUBATLKO HOUGCLKO Bivteo
To Bivteo «Yes, We Can» kukAodopnoe oto YouTube kat Sev amokAivel amd tnv alodntikn Tng
mAatdopuac. Z0pudpwva e tn Bewpia tng Vernallis (2001, 2013) kat to poviélo tou Cook (1998),
SLOBETEL TA XAPOAKTNPLOTIKA €VOC HoucolkoU Bivteo dnuodlolg pouotkng. EvtouTtolg,
Slakpilvovtal XapaKTnNPLOTIKA TTou TO SLadpopomololv amo To CUMBATIKA LoUGLKA Bivteo.
Mpokettal, Aowmodyv, ylo éva BIVIEDO HUE TPLAVTIATIEVTE CUUUETEXOVTEG, XWPIC va elval 6Aot
TPayoudLoTEC | Houoikol. Emiong, dev tpayoudouv 6Aol, aAAd KATOoLoL AOUV TAUTOXPOVA HE
tov Obama. EmutAéov, amouolalel evieAw¢ o X0poG. Ol CUPUETEXOVIEC XELPOVOUOUV
OUYKPOTNUEVQA, AV KaL oToxeupéva. Dopolv KabnuepLVa pouxa, N KOUUWOT) Toug eival amAn, Sev
glval epdavwe LOKLYLOPLOUEVOL, OTIOTE SEV ETIXELPEITAL O EVTUNIWOLOOMOC HECW TNE EUPAVIONG
touc. OAa autd €pxovtal o avtiBeon e T CUMPBAOELC TwV HOUCIKWY Pivteo ota omoia
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TIPWTAYWVLOTOUV TPAYOUSLOTEG 1) LOUGLKA GUYKPOTHUOTA LE OKOTIO TNV powBnaon tpayoudilwy
Kall KAAALTEXVWV. TEAOG, TIapOAO TTOU OAOL OL CUUETEXOVTEG Elval SLACNLOL, TOV pOAO TOU «OTOP»
KataAapBavet o moAtikog Obama.

Eniong, anouaotalel n motkiAia MAAVwV Kot AQPEWY, PE T LECAlO KOVTIVA VA ETILKPOTOUV.
Ze OAn TN SLdpkela tou Bivieo edapudletal n TeEXVIKN Tou split screen. Asv umapxeL TOWKALL
XPWHATWV 1 GWTLOHOU, oUTe omTikd edé. OL meplocdtepeg ANPeLg €xouv yivel oto LYPOG Tou
BAéupatog kot n Béon g kapepag daivetal otabepr). Alvetal peyalutepn éudacn ota
TIPOCWTIA KAL O AUTO MoV SNAWVOUV Kal OXL 0TA CWHATA KAl TNV Kivnon. ZUvenwc, os avtiBeon
HE Ta oupBatikd pouoikd Bivieo, o amodéktng dev KaAeital va evepyormolroel olaitepa tn
davtaoia tou. H mpoooyr tou eotialetal povo o O,tL BAEneL. Emiong, n emefepyacia tou Bivteo
bev bivel mpotepatdtnta ot pouaotkn. TENOG, Evw oToV Kavova TG SNUodAoUG LOUCLKAG TpwTa
KukAogopel To TpayoudL kat Hetd To Bivteo, to «Yes, We Can» kukhodopnoe e€apxng o auTh Tn
Hopdn.

To «Yes, We Can» givat mashup Bivteo, aAAd amokAivel amod Tov Kavova Twv mashup
Bivteo tng dSnuodoUG HOUGCLKAG, KaBWwC yla T dnuloupyia ToUu cuvevwONnKav amoomAacuaTa
amo Bivteo pe v optAia tou Obama pe UALKO TTou yuplotnke oto atouvTLo amnod tov will.i.am kat
tov J. Dylan. H peién twv Eexwplotwy Bivteo eival eudLaKpLTn KoL UTIAPXEL avTLOTOLXOl avAauEoa
o€ 000 AéyovTal amo TOV TIOALTLKO KOl OO TOUG CUUMETEXOVTEC OTO KAAALTEXVIKO HEPOG (Cook,
2013). Ta AdyLa twv Se0TEPWV «TTATOUV» 0T AdYLA TOU IPWTOoU. EToL, 0TO PeyaAUTEPO LEPOC TOU
Bivteo, o Obama kat ol KaAATéxveg daivetal cav va HAOUV Tautoxpova, TPAyUa Tou gival
amotéAeopa tng enefepyaciag¢ twv Sdvo PBivteo. Emttuyydvetal, pe autdév TOV TPOTO, N
SLOKELMEVIKOTNTA TIOU €lval KUPLO XAPAKTNPLOTLKO Twv mashup Bivteo.

H Slakelpevikotnta Bewpeital ouvdeopog péoa o €va meptBallov 1 €va HECO TOU
ouvdEeL €va Kkelpevo pe €éva dAo keipevo (Zantides, 2016). To «Yes, We Can», mépa amnod tnv
nipodavr ouvdeon Ue tnv opAia Tou Obama, Bupilel, Wblaitepa oTOUG EUMELPOUC XPAOTECG TOU
YouTube &M\, emtiong aompopaupa, Bivteo mou £xouv SnutoupynBel yia kKowvwdeAeic okomouc®.
O xpnotng tou Sladiktiou €xeL tn duvatoTnTa aKOUA Kal onuepa, S€ka Xpovia UETA TNV
KukAodopla Tou, va CUVEXLOEL TNV TEPLAYNOT TOU Kal va TtapakoAouBnoel, ylo mopdadelyua,
A BIVTED e TIOMTIKEG AOXPWOELS, OTwG To «It ’s a new day»® tou will.i.am fj to «Glory»’ twv
Legend kat Common.

«Yes, We Can»: mMOALTLKA npomayavéa;
Me 1o «Yes, We Can», o will.i.am &nuioupynoe pia adriynon pe Suvntiki EMppon oToug TOALTES
Twv H.M.A., Kal 0xL povo. Me onuepLVoug 0poug, Ba UMoPoUCAE VO TOV XOPAKTNPLOOUUE WG
napayovta oAtk ertipporic (Political influencer) mou dev evdladEpetal yla Tig mapadooLaKES
OeoukéG ox€oelg alAd ekdpalel TG amoPels Tou Xwpilg va Olekdikel ta 1bewdn NG
OVTIKELUEVIKOTNTAC N TNG oudetepotnTag, OmMwe 6Oa avauévape otnv  mapadoolokn
dnuooloypadia.

‘Etol, mapoho mou dev umnpée cuvepyaoia avapeoo oto emteAsio tou Obama Kal Toug
mapaywyouc Tou Bivteo, to «Yes, We Can» paivetal mwe EUMEPLEXEL APKETA XOPAKTNPLOTIKA TTOU

5B «ONEbyONE», (2006), avaktiiBnke amd https://www.youtube.com/watch?v=72D4jv21GjrM
6 BA. https://www.youtube.com/watch?v=RHWByjoQrR8
"B https://www.youtube.com/watch?v=HIMKXR4gLjQ&list=RDjjXyqcx-mYY&index=5
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TO KATtatdooouv oto €idog tou TOALTIkOU Bivteo KAl Tou TMPOCSIdouv TNV LWBLOTNTA TNG
OTOXEUMEVNG TTOALTIKAG TTpOTIayAvoag.

H mnpomayavda, umo tnv eupesia €vvola, umopel va Bewpnbel w¢ melBw mou
XPNOLUOTIOLELTOL Yla TOALTIKOUG okomou¢ (Wood, 2016). Ou Jowett kat O’Donnell (2012)
urnootnpilouv OTL n mpomayavda «elval n  OKOMLUN, OUCTNUATIKA Tpoomabsla va
Slapopdpwooupe avtANPELS, VA XELPLOTOULE YVWOELG KOl CUMTIEPLPOPEG YLaL VAL ETUTUXOULE ULt
avtidpacn mou nmpowbdel TNV emBu Nt pobeaon tou mpomnayavdiotn» (0. 163). H ekolola Kal
nipopeAeTnuévn Slapopdwon twv avitAnPewv enxelpeital ouvnBwg PEow TG UETAPOPLKAG
YAWOOOG KOl TWV EIKOVWV Kal EKONAWVETAL WE EAEYXOC TNG PONE TTANPODOPLWV OXETIKA HE Eval
UTIOKELUEVO 1 €va OaVTIKElPEVO. To ALadIKTUO TIPOOPEPEL ONUAVTIIKA KavAaAla mpomayavoag,
KaBwg koL eVKoAn mpocBaocn oe TMANPodOpPIieG TOU CUXVA EVOUVAUWVOVTOL ATIO ETUAEYUEVO
OTITLKO KOl AKOUOTIKO UALKO (0. 367).

To yeyovaog, Aounov, otLto «Yes, We Can» gival mashup BIVTEO PE AMTOOTIAGUATA TTOALTLKAG
OMAlaG To KaBlota moAltiko Bivteo. Emiong, mepléxel To CAOYKAV TOU TIOALTIKOU, TO OTOLO oL
S1aoNUOL CUUUETEXOVTEC emavaAAUPAVOUV CuXVA, EVW N ETIAOYN TWV QAMOCTIOCUATWY TNG
OMIALOG TOU TIOALTLKOU daiveTaL WG EYLVE PE OKOTIO va avadelxBel n pnTopLKr TOU Kol n onpacia
NG uTtooTNPLENG Tou. 2Ttn oxetikn BiBAloypadia (BA. Jowett & O’Donnell, 2012 Wood, 2016)
ONUELWVETOL OTL LE TN XPNON TNG PNTOPLKNC, TO LEAN TOU OKPOATHPLOU BEWPOUVTAL OUUUETOXOL
otn ANYn anoddcewv Kol wg atopa ou a&ilouv osBacuo.

Ta el61KA YapaKkTNPLOTIKA Tou «Yes, We Can» (610N UOL CUUETEXOVTEG, ELKOVEG Kol PWVEC
TIou evoAANdooovVTal PE yprHyopo pubuo, To TpayoUdL Mou ouvodeUel Tov TOMTIKO AdyO)
gMIKAAoUVTAL TOo ocuvaioBnua tou akpoatn-Beatry. E€aAAoU, cUudwva pe Toug Jowett Kal
O’Donnell (2012), n pouotkr €lval OMOTEAECUATIKO HECO Tpomayavdag, e€meldn TMPokKaAsl
ouvalcbnuata, mpookalel oe TpayoULSL kol TEPLKAEiEL TNV LOeoAoyla oTOUG OTiYOUG TOU
tpayoudol (o. 304). Akoua, n €kKAnon yla 6pAcn OXETIKA Ue TNV aAAayn Kol Tnv eAntiba mou
povo pe tnv Yrngdo otov Obama pmopouv va npayuatononBouv unopei va BewpnBel otolyeio
npontayavéag. TEAog, n xprion ypamtou kelpévou (m.x. HOPE-VOTE) unmofonBa tnv mpoéoAnyn
TWV KNVURATWY TNG ELKOVOG KAL TOU AXOU OO TO KOLWO.

To KUPLOTEPO, OUWG, XOPAKTNPLOTLKO TIOU EVIOXUEL TA OTOLXELQ TTOALTIKAG TpoTtayavdag
elvat to (6lo 10 péoo O6LA60OAG TOU. XPNOLUOTIOLWVTAC OTOKAELOTIKA TIG OLASIKTUOKEG
mAatdopueg, o will.i.am dnuiovpyel pia dtadiktuakn pouotk ekdoxr tnG MOALTIKAG OALaG Tou
Obama. Me autév tov tpomo amnevBuvetal palikd otoug Pndodopouc. Zuudwva pe Toug Jowett
kat O’Donnell (2012), «to péoco mou emhéyetal kabBe dopd amod tov mponayavdloth €ival To
TIAEOV KATAAANAO yla TNV €KACTOTE opAda-oTto)X0 TG ponaydavéac» (o. 364). H mpowbnon tou
uroPdlou Obama pe To TLO CUYXPOVO PECO TIOU KUPLAPXEL OTLC TIPOTLUNOELG TWV VEWV odnyel
o€ €vav eUKOAO, OLKOVOULKO Kal BEBaLo Tpomo mpocgyylong divovtag, mapaAAnAa, oto Kowo tTnv
ailoBnon TNG CUMUETOXNC KL TNG KOWVOTNTOG.

ZuunepacpoTa
H €peuva pag emiyxeipnos tnv avaluon kat tnv edoloyikn katataén tou Bivteo «Yes, We Can»
tou will.i.am. To Baclkd epwTnUa IOV TEBNKE ATAV AV TO TAPATIAVW OTTOTEAEL LOUOLKO Bivteo 1)
TIOALTIKN) TtpoTtayavda.

Méoa amo tnv avaluon tou «Yes, We Can» €VIOTiOTNKAV XOPAKTNPLOTIKA, TA Omola To
KOTATAOOOUV 0TO £(60G TwV poualkwy Bivteo. H katataén auth, OpwG, 8 UMoOpEL va yivel pe
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Tpomo andAuto, kabwe Stamiotwdnke mwg to «Yes, We Can» Sev elval £€va GUUPBATIKO HOUGLKO
Bivteo mou €XEL OKOTIO va «TIOUANCEL» €va TPAYoUSL Kal va avadeifel Toug OUVTEAECTEG TOU
ETUKEVTPWVOVTAG TO EVOLAPEPOV TOU KOLVOU OTOV TPAYOUSLOTH 1) TO LOUGLKO CUYKPOTN L.

MapdAANAQ, UTIAPXOUV XOPOKTNPLOTIKA Tou Seixvouv OTL To «Yes, We Can» elval TOALTIKO-
nipomayavLoTiko Bivieo, kaBwg elvat mashup amoteAoUEVO KATA TO ROV aTtd TTOALTIKH oAl
Tou Obama. EmutpooBeta, and tnv MOAUTPOTIKN avAAucn TG elKOvag, avadelxBnkov KWOLKEC
KOl OUVONAWGELG TTOU TEKUNPLWVOULV OTL N eTSiwén tou dnuoupyou will.i.am ntav n mpowbnon
NG Weoloyiag TNG MPoeKAOYIKAG Kapmaviag tou Obama.

H npwtotumnia tou will.i.am éykeltat otn xprion UAKWV Kal pEowV Ta omola ivat blaitepa
npoodlAn) otoug veapoug Yndodopous. Autd eival to pouotkd Pivteo kot to Stadiktuo.
Xpnoomnolwvtag To UALKA Tou pouotkoU Bivteo kat to eptBailov tou YouTube ameuBuvOnke
OTO VEQVIKO KOO WE 0TOXO TNV adUTIVION TWV VEWV YLAL EVEPYH CUUUETOX OTNV TIPOEKAOYLKN
ekotpateia tou Obama. To «Yes, We Can» ¢daivetal mwg evioxuoe tnv npoPoAr tou Obama wg
XOPLOROTIKOU NYETN Kal w¢ TOATIKAG Staonudtntag, pe amnxnon otoug Pndoddpouc toud,
gfunnpetwvtag mMapAAANAa TOUG TIOALTIKOUC KO ETILKOLVWVLOKOUG 0TOX0oUG Tou will.i.am kat tTwv
OUVEPYOTWV TOU.

JUVOALKQ, PETA Qo TNV MOAUTPOTIKY avaAuon tou «Yes, We Can», dlamotwoape OTL n
YAWooO Twv Houolkwyv Bivteo pmopel va aflomolnbel yla tnv €kppaon moAltikou Adyou. To
ouvbuaOoTIKO HOVTEAO TOU Xpnolpomolonke amodeixBnke A£lToupylkd, KaBwg amokaAue
AavOAvouoeC MTUXEC TNG TTOAUTPOTILKA G ETLKOLVWVLNG. ZUVETIWE, TIPOTELVETAL YLA TNV AVAAUCT Kall
gpunvelad avaAOywV OMTIKOOKOUOTIKWY OVTIKELUEVWY. MEeANOVTIKEG E£PEUVEG UTOPOUV va
e€etaoouv TNV enidpaon tou «Yes, We Can» otoug Xproteg tou Aladiktuou (moAiteg twv H.M.A.
Kall OXL LOvo) avadoplkd pe T dnuloupyia avaloywv Bivieo o enimedo Soung, aloOnTIkNG Kat
PNTOPLKAG.

BiBAoypadikég Avadopsg

References

ZeVvOYAWooEG

Alzgool, M. (2019). Nexus between green HRM and green management towards fostering green

values. Management Science Letters, 9(12), 2073-2082.

Cook, N. (2013). Beyond Music: Mashup, Multimedia Mentality, and Intellectual Property. In J.
Richardson, C. Gorbman & C. Vernallis (Eds), The Oxford Handbook of New Audiovisual
Aesthetics (pp. 56-65). New York: Oxford University Press.

Hediger, V. (2009). YouTube and the Aesthetics of Political Accountability. In P. Snickars & P.
Vonderau (Eds), The YouTube Reader (pp. 204-217). Stockholm: National Library of Sweden.

Jowett, G. S., & O’Donnell, V. (2012). Propaganda and Persuasion. Thousand Oaks, CA: Sage. (5t
Edition)

Khalid, N., Islam, D. M. Z., & Ahmed, M. R. M. (2019). Sentrepreneurial Training and

Organizational Performance: Implications for Future. Humanities & Social Sciences
Reviews, 7(2), 590-593.

& B Alexovich, A. (2008, February 4). Obama Supporters Sing, ‘Yes We Can. Retreived

from https://thecaucus.blogs.nytimes.com/2008/02/04/obama-supporters-sing-yes-we-can/

16



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 8 No. 1, 2020, E-ISSN: 2308-0876 © 2020 KWP

MacGirt, E. (2008). The Brand Called Obama. Fast Company. Retrieved from

https://www.fastcompany.com/754505/brand-called-obama/
Redmond, S. (2010). Avatar Obama in the age of liquid celebrity. Celebrity Studies, 1(1), pp. 81-
95. Retrieved from http://dx.doi.org/10.1080/19392390903519081/

Tagg, P. (2009). The Yes We Can Chords. Retrieved from: http://tagg.org/xpdfs/Yes
WeCanChords.pdf

Tarasti, E. (2017). The semiotics of A. J. Greimas: A European intellectual heritage seen from the
inside and the outside. Sign Systems Studies, 45(1-2), 33-53.
Umrani, W., Ahmed, U., & Memon, P. (2015). Examining the absorptive capacity construct: A
validation study in the Pakistani banking context. Management Science Letters, 5(12),
1053-1058.
Vernallis, C. (2001). Kindest Cut: Functions and Meanings of Music Video Editing. Screen, 42 (1),
21-48. Retrieved from https://doi.org/10.1093/screen/42.1.21

Vernallis, C. (2013). Unruly Media. YouTube, Music Video, and the New Digital Cinema. New
York: Oxford University Press.

Wood, A. (2016). Propaganda and democracy, Theoria (Spain), 31 (3), 381-394.

Zantides, E. (2016). Visual metaphors in communication: Intertextual semiosis and déja vu in print
advertising. Romanian Journal of Communication and Public Relations, 18(3), 65-74.

Zin, M. L. M., & lbrahim, H. (2020). The Influence of Entrepreneurial Supports on Business
Performance among Rural Entrepreneurs. Annals of Contemporary Developments in
Management & HR (ACDMHR), 2(1), 31-41.

EAANVOYAWOOEG

Kokkibou, M. (2019). Mouoiwko Bivteo: omtikoakouoTiky adrynon, epyaleia avaluong,
ekmaldeVTIKEG edapluoyES. ABrva: fagottobooks.

XplotobouAou, A. (2003). Znuewwtikn Avaduon kat MoAwtioudc otnv Zévn Nwooa. Osagoalovikn:
University Studio Press.

17



== MULTILINGUAL ACADEMIC & j\/

MULTILINGUAL ACADEMIC J 0 U R NAL U F (p
JOURNAL OF EDUCATION
AND SOCIAL SCIENCES
e
2] ISSN: 2308-0876

The Greek Language Education in Albania: A Professional
Development Framework for Greek Language Teachers

Spyros Bouras

To Link this Article: http://dx.doi.org/10.46886/MAJESS/v8-i1/6962 DOI:10.46886/MAJESS/v8-i1/6962

Received: 18 July 2020, Revised: 07 August 2020, Accepted: 09 September 2020

Published Online: 27 September 2020

In-Text Citation: (Bouras, 2020)

To Cite this Article: Bouras, S. (2020). The Greek Language Education in Albania: A professional development
framework for Greek Language Teachers. Multilingual Academic Journal of Education and Social Sciences,
8(1), 18-27.

Copyright: © The Authors 2020

Published by Knowledge Words Publications (www.kwpublications.com)

This article is published under the Creative Commons Attribution (CC BY 4.0) license. Anyone may reproduce, distribute,
translate and create derivative works of this article (for both commercial and non-commercial purposes), subject to full
attribution to the original publication and authors. The full terms of this license may be seen

at: http://creativecommons.org/licences/by/4.0/legalcode

Vol. 8, No. 1, 2020, Pg. 18 - 27

https://kwpublications.com/journals/journaldetail/MAJESS JOURNAL HOMEPAGE

Full Terms & Conditions of access and use can be found at
https://kwpublications.com/pages/detail/publication-ethics


http://creativecommons.org/licences/by/4.0/legalcode

“== MULTILINGUAL ACADEMIC @ \+/

pee~4 JOURNAL OF P
—
The Greek Language Education in Albania: A

Professional Development Framework for Greek
Language Teachers

Spyros Bouras
Department of Primary Education, Faculty of Social Sciences and Humanities
University of Western Macedonia

Abstract

The main purpose of this study is the design, implementation and evaluation of a professional
development program for Greek language teachers in minority education in Albania. The
education of the Greek minority in Albania has been a separate part of the whole educational
system of the country that has its own features and its own history (Barkas, 2011). The starting
point of the present study will be to outline the existing educational situation and to explore the
needs of a) the specific teachers and b) the views of the head teachers and c) the professors at
the University of Argyrokastro in order to form an overall picture of their training needs, their
views and their suggestions for continuing education. The ultimate goal is to present an
integrated professional development context for Greek language teachers in the minority
education in Albania and we hope that the suggested professional development program for
minority education teachers will be an effective one to upgrade their work and, in the long run,
to make a decisive contribution to the qualitative upgrading of the Greek language instruction.
Keywords: Professional Development Program, Greek-Language Education, Albania, Greek
Minority, Teachers

Introduction
The program of minority schools in Albania, depending on the grade, includes the teaching of
Greek as an autonomous language course or it is conducted exclusively in Greek. Compulsory
Greek-language education is nine years with gradual reduction of hours in the last classes. At the
same time, students in schools are also taught the Albanian language. According to Tsitselikis
(2010) at the end of primary education, 60% of the program is taught in Greek, while the
remaining 40% of the courses is in Albanian.

The overwhelming majority of Greek language teachers are graduates of either the
Academic College of Argyrokastro, which operates as a vocational high school, or the Department
of Greek Language, Literature and Culture at the University of Argyrokastro. At the same time,
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the lack of motivation coupled with the massive influx of many minority students in Greece during
the past decade led to a very small number of young Greek language learners being interested in
getting into minority education. However, in recent years, due to the economic crisis in Greece,
members of the Greek minority returned to Albania and re-opened two schools in the prefecture
of Agioi Saranta in villages that had been closed due to the "mass exit" to Greece (Rapti, 2014),
the integration of these children being hampered by structural factors linked to the Albanian
educational system (Vathi et al. 2016).

Moreover, the professional development of Greek-language teachers in Albania is
extremely difficult and fragmented as it is not subject to an integrated scheme. Last year the
University of Western Macedonia organized a two-day training meeting for teachers of the Greek
language of the minority schools of Argyrokastro in Florina.

Regarding teachers’ professional development issues, several changes have been observed

and recorded in various educational systems on a global basis, aiming at improving education
through in-service teacher training which plays a ‘key role’ both for teachers and students as
well as for the school context in general.
The involvement of the teacher in continuing activities is crucial as it provides them with the
necessary knowledge and skills. Besides, nowadays a teacher has to be "highly-professional” in
order to develop collaborations and to ensure his or her continuous professional development
(Griva & Bouras, 2018). Bolam (2002) emphasizes the importance of professional development
in the development of leadership skills by teachers so that they can train their students more
effectively. Studies also highlighted the long-term implications of teachers' professional
development, which are directly related to the development of greater confidence concerning
their practice in the classroom (Buczynski & Hansen, 2010; Harris & Sass, 2011; Umrani, Ahmed
& Memon, 2015; Zin & Ibrahim, 2020).

Furthermore, it highlights the need for quality professional development programs that are well
organized, long-term and coordinated with school teaching practice (e.g. Desimone 2009; Van
den Bergh et al., 2014). In this context, a variety of in-service training models has been proposed
which vary according to diverse socio-political contexts and different objectives. The most
innovative one is the hybrid model, the so called “blended learning model” which we propose in
our study.

The "blended learning" model is defined as "learning that occurs in a structured educational
context and is characterized by a combination of distance and face-to-face learning" (Boelens et
al. 2015). This model is widely used in higher education or adult education and its successful
implementation is directly related to the teaching, cognitive and social presence of trainees,
emotional involvement as well as their motives (LOpez-Pérez et al. 2011; Rovai & Jordan, 2004;
Khalid, Islam & Ahmed, 2019; Alzgool, 2019).

The Purpose of the Study

The main purpose of this study is the design, implementation and evaluation of an integrated
professional development program for Greek language teachers in the schools of minority Greek
education in Albania based on modern continuing models. More specifically, the starting point
of the present study will be to outline the existing educational situation and to explore the
professional development needs of the specific teachers, the views of the head teachers and the
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professors at the University of Argyrokastro in order to form an overall picture of their training
needs, their views and their suggestions for continuing education. These are the three key groups
which define the minority educational situation in Albania.

The design and implementation of the professional development program will be based on
the hybrid model combining face to face teachings and ICT with the use of the Learnworlds
platform (http://www.learnworlds.com) which offers the opportunity to create a multimedia and
multimodal context in which teachers will be able to interact, communicate and collaborate
through multiple types of activities. From this point of view, we hope that this professional
development program will be an important proposal for upgrading the work of minority teachers
in Albania and will make a decisive contribution to the qualitative upgrading of the teaching of
the Greek language.

Finally, we are optimistic that this professional development program will lead to the
acquisition of appropriate skills and will change the professional practice as well as the teaching
behavior of the specific group of teachers, but also have prospects for future use for other
continuing actions, too.

The Objectives of the Survey

The key objectives can be summarized as follows:

i. To map the educational needs of minority Greek-language education in Albania as presented
by the teachers themselves

ii. To record their expectations of the professional development programs and the teachers’
views on the organization, content and evaluation of these programs

iii. To record their training needs in relation to theoretical issues of linguistic development and
regarding modern approaches and methods of teaching the Greek language

iv. To list the views and suggestions of directors and teaching staff at the University of
Argyrokastro regarding the organization, content and evaluation of the professional
development programs

v. To design a professional development program that takes into account existing needs and
builds on the principles of adult training and design of modern training models

vi. To apply the professional development program so as to develop educational knowledge,
classroom management skills with Greek as heritage language and evaluate its effectiveness

Description of the Research Questions Faced by the Proposed Research and the Long-Term
Perspective

Depending on the research objectives, the following research questions arise:

e What are the most important educational needs of teachers?

e What reflections and what proposals for the teaching of the Greek language will the teachers
have?

e What are the teachers' preferences and what are their proposals for the design,
implementation and evaluation of professional development programs on teaching the Greek
language?

e What is the contribution of the hybrid professional development program to develop teachers'
knowledge, skills, behaviours, values and attitudes about the Greek language?

* How is the effectiveness of the training program evaluated by teachers?
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Methodology / Implementation Plan

In the context of this research, a multi-methodological approach, defined as triangulation (Cohen
et al. 2000), approaches the complexity of human behavior by examining it from different
perspectives using quantitative and qualitative data (Grawitz, 2006). The survey sample in the
first stage of the program will consist of three groups:

a) teachers of minority Greek education in the area of Argyrokastro, Delvino, Agioi Saranta

b) head teachers of the respective schools

c) professors at the University of Argyrokastro.

These are the three key groups which define the minority educational situation in Albania.
The following table sets out the methodology to be followed and the five successive stages of the
research, design, implementation and evaluation of the program (Figure 1).

Stages of research Process

oy

Stage 1: Overview

a) the theoretical context of Greek-
language education in Albania,

b) the theoretical context of adult
education,

c) modern needs for language education,
Stage 2: Investigation

d) the educational needs of minority Greek
education in Albania,

e) the specific conditions for the
implementation of language training to
Greek language teachers

_______________________________

3rd Stage: Planning the continuing

program

Methods of implementation

Bibliographic review

¢ the theoretical context of adult education, as well as
principles and models for the design of training
programs

e the theoretical context of minority Greek education
in Albania, and the current educational policies for
minority Greek education in Albania

Use of quantitative and qualitative tools to map the
educational needs of minority Greek education in
Albania by completing a) questionnaires from Greek
language teachers and b) with the head teachers of
these schools and c) semi-structured interviews with
the professors at the University of Argyrokastro.

e Setting goals and organizing content, educational
methodology, context and evaluation of the program.

e A blended learning model combining lifelong
learning with distance learning will follow, utilizing the
Learnwolds platform (http://www.learnworlds.com)
with the former taking place in face-to-face meetings
and the later in the private, personal space of each
teacher.
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Stage 4: Implementation of the

I

I

!

I .

: continuing program
I

I

I

I

Stage 5: Evaluation of the continuing

program

* Implementation of training with the participation
of Greek minority education teachers from Albania
- in an active context (Willis 1996) which will give
teachers opportunities for active participation,
interaction and collaboration in decision-making
and problem-solving.

- The program will also contain pedagogical and
educational design in authentic learning
environments through micro-teaching.

- The ambition of the program is to educate
teachers on innovative tools for the management of
educational material as well as on new modern
methods in the teaching of the Greek Language.

______________________________________

* Initial - Formative and Final Evaluation of the
program with:

- scale of expectations,

- diaries,

- self-assessment sheets of the trainees,

- focus groups discussions,

- questionnaires

i Formulation of an integrated professional development proposal for Greek
| minority education teachers in Albania

Figure 1. Methodological Planning and Stages of implementation of the research

Stages of the Research

The proposed research will be implemented through five main stages:

1 & 2 Stages: Recording the current situation of minority Greek education in Albania

In the first two stages we will explore the existing situation in the educational system of minority
Greek education in Albania. In order to formulate a coherent theoretical framework for the
design and implementation of the professional development programs, the relevant

bibliographic (secondary) review will be used.
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A SWOT ANALYSIS will be conducted at a four-level:

Features - Pros / Strengths Weaknesses

Opportunities Threats

In these stages we will also include a series of empirical surveys to highlight the critical
factors associated with effective design and effective implementation of education policies and
programs at different levels of planning. More specifically, a mapping of the educational needs
of minority Greek education in Albania will be carried out by completing questionnaires from
Greek language teachers and with head teachers of the respective schools as well as by
conducting interviews with the teaching staff of the University of Argyrokastro. For this reason it
is necessary to carry out a preliminary control of the tools to be used in the present study in order
to acquire personal perception about the subject to be examined and to identify the research
tools that will be used.

At the beginning we will visit some minority schools in the area of Argyrokastro and we will
discuss informally with teachers in order to collect as much information as possible about their
needs and concerns on the issue of their training. At the same time questionnaires will be
distributed in their first form and pilot interviews will be taken. The answers of the pilot
guestionnaires and interviews will be used as feedback to improve some questions.

At the same time, pilot interviews will be taken with the professors at the University of
Argyrokastro with a view of identifying possible omissions and rewriting in their final form and
guestionnaires will be distributed in a random sample of head teachers of Greek minority
education in Albania. Then, the questionnaires will be distributed to the teachers as well as head
teachers in their final form and interviews with the professors of the University of Argyrokastro
will be held. The collection will follow, and then

(a) the quantitative analysis of the questionnaire data;
b) the qualitative analysis of interview data.

Stage 3: Designing a continuing program for Greek language teachers for the schools of
Argyrokastro, Delvino and Agioi Saranda

In the third stage of the research, based on the results of the bibliographic review, the mapping
of the educational needs of the minority as well as the bibliographic review of the principles and
the modern training models, a continuing program for language teachers of the Greek minority
in Albania will be held. The design of the professional development program will include the
definition of the purpose, the specific training objectives, the configuration of the educational
content, the training methods and techniques, as well as a series of organizational issues
(selecting trainees, choosing a coordinator and supporting staff for the implementation, selection
of trainers, timetable, training materials, teaching aids, etc.). In particular, the innovative
“blended learning model”, which is the most appropriate for the training of teachers in even

24



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 8 No. 1, 2020, E-ISSN: 2308-0876 © 2020 KWP

remote areas, will be applied and which is compatible with at least five of the principles of adult
education as the trainees (a) understand the reason that they are trained (b) learn at their own
pace; (c) learn through their experience; (d) adjust their apprenticeship time and (e) are
encouraged and supported throughout the program. By following the hybrid model, the training
program will combine lifelong learning with distance learning, the former to take place in face-
to-face meetings, and the latter in the private, personal space of each teacher.

Stage 4: Implementation of the continuing program

In the fourth stage of the research, implementation of the training will take place. The training
program will be implemented with the participation of teachers from different areas of Greek
minority education in Albania such as Argyrokastro, Delvino, Agioi Saranta. The educational
objectives of the program will include the development of knowledge, abilities, behaviours,
values and attitudes related to the teaching of the Greek language, combined with the use of
new technologies, in accordance with the training needs identified. The training actions will be
implemented in an active context (Willis 1996) which will provide opportunities for teachers to
actively participate, interact and collaborate in decision-making and problem-solving. Therefore,
special emphasis will be placed on interventions that will facilitate verbal communication,
interaction and cooperation among teachers. For this reason, the promotion of collaboration and
the learning of new cognitive phenomena will be held through group activities where teachers
will interact, use the language creatively and actively participate in activities that they will carry
out by acting together. The program will also contain pedagogical and educational design of
teaching in authentic learning contexts through micro-teaching. The main focus will be on
training teachers capable of creating their own program for the teaching of the Greek language.
The ambition of the program is to educate teachers on innovative tools for the management of
educational material and their classroom as well as on new modern methods in the teaching of
the Greek Language.

Stage 5: Evaluation of the continuing program

The completion of the first three stages of the survey will allow, in the fifth and final stage, to
evaluate, support and develop a proposal for the effective integration of professional
development in the designing of educational and human resources development policies for
Greek minority education in Albania, based on the modern political, social, economic and
technological reality. The evaluation of the professional development program is important in
order to ensure a high level of its efficiency in its design and effectiveness. For this reason, the
methodological practice of combining the different methods with the tools to be used will be the
scale of expectations, self-assessment sheets of the trainees, the researcher’s diary, focus groups
discussions with the trainees and questionnaires for the implementation of the new knowledge
and exploitation of the written essay that will allow not only the immediate and active
involvement of the participants but also the development of a reflective process.

Concluding Remarks

The modern teacher plays a pivotal role as he / she has to constantly be renewed in order to have
positive results, with professional development being crucial to improving the learning process
(Meissel et al. 2016). Thus, teacher participation in training activities is decisive as it provides
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them with the necessary knowledge and skills. Teacher professional development is a key
component of the educational process as it is directly linked to school upgrading, enhancing the
quality of the educational work and improving pupil performance (Witte & Jansen, 2016).
Besides, the upgrading of Greek-language schools in the formal and the non-formal educational
system plays a decisive role in the preservation of national identity of this minority community
in Albania (Sotiroudas et al. 2017). Moreover, the professional development of Greek-language
teachers in Albania is extremely difficult and fragmented as it is not subject to an integrated
scheme.

Through the present study we hope to present a comprehensive proposal that will include
the design, implementation and evaluation of training programs for Greek language teachers in
the minority educational system of Albania. These are organized interventions based on the
blended learning model, which exploits the advantages of traditional lifelong learning with
modern and asynchronous transmission technologies, creating the right conditions for a
thorough professional development proposal.

We propose a hybrid professional development model that takes into account the
educational needs of the minority education involved parties in Albania and a part of which will
take place through the Learnworlds platform, which is appropriate for achieving the research
goals we have set because of the variety of tools and multimedia. It provides the easy
management and processing but mainly because it offers the possibility of creating an interactive
learning context, which gives the primary role to the trainees. With the appropriate teaching
design and using all the tools and multimedia that it offers, it constitutes an innovative and
creative learning tool with the proposed professional development model having prospects for
exploitation in other training actions in the future as we can address this program to a specific
group of teachers, but it will also be an integrated professional development context,
contributing decisively to the qualitative upgrading of the instruction of the Greek language.
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Abstract

The north-eastern Aegean island of Chios became renown as a transit zone and a welcoming
place for thousands of asylum seekers, who were passing through the island on their way to
Northern Europe, in the summer of 2015. However, their movement was put into a halt after the
EU-Turkey Statement of March 2016, which led to thousands of asylum seekers getting trapped
in the Greek islands. A number of contentious events followed in Chios, including a port
occupation by asylum seekers, a massive demonstration organized by locals, and violent
xenophobic attacks against the asylum seekers. Therefore, this paper examines the hypothesis
that the EU-Turkey Statement led to the rise of xenophobia in Chios. It also documents and
analyses some of the key events that followed, taking into consideration the concepts of border
regime and border externalization, based on a mixed qualitative approach including data from
the local press, in-depth semi-structured interviews, and participatory observation.

Keywords: Border Externalization, Chios, EU-Turkey Statement, “Refugee Crisis”, Xenophobia

Early Solidarity and the Emergence of a Local Border Regime
Social The island of Chios, located in the eastern Aegean, became famous as a transit zone and a
welcoming place for thousands of asylum seekers in the summer and autumn of 2015
(Papataxiarchis, 2016) during the so-called “refugee crisis”. It should be noted that “most of the
Greek inhabitants of Chios come from families with a refugee past [...] Many persons who left
Asia Minor, following the Greco-Turkish war of 1919-22, settled in Chios” (ECOI, 2016).A local
woman with religious/philanthropic background, who helped voluntarily in the arrivals, told us:
“Listening to the word refugee, you recall what you’ve heard since you were a child... what these
people have gone through, who arrived from Asia Minor uprooted [...] From Alagati was my
grandma, from Cesme my grandpa”.

Furthermore, certain solidarity groups helped in the self-organised camp in the central
garden of the city, where the refugees had also stayed in 1922.A member of the “Social Kitchen”
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told us that “[local] people [of Chios] helped very much... | was posting on Facebook: We need
lentils, we need oil, we need tomatoes. And they came here, and they provided.”

According to an official report, “as a response to the massive refugee flows to Europe
during 2015, when a total 876,232 people arrived in Greece, [...] the ‘hotspot approach’ was
adopted. [...] The objective of the hotspot approach was to assist frontline Member States,
namely Italy and Greece [...]. In this respect, hotspots have been considered as solidarity tools”
(Asylum Information Database, 2017).

However, hotspots could be viewed basically as a kind of bio-political management tool,
since they “combine an EU integrated inter-agency approach, with the presence of agencies
including Frontex and EASO” (Asylum Information Database, 2016). Actually, the progressive
involvement of multiple players illustrates the emergence of a local border regime. According to
this concept, “the border can only be conceptualized as being shaped and produced by a
multiplicity of actors, movements and discourses... at the border there is no single, unitarian
organizing logic at work. Instead, the border constitutes a site of constant encounter, tension,
conflict and contestation.” (De Genova et al. 2015:69)

In addition, the local border regime of Chios was further transformed due to the EU-Turkey

statement, according to which “all new irregular migrants crossing from Turkey into Greek islands
as from 20 March 2016 will be returned to Turkey” (European Council 2016). This statement is
an effort to curb the migration flows through what has been coined as “border externalisation”
(Mezzadra and Neilson, 2013) — a concept which refers to “the process of territorial and
administrative expansion of a given state’s migration and border policy to third countries” (De
Genova et al. 2015:73).
Practically, the statement meant that asylum seekers, who until then merely passed through the
island, could avoid the immediate threat of deportation only by applying for asylum in Greece.
This turned Chios from a transit island to a place where asylum seekers were stranded -through
a governmental decision on their geographical restriction in the island’s premises- until their
asylum application was examined, a process which could take more than a year. According to
many critical reports, “containing asylum seekers on the Greek islands in substandard and
appalling conditions [...]Jin the hope that it will deter others from coming is bad policy” (Human
Rights Watch 2018)and “as conditions at the camps worsen, tensions are buildingbetween
different groups of migrants and between the migrants and local communities” (IRIN, 2015
Khalid, Islam & Ahmed (2019); Alzgool (2019); Umrani, Ahmed & Memon (2015); Zin & lbrahim
(2020).

We hypothesize that the changing border regime and the effects of externalisation took
their toll on Chios and considerably transformed its features. In particular, we will examine the
rise of several kinds of xenophobia on the island after the EU-Turkey statement, focusing on three
key moments. Our study is based on a mixed qualitative approach, drawn from 14 in-depth semi-
structured interviews with asylum seekers, locals and humanitaria n workers, news reports from
the four largest local media (Politis, Alitheia, Astraparis, Chios Press), and the participatory
observation of a research team member.

First Key Moment: Port Occupation against the Statement
Following the EU-Turkey statement, starting on the March 20™, all new arriving asylum seekers
were confined in the newly constructed Vial hotspot. It is often argued that the statement
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promotes the discrimination and tensions among asylum seekers: “In the first months following
the EU-Turkey Statement, procedures exclusively prioritised Syrians, while other nationalities,
including both adults and UAMs, were put on hold despite having stated their intention to seek
asylum” (European Council on Refugees and Exiles, 2016). In fact, “[...] this differentiation creates
frustration and inter-ethnic tensions” (ibid).

After twelve days of such conflicts and protests, the asylum seekers breached the hotspot
gates. The following day, many of them, mostly Syrian families, marched and occupied the main
island port, demanding that they should be allowed to continue their journey. Locals began to
complain, arguing that the weekly occupation disrupted the port’s operation and the island's
commerce and daily life. The situation escalated on the night of April 7. The asylum seekers
found themselves surrounded by the police and by right-wing thugs and members of the neo-
Nazi Golden Dawn Party. What followed was a violent evacuation of the port. An eye-witness
humanitarian worker told us the following:

“[The refugees] put the women and children in the middle, men stood on the perimeter...

[and] in order to break them, the fascists threw -in the middle- some fireworks like bombs [...]
and there’s incredible fear and shouting [...] A [refugee] guy would rise -they were all seated- [...]
and he’d say, “calm down, calm down”. As soon as this happened [...] a policeman would get in
the [refugee] crowd [...] would take him and get out. The fascists were there. [The policeman]
went through them. There insults began, there whacking began [by the fascists...] much whacking
[...] This way they took many people [...] This went on for two hours [...] [In the end] the refugees
surrendered, they brought them buses, they got them to the Souda [open camp] [...] It was worse
than a third world scene.”
Many of our interlocutors consider this violent evacuation a mayor's plan: “He said only 'if you
don’t evacuate it, | will leave you deal with the fascists'. [...] Nobody got arrested from the fascists,
so somehow [...] they gave them a green light”. In contrast, most of the local media reported a
relatively peaceful evacuation, taking place after negotiations, and it was only a few days later
that the extent of violence became known.
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Table 1. Number of articles on asylum seeker crimes and anti-refugee rhetoric in the local

media
Reports on asylum seeker Reports on anti-refugee rhetoric and
crimes activities
June 2015 6 3
July 2015 2 1
August 2015 3 1
September 2015 3 3
October 2015 3 1
November 2015 1 1
December 2015 0 1
January 2016 0 0
February 2016 1 1
March 2016 5 0
April 2016 13 37
May 2016 6 7
June 2016 44 29
July 2016 46 1
August 2016 36 14
September 2016 38 61
October 2016 30 27
November 2016 20 30
December 2016 38 21

Source: Our content analysis on website of the newpapers Politis, Alitheia, Astraparis and
ChiosPress.

The port occupation could well be the turning point, as illustrated by the discourse of the
local media, which soon began to report asylum seeker crimes and anti-refugee rhetoric.
According to Table 1, until the EU-Turkey statement of March 2016 there were typically less than
5 articles per month on asylum seeker crimes by the four media examined. Afterwards, these
numbers rose to often 30 or more articles per month. However, according to the police data,
crime rates didn’t increase that much in 2016: in particular, 8.2 thefts per 10,000 inhabitants
were recorded in 2015 in the islands affected by the “refugee crisis”, compared to 13.8 in 2016
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and, in any case, these crime rates pale compared to those recorded in the Greek capital of
Athens which reached almost 70 thefts per 10,000 in the same period (Hellenic Police, 2017).1

Second Key Moment: Panchiaki Struggle Committee’s Demonstration

The second key moment took place in September 2016, when the newly formed Panchiaki
Struggle Committee addressed the city council and called for a demonstration on the 28,
According to the call, this was an action against the transformation of a peaceful and wealthy
island into a kind of “prison” for hundreds of asylum seekers, a policy decided without consulting
with the locals, and degraded the islands’ standard of living through delinquency and fear,
repelled tourism, and put national sovereignty at risk. A striking 2,000 to 3,000 otherwise mild
locals attended the demonstration and asked for return to social and financial normality and
tighter border control, including many members of the city council. This is quite impressive
compared to the island population of 53,000.

Panchiaki’s statements are very carefully articulated and intentionally non-extremist.
Quoting Panchiaki’s call, “we cannot accept any other facility in our island, no matter how they
call it... because very simply our island cannot carry the double burden of the entrance, on the
one hand, but also of the permanent stay on the other, of thousands of people... We are against
policies, not people” (Politis, 2016a). However, it should be noted that the presence of asylum
seekers is referred to as a “burden” -that is, a source of worry that is difficult to bear- revealing
an implied xenophobia. Moreover, the denial of racism is, as illustrated by van Dijk, a well-known
feature of racist discourse in order to avoid negative impression as, generally, racism is
considered to break social norms (Dijk, 1992).

While xenophobic discourse is often denied or downplayed in public, it becomes more
evident if we study some of the less formal statements of Panchiaki’s members. For instance, in
a quite exaggerated speech delivered during this demonstration, the speaker said that “our
villages have been transformed to a ghetto of criminals [...] residents are threatened with knives
when they think to protect their property [...] drunk migrants terrorise drivers and throw stones
at passing-by vehicles” (Politis, 2016b).

Another aspect of xenophobia lies in a latent Islamophobic discourse, where asylum
seekers are constructed as unwelcome or threatening due to their religion. According to an
official report, “in some islands, in particular, numbers of persons hosted are disproportionate as
to the islands’ population” (Papageorgiou, 2017). Given that, a percepted “danger” of Chios'
islamisation and of potential demands of the neighbouring Muslim Turkey emerged. For instance,
a member of Panchiaki told us that when “you create a minority in the islands, you give the right
to Turkey to ask tomorrow for land exchanges according to religion. And with the birth deficit of
the Greeks, and the high birth rate of the Muslims [...] Lesvos today has 25% to 30% Muslim
population, tomorrow they will get the majority, they will reach 55%. And this tomorrow is in 5
years [...]".

It should be noted that islamophobia amongst the locals is also connected to a concern
about the supposed bad impact on Chios' tourism, silencing that it was never quite developed

1 Conversion to thefts per 10,000 people was done according to the population data of the Hellenic
Statistical Authority, available at https://www.statistics.gr/el/statistics/-/publication/SP018/-
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anyway. For instance, the president of the hotel owners began a statement with the standard
denial of racism: “This stance isn't motivated by racism or hatred towards foreigners. [...] But we
have to reclaim our top-selling product: tourism [...] Which traveller and which visitor will book
a holiday at a hotel, or other accommodation, knowing that a family of Muslim refugees is being
housed right next door? [...] When you're on holiday and you've planned a trip for months, the
last thing you want to... [is] waking up to the sound of Muslim prayers” (Deutsche, 2017).

Using the terms of Laclau and Mouffe (1985), the xenophobic discourse is based on a chain
of equivalence, where all asylum seekers are considered to be dangerous because they are
criminals, Muslims, or even carriers of diseases, ignoring the vast differences amongst them —for
instance, that a number of them are Christians or not religious.

Third key moment: Souda Attacks

A third key moment took place on the 16" and 17" of November 2016, a few days after two PMs
of the neo-nazi Golden Dawn visited the island. Several dozens of right-wing thugs attacked from
above on the overcrowded Souda camp, which was located inside a moat in the centre of the city
of Chios. Asylum-seekers told us: “They attacked us from both sides -from the castle side and
from the houses side- and they threw molotov and stones. And one of my friends had really
serious injury in his head” and “so, you are down and a lot of [molotov] cocktails coming to you.
That’s how it happened, and the police doing nothing.” Another asylum-seeker said that “when
the attack happened, we were afraid for our lives and we ran out of the camp [...] People were
screaming, children were crying” (Amnesty International, 2017).

While this was not the first, nor the last attack against the Souda camp, it was by far the
most violent. However, even though most of our interlocutors, as well as Amnesty International
reports, attributed the attack to right-wing thugs, some media claimed that it was the asylum-
seekers which attacked the “terrified” locals who only defended. Representing UNHCR's
controversial non-political policy, its representative Philippe Leclerc equated victims and
offenders, stating that “l strongly condemn any acts of violence, resulting both in the local
population and the refugees being seriously hurt” (Independent, 2016).

Most of the locals kept themselves silent and uninvolved in relevance with the two days
pogrom. As a well-known local writer, active in solidarity actions, claims, though bourgeois and
cosmopolitans, people of Chios carry a collective fear after the 1822 Chios Massacre by the
Ottomans that makes them afraid authority, develop an individualistic behaviour according to
their interests and mind their own businesses (Makridakis, 2015).

Conclusion

Since the vast majority of xenophobic practices and discourses arose only after the EU-Turkey
Statement, it seems that the main hypothesis is confirmed and the process of border
externalisation led to the rise of xenophobia in the island. However, we should be careful not to
give the impression of a complete transformation of Chios from a place of solidarity to a place or
xenophobia within days. Certain aspects of our data indicate that some incidents of financial
exploitation -such as requesting 5 euros in order to allow asylum seekers to charge their mobiles-
and racism existed even before the Statement. A local activist told us about a specific xenophobic
example: “People stayed in some half-destroyed UNHCR tents set up on a plateau at Mersinidi
outside the cemetery. It was a grotesque scene [...] their clothes were wet and they were drying
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them on the graves [...] And the villages [...] believed that the refugees, since they are also
Muslims, were desecrating the graves of their relatives [...] There were also instances when the
people went to swim in a small beach below Mersinidi and many [locals] left the beach because
they didn’t want to swim with the refugees, because they were afraid they had infectious
diseases.”

In conclusion, it would be more accurate to say that the EU-Turkey Statement led to a
dominant solidarity discourse being replaced by a xenophobic discourse. Refraining ourselves
from any essentialising and deterministic approach about the rise of xenophobia in Chios, we
should take into account different scales and conjunctures of racism and xenophobia (Kasparek
et al. 2017), from the transnational to the national to the local. That is, from the structural
xenophobia of the transnational policies of border externalisation, from the enfeeblement of the
sovereignty of the nation state and the rise of nationalism, to the excision of the border island
from the mainland Greece in the national decision of geographical restriction, to the media’s
xenophobic discourses, we are also able to weigh other cultural factors which have to do with
social memory, local and religious identity and accumulation of resentment.
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Abstract

Advertising has always been an essential tool for promoting products and services, in the sense
that it enhances their basic traits through the use of several techniques. Even though these
techniques are as old as the art of advertising itself, they tend to evolve as time goes by, each
time adapting to the demands of the present. The OTE Group Companies (Organization of Greek
Telecommunications), and more particularly Cosmote S.A., are deeply interested in studying and
decoding those advertisements which may succeed in presenting the traits of specific packages/
offers as beneficial to the potential client. Since 2010, as a rule, representations of Greekness -
in other words, of the essence of being Greek - are predominant in this kind of advertisements,
for that purpose, we will analyze meaningful Greekness. Typical Greek landscapes, the sea, the
mountains with portrayals of the family and children usually following. Greek cuisine and diet
tend to come in the third place, whereas specific architectural structures (such as churches or
monuments) come in the fourth place, along with the image of the Greek flag. Traditional
ceremonies (engagements, weddings), religion and festive traditions (Christmas, Easter) usually
come next. A semiotic analysis of the afore-mentioned representations will attempt to focus on
the ways in which Cosmote advertising succeeds in foregrounding communication as essential to
every meaningful aspect of the client’s everyday life. Beauty, entertainment, speed and flexibility
are also taken into consideration as being significant to infusing advertisements with a typical
scent of Greekness.

Keywords: Advertisement, Semiotic Analysis, Representations, Greekness.

Eloaywytka
O TOALTIOMOG TNG ELKOVAG KAL O OTITIKOG YPAUUATIONOG, OPOG Tou emvonOnke amnod tov Debes
(1969)! yia va meplypdPel Tov OMTIKA eyypapato GvOpwro Sopolv to Bswpntikd Kat

! Debes, J.L. (1969). The Loom of Visual Literacy : An overview oto I'cdpua, Z. (2007), Ontucdg Ipoppatiopndg oty Iposyolky
Hlwlo, [Havemompo @socotiog
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neBodohoyiko medio TN £psuvacg mou mapouotdloupe. Ot Kress & Van Leeuwen (2001)? opiouv
TOV OMTIKO YPAUUATIONO WG TNV LKOWVOTNTA KPLTIKNAG OmoTiunong Kot dnuioupylag omTikwy
EVVOLWV KO TIOPAYyWYNE OTITIKWY UNVUUATwy. Mpwtog o Georg Simmel (1858-1918); Alzgool
(2019), oto BLBAio Tou Soziologie (1908/1921); Khalid, Islam & Ahmed (2019); Umrani, Ahmed &
Memon (2015); Zin & lbrahim (2020), .oxuplotnKe OTL AmO TIG MEVTE aloBRoELg, n Opacn aoKel
ONUAVTIKA KoWwVvioAoylk Asttoupyia. Emiong, mapatipnoe 0tL 0 pOAOG TNG «OTTANG OTTIKAG
EVTUTIWONG» eMNPedlel og peydAn kAipaka tnv aotikh kowwvia.? OL Stadpnuioslg anotedovv
Baoko MuAwva PeTadoong kat KukAodopiag Tou omtikol UAKoU. To dlapacua evog mepLodikou
N n mopakoAouBnon tnAedpaong Oev amotelouv amapaitntn mpolnodbeon yla va Yivel
Karolog/a 8€KTNG evOg SLopnULOTIKOU PNVOMOTOG. ApKel amAd va KuKAodopel oto aUyxpovo
00oTIkO meptBaliov, omou n dadnpion emBarietal o yyovtoadioeg, oe PWTEWVEC TlYPAPEC
Kal oe GA\a Spwpeva. H avénuévn mpoéoAndn ontikol UAKOU otnv kaBnuepwvotnta, odnyel
HUNXOVLKA OTNV QTOKWSLKOTIOINoN TwV UNVUHATWY HE SladopeTIK TTPOsEyyLlon avaAloya LE TO
KOLVO OTO omolo amevBuvetad.

OL mapaywyol twv Swadpnuicewv kateuBuvovtal otn Sadikacia va enAé€ouv Ta
KATAAANAQ HEOQ, MEOW TWV OMOIWV KWALKOTOOUV UNVUHATA TIOPEXOVTAG TOUCG TtapAaAAnAa
KOLWVWVLKN KOl TIOALTLOTIKY Xpold £€ToL wote 0 &EKTNG va upmel otn dadikaocia okEYPng Kot
anokwdkonoinonc.? Ta onueia ou ermléyovtal pog avaluon kot enefepyaocio anoteloly,
KOUUATL TNG KOWwViag mou ta Snutoupyel kat ta avamapayel. H (dta n kowwvia anoteAel tv
adetnpia yla tnv OMapén Kal Tn XPrion Toug LEoA KUPLWCE amo TI¢ SlapnUIoELS, OUVTNPWVTAC
mapAAAnAa BaokES LOEOAOYIEC KOl KOWVWVLKEG OpXEG TtoU TtpodAAovral kat e€eAiocoovTal.

ITOX0C TOU Tapoviog apbpou eival va katadeifel tnv Umapén kol Asitoupyia TETOLWV
onueiwy, péoa amo tnv épsuva Kal availuon dadnuicewv makétwy g Cosmote, kabwg Ta
tedevtala xpovia €xel mopatnpnBel OTL TO OMTKO OTOLXElDO UTEPTEPEL TOU YAWOOLKOU, HE
QITOTEAECLA VAL TTAPOUCLACTEL 0Tpodr KaL TpoTiUnon otnv ontikA enefepyacia kat avaiuon. H
Kuplapxia tg elkovag odnynoe otnv €€EALEN TNG OMTIKNAG KOlvwvloAoylag, tng onpeloAoyiag
KAOWE KO TWV OTTTLKWY TIOALTIOULKWY OTIOUSWV.

Oewpntiko NAaiolo: Kataokevég tng EAAnVIKOTNTOG

Ateukpvilovtag tnv LOTOPLK OpoAoyia ONUELWVOUME OTL N KEAANVIKOTNTO» WG YAWOGOLKO
onuaivov slodyetatl to 1851 and tov Kwvotavtivo Mwm’: wotdoo yla va yivel Katavonth
anatteital Steukpivion petafy ouveidnong kat tautotntag. H ouveibnon avadépetal otnv
tavtlon, mnopamnéunovrag oe Sladlkacia autoavayvwplong Kol €viaéng oto oUVoAo
npoUmoBetovtag TNV avalTnon TMOALTIOUKWY, KOWWVLKWY Kal GUAETIKWY XAPOKTNPLOTIKWY,
EVW N TAUTOTNTA TOVIIEL TNV ETEPOAVAYVWPLCTN ETUTPETOVTAC TNV MOLKIALY, KABWE OL TAUTOTNTEG
UTopel Kal v evaAAAoooVTaL WG ETEPOTNTEG.

AkoAouBwvtag TNV €pUNVEUTIK UTOBson tou AnunAten TUOBa «OTL n eAAnviKOTNTA
TIPOKUTITEL WC £vvola yla va yepupwBel n Swdotaon ouveldnong Kal TAUTOTNTAG, yla va
ovarmAnpwBel dnAadny n aduvoplo t™C ouveldnong va AEITOUPYNOEL WE TOUTOTNTAY,
SLAMIOTWVOUHE OTL N TPOKANGON yla tTn yevid tou ‘30 ntav nwg Ba cupBLpacst cuveibnon kat

2 Kress, G. & Th. Van Leeuwen (2001). Multimobal discourse. London: Arnold

3Ball, M., S. & Smith G., W., H. (1992). Analyzing Visual Data, (pp 2,7). New York: Sage Publications

4 Txoprédrog, . (2000). Iotopixii uviun ki ehdnqvikdnra. oo kéukg. Abfve: Kpttikh

5 TGoBag, A. (1989). Ot uetapoppdoeig tov dviauod kar to 16e0Adynue e EAAnvikdtnrog oto uecordiepo. AbRva: Odvocsag
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tautotnta. Etol, n eAnVIKOTNTA ATMOTEAECE TPOOTAOELD CUYKEPOOUOU TOUTOTNTAG KoL
ouveilbnong, alobnTikng Kal Lotopiag, emwvonong Kot Bliwpatog. AvtidneOnkav otL epocov
ermbupovoav va PoBAaAlouv ta EAANVIKA TIOALTIOULKA XAPAKTNPLOTIKA, EMPETE va ipowOnOel
otnv Eupwrnn, n évvola TG TauTtotnTog Kot OxL tng ouveidnong. O EAUTNG® ypddel «Eyw Kat n
YevLA pou maoyioape va Bpoupe To aAnbvod mpocwmno tng EAAGSag. Autd rtav avaykaio ylati
HEXPL TOTE oav aAnBwvo npocwro tng EAAGSag epdavildtav ekeivo, mou ot Eupwmaiot €BAsmav
oav EAAGda».

‘Etol SlakplveTal n UTEPOXI TNG TAUTOTNTOG O OXEON KE TN OUVELSNON OTLG EKTOG EANASaG
QVATIOPAOTACELG KL TOLUTOXPOVA N avayKOLOTNTA KATAOKEUNG ULAG VEOEAANVIKAG TAUTOTNTOG
£€T0L WOoTe va avtaneEENBeL otig SLeBveig MOATIOUIKEG avayKes. O SLAAoyog yla TNV VEoeEAANVLKNA
TAUTOTNTA 0€ akadNUAlKO Kol TOALTIKO Tedio €lval MOKPUG: OMWG ONUELWVEL O XProTog
Mnavvapadg «Auto 1o diAnupa, Tou ooo sipaote EAANveG 1 Eupwraiol eival éva PeutodiAnuua
TIOU YeVVNBONKe Toug TeEAsuTalOUC alwVeG, BERata apKeTA eykaipw anod tov Kopan. Autog sivat
0 KOKOC daipwv Tou eEAAnVIoHOU, 0w Tov Xapaktnpilel o Runciman, S0t édtiae pia Bewpia
otL tnv apyaia EAAada t Stéowoe n Avon. H Suvapikr Tou eEAANVIoPOU amod TV mpwTn OTLyUn
ATAV N TOALS. TO PETEXEWV KPLOEWC KAl apxnG, va eloal oAlTtng, evepyodc. H petoxn pag otnv
Eupwnaikn Evwon (EE) elvat anapaitntn. Eav magel va petéxel otnv EE n EAAAda, tote Byaivel
oo TO LOTOPLKO yiyveoBal. Exelg tautdtnTa 0tav £XeLg etepotnTa. Omolog ntav Pwpaiog moAitng
ue opBo6dofo Bpriokeupa, ekkAnolaotikdo Bpriokeupa, Atav kat EAAnvag, SlotL eixe yAwooo
€AANVLIKN, OAN AUTA N AMEPaAvTn autokpatopia pAovoe eAAnvika. MaAlota o ZBopwvog ixe el
1o €€alpeTIKO: «Mn Hou {NTATE CUVEXELX OLLUOTOC, EYW KAVW LoTtopia, Sev kKavw {woloyilay....».
O Mavvapdg OnNUELWVEL OTL  «...0 EAANVIOUOG owBnke ota 400 xpovia okAofLag, oxL emeldn
KAVORE KaTAxnon, oAAA ylotl avapave to KavtnAl, Upwvave poodopo, KAVOVE ayLooHO Kal
KUplwG mnyawoav otnv €KKANOLA, NTAV TO KEVIPLKO KOWWVIKO YEYovOGg, ATV YLopTH,
TIOVAYUPLC....» . AUTA ta  onpaivovta eAANVIKOTNTAG avolnTOUUE OTO £PELVNTIKO UAKO Tou
enmAé€ope. Onwc emiong onpuelwvel o Nikog 2Bopwvocd «o EANVIKOC XWPOE OTLG YEWYPADLKEC,
OLKOVOULKEG, KOLVWVLIKEG KOLL TIVEULATIKEG TOU SOUEG amoTtéAeoe avta o' 0AOKAnpn tnv otopia
TOU €vav 0pLOKO XWPO avapeoa o€ U0 EexwploTolg KOOUOUG —aVATOALKO Kot SUTLKO— Ttou Sev
€Uewvav ToTE oteyavad kAewotol. Etol, o xwpog autdg bikaita umopel va xopaktnploBel
otaupodpouL Twv Adawv. M' dAAa AdyLa, Eva amd ta KUpLa XOpaKTNPLOTIKA TG LoTtoplag pag eivat
KOl TTOPOUEVEL O OPLAKOC TNG XOPAKTHPAG. TO XAPAKTNPLOTIKO aUTO €lval To KUPLO Kal tavta
{wvtavo otolxeio ¢ eEAANVIKAG Tapdadoong. To MPayUATIKO TIPOBANUA yLa pag elval TipOBANUa
OUYKEKPLUEVWVY ETIAOYWV, TIPOBANUA LoOPPOTILAC KoL AELTOUPYLKOTNTAC OTN onUEPLVA EAANVLKA
KOLVWVLKI KOl TIOALTIKH TIPAYHLOTIKOTNTA, OTOLXELWV TTOU €V UMOPOUV TTAPA VO TIPOEPXOVTAL ATIO
TOV OLKOUMEVLKO TIOALTIOHO TtoU Telvel va dnuloupynBeil kat mpog Tov omoio dev avtitiBetal otl
YEPO €XEL N EAANVLIKN tapadoon».

Qaivetal otL N enPBoAn véag TAUTOTNTOG, CUVUDACUEVNC UE TNV UTOAOLTN Eupwrn €ylve
ETUTOKTIKI UETA TO TEAOG TOU OQAUTPWTLOHOU. EToL, oplopévol TG YeVLAG Tou ‘30 mpoomadnoav
va  avtutopaBAaAouv Tov VEOEAANVIKO €AANVIORO VS TOU EUPWMAIKOU, £TOL WOTE va

& Kayopévog, T. Ep. (2005). O mowmrig Odvocéag ELbtng Epunvevtind {yrijuaca. ABqva: Tept Teyvav

"TkaBéag, A. (2016 Méptiog). Iavvapds: «Na Eavafpodue tov tpdmo g elinviétyrag. Oy yioai mpémet, adld yio. va Sobue edv
o diver mpoyuozikn yopd (owney. HUff Post Greece. Avaktifnke and https://www.huffingtonpost.gr/2016/03/24/giannaras-
sinedeyxi-elliniki-taytotita_n_9517726.html

8 YBopdvog, N. Iapadoon kar ellnviii towtdtyra. Aoxiwo, N.K. B Avkeiov. Avaktidnke omd
http://ebooks.edu.gr/modules/ebook/show.php/DSB106/544/3565,14949/index_e_09.html
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KATAOKEUAOOUV HLaL VEOEAANVLKI TAUTOTNTA YlO E0WTEPLKN, OAAQ Kal ylo €EWTEPLKA XPNon
oUpdwva pe TNV opoloyia tou Zedpépn’. H eAAnvIKOTNTA TPpoodEPEL T KATAAANAQ ohuaivovta
yld TNV KOTOOKEUN TNG TOUTOTNTOCG Hetaoxnuatilovtdg tnv o€ ouvelbnon wote va yivetoal
anodektn arno tov EAANVIKO MANBUGUO. ITnv Eupwrn kat otnv EAAASa umtdpxeL akopun cuyxuon
HETAEL ouveldnong Kal TautotnTag Kot autd ¢pAavnke Kal amd to BEua mou MPoEKUPE Ot
ouyxpovn €Bvikr otopia yla To ovopa Makedovia, oAAA Kal Ao TG CUYKPOUOELG OXETLKA LE
™V avaypadn Tou BpnoKEVUATOC OTLG TAUTOTNTEC. ETOL, TPOKUTTEL «€va INTNUA EAANVIKOTNTAGY
KaBe popd mou mapouolaletal TPOPANUA EEWTEPLIKAG TIOALTIKNG LE TOUG «PTWYXOUG» YEITOVEG WG
BaAkavia kot pe toug Eupwnaioug wg «mAovoloug aAAoug» Autikouc. Ooo n EAAGSa mpoomaBbet
va Bpel tn B€on tng péoa otnv Eupwnaikn Evwon, to Ntnua Tng EAANVIKOTNTACG HAG OTOoXOAEL
Kol TLAAL Kupilwg peta to 1981.

Jtnv Lotoploypadia, n eAAnvikotnta ennpedletot anod Tig mepLodoug Kal Ta YyEYovVOTa TG
eMNVIKAC otopiag, onmwe kablepwdnkav anod tov Kwvotavtivo MamappnyornovAo®? kabwe n
Lotopia Tou yla ta tpia otadia TnG EAANVLIKAG Lotoplag (Apxatotnta, Bulavtio Kot VEOTEPLKOTNTA)
SnAwVeL evepyd TO OPOV TNG KAL ATIOTEAEL ONUAVTLKO KOUUATL TOU LOTOPKOU Adyou. Mapolo,
TIou To oxNua tou Mamappnyomoulou, yvwploe peyain 6o6€a kot amodoxn, umnpav duo
TIEPUTTWOELG, OToU daivetal OtL eykataAeinmetal kabwg emikpatel n ermdiwén ¢ autdvoung
HEAETNG TG vedtepng eMNVIKAC Lotopiag. SUpdpwva pe Tov Anpapd!! ta mveupatikd
XOPOAKTNPLOTIKA TOU VEOU €AAnVIOPOU otnpilovtal kot emnpealovtal amo TG BAcEl g
petapulavrivig moawdeiog oe cuvduaouo pe TIg mpooAaufdavouoeg, aAAA Kal TNV EMLPPON amnod
TOV MOALTIONO TNG AUONG. H CUCGOWHATWON TWV EVPWTTOIKWV LWOEWV e TNV EAANVLIKA Ttaldeia tng
AvatoAng odnynoav otn énuloupyia tou veoeAAnVikoU OSladwTtlopol, £va TIVEUUATLKO
davopevo PEow Tou omolou evepyomolnOnke n eAANVIKA oKEPN KAl KOWWVIO SNULOUPYWVTAG
Bépata mou odAynoav oe Babla pnén tn Bulavtivi mapadoon tng MEPLOXAG.

H audlonuia tou 6pou eAANVLKOTNTA, OTIWE KOL N LTOALKOTNTA, N PPETAVLKOTNTA, KAL N
gupwrnatkotnta daivetal ot Stapopdpwvovtal pe Sladopetikég kKaBe popd peTaBAnTEG Kol
oTaBepEC OTOV TOYKOOULO XAptn. Amo tov Lotoploypadikd SldAoyo yla tnv €AAnviKOTnTA,
ETUAEYOUUE WG Kuplapyxa onuaivovta autd TOu CuVAVIOUUE Kal OLOOTAUPWVOUME OTO
EPELVNTIKO UALKO w¢ yewypadia - xwpog, w¢ matpida, wg Bpnokeia, wg mapddoon kat agieg.

To Epguvntiko YAko
ZuvoAKa peletiBnkav 35 évtumneg Stadnuioelg yia tn xpoviki mepiodo 2010-2018, n omoia
ETUAEXONKE UE KPLTAPLO TNV OLKOVOULKN Kplon. ZTig 3 Mailou 2010, n EAAaSa attriBnke 80 81 eupw
oo TLg uTtoAouneg 15 xwpeg tou Eupw kat 30 61 eupw amo to AleBvég Noplopatiko Tapeio.

To epeuvnTikd UALKO adopd dadnuioslg tng Cosmote, n omoia emAéxBnke Baon Epguvag
Kol TANBwpag UALKOU Ttou adopd TLG AVATIAPOOTACEL EAANVIKOTNTAC Kol SOUELTAL TTOAUTPOTIKA
yvwotonolwwvrtag, umevbupilovtoag kat emnpealoviag To Koo oTo onoio ameuBuvetal.

9 TQ6Boc, A. (2008, NoéuBpiog 25). Eldnvikdyra: Zoveidnon 1 toavtétyra;. To PAua. Avaxtidnke amd
http://www.tovima.gr/2008/11/25/opinions/ellinikotita-syneidisi-i-taytotita/

10 TGoPac, A. (2008, Nodupprog 25). EMnpvidtyra: Zvveidnon 1 towtétnra;. To PApc. Avaktidnke omd
http://Amww.tovima.gr/2008/11/25/opinions/ellinikotita-syneidisi-i-taytotita/

U Zwpapbg, A., X, H «oxardloty ovvéxeion tov eldpviouod, Tedyog 43, mepiodoc: Ampikog-Iovviog 1993, oto
http://www.theseis.com/index.php?option=com_content&task=view&id=417, Avaxti6nke 17/1/2019
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Ta €idn ¢ Sadripongt? avaloya pe to okomd mou kdbe ¢popd uwBeToLV eival ta
TOPOKATW:

e KatavaAwtikr (Consumer): Eotialel oe Suo €idn ayabwv mou ayopalovtal and 1o upl
KATAVOAWTLKO KOLVO: TO KOTAVOAWTIKA ayaBd (consumer goods) kal ta dlapkn ayadd
(consumer durables), Ta onola padl pe TIG KATAVAAWTIKEG UTINPECLEG (consumer services)
Stadnuilovral ota péoa evnuépwong. Ta Kuplotepa péca S1adoong TNG KATAVOAWTLKAG
Stadnpiong eivat o Tumog, to padtodpwvo kat n tnAedpacn. Autd ta Méoa untootnpilovtat
KOl OUTTANPWVOVTOL KAl artd TO EVTUTIO UALKO MWANCEWV, TIG EKBECELS Kal TNV powBnon
TIWANCEWV.

e Anto Emixeipnon oe Emxeipnon (Business to Business): NpowBel pn katavalwtikd ayodd
KOl UTnpeoieg, ota omoia mepllapBavovtal ol TMPwTeC UAeg, Ta efoptriuarta, oL
EYKATAOTAOELG KOl 0 EEOMALOUOC. H ouykekpLpévn SladnpLon elvol meEPLOCOTEPO AVAAUTLKA
KoL TLEPLEXEL OAOKANPpwHEVN TTAnpoddpnon.t3

e Eumopwkny (Trade): AmeuBuvetal otoug Olavopelg, Toug eloaywyeic Kkal efaywyeic
Stadopoug mpoidvtwy katl umnpecwy. Ta ayaba mou Stadnuilovtal mpoopilovral ylo
petanwAnon. MNoAU cuxva xpnoluormoleital n pEBodo¢ NG amooTtoAng SLapnULOTIKWY
duAadiwv KoL POpUEG TapayYYEALWV.

e Atavikng MwAnong (Retail): Tétowou eiboug OSladnuioelg mapéxouv Kuplwg  Ta
moAukataotripata. Eotidlel otnv MwANoON EUMOPEVUATWY, TIPOCEAKUGN TIEAATWV KAl N
avénon Twv NwAnocswv. Ta Kuplotepa Héoa Alavikig dtadnuiong eival o TUMoOC, Ta péoa
HAlKAC evnuépwong Kat ta GulNdSia oe Snudotoug xwpouc. 14

e Xpnuatootkovoutkry (Financial): Elvat n Siadnuion kupiwg twv  Tpoamelwv Kol Twv
00PAALOTIKWY ETALPLWV. EXEL OTOXO TO SAVEIOUO XpNUATWY, TN cuvadn aoPaAloTIKWY
ouuPBaocswyv Kal yevikotepa TNV ayopanwAncia. Eotidlouv o €vvoleg O6mwg to kEPSOG, TO
o0delog, N acdAAELQ, N EUTILOTOCUVN KOL N OLKOVOULKH EUUAPELQL.

eAueong Avtamokpiong (Direct Response): Oco peyaAUTEPOG €lval 0 OYKOG Twv
Stadbnuicewy 1000 PEYAAUTEPN Elval KaL N avAyKn AUEONS avTanokplong o€ autéC. Eva
TUTUKO SLadpNULOTIKO TUN A ELVOL OPYOVWUEVO ETOL WOTE VA KAAUTITEL TOCO TNV AECH OCO
KalL TNV €upeon Stadnuion.

e JTpatoAoynoncg (Recruitment): Exel otdxo tn OTPATOAOYNON TPOCWIILKOU (KPATLKEC
UTINPECLEC) Kal yiveTal ouvnBwg pe SladnUioels KATAXWPLOUEVEG OTIC EPNUEPLOEC Kal T
TepLodika. NpooeAkUeL 660 TO SuvATOV PEYAAUTEPO APLOUO QLTOEWV UE TO HLKPOTEPO
Suvato kootoc.

To €peuvVNTIKO UALKO TIOU TIAPOUGCLATOUHE OVAKEL OTO KATAVOAWTIKO €idog ,0T0 omoio
£bopUOlOUUE TN ONUELWTLKA avdAuon.t?

O Roland Barthes'® onuetwvel ot ot Stadpnuioslg ta onpaivovia w¢ mpoidvta Kot
UTINPECLEC, Tl omoia dev elval EUPEWC YVWOTA, cuVOEoVTAL KOL LETATPEMOVTOL OE ONUEla, Ta
oroia Toug Sivouv vonua yla va TPooeAKUOOUV Kal va Tieioouv tov Tubavo ayopaotr).t’ H

27wt0¢ I.(1992). diapiuion, Syediaouocs & Asitovpyio Xra ITiaioio Tng Emiyeipnong. ®eccatovixkn: University Studio Press

13 Kotler Philip and Keller Kevin Lane (2006). Mépxetvyx - Mévaruevr. Abfvo: Exdoceg Khedapiduog

1¥Zdtog T. (2008). Awogijuion, Zyediaouds, Avamtoéy, Aroreleauomikdrnra. Ococolovikn: University Studio Press

15 Leis W., Kline S. and Sut J., (1986). “Social Communication in Advertising: Persons, Products and Images of well-being ", (p.
152). New York: Methuen

16 Barthes in Fiske, J., (2010). «Eisaywysj oty Exikorvovio», Abiva: Atydxkepag

17 Barthes R., (1979). «Mvfoloyiecr, (ceh. 34-35). Adfva: Panma
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Sladnuon dpaivetal ot ennpedletal dpeca and tn onpetoloyia’® kabwg péoa anod tnv npoBoAn
OUMPBOAKWY onUelwY (OTTIKWYV Kol AeKTIKWV) ipoomaBel va emevlUeL ota mpoiovta kot va Swoel
afla, €TOL WOTE va QATOKTNOOUV ayopaoTikiy duvaun. Ta onueia mou mpofdAiovtal ot
Stadnuion mpoonabouv va meioouv Toug SEKTeEG, ylati cuvdéouv tTnv emBupia e Ta mpoidvta
KOl TL( UTINPECLEC £TOL WOTE va SlEYElpouV T ouvaALoBNUATO KOL VO TIPOCEAKUOOUV TO
evlladpEpov. Etol kataAnyoupe otn pEBodo mou eMAEXDNKE yLa TNV avaAiuon Twv Stadpnuicewy
g Cosmote, Tou €lval 0 cUVOUACUOG TWV HOVTEAWV avdAuong Twv Barthes kat Greimas.
Zekwvwvtag ano tov Barthes, ailel va avagpepbel ek véou OTL péoa amod tn Bewpla Tou SNAWTIKEG
KOL OUVONAWTLKEG OYEOCEL TWV TOAITIOUIKWY oOToxelwv obnynoe oe evdladEépovta
oupnepdopata yia tnv alnAenidpaon ewévac — yAwookol kelpévou. O Greimas®® wg
BepeAlwTN ¢ TNG YAAALKN G ONUELWTIKAG 0XOANG avémTue Tn Bewplia TG AOUIKNAC ZNUOVTIKAC, TIOU
amnoteAel Eéva opyavwpévo ovotnua. O Greimas, aoxoAnOnke kat avéAuoe TG LooTomieg, SnAadn
opadormnoinoe og oUVoAa TIG povadeg Aoyou (AE€eLg, ekppaoelg) cUUPWVO LE TO ONUOCLOAOYLIKO
TIEPLEXOUEVO TOUG, KOTOANYOVTOG OE LA OELPA Ao SOUNUEVA ONUACLOAOYLKA GUVOAQ TIOU Ta
ovopalel KwOIKeS. Ito peBoSOAOYIKO auTO TAAICLO KLVNOAKOME yla Vo aVAAUCOUUE TIC
Slapnuioslg, Ta YAwooIKA LnvOpaTa, KoL TIG TANPodopieg ToU TPOKUTITOUV Ao TG StopnUioELg
¢ Cosmote wG avamopaoTAceLg TNG EAANVIKOTNTag. AkoAouBouUpe emiong Tnv TuMoAoyia Twv
Richards kat Morris, cUpudwva pe tnv omoia o Adyog Slakpivetal avaloya e ToV TPOTO Xpriong
TWV ONUELWTIKWY OUCTNUATWY O TPEIG TUMOUC, TIPAYLLATLOTLKO, VONUOTIKO Kol
niporayavdlotikd. Ocov apopd TOV MPAYUATIOTIKO €0TLALEL OTA EEWTEPLKA YEYOVOTA KL ATIEXEL
OO OTOLXELOL UTIOKELUEVIKOTNTOG, EVW O VONUATIKOC UTIOSEIKVUEL OTL N oxéon HeTafl Tou
OVOTTOPLOTWLEVOU OVTLKELWEVOU KOL TNG OVATIAPACTOONG TOU 8EV UTTAKOUEL amapaitnTa otnv
apxn TNG MPAYUATIKOTATOG. O CUVTAKTNG TOU VONUOTIKOU AOYOU SLOTUTIWVEL Kal SlapopdwVel
TO vOnua pe €va dyvwoto kwdika. H yAwooa mou xpnolpormolel elval «kKaAAltexvikn». O
TPOTAYaVOLOTIKOG ATOTEAEL TO PECO PETAEY TOU TMPOYUOTIOTIKOU KOL TOU vonuatikol Adyou,
KaBwg pokUTITEL amd TV oUVBeon Touc. EMISLWKEL va TTELCEL TOV AMOSEKTN KAl TOV UTIOTAOOEL
OTLG KABLEPpWHEVEG KOl ArTOSEKTEG Ao TO KOWWVIKO TepLBarAov avTtiAqelg aieg kat LOEeG.

OL bdladopec popdég tou AOyou, Omwe Slapopdwvovtal LOTOPLKA, HUMopel va eival
ouvbuaoTIkEC.?? O mpomayavSLoTIKOG AOyog o” €va TOAUTPOTILKO UAKO, TipowBel pnvopata, ta
omola €{UMNPETOUV CUYKEKPLUEVOUCG OKOTIoUG. Eotidlel otn peBodikr Kal okOmiun o€ Kabe
nepimtwon dtddoon mAnpodoplwy, Wewv Kal avtAPewV PE OKOTIO VOl EMNPEACOUV TOGO TN
okéPn 600 Kal TI§ TPAEELS TV avBpwrnwy otoug onoiouc ansuBivovrat.?! H coBapr enidpaon
™G StadpruLong oto PAEUUA TwV BEATWV/KATAVAAWTWY KOL TNV OYOPOOTIKI) CUUIEPLOPA TOUG
ExeL kataypadel oe MOAEG HEAETEG, OMWG ETIONG KOL N ETMKLVOUVOTNTA TNG CUVELPULKAG KO
ouvENAWTIKAG Acttoupyiag TNG.22 OL meTuXNUEVES SlodpnUicELS KATAOKEUATOUV VEEC OIVAYKEG KOl
emBupiec. H ocuvaltobnuatikn kGAuyn yivetal loxupotepn kabwg ot Stapnuioelg mou eotidlouv
oTo ouvaioBnua (owoyévela, puaon, matpida, matdid) MPooeAKUOUV EUKOAOTEPA TO KOLVO KOl
SteukoAUvouv T AN kat tTnv kKwdikomoinon tou dadnuiotikol pnvopatoc. H mpoomnddela
oUVEEONC TWV TTPOIOVTWY KAl TWV UTINPECLWV TIou TIpoBaAlovTal PEow TwV SlapnUicEWV UE TIC

18 Noth, W., (1990), Handbook of Semiotics. Bloomington: Indiana University Press, p. 14 in Chandler D., “ Semiotics for
Beginners”http://www.mcm.aueb.gr/ment/semiotics/semiotic.html, avaxtOnke 3/1/2019

19 Greimas A.J. (2005). dowxij onuacioloyia.: avaliitnon uedédov, (ute. Kayopévoc E.). A0fvoa: oatdrng

2 MMhedg, T. (2001). O Abyog g Eixdvag. Ideodoyio koa IToditixij (oel. 62,80,84,95,107) . Abfva: Tlamalhong

A Tewpyordc, I. (2008). H mporaydvda, Mebodoloyixi ko teyviki te aywyng twv paldv. Aqva: Néo @éong

22 Williamson, J. (1978). Decoding Advertisements (p. 12, 45, 13). London: Marion Boyars
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EUMELPLEG KAl TOV KABNUEPLVO TPOTO {WNG TI.X. CUVOEOUE TO VNOL UE TOV TOUPLOKO, OTOXEVOUV
Vo IPOOEAKUCOUV KOl VA TIELCOUV TO KOO XpNOLomolwvtag mapdAAnAa tnv €mnikAnon otn
Aoyikr kat to ocuvaiodnua.?3

OL avapvnoelg €tol Statnpouvtal Onwe Kal ta apxeia. Mapakoloubwvtag pia Stadpnuion
€0TLAlOUE Kal armoBnkeVOUE AUTO TO OMolo EAKUEL TNV TPOCO)XN KAl Ta evOLOPEPOVTA HAg.
MEeTA amo KAMoLo Xpoviko Slaotnua ivatl mbavo va BUUOUAOTE ) Kal OXL TO VU TIoU E(XOE
AdBet X, pat «Ttpoodopd O€ TAKETO TNAETILKOWWVLIWVY». Q0Ttoo0 n mAnpodopia auth sivat
mOavo va eMavéNBeL OTN UVAUN HOG TLX. AV XPELOOTEL VO EMILKOWVWVAOOUUE OTO €EWTEPLKO.
T€Aog, yla va StatnpnBel kATl otn pvAun pag Ba mpémnet va umapyet emavaAnyn otn Angn tou
UNVULOTOC VL0 QUTO KOl OUXVA XPNOLUOTOLOUVTAL YAWOOLKA HnvUpata Tou TpaBouv tnv
Tipoooxn Kot xapaktnpilouv to avtiotolyo mpoidv m.x. Cosmote “Evag kOopog, KaAUTEPOG yLa
o0loug” kot n ocuvoln oto TEAOC TNG Sladriuong €tol WOTeE va evepyomolnBouv Sladopol
unxoviopot ya tn Angn tng andgaong ayopds. Omote, eivat Aoylkod va urtdpxouv Stadnuioslg
oL oOmole¢ eumvéouv, AAMEC Tou anmwBoUv Kol AAAEC TOU TPOKAAOUV cuvaloOnuata
oudetepotntag kat adtadopiac. H avBpwrivn napouvcia otig Stadnuioslg £xel peyain annxnon
oTO KOWO. ETol, apkeTEC eTalpeieg, OMwG Kal n Cosmote CUUUETEXOUV OE Xopnyleg, aAAG Kal TIG
umootnpilouv.

O otoxog, ivat Eekabapoc kal eotialel oto va kepdioel To brand name avayvwplowotnta,
oAAG KUplwg TNV gUvVOLA KAl TN cUPTNABELa Tou ayopaoTr. H cupmdBela, n onoia KATaAnyeL va
glval onuavTIKOTEPN OO TNV AVAyVWOoLUOTNTa, SnULoUpYEL cuvalobriuata euxaplotnong Kata
™ SLapKeLa ETUAOYAG KoL OlyoPAC TWV MPOIOVTIWV KOAUTITOVTIACG CUVOLOBNUATIKA TOV 0lyopaoTh)
Kall a.prVOVTAG ToU ULa aioBnon euxapiotnong. Aev eival Tuxaio OtL oL SLapnULOTIKEG KOUTIAVLEG
yl Ta TNAETKOWVWVLAKA TIOKETO EUMEPLEXOUV TIAVIA OUYKLVNOLOKA oTtolxelot (olkoyévela,
natpida, moadld k.a.). Avaloya Ue TO KOO oto omoio ameuBuvetal n etalpeia, avaAappavel
Kal Snuoupyet ta KatdAAnAa pnvupata, ta onoia Ba KaAUPouV ETKOWVWVLOKA TO KOWO OTO
omolo anevBuvovtat. H epnoptkn/katavadwtiki Stadnuion, Omwe auTh oU LEAETOUUE OO TNV
etalpia Cosmote, emAéyel va tpowONoeL Ta UALKA TG KaBnuepvig {wng Kal tng mapadoong,
onwg mpoéowna, tomia, {wa, ¢uon, dtatpodn, £TOL WOTE va TElOEL TO KOWO, Tpoodidovtag
npootiBépevn atia.

AvaAuon

Ztnv avaluon twv dtadbnuicewv tng Cosmote, evtoniloupe otolxeio EAANVIKOTNTOG, TA Omola
TIPOKUTITOUV ato TOo {610 TO €PEUVNTIKO UALKO . 2T0 TIeSI0 AUTO KATOWVOOULE T CUVAPTNON HE Ta
Bewpntikd Lotoploypadikd HOVTEAA OpLopoU TNG AANVLKOTNTAC WE XWPOU KOl TOUTOTNTAC,
Bpnokelag kal tautotntag, matpidag, €BvikdTNTAg, MapAdoong Kal TAUTOTNTAG, aflwv Ko
TOUTOTNTAG.  EVVOAAOKTIKA XPNOLUOTIOLOUE TOV Op0 €AANVIKOTNTA WC €OVIKOTOALTLOULKN
etepotnta. MeBodoAoyika Tpoteivoupe tn oxedlaon HLOG ONUELWTIKAG KOPTEAAC WOTE va
TOELVOUNOOUHE TO ONUOLVOVTQ, TOL ONHOLVOUEVA KOL TOUC KWOLKEG LE OTOXO TNV aImoSOUnon Tou
UALKOU. ATtO TO GUVOAO TOU MTOAUTPOTIKOU onpelou, Omwc opiletal n Stadniuion, avaAUOUUE TO
OTITLKO KOIL TO YAWOOLKO UALKO.

2 Fiske, J. (2010). Ewaywyn oy Emxovovia. ABva: Atydxkepog
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. ZNpeLwTIKA KapTtéAa tafvopnong a/a Etkovag

Awadripon COSMOTE
ZEVAPLO JLE OTTTLKA
CNHOLVOUEVAL:

Xwpog:

Znpaololoyikoi KwSLKeG:

Mwooka Znpaivovta
JUVOALKQ, OMwG¢ poavadpEpBnke peAetnOnkav 35 évtuneg Slabnuioelg yla tn xpovikn nepiodo
2010-2018. InUELWVOUMPE OTL n Xprnon Tou xpovou Eveotwta elval ouxvr) kot Snuioupyel
apecotnTa Kat {wvtavia kobwg avadEpetal oto mapov. Amo TIG €yKALOELG, N TIPOOTOKTLKNA
XPNOLUOTIOLELTAL KUPLWG TTpoabdidovTag CUCTACELG Kol TTapakivnon, £T0L WOTe va dnuloupynBel
Ll 0uBOPpUNTN ETILKOLVWVLA KoL OXL TUTIOTIOLNEVH, OTIWG OUCLOOTLKA €ival. To Ae§AoyLo kabwg
Kal oL eKdPACELG, TIOU TPOKUTITOUV HECO amo T Slapnuioslg, OMwE n €mKOWwwvia, n
Juxaywylo, n Kawotouia, n owkoyévela Aeflkoypadlkd TpoEpxovialL Omoe TNV
enavolapavopevn xpnon Twv AEEEwV VEO, TaXUTNTA, ETILKOWVWVIA Kal padl.

Eival EekaBapo, OTL 0€ KOWWVIEG AVOMTUYUEVWY TNAETIKOWVWVLWY, N onUactodotnon tou
VEOU €lval Lkavr va mpooeAkUoeL To evlladépov Tou SEKTN Kal va odnyrnoeL otnv emiloyr Tou
avtiotolyou StadpnulOpevou TAKETOU PEoa amd Tn mMAnbwpa mpoiovtwv mou Statibetal otnv
ayopd tTnAsmikowvwviwy. Emiong, pla akoun mopatipnon ylo tTo YAwoolko pnvupo adopd to
YAWOOLKO poTifo mou emavaAapBAaveTal W «0 KOOUOG HOG E0U», Kal «pall, elpoote €vay, ou
T(POTIOYAVOLOTIKA TIAPOTIEUTIEL OE KOLVOTNTO KOL OASA E ALECH TIPOCAYOPEUCH TIPOC TO KECUY,
OTOV KATAVAAWTN EEATOUKEUTLKA.

‘Etol ouvdnAwvetal n e€olkelwon PE 0TOXO TO APETO evOLadEPOV Kal OPeNOC yLa TOV SEKTN.
OL TpOMOL POCAYOPEUONE SLAPEPOUV KATA TNV APECOTNTA TOUC Kol AUTO aVTAVAKAATOL OTh
XPNoN TNG YAWooAg, YLaTi To «ECU» KATOOKEUATEL TOV AUECA TIPOCAYOPEVOMEVO. OL Kress kat van
Leeuwen Slokpivouv petall Slaitepa OLKEIOU, TIPOOWTILKOU, KOWWVIKOU Kot &dnuoctou (N
OMPOOWTIOU) TPOTOU TPOCAYOpPEUONC. TN XPNon TtN¢ odwrtoypadlknG HNXAVAG auTO
OVTAVOKAQTOL 0TO HEYEDOC TNG EIKOVAG — KOVTLVH) ANYPn onpaivet dlaitepa oKelo i TPOCWTILKO
TPOMO, Héon APn Kowwvikd TpOTo Kat pakpvl APn ampodowro tpomno npocaydpeuonc.?® Ot
Thwaites, Lloyd & Warwick oxupifovtal 0Tt «otL KwdIKeG Kataokeualouv TiBaveég BEoELG yLa ToV
TIPOCOYOPEVOVTA KL TOV TIPOCOYOPEUOUEVO».28 Opilouv TIG AELTOUPYIES TNE TIPOCAYOPEUONG OF
OpPOUC KATAOKEUNG BEUATWY KL TNG OxEoNG METAEL TouG. Méoa o’ éva HoVTEANO Ttou BETEL emTd
Aewtoupyieg yla ta onpeia avadEpovtal TPELG AELTOUPYLEG O OXEON E TNV TPOCAYOPELCN WG Q)
Ekdpaotiki Aettoupyla: n KATAOKEUT EVOC Tipooayopevovtog, B) MapopunTikni Asttoupyia Katy)
@atikn Asttoupyia.

ontka Inpaivovta
MapatnpoUpe OTL o€ OAeC TIG Sdadnuioelg katadnAwvetal [ Kol cuvdnAwveTal péoa amo Ta
Baolkd xpwuaTa TNG ETALPELAC, TO UITAE KOL IPACLVO W¢ To onuaivov brand name tng Cosmote,

% Tolson, A. (1996). Mediations: Text and Discourse in Media Studies. London: Arnold
%5 Kress, G. & Th. Van Leeuwen (2001). Multimobal discourse. London: Arnold.
Z%Thwaites, T., Lloyd, D. & Warwick, M. (1994): Tools for Cultural Studies: An Introduction. South Melbourne: Macmillan
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OTOU TO TEAEUTOLO YPAWUO TOU OVOLOTOG TNG ETALPELAG (-€) Ba umopoUoe va TAPATIEUTEL OTNV
EANGSa wg eAAnvIKOTNTO.

‘EToL MOpatnPOUE OTL TO YAWOOLKO LAVULA OYKLOTPWVEL KAl LeTadEpEL TNV MAnpodoplia.
H aykiotpwon katd tov Barthes, amoteAel Baowkn Asttoupyia Tou YAWOOLIKOU SladpnULloTikol
HUNVULATOG, YLOTL IEPLOPILEL TNV AVAYVWON TNG ELKOVAG N KAl AETOUPYEL WG EMEENYNUATLKN TNG
EIKOVAG, TIOU UMopel va ayklotpwoel éva SipopoUpevo YAwoolkd pAvupa.?’ AvadEpoups
evlelkTikd tn Aeldavta pag Swadnuong «Twpo, KOL Ol OLKOYEVELEC amoAapBdvouv
TIEPLOOOTEPA, TIOU SEV AYKLOTPWVEL TNV ELKOVA WE OTITLKOTIOINON TNG OLKOYEVELA.

OL Stadpnuioetg tng Cosmote ¢aivetal va mpoBaAAouV TTOAUTPOTILKA TLG TTAPOXEC TOUG LUE
QMWTEPO OTOXO TNV TPOWONON OLKOVOULKWVY «TtakETWV» TNG Cosmote. Etol ol §€kteg (ayopaoTeg)
TOU KaBnuepwva Plwvouv AyxoG, QTALTACEL KOL TNV OLKOVOULKN Kplon, Hmopouv va
«xaAapwoouv» KaBwg paysvovtal Kot €0TLAloUV O€ EIKOVEC EeKkoUpaanG Kol PUOLKAGC OUOPDLAG
npoodidovracg éudacn otnv npepia, evetia, otn xapa kat otnv mototnta ¢ {wng. Ta xpwuata
TIOU ETUAEYOVTAL KOL UTLEPTEPOUV O€ TETOLOU £L60UC SLadNULCELG ElVOL TO TIPAGCLVO KOL TO UITAE OE
OTIOXPWOELG: TO TIPACLVO TIPOCEAKUEL TO BPAEUUO KOl E0TIALEL OTIC OHOPPLEG TNC PUONG, EVW TO
UTMAE KOl Ol QIMOXPWOELS TOU oUPBOAlouv yewdUOLKA E€TiONG onuoivovta, Tov oupavo, T
BaAaooa, tnv eEAANVLKA onpaio o€ aykiotpwaon Ke €VVOLEG OTWC, Npepla, evelia, eAeuBepia. H
BaAoooa KoL To UypO OTOLXELO TTAPOUGCLAIETOL APKETA OUXVA Kal oL AvBpwrtoL (Yuvaikeg, AVTpeg,
noudLd) mou poBaihovral, evionifovtal eniong otn puon Kot Tig opopdLEC TNE.28 Me Tov Tpomo
0UTO TovilovTal Ta TPOVOULA, TIOU TIPOODEPEL 0 GUCLKOG TPOTIOC WG, LE Kuplapxa TNV VYELa, TN
XoAGpwon Kal TNV evefla o oUVSUOOUO HE TIC TIAPOXEC KAl TNV TOLOTNTA TWV TIAKETWVY TNG
Cosmote €vavtl TNG aoTIKAG, 0AAOTPLWHUEVNG KaBnuepvotntag. Emiong, n mapouasia twv {wwv
OAOKANPWVEL TNV YEWDUGLKH, VATOUPAALOTIKN, TLEPLBAANOVTLKN €LKOVA TIOU amodideL Tn YaAnvn
™G duong, KAAUTITOVTAG KUPLWGE T AVAYKEG TWV TIOALTWY TNE cUYXPovNE TIOANG.

Q¢ evdewktikn dladpnuion autou Tou €idoug, avadEPOUPE TO OLKOVOULKO TIOKETO, UE
aneploploto internet kat opAia pe dSuvatdtnta Puxaywylag Kal emkovwviag and oAa ta LEAN
TNG OLKOYEVELOG 0’ €va oLYXPOVO €ELOAVIKEUTIKO, PNdLaKd EUPWTAIKO CUYKEIUEVO OKNVOBDETIKAL.

‘ETOL N OLKOYEVELOKN Tapoucia Kal n acpaAelad ouvekdOXIKA AELToupyolV HECW TOU
TLAKETOU yLa TTOAAOUG TIOALTEG, VEOUG, DOLTNTEG KOl EVAAAAKTLKEG ETEPOTNTEG TIOU PUXLATPLKA
vootalyoUv tnv opadonoinon kat evnAikiwon otnv epnPeia TnG owoyévelag.®

Ooov adopd otNV UTOSELYUATIKN XPON TWV YAWCOIKWY CNUOLVOVIWY EMavaAappavetal
n Xprnon tou xpovou Eveotwta, Kataokeualovtag tnv e€okelwaon e To mapov. AmO TIG EYKALOELG
ETLONG ETAEYETAL N TIPOOTAKTLKN TPoodidovtag CUCTACELG KAl TAPAKivnon, TipomayavoLloTIKA
TPOG TNV MWANGHN Tou Tpoidvtog. To Ae€Adylo kaBwg Kal oL ekppAoels ou emavaAapBavovrtatl
oTLG StapnuioeLlg, Omwe n emkowvwvia, n Puxaywyla, n KOLWOTOULA, N OLKOYEVELQ, TIOPATIEUTIOUV
otnv éudaon Twv Aé€swv Véo, TaxuTNTa, EMKowvia Kot pali.

ZuunepacpoTa
MapatnpoUpE OTL TOOO TO OMTIKO 000 Kol TO YAWOOLKO anpaivov twv dtadpnuioswv tng Cosmote
ovadelkvVUEL DEUATIKEG, OTIWG:

2Barthes R. (1988). H Pyropixij tnc Eikévag 610 Eixéve, Movoxij, Keiuevo, (. Zmavog T) .(ceh 41-59). Adfva: TIAEOpov
28 Neale, S., (1990), Questions of genre oto Barry Keith Grant (emy.), Film Genre Reader (2003), Austin: University of Texas
Press, 160-184

29 Gofmann, E. (1979). Gender Advertisements. London: Mac Millan
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a) ™G NnAkiag Tou Kowou oto omoio ameuBuvetal, petafy 18 — 50 etwv (evnALKeg)
Tovilovtag tnv 0pOn kpion yla TNV emidoyn Twv KatdAAnAwv akétwy tng Cosmote.

B) tou ¢uMovu, kKabBwg eudavileTal TOCO TO AVIPLKO, OCO KoL TO Yuvalkeio ¢UAo
nipoBAaAAovTag apxLKA TNV LOOTNTA Kal TPocdidoviag TauTOXPOoVa LA LOOUEPH KOTOVOUN TO00
TWV €MAOYWV 000 KoL TwV EUBUVWV Ao TNV avtiotown emloyn).

Y) TwV MapadooLlaKwY EMAYYEAULATWY, OTIWE TOU aypOTHN KAl TOU TWANTHA 0PTOMOLELOU, TOU
PNTONMWAELOU ONUACLOSOTWVTAG TIG LECALES TAEELG WG OLYPOTLKES KOLL EPYACLOKEG AOTIKEG OUASEC
NG oUYXPOVNG OE OLKOVOMLKN Kpion EAAGSAG HE onpovopeva TNV €AANVIKN HECOYELOKN
Statpodn kat v EAANVIKN ToPAdoon, MoV WG TAUTOTNTEG KoL ETEPOTNTESG TNG EAANVIKOTNTOAG
npowBel TIg mwAnoelg tng Cosmote.

Oepatikd evromnilovtal eniong Alyotepo ouxVa, oL aleg TOU YAUOU, TNE OLKOYEVELAC KOL TNG
dWiag, mou daivetal emiong va mMpowbBoUV TA «OLKOYEVELAKA TIOKETA», OpPOAoyla ToU
Xpnotuomnoleital otn Stadriuion e Kntig TNAEPwViaG yLol OTEPEOTUTILKA TIPOTIAYAVOLOTIKOUC
Adyouc.

Ta onuawvopeva TG €AANVIKOTNTOG TOU UEAETOUPE, QVAAUOUME KOL OUYKPLVOUUE,
€VIOXUOVTAL OKOWUN TIEPLOCOTEPO HUE TO YAWOOLKA pnvUpaTa Twv Stadnuicewv otn eAAnVIKNA
A/kat ayyAlkn yAwooo, Omwc¢ ta akolouBa: «la céva mou BEAelC tnv emixeipnon ocou
HEYAAUTEPN KOL TILO OVTOYWVLOTIKNA», «DTiaypéva yia tnv EAAGda», «O vVoUUEPO £Va UTTOUTIAG
oAAalel T maALég ouvnBeteg!», «Cosmote Mobile Family», «Go Away».

JUVOALKQ, N TTOPOPUNTLKN AetToupyia tn¢ YAwoolkng anddoong Asttoupyet kabwg divetat
€Udaon oTNV KATAOKEUT) EVOC LOEATOU SEKTN.

O YAWOOLKOC KWALKOG, N YPOUUATOOELPA KOL TA XPWHATA TOU, EVIOXUOUV TNV MELBW KAl TV
napakivnon yla tTnv iAoy Kol ThV oyopd Tou TPOLOVTOG, OMWE TMPOCAAUBAVOULE amo T
podoplka Kal ypamtd YAwoolkd onuaivovta. OAokAnpwvouv to TAAvo twv Sladnuicewy,
TapEXOVTOG €va MAAPEG PAVUPA oto Beatr, oto omoio eviomi{oUPE TI( QVOTTOPOAOTACELG
eAANVIKOTNTOG Ko TtapAadoong, TNG OLKOYEVELAG, TwV {euyaplwy, Twv madlwy, Twv ¢ilwv, Twv
EMayyeAHATIWY Kol €miong ektdg EAAGSag o éva SleBvég ouykeipevo evtomiloupe
ovanapaotacelg tng YndLakng EMKOWVWVIAG KAl TNE TayKoouLomnoinong.

2ulAtnon

ALQTILOTWVETAL OTL OL SEKTEG/BEATEC WG LEANOVTIKOL AYOPOOTEC TOU MPOLIOVTOC TNG dtadruLong,
npooAapBavouv tnv mAnpodopia ywa to Stadnuildpevo mpoiov péoa amd tov SlauvAo g
EAANVIKOTNTOG XWPIG WOTO00 va aMoKAELETAL KaL N EVPWTIATKOTNTA, OTIWCE AVASEIKVUETAL LECW
ELKOVWV TNG Iaykooplomnoinong kat tng Ynolaknig emkowvwviag. Oudeatol ayopacteg daivetal
va mapakoAouBolv T Sladbnuicel wg osvapla, MUKPA adnynuata He KabBnueplvoug
avOpWIOUG, UE OLKOYEVELEG LEoa o€ GUOIKA ToTia Kal Pe avadopéC Kal cuvdnAWoELS oTnv
opXaLOTNTA, OTO HVNUELa Kol otnv €Bvikn mapadoon. EToL EMITUYXAVETAL N LOTOPLKOTNTA, N
evouvaioBnon kat n e€okeiwon, n tavTion toug pe To pivupa.3® NapdAAnha pe tnv eAAnVIKA
mapadoon Kal To apXaLlOAOYLKA HVNUELa avadelkvUETal N epyacia Kot n taén otn veodtepn Kal
ouyxpovn EAAASa NG OKOVOULKNG KPLoNng, OMwE eVTOTI{OUUE OTa TTApoSOCLOKA ETTAYYEALATA
TOU TOUPLOUOU KL TNG TTOPOXAG UTINPECLWV.

0 Iopmhag, K. (1991). diapnuilovrog. (oek 208). Abfva: Aagnuiotiky Etopio Mass
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H supwrnaikotnta®!, avamapiotatal oe Alyeg Stapnuiostc, 6mov o evSUUATOAOYIKOC
Kw&LKag Kal To oudétepo dovio NG PndLlakng emkowvwviog dev meplopiletal and €Ovika
ouvopa Kot Sev avadEPETAL OE TOTILKOTNTA, GAAQ O€ TTOYKOOULOTNTA.

Amo OAa Ta TaPATAvVW, SLATIOTWVETAL O KUplapxoG POAOG TNG €AANVIKOTNTAG, EVW
napdAAnAa evronilovpe 12 évtuneg Stadnuioelg mouv Ba pmopovoav va eival Kal og AANEG
XWPEG, o€ AANO €OVIKO OUYKE(UEVO, SnNULOUPYWVTAC TIPOCOOKIEC YL ETILKOLVWVIA EVTOC KOl EKTOG
OUVOPWV.

Ano tn Sekaetia Tou 1970 to {ATNUA TNG TOALTIKAG TAUTOTNTAG KoL TNG SLOTNTOG TOU
ToA(Tn amotéAeoe BEpa maykoopLoG oulNTnong, KaBwE TO LOTOPLKO KAl TTOALTLKO evSLapEpoV EXEL
otpadel otn ovvBeon Kal TN AEltoupyila TwV TOUTOTHTWY, OTOUG OUTOTPOCSLOPLOUOUG, OTLG
€0OVOTIKEG, EUDUAEC, TIOALTIOULKEG, ATOUKECG SLaPOPOTOLNOELC.

Onwg mapatnpoUUE 0To EVOEIKTIKO TTOAUTPOTILKO SNUODIAEG UALKO TTOU TTOpOUGCLA{OUUE, N
eMnvikotnta anodidetal akoAouBwvrag pLa avadpopikn eBvikn adpriynon Ue onuaivovta ano
™ yewypadia, Tov Touplopo, tnv natpida, tn Bpnokeia, tTnv mapadoon kat T afiec.
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Abstract

E-learning systems have significantly advanced online education, offering novel possibilities in
distance education, such as attending solely online educational programmes. On these grounds,
the purpose of the present study has been to investigate students’ views on online courses and
Moodle, taking into account easiness of use and communication possibilities both with
professors and fellow students. To conduct the study, a qualitative approach was followed
through the use of semi-structured interviews. The sample consisted of ten post-graduate
students who attended the MEd. in Adult Education at Frederick university, Cyprus. The results
demonstrated that most students have a positive view about distance online education, despite
the fact that the opportunities offered for communication were rather limited. As far as Moodle
is concerned, they are generally satisfied, considering it easy to use, and especially helpful in
downloading educational materials. It was suggested among others that short-term training on
ICT use should be provided to those students who wish to attend online post-graduate courses,
so that lack of computer knowledge will not constitute a significant barrier.

Keywords: Adult Education, E-learning, Distance Education, LMS, Moodle, Assessment.

Elcaywyn

Ot evnAikol Slakpivovtal og aUTOUC TTOU UMalivouv 0Th SLadLkaoia va aimoKTO0UV TIEPLOCOTEPEG
YVWOELG Kal va BeATlwoouv Tig S€ELOTNTEG TOUG, ME OKOTIO VA YivOouv TILO Ttapaywylkol otnv
gpyacio TOUC Kal, Ot €KE(VOUG OL omolol CUMMETEXOUV Kupiwg yla va enwdeAnBbolv oe
npoowruko eninedo (Oliver, Tomas, & Montoro-Rodriguez, 2017; Thang, Lim & Tan, 2018). Méow
™¢ dla Blou pAaBnong, emSLWKeTOL Ao Ta Atopa n BeATIWOT TOUG OTO MEPACHA TOU XPOVOU OF
emninedo yvwoewv, de€lottwy /Kot cuUTEPLPOPAC Kal UITOPEL va eMITEVXOEL LUE TUTILKEC, UN
TUTIIKEG Kall ATUTEC HopdEC pabnong (Manea, 2014). Kai, evw n atumn padnon sivat pa
Stadkaoia adlakomn kot akoUaola, N TUTILKN Kal Jn TUTLKA padnon adopd otn pabnon twv
OTOUWV PE CUOTNHOTLKO TPOTIO HECA ATIO KATAAANAQ OPYOVWHEVA EKTTALOEUTIKA TIPOYPAUUOTO
(Tudor, 2013; Khalid, Islam & Ahmed, 2019; Alzgool, 2019).
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Me tn xprion tTwv Texvoloywwv MAnpodopikng kat Emkowwviwy (T.M.E.) kat Tnv avamtuén
NG EKMALSEVUTLKN G TEXVOAOYLaG Ol AvOPWIOL £X0UV CHEPQ TIEPLOCOTEPEG ETILAOYEG YL AVTANON
mAnpodoplwyv. Itnv eknaibevon eldkotepa Sivetal n duvatdtnta yla 1o eEATOUIKEUUEVN
Tapoxn YVWOewv o€ oxéon HMe To mapeABov (Cardinali, 2006; Definition and Terminology
Committee of the Association for Educational Communications and Technology, 2008, om. avad.
oto Hlynka, 2013). EtoL, n &idaokaAia pmopel va yivel ite MPOOCWMO HUE MPOCWTO METALY
EKTIALOEVUTWY KOl EKTIALOEVUOUEVWY, €I(TE QMOKAELOTIKA HEOW OladIKTUOU, €iTE UE EVaV HIKTO
TPomo mou ouvbuadlel TNV MPOCWNOo Me Tpoowrno OdaokaAia pe tn SdackoAia HEOW
Stadiktuou.

MapotL cuxvad n NAEKTPOVIK HABnon kot n €€ amootdcewd ekmaidevon umopel va
XPNOLUOTOLOUVTAL WG CUVWVUUN, OTNV TIPAYHOTIKOTNTA TIPOKELTAL yla SUo Sladopetika
TMPAYUATA TO ONMOid WOTOCO WUMOPOUV VA AELTOUPYHOOUV CUUMANPWHOTIKA OE KATIOLEG
TMePMTWOoELG (Guri-Rosenblit, 2005). Kat, evw pe Tov 6po nAeKTpoviKR Habnon avadepopaote
otnv aflomnoinon twv T.M.E. mpokelpévou va yivel n pabnon mo amoteAeopoatiky (Al-Arimi,
2014), pe tov 0po €€ amooTAoewg ekmaidevon avapepOUOOTE O EKEIVO “TO opyavwTiko mAaioto
uéoa oto omnoio n dtadikaoia exuadnonc yivetat and andotaon. H €€ amootacewc eknaidevon
AauBavet ywpa, otav o ekmatdeUTHC Kot 0 eKTTALOEUOUEVOC I} oL ektaldeuouevol Bpiokovtal o€
anootaon UETAéU TOUC Kat n teyvoloyia (ue xprion nxou, Bivteo n aAAwv uéowv) umopei va
xpnotuoroleital, yia va yepupwoel to yaoua” (Lock, 2013; USDL, Glossary, gl 45, om. avad. oto
Kutluk & Gulmez, 2012).

BiBAloypadiki Avackonnon

To Moodle (Modular Object-Oriented Dynamic Learning Environment) gival pia dwpedv Kat
avolxtou Kwdika mAatdopua NAEKTPOVIKAG LaBnong ne moAudplBueg duvatotnteg (Cavus, 2015;
Cavus & Alhih, 2014; Kossieris et al., 2014), mou Paociletal otn Bswpia TOU KOLWWVIKOU
enowkodoutopov (Cobb, 2006; Detel, 2001; Trif, 2015; Umrani, Ahmed & Memon, 2015; Zin &
Ibrahim, 2020). MéxpL ta TéAn ZemtepuPBpiou tou 2018 unpxav 100.861 eykateoTnUEVESG OEALOEG
Moodle og 230 ywpeg yla 15.828.226 pabrpata kat 137.269.274 xpAoTeG, EVW oL SEKA XWPEG UE
TIG TIEPLOCOTEPEC EYKATECTNUEVEG OEAIOEC HEXPL TOTE NTav ol H.M.A. (9.939), lomavia (8.094),
Me€ko (5.788), Bpalihia (5.253), Hvwuévo Baoilelo (3.307), Nepuavia (3.165), KoAouBia (2.986),
ItoAla (2.686), Ivdia (2.255) kot lMaAAia (2.240). Ztnv EAAGSa umnpxav HEXpL TOTE 676
eykateotnuéves oeAdibec Moodle kat otnv Kumpo 77 ("Moodle.org: Moodle Statistics", 2018). Ano
TOL OTATLOTIKA UITOPEL KAVELG VoL CUMITEPAVEL OTL N XpNOoLUOTNTA TwV LMS Kol cuyKeKkpLUEVA TOU
Moodle cuvexwg avéavetal kat yivovtal 0Ao kat o SnuodAn wg péoa tnAeknaidsvong, adou
HEXPL T Héoa louAiou Tou 2012 unpxav 66.350 eykateotnuéves oehideg Moodle og 215 XwpPEG
yla 6.237.106 pabriuata pe 1.286.847 ekmoadeutég katl 55.000.000 xprioteg. (Zervos, Kyriaki-
Manessi, Koulouris, Giannakopoulos & Kouis, 2013).

Y10 mAaiolo Aoumov tTn¢ ocuvexwg aufavopevng SnuodAiag Tng NAEKTPOVIKNAG Habnong
VEVLKOTEPQ, Kal xpriong tou Moodle eldikotepa, €xel Sie€ayOel onUAVTIKOC aplOUOC EpELVWV
61ebvwg yia tn Slepelivnon TOOO TOPAUETPWY OXETIKA HE TN XPNON, 000 KL HE TNV
QIMOTEAECUATLKOTNTA TOU.

JUYKEKPLUEVQ, OE €pEUVA VLA EKTTALOEUTIKO ipoypappa €€ anootaoswc (Kutluk & Gulmez,
2012), 79,4% twv ¢oltntwv SnAwoav OTL 8ev OVTIUETWILOOV TEXVIKEG SUuokoAleg, 55,9%
amavtnoav OTL TO UALKO TwV HaBnuatwy NTav emapkeég Kat to 97,1% eixav kamolo epnelpla
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Sladktuakng pabnong oto apeABov. Afilel va avadepBel OTL 0TNV EpWTNON CXETIKA LE TO TTOLAL
HEBoSO pabnong mpoTwolV TEPLOCOTEPO, TO 67,6% amavinoav tn HAadnon NMPOoWTo e
TIPOOWTO, TO 26,5% TNV ULKTA LABNoN, EVvw Hovo 2,9% amdvtnoayv tnv £§ oAokApou SLadiktuakn
nadnon. Eva mooooto tng tagng tou 52,9% aglohdynoe tnv eunetpia Tng Stadktuakng pabnong
€UXAPLOTN, EVW €va 2,9% TNV agloAoynoe, wg kakr eunelpio. Ooov adopd tn cuxvotnTa KoTd
TNV omoia ot ¢poltnTéG cuvdEovtav 0To cUOTNA, TO HEYAAUTEPO TOC0OTO (32,4%), cuvbeoTav
ua popd tnv eBdopada, 26,5% névie dpopeg tnv eBdopada, 20,6% tpelg popeg TNV eBSoudda
Kall LOALG 5,9% ouvdeotav KaBe pépa.

Ye €peuva mou Sle€nxObn petafL 25 maveniotnuiwv otnv Toupkia (Kor, Aksoy & Erbay,
2014) StamiotwOnKe 0TLTO 92% QUTWV XPNOLUOTIOLEL KATtoLo LMS yla Tig avayKeg € amooTaoEw
eknaidevong kot To 76% Twv TMAVETOTNUIWY TNG €peuvag meplhapPBdvouv oto avBpwrivo
Suvaplkd Toug pla opada avBpwnwv Tou MPOETOLUAlOUV TO UALKO ylo T €€ QTTOOTACEWC
pobnuata. ITnV €pwtnon OXETIKA UE TL €ldoug MpoypAppaTa Xpnolpomolouv, To 88% Ttwv
TIAVETILOTNUIWY XPNOLUOTIOLEL EUTIOPLIKA AOYLOUIKA Yla TNV TIPOETOLUOOIO TOU EKMALOEUTIKOU
UALKOU €VW TOL UTTOAOUTTAL XPNGLUOTIOLOUV AOYLOULKA OVOLKTOU KWLKAL.

Mapopola €psuva mpaypatomnodnke oto University of Santiago tn¢ XAi¢g pe delypa 158
doltnTéC Kat 87 KABNyNTEG oo SLAPopeC ELGLIKOTNTEC, UE OKOTIO VAL EKTLUAOOUV TN XPNOLLOTNTA
Tou Moodle kal tn ouvelopopd tou otnv ekmatdeutikn dtadikaoia (Liberona & Fuenzalida,
2014). Ztn X\n, ano ta 59 navenotiula, ta 27 xpnolponolouv to Moodle, evw afloonueiwto
glval To yeyovog otL to 2012 to 31.43% twv doltnTwv xpnotuomnolovoav to Moodle og cuykplon
pe To 2007 OV TO XPNOLUOTOLOUOE HOALS TO 1% Twv doltnTwy. ZUpPwWvVA UE TA AmMoTEAECHATA
™¢ €peuvag, 88% twv doltnTwv Bewpolv OTL N NAEKTPOVIKA HABnon ocuvelodépel otnv
exknodevutikn Stadikaoia kat 13% twv dpottntwy Ba orovdalav xpnoonolwvtag eEOAOKARPOU
Stadiktuakn pabnon. Eva pikpo povo mooooto tng Taéng tou 9,80% Bewpel OTL N NAEKTPOVLIKA
Habnon Ba kataotel o onuavtiki anod tnv napadoctak. Ocov adopd TOUG TILO CNHAVTLKOUG
Adyoug yla Toug omoioug n nAeKTpovikn padnon embpd Betikd otnv ekmaidbevon, 69% tou
Selypartog amdvtnooav OTL TOUG ETILTPEMEL va SLAXELPLOTOUV KOAUTEPA TO XPOVOo Toug, 54%
andavinoav ot toug Sivel peyaAutepn eueli§ia, 44% amdvinoav OTL €ival TLO €UKOAO va
avatpéEouv otnv UAN Tou PaBnUaTog KoL va T LEAETHOOUV.

Ye €pEUVA OXETIKA Ue TN Xprion Tou Moodle o€ tpia dladopeTikd EAANVIKA TTAVETILOTH LA
(Boulouta & Karagiannis, 2017), 58,2% twv GUUMPETEXOVIWV amdvinoav OtL toug Bonbnoe va
BeAtlwoouv tv akadnuaikn toug eniboon kat 83,9% amdvinoav OtL Toug pocedePe TOANA
TAEovEKTAMATA 0Tn HdBnor toug. Ooov adopd Tnv eukoAia xpriong tou, 83,9% tou deiypatog
amavtnoav TMw¢ To Xpnowdomoinoav dixw¢ va xpelaotel va toug €EnyNOEL KATTOLOG TWG
Aettoupyel, evw 70,5% SnAwoav nwg n ekpadnon tou Ntav eVKoAn kat dtaokedaotikn (64,3%).
Itnv €pwinon, av Bewpouv nws To Moodle SieukoAlvel TNV emkowvwvia kot BonBdesl otnv
oAnAenidpaon toucg pe tov Kabnynth, 60,8% amndavinoov BeTIKA WOoTOCO N TAELOVOTNTA TWV
XPNOTWV daivetal OTL Sev €lval LKAVOTIOLNUEVN OO TIC AELTOUPYLEG ETILKOLVWVIAC.

Avaykaiotnta Ko Ztoxot tng Epguvag

OLTEepPLOoOTEPEC EPEUVEG TIOU £x0UV Sle€ayOel oXETIKA e TNV ekTtaiSeuon evnAikwy KoL Tt xprion
VEWV olyxpovwVv péowv StdaokaAiag, eoTlalouv KUPLwG OTNV EVOWUATWON QUTWV TWV HECWV
otnv aiBouoa Si6aokaAlog Kal 0To UIKTO Tpomo eknaidevong (Arrosagaray, Gonzalez-Peiteado,
Pino-Juste & Rodriguez-Lépez, 2019; Deschacht & Goeman, 2015).
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Qotooo oL €peuveg mou oxetilovtal pe tnv eknaidevon evnAikwy, n omola yivetal €€
OAOKANPOU €€ AMOOTACEWG HECW SLASIKTUOU Kal xpnotponolwvtag Moodle elval meploplopEVEG
Kal xpelaletal mepattépw Olepevvnon, Wlaitepa otnv EAAASa Omou to evlladépov yla
QIOKTNON TEPLOCOTEPWY YVWOEWV ATIO EVAALKOUG CUVEXWE aUEAVETAL.

To peyaAo auto eviladpEpov £xeL 06nynoeL otnv Mpoodopd EKMALEEUTIKWY TIPOYPAUUATWY
glte pe T popdn oepwopilwv, eite pe Tt HoPPH HETAMTUXLOKWY TIPOYPAUUATWY amod
TIAVETULOTA UL KAl AAAOUG eKTadeUTIKOUG dopeic T omola o€ TOAAEG TEPUTTWOELG Yivovtal
Héow Sladiktuou.

IKOTIOG TNG OUYKEKPLUEVNG €peuvag NTav va SltepeuvnBolv oL amoOPELS LETATITUXLOKWY
dottnTwv yLa TNV €€ anootdacswg dtadiktuakn ekmaidsvon kat to Moodle.

Mo cuyKeKPLUEVA OL OTOXOL TNG EPEUVAG ELvaL:

e va SlepeuvnBel n amoPn TWV CUUPETEXOVIWV YLO TNV €€ AMOOTACEWS SLASIKTUOKN
ekmaidevon,

e va SlepeuvnBel n amoPn Twv pottntwy yla to Moodle kat tnv eukoAia xpriong Tou,

e va mpotaBouv TpomoL Je Toug omoioug To Moodle pmopel va auv€noel Tnv Ikavomoinon
TWV XpNoTwV Kal va auénBel n ouvelodpopa tng € amootdoswg eknaidsuong.

M£0060¢

TN OUYKeKPLUEVN €peuva eTAEXTNKE N Ole€aywyry ouvevielEewv yla T OUAAOyH Twv
6edopévwy, adol péow autn¢ Ba ATavV EUKOAOTEPO YLa TOUG CUUUETEXOVTEG VAL EKGPACOUV TIG
amoOPELG TOUC. JUYKEKPLUEVA Xpnolpomoln08nke n uéBodog tng NUSOUNUEVNC CUVEVTELENC,
WOTE VA UTIAPXEL TEPLBWPLO OTOV EPEUVNTI VO ATtOKAIVEL o€ KAToo BaBud amod TIC EpWTNOELG
Tou 08nyou Kal va enektabel og BEpatTa ) andYeLg, mou Kpivovtav oKOTmLioL va TeBolv Katd T
SldpkeLa TG ouvevTeLENG Kal dev eixav AndBel urtoyn.

Itnv €peuva  ouppeteiyav Oéka €€ amootdoewg HeTATTUXLOKOL doltNTEG TOU
HETATTUXLAKOU Tipoypappatog Ekmaidevon EvnAikwv tou mavemiotnuiou Frederick (7 Atav
yuvaikeg, 3 ATav AVTpeC) oL omolol eiyav to Xpovo Kal Tn dLabecon va CUMPETAOXOUV, KOl €T0L N
ouykpotnon Ttou Oeiypatog mpoékule WE TNV TEXVIKA TNG PBOAwWKNG SeypatoAnyiag
(Mamayewpyiou, 2015). Ta delypata autd emAEyovTal PE KPLTAPLO TNV EUKOALQ Kal OXL TV
Tuxaotnta N TNV emdiwén TNG AVILTPOOWEVUTIKOTNTAG TOU MANBUGUOU.

Nivakag 1. MpodiA doltnTwv Mou GUHHETEiXOV OTNY £pEUVa

Kwbikog duro HAwLaKr Katnyopia Inoudéc*
31 Muvaiko 36-45 O.A.5.
32 Muvaiko 22-35 O.A.5.
33 Muvaiko 46-55 3.0.A.
34 Avtpag 46-55 3.M.
35 Muvaiko 22-35 s.n.
36 Avtpag 46-55 3.0.A.
37 Avtpag 36-45 0.A.2.
38 Muvaiko 36-45 3.0.A.
39 Muvaiko 36-45 3.0.A.
310 Muvaiko 22-35 0.A.2.

*Omou 0.A.2.: OewpnTIKEG Kal avOpWTLOTIKEG oTIoUSEG, 2.0.A. : oX0oAEG olkovopiag kat Stoiknong, 2.M. :
OXOAEC TTANPODOPLKAG
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Ol ouvevteLEelg mpaypatonotldnkav OAEG Le XPHON TOU TPoypPAUUATOG Skype, n mpwtn
ouvévteuén mpaypatorowiOnke otig 19 NoeuPplou 2018 kalL n TeAeutailo OUVEVTEULEN
npaypoatonoltnke ot 29 lavouapiou tou 2019, n HEON SLAPKELA TWV OUVEVTIELEEWV ATAV
neplmou  elkool Aemtd Kkal Otav OAoKAnpwOnkav oL ouvevtelEeEl;, akolouBnoe n
anopayvntodwvnon Toug Kot n enefepyacia Twv 6eS0UEVWY HEOW AVOLKTAG KwdLkomoinong.
ITN OUYKEKPLUEVN €PEUVA Ol EPWTNOEL NTAV TIPOKWOLKOTIONUEVEG KOl £TOL CUUIMANPWONKE
AQUEOQ O TIVAKAG AVOLKTN G Kwdlkomoinong (Strauss & Corbin, 1990).

Neplopiopoi tng Epeuvag

OL eMAYYEAUATIKEG KL OLKOYEVELOKEC UTIOXPEWOELG TwV doLTNTWV TIou TtapakolouBoloav To
HETATTUXLAKO 08r)ynoe otnv emiloyn evog BoAlkol Seilypatog, pia pEbodog mou Bewpeitat amin
oAAG Kal LepOANTITLIKA adoU Ta amoteAéopata dev UmopouV va YEVIKEUTOUV ylati Tto Seiypa dev
glval avTtmpoownevuTikd ywo tov mMAnBuoud (Mamayswpyiou, 2015). Metafy twv AANwWV
TIEPLOPLOUWY, CUUTEPAaUPBAVETAL KAl N anootaon UeTafl EpeUVNTA KOl CUUUETEXOVTWY TIOU
umnopet va otaBel eunmodio otnv peTaty Toug emikowvwvia adol Sev SteukoAuvetal n dnuloupyia
KAlpaTOG epmiotoolvng Katl cuvepyaoiag. MapdtL oL GUVEVTEVEELC £ylvayv PE Xprion Tou Skype kat
kataypadnikay, TIBeVTAL EpWTHHATA YLIA TNV AELOTILOTIO TOU WG LEOW Sle€aywyn g oUVEVTEUEEWV
(Weinmann, Thomas, Brilmayer, Heinrich & Radon, 2012). Ot anavtioslg toug 6gv pmopouv va
gheyxBouv yla To av ATav NKPLVELG, KoL KATIOLEG amtd auTEC BavwE va AAAafav oTo MEpaoa
TOU XpOVvou.

AnoteAéopata

'OAoL Ol GUMUETEXOVTEG €lyav TOPOKOAOUBNOEL TOUAAXLOTOV €VA OEULVAPLO OXETIKO WE TN XPHOoN
NAEKTPOVIKOU UTIOAOYLOTH 0TO TaPeAB0OV, KUpilwg yLo AOyou G EMAYYEALATLKOUG, EVW KATIOLO Ao
auta ATav €€ anootdcewd kKot kamowa Sta {wong. Amo Toug KO CUMUETEXOVTEG, TECOEPLS
6nAwoav OTL eiyav mapakoAouBbrnoel KAmolo €€ amMOOTACEWC OLASIKTUOKO EKTTALOEUTIKO
TPOYPAULA O0TO TTAPEABOV Kal EVVLA Ao TouG SEKA CUUMETEXOVTESG SAwaoaV OTL BEwpoUV MW
€XOUV TNV EUXEPELD VO XPNOLUOTIOLOUV NAEKTPOVIKO UTIOAOYLOTH Yl TILG OVAYKEG
mapakoAouBnong evog €€ anootdoewd SLASIKTUAKOU EKTTOLSEUTIKOU TIPOYPAUUATOGC.

Oocov adopd TG AMOPELS TWV CUPUETEXOVTIWV yla TNV €€ amootdoews Sladlktuakn
eknaidevon oe kAipaka anod to 1-5 (1=kaboAou xprnolun €wg 5=mdpa mMoOAU XproLUn), oL OXTW
oo TouG SEKA CUUUETEXOVTEG BewpolV xproun tnv €€ anootdoswg dtadiktuakn ekmaidsuon
KUPLWG, AOYw TOU yeYOVOTOG OTL ELWVEL TIG OUITOCTACELG KOL ETUTPETEL O€ £PYA{OUEVOUC KOL OE
HEYAAUTEPNG NAWKIOG ATOMA VO CUUPETAOXOUV. AUO OO TOUG CUMUETEXOVIEG OMAVTINOAV
opvNnTIKA, adol Bewpolv wg dev UTIAPXEL apecOTNTA Kal N aAAnAenidpaon pe tov ekmaldeutn
yivetat SuokoAa. EvSiadEpov mapouotdlel n andvinon KOG CUMUETEXOUOAC, N omoia B€Anoe va
Slakplvel TNV amavinorn ¢ oavaloya, YUE TO av n ekmaidevon yivetal pe olyxpovoug N
0.oVyXPOVOUG TPOTIOUC ETIKOWVWVIAC Kal, av cuvduAlel UIKT padnon. Amo tnv amavtnon g
TIPOKUTITEL TWC N Aroyn TNG yLa T XPNoLUoTNTA TG €€ AmMooTAcswC SLadIKTua KNG ekmaideuong
glval Betikn, otav cuvdualovrtal cUYXPOVOL KOl AoUYXPOVOL TPOTIOL ETIKOLVWVIAC:

(210): ...mapa moAU xpnown Sa 6ala eyw, yiati eidika yio avipwitouc ol omoliotl gival
epyalousvol kat uaiiota o enapyio mouv dev unapyel Suvatotnta UE SLOPOPETIKO TPOO VA
ouveyioouv amoudec, ivat o uovog tpomno¢ Yewpw, apa, 5 o éBala!
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(27): ...vat tnv BaBuodoyw ue dvo &peic yiati; MNati Yewpw OtL Sev ival TOOO EMAPKIG,
wote va umopel kamowo¢ va eknaldevetar, va  padaivel, ylati yla napadeyua,
napadelyuati{OUeVos ano eueva, JéAw va ypadw twpa KATL Ypelaletal uéow mail, UEow
NAEQPWVOU, UEOW, UECW, UEOW..., EVW OTO OLa {WoN¢ UToPpW VA TO KAVw amevdeiac, Umopw va
KQVw UL, TNV TTLO amAn) EpWTNON UEXPL TNV TTLO CUVIETN, TNV Lo SUCKOAN

Tpelg amod Toug 6EKA CUMUETEXOVTEG BewpoUV OTL N €€ AMOOTACEWG ekMaidevon elvat tng
dlag atlag pe tn Sl Lwong pLog Kal Tpokettal ywao tnv “idla ekmaidevon, oe SladopeTiki
Hopdn“. Qotoéco, oL MePLoocOTEpOl Bewpolv OTL N €€ AMOOTACEWG OTEPEl amd TOUug
eKMALOEVOUEVOUCG TNV €uKalpla va avamtléouv pla To APECn Kal avBpwrivn emkowvwvia
HETAEL TOUC:

(26): Ocwpw ott kat ta Suo €ibn exknaibevonc eivat ypriowa. H aéia touc ouwc Stapépel,
ylati otn Sta {wong ekmaibevon UTTAPXEL AUETH KOl CUXVOTEPN ETTaQN UE TOV SLOATKOVTA KL ETOL,
0 EKTTOULOEUOUEVOC UTTOPEL TTLO AUECH VA ETILKOIVWVHOEL KL vor oulntriost S€uata 1 akoun Kot vo
Avoel amopieg. Auto bev umopel va emiteuydel otnv €€ amootaoewc eknaideuon, ylati moAv
arAa, Sev UTTAPXEL N CUXVH QUECOTNTA ETTaPr¢ Stddokovtoc Kot St6TKOUEVOU.

E€L amo toug déka e€€dpaoav tnv embupia va Swvotav n SuvatotnTa yLo Lo TTILo GUXVH KoL
QUEDN ETUKOWVWVIA UE TOUG KABNnyntég Kal Toug cupdoltnTtéC. Mpoteivetal £ToL, va yivovtat
TEPLOCOTEPEC TNAeSLaOKEPELG KUPLWG, O WPEG TMoOu UmopolV va eival “BoAlkég” yla Toug
TIEPLOCOTEPOUC, EVW KATIOLOL BEWPOUV GNUOVTIKO N CUUMETOXN OTLG TNAESLOOKEPELG va elval
UTIOXPEWTLKEG. ZNUAVTLKO £lval EMIONG TO YEYOVOG OTL avadEpeTal LETAED AAAWV Kal N EUMEeLpia
TOU €KMOLOEUTH OTIC QTAVINOELS, KATL TO omoilo €xel avadepBel Kol O OXETIKEC EPEUVEC,
oUMPWVA E TIC OTOLEC N OTAON TOU EKMALOEUTH KAl N EUMELPIA TOU OTO VO QVTLUETWITI{EL
TiPoBARUATA ETUKOWVWVIAG, ElvVaL KABOPLOTIKOL TTAPAYOVTEC yLa TNV €KBOON EVOG EKMTALSEUTLKOU
poypAappatog, mou yivetal Stadiktuakd (DiRamio & Wolverton, 2006; Salisbury et al., 2002,
oel. 66, on. avad. oto Kutluk & Gulmez, 2012):

(21): ..amd ™ pia Ga mw va UMApPYOUV TILO OUXVEG TNAESLAOKEWELC, TAVTA OUWC
yvwpilovtag OTL Kol Eyw KATTOLEG POPEC Umopel va dSuokoAevoual va Bpw to Xpovo va To
puBuiow, WOTe va Umopw va mapakoAovdnow tnv tNAESIAOKEWN, OUWC UTTAPXEL N SuvaToTNTA
KOTOTTILV OUVEVVONOEWC IE TOUC KAINYNTEG KoL TOUG CUUQOLTNTEC, OTTWG EXEL YIVEL Kol TTOAAEG
POpPEC, N wpa va aAAdéel kat va eival Kal ApKeTa apyd to Bpadu, MPOKELUEVOU VA UTTOPOULE OAoL
va rapakoAovBnoouue. Mou OapEcel QETOC aUTO TMOU EXEL YIVEL TOU Elval UTOXPEWTLKA N
napakoAoUudnon €otw Kal Twv ULOWV TNAESLAOKEPEWY, VOUI{w OTL KoL aUTO EXEL Vo KAVEL Alyo
OTO KOUUATL TOU VA YVWwPL{OUaoTe UETAED UoC KAAUTEPQ.

EEL a6 toug O6éka doltntég mou EAafav PEPOG otnv €pesuva dnAwoav OTL Eviwoav
OUTTOLOVWUEVOL ATTO TNV UTIOAOLTTN EKTIALOEVUTLKN KOWVOTNTA KATA TN SLAPKELA TNG £ ATIOOTACEWC
ekmaidevong kat o Adyog yla autod Atav n eAATTAG emukowvwvia. AvadépBnke eniong to aiobnua
¢ avaodalelac, AOyw TS anootacn LeTall poltnTwy Kal Kabnyntwv:

(21): ...vat oiyoupa ivat Eva G<ua, oou dnuloupyei autnv tnv avao@aAsio ot Sev UMOPEIC
VO EXEIC AUECO ETTIKOVWVIO UE KATTOLOV 1) VO EXELC UL Sl {WonG EMIKOVwVIA UE KATTOLOV
ouuoltnty oou n  ouuoltntpla, va avtadddaéeic onuelwoelg, va aviaAdaéete
PoBANUATIOUOUC.. . ATTOLUOVWUEVN OXL LE TNV EVWOLX OTL EXAOA KATL... ATTOUOVWUEV UECA OTNV
O0An Stadikaoia. Aev UTTAPXEL KATL TIEPLOOOTEPO AITO AUTO KOl AUTO €ivat Aiyo to mepigpyo, dev
eivat ott unnpée pa opada e TNV Evvola THE MOPENC, TWV QOLTNTWYVY, ONMW¢ THV yvwpllo yw
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naAlotepa kat apvika yadnka amd autriv tnv napéa..eival ot note dev Jda umopouoe va
unapéeL auth n mopEQ, A TO TTOUUE TWV CUUPOLTNTWV.

'OAoL Ol CUUUETEXOVTEG OTNV £peuva SNAwoaV OTL LECW TNG €€ AMOOTAOEWC ekmaibeuong
Silvetal n duvatdtnTa o ATOUA, TTOU €XOUV ETAYYEAUOTLKEG I OLKOYEVELOKEG UTIOXPEWOELG Val
TIAPaKOAOUBNCOUV KATIOLO EKTTALSEVUTIKO TIPOYPAA, TO onoio Ba ATav aduvatov xwpig autny,
eniong Olvetal peyalltepn eveli€ia otoug €€ amooTAcew( GOLTNTEG VA OPYyOVWOOUV HE
HEYOAUTEPN auUTOVoUia TIG OTOUSEG TOUG, evw avadEpBnke OtL pmopet va davel xpriowun oe
Atoua, Tou €xouv mpoPAnpata vyeioag f {ouv LOKPLA Ao TO TAVETILOTH UL

(24): ...kamoloc mou Exel 0lkovouLKO MTPOBANUQ, KATTOLOG ITOU EXEL MPOBANUA ATITOOTATEWV,
KAIToLo¢ 110U SOUAEUEL, KATTOLOG TTOU EXEL OLKOYEVELAKEC UTTOXPEWOELG KOl TA AOUTTA, KATTOLOG TTOU
ExeL mpoBAnuata vyeiag kat Umopei povo amo to omnity, dnAadn 0Aou¢ autou¢ Ttouc avipwnoug
maAla n ekmaidevon kat oL eVKaALpIeg TOUC eiyav anokAgioel. Me tnv €€ anootacewc StadIKkTuakn
eknaibevon eyw vouilw ot EUMTAOUTIIETAL YEVIKA 1 YVWON O€ OAa Ta enineda emayyeAudtwyv

H mAelovotnta Twv doltntwy tneg £peuvag (oxtw amo toug §€ka) €xouv BeTikn amoyn ya
™V €€ QAMOOTACEWC €eKMALOEUON TOOO AMO €KElvoug oL omoiol eiyav Kal oto TapeABov
TLAPOKOAOUBNOEL KATIOLO €€ AMOOTACEWC EKTTALOEUTIKO TIPOYPAUUA, 000 KOL QIO EKEIVOUG TIOU
napokoAouBoloav yla mpwtn ¢popad. Avédepav OTL:

(210): ...0a éAeya ot eiuat euyaplotnUEvn Kat OtL AEITOUPYEL TTOAU owoTa Kol UE AOYLKO
P00, apketd BonUintiko kat to Baduoloyw e Evav moAu ikavomointiko Baduo oav euncipia
UOU aTt0 TO MPWTO UoU €€ ATTOOTACEWC UETATTTUXLAKO!

AvtiBeta, oL U0 doltnTég o Sev eixav BeTikn amoPn yla tnv €€ amooTtAoewg eknaideuon
6nAwoav otL 6ev aA\afe n amoPny TOUG PE TNV TIAPOKOAOUONON TOoUu €f QMOOTACEWC
HETAMTUXLAKOU KL XOPAKTHPLoaV TNV € amootaoewg eknaidevon “6UcokoAn”.

A6 To 0UVOAO TWV CUUMETEXOVIWV OTNV EPEUVA, TIEVTE £V XpnoLuomnolioeL to Moodle
oTo TopPeABOV, €K TWV OTIOLWV OL TECOEPLG TO ELXAV XPNOLUOTIOOEL WG EKTMTALOEVOUEVOL OF
OEULVAPLA KOl Evag TO Xpnolpomoinoe wg ekmaldeutng, evvéa amo toug 6éka dSNAwoav mwg
€haBav odnyleg xpriong tou Moodle kat 6AoL SnAwaoayv wg n mapoxi odnylwv yla tn xprion Tou
Moodle gival anapaitntn, aveédptnta anod TL§ YVWOELS Tou Kabevog oe BEpata texvoAoyiag Kal
XPNonG NAEKTPOVIKWY UTIOAOYLOTWV, adoU To KABe AoyLopLKO ivat SLadopeTiko Kal kaBe popéag
UTOpPEL VA TO XPNOLUOTIOLNOEL PUE SLAPOPETIKO TPOTIO.

Evvéa amod toug €K CUPUETEXOVTEG OTNV €peuva SNAwaoav OTL XPELACTNKAV AlyOTEPO
ano SeKATECOEPLG UEPEC, YA va pabouv va xpnotpomnololv To Moodle, kat évag 6nAwoe otL
Xpeldotnke TtPeLG €BSopadeg, wotdoo xpelaletal va AdBoupe unoyn mwe¢ o XPOvog Tou
avtihapPBavetal o kabBévag oav xpovo eKuadnong elval oXETIKOC.

Ooov adopa otnv eukoAia xpriong, ot meplocotepol (edptd otoug S€ka) amavinoav Otl
Bewpouv to Moodle eUkoAo otn xprion mapd T Omole¢ SUOKOALEG UMTOPEL VA AVTIUETWITLOOV
OPXLIKA N Kal oTn cuvéxela. Qotoco, Bewpolv OTL Ba UIMOPOUCE val YIVEL aKOUA TILO GLAKO, EVW
oKOpO Kal autol mou amavtnoav nw¢ 6ev To Bewpouv eUKoAo, avédpepav OTL n ouxvn
EVAOXOANON UMOPEL VA EEOLKELWOEL TO XPOTN KOL VO OVTLUETWITIOEL TIG OTIOLEG SUOKOALEG.

‘Ocov adopd o€ TEXVLKA TIPOPBANLATA TIOU TTOPOUCLACTNKAY, £€L 0TOUG SEKA AVEPEPAV TTWG
TIOPOUCLACTNKAV TEXVIKA TIPOoPANUATA, TO Omoila Opwg dev oxeTiloviav amopaitnta HE TO
Moodle. Mo cuyKekpLUEVA, OUTA ELXOV VOL KAVOUV LLE TIPOBARHATA 0UVSEDNC OTO (VTEPVET, KOBWG
Kall TpoBAROTO TTOU TIPOEKUTITAV KATA T Stapkela TnAedlaokéPewy, Onwe mpoBARpaTa rxou
KOl ELKOVOLC.
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Ooov adopd TN cuxvotnTa LE TNV omoia oL PoltnTEC TNG €peuvag €kavav elcodo oto
Moodle, téooeplg Ekavav Mo cuxva eicodo oe oxéon pe Toug uTtoAoinoug (3 kabe pépa kat 1
névte popég/eBdopada), mévte poltnTtéG anmavtnoav nwes ékavayv elcodo 3-4 dpopég/epdouada
Kal €vag ¢poLTnTnG anavinoe nwe ékave eilcodo dVo Ppopég tnv efdouada.

H mAelovotnta Twv poLtnTwy andavinoe OtL €ival Lkavomolnuévn and to Moodle adou
HEow auToL ywoTav n avtaAlayr Kot 0 SLOUOLPACHOG TOU EKTTALSEUTIKOU UALKOU KoL £Vl LEYAAO
HEPOG TNG eMmKovwviag. Qotdoo, Bewpouv OTL uTtapyouv TIOAAA eplBwpla BeAtiwong Kupiwg
o€ BEpata Tou £XOUV Va KAVOUV LE TN BeATiwon Twv SUVATOTATWYV yla eMKoVwvia:

(29): ...vat puoika BonOnoe kat eiuoit IKAVOTTOLNUEVN KoL CXETIIETAL KOIL UE TNV TIPONYOUUEVH
EpwTNON ENMELSN UECH QIO AUTO TO MPOYPUUUN TTHPA OAO TO UALKO KAl 1) ETKOWVWVIN LUE TOUG
KoOnNynNTEC KoL N EMIKOWVWVIN UE TOUG UNTOAOLITOUC CULPOLTNTEC LUOU YIVOTAV UECW auToU, BEBata
EUEIC oL ouUPOLTNTEC eixaue kot aldo tpomo kot pe Skype ptdovoaue kot ue Messenger
Utdovoaue otn petaéu pacg ocuvevvonon édnAadn tnv mAatEopua thV avoiyoue eite ylo va
TTAPOULE UALKO, E(TE yla var UIToUUE oTo forum oulntnong, n emikovwvio Uetaéu pac dev yvotav
UEOW TN MAATEOPUAC, YIVOTAV UECW AAAWVY TTPOYPUUUATWY.

Itnv epwtnon av to Moodle euvoel tnv emikowvwvia Hetafy dpoltnTwy Kot kabnyntwv, 0ot
amavtnoav OeTikd Tapd TO yYeyovog OTL yld TNV EMIKOWVWVIO HE TOUC UTIOAOLUTOUG
EKMOLOEVOUEVOUC KAl TOV EKMOLSEUTH Xpnolpomolovoav AAAa péoa Kal Sev emdlwkav tnv
gTKoWVwvia péow Moodle, adoul ) Bewpovoav SUcKOAN:

(210): ...eyw yia va gipat LAkpLvrc TNV EmikoVwvio Ue cupoltnTec Sev tnv emidiwéo peow
tou Moodle, dev mpoywpnoo kAt CUTOV TOV TPOTO, QNMAQ LE KATTOLOUC CUUEPOLTNTEC TTOU
enikovwvw avtaiddaéaue peow tou Moodle TnAEpwva Kot EMIKOLVWVOUTOUE TNAEQWVIKA yLo Vol
oUlNTAE YL TO UETATTTUXLAKO, Yla HoBnUaTa, Yl EpYAOieC Kal T Aownd, Sev uAovoaue uéow
™¢ mAatpopuac dnAadi.

Entd otoug 6éka éuevav ocuvdedepévol oTo cloTNUA amd pia HEXpL TEooepLs WPEC. Mo
OUYKEKPLUEVQ, OO auToUg Toug €Pptd, ol dUo amdvinoav nMwg Epevav cuvdedepévol pia wpa,
€Vag amAvTNoe ULAPLoN wpa, Evag amavtnoe nepimou pia pe SV0 wpPEeG, €vag amavinoe pia pe
TPELG WPEG, Evag amavtnoe SUo wpPeG Kat €vag AAAog amavtnos SUo Ue TECOEPLS WPEC. TEAOG,
Vo anavtnoav nwg Epevav cuvdedeévol Lo wpa Kal Evag anavtnoe 15 Aemta.

Evvéa amod toug 6€ka CUPUETEXOVTEG TNE EPEUVAC amAvTnoav OTL N TILo cuxvh AgLtoupyia
TIou xpnoLuomnolovoav oto Moodle, fAtav To forum, evw TPELG Ao AuToUG TouG evvea avédepav
padl pe to forum kat to chat. Evag povo ek twv §€ka poltnTwv avédPepe To quiz wg tn Asttoupyla
TIOU XPNOLUOTIOLOUCE TILO CUXVA.

TNV €PWTNCN Ol Elval N TILO oUXVN EVEPYELA KaTA TN oUvdeor toug oto Moodle emtd
doltntég amavinoayv to “katéBacua apxelwv” Kal TPELG andvinoav To “avéBaocua epyactwv”,
evw avédepav pall pe to avéBaopa epyactwyv Kot tov EAeyxo Babuodoyiag. Otav Intibnke amno
Touc poltnTEG va eplypaouv to Moodle pe Alyeg A£€elg, avadEpOnke petall AAAWY MwG:

(21): To Moodle vouilw rnpoonaBei vae AUCEL 000 TEPLOCOTEPO UTITOPEL T XEPLA UOC OAWV
ET0L WOTE va yivel n e€ amootaosw eknaideuon o antn kat aAndvn Vtog EL0AYWYIKWV.

TNV EpWTNON MwE Ba pmopoUoEe va YIVEL TILO XpHOoLUN Kot va auvénBei n ouvelopopd tng €€
OMMOOTACEWG eKMaideuong, avad£pONKE 0 OLKOVOULKOG TTapayovTtag. Oswpolv OtL Sev Ba Empere
0 TIOPAYOVTAC AUTOG VO AELTOUPYEL AMOTPEMTIKA O ATOUA TIou Sev €xouv Tn duvatotnta, VW
avadépbnke emiong o mapayoviag TG EAAEWPNG TEXVOAOYIKWY UTIOSOUWV Kal KUuplwg, TNng
EMepng ovvdeong oto OLadlKTUO Ot OPLOUEVEG QTIOMOKPUOUEVEC TEPLOXEG. Ev OAlyolg,
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TIPOTELVOUV TILO OLKOVOULKO KOOTOG ylol TNV TopakoAouBnon €€ amooTtAcews eKMALOEUTIKWY
TIPOYPOUMATWY KAl QVATTUEN TWV TEXVOAOYLKWV UTIOSOUWV OE QTOUAKPUOUEVEG TIEPLOXEG.
Avadépbnke emiong n duvatotnta yla dle€aywyn Epyactnplakwy Hadnuatwy, adoul e autov
ToV TpOmo Ba pmopoloav va Yivouv Kot TiLo e€ELOLIKEVMEVO LOBAUATA, EVW TIPOTEIVETAL AKOUOL
KalL N Ttapoxn VoG EMULOPPWTLKOU, CUVTOMOU CEULVOPIOU 0TN XPHOoN NAEKTPOVIKOU UTIOAOYLOTH,
WOTE va evBappUVOVTAL TA ATOUA, TIOU SV €LVl APKETA EEOLKELWUEVA UE TLG VEEC TEXVOAOYIEG.
TéNog, avadEpBnKe OTL N XPNOLUOTNTA KoL oL TpoToL BeATiwong £€XOUV VAl KAVOUV KUPLWG UE TOV
avOpWTTLVO TTAPAYOVTA KOl TOV TPOTIO LE TOV OTIOLO XPNOLUOTOLoUVTAL Ta EPYAAEia KoL T Héoa
oo TOUG avBpwWITOUG, YLA VOl ETILTUXOUV TO OKOTIO TOUG.

Zulfon

Ta euprpata TG €peuvag KATESeLEV OTL N TTAELOVOTNTA TWV CUUUETEXOVTWV €XEL BeTIKA Amoyn
yla tnv €€ anmootaoew s ekmaideuon Kal Eva LEYAAO TTOCOOTO £TONG TN Bewpel XprioLun, KATL TO
omoio €xeL dlamotwOel kal oe oxetkn €peuva (Eljinini et al., 2013). OAoL oL gpwTtwHEVOL
amavtnoav mwe HEow tTnG €€ amootdcewd ekmaideuong mapExetatl n gukalpia, Adyw tNng
gueAL€lag pe TV omola AELTOUpYEL, va TTapaKOAOUBHOOUV KATIOLO EKTTALOEUTIKO N ETULUOPPWTIKO
TPOYPAULO ATOHA Ta omola e AAAo Tpomo Sev Ba pmopoloav va To TPAtouv, eite AOyw
ETOYYEALATIKWYV I OLKOYEVELAKWVY UTIOXPEWOEWYV, E(TE AOYW Tou yeyovoTtog Ot {ouv HoKpLA oo
TIAVETILOTA LA KOL KEVTPA ETILHOPDWONG, £(TE aKOUA KAl AOyw TPOBANUATWY UYELOC TTOU TOUG
eunobilouv va mapakoAouBricouv dla {wonc.

Qoto00, MaPd TO YEYOVOC OTL OL TIEPLOCOTEPOL EPWTWHEVOL BEwWPOLV TNV €€ AMOOTACEWC
eknaidevon xprioun yla toug Adyoug mou mpoavadpEpOnkav Kat £xouv BTk amoyn yla autn,
HOVO €va UIKPO TTIOCOOTO AMmAvVTNoE WG elval Tng idtag aglag pe tnv dta {wong. To idlo éupnua
€xeL mpokUYPEeL kal amd AGAAn oxetkn €psuva (Liberona & Fuenzalida, 2014) otnv omola
SlamotwOnke OTL OL OUMPUETEXOVTEG TNG €peuvag Oewpoloav Ta pabBrupata Tmou
mapoakoAouBnoav HECW NAEKTPOVIKNAG TAQTPOPUAC ALYOTEPO TIOLOTIKA OE OXEon ME oOoa
TiPAyUATOMOoLloUVTaL HE Ttapadoolako tpomo. Autd mibavov odeiletal otnv andéotacn Tmou
UTIAPXEL LETOEL eKMALOEUTH KO EKTIALOEVUOMEVWY, HLOG KOL Ol TIEPLOCOTEPOL ATO TOUG HLOOUG
CUUMETEXOVTEG OTNV €PELVA ATIAVTNOAV WG EXOUV aLoBavOEl amopovwéVoL armod TNV UTTOAOLTN
EKTTALOEVTIKN KOLVOTNTA KATA TN SLdpKeLa TTapakoAoUuOnong Tou €€ aMOoTACEWG TIPOYPAUMATOC,
€V 1610 mocooto dpoltntwy e€Eppacav tnv embupia va urtipxe n SuvatoTNTA YLa TILO CUXVH KoL
QALEDN ETUKOLVWVIA LE TOUG AAAOUG EKTTAULOEUOUEVOUG KOLL TOV EKTTALOEUTH.

MpotdBbnke emiong va elval UTTOXPEWTLKN N TtapakoAouBOnon Twv tnAeSLaoKkEPEWV Kal OTLG
TNAESLOOKEPELG v XPNOLUOTIOLOUVTAL TIEPLOCOTEPO N KAUEPA KOL TO UIKPOGWVO amd TOUG
EKTTOLOEVOUEVOUG, WOTE VAL UTIAPXEL LA TILO ATIOTEAECUATIKH ETIKOLVWVLA, KATL TO omoio ouvadel
He eupnuata GAwv epsuvwv (Liberona & Fuenzalida, 2014), pwag kat ol KaBnyntég
XPNOLLOTIOLOUV TIG OXETIKEG MAATPOPUEG LAONONG EPLOGOTEPO Yl SLAUOLPACUO apXEiwv Kal
Sev alomololv Ta PEa TTOU UTTOPOUV VOL CUVELCHEPOUV 0T GUVEPYATLKA LABnon.

OL pwool armd 600UC CUUMETELXQV OTNV €peuva, E£ixav xpnolpomnolnosl to Moodle oto
TapeAOOV KalL OL TTEPLOCOTEPOL ATAVTNOAV TIWE To Bewpouv eVKOAO ot xprion. OAoL amavtnoav
wWoTO00, WG N Tapoxn odnylwv yla tn xprion tou sival anapaitntn. Eva peydlo moocooto
amavtnoav nwc EAaBov oxeTkeG 08nyieg xpriong, kat idlo mooooto dnAwoav nwc Epadav va to
XPNOLUOTOLOUV PECA O SEKATECOEPLE NUEPEC, KOL TTAEOV £lval o€ B£€0n va TO XPNOLUOTIOLOUV HE
aveon.
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ATO T QMOTEAECUATO TNG EPEUVAC TIPOKUTITEL WG OXESOV OAOL Ol CUUUETEXOVTEG €lval
YEVIKA LKavoTroLnpévol and to Moodle, adol anotéAece To PECO HE TO OO0 SLOUOLPACTNKE TO
EKTIALOEVUTIKO UALKO, KATETEONKAV oL Epyaoieg, avakowwOnkav ot Babuoloyieg kat 56Onke n
avatpododotnon yla autéC. Emiong, €dwaoe tnv duvatotnta otoug GoltNTEG va EKPpAacouv Ta
ETUYELPAMATA TOUG Kal va avtaAAafouv amoelg Kupiwg, péow tou forum, mou Atav Kat n Mo
ouxvn Aewtoupyia mou xpnowdomolovoav. OAoL OL EPWTWHEVOL AMAVINOCAV TWE EUVOEL TNV
ETUKOWVWVIA HETAEL KaBnynTtwv Kal poltntwy, evtoutols atilel va avadepbel 0tL o mapoduoLa
€peuva (Boulouta & Karagiannis, 2017) n mAelovotnta twv ¢pottntwy andvinoav nws to Moodle
€UVOEL TNV ETIKOLVWVIA LE TOV KABNYNTH apd TO Yeyovog OTL SeV €lval LKOVOTIOLNUEVOL ATIO TLG
AELTOUPYLEC TTOU TTAPEXEL VLA ETILKOLVWVIAL.

Ixedo6v OAoL oL EpWTWHEVOL aveédepav OTL N TILO cuxVvr AELToupyia TTOU XPNOLULOToLOUoaY
oto Moodle, Atav to forum, aAAd oplopévol amo autoug avédepav kat to chat. Onwcg dnAwoav
opKeTOL poLTNTEC OTIC cUVEVTEVLEELG, eV Xpnaotpomololoav TIG Aettoupyieg Tou Moodle yia tnv
ETUKOWVWVIA PETAEL TOUG, aAAd GAAOUG TPOTIOUG, OTIWCE TNAEPWVLKN ETKOWVWVIA 1} EMLKOWVWVIN
HEow Skype KaTL To omoio €xelL SlamotwOel kKal og oxetikn €peuva (Wang, Tseng & Chang, 2013)

MepLooOTEPOL ATO TOUC ULOOUC POLTNTEG OMAVTNOAV TIWE AVILLETWTILOAV KATIOLO TEXVLIKO
MPOPANua. Qotdéoo, HOVO £€va HUIKPO TIOOOOTO QUTWV €ixe oxéon He To Moodle, evw Tta
TepLocotepa oxetilovrav pe mpoPAnuata ocvvdéeong oto Sladiktuo Kol evepyomoinong tng
KAUEPOG I TOU UIKPODWVOU OTOV XPELACTNKE.

Ao TIC amavTAOELS TwV doltNTWV Paivetal OTL oL TepLocOTEPOL £XOUV BETIKN amoyn yla
™V €€ aMooTACEWSG eKMaldeuon Kal TNV Xapaktneilouv wg XProLun, OMOTEAECUATIK Kol
WHEALUN, adol Bewpouv OTL SLEUKOAUVEL TOUG avBpwIoug ITou Sev eixav eVAANQKTLKN ETUAOYN.
Movo éva ULKPO TTOCOOTO Sev €xel BeTikn amoyn yla TNV €€ AMOOTACEWG EKMALSEVCN KAl TNV
xapaktnpilouv dUokoAn kupiwg, Adyw t¢ SuokoAiag yla emikowvwvia PeETAly doltnTwy Kal
KaBnyntwv.

Kamolwolt avédbepav oOtL n €€ amootdcswg ekmaideuvon Oa pmopolose va KATAOTEL
TLEPLOCOTEPO XPNOLUN, EPOCOV YIVEL TILO OLKOVOULKH KoL EMEKTAB0UV OL TEXVOAOYLKEG UTIOSOUES
OE OUMOMAKPUOUEVEG TEPLOXEG, adol €10l TePLooOTEpPOL AvBpwrmol Ba umopécouv va
napoakoAouBroouv €€ amootdoewd SLadIKTuaKA eKTIALOEVUTIKA Tpoypappata. Qotoco, OmwG
avadépbnke and évav ekmaldeuoOuevo, n €€ AMOOTACEWC eKkmaibevon elval o€ OPLOUEVES
TIEPLITTWOELG OLKOVOULKOTEPN o€ oxéon e tn Sl Lwong. Emiong, mpotddnke va mapéxetal Eva
HULKPO CEULVAPLO OXETLKO E TN XPNON NAEKTPOVIKWVY UTIOAOYLOTWYV O€ 600oug evlladépovrtal va
napakoAouBroouv €€ anootAoewd SLaSIKTUAKO EKTTALOEVUTIKO TIpOypappa Kot Bewpolv otL v
€XOUV TIC ATIALTOUUEVEG YVWOELG Kal S€ELOTNTEG XPONG NAEKTPOVIKWY UTIOAOYLOTWYV, KATL TO
OTtolo UMmopel va Toug anotpéPeL va To mapakoAouBricouv.

Eniloyog

Ta amoteAéopata TNG mapoloas £PeUvOC KOTOOEKVUOUV OTL N €€ amooTAosw SLASIKTUAKT)

eknaidevon Beswpeital xprown and 6coug tn xpnolponoinoav. Epyaleio 6nwg to Moodle,

£€XOUV Yilvel To PEoO alnAsmidpaong HeTaly ekmaldeUOUEVWY Kal KmaldeuTh, Kal OAo Kal

TIEPLOCOTEPQ EKTTALOEVUTIKA LOPUHATA TA XPNOLUOTIOOUV yla va BEATLWOOUV TIC UTINPECLEC TOUC.
Mapd Ta TEXVIKA TIPOBANUATA TTOU UIMOPEL va Tpo£KUaV Kal TLC SUCKOALEC TTOU UTTOpEL va

OVTIUETWIILOQV OTn Xpron tou Moodle kata tn Sldpkeld Twv omoudwv Toug, oL POoLTNTEG
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Bewpolv OTL n €€ amootdcews Sladiktuakn ekmaibeuon MPoohEPEL TO MAEOVEKTNUA TNG
apakoAouBnong LaBNUATWY Ue Evav To EUEALKTO TPOTIO 0 ox€on He TN Sta Lwong.

MapotL, wotooo, £xouv BeTikn anoyn yla TNV €€ anootdoswg eknaibevon, Bewpolv OTL
elval AlyOTePO TIOLOTIK) OE OXEON E TOV MAPASOCLAKO TPOTO ekmaideuong. O oNUOVTLKOTEPOG
A6yog adopd oTNV amooTacn n omoio UTTAPXEL LETAEY EKTALOEVOUEVWYV Kal EKTALEEUTH), KATL TO
omolo kaBLotd TNV HETAL TOUG ETLKOWVWVIA SUOKOAN.

Ooov agpopd oto Moodle, 0L GUUPETEXOVTEG OTNV TtapoUoa Epeuva To Bewpouv eUKOAO 0T
XPNON Kal XPELAOTNKAV OXETWKA Alyo XxpoOvo yla va pdabouv va to xpnolgomowolv. Eilval
LKOVOTIOLNHEVOL ATIO AUTO, AV KAl AmAvVTNoaV WG TTPOTIUOUV VA XPNOLLOTOLoUV AAAQ Héoa yLa
eTKOWVWVia petafl touc. Emiong, amod Tig anavtnoel SLamotwOnke OTL OMWE KL OE OXETIKEC
€peUVEC (Zervos et al, 2013), n L0 CUXVH EVEPYELA TOUG NTAV TO KATERACUA TOU EKTTALOEUTIKOU
UALKOU Kall N TiLo ouxvh AelTtoupyia tou xpnotpomnotlovoav Atav to forum.

BiBAloypadikég Avadopég
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Abstract

In the context of foreign language education new technologies have transformed traditional
teaching into a learning experience where students make use of a variety of digital tools in order
to create authentic multimodal texts. The new digital environments should not, however, replace
the students’ fundamental cognitive skills but promote the basic principles of the humanities
combined with digital technology. This will contribute to a holistic approach of foreign language
teaching and encourage multiliteracy. The aim of the following paper is to explore the various
advantages of the digital tool Storybird which enables the implementation of the pedagogical
principles of creative writing, digital storytelling and the contribution of the Arts in the learning
procedure. Creative writing disengages the foreign language teaching from the passive transfer
of knowledge and engages it with the students’ imagination and creativity. Digital storytelling
reinforces the interactive nature of foreign language teaching and transforms the target language
into a tool for digital communication. The pictures in Storybird facilitate the connection between
the classroom and the Arts and cultivate the students’ aesthetic experience promoting
differentiated instruction in EFL

Keywords: EFL, Creative Writing, Digital Storytelling, Arts, Storybird.

Elcaywyn

Elvat yeyovog otL ol onuepvol padntég, amokahovpevol kal “digital natives” (Pndlakad ynyeveig)
(Prensky, 2001), Bewpoulvtal 1600 €fOLKELWHUEVOL HME TN XPRON TG TEXVoAoylag Tmou n
gvowpatwon tng otnv ekmaldeutik Sadikaoia Bswpeital mAéov amapaitntn. Mmopel
teAevtala va €xel umavixBel 6tL o PndLakog YypoUUATIONOC TNG VEAC YEVLAG TtEpLOopLleTal HOVO
OTNV EKTETOUEVN XPAON TwV PECWV KOWWVIKNG diktbwong (Kirschner & De Bruyckere, 2017),
wotoco n modaywykn aia twv TNE eilval amodedelypéva moAudidotatn Kol pmopel va
Aewtoupynoel emolkoSounTika otn pobnolakn dtadikacia. MéxplL Kal oripuepa TMOAAG amo Ta
S18aKTIKA gyxelpidla Sev elval oxedlaopéva ylo va armeuBuvovtal oToug CNUEPLVOUG HaBNTEC
KaBwg ekelvol, ovrag Ynolaka avobpeppévol, mpoosyyilouv t™n yvwon YPndlakd Kat
xpnowtomotwolv ta Pnolaka epyodeia pe Stadopetika povteda okéPng (Prensky, 2001). Etoy, o
eKMaLSEVTIKOC KaAeital va AdBel umoyn Tou ekeivov Tov PndLako ypoUUOTIOUO TTOU OL LaBnTEC
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KaAALepyoUV RN KaBnuepLVA eKTOC OXOALKOU TtEPIBAANOVTOG KL VO TOV eVTAEeL oTn SibaokaAia
TOoU oUTWC Wote va aflomolnBel matdaywykad n €OKEIWON TWV HOONTWY HE TO TIOAUTPOTILKA
Kelpeva. Ev pépel, autn n aAlayr SUVOHLKNG UTIOSNAWVEL OTL 0 EKTTALSEUTIKOG €V KATEXEL TIAEOV
OAn TN yvwon Kal o TapadoolokOG Tou POAoG UeTaBAAAsTal. Zuvemnmwg, Ba TpEmMEL o
EKTIALSEVUTIKOG VAl €lval TaldaywyLlkd UKIVNTOG Kal va aglomolel emowodountika tnv Ynduakn
e€eldikevon mou Ppépel 0 pabntng otnv taén (Vasudevan , Delaynes, & Schmier , 2010). Mwa
tétola aflomoinon twv Yndlakwv gpyaleiwv pmopel va odnynoeL otn Peylotomoinon twv
KLVATPWV HABnong Kal va EuVoNoeL T SLaBepatikn MPooéyyLon Tou EEVOYAwooou Habruatog.

Méow tnNG SLaBeATIKOTNTOG EMIOSLWKETAL ML OALOTIKY) TIPOOEYYLON TNG ONULOUPYLKAG
ypadng, tng alobntikAg €UMELplag KAl TNG YAWOOLIKNCG E€TOLUOTNTOG, OL OTOLEG EUMAEKOVTAL
Snuoupytlka pe tov Pndlakod YpappaTiopnd pEow Tou epyaleiou Storybird. Zkomog sival n
HOONTOKEVIPLKN YVWON KOL N AUTOVOUNOoN TwV HaBnTwV oUTwE WOTE va eEaoKAooUV TNV AyyALKA
YAwooo péoa amd eVOANAKTIKEG Kal SnULOUPYIKEG Olepyaociec. EmumAéov, n moldtnTa TNG
HABNnoNg peTaoXNUATI(ETAL EMOKOSOUNTIKA HEOw TNG SlabBepatikng aflomoinong tg TEXvNGg
(Bamford, 2006) kot cupBAAAEL OTOV TTOAUYPOUUATIOUO.

Anpoupyikn Mpzadn oto Madnpa twv AyyAtkwv

H &nuloupykn ypadry SidAcketal wg emi To TMAE(OTOV O€ €pyaoTnplol KAl OEULVAPLO TIOU
amevBuvovtal Kupiwg o€ eVAALKEG. ZTNPL(ETAL TNV ap)Xl) OTL 0 YPATTOG AOYOC aneAeuBepwveTaL
Kal avayvwpiletal w¢ dwaiwpa kaBe Suvntikol ouyypadéa (Kapayiwavvng, 2010). O
Spaotnplotnteg Snuloupylkng ypadng bev €xouv akopo evtaxbel ouoTNUATIKA OTNV
Eevoylwaoon ekmaidevon otnv EAAGSa kal auto, yloti péxpl mpoéodata o ypantdg AOyog oTo
HABNnua Twv AyyAlkwv meplopiloviav otnv mapaywyr cwotd SounpéVwY KELHEVWY. OpwG, N
Snuoupykn ypadn eival pla de€lotnta mou prnopet va kaAAlepynBel oto oxoAeio, ylati ot
HOONTEG oUPUETEXOUV evepyd otn Sladlkacia ypadng evepyomolwvtag tn daviacia Kol tn
SnUoLPYLKOTNTA TouG. O ekmaldeuTIKOG odeilel va evBappUVeL Toug Ladntég va ekdpalovral
pHEow Stadopwv popdpwv dnuoupykng ypadng, kabwe ta odéAn tng ival moAudapBua. Ot
pnobntég Staokedbalouv, amoocadnvilouv TG OKEWPELS TOUG, avalntouv TNV TAUTOTNTA TOUG,
paBaivouv ypadn kal avayvwon kat mapdAAnAa npowBeitatl n KaAALTEXVIKN €kdpacr) Toug,
Sleyeipetal n davracia toug kat, t€Aog, dtepeuvatal n Aettoupyikn agia tng ypadng (Tompkins,
1982). OL apx€G TNG TMOAUTPOTUKOTNTAC UItopolV va avadelxBouv péoca amd tn Aoylki tng
SnUoupylkAG ypadng Kal va eVOUVAUWOOUV TIG ETLKOWVWVLIOKEG O€ELOTNTEC TwV HABNTWV
LoXupoTmolwvtag TNV moAudldotatn mpocEyyLon tng EevoyAwaoong StdaokaAiag.

E€aAAouv, cuudwva pe to Eviaio Mpoypaupa Inouvdwv Twv Zévwv NMwoowv (EMNZ-ZT), ot
HaBntég mou dibaokovtal Tnv AyyAlkr yAwooa otn deutepoBadula ekmaibevon avapévetal va
XPNOLUOTIOLOUV BLWHATIKO UALKO yLa va adnyouvtal yEYovOoTa Kal va TIEPLYPADOUV TIPOCWTILKES
eunelpieg (Ymoupyeio Mawdeiag, 2016). Oa npenel va Sivetal mpotepaldTNTa 0TNV £KdPpacn Twv
TIPOOWTILKWY TOUC AmMOYPEWV Kal 0TNV AVATTUEN TwWV KATAAANAWVY EMIKOWVWVLIOKWY SefloTATwy.
Emopévweg, elval avaykaio va evBappuvovtal ol pobnteg va KaAAlepyouv tig Se€LotnTeg ypadng
HEOW TOU SnuLoupyLlkol AOyou Kat, OXL LOVO LECW AOKNOEWY SOUNUEVNC YPadIC, OTIWC EKDECELG
dewv kat dokipta. Qotoco, ol pabntéc tng fevoyAwoong TtA&ng avtlpeTwrilouv TOANEG
SuokoAieg otn yparmtr anodoon Twv WOEWV TOUG KaL TOUG KATABAAAEL TO Ayxog, KaBwg ouxva
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Baoilovtal eE0AOKANPOU OTN UNTPLKN TOUG YAwooa HETAPPALOVTOG AVETIAPKWG TLG OKEWELG TOUG
0Tn YAWooa-oToxO.

Mo tn pelwon tou cuyypadkol Ayxoug TwWV LadnTwy otn YAwooa-0TOX0 EVEPYOTIOLOUVTAL
oL OPNYNUATIKEG LKOVOTNTEG TWV HAONTWV HE TEXVIKEG, OL omoieg wBouv Tov pabnty va
XPNOLUoToLEL TNV AyyALKn YAWOoOoO w¢ epyaleio adrnynong He MpwTapxLko otoxo tn Stackeédaon.
ErutAéov, oL paBntég elval xapoUpevoL OTav KAVouv €va SLAAELpA aTto Ta SLEAKTIKA eyxeLpidia
KOl TAL ETLONMO KELPLEVA OKOAOUBWVTAG (LA 0VAOTOXAOTIKA Slepelivnon TNG SNULOUPYLKNG TOUG
npoonadelag (Bussinger, 2014). H e€olkelwaon Toug e Tn dnuLoupyLkn ypaodr unootnpiletal ano
v Yndlakn adnynon, n onoia Umopel vo AETOUPYNOEL WG CUVOETIKOC KPIKOG OVAUECO OTNV
napadooiokn ypadn kot to Yndlakd nmeptPailov tou 21ou awwva, PE TO OMOLo €ival MAEov
e€olkeElwPEVOL OL LaBNTEG.

H Wnorakn Adriynon oto Mabnpua twv AyyAtkwv

H pndrakn adrynon éywve dnuodiAng ota téAn tn¢ dekaetiog tou 1980 pe tnv idpuon tou Center
for Digital Storytelling (CDS) otnv KaAtpopvia. To mpwTonopo auTto KEVIPO CUCTNUATONOLNOE TN
xpnon tng Yndlakng adrnynong kot £€6goe TIc PACELS vl TN UETEMELTA aflomoinon t¢g otnv
ekmatdevTikn Stadikaaoia. I €vav KOOUO OToU oL HaBnTEg £xouv ouvexn enadn He Ta Pndlaka
uéoa, n Ynolakn apnynon ExeL LETATPOTEL O £va LOXUPO EPYAAELD yLA TNV EUTTAOKI) TOUG OTNV
ekmatdevtikn Stadikaoia. EvioxVel Ttov AOyo, TNV €kdpacn, Tn CUVEPYATLIKA HABNGCN Kal TOUg
TIOAUYPAUUATIOUNOUG. Ta dtadopa €idn ypappatiopov mou kKaAAlepyouvtal ivat o Pndlakog, o
TLAYKOOWLOC, O TEXVOAOYLKOGC, O OTITIKOG KAl 0 MANPOodopLaKOC YpauUaTiopog (Robin, 2008). Ot Xu,
Park kot Baek éxouv onpewwoel ot n Pndlakn apriynon evioxVeLl MopAAANAA Kal TIC TEGOEPLG
HOONTOKEVIPLKEG OEELOTNTEC: TNV EUMAOKI TWV MOONTWV, TOV AVOOTOXAOUO TNG MaBOnolakng
eunelpiag, ™ padnon mou Paociletal o€ CUVOETIKEG epyacieg Kal TNV EVOWUATWON TNG
texvoloyiag otnv taén (Xu, Park, & Baek, 2011). ErumAéov, n Yndlakni adrynon LETATPEMEL TO
HABnua o€ pia o npoottr dtadikacia, kKabwg xpnolonolouvtal BEpata ou elval To oLKeia
TPOG TNV KOUATOUpa Twv padntwv (Robin, 2016). Qg ek toutou, auvdvetal to eviladEpov Twv
paOntwy Kal viwbouv otL anoteAolV evepyd PEAN TG pabnolakng Stadikaoiag.

H Pndlaki adriynon otnv EevoyAwaoon taén cuvdpAueL 0T PETATPOTN TNG LABnong os
paBntokevipikr 6ivovtag otoug pabntég tn SuvatotnTa va xpnoLuomnolouv tnv £€vn yAwaooa yla
va EKGPACOUV TIPOCWTILKES amtoEL o€ auBevTIkO Tteplexopevo (Rance-Roney, 2008). O pabntig
Xpnotpormolel tnv €évn yAwooa wg SlauAo emkowvwviag ylo va SwWoeL vOnUa oTNV TTPOCWTILKN
Tou adniynon Kal eKUETAAAEVETAL OTO ETAKPO TN StapecoAafntikn xprion ¢ yA\waooag. H évtaén
™¢ Wndlakng adrnynong otnv EevoyAwaoon ta&n evBappuveL TNV avamtuén tng evouvaiodbnong
Kal dnuloupyel €va euxApLOTO KALUO TIOU EUVOEL TNV EVEPYO CUUUETOXN KOL CUVEPYOOLO TWV
pobntwv (Towyavn & NikoAakomoUAou , 2017). NapdAAnAa, aflomolel oTo €makpo T PndLaKES
Se€L0TnTEC TWV paBnTwy, oL omoiol viwBouv HeydAn wavomoinon, Kabwg oxL Lovo eival yvrolot
Snuoupyol evog AoyotexvikoU Kelpévou, aAld avtilapBavovtal OtL pmopouv ol (Slot va
XPNOLLOTIOLO0UV TNV €€V YAWOOO YLO VA SNLLOUPYHOOUV £va OLUBEVTLKO KELLEVO TIPOCWITLKIG
€unveuonc. To aloBnua tkavomoinong mou viwbouv oL pabnTtég otav Xpnotpomnolouv Tnv AyyALkn
YAWOOO O€ EMIKOWVWVLIOKEG SpaoTnploTNTECG EAeVBEPNG EKPPAONG, O AVTLOLOOTOAN UE AOKNOELG
KAELOTOU TUTIOU, £lval HEYAAO KoL TOVWVETAL N auTomnenoidnon toug. Etol, o padntig dev eival
omAG MABNTIKOG SEKTNG TOU VONUATOG €VOC £EVOYAWOOOU KEWMEVOU 1 LoTtoplag, oAAG
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HETATPETETAL O 18L0G O EVEPYO SnULoupyo UL adriynong, n onoia Baciletal otn paviacio kot
TNV EMWVONTIKOTNTA TOU.

ErutAéov, péow g Ynolakng adrnynong oL Habntég KOAALEPYOUV TIG ETILKOLVWVLAKES
Toug 6elotnteg ota AyyAlkd, kaBwg ToAAEC dopég kaAouvtal va adnynbouv kol va
TIAPOUCLACOUV TNV LOTOPLA TOUG 0TNV OAOMEAELX TNG TAENG 0T YAwooa-0toxo. Me auTtov Tov
TPOMO e€aoKelTaL OXL LOVO O ypamtoc, alAd Kal o Tpodoplkog Adyoc. Exel amodelyBel, e€aAovu,
OTL N XPNon adnynUATIKWYV TEXVIKWV OtV TAfn A£ltoupysl w¢ évauvopa ya t Slefaywyn
oulntnoswv (Ciancolo, Ciancolo, Prevou, & Morris, 2007), oL omoieg evioxUouv Tn Xprnon tng
YAwoooG-otoxou otnv tan. Etol, divetal épudaon otnv mMOAUTPOTUKN Xprion tn¢ E€vneg yAwaooag
(mpodopikni Kal ypamti yAwooa, elkOva KoL AX0G) Kal TpowBOeital o TOAUYPAUUATIOUOC.

OL Téxveg otnv ZevoyAwoon taén

H enadn pe tnv Téxvn eumAéketal SLaBepaTikd pPe To pabnua Twv AyyAlkwv cuvSEovtag TV
oodNTIK EUMELplt HE TNV ATMOKTNON EMKOWWVIOKWY Kol YAwoolkwv Seflotntwv. Exel
umootnpBel OTL N awoBntiki eumelpia eival éva MOAU ONUOVTIKO UEPOG TNG HABNoLaKAG
Stadkaoiag kat eivat emBupunto, omou eival Suvato, ol SIEAKTIKEG evOTNTEC va meplAapuBdavouv
EUKALPLEG OTOXOOMOU pEow TwV Texvwv (Kokkog & kat Zuvepyadteg, 2011). EmutpooBétwe, eivatl
KaBoploTikng onpacioag n évtaén twv Texvwv otn pabnon yloti €xel amodelyBel 0TL CUPBAAAEL
KOTOAUTIKA OTN HOKPOXPOVLA EUTESWON TWV YAWOOIKWY UNXOVIOUWY KAl TNV €KPABNnon tng
€evnc yAwooog (Murphy, 2013). Méow TnG mapatipnong Epywv TEXVNG EVEPYOTIOLELTAL N ‘OTTTIKA
yAwooo’, n omola, wg ocUOTNUA ETMLKOVWVLG TWV ELKAOTLIKWY TEXVWYV, ETILTPETIEL TNV ETUKOLWVWVIA
vonuatwyv evBappuvovtag tTnv avantuén moAAwv emikovwviakwv deflotntwy (ToupapméAng &
Tlwtlou , 2015). EmutAéov 6deNog TNG EUMAOKNAC TNG TEXVNG oTn padnolakn Stadikacia eivat n
06&uvon Tou ouvaLeONUATIKOU KOCUOU TwV Hadntwv Kal n KaAALEpyeLla TG evouvaioBnong kat
™¢ davrtaoiag toug. Autol ol moapdyovte¢ cuvdpAUoUV OTNV OUCLAOTIKA €kdpacn Twv
ouvaloOnuATwy KoL Twv WewvV Toug otnVv £€vn YAwooa.

To kowo mAaiolo avadopdg mou akolouBeital yla TNV ekpadnon tng &€vng yAwooag
geumAoutiletal, OxL povo amnd tnv aAAnAemibpaon Twv YAWOOWV MOV XPNOLUOTOLEL 0 HabnTng,
oAAG KoL aro tn BeTikn enidpaon Twv Texvwv otn YAwoolkn eknaidevon. Eival e€dA\ou yeyovaog,
otL 1o ENZ-ZI Baocilel tn SdackaAia Tng £€vng yAwooag OTOV TOAUYPAUUOTIONO KoL TN
StaBepatikotnta, kabwg n Evn yAwooa AVILUETWTIETAL WG €va UEPOG €VOG YEVIKOTEPOU
YAWOOLKOU KOl TEXVOAOYLKOU-TIOALTLOTIKOU €yypopatiopol (Zémmog, 2016). Mépa amd tn
ouyypadikn Té€xvn, n omoia MPOAyYEL TOV EYYPAUUATIONO, N EVOWHUATWON TNG ELKAOTIKNAG TEXVNG
otnv £evoyAwoon taén kablotd toug Habntég mo SnuLoupylkoug Kol ekPpaoTtikoug Sivovtdg
ToUuG TN duvaTOTNTA VA XPNOLUOTIOLOUV TNV £V YAWOOO O€ [La TILO KAAALTEXVLKN TNG Sldotaon.
E€aAAou, yla TNV amddoon TOU VONUATOC €VOG OMTIKOU UNVUUATOG EUNMAEKETAL EVEPYA TO
TIOALTLOTIKO UTIORBaBPO KAl OL TPOCWITLKEC EUTELPLeC TOU Beatn (Moran & Tegano, 2005) kal £ToL
Ol ELKOVEG ToU Storybird epmA£kouv Tov padntr Blwpatikn otn cuyypadiki mpaén. Qg ek TouToUu,
n téxvn otn ddaokalia tng ££vng yAwooag cuvdualel matdaywylkéG avtiAnPelg nou Baoilovrat
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0TN BLWUOTLKA KOl CUMUETOXIKN) UABNON Kal HETATPEMOUV TN HABnon o pla malyviwsdn Kalt
avakoAumtikn Stadikaoia.

Anuovpyikn Mpadn, Wnorakn Adnynon Kat ot TéExveg oto Storybird

H Sduadiktuakn edappoyn Storybird (http://www.storybird.com) eivatl éva yndlakd epyadeio
TIOU Umopel va cuvbudoel ta odEAN TNG SNULOUPYLKAG Ypadng, TnG Wndlakng adriynong KatL tng
OUMBOANG Twv ElkaoTikwv otnv EevoyAwaoon Sibaokalia. Anotelel éva nmedio ocuykAlong 1600
™G SNUOUPYLIKOTNTAG TOU Mabntr, 000 Kal TNG ekmaldevutikng afiag twv TMNE. MapdAinAa,
Tpoodidel Evav KaAALTexviko xapaktipa otn dtdaokalia tng E€vne yAwooag epmAoutilovtag To
pabnua twv AyyAlkwv SlaBspotikd Kol €loayel otnv evoyAwoon Taén tnv €vvola Twv
TLOAUTPOTILKWV KELUEVWV.

To Storybird mpodépel tn Suvatotnta dnutovpyiag Pndlakwv LoTopLwv BACIOUEVEG OE pLa
TEPAOTLA TOLKIALO Ao €lKOVEG Ttou SlatiBevtal Swpedv yla emefepyacia Kal amoteAoUV TPoiov
ETAYYEAUATIKNAC KAAATEXVIKAG OSnuioupyiag. OL xpnoteg Snuwoupyoulv PndlakeéG LOTOPLEC,
mapopUOla | Kal motjpata Baclopéva OTIC ELKOVEG TIOU E€TUAEYOUV Kal TO EUMAouTi{ouv pE
apnynUatikd Keipevo ywa va olokAnpwoouv €va YPnolako PipAlo. Metakivwvtag Kot
npooBadalpwvtag TG ELKOVEC TOUG OL HABNTEC UMOPOUV va SNULOUPYNCOUV ML GUVTOUN
Pnolakn wotopia elKOVWY 1 akopa Kot éva peyalutepo Pnolako BLPALo. 1o TEAOG, oL pabntég
aveBalouv TIG LoTopieg Toug oto Sladiktuo Kat Tig Stapolpalouv O0TOUC CUMHOONTEG Kal oTov
EKTTOLOEVUTIKO TOUC MEOW EVOG OUVOEGHUOU. ATIOYOPEVETOL N EKTUTIWON KAl TO KATERAOUA TNG
Pnolakng Lotopiag, kKaBwg Kal n HeTadOPTWON TPOCWIILKWY ELKOVWV amd tn cuAloyn tou
xpnotn. H dnutoupyia Aoyaplacpou oto Storybird eivat pia eUkoAn kot Asttoupytkn Stadikaocia
Kal amottel eAdylotn mapEuPacn ano tov eknmaldeutiko. Emiong, to meplBaiiov eival GAKO
T(POG TOV XPNOTN Kal poodEpeLl TNV amattolpevn dtadlktuakn aohAAEla Yo TOUG VEAPOU(G
HoONTEG. OL KOAALTEXVIKEG OnULOUPYLEG €Xxouv OKOTO val AELTOUPYAOOUV WG adnynUOTLKA
adOpUNON KAl EUTIVEUCN OTOUG XPHOTEG, TTOPEXOVTAC TOUG AETITOUEPELEG VLA TOUG XOPOAKTIPEG,
TO OKNVLKO KAl TNV TTAOKH HLOG LOTOPLAG.

To yeyovog o0t 0Aeg oL PndLlakeg Lotopieg tou Storybird sival Sltabéotpeg SLadlkTuaKkd EMITPEMEL
™V npocfacn Kal TNV avAyvwon LoToplwv and 0Ao tov Koopo auvfdvovtag tnv €kBeon twv
pobntwv otn dtadiktuakn avayvwon. Exel amodeyBel otL n Sladiktuakn avayvwon Kol ypadn
HELWVEL Ta €TMESA AYXOUG TWV HABNTWVY KOl ETUTPEMEL TNV EMOLKOSOUNTIKI KOL TILO AVETN
ETKOWVWVIA peTafl Toug pe Betikn enibpacn otnv avamntuén tou Ae§loyiou otn YAwooa-otoxo
(Huang, 2014). Extog autou, n kaAAépyela Twv de€lotntwy ypadng elval avékabev Eva ano ta
o moAUmAoka onueia otn SbaokaAia tng €€vng yA\wooag. To Storybird mpoodépel otoug
HaBOnTEG TN SuvatotnTa va pPnv EEKVouV TNV LoTtopia Toug amo pia Asukn oeAida kal lowg auto
va ivat to KAELSL yla To onpeio ekkivnong plag adriynong, SnAadn n elkovoypadnon. Zuudwva
pe tov Wputn tou Storybird, Mark Ury, n mAatdoppa mpooavatoAiletal otnv avtiotpodn
HNXOVLKN €VOC lkovoypadnuévou BiBAiou, KaBwg EEKLVAEL e TNV EKOVA YLa Vo EEKAELOWOEL TNV
lotopia mou KpuBetal amnd nicw tng (Ury, 2013) kot 0xL avilotpodws. Me autdv Tov Tpomo,
eTUSLWKETOL N adOpunon TG adrynong amd €LKOVEG, OL OTOLEC amoTeAOUV EVOUOUA Yyl TNV
efaoknon ™G yA\wooag-otoxou. ElSIka ol pabnteg, oL omoiol SeV €XOUV ATIOKTIOEL QKON TN
YAWOOLKA €TOLUOTATA VA YpAPoUuV Lo LoTopla ATTOKAELOTIKA 0T YAWOOA-0TOX0, AfLoToLouV TN
YAWOOO TWV EIKOVWV KAl TNG LOUCLKNC yla va emikowvwvrioouv (Reinders, 2011; Khalid, Islam &
Ahmed, 2019; Alzgool, 2019; Umrani, Ahmed & Memon, 2015; Zin & Ibrahim, 2020). To Storybird
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elval éva epyaleio To omnolo pnopel va alomoloel o ekMatdeUTIKOG TNG EevOyAwoong TA&NG yLa
™ BeAtiwon NG YAwookAG €€LOTNTAC TWV HaBNTwy, E£A0KWVTAC KE TIOIKIAEG SpacTNPLOTNTEG
To AgfAOyl0 Kal TN ypappatiki. Tautoxpova, umopel va aflomownbel w¢ gukatpia ya tnv
KAAALTEXVLKN TOUG €kdpaon evepyoTtoLwvTag TG Stadopes popdEG vonuoouvng.

JUpudpwva Pe TNV €peuva tng Roy Oxetikd pe tn xprion tou Storybird wg mpoowrmikou
LotoAoyiou Tou pabntn tng EevoyAwoong Tagng, mEpa armod TNV KAAALEPYELQ TNG CUVEPYATLKAG KL
SNULOUPYLKAG HABNoNG oto padnua twv AyyAlkwv wg &€vng yAwooag, Stamotwbnke OtL n
SLaSIKTUOKN CUVEPYOOLa TIOU TIPOAYETAL HECOw Tou Storybird obnyel ocuv Ttolg aAAolg otnv
eumAekopevn ypadn (engaged writing) kat otnv autévoun padnon (Roy, 2016). NoapdAAnAa
OUWG, To Storybird evioyUeL Tn ouvepyaTikr LaBnon os MoAAG emineda, yeyovog mou BeATIWVEL
N YAWOOLKNA KOVOTNTO TV OANTWYV TNG AyyAKn S (Kwan & Yunus, 2014). MpwTtov, oL pabntég
UIOpOUV va SnULoUPYHOOUV TOV OKEAETO TNG LOTOPLOG TOug pHéEoa otnv Taén SouAsvovtag
OHaSOCUVEPYATLKA KOL VO TNV EMEEEPYACTOUV MIEPALTEPW ATIO TOV MPOCWITLKO TOUG UTIOAOYLOTH
OTO OTTL evioYVOVTOG TNV aUToekmaidevan Toug otnv &€vn yAwooa. AsUtepov, to Storybird
evbeilkvutal yla POTIEKT TToU UAOTOLOUVTAL avApEsa O oxoAeia, kaBwc pmopel n Yndlakn
adnynon va gival mpoiov SLAmoALTIOULKAG CUVEPYATiaG, OTIoU HECW TNE adriynong oL Habntég
Ba £€pBouv o emadn He TOV OALTIOUO Kol TNV KOUAToUpa Tou aAAou. EMuTA£ov, €peUVEG £XouvV
beiel 6tLTO Storybird pnmopet va AsttoupynosL we yépupa avAUESO OTO OXOAELO KOL TO OTTITL. XTI
HMA €xel xpnowuomotnBel yla tnv ouvepyaoia yovéa Hadntr we LECO EUTTAOKNC TOU YOVEQ OTN
pobnolakn Stadikaoia tou maidlov tou, KaBwg eivat duvatny n dnuloupyla EVOC ELKOVIKOU
BBAlou ouvepyatika kat ano Touc Suo (Menezes, 2012). TEANoG, XL UTIOYPAUULOTEL N omoudaia
aflo TNg wavomoinong mou viwbouv oL pabntég otav BAEMOUV TO MPOCWTIKO TOUG €PYO
ONUOCLEVUEVO KOl ELOTIPATTOUV €va £(60¢ avayvwplowotntag oe peyalo Babuo (Reinders,
2011).

Akopa kal dtotaktikol pabntég Ba afLomoLoouV TIG ELKOVEG OOV EVOUCUA Yo Va ‘TtouV’ TN
S1kn toug Lotopia. Katd tn dtdpkela tng evaoxoAnong toug Le tnv Yndlakn totopia oto Storybird
oL pabntég avaAapuPdavouv €vav To evepyd POAO TIOU TOUG TIPOOGEPEL auTtovouia Kot
TIEPLOCOTEPO EAEYXO TNG HaBnolakng toug eumelpiag (Giacomini, 2015). E€GAAou, oL Lotopieg
elval mavrta évag KaAOG TPOTIOC YL TNV EUMAOKN TWV LABNnTwV KaL TNV Klvntomoinon eBeAoviikwv
Opdoswv ol omoleg eival cuvadeig pe To meplexopevo tou padnuartog (Costello & Bliton, 2009).
OL adnynNoEeLg AUTEG TOpAKLVOUVTAL Ao Ta OMTIKA epediopata Twv SLadIKTUaKWY EKOVWY, OL
omoleg umopouv va EEKAELOWooUV To SNULOUPYLIKO TAAEVTO TwV HaBntwv. OL TEXVEG e UMAEKOVTOL
Suvauikd oto Pnolako epyaleio Storybird Sivovtag tn duvatodtnta KPLTIKOU OTOXAOUOU MAVW
OTLG ELKOVEC KoLl odnywvtag otn cUAANYN Wewv Kal otn ypamty anddoon cuvalodnuUaTikwy
KATOOTAOEWV. EmumpooBétwg, 1o amobetriplo elkOVwy mou nmpoodépel n mAatdpopua Storybird
elval t0o0 €upl, mMou umopel va xpnoluomolnBel cuvSUAOTIKA KAl CUUIMANPWUATIKA ylo
ToAUAPLOUa eKTTALOEUTIKA BEpata, eviog Kol €KTOG OXOAkoU eyxelptdiou. Mpoodeépel T
ouvdeon tNC TAENG Kal Tou padntn pe dtadopa Kowwvika InTriuata, Ta onoia Ba wbrioouv Toug
HoONTEG O0Tn ouvaloONUOTIKA Kol ETMIKOWWVLIAKA £Kppaon, ite péoa amd tnv adnynon
TIPOCWTILKWY EUTIELPLWY, ELTE HEo oo TV pubomAaocia.

ALoAOynon - ZuunepacpoTa
JUUMEPAOUATIKA Ol SLOAKTIKEC TIPOOEYYIoELC Tou fevOoyAwooou pabrjpatog pe to Storybird
HETATPEMOUV TNV £évn yAwooa ot PEoo €kdpaong, Odnuloupylag Kot avakalung vEwv
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ouvaloONUATwyY. To padnua twv AyyAlkwv AElToupyel wg KivnTtpo yla TNV KAAALEPYELD TNG
OTOXQOTLKAG LKAVOTNTOG TOU HaBnth Kol Tov Kablotd dnuloupyo evog €pyou ypadng To omolo
ouvbualelL tnv adnynon He tnv KaAAtexvikn ékdpaon. H Stadikaaoia tng dSnuioupytking ypadng
Héow TNG YndLakng acprynong SLleUKOAUVEL TNV TPOCPACLUOTNTA TWV LOTOPLWY OE Eva UpU
KOLVO KL VOLYEL TOUG TTIOALTLOMLKOUG opilovteg TnG Taéng SidaokaAiag. Epeuveg €éxouv Sie€axBel
e€etalovtag TNV AMOTEAECUATIKOTNTA TNG XPriong Tou Storybird otnv fevoyAwaoon tagn kat tnv
enidpaon tou otn Stadikacio tng ekuadnong tng AyyAlkng wg E€vng yYAwaooag. AmoSelkvUETAL OTL
N EVOWUATWON TOU XPNOLUOU autoU SladiktuakoU epyaleiou evioxUEL TNV auTomenoidnon Katl
NV Klvntomoinon tTwv padntwv, Toug odnyel, HEow tTNG SNUIOUPYLKAG Ypadnc, otn Babutepn
KATAVONON TWV YPAUUATIKWY Sopwv, Tou Ae€lloyiou Kal Twv OUVOETWV TMPOTACEWV Kal
emumA€ov, ToAAOL HaBnTEC KatadEPVouV Vo EVOWOTWOOUV TO TIOALTIOULKO Toug utoBabpo kat
va evtdaéouv tn SLadopeTKOTNTA TOUS SNULOUPYIKA oTLG PndLlakég Ttoug Lotopieg (Dollar & Tolu,
2013; Hortman, 2012; Herrera, 2013). Avaueoa ota MEPALTEPW TAEOVEKTHLATA Tou Storybird
elval to yeyovog otL divetal éudacn otn xprnon tng E€vne YAwooog we EMIKOWVWVLAKO HECO yLo
™V adriynon evog MOAUTPOTILKOU AoyoTtexVikoU Kelpévou. OL elkoveg tou Storybird, mavw otig
omnoie¢ Baoiletal o adpnynUATIKOG AOYOG TWV LOTOPLWY, cUVOEOUV SLABEUATIKA TO Hadnua Twv
AyyAIKwWV He ta ElKaOTIKA Kol ofUvVouV Ta aLoONTIKA KptRpla Twv padntwv. TéAog, o
TIOAUYPOUUATIOUOC TIPOAYETOL HECW TWV TIOAUTPOTILKWY KELMEVWVY TIPOWOWVTAC TOV KPLTLKO
0VOOTOXOOMO KOl N paBnolakn eumelpia otnv fevoyAwoon taén Siapopdwvetal o€ pla
S100KESAOTIKN KOL TTALYVIWEN TIEPUTETELQL.

BiBAloypadikég avadopeg

References

Alzgool, M. (2019). Nexus between green HRM and green management towards fostering green

values. Management Science Letters, 9(12), 2073-2082.

Bamford, A. (2006). The wow factor: global research compendium on the impact of the arts in
education. New York: Waxmann.

Bussinger, C. R. (2014). Creative writing in ELT: Organically grown stories. The Journal of Literature
in Language Teaching, 2(2), 12-18.

Ciancolo, A. T., Ciancolo, D., Prevou, M. |., & Morris, I. F. (2007). Using digital storytelling to
stimulate discussion in Army professional forums. Proceedings of the Interservice/Industry
Training, Education, & Simulation Conference (I/ITSEC).

Costello, R., & Bliton, D. (2009). Assessment of Educational Visual Storytelling at the Smithsonian.
Interservice/Industry Training, Simulation, and Education Conference (I/ITSEC), (oo. 1-10).
Paper No 9445.

Dollar, Y. K., & Tolu, A. T. (2013). Examining the 5th Grade English Language Learners’ First
Experience of Writing Digital Stories: A Case Study. Proceedings of SITE 2013--Society for
Information Technology & Teacher  Education International Conference (pp. 1673-
1677). New Orleans, Louisiana: Association for the Advancement of Computing in
Education (AACE).

Giacomini, L. (2015). Using “Storybird” in Young Learners' Creative Writing Class. English Teaching
Forum, 35-37. Avdktnon ZentéuBplog 12, 2019, and americanenglish.state.gov/english-
teaching-forum

73



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 8 No. 1, 2020, E-ISSN: 2308-0876 © 2020 KWP

Herrera, Y. E. (2013). Writing skill enhancement when creating narrative texts through the use of
collaborative  writing and the Storybird Web 2.0 tool. Colombian Applied Linguistics
Journal, 15(2), 166-183.

Hortman, A. (2012). ELL Writing Strategies: A Case Study. Kennesaw State.

Huang, H.-C. (2014). Online Versus Paper-based Instruction: Comparing Two Strategy Training
Modules for Improving Reading Comprehension. RELC Journal, 45(2), 165-180.
Avaktnon ZentéupBplog 15, 2019, anod
https://journals.sagepub.com/doi/10.1177/0033688214534797

Khalid, N., Islam, D. M. Z.,, & Ahmed, M. R. M. (2019). SENTREPRENEURIAL TRAINING AND

ORGANIZATIONAL PERFORMANCE: IMPLICATIONS FOR FUTURE. Humanities & Social
Sciences Reviews, 7(2), 590-593.

Kirschner, P. A., & De Bruyckere, P. (2017). The myths of the digital native and the multitasker.
Teaching and Teacher Education, 135-142.

Kwan, L. S., & Yunus, M. M. (2014). Group Participation and Interaction in ESL Wiki Collaborative
Writing among Malaysian Gifted Students. Asian Social Science, 11(59).

Menezes, H. (2012). Using Digital Storytelling to Improve Literacy Skills. IADIS International
Conference on Cognition and Exploratory Learning in Digital Age (CELDA 2012). Madrid.

Moran, M. J., & Tegano D. W., (2005). Moving toward Visual Literacy: Photography as a Language
of Teacher Inquiry. Early Childhood Research and Practice, 7(1).

Murphy, A. F. (2014). Integrating Aesthetics into Professional Development for Teachers of
English Learners. TESOL, 5(1), 82-104.

Prensky, M. (2001). Digital Natives, Digital Immigrants Part 1. On the Horizon, 9, 1-6.
doi:http://dx.doi.org/10.1108/10748120110424816

Rance-Roney, J. (2008). Digital storytelling for language and culture learning. Essential Teacher,
29-31.

Reinders, H. (2011). Digital Storytelling in the Foreign Language Classroom. ELTWorldOnline.com,
3.

Robin, B. R. (2008). Digital Storytelling: A Powerful Techology Tool for the 21st Century
Classroom. Theory into Practice, 220-228.

Robin, B. R. (2016). The Power of Digital Storytelling to Support Teaching and Learning. Digital
Education Review, 30, 17-29.

Roy, C. K. (2016). Be Creative and Collaborative: Strategies and Implications of Blogging in EFL
Classes. English Language Teaching, 9(7), 129-145.

Tompkins, G. (1982). Seven reasons why children should write stories. Language Arts, 718-721.

Umrani, W., Ahmed, U., & Memon, P. (2015). Examining the absorptive capacity construct: A

validation study in the Pakistani banking context. Management Science Letters, 5(12),
1053-1058.

Ury, M. (2013). The Storybird Has Flown the Nest. (M. West, Anpooloypadog) Avaktnon loUALog
2019, and http://theliteraryplatform.com/magazine/2013/03/the-storybird-has-flown-
the-nest/

Vasudevan, L., Delaynes, T., & Schmier, S. (2010). Multimodal pedagogies: Playing, teaching, and
learning with adolescents’ digital literacies. Xto D. E. Alvermann (Emu.), Adolescents’ online
literacies: Connecting classrooms, digital media, and popular (oo. 5-25). New York, NY:
Peter Lang.

74



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES
Vol. 8 No. 1, 2020, E-ISSN: 2308-0876 © 2020 KWP

Xu, Y., Park, H., & Baek, Y. (2011). A New Approach Toward Digital Storytelling: An Activity
Focused on Writing Self-efficacy in a Virtual Learning Environment. Educational Technology
& Society, 14(4), 181-191.

Zin, M. L. M., & lbrahim, H. (2020). The Influence of Entrepreneurial Supports on Business
Performance among Rural Entrepreneurs. Annals of Contemporary Developments in
Management & HR (ACDMHR), 2(1), 31-41.

Zénnog, A. (2016). To Eviaio Mpoypappa Zmoudwv yia tig Zéveg Nwooeg (EMNZ-ZI) otnv EAAnvikn

Anpoola Eknaibevon: Mpoomtikég, MpoBAEYels kat Npotaocelg. Aktuell, 45, 1-25.
Kapaylavvng, Z. (2010). H Anuioupykn Mpadn wg kawvotopog Spaon oto oxoAeio: OPelg pog
Nadaywylkng Eumelpiag. Katvotouiec kat KpLtikn okéWn: avalntwvtac IPAKTIKEG YL TN
oxoAikn taén. YMN.A.B.M.O.-EAAnvoapepikavikov Ekmatdeutiko 16pupa KoAAéyio ABnvwv
KoAAéylo Wuyikou.

Kokkog, A., & kat Zuvepyatec. (2011). Exnaibevon uéoa amod tic Téyveg. ABriva: MetaixpLo.

ToupauméAng, M., & Tlwtlou , M. (2015). AyyAikr) YAWooo KoL ELKACTLKI TEXVN LEOQ ATt TO £pY0
to Vincent Van Gogh: Mua StaBepatikn dtdaktikn mpoaoéyylon. Mpaktika 1ov MaveAAnviou
Emtotnuovikou Zuvedbpiov ue Geéua: «To oUyxpovo oOxoAgio pueoa amod 1o nmpioua Twv
aVIPWITLOTIKWY KoL KOLVWVIKWY EMLOTNUWV: Ao Tt Jewpia otnv kadnuepLvn mpaktikn,
(00. 682-691).

Towyavn, X., & NikoAakomouAou , A. (2017). H 'Anuwoupyikn Fpadn' otnv EevoyAwoon tagn. 9th
Conference on Informatics in Education, (co. 325-336).

Yroupyeio MNatdeiag, E. K. (2016). Eviaio Mpoypauua Zmovdwv twv Zévwv NMwoowv. ABAva:
Yrioupyeio Naideiag, Epsuvag kat Opnokeupdtwy. Avaktnon amnd (O.E.K. 119/t. B’/02-02-
2006).

75



== MULTILINGUAL ACADEMIC & j\/

MULTILINGUAL ACADEMIC (
JOURNAL OF EDUCATION
AND SOCIAL SCIENCES

T www.kwpublications.com

2] ISSN: 2308-0876

CLIL in Second Language Education: A Pilot Project with
Immigrant Students in Greece

Isaak Papadopoulos & Elena Agathokleous

To Link this Article: http://dx.doi.org/10.46886/MAJESS/v8-i1/6972 DOI:10.46886/MAJESS/v8-i1/6972

Received: 07 June 2020, Revised: 29 July 2020, Accepted: 25 August 2020

Published Online: 19 September 2020

In-Text Citation: (Papadopoulos & Agathokleous, 2020)

To Cite this Article: Papadopoulos, I., & Agathokleous, E. (2020). CLIL in Second Language Education: A Pilot
Project with Immigrant Students in Greece. Multilingual Academic Journal of Education and Social Sciences,
8(1), 76-86.

Copyright: © The Authors 2020

Published by Knowledge Words Publications (www.kwpublications.com)

This article is published under the Creative Commons Attribution (CC BY 4.0) license. Anyone may reproduce, distribute,
translate and create derivative works of this article (for both commercial and non-commercial purposes), subject to full
attribution to the original publication and authors. The full terms of this license may be seen

at: http://creativecommons.org/licences/by/4.0/legalcode

Vol. 8, No. 1, 2020, Pg. 76 - 86

https://kwpublications.com/journals/journaldetail/MAJESS JOURNAL HOMEPAGE

Full Terms & Conditions of access and use can be found at
https://kwpublications.com/pages/detail/publication-ethics


http://creativecommons.org/licences/by/4.0/legalcode

“== MULTILINGUAL ACADEMIC @ \+/

MULTILINGUAL ACADEMIC J 0 U R NAL 0 F (p
JOURNAL OF EDUCATION
AND SOCIAL SCIENCES
e
] ISSN: 2308-0876

CLIL in Second Language Education: A Pilot Project
with Immigrant Students in Greece

Isaak Papadopoulos & Elena Agathokleous

European University Cyprus

Abstract

This paper outlines the rationale for and the purpose of designing and implementing a pilot
project to immigrant students in Greece, based on the principles of CLIL approach. In particular,
30 Albanian speaking students participated in a CLIL project, which aimed at developing their
language skills in Greek and their knowledge related to the Greek geography. The project lasted
for five school months (School Year: 2018-2019) and took place in Larissa (Central Greece). The
researchers employed two main research instruments: a) pre-/post-test and b) the teacher’s
journal while they also made use of satisfaction questionnaires as a supplementary tool of their
research. Both the qualitative and quantitative analysis of the data revealed an important
improvement in the students’ language skills in Greek as well as in their knowledge about the
Greek geography.

Keywords: CLIL, Immigrant Students, Language Skills, Primary Education.

Introduction

CLIL is an innovative approach in which content and language are integrated with the goal to
provide students with more exposure to the foreign language and to enrich the areas of language
use, thus enhancing language learning through the content of various school subjects (Goris,
Denessen & Verhoeven, 2019). According to Mehisto, Marsh and Frigols (2008), “CLIL is a dual-
focused educational approach in which an additional language is used for the learning and
teaching of both content and language”. In this approach lessons for subjects like chemistry,
history or geography are redesigned and taught in the language target leading to a better
acquisition of the target language (Graddol, 2006).

The European Union has received CLIL as an approach that would benefit the Union’s goal
on educating multilingual citizens and enhancing communication among them. CLIL has been
supported and promoted as a means to accommodate the need of plurilinguals through the 1995
resolutions of the Council which stressed the need to improve language learning through new
methods and various ways through the education systems in the European Union (The 1995
Resolution of the Council). CLIL was viewed as a valuable tool that would promote Europe’s
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multilingualism goals while at the same time educating learners about world cultures, history and
science (Vez, 2009). European Union’s policies targeted the promotion of CLIL throughout the
Union as an approach that would benefit its citizens in various aspects and provide them with
more opportunities.

As an approach, CLIL is rather communicational focused on targeting the needs of the

multicultural environments of today’s societies since it enhances acquisition rates and improves
communication (Naves, 2009). CLIL provides a more natural way to learn language, placingitin a
thematic context and allowing learners to use it extensively in that context, promoting content
learning and raising students’ motivation while enhancing both their linguistic as well as their
academic skills (Griva & Chostelidou, 2017).
CLIL students benefit from their exposure to language in various topics and acquisition of related
language as well as the enhancement of their skills in using language is facilitated. In parallel,
development of critical thinking and expanding students’ competencies on various aspects are
considered to be among the CLIL advantageous outcomes (Griva & Kasvikis, 2014; Alzgool, 2019;
Umrani, Ahmed & Memon, 2015; Zin & Ibrahim, 2020). Research shows that the more time spent
in contact with the foreign language, the more the students learn and are able to use the
language in a variety of situations with different requirements leading to a more advanced
linguistic competence (Coyle, 2006). CLIL aside from developing skills in second or foreign
language, it also fosters culturally aware students, helps in the advancement of their general
academic skills and leads to higher success rates in their school subjects (Papadopoulos & Griva,
2014; Khalid, Islam & Ahmed, 2019).

Content acquisition is also favored in that CLIL students achieve better results in subjects
like Mathematics and Science than when the subject is taught in L1, due to the fact that teachers
are more aware of the challenges in students’ understanding (Jappinen, 2005). Merino’s and
Lasagabaster’s research (2018) showed that CLIL learners perform better in L2 than non CLIL
students especially regarding speaking and writing skills while their advancement in L1 is not
affected and at the same time students also develop a more positive attitude towards the learned
languages and the idea of multilingualism.

Research has proved that subjects like Mathematics can be better understood when taught
in a foreign language due to the teacher’s effort to better explain concepts when using a foreign
language to do so (Marsh, Maljers & Hartiala, 2001). CLIL also reinforces content learning through
group work which is also vital for developing the ability to learn, to take initiatives and to build
confidence, things not achieved when using traditional language teaching techniques (Marsh et
al., 2001).

As a technique, CLIL provides teachers with the opportunity to enhance their own
development, try new things and discover new more creative ways to teach language which
benefit students even more (Coyle, 2006). Through CLIL the target of teaching content is acquired
while at the same time there are significant parallel benefits for the students like the
advancement of their communication abilities using the foreign language, their cultural
awareness and understanding for a variety of cultures other than their own while at the same
time they become increasingly motivated and more engaged in the learning process. However,
the main concern which has not been solved so far is related to who is going to teach CLIL and
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whether CLIL should receive an official position in the Greek education system with appropriate
legislations.

The Project

Rationale and Objectives of the Project

Studies at national and international level have indicated the advantageous impact of CLIL
(Linares& Whitaker 2007; Mehisto and Asser, 2008; Papadopoulos & Griva, 2014;
Charalampoglou & Papadopoulos, 2019) on content and language areas. Given that, this project
was designed and implemented with the purpose to develop immigrant students’ a) skills in
Greek language and b) knowledge related to Greek geography.

Sample

As shown in the following table (Table 1), the sample of this pilot project consisted of 30 students
of Albanian origin, who had been attending a Greek primary school in Larissa (a city in Central
Greece) and had been learning Greek as a second language (GL2). It is very important to state
that students were placed in the A2 level of the CEFR (Common European Framework of
Reference) and they took part in this five-month programme (February — June 2019) with the
permission of their parents.

Table 1. Sample of the project
Gender 55% Male Students
45% Female Students

Country of Origin 100% Albania

Years of Staying in Greece 74% 4 years
15% 2 years
11% 1 year

Language Level in Greece A2 Language Level (CEFR)

Design of the Project

The principles of Coyle’s 4Cs framework (2007) were used in the designing procedures of this
project, as an attempt was made towards fostering “interrelationship between content (subject),
communication (language), cognition (thinking) and culture” (Costa & D“Angelo, 2011: 6).

In particular, this CLIL programme was developed in the form of a topic-based mini-syllabus
incorporating a variety of creative activities and games, appreciating the advantageous role of
games in language classrooms (Tomlinson & Masuhara, 2009).

Within this context, the expected learning outcomes involved the development of the
students’”:

i) Cognitive skills, through their engagement in knowledge-based activities, which
required the employment of problem-solving strategies and decision making actions;

i) Communication skills, through their participation in the creative activities that
facilitated the use of the target language, their interaction and expression of views.
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i)

Cultural sensitivity and awareness, through familiarizing students with topics related
to Greek history/geography and history along with aspects of Greek geography.

The syllabus of the project was designed around ten units focusing on the following topics:

1)

2)

3)

4)

5)

6)

7)

8)

9)

Greece on the map

The students acquired an awareness of the position of Greece on the European map,
through using and dealing with multimodal material. In this way, they were encouraged
to spot their country of origin (Albania) as well and see the “distance” between Greece
and Albania.

Greek prefectures

The students investigated the Greek prefectures in an attempt to focus more on the
country of Greece. More specifically, they spotted the prefectures on the map, they
became familiar with their names and they discussed various aspects of geography with
regard to these prefectures.

Greek rivers

Having discussed the Greek prefectures, the students were introduced to the Greek
rivers. In particular, they investigated the rivers that each prefecture has, they became
familiar with their names, their importance in the local place and potential traditions
related to them.

Greek lakes

Apart from the rivers, the students were provided with opportunities to explore the Greek
lakes in each prefecture of the country. Lakes have been associated with traditions of
Greece, thus students had the chance to navigate through the Greek folk-tradition in
parallel with their familiarization with the names and certain information about the lakes.
Greek forests

Students had also the chance to learn about the forests in Greece. More specifically, they
came into contact with information regarding the importance of forests and plants in the
environment and the importance of the Greek forests in maintaining certain species of
animals and insects.

Greek mountains

Starting from the mountain “Olympus”, students were engaged in inquiry activities with
regard to mountains of Greece. They learnt about their details, their heights, their history
and they created various crafts based on them.

Greek animal species

Greek animals was another thematic area of this particular project. Students learnt about
animals that exist in Greece with emphasis on Kareta-Kareta in Corfu, the Bears in
Kastoria, Kri-Kri Goats in Crete etc. They searched for information about them, they
created stories based on them and they learnt about their dangers of extinction.

Greek traditions

Greece has been a country with rich traditions. In particular, the students were provided
with information about Greek customs and traditions regarding the weddings, the
baptism, the Christmas and Easter celebrations. They also discussed traditions of various
villages of Larissa and they also visited the Museums of the city.

Greece and its neighbouring countries
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Another important unit of the project was the students’ familiarization with the
neighbouring countries of Greece. Although they had dealt with the European map in the
first unit, it is in this unit that students focused on all the neighbouring countries of Greece
apart from Albania. They played with the maps, they learnt the names of the other
countries and basic information about them.
10) General Review

This is the last unit of the project. It is where the students participated in activities that
were related to all the thematic units of the projects in an attempt to combine all of them
as interrelated parts of Greece and its geography.

The Effectiveness and Feasibility of the Project
It is worth mentioning that both summative and formative evaluation was conducted with the
purpose to record the feasibility of the project by using the following instruments:

Pre-Post-Test for Students

A pre-test and post-test, in the target language, administered to the students at the beginning of
the programme and after the completion of it with the aim to identify the students’ cognitive
level related to aspects of the Geography of Greece, as well as their competence in Greek
language.

In particular, students were asked to choose the correct answer in multiple choice
activities, crosswords and matches with regard to aspects of Greek geography focusing on
information they learnt throughout the educational project.

The comparison of the total correct answers (Table 2.) of the pre-test and the total correct
answers of the post-test revealed significant differences. More specifically, the students achieved
a score of m=14.868 in the pre-test while in the post-test their score was m=23.000.

Table 2. Pre- and Post-Test Results

Pre-Test Performance Post-Test Performance
Mean 14.868 23.000
Std. Deviation 1.001 1.030

Through the qualitative analysis of journal entries, it was shown that
...the Multimodal Environment was advantageous for students.
Using multimedia and fostering a multisensory teaching and learning environment within
a CLIL context, encouraged students to participate actively in the activities implemented.
It also enhanced their attitude towards the Greek language while it facilitated their
content-knowledge acquisition.
...vocabulary-oriented difficulties were encountered by students,
Learning about the names of the prefectures, the rivers, the lakes and the mountains was
an experience in which students faced some difficulties. In particular, they seemed to have
difficulties in remembering the names and sometimes they got confused with the rivers
and the lakes. They also had some difficulties in producing written discourse using such
terms and thus, the teacher made use of the multimodal environment to facilitate their
learning.
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..translanguaging use was encouraged,

Having knowledge of the Albanian language as well, the students were encouraged to
make use of all their linguistic resources during the educational project. They made use of
the Albanian language in their attempt to enhance the communication, interaction while
they also used verbal and non-verbal communication in the class.

Satisfaction Questionnaires

Satisfaction questionnaires were also used as a supplementary research instrument. They were
filled by the students, at the end of the project with the purpose to investigate their attitudes
towards the CLIL project which was implemented. As shown in the table below (Table), It was
revealed that the students enjoyed learning about the natural environment topics with a focus
on Greece, their host country, in a game-based context, and were proud of their contribution to
the CLIL project.

Table 3. Students’ Feedback
Field of Focus Students’ Responses
The immigrant students seemed to enjoy: - Investigating information about Greece
and Greek places
- Games with their classmates
- Greek customs and traditions
The difficulties encountered by students - Words/vocabulary related to Greek
were related to: geography
- Names of the neighbouring countries
- Written production activities
The students’ suggestions: - Short educational trips to cities of Greece
- More game-based activities
- More inquiry activities

Concluding Remarks

This particular paper provides an account of a CLIL project implemented to young immigrant
students in Greece with the purpose to develop the students’ skills in Greek language and
enhance their knowledge in aspects of geography with a focus on the landscape of Greece.

The results indicated the positive effect of the CLIL approach on language and content-
oriented field. More specifically, it appeared to enhance the students’ language skills and their
vocabulary in the Greek language, while students were provided with opportunities to come into
contact with aspects of Greek geography. The multimodal learning environment which was
fostered gave the students stimuli and opportunities for developing content knowledge. They
participated in a game-based context, in which they realized that learning a language can be a
truly meaningful experience (Mpalatsou et al, 2019; Karyou et al, 2019).

Furthermore, based on the records of the teacher’s journal throughout the programme, it
was shown that students used the target language to communicate and interact with each other
and their teacher. Students had the opportunity to use Greek in various ways, while participating
in interactive games. As a result, through the analysis of journals’ entries, it was revealed that
they enhanced their confidence to communicate in the target language, while competence in
communicative skills was also revealed in many previous studies conducted with content-based
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FL/L2 programmes. (Theologou & Papadopoulos, 2015; Maillat, 2010; Mewald, 2007; Moore,
20009).

Moreover, CLIL proved to have advantageous impact on students’ content-knowledge
acquisition. Through their participation in the CLIL project, they seemed to achieve a better
understanding of Greek geography; they acquired an awareness of Greek rivers, lakes, mountains
and forests. In parallel, the collaborative and inquiry activities appeared to encourage students
exchange their views (Charalampoglou & Papadopoulos, 2019), discuss content topics and
develop their skills in language and content areas.

Thus, it is advisable that teachers design and implement educational CLIL projects with the

purpose to facilitate both the language development and student’s content-oriented skills, which
can be highly beneficial not only for immigrant students but for indigenous students as well.
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Abstract

This paper outlines a pedagogical programme that aimed at developing critical thinking skills of
very young learners. More specifically, an educational programme was designed and
implemented within the context of the preschool education, in a school of Larissa during the
school year 2018-2019. The programme lasted for seven months and it was applied to 25
children. Following the principles of multiliteracies pedagogy, various activities were
implemented towards developing critical thinking skills to children, as they are prioritized as
important assets for the citizens of the 21st century. Folk stories, fairytales and games
constituted the basic tools employed by the teachers throughout the programme which was
carried out through three phases of implementation. In order to evaluate the effectiveness of
the programme, the researchers made use of a) journals in every session of the programme and
b) portfolios of each child individually. Through the qualitative analysis of the data, it was shown
that the children exhibited an increased level of critical thinking while they developed creative
and communicative aspects of their behavior while coming into contact with other-culture
elements.

Keywords: Critical Thinking, Multiliteracies Pedagogy, Preschool, Young Learners, Greece.

Critical Thinking

Critical thinking has been placed at the center of the research and teaching activity over the last
decades while the Council of Europe has issued official documents underlining the importance of
enhancing critical thinking skills even from an early age (European Council, 2016). According to
Scriven & Paul (2007, p. 1), critical thinking is “the intellectually disciplined process of actively
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and skillfully conceptualizing, applying, analyzing, synthesizing, and/or evaluating information
gathered from, or generated by, observation, experience, reflection, reasoning, or
communication, as a guide to belief and action” (Scriven & Paul, 2007, p. 1).

Especially, when placing critical thinking within a classroom, it is worth mentioning that it
is a mental habit which leads students to reflect on their way of thinking and their views and to
investigate multiple and different perspectives in their attempt to improve their understanding
(Scriven & Paul, 2007; Schafersman, 1991; Templeaar, 2006). As it is obvious critical thinking
consists of a complex set of interrelated skills which are considered to be important in terms of
facilitating individuals “to deal effectively with social, scientific, and practical problems”
(Shakirova, 2007, p. 42).

Moreover, as critical thinking is not an innate ability, students need to practice reasoning
and apply their critical thinking ability to any field or content area needed (Lundquist, 1999).
Within this context, the students need to be motivated to question, examine and explore multiple
perspectives from what they come in touch (Papadopoulos & Griva, 2017). In other words, the
students develop important critical thinking skills, when they evaluate not only “what” is
conveyed but also the “how” it is constructed and communicated, with the purpose to ‘uncover’
ideas, to pose disagreements and reconstruct representations (Gainer, 2010).

This context and way of working and thinking appears to contribute to the development of
collaborative tendencies of the students. These in turn, are empowered and equipped with such
competencies that allow them to better manage complex issues, which necessitate and call for
different kinds of expertise (Murnane & Levy, 1996). However, as it is obvious, such strategies
and competencies cannot be easily developed following a traditional approach of instruction.
Thus, apart from the importance of developing critical thinking skills, alternative and modern
ways of teaching and guiding students are necessary.

Research has shown that lecturing and memorization cannot help towards shaping critical
thinkers at schools (Duplass & Ziedler, 2002; Wong, 2007). Instead, multimodal teaching
environments can contribute to the development of critical thinking skills. In particular, the
students are provided with multiple representations of information and they can consider the
linguistic and visual choices and the purposes they have. They are engaged in situations that can
help them to understand or/and experiment in meaning making through using different modes
(Archer, 2011; Jewitt & Kress, 2003).

Multimodality and Pedagogy of Multiliteracies

The multiplicity of channels of communication including the instruments of meaning- making and
the cultural and linguistic differences due to globalisation necessitate a different approach to
education (New London Group, 1996, p.60). Greek preschools are multicultural spaces where
games, stories and voices are shared among the children in a continuous attempt to learn, to play
and to know each other. This linguistic and cultural diversity that exists in the Greek education
sector intensifies the need for a modern pedagogical approach which can accommodate multiple
needs and learning styles.

Traditional approaches to education emphasized passive learners who strictly abided by
rules without posing questions or reasoning about the world (Kalantzis et al., 2003, p.23) thus
becoming ‘agents of reproduction of received, sanctioned and authoritative representational
forms’ (Cope & Kalantzis, 2009, p.175). However, the mission of education nowadays is to create
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active, flexible, collaborative learners who pose questions about the world, attempt to find
solutions to problems, negotiate and collaborate (Kalantzis et al., 2003, p.23). In other words, the
major mission of the education of the 21st century requires critical and creative individuals, able
to “read” beyond the words (Griva & Papadopoulos, 2017).

Towards that goal, the pedagogy of ‘multiliteracies’ overpowers the restrictions of
traditional approaches by highlighting the negotiation of various linguistic and cultural
differences in the modern society, having short- and long term-impact on students’ lives (New
London Group, 1996). Multiliteracies promote a behavior of transformation the knowledge and
the information acquired, rather than a behavior of reproduction’ (Cope & Kalantzis, 2009).
Multiliteracies make reference to the capacity to develop the necessary skills to decipher and
formulate meaning accessed by various types of multimodal texts related to technology in
multidimensional contexts (Ajayi, 2011, p.398). Having overcome the traditional context of
literacy, referring to the ability to read and write, educators should implement multiliteracies
pedagogy and view literacy as a means of rendering learners as active designers of meaning-
making in the learning process ‘with a sensibility open to differences, change and innovation’
(Cope & Kalantzis, 2009, p.175).

Research on Multiliteracies

Successful implementation of multiliteracies in the classroom depends on the active roles of both
teachers and learners as instruments of design and social change in a multimodal environment
(New London Group, 1996, p.64). As a result, traditional approaches to literacy should be
replaced by multiliteracies pedagogy focusing on multimodal and integrative texts (Cope &
Kalantzis, 2009, p.166).

The main role of teachers is to facilitate the learning process and create motivating learning
conditions in a multimodal and multicultural environment (New London Group, 1996, p.88). As a
consequence, it is essential that the implementation of multiliteracies start from early childhood
literacy instruction as an active and dynamic process (Cope & Kalantzis, 2009). Young learners
are accustomed to digital multimedia technologies as they experience multimodal texts at home
every day (video games, cartoons, videos, toys) (Ajayi, 2011). As a result, teachers should take
into consideration these prior experiences and attempt to transform them into motivating,
multimodal-literacy learning materials (Nixon, 2003; Ajayi, 2011).

Since multiliteracies necessitate the learners’ active role and engagement in the
multimodal and multicultural learning environment of literacy (Cope and Kalantzis, 2006, p.37 in
Jacobs, 2013), traditional methods of assessment require to be modified in order to abide by the
requirements of the changes and developments in both education and society in the twenty-first
century (Kalantzis et al., 2003). The atomistic, non-authentic and disembodied techniques of the
first- and second-generation testing techniques of isolated ‘discrete points’ of language
(Bachman, 2000), are unsuccessful in evaluating the learners’ multiliterate skills (Jacobs, 2013).
For this reason, communicative approaches to teaching and testing have placed more emphasis
on alternative methods of assessment and ‘assessment for learning’ (Grabe & Jiang, 2014). The
main aim of these approaches is informal classroom assessment that attempts to enhance the
learners’ performance in communicative situations by providing direct interaction and feedback
to the learners (ibid). As a result, ‘a performative approach to assessment’ should be
implemented to assess multiliteracies (Callow, 2008 in Jacobs, 2013). The portfolio is a self-
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assessment method and a ‘multidimensional process of collecting evidence that illustrates a
student’s accomplishments, efforts, and progress over time’ (Gillespie et al., 1996, p.487 in Griva
& Kofou, 20018, p.29). For this reason, the main aim of this research is to implement the
electronic portfolio as a way of assessing young children’s multiliteracies skills (Kalantzis et al.,
2003).

Multiliteracies skills include conceiving meaning making through attempting to transform
of the social world’ (Cope & Kalantzis, 2009); that is, ‘multimodality of contemporary forms of
representation’ including integrated and mulimodal modes of meaning (Cope & Kalantzis, 2009,
p. 166). Modes of meaning include written language, oral language, visual representation, audio
representation, tactile representation, gestural representation, and spatial representation (Cope
& Kalantzis, 2009, pp. 178-179). The learners’ use of multimodal modes of meaning and
multiliteracies skills should be assessed through e-portfolio.

The main aim is to support the learners in the process of becoming active meaning makers
and engaged learners in procedures of dealing with multimodal texts, through reading and
writing processes, which integrate different modes of presentation (Cope & Kalantzis, 2009).

The Pedagogical Program

Rationale and Objectives of the Program

Having considered the importance of enhancing students’ critical thinking skills, we decided to
design and implement an educational programme with the purpose to develop critical thinking
skills to children of preschool education within a multimodal teaching and learning environment
through the children’s participation in creative game-based activities that were based on
intercultural folk-tales. As a result, the implementation of this programme had the aim to
Develop children’s critical thinking skills by being exposed to and dealing with a great variety of
intercultural folk-tales and by being engaged in multimodal critical activities;

Sample

The sample consisted of 25 preschoolers from a preschool in Larissa-Central Greece. All the
children were of a Greek origin and they were 5 years old. 48% of the children were boys while
52% of them were girls (Graph 1).

Gender

= Males Females

Graph 1. Sample distribution on the basis of the gender
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Design of the Project
For the purpose of the programme, a mini syllabus was designed, centered around intercultural
folk-tales, incorporating multiple creative activities that fostered a more critical stance and
behavior of the children. In this framework, the expected learning outcomes were related to
enhancing children’s:

e (ritical Thinking skills, by being engaged in activities that motivated them to activate
behaviors of analyzing, interpreting and evaluating information related to thematic areas
of the thematic areas

e Social skills, by encouraging students to participate in collaborative activities with the
other preschoolers and to communicate and exchange views and ideas.

e Multicultural sensitivity, by exposing students to aspects of culture of other countries
promoting customs, traditions and special features.

Folk-tales were chosen as a basic educational tool for this particular programme as tales are an
integral part of the preschool education. Moreover, the researchers decided to make use of folk-
tales young learners are not familiar with such stories and it was the researchers’ view that the
children could develop more critical tendencies and actions when coming into contact with
something not known to them. Besides, the effectiveness of teaching use of folk-tales has been
also revealed in other studies conducted in Greece with preschool children, and aimed at
developing their language and communication skills

The intercultural folk-tales which were used, were the following:

Greece, “John and the Fairy”

The Greek folk-tale is related to ambition of a Greek boy called John to marry a fairy, which was
considered to be unusual for a human. He followed the advice of an old wise woman, according
to who he needed to catch the fairy, he got married to her until she manages to leave during a
festival of the village they used to live.

Albania, “Why the mosquito bzzz?”

This Albanian folk-story is about mosquito and explains according to the Albanian tradition the
research that mosquito says bzzz. The mosquito was asked by the lion to bit all the animals in an
attempt to find who has the best type of blookd. The mosquito bit a lot of animals without being
able to find what the lion has asked, so he bit a human as well, realising that the human has the
best blood. Returning back to the lion, another insect hit the mosquito and cut his tongue. Since
then, the mosquito does only bzzz.

Cyprus, “Spanos and the water of Dragons”

Once upon a time there lived a man who was called Spanos and whom everyone considered
smart and strong. His village, meanwhile, was plagued by severe water shortages. The villagers
needed water to drink, to cook as well as to wash, clean their houses and water their orchards.
One afternoon, the villagers begged Spanos to kill the 40 dragons that did not let the water run
from the village spring. And Spanos did that. He took the road to find the dragons and after going
through many trials, he defeated them. Whatever he did, however, he certainly did with his mind!
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Serbia, “ The king with the sheep ears”

In this Serbian folk-story, the king of Serbia wanted to have his hair cut and he called several
hairdressers to help him. The problem is that this king had very big ears and every hairdresser
laughed at him and the king killed them. Only one hairdresser managed to cut the hair of the king
without laughing at him with the view of his ears. When the hairdresser finished that, he went
and he dug on earth and shouted the secret of the king’s big ears. However, high trees grew up
there and people used the branches to create flutes. Every time the people played music with
the branches they sang, “the king has big ears”. The rumor expanded everywhere and the king
angrily ordered to kill the young hairdresser. When the hair-dresser explained what happened,
the king got so much happy and smiled.

Bulgaria, “The Samodiva and the Shepherd”

This Bulgarian folk-story refers to the wish of a Bulgarian young boy named Ivaylo to marry a
Samodiva that were beautiful creatures. lvaylo hearing that such a creature was swimming in the
river, he went there, he got the grown of her and he prevented her from leaving. However, during
a festival of the village, Samodiva persuaded Ivaylo to give the grown back to her to go to the
festival and in this way, she escaped.

Romania, “Prostia omeneasca/The Human Foolishness”

This story of Romania refers to the attempt of a human to find anyone who is sillier than his
family. He noticed a lot of people sillier than him and his family and he realised that different
people have different views. For example, he saw a person who tried to capture sunlight in a
bucket instead of making a window for his house or someone who attempts to get his cow to
climb the ladder to be fed rather than take the fodder down from the barn.

North Macedonia, “The son who loved a coffin”

This folk-story refers to a strange love relationship between a Prince and a dead girl. When a
prince discovered a coffin with a dead girl and he decided to hide it in a secret room in the castle.
Just before the prince left for a fight, he asked his mother not to open the room that he had
placed the dead girl. However, his mother was so curious, opened the door and went into the
room. She saw the dead girl and was fascinated by her beauty. So she took a scarf, soaked it with
wine, and covered the girl's face with it. In this way, the girl came to life. When the prince
returned to the castle, he realised that the coffin was not there and got really angry at her
mother. However, the surprise was the girl was waiting for him and he got married.

Croatia, “The fisherman and his wife”

The Croatian story is about a fisherman who caught a fish in the sea. It could speak and asked the
man to let it be free. To thank him, it would help the man in every wish he had. The fisherman
put it in the sea but when he returned home, he informed his wife about that. She made him ask
for many things like money, jewelleries and comforts. In the end, she asked to be the God of the
World, but the fish was really angry at the woman and it took all the comforts it had offered to
that family.

93



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 8 No. 1, 2020, E-ISSN: 2308-0876 © 2020 KWP

Implementation Procedures
This particular program was designed and implemented following the principles of the
Multiliteracies Pedagogy. On condition that the pedagogy of Multiliteracies places emphasis on
the changeable ways of constructing meaning in multifarious ‘cultural, social or domain-specific’
backgrounds (Cope & Kalantzis, 2015, p.3), educators of literacy are dictated to view literacy as
a way of communicating’ which includes effective communication in diverse environment as well
as the use of multimodal tools that can facilitate students’ activities (Kalantzis et al., 2003). In the
multiliteracies pedagogy, leaners expand their ‘critical language awareness’, communication
abilities through taking advantage of their personal, textual, cultural and social experiences in
the learning process (Griva et al., 2018, p.35), thus being qualified ‘to negotiate differences in
patterns of meaning from one context to another’ (Cope & Kalantzis, 2015, p.3). Literacy as
defined by traditional approaches includes ‘sentence-bound rules of spelling and grammar’
(Kalantzis et al., 2003, p.22). As a consequence, literacy in this way has to be altered in order to
adapt to the new modes of communication including the instruments of meaning-making. The
pedagogy of Multiliteracies suggests transformative ways of knowing, the four ‘knowledge
processes’: ‘experiencing, conceptualizing, analyzing and applying’ (Kalantzis & Cope, 2004,
p.64). These knowledge processes serve as an outline to be followed by educators about their
educational and pedagogical actions and objectives (Cope & Kalantzis, 2009, p.186).

Each folk-tale was a different thematic unit that was designed around the above-
mentioned knowledge processes, and lasted for 2 to 3 weeks of implementation during the
school year 2018-2019. More specifically, the program was carried out as follows:

Experiencing

The knowledge process of experiencing is related to learning through the person’s engagement
in daily events, which lead him/her to come into contact with facts, data and evidence of the
world (Cope & Kalantzis, 2015). Experiencing the known refers to a multidimensional set of action
of the people, who reflect on their experiences, their points of view and the matters of their
interest along with the ways of expressions and understanding (Cope & Kalantzis, 2009).
Experiencing the New refers to the learner’s immersion in a situation not familiar to him/her,
either through live contact or virtually (Cope & Kalantzis, 2015).

A. Experiencing the known

Task A: The teacher shows the learners a promotion video on several known farytales and
encourage the learners to find the fairytales’ titles, choose their favourite one and discuss it in
class.

B. Experiencing the new

Task B: The students are provided with templates of a person-pattern in a small piece of paper as
assigned homework and they have to paint it themselves. The teacher makes different crafts like,
a hot-air-balloon, a train, a car (thematic areas known to the young children) and stick each time
the learners’ drawings around the craft. The teacher also makes a drawing of him/herself). The
teacher places a large map of the world on the floor. He/She asks the learners to sit around the
map. He/She says: “Welcome to the magical world of fairytales. We are setting off a journey
around the world in order to listen to stories from around the world and from different cultures.
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Where would you like to go? Which country? Let’s see...” The teacher moves the hot-air-
balloon/car/etc... around the map and places it on the country he/she focuses on.

Task C: The teacher shows the learners pictures of things related to the country of the tale and
ask them if they know the country, where it is on the map, whether they know about fairytales
of the country. Moreover, the teacher shows them a video about the country and asks them what
they like most about the country, underlining that the country has interesting tales for them.

Task D: The teacher asks learners express their views about some pictures related to the tale. As
they are preschooler and they cannot read, the students are asked to describe the pictures in the
teacher’s attempt to investigate whether they are familiar with these concepts. Based on these
words, the teacher asks the learners to predict what the story they are going to deal with is about.

Task E: The teacher shows the learners the first minutes of the story of the tale (or reads the very
first part of the story) and invite the learners to guess and predict what happens in the story.
They express themselves freely and creatively.

Conceptualizing

Conceptualizing refers to the development of abstract concepts and to a theoretical synthesis of
the concepts that individuals come into contact with (Cope & Kalantzis, 2015, p.19).
‘Conceptualizing by naming’ implies the person’s actions towards seeking for and finding
similarities and differentiations, towards categorizing items and naming them (Cope & Kalantzis,
2009, p. 185). Moreover, ‘conceptualizing with theory’ refers to linking concepts into a language
of generalizations, or seeing the concepts from a wider perspective, highlighting the semantic
relations of concepts that can be represented in multimodal forms (Cope & Kalantzis, 2015, p.20).

C. Conceptualizing by Naming

Task F: The teacher divides the learners into small groups. He/She shows the whole story of the
folk-tale and asks them to draw the main characters on the painting sheet they have. Each group
get prepared to present a hero of the story along with the teacher. They explain the colours they
made use of, the way they draw the heroes, the reason they believe that they are the
protagonists and the importance of their role in the story.

D. Conceptualizing with Theory

Task G: The teacher invites the learners who are already in groups to categorize the main
characters into heroes and villains on their drawings and discuss their views all together. Within
the context of this activity, the learners need to think critically so that they can choose, categorise
the heroes, justify their answers and choices with arguments they have to present. The teacher
tries to facilitate the learners’ attempts by encouraging them to keep symbolic notes, like
symbols, points, small drawings, so that they can remember and have a guide.

Analysing
Analyzing is a knowledge process, which refers to the person’s actions towards examining the
cause and effect, the form and the functionality as well as the relationships of items. As it is
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implied, analyzing calls for employing reasoning with the purpose to explain something and
achieve argumentation purposes (Cope & Kalantzis, 2015). More specifically, when analysing
functionally, a person is engaged in reasoning procedures, making inferential and deductive
conclusions. In this way, relationships like cause/effect are established and logical analysis is
achieved (Cope & Kalantzis, 2009). Last, when analysing critically, people tend to evaluate
different peoples’ perspectives, their motivates and their purposes, which is go beyond
functionality (Cope & Kalantzis, 2009, p. 186).

E. Analysing Functionally

Task H: The teacher asks the learners to watch the folk-story and in a second phase to place the
pictures that he distributed to them, in the correct order so that they can have a complete story.
The learners are encouraged to collaborate, exchange views on the correct order, discuss their
ideas and their beliefs about the story scenes etc.

F. Analysing Critically

Task I: The teacher divides the learners into small groups and asks them to try to explain the
behaviour of two heroes. The learners need to choose two heroes, describe their behaviour and
actions and express their view on them. The other learners ask questions, comment on what their
classmate has said and they try to ask for more information.

Applying

Applying is a Knowledge Process which underlines the application of experiential, conceptual and
critical knowledge acquired by people, who tend to be engaged in the world being equipped with
such tools of knowing something of the world and offer their knowledge to it (Cope & Kalantzis,
2015). Applying appropriately refers to applying knowledge and understandings within the
context of diverse world situations and testing their validity (Cope & Kalantzis, 2009). In parallel,
applying creatively is related to people’s intervention in the world by bringing or having
innovative and creative practices, which are of learners’ personal interests, related to their
experiences and aspirations (Cope & Kalantzis, 2009, p. 186).

G. Applying Appropriately

Task J: The teacher shows the learners four pictures that are different scenes in the story. The
learners are divided into group and each group is asked to choose one and draw both the prior-
scene and the post-scene of the one they already have. The teacher saves all the drawings and
in a following session asks the learners to present their drawings and describe them to the whole
class.

H. Applying Creatively

Task K: The teacher asks the learners to retell the story of each country. He/she helps them to
stand in the correct order according to their drawings and the chronological order in the story.
Before they start they have to rehearse their presentation along with the teacher.

Task L: The teacher asks the learners to create a drawing related to their thoughts about the tale
and the country they dealt with. They present their thoughts to the other classmates and discuss
all together.
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Evaluation & Results of the Programme
In order to evaluate the efficacy of this programme, the researchers made use of two research
instruments while the data gathered were analysed qualitatively and quantitatively.

Research Instrument 1. Journal of the Researchers

First of all, journals were kept by the teacher/researcher in every teaching session throughout
the programme. Concerning the form of the journal, its structure was based on the “questions
for journal keeping” of Richards & Lockhart (1994). The questions of the journals were set by the
teacher/researcher and they focused on three fields: a) questions about instruction (1.What
objectives did | set? To what extend did | achieve them?, 2. What teaching material did | use?
How effective were the teaching aids? And 3. What forms of communication among students and
the teacher were used?), b) questions about students" attitude and participation (1. Which was
the students" attitude at the beginning, middle and at the end of each activity? How did | react?)
and c) questions about the general estimation of the instruction (1) What went well and what did
not? Why? And 2) What could | change? Why?)

Findings derived from the journal keeping

The journal notes facilitated the analysis of the children’s critical profile empowerment, through
their participating in this educational programme. More specifically, the notes kept by the
researchers through journals led to the creation of three field of findings, related to A) Critical
Profile, B) Teaching Techniques/Strategies and C) Ways of Thinking and Working while the
corresponding findings were grouped into a)knowledge-based, b)skills-based and c)attitudes-
based features of the children.

The following table (Table 1.) presents findings that are related to the Critical Profile of the
children as observed through the journal keeping procedures. In particular, through the
children’s participation in the programme, the researchers noticed that they seemed to be
acquiring an understanding of the ways to be used for dealing with familiar issues that derived
from the topics of the folk-tales or the cultural elements of each country. The children appeared
to be trying to identify gaps in “problematic” situations and generate their skills of critical
thinking.

Within this context, the children were observed to analyze parts of a whole, when dealing
with “tasks” that had to be carried out. They exhibited an increased ability to identify and
examine ideas with purpose to synthesize their spoken discourse when needed. They also
employed a basic repertoire of persuasive strategies when discussing and they appeared to be
able to differentiate useful and non-useful information. Therefore, they seemed to develop a
flexibility and curiosity to uncover and co-construct meaning when needed.
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Table 1. Critical Profile of Preschoolers

Field of Focus Sub-categories Findings

Critical Profile Knowledge - Showing an understanding of ways
to be used for dealing with familiar
issues
Identifying gaps in “problematic”
situations

Skills - Increased ability to analyze parts

of a whole
Increased ability to identify ideas
Increased ability to examine
different ideas on a topic
Increased ability to synthesize their
spoken discourse
Being able to draw conclusion
upon a discussion/debate
Being able to use basic persuasive
strategies
Ability to differentiate useful and
non-useful information
Increased ability to self-correction

Attitudes - Showing flexibility in non-familiar,
unconventional and innovative
solutions

ways to solve problems

Showing curiosity and asking
meaningful questions
Demonstrating an  inquisitive
behaviour

Showing  willingness to re-
considerations

Through the analysis of the journal notes, the researchers searched for percentages of
frequency with regard to certain points of the teaching and learning procedures. More
specifically, the following table (Table 2) presents that a variety of techniques, activities and aids
were used within the context of this particular programme and provided students with
opportunities to examine and reflect on certain topics related to folk-tales. The teacher made
more use of conversation/discussion (62%) and brainstorming strategies (61%) as it is revealed
from the investigation of frequency of occurrence of each strategy.

As for the teaching material, in every teaching session folk-tales were used as they
constituted the basic educational tool of the programme. There was also use of classical literature
tales (70%) while the teacher made use of photos (78%), videos (74%), songs (67%) and crafts
(55%).
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Table 2. Teaching Techniques and Materials

Field of Focus

Sub-categories

of

Findings (Percentages
Frequency Occurrence)

Teaching
Techniques/
Strategies

Teaching Sessions

62% - Conversation/Discussion
61% - Brainstorming
57% - Group learning

51% - Role-plays
47% - Cognitive conflict
34% - Concept maps

100% - Folk-tales

70% - Classical literature tales
78% - Photos

74% - Videos

67% - Songs/Music

55% - Crafts

Teaching Material

As for the ways of thinking and working of the children, the following table (Table 3)
presents aspects of students’ interaction. In particular, the children appeared to exhibit creative
ways of thinking and acting through their participating in this educational programme. They
seemed to think and work creatively on collaborative tasks which were proved to help their
communicative behaviour and skills. They developed attitudes of respect and valuing others and
their perspectives and they seemed to be willing to discuss views on various topics related to the
tales.

Table 3. Ways of Thinking and Working
Sub-categories Qualitative Findings

Field of Focus

Ways of Thinking Creativity Knowledge

and Working Being aware of creative games of
other countries
Being aware of how to recognise
alternative perspectives/
“difference”
Being aware of how to

adopt/differentiate ideas

Skills
Creating new creative ideas on
topics related to the programme
Creating creatively crafts

Developing stories based on
points/pictures

Being able to elaborate and analyze
ideas
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Playing with words and pictures
Using other culture elements in the
drawings

Attitudes
Being open to new and different
Being responsive to new and diverse
perspectives within a group

Communication Communication Knowledge
Being aware of various types of
verbal interaction (e.g.
conversation)
Being aware of various

paralinguistic features (e.g. voice
tone, facial expressions etc.)
Demonstrating awareness of other
culture elements

Skills
Being able to “read” pictures and
make meaning
Being able to convey a message to
others
Using aids that can help the
message  communication  (e.qg.
pictures, toys, drawings etc.)
Collaborating with other children on
projects
Discussing  aspects of stories
collaboratively
Predicting and sharing information
on a task with other children
Attitudes
Exhibiting willingness to listen to
others

Showing patience and levels of
tolerance to ambiguity

Showing respect to other children’s
views and needs

Valuing other children’s expertise

Research Instrument 2. Children’s Portfolios

It is imperative that assessment ‘as an interactive process’ (Hancock, 1994, p.3) should
incorporate alternative methods and ‘assessment for learning’ (Grabe & Jiang, 2014, p.8) the
emphasis of which is paced on enhancing the learners’ performance in communicative situations
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through offering an interactive feedback to the learners (Grabe & Jiang, 2014, p.8). Portfolio
constitutes a method of alternative assessment which encourages the learners and the teachers
to monitor the student's performance (Hancock, 1994). Within the context of this study,
portfolios of children were also employed as a second research instrument. Portfolios represent
an authentic and detailed record of learners’ performance (Kalantzis et al., 2011, 0.31).

Portfolio is considered to be a continuous cumulative record of the learners’ language
enhancement and a holistic view of student learning (O’Malley & Pierce, 1996). In addition,
portfolios report and record not only the learners’ writings but also ‘unique life experiences and
other learning achievements that would enable open sensibilities to be measured as well as the
individual strengths of diverse individuals’ (Kalantzis et al., 2003, p. 24). Portfolios were employed
as they can facilitate the understanding of the children’s attempts to demonstrate their progress
and improvement (Stiggins, 1994) throughout the programme they were engaged in. According
to Griva and Kofou (2018) portfolio is a very important tool of assessment and it goes beyond
assessment by promoting an awareness of students’ development. The children were invited and
encouraged to systematically reflect on their progress and learning and include their work (crafts,
posters, drawings etc) after each session of each thematic area of the country.

Findings Derived from the Portfolios Keeping
Through the analysis of the children’s portfolios, it was revealed that the children were critically
and creatively engaged in the learning procedures.

Indicatively, Picture 1 refers to an activity in which children were encouraged to seek for
similarities and differences between the Greek and Albanian traditional costume. In this way,
they had to use the red colour for the differences and the green for similarities, in an attempt to
foster critical thinking skills.

Picture 1. Differences and Similarities

Picture 2 is related to an activity in which the children had to create a craft about Cyprus. In this
way, they had to think about the division of Cyprus considering the northern part of Cyprus which
has been possessed. They made use of black colour to focus on the pain of the people while they
used green colour in the southern part to underline the “happiness” of the people living there.
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d ¢ .
Picture 2. The country of Cyprus

Last, Picture 3 presents creations of children within the context of the thematic are on Serbia.
The children acquired an awareness of Serbian painters and the patterns used in their paintings,
thus, they experimented in making their own creations.

Picture 3. Patterns of Young Painters

Concluding Remarks

Through this particular pedagogical programme, an attempt was made to foster critical thinking
skills to preschoolers in Greece. Meanwhile, we decided to make use of intercultural folk-tales
with the purpose to familiarise children with aspects of multiculturalism living in the 215 century.
Although it is not scientifically safe to support that students developed high levels of critical
thinking skills, it is our conclusion that they enhanced their critical stances and behaviours,
empowering some perspectives of critical thinking, which were analysed above.

Through the processing and the analysis of the data, derived from journal keeping and
portfolio keeping procedures, it was revealed that the programme provided children with
multiple opportunities for critically dealing with information similar to or different from what
they knew. The intercultural folk-tales within a multiliteracies-oriented context, facilitated the
children’s occupation with and introduction to a “different” world of cultures which was
accompanied with a great variety of game-based activities or/and activities of creative expression
and collaboration in an attempt to decrease the sentimental filter of the children (Bella, 2007).

Moreover, the children seemed to empower their critical stances and competencies in a
way that facilitated their learning and the comprehension of the new taught concepts related to
each culture. More specifically, they were proved to acquire an awareness of how to deal with
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issues that they are not familiar with, especially when they participated in activities that were
task-oriented and called for more critical behaviour and occupation. Indeed, both the national
(Papadopoulos & Griva, 2017) and the international literature (Haydey, Kostiuk, & Phillips, 2007;
Morgan & York, 2009), underline that task-based activities motivate more the children and
encourage them to think critically and creatively to reach the goal. Towards fostering critical
thinking skills, the multimodal teaching and learning environment was very helpful, as the
children were provided with multiple representations of information (Haydey et al., 2007). This
helped the children as they were urged to seek for differentiations, identify gaps and examine
different solutions/ideas.

As for the multimodal learning environment, it was proved to serve beneficially towards
the enhancing of creative and communication skills and behaviours of the children. In particular,
this wealth of modes in the representation of knowledge, the collaborative tasks and games as
well as the “problems” that called for creative solutions, motivated the children to collaborate,
exchange views and exhibit respect to others. The children in this way, practice their patience
and tolerance towards the others, which are considered to be important features of
interculturally competent speakers (Papadopoulos & Tsitsanou, 2020; Papadopoulos, 2019)

Taking everything into consideration, it was shown that educating young children following
a multiliteracies pedagogy can be very important and useful in terms of fostering skills and
competencies, which are promoted as features of the 21 century. It is more than necessary
preschool teachers to design and implement such project that have an advantageous impact on
children.

References

Archer, A. (2011). Clip-art or Design: Exploring the challenges of multimodal texts for Writing
Centres in Higher Education. Southern African Linguistics and Applied Language Studies, 29
(4), 387-399.

Ajayi, L. (2011). A multiliteracies pedagogy: Exploring semiotic possibilities of a Disney video in a
third grade diverse classroom. The Urban Review, 43(3), 396—413.

Bachman, L. F. (2000). Modern Language Testing at the Turn of the Century: Assuring that what
we Count Counts. Language Testing, 17 (1), 1-42.
Bella, S. (2007). A Second Language: Acquisition and Teaching. Athens: Ellinika Grammata (In
Greek: H Aeutepn MNwaooa: Kataktnon kat AtbaokaAio. ABriva: EAAnvika Mpdupoata).
Duplass, J. A., & Ziedler, D. L. (2002). Critical thinking and logical argument. Social Education,
66(5), 10-14.

Callow, J. (2008). Show me: Principles for assessing students’ visual literacy. The Reading Teacher,
61(8), 616—626. doi:10.1598/ RT.61.8.3

Cope, B., & Kalantzis, M. (2006). From literacy to “multiliteracies”: Learning to mean in the new
communications environment. English Studies in Africa, 49(1), 23-45. doi:10.1080/
00138390608691342

Cope, B., & Kalantzis, M. (2009). Mutliliteracies: New literacies, New learning, Pedagogies: An
International Journal, 4, 164-195 <!

Cope, B., & Kalantzis, M. (2015). The things you do to know: An introduction to the pedagogy of
multiliteracies. In B. Cope & M. Kalantzis (Eds.), A Pedagogy of Multiliteracies. Learning by
Design (pp. 1-37). New York, NY: Palgrave Macmillan.

103



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 8 No. 1, 2020, E-ISSN: 2308-0876 © 2020 KWP

Council of Europe. (2016). Living together as equals in culturally diverse democratic societies.
Council of Europe Publishing

Gainer, J. S. (2010). Critical media literacy in middle school: Exploring the politics of
representation. Journal of Adolescent & Adult Literacy 53(5), 364-373.

Gillespie, C., Ford, K., Gillespie, R., & Leavell, A. (1996). Portfolio assssment: Some questions,
some answers, some recommendations. Journal of Adolescent and Adult Literacy, 39, 480-
491.

Grabe, W., & lJiang, X. (2014). Assessing Reading. In Kunnan, A. J. (Ed.), The Companion to
Language Assessment, First Edition, (pp. 1-16). John Wiley & Sons, Inc.

Griva, E., & Kofou, I. (2018). Alternative assessment in Language learning: Challenges and
Practices. Kyriakidis Editions.

Griva, E., & Kofou, |. (2018). Language portfolio serving as a tool for developing/assessing
multilingual skills and inter/multicultural competence. Current Topics in Language and
Literature — An International Perspective. Cambridge Scholars Publishing.

Griva, E., Maroniti, K., & Stamou, A. G. (2018). ‘Linguistic Diversity on TV’: A Program for
Developing Children’s Multiliteracies Skills. Journal of Language and Education, 4(3), 34-47.
d0i:10.17323/2411-7390-2018-4-3-34-47.

Hancock, C. R. (1994). ‘Alternative Assessment and Second Language Study: What and Why?.
ERIC Digest, 1-17.

Haydey, D. C., Kostiuk, J., & Phillips, S. (2007). Developing critical literacy for all students.
TalentEd, 25(1), 19-25.

Jacobs, G. E. (2013). Designing Assessments A Multiliteracies Approach. Journal of Adolescent &
Adult Literacy, 56(8), 623-626. doi:10.1002/JAAL.189

Jewitt, C., & Kress, G. (2003). Multimodal literacy. New York: Peter Lang.

Kalantzis, M., & Cope, B. (2004). Designs for Learning. E—Learning, Volume 1, Number 1, pp.38-
93.

Kalantzis, M., Cope, B., & Harvey, A. (2003). Assessing multiliteracies and the new basics.
Assessment in Education: Principles, Policy & Practice, 10 (1), 15-26.

Kalantzis, M., Cope, B., & Arvanitis, E. (2011). «O Ekmoudeutikog w¢ 2xedlaotng: H Matdaywyikn
otnv Emoxn twv Néwv Wnowokwv Méowv», Mpaktika IF AleBvolg Zuvedpiou tng
Nadaywykng Etalpeiag: AvoAutikd Mpoypappata Kat ZxoAlkd Eyyxelpidia: EAANVIKN
Mpayuatikotnta kat AteBvig Eumetpia, 20-22 NosuBpiou 2009, Navveva, oel. 27-58.

Lundquist, R. (1999). Critical thinking and the art of making good mistakes. Teaching in Higher
Education, 4(4), 523-530.

Morgan, H., & York, K. C. (2009). Examining multiple perspectives with creative think-alouds. The
Reading Teacher. 63(4), 307-311.

Murnane, R. J., & Levy, F. (1996). Teaching the New Basic Skills Principles for Educating Children
to Thrive in a Changing Economy. New York Free Press.

New London Group. (1996). A pedagogy of multiliteracies: Designing social futures. Harvard
Educational Review, 66(1), 60-92.

Nixon, H. (2003). New research literacies for contemporary research into literacy and new media?

O’Malley, J. M., & Pierce, V. L. (1996) Authentic Assessment for English Language Learners:
Practical Approaches for Teachers. New York: Longman

104



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 8 No. 1, 2020, E-ISSN: 2308-0876 © 2020 KWP

Papadopoulos, Is., & Griva, E. (2017). Promoting critical literacy in the EFL context: implementing
a project to young learners. European Journal of Language and Literature Studies, 7 (1),
107-120.

Papadopoulos, Is. (2019). Shaping the intercultural communicative profile of young foreign
language students: a multidimensional analysis of their written discourse. Journal of
Linguistics and Intercultural Education. 12 (1), 131-142

Papadopoulos, Is. & Tsitsanou, Ch. (2020). A melody of young learners’ intercultural voices:
findings from a transnational study. Published in the Proceedings of the 3rd IECAT - "New
Challenges in Education”, Drama (Greece), 8-10 May 2020 (in press)

Richards, J. C. and C. Lockhart. (1994). Reflective Teaching in Second Language Classrooms.
Cambridge University Press.

Shakirova, D. M. (2007). Technology for the shaping of college students’ and upper-grade
students’ critical thinking. Russian Education & Society, 49(9), 42-52.

Schafersman, S. D. (1991). An introduction to critical thinking. Retrieved January 2, 2020, from
http://www.freeinquiry.com/critical-thinking.html

Scriven, M., & Paul, R. (2007). Defining critical thinking. The Critical Thinking Community:
Foundation for Critical Thinking. Retrieved January 2, 2008,

Stiggins, R. J. (1994). Student-centered classroom assessment. New York: Macmillan Publishing
Company.

Tempelaar, D. T. (2006). The role of metacognition in business education. Industry and Higher
Education, 20(5), 291-297.

Wong, D. (2007). Beyond control and rationality: Dewey, aesthetics, motivation, and educative
experiences. Teachers College Record, 109(1), 192—-220.

105



== MULTILINGUAL ACADEMIC & j\/

MULTILINGUAL ACADEMIC J 0 U R NAL U F (p
JOURNAL OF EDUCATION
AND SOCIAL SCIENCES
e
2] ISSN: 2308-0876

Is a ‘Snowman’ a ‘Man Made of Snow’? Morphology Teaching
through Children’s Stories

Marina Tzakosta, Chrysavgi Derzekou, Anastasia Gerontaki, Anna Vrachnaki
& Niki Vrodorinaki

To Link this Article: http://dx.doi.org/10.46886/MAJESS/v8-i1/7272 DOI: 10.46886/MAJESS/v8-i1/7272

Received: 27 May 2020, Revised: 20 June 2020, Accepted: 06 July 2020

Published Online: 29 July 2020

In-Text Citation: (Tzakosta,Derzekou, Gerontaki, Vrachnaki, & Vrodorinaki, 2020)

To Cite this Article: Tzakosta, M., Derzekou, Ch., Gerontaki, A., Vrachnaki, A., & Vrodorinaki, N. (2020). Is a
‘Snowman’ a ‘Man Made of Show’? Morphology Teaching through Children’s Stories. Multilingual Academic
Journal of Education and Social Sciences, 8(1), 106-130.

Copyright: © The Authors 2020

Published by Knowledge Words Publications (www.kwpublications.com)

This article is published under the Creative Commons Attribution (CC BY 4.0) license. Anyone may reproduce, distribute,
translate and create derivative works of this article (for both commercial and non-commercial purposes), subject to full
attribution to the original publication and authors. The full terms of this license may be seen

at: http://creativecommons.org/licences/by/4.0/legalcode

Vol. 8, No. 1, 2020, Pg. 106 - 130
https://kwpublications.com/journals/journaldetail/MAJESS JOURNAL HOMEPAGE

Full Terms & Conditions of access and use can be found at
https://kwpublications.com/pages/detail/publication-ethics


http://creativecommons.org/licences/by/4.0/legalcode

MULTILINGUAL ACADEMIC @ \\+/
pee~4 JOURNAL OF P

e
] ISSN: 2308-0876

Is a ‘Snowman’ a ‘Man Made of Snow’? Morphology
Teaching through Children’s Stories

Marina Tzakosta, Chrysavgi Derzekou, Anastasia Gerontaki,
Anna Vrachnaki & Niki Vrodorinaki

Faculty of Education, Department of Preschool Education, University of Crete, Greece

Abstract

The acquisition of word formation processes is considered to be the necessary prerequisite for
the mastery of the morphology of the mother language as well as vocabulary development and
vocabulary learning and teaching (cf. Nagy et al. 2006; Nagy & Herman 1987; Templeton 1989).
In addition, the acquisition of the morphological component of a language makes predictions
regarding the acquisition of other components, such as the syntax and/or the semantics. Aim of
this paper is to describe the main axes of a program of teaching the morphology of Greek, more
specifically, compounding, through children’s stories and the results of its application in class.
The main core of the program is a story accompanied by consolidation exercises. The results
stemming from the application of the compounding story in Greek classes underline the fact that
the experimental group scores as well as the control group with respect to the assimilation of
compounding rules and principles. This entails that targeted children’s stories provide an
effective and fast way of teaching the morphology of Greek as a mother language.

Keywords: Word Formation Processes, Compounding, Compounding Principles, Children’s
Stories.

Introduction

The acquisition of word formation processes is considered to be the essential tool for the
accurate use of the morphological component of a language, its vocabulary development and
learning (cf. Nagy et al. 2006; Nagy & Herman, 1987; Templeton, 1989). This importance lies in
the fact that the acquisition of morphology makes predictions regarding the acquisition of other
grammatical components, such as the phonology, the syntax and the semantics of the language.
Except for the acquisition of the morphophonological component, story reading and story
retelling are thought to be suitable for oral and verbal language development in L1 (Brice-Heath,
1982; Connelly & Clandinin, 1990; Egan, 1989; Isbell et al. 2004; Morrow, 1985; Penno et al. 2002;
Read, 2008) but also L2 (cf. Sinclair-Bell, 2002; Shyu, 2008; Tsou et al. 2006). However, none of
the aforementioned studies target a specific vocabulary/ grammatical category.

107



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 8 No. 1, 2020, E-ISSN: 2308-0876 © 2020 HRMARS

In the present study, we explore how Greek word formation mechanisms are activated
through a targeted teaching program whose main axe is a story made up of compound forms. In
other words, we investigate the linguistic performance of native speakers with respect to a) the
internal structure of compound forms as well as the relation holding between distinct compound
constituents, b) the role of headedness and the linking vowel, c) the degree of compound
constituent variation, i.e. the degree to which compound constituents positional alternation does
not affect compound meaning. Compound mechanisms of Greek will be examined in
combination to cross-linguistic factors affecting compound formation and which are strong
enough to facilitate the production of compound forms. It is important to mention that, although
we do not underestimate or undervalue the importance of linguistic input in compound
formation, we will not take into consideration here.

The paper is organized as follows; section 2 discusses the central rules of Greek
compounding as well as the main findings of research in Greek compounding. Section 3 presents
the main axes of the Dyonomasia teaching material applied in class, while sections 4 and 5 discuss
the findings from the implementation of Dyonomasia, the research tool used in this study. Finally,
section 6 concludes the paper.

Compounding in Greek

Compound formation in Greek has been thoroughly analyzed at a theoretical level (cf.
Anastasiadi-Simeonidi, 1983; 1986, 1996a, 1996b; Drachman & Malikouti-Drachman, 1994; Ralli,
1989, 1991, 1995, 2005, 2007; Nespor & Ralli, 1994, 1996; Revithiadou, 1996). However, the
number of studies which explore a) Greek compounds’ perception and cognitive processing (cf.
Jarema et al. 1999; Kehayia et al. 1999; Tsiamas et al. 2015), b) the production of compound
forms by native speakers who attend preschool and early primary school education (cf.
Kostantzou et al. 2015; Tzakosta & Manola, 2012), c) learning Greek as a second language (cf.
Tzakosta, 2009, 2010, 2011a, 2011b, 2017; Tzakosta & Mamadaki, 2013), d) the predictions for
the teaching of compounding in primary and secondary education (cf. Gavriilidou, 2004;
Gavriilidou & Efthimiou, 2001; Koufou & Tzakosta, 2015, 2017; Tzakosta & Koufou, 2017, 2020;
Tzakosta & Manola, 2015) are not extensive.

The major morphological distinction among compound forms is the one which refers to
lexical and morphosyntactic compounds (cf. Drachman & Malikouti-Drachman, 1994). In this
approach, there are three types of compound forms, namely, [[stem + stem] + der. suffix]
compounds (2a), [stem + word] (2b) and [word + word] (2c).

(2) a. pali-6-filos ‘good old friend — NOM. SG. MASC.’
b. pali-o-filos ‘good old friend - NOM. SG. MASC.’
6. pebl— Bavma ‘Whizz kid — NOM. SG. NEUT.

Compounds of the [[stem + stem] + der. Suffix] and [word + word] types are lexical because
they are one-word forms and are the product of word formation processes. On the other hand,
compounds of the [word + word] type are morphosyntactic because they are the product of
phrasal processes (cf. Malikouti-Drachman, 1995; Nespor & Ralli, 1994, 1996). As far as one-word
lexical compounds are concerned, the only distinctive feature of the data in (2a) and (2b) is the
position of stress. However, the data in (3) underline the fact that there are deeper differences.
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More specifically, the compound head loses its lexical stress as well as its inflectional properties
(inflectional ending) in (3a). In (3b) only stress assignment differs on the surface. However, the
newly formed word in (3b) loses its inflectional ending — i and the new inflectional ending -i is
assigned as the unmarked inflectional form (cf. Ralli, 2005). Finally, the head retains all its
morphophonological characteristics in (3c). Therefore, the [[stem+ stem] + der. Suffix]
compounds receive fully unmarked properties (cf. Ralli 2005, 2007).

(3) a. spirt-0-kouto ‘match box — NOM. SG. NEUT.’
b. spirt-o-koUtt ‘match box — NOM. SG. NEUT.’
c. spirt-o-koutt ‘match box — NOM. SG. NEUT.’

The head in Greek is located at the right edge of the compound form, consequently, it is
the second element of the compound word. Compound right headedness is a cross-linguistic bias
(cf. Williams, 1981). Compound elements are distinguished, first, in coordinate and subordinate
as far as the order of compound elements is concerned, and, second, in endocentric and
exocentric, as far as the relation of compound elements is concerned (cf. Aronoff & Miller, 2001;
Ralli, 2007). In coordinate and exocentric compounds there is no clear head and this is the reason
why the position of compound elements may vary (4a, 4b), while in subordinate and endocentric
compounds the head of the word defines the semantics of the newly formed word (4c, 4d) and
the position of the compound constituents cannot vary. For this reason, (4d) is an ungrammatical,
i.e. non-acceptable, word.

(4) a. maher-o-piruna vs. b. pirun-o-mdhera  ‘cutlery — NOM. PL. NEUT.’
c. spanak-0-prizo Vs. d. *riz-o-spanako ‘spinach with rice — NOM. SG. NEUT.

Finally, the linking vowel, which mainly takes the shape of vocalic — o -, is thought of as a
relic from ancient Greek (Anastasiadi-Simeonidi 1983; Ralli & Raftopoulou 1999; Ralli 2005,
2007). It appears across-the-board when the second compound constituent starts with a
consonant (5a) and is absent when the second compound constituent starts with a vowel (5b). It
always appears when it is stressed (5c).

(5) a. xion-6-nero ‘sleet — NOM. SG. NEUT.
b.xion- & — nBropos ‘snowman — NOM. SG. MASC.’
c.kocin-6-aspros ‘red and white — NOM. SG. MASC. ADJ.’

In an experimental task which tests the formation of existing and non-existing compound
forms in Greek through two off-line questionnaire it has been shown that native speakers do not
make errors in the formation of existing compounds (T1) with respect to the major compound
properties discussed above, namely, compound internal structure, headedness and the linking
vowel, while variation is attested in the formation of non-existing compounds (cf. Tzakosta,
2009). More specifically, adults native speakers, equally produce [[stem + stem] + der. Suffix] and
[stem + stem] existing compounds, while they prefer to form [stem + word] non-existing
compound types. Variability in the selection of compound type is also reported in Kalligiannaki &
Tzakosta (2013); Tzakosta & Manola (2012). More specifically, Kalligiannaki & Tzakosta (2013)
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show that preschool native speakers of Greek prefer [stem + word] rather than [[stem + stem] +
der. Suffix] compounds, while Tzakosta & Manola (2012) claim that preschool and early primary
school children prefer [[stem + stem] + der. Suffix]. This implies that these two compound types
carry equal perceptual loads, therefore, they can be used interchangeably and without difference
in meaning.

Data from Albanian, Bulgarian Romanian, Russian, Swedish and Turkish second language
learners of Greek, on the other hand, exhibit patterns to those of native speakers, in principle,
irrespective of whether Greek (L2) is typologically adjacent to the native language (L1) (Tzakosta,
2011a, b; Kalligiannaki & Tzakosta, 2013; Tzakosta & Koufou, 2017, 2020; Tzakosta & Mamadaki,
2013; Tzakosta, 2017). It has been discussed that compound perception and production are
highly influence by compound formation rules (cf. Tzakosta, 2017). It has also been shown that
the major properties of compound formation are important perceptual cues, which, in turn, drive
production, and need to be the main axes of the teaching of compounding in order to avoid the
activation mnemonic mechanisms and mnemonic knowledge. Moreover, the order of teaching is
suggested to rely on the frequency of emergence of these cues (Kalligiannaki & Tzakosta, 2013;
Tzakosta, 20114, b; Tzakosta & Koufou, 2017, 2020; Tzakosta & Mamadaki, 2013; Tzakosta, 2017).
In chapters 3 and 4 we test the applicability of this claim.

Dyonomasia & Akiarositsa: The Journeys of a Centipede in Grammarland

Aim of this chapter is to discuss the first findings stemming from the application of the teaching
program which was created by Sinodi and Tzakosta (2014a, b) with the aim to target learning and
teaching of specific word formation mechanisms. Sinodi and Tzakosta’s work is based on the
findings and claims made by Kalligiannaki & Tzakosta (2013); Tzakosta (2009, 2011a, 2011b,
2017); Tzakosta & Mamadaki (2013) according to which preference for specific forms is defined
by mnemonic rather than word formation mechanisms in existing words, whereas, variation is
attested in non-existing newly formed words. More specifically, Sinodi & Tzakosta (2014a, 2014b)
produced two distinct teaching materials with which are intended to accurately evaluate the
factors, the principles and the conditions which govern and, at the same time, facilitate language
learning and teaching. The teaching materials considers the fundamental aim of the preschool
curriculum, i.e. that teaching is expected to take place in a playful manner (cf. Read, 2008).

The two teaching materials created by Sinodi and Tzakosta (2014a, b) are called
Dyonomasia and Aki-aros-tsa. Each of them describes and targets a morphological aspect of
Greek. More specifically, Dyonomasia is a teaching tool for word compounding and Aki-aros-itsa
is a teaching tool for word derivation. Compounding and derivation are two distinct “journeys of
a centipede in Grammarland”. Grammarland is supposed to be a land where a traveler can make
several stops. These stops are the different grammatical phenomena. Both teaching materials
are driven by the same (teaching) ‘philosophy’. In other words, each program is based on a story
made up of real and novel words in order to test the degree to which word formation is due to
mnemonic strategies or the productive application of word formation rules.

The central heroes of the story are two little animals, Roussa, a centipede, and Noula, a
kitten. Roussa and Noula become friends and they travel around Grammarland, they make new
friends and enrich their linguistic knowledge. The story has been chosen as the best tool for the
evaluation of language knowledge evaluation since it offers a context of meaningful
communication. Story reading and story retelling are suitable for oral and verbal language
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development (Egan, 1989; Isbell et al., 2004; Morrow, 1985). The story is accompanied by a guide
addressed to parents and language instructors as well as a set of 10 suggested linguistic activities
(see pictures 1 and 2). The linguistic activities take the shape of word matching, word
combination, filling in the blanks, choosing the correct form. Dyonomasia and Akiarositsa are
directed to children with an age range between 4 — 8 years who develop their skills in
morphological and vocabulary development.

(1a) asprokocina (aspr-o-kocina) sedonia
‘White & red —ADJ.NOM.PL.NEUT.’ ‘bed sheets-NOM.PL.NEUT.’
(1b) xrisoasimenies (xris-o-asimenies) maksilarothikes

‘Gold & silver-ADJ.NOM.PL.FEM.”  ‘pillow cases-NOM.PL.FEM.’

Pic. 1. Dyonomasia story cover Pic. 2. Dyonomasia’s parts

Some Preliminary Findings

Dyonomasia was first implemented in two groups of monolingual native speakers of Greek. The
first group (Group 1 — G1) consisted of 54 monolingual preschool children who are native
speakers with typical language development, and the second group (Group 2 — G2) consisted of
27 monolingual preschool children who are native speakers with atypical development.
Dyonomasia was implemented in three phases. During Phase 1, the kindergarten teacher first
read the story aloud and then the whole class talked about compound and derived words, their
definition and their characteristics. During Phase 2, children were asked to draw a scene from
the story in which compound forms should be central (cf. pic 3-5). This way we would be able to
test whether compound forms were actually correctly comprehended and perceived. Children
then made a poster with their compound forms drawings (pic. 6). Finally, during Phase 3, children
were asked to form compound forms by means of a picture naming task (pic. 7).
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Pic 5. A drawing of a skyscraper
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Pic 6. Poster made up of compound words Pic. 7. Compound forms picture naming task

Tables 1 and 2 display the descriptive results of successful and unsuccessful compound formation
during Phase 1 (table 1) and Phase 3 (table 2) for both groups, G1 and G2. It is obvious that the
rate of unsuccessful compound formation is very high for both G1 and G2 during Phase 1. More
specifically, 87,72% of the typically developing preschoolers and 86,2% of the atypically
developing children fail to form compound words correctly. Only 12,28% of the typically
developing children and 13,8% of the atypically developing children form compounds accurately.

Table 1. (Un)successful formation of compound words — phase 1

Phase 1 Compound words X Compound words V
Gl 87,72% 12,28%
G2 86,2% 13,8%

The picture is quite the opposite after Phase 3 of the application of Dyonomasia. More
specifically, the rate of unsuccessfully formed compounds drops for both G1 (32%) and G2 (31%),
while successfully formed compounds is quite satisfying (G1, 68% - G2, 69%). It is important to
note that atypically developing children score better than typically developing ones. As discussed
in earlier work of Tzakosta & Stavgiannoudaki (2013), atypically developing children play serious
attention to rules, in that case, compound formation rules, and, as a result, they score slightly
better than typically developing children. Such results highlight the role that rules may play in the
language teaching process.
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Table 2. (Un)successful formation of compound words - phase 3

Phase3 Compound words X Compound words Vv
G1 32% 68%
G2 31% 69%

The Present Study
The Tool
Dyonomasia is the teaching material also implemented in this study since its aim is the evaluation
of the degree of accurate application of compounding rules. Dyonomasia tests the productive
use of existing as well as non-existing compound forms. Dyonomasia’s name is made of the
fundamental rule of compounding; a compound form is word made up of at least two lexical
constituents. Dyonomasia consists of three parts: a story, a set of 10 representative teaching/
practice activities and a guide directed to parents and educators. Given that the use of real words
may be attributed to mnemonic strategies, the accurate formation of novel words certifies the
acquisition and productive use of word formation rules.

The program was realized in three phases. In Phase 1, participants had to a) read the story,
b) talk about its content, the derived words found in it and their properties, and, c) make a list of
the derived forms of the story. In Phase 2, children participants were asked to a scene from the
story (Pic. 8-11).
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Pic. 8. A drawing of the village of Dyonomasia Pic. 9. A drawing of a hotel
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Pic. 10. A drawing of a centipede Pic. 11. A drawing of a centipede

Finally, in Phase 3, participants took part in various linguistic activities which took the form of
picture naming tasks, close test and word-matching (Pic. 12).

Agioca 1

A

wap i

Pic. 12. A word-matching activity of Dyonomasia

The three intervention phases were preceded by a pre-intervention phase (Pre-IP) during
which the participants were indirectly asked to recognize and form compound forms by
answering questions like ‘what is a snowman?’ or ‘or how is a man made of snow called?’. The
three intervention phases were followed by a post-intervention phase (Post-IP) during which the
EG2 participants were tested in the formation of derived forms through filling in a questionnaire.
Participants were tested individually. Data were analyzed using the IBM SPSS statistics packet.

Participants

In this study, Dyonomasia was implemented in a group of 147 monolingual preschool children
(age range: 5-6 years) (Experimental Group, EG), because we aimed to test the effect of the
program before the critical period age limit (7 years) (cf. Lenneberg, 1967). A group of 40 adults
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(age range 18-50 years) all of whom had attended tertiary education served as the control group
(Control Group, CG). The CG participated only in the pre- IP.

Results and Discussion

In graphs 1-8 we present the results of compound formation and the accurate application of
compounding rules by adults and children in the pre-IP. We observe that both adults and children
do almost equally well in the formation of existing and non-existing compounds, though the
scores are not very high for either group (Graphs 1 and 2). Scores are higher for existing
compounds (52,56%, for adults, 47,66%, for children) compared to non-existing compounds
(45,04%, for adults, 41,07%, for children). Higher scores of existing compounds are due to the
activation of mnemonic mechanisms, while purely word formation mechanisms are activated in
novel compounds (cf. Tzakosta, 2017 and more references therein). However, though
comparable, scores for children and adults have different explanations. More specifically, adults
seem to avoid the formation of compound words, while preschool children show satisfactory
results in compound formation during the process of acquisition/ full development of the mother
language (cf. Tzakosta & Manola, 2012). In this context, children’s failure to produce compound
words is also reported (7,90%).

I T

T
Existing Novel Non- No answer Idisyncratic Existing Novel Non- No answer Idisyricratic
compound  compound  compound compound compound compound compound compound
words words words words words words words words
Graph 1. Pre-IP adults - compound formation Graph 2. Pre-IP Child- compound formation

Graphs 3 and 4 illustrate adults’ and children’s preference for certain compound types.
More specifically, adults seem to show slight preference for [[stem + stem] + der. Suffix]], like
‘lemon-06-dasos’ forms (54,67%), in which stress is readjusted (in accordance with Tzakosta,
2009), while children more clearly prefer [stem + word] compounds (67,36%), like ‘lemon-o-
dasos’ (in accordance with Tzakosta & Manola, 2012). This preference is expected for children,
since children prefer to produce a form in which the morphophonological characteristics of at
least one of the compound constituent, i.e. the second one which also happens to be the head
of the word, are fully retained (this happens in the case of ‘lemon-o-ddsos’).
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25+ 20+

0,00%
T T
Stem+stem+der. Stem+word Word+word Periphrastic Stemtstemrtder. Stemtword ~ Wordtword  Periplrastic
ending compound ending compound
words words

Graph 3. Pre-IP adults — compound types
Graph 4. Pre-IP children — compound types
The findings illustrated in graphs 3 and 4 are further supported by the graphs 5 and 6 in
which it becomes more obvious that children tend to produce compound words in which the
second constituent is stressed (75,61%, as opposed to 52,57%, for the adults). In other words,
stress readjustment/ relocation is not preferred (38,34%, for adults, 16,76%, for children).

20

10

Head comp-con1  Head comp-con 2 Coordinate
Stress on comp- Stress on comp- Stress Other compounds
conl con2 readjustment
Graph 5. Pre — IP adults — compound stress Graph 6. Pre — IP children — compound stress

With respect to headedness, both adults and children assign headedness to the right
constituent of the compound form (87,74%, for adults, 82,16%, for children). Therefore, the
rightmost constituent carries the semantic load of the compound form. In general, both the CG
and the EG accurately implement the rule of right headedness. In addition, children produce
more coordinate compounds compared to adults (4,16%, for adults, 8,53%, for children).
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Head comp-con 1 Head comp-con 2 Coordinate
compounds

Graph 7. Pre- IP adults — compound heads

In the above as well as the following graphs, there is none which depicts the emergence of
the linking vowel in compound forms. Linking vowels are used without exception in all produced
forms. Total results and graphs for both CG and EG are provided in appendix 1.

Graphs 9-12 depict the pre-IP scores of the EG and CG with respect to the above tested
categories, i.e. compound formation (Graph 9), compound types (Graph 10), compound stress
(Graph 11) and compound headedness (Graph 12). Both groups’ scores are in the same direction
for the compound formation and the compound headedness categories (Graph 9, Graph 12).
Children’s scores are lower than those of the adults but this is expected since the process of
acquisition of the mother language is not completed for children.

- Existing
- compoumnd
WOT

Novel compound
words

Won-compound
:lwords v
o answer
:IIdis}mc:raI:ic

compounds

201

Experimental group Control group

Graph 8. Comparative per group performance on compound forms
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Graph 9. Comparative per group performance on compound types
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Graph 10. Comparative per group performance on compound stress
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Graph 11. Comparative per group performance on compound heads

In Graphs 13-20, we compare the pre-IP and post-IP scores for EG. For the ease of reading,
the pre-IP Graphs 2, 4, 6 and 8 are re-written as Graphs 13, 15, 17 and 19. It appears that there
is improvement in EG’s scores for most tested compound categories in the post-IP. More
specifically, the scores for the formation of existing compounds (Graphs 13, 14) raise in the post-
IP, even though children seem to be more hesitant in the formation of non-existing compounds
after the intervention. However, it is important to note that the rate of idiosyncratic compounds
is slightly higher in post-IP. We assume that this happens because children seek various ways of
forming compound words. One type of idiosyncratic compounds is periphrastic compounds, like
‘anthropos apo6 xioni = a man made of snow’ instead of ‘xiondnthropos = snowman’.

Existing Novel Non- No answer Idisyncratic Existing Novel Non- No answer Idisyncratic
compound compound compound compound compound compound compound compound

words words words words words words words words

Graph 12. Pre-interv. Child — compound formation  Graph 13. Post-interv. Child — compound
formation
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It appears that the teaching intervention did not improve children’s ability to form [[stem
+ stem + deriv. suffix]] compounds (Graph 15), but it raised the score of [stem + word] compounds
(Graph 16) which seem to carry a heavy perceptual load for preschool children (verifying Tzakosta
& Manola’s, 2012 findings).

Stem-+stem+der. Stem+word Word+word Periphrastic

Stem-+stem+der.  Stem+word Word-+word Periphrastic endin: compound
ending compound s wgrds
words
Graph 14. Pre-interv. Child compound types Graph 15. Post-interv. Child compound types

Moreover, children’s preference for right-headedness seems to be fixed but not improved
with the teaching intervention (Graphs 16 - 17, 18 - 19).

Stress on comp-  Stress on comp- Stress Other Stress on comp-  Stress on comp- Stress Other
conl con2 readjustment con 1l con2 readjustment
Graph 16. Pre-interv. Child compound stress Graph 17. Post-interv. Child compound

stress
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compounds P
Graph 18. Pre-interv. Child compound heads Graph 19. Post-interv. Child compound

heads

The above findings verify our initial hypotheses that a) targeted language teaching material
raise children’s learning interest and b) children’s stories provide an effective way of language
teaching. The results showed that targeted teaching materials successfully evaluate the level of
the speakers’ language knowledge, locate speakers’ weaknesses and provide a satisfactory way
to restore them.

Conclusions

In this paper we tested the results stemming from the application of a teaching program
which places emphasis on the formation of compound forms. The results displayed that teaching
materials which target specific grammatical phenomena get clear results with respect to the
participants’ understanding of the phenomena and the degree of rule learning which underlie
the tested grammatical phenomena. Our findings further underline the fact that children’s stories
provide a natural and effective way of language teaching, in general, and teaching the
morphology of Greek as L1, in particular. The presented teaching program highlights the
importance of specialized and focused children’s stories for the acquisition of the morphological
component, vocabulary development and development of the mother tongue, in general.
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N Min Max Sum Mean Std.
Deviation

Existing compound | 187 0 45 3165 16,93 11,270
words
Novel compound words | 187 0 71 2723 | 14,56 15,520
Non-compound words 187 0 33 110 ,59 2,701
No answer 187 0 47 389 2,08 6,229
Idisyncratic compound | 187 0 15 69 ,37 1,406
words
Valid N (listwise) 187

Table 1.1. Pre —intervention phase performance on compound forms (all participants)

207

Graph 1.1. Pre — intervention phase performance of compound forms (all participants %)

Existing Novel Non-
compound compound compound
words words words

1 079 1
T

I
No answer Idisyncratic
compound
words

N Min | Max Sum Mean | Std.
Deviation

Stem+stem+der. 187 0 53 2236 11,96 13,086
Ending
Stem+word 187 0 79 3617 | 19,34 15,079
Word+word 187 0 4 11 ,06 ,404
Periphrastic 187 0 34 55 ,29 2,572
compound words
Valid N (listwise) | 187
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Table 1.2. Pre-intervention performance on compound types (all participants)

Stemtstemtder. Stemt+word
ending

! !
Word+word Periphrastic
compound
words

Graph 1.2. Pre—intervention phase performance on compound types (all participants %)

N Min Max | Sum Mean Std.
Deviation

Stress on comp-con | 187 | O 17 331 1,77 3,182

1

Stress on comp-con | 187 | O 79 3190 17,06 14,252

2

Stress readjustment | 187 | O 38 1039 5,56 8,965
Other 187 |0 33 38 ,20 2,417
Valid N (listwise) 187

Table 1.3. Pre-intervention phase performance on compound stress (all participants)
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207

Stress on comp- Stress on comp-
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Stress
readjustment

|0,83%|

Other

Graph 1.3. Pre-intervention phase — compound stress (all participants %)

N Min Max Sum Mean Std.
Deviation
Head comp-con 1 187 0 18 439 2,60 2,776
Head comp-con 2 187 1 64 4091 24,21 16,419
Coordinate 187 0 34 358 2,12 5,220
compounds
Valid N (listwise) 187

Table 1.4. Pre-intervention phase performance on compound heads (all participants)
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Graph 1.4. Pre-intervention phase performance on compound heads (all participants %)
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Abstract

This paper presents an analysis of pre-school children’s drawings using the methodological tool
of the grammar of visual design, by Gunther Kress and Theo Van Leeuwen, in order to investigate
the presence of a stereotypical representation of the “Other”, or lack thereof. The construction
of “Childhood” as a social category is briefly mentioned and then the evolution of children’s
drawings is presented. The basic principles of the grammar of visual design are documented, in
the way they were evaluated during the analysis of the children’s drawings. Finally, the analysis
of these drawings is presented and some final comments on the representation of otherness are
made. According to those results, negative stereotypes are not constructed through children’s
designs.

Keywords: Visual literacy, Grammar of Visual Design, Childhood, Children’s Drawings,
Stereotypes.

Introduction — The Social Construction of Childhood

The concept of childhood first appeared during the Renaissance and has been the object of
debate and negotiation since. Nowadays, the words child and childhood are especially confusing
with regard to their signification. Here a brief account of the evolution of the construction of
childhood as a social category will be presented so that the term can be related to the stages of
children’s drawing and to the construction of subjectivity.

In ancient times the concept of the child is vague. The perception that the ancient Greeks
had of the nature of childhood is confusing. However, the Greeks were passionate about the
education of the youth so much so that there are many texts by Plato and Aristotle regarding the
organization of education for the youth (Plato’s Republic, the renowned Gymnasium etc.). The
approaches in youth education do not necessarily involve an understanding of the intricacies of
childhood, as we perceive them today. Childhood was not used as a distinct social category. The
contribution of the ancient Greeks was, nonetheless, important: they did not discover the
concept of childhood but came close to the definition of some of the characteristics ascribed to
it, 2.500 years later (Postman, 1996, pp. 5-10).
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Up to the 17t century, childhood as a social category is non-existent, while, generally, the
further back one looks into history, the lower the level of child care. The child is nothing more
than an adult in miniature, and an exact copy of his or her parents at that. In Byzantine imagery,
for instance, the child is generally distinguished by his or her height, according to which the child
is presented to perform the relevant tasks.

Children are by rule considered to be imbeciles and belong to the same category as servants
and the mentally impaired. Generally, in the Middle Ages the child participates in the adult
society without their age being a restraint. The term “Childhood”, therefore, seems to specify the
first years of a person’s life, during which time biological and mental inabilities, more so than
social restrictions, deny the child the inclusion in the social sphere. Indeed there was no definition
of childhood. Children functioned within the space occupied by adults.

Two important factors contributed to the change of practice concerning childhood during

the 17t -18™ c.: parents’ tenderness toward their children, and especially that shown by the
mother, and the interest of moralists and “pedagogues” of the time in children’s physical and
mental/psychological wellbeing. From the 18 c., when educational institutions are established,
childhood begins to be defined through the institutions of family and the school. A very important
consequence was the limitations on the child’s freedoms (Aries, 1997). Children were, according
to moralists, god’s weak creatures in need of edification and protection (Aries, 1997).
The interest in childhood is not the result of an abrupt sensitization of the period’s intelligentsia
toward childhood, but a result of social, political and economic conditions, such as the decrease
of childhood mortality —and thus the parents’ emotional investment in the relationship with their
children, the decrease of child labor and the need for children to be placed under the control of
adults. In relation to the above, the maternal and paternal stereotypes of the period are
constructed.

During the 19t century and the beginning of the 20™, a supportive climate is created for
the establishment and progress of institutions concerning the child. However, it remains a fact
that during the 19t c. in particular the child was still considered as a future adult, yet not as an
adult in miniature, as had been the case during the Middle Ages.

With the advent of the 20t century childhood was considered an inalienable right of every
human being. Consequently, the institution of education, which delimits the ages of childhood,
and the organized social welfare for children, through parental and state obligations, the focus is
placed on the establishment of institutions relative to childhood. Besides the school, the state
now organizes and controls a great sector of actions that regard childhood and aim at improving
children’s quality of life, yet also controlling the ideology surrounding the child. As a result, a
tolerance of childhood within society is institutionalized and childhood is considered as a period
toward adulthood.

It is evident, thus, that one of the most important reasons for the construction of the
category of “Childhood”, which was also a result of the social changes after the industrial
revolution, was the institutionalization of compulsory education. The importance lies in the role
that education plays in the construction of society, in relation also to the already established
institutions, such as the family. What is more, education now defines the age limits of the
category “child” and ascribes to it the characteristics that separate it from the other age
categories. The socialization of the child before the great changes brought about by the industrial
revolution was the responsibility of the family, which was the basic unit of society. The family
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provided the child with knowledge for their future profession (which was generally hereditary),
yet it also provided for the child’s moral education. Compulsory education for all, under the new
circumstances, is called upon to compensate for the family’s inability to provide the young person
with the relevant skills, since society’s demands have changed and exceed the limits of the family.
On the one hand, therefore, school becomes an important socializing factor and, on the other, it
assists the family, though the teacher, in the moral education of the child. The entire educational
mechanism is structured in such a way to ensure that knowledge is provided along moral
messages. The family, while not set aside, now complements, and shares responsibility for, the
moral edification of the child.

The most important consequence of compulsory education is perhaps the fact that its
institution concerns a defined age group, which it separates from other age groups, and
attributes certain characteristics to it. The child enters a frame of specific obligations and
responsibilities that are common and do not easily change for each individual child. The most
important of these common characteristics that unify childhood and make it a special and
separate age group are economic dependence, ethical inexperience, and the child’s malleable
character (Makrinioti, 2003, pp. 30-31, Tzimkas, 2008).

Postman (2001) argues that during the construction of the child’s identity, this being the
equalizing medium of communication par excellence, it dissolves age, and other, limits that had
been granting access to information and knowledge and abolishes knowledge that had been
restricted to the world of adults (pp. 141-145). The factors that delimit the category of
“childhood” are absent. Consequently, the concept of “childhood innocence” is banal and only
reminiscent of the charm that childhood had, propositions that have been criticized.

Children’s Drawings as Semiotic Act

The interest in children’s drawings was initially expressed toward the end of the 19 c., first by
psychology and afterwards by education, sociology and aesthetics. The emergence of the so-
called children’s art was significantly influenced by the research and scientific interest in
childhood, by the evolution of the plastic and graphic arts and by the dissemination of paper and
graphite, while the emergence of new materials and mediums modified the style of children’s art
(Meredieu, 1981, pp. 12-18).

In the present study we approach children’s drawings from the perspective of social
semiotics, treating them as a product of visual writing which is informed by contemporary social
interpretations within a given context and cultural influences. The social and ideological influence
define children’s expression already in the first stages of childhood. Children develop within their
contemporary environment and, influenced by the power of the image, they do not simply
reproduce forms, but put in paper what they see in the particular way they perceive it and by
using the materials available to them. Children’s drawings are studied in the frame of social
semiotics as a cultural product (Andreou et al., 2005, pp. 51-54, Vamvakidou et al., 2009).

The child of 3-4 years of age disengages from the work of art as soon as the latter is
completed. The emphasis on the young child’s work is rather placed by adults. The child is more
interested in the movement. The immediate and spontaneous nature of children’s drawings is
apparent in scribbles, or “doodles”. As the child develops, so the movement becomes slower and
more attentive. The development of drawing is associated with the development of the writing
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skill. During their school years, when children begin to write, drawing is put aside. However,
during that same period children discover new ways of writing and drawing.

The child makes use of a whole repertoire of signs often of symbolic significations, such as
the sun, a house, a tree, a boat. Children’s drawings begins as simple shapes - circle, square,
triangle, and little by little their combinations produce various forms, as happens with the man-
tadpole that later evolves in a sun with a face. At a young age, children do not discern between
sign and signified. Such discernment is apparent during the school years through the influence of
adults and the cultural environment (de Meredieu, 1981, pp. 18-39).

Scribbling/Doodling is mostly a kinetic activity. When children begin to realize that
movement creates a trace, they will repeat the movement for pleasure. The realization that,
through this movement in scribbling/doodling, the trace/sign is retained is very important.

The stages of scribbling/doodling, according to graphologist and psychologist M. Bernson
(Pantzaridou, 2009) are the following:
e Vegetative/Phyto- kinetic stage: 18 months. Children’s drawings are basically circular-
helical, pencil is not lifted from the paper.
e Representational stage: 2-3 years of age. Tentative depiction of forms. Lines become
non-continuous and there is verbal commentary.
e Communicative stage: 3-4 years of age. An attempt at writing is depicted as the influence
of the environment is important. At the same time the child draws trying to imitate
letters by adults.
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Drawing with single-form depiction
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Attempt at depicting forms with adult participation

.
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The Study
The research was conducted in the context of a university course entitled Art and childhood with
the help of the students who gently gathered children’s drawings. The research hypothesis
concerned the construction of a stereotypical representation of the “other” and the emphasis
and the emergence of the “national self”. Therefore, the research questions were:

e How the national self and the “other” are represented through drawings?

e In what ways the national self is represented as superior to the “other” according to

the grammar of visual design?

The Sample

The sample was consisted of pre-school age children’s drawings who were asked to draw a design
under the only instruction “Depict a Greek, a Chinese and an African person”, but without any
other guidance, with the aim to trace elements of stereotypical depiction, or lack thereof. It was
also asked of the children to recount the story their drawing depicts, to the extent that this was
possible, which would make the drawings multimodal texts. Ten drawing were gathered. For the
purposes of the present paper, six of these drawings are presented and analyzed using the
grammar of visual design, five drawn by girls and one by a boy of pre-school age. The other four
drawings were drawn by children at a young school age.

The drawings were analyzed using the grammar of visual design by Gunther Kress and Theo Van
(Leeuwen, 2006). The research is considered a work in progress.

Social Semiotics — Basic Principles of the Grammar of Visual Design by Gunther Kress and Theo
Van Leeuwen

The work of Gunther Kress and Theo Van Leeuwen is part of Social Semiotics. The Prague school
(1930-40), the Paris school (1960-70) with Barthes, and the movement of Social Semiotics that
launched in Australia by the linguist Halliday — to which the work of Kress and Leeuwen
subscribes, comprise the three schools of Semiotics that have applied the concepts of Linguistics
on non-linguistic modes of communication (Kress & Leeuwen, 2006, pp. 1-3).

Based on the theoretical assumptions of the linguist Halliday, Kress and Leeuwen argue
that just as the grammar of language describes the way in which words are put together to form
phrases, so the grammar of visual design describes the combination of depicted individuals,
places and objects in visual sentences (Kress & Leeuwen, 2006, p. 1). Of course, the analogy that
is attempted between visual structures and language does not mean they are identical. Visual, as
much as linguistic, structures produce meanings, which aim at different interpretations of
experience and different forms of social interaction. Kress and Leeuwen claim that visual literacy
becomes more and more imperative in everyday life and especially in the work place. The
establishment of visual literacy rules does not imply a decrease in creative freedom, just as
literary expression is not impoverished by learning to use the grammar rules of a language.

Like linguistic structures, visual structures aim at specific interpretations of experience and
the various forms of social interaction. Meaning derives from culture and therefore the fact that
we can “say” certain things either linguistically, using an image or creating multimodal texts, is
culturally and historically specific (Kress & Leeuwen, 2006, pp. 2-4).

In each semiotic system and in the grammar of visual design, we trace
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v' The ideational function, the ability of semiotic systems to represent/depict
objects and the relations among them outside their representational system,
in what we call semiotic landscape.

v' The interpersonal metafunction, which depicts the relations between the
producer of the sign and the receiver of the sign.

v The textual metafunction, the ability of the semiotic mode to form texts, that
is complexes of signs that communicate with one another (Kress & Leeuwen,
2006, pp 40-44)

The image reproduced by children as non-verbal communication functions differently from
language and gives us the opportunity for an open-ended reading. Despite the fact that it is
encoded, does not impose on the receiver/reader immediately, but organizes messages in a
multi/poly-semiotic way. In this respect, semiotics looks for codes, analogies to objective reality,
cognitive and perceptual ability and cultural awareness.

What we Look for in the Analysis of Visual Design

Criterial aspect of the object: It refers to the interest shown by the creator of the visual design in
some of the aspects of the object which he or she uses in semiosis in order to represent it (Kress
& Leeuwen, 2006, p. 7).

Semiotic landscape: This involves the context of the full range of forms and modes of public
communication available and the context of their uses and values.

The choice in distance between forms and receiver

Are the forms turned toward the receiver (personal contact) or not?

Is the perspective of the image given from an angle (signifies the absence of participation from
the part of the subject) or is it frontal (denoting participation)?

Low angle: shows lack of authority

High angle (the image is situated as if the spectator looks at it from high above): shows the
authority of the spectator

Same level of form — receiver: a relation of equality between creator and spectator

The image shows the “back” side of those depicted (abandonment of lack of trust)

Perspective gives a sense of verisimilitude

Forms/ Shape/ Size

Is there similarity to human forms?

Is emphasis placed on limbs and faces?

Is there any scribbling? Is the form discernible?

Are connotations in visual representations formulated by educational discourse at school or by
the family that expresses a public discourse?

Space

Use of space: interior/exterior, natural/urban etc.

Which of the forms used are placed at the center, which on the left and which on the right side
of the image? According to the grammar of visual design, the most important information is
placed at the center of the image, the “given-stable” cognitive material on the left and the new
material, the new information, on the right side of the image.

Is the image personal or impersonal?
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Is there any framing or not? (are the elements of the image connected or not, do they correlate
or not?). The absence of framing focuses on individuality and the differentiation from the group.
Rigid/strict framing of one element shows its separation from the others in an image.
Movement/ Position/ Direction

Are forms presented standing still or moving?

Is there any action or some kind of scenario in the child’s drawing (internal narrative look)? In
standing representations the external narrative look is observed. If the human form is given in a
frontal stance, it signifies the demand for acknowledgement. Sidelong stances signify offer. If the
forms look at the spectator directly, they aim for immediate contact and presumably the
identification of the recipient according to the context of the image.

Objects that are placed at the top of the image reflect the ideal (what we could have been) while
elements found at the bottom are more practical and informative, down to earth (what we are).

Modality
The different forms of modality define the “reliability” of the depicted object, if this is given as
closely as possible to the presentation of the real object it represents. The interpretations of the
forms of modality are social as they depend upon what is considered real within the social group
that the visual image regards (or is made by).
The most important criterion in what we esteem real or not is based on the appearance of
objects, and on how the object that we can see “out there” in a specific situation is reflected by
what we see in its visual representation. In the grammar of visual design, the forms of modality
comprise of:

v" Color and its gradation (white and black, as well as single colors are of low

modality)

v Depth (the central perspective is of high modality)

v" Shimmer/shine

v Lighting
Color
Colors are forms of modality and define the “reliability”/ “credibility” of the depiction of an
object, if this closely reflects the real object being depicted (Kress & Leeuwen, 2006, pp. 120-
165).
Sub-categories of colors are classified as warm (yellow, the warmest color) and cold (blue, light
blue, black), and as lacking color, according to the classification by Kandinsky. Nowadays, children
are presented with a variety of colors and materials that they can use to express themselves
creatively, so much at school as at home.
Classification of Colors (according to Kandinsky, 1981)
Yellow: typical earthly color
Blue: the color of the sky, light blue expresses tranquility
Green: it expresses peace and tranquility, it does not express liveliness nor passion
Light red: warm color, it expresses energy
Deep red: cold color
Purple: it expresses sickliness
White: it expresses the harmony of silence
Black: absolute silence, without hope nor future
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Grey: a dead-end immobility
Signature
The use of a signature and/or another sign at the top of the drawing expresses the “ideal” of the

composition, while the real and specific elements of the composition are found at the bottom.

Pedagogical Implementation-Analysis

Boy, five years old

The child who made this drawing is five years old and it was drawn in an A4 piece of paper after
our instructions, while the choice of materials and colors were his. If we study this drawing we
observe that the action/plot takes place throughout the work and not simply in one isolated
point, as there is no central, but a diffused action. A house near the sea is depicted, which, in
relation to the movement of the figures, makes the scenery look like that of a walk or a field trip.
The criterial object in this work is rather the figure of the African due to the use of the color black.
The figures are immediately facing the receiver and at the same level as the spectator. The
depiction is not given within a framework, and all figures are presented in rigorous movement.
The visual representation is characterized by high modality due to the small divergence from any
realistic element. The signature is placed at the back of the page, which indicates that the child
does not seek any acknowledgement by using his identity. The sensation that this work causes is
a positive one and it is evident that no negative stereotypical signified is depicted, since all the
figures are represented equally even when it comes to size. The figure of the Chinese is drawn at
a higher level. The only rather stereotypical element is his traditional hat.
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Girl, Pre-school Age

In the above drawing we can discern three figures of girls, an African, a Chinese and a Greek
girl. The figures are immediately facing the receiver, and at the same level as the spectator. The
space is exterior, and natural. The faces are female and the Greek girl is physically smaller than
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the other two figures. The modality is high, with many bright colors. The Chinese and the Greek
girls hold a balloon, while the African girl does not, because “in Africa children are poor and
cannot afford balloons”, as the drawing claimed. There are many birds above the figures. On the
right side of the drawing there are butterflies and ladybugs, since the drawing was done during
Easter. The signature is placed at the back of the page, as dedication. The figures are depicted as
nearly equal, with that of the Greek girl slightly smaller physically.

Girl, five years old

In the above child’s drawing we can discern three figures, two of women and one of a man.
The girl who drew it does not know where China or Africa are. The Greek man is the left male
figure, the Chinese woman is in the middle, with the light-blue face, and the African woman is on
the right. Nothing is earthly, nothing steps on the ground, everything is colorful and flying. The
color black is absent as the girl claimed that it is her worse color, while fuchsia dominates as the
girl’s favorite. Her name is written with big fuchsia letters above everything, which expresses the
ideal, and the best stamps are framed by color and discerned as “good drawing”. The Greek man
and the African woman dance.
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Girl, five-and-a-half years old

As observed in the drawing, the girl ~who is of Greek-Arabic descent- has placed the three
figures in a certain order, probably according to instructions.

Initially, she separated the piece of paper in rigidly framed parts, and placed the figures at almost
the same level at the top. This indicates how the three figures become equal, even though she
discerned them as separate and she perceives them as ideal.

The Greek man is placed on the left part of the piece of paper, which signifies the given
element. He has a moustache, “because her father does”, “and spiked hair, because all her
classmates in the first grade do”, as she claimed.

The Chinese woman is placed second, looks smaller physically and is at a higher level than
the others in the center. Even though the girl drew the Chinese woman with what she perceived
as Asian eyes, which is an important element, she made her blonde with white skin. The African
man is given third and looks physically bigger than the other two and has darker skin. He is placed
on the right side of the drawing as the new information. The modality is relatively high as the
figures are discernible and framed. The girl placed emphasis on the faces and their
characteristics, making them similar to actual human forms.

The figures are static. They do not move, except with their upper limbs. They are drawn
with clarity and are immediately facing the spectator, creating a personal connection with them.
They are placed higher than the receiver, which denotes a relation of inequality. The girl might
have placed the figures there on purpose, perceiving them as ideal.

There is no scribbling, and the drawing is neatly done, with colors going outside the lines
only slightly.
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When asked whether the colors of the clothes were specifically chosen, the girl answered
that they were randomly picked. We can observe that she used green and blue for the Greek and
the African men, which denotes peace and tranquility, while the Chinese woman wears a pink
dress.

The signature is absent. The girl did not wish to say anything else about her drawing, except
that she “made them happy”.

Girl, three-and-a-half years old

Due to the girl’s young age, the designs are minimalist and of low modality, as the figures
are not easily recognizable, they lack detail —except for the third figure in which the eyes and the
mouth are discernible. The figure on the left is quite small, the one in the middle is slightly bigger
and that on the right is the biggest of all. There is a climactic growth regarding size.

To begin with, the Greek on the right part of the drawing is adequately formed and
comprises of basic shapes (circle, parallelogram, semicircle). In the next form, and more so in the
third, a more realistic depiction is attempted, even though filling up these last two figures with
color deprives them of many elements present in the first one.

It seems that the girl has overcome the stage in which humans are depicted as tadpoles.
During this communicative stage (ages 3-4), the girl lifts the marker as she draws with
discontinued lines and forms different elements of the human body. She is happy to
scribble/doodle as she fills the figures with color, since motion is what is important at this stage.
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The first figure (a Greek woman) has an oval, egg shaped, head, a parallelogram for a body and a
semicircle as a skirt. What is more, the ground where she steps is also drawn. The second figure
(the African) is done more freely, with a bigger head. The girl does not hesitate to rotate the piece
of paper and draw from another angle. She puts more details in this figure than in the Greek one,
probably because the Greek seems more familiar and predictable, while the other two forms
might be more interesting to her. When the girl draws the African figure, she places his upper
limbs on its head, which is typical of her age. The Chinese figure is the largest figure and displays
many characteristics, a round head, more realistic than the other two figures, with eyes, a nose
and a mouth. Colors are bright for the Greek and the Chinese, while being her favorite. The only
color that is related to actual skin color is the one used to depict the African.

The girl drew a Greek woman, who wears a skirt, and with whom she probably relates as
far as sex and nationality are concerned. The other two figures do not display a characteristic of
sex. However, there is no skirt drawn for these. The location is not defined, we do not know
whether it is interior or exterior.

There is no attempt at writing, which is expected at her age. The only letter the girl knows
how to write is the initial of her name, X, however she did not use it as a signature. All three
figures are drawn facing the receiver, which signifies the demand for acknowledgement and
communication. There is nothing else surrounding the figures. All three figures are drawn
relatively low on the page, seem to stand firmly on the ground (they are depicted as the girl thinks
they really are). As far as discriminating against difference, the Greek, rather than the African or
the Chinese, seems to be differentiated from the others. The Greek is drawn without any
extravagance, almost dull, while the other two figures are done freely, with detail and more
elements.

Finally, the figures are not framed, so the Greek is not separated from the other two figures,
all are situated in the same space, and the other two figures are given more space.
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Girl, four years old

The girl starts by drawing a little person in yellow who, she claims, is the Greek. She moves
on to draw the Chinese in pink. The Chinese is larger in size than the Greek, who is next to him,
and as soon as the girl realizes, she draws lines further down their lower limbs in order to make
them equal in size. Then she draws the African, whom she carefully tries to depict at an equal
size. The figures are full-body, facing the receiver and of equal size, and their positions are at the
same level as the spectator. They are drawn on the right side of the piece of paper, which signifies
the new element —three new forms according to the child. At the top of the sheet the sky is
drawn, while nothing else is depicted in the surrounding space. The figures are smiling.

Discussion

Social representation is a mechanism that provides individuals with the opportunity to ascribe
meaning to anything that is unknown and unfamiliar and to evaluate such meaning. Every social
representation comprises of a mixture of meanings or ideas and images (Potter, 2005, p. 202).
The processes of representing or ascribing meaning to the “other” are ones through which
communities are constructed and the various forms of “we” and “them” are created, which
formulate any racist discourse (Wetherell, 2005, p. 259).

The discourse of stereotypes and biases, which is based on exaggeration, evaluation and
repetition, is expressed as the sum of concrete perceptions of the characteristics of the “other”
and is constructed as social discourse around the “other” who is seen as a collective subject.
Children, through their interaction with their parents, and the classifications and verbal
descriptions of adults, perceive very early on the verbal social categorizations and construct the
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image of the “other” accordingly, in the same way they learn the distinction between
“right/wrong” (Gotovos, 1992, pp. 20-22).

The identity of the child is initially constructed through mechanisms of control by the
family, but also by public discourse, whether this refers to the field of science, the legislative or
political discourse, or that of the media. The child is acknowledged through the practices and
knowledge based on which they construct their identity. All such practices create new forms of
authority and guardianship of childhood at a mostly symbolic level (Makrinioti, 2001, pp. 35-36).
Considering this and responding to the initially posed question relating to the stereotypical visual
representation of the “other” in children’s drawings, we can claim that the children in this study
do not produce any positive nor any negative stereotypes regarding the national self and the
“other”. In the present drawings the depiction of the “other” is done without any categorizations
or evaluations. The figures are rather equal and smiling, facing the spectator as if in
communication with them, and they present medium to low modality due to the relevant
developmental stage of these pre-school children. Anyway, children at such a young age do not
discern the relationship between signifier —signified. This distinction is made usually during the
first years of school through the influence of adults and the cultural environment (De Méredieu,
1981, pp. 18-39). Bernstein (1989) talks about pedagogical/educational subjects and the
transmission, though education, of certain forms of culture (pp. 161-162, 181-183). The
individual is a constructed subjectivity throughout the educational process, and even before that,
which is in constant transfiguration under the impact of the “typical educational practice” within
the family and the community, and not only within the school environment.

Pre-school aged children bring with them the cultural burden of their family’s history and
its narratives, however they have not yet felt the impact of the educational practice on the
construction of their subjectivity. In these children’s drawings, the “other” is represented as an
equal to the “known”/ “familiar”. Of great research interest would be a future comparative
analysis between drawings of pre-school and primary school children.

The limitation of this study is the small sample size. However, it sheds light on how young
children represent otherness through a very important -for this age- semiotic code, such as
drawing. Within the framework of multi-literacy, the analysis of children’s drawings according to
the grammar of visual design could contribute to the detection of attitudes and representations
of pre-school aged children. As Kress (1989, pp. 90-95) claims, the student is an active, not a
passive recipient. Even if the final outcome is children’s complete socialization under the rules,
values and meanings of the social group they belong to, their active participation in the
educational process and in the acquisition of language places them in a complete different
position from that of a passive reception of language learning. Visual literacy precedes language
and comprises the corner stone of thought, as research data confirm regarding the
understanding of images and the evaluation of visual signs by children of a very young age,
leading to the conclusion that children initially see and recognize images a long time before they
start talking. Thus, during the linguistic culture of a pre-school child, teaching visual literacy is
important as it is an attractive means that promotes the smooth transition to linguistic literacy
and a necessary communicative practice that demands to coexist with the linguistic one in the
modern educational environment (Goria, 2014, p. 72). For this reason, we need to focus our
attention to the student’s actions, since these express three seminal points: the taxonomic
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system of the child with its cognitive, perceptual, cultural and social consequences, the
understanding from the part of the child of the systems of adults, and their mutual conflict.
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Abstract

The aim of this study is to examine the influence of design and presentation characteristics of
digital stories in the engagement of toddlers in digital aloud reading. The sample was comprised
of 26 children of kindergarten and pre-kindergarten age, who, after having been separated in
three groups, were presented with the same digital aloud reading, but different variations for
each group: interactive presentation, cartoons, static images and oral storytelling. Multi-sensory
behaviors and the communication behavior were videotaped during the digital read aloud. The
data were aggregated per child in one-minute intervals, examining their simultaneous behavior
and they were then consolidated in order to determine the frequency measures of individual
toddler behavior per digital read aloud variation/type. The results show that the type influences
an array of engagement behaviors in digital read aloud. Looking, touching, moving and gesturing
were all significantly different depending on the presentation type of the digital story, whereas
no major differences were observed as regards communication behavior.

Keywords: Digital Read Aloud, Engagement, Characteristics in The Design and Presentation of
Digital Stories.

Elcaywyn

H peyohodwvn avayvwon (read aloud), n omoia Bp€Onke oTo EMIKEVIPO TNG MPOCOXNG KL TNG
€PELVAG UE TNV ETUKPATNON TNG Bewplag Tou avadudpevou ypaupatiopol (emergent literacy)
(Teale & Sulzby, 1986; Yaden, Rowe, & MacGillivray, 2000), avad£peTal wg pLot SIOQKTIKN TEXVLKA
omou yoveic kot daockalot Sdapfalouv peyododwva ota maldid. Itov 21° awwva, OHWG,
ONUELWVOVTOL CNUAVTIKEC OANAYEC OTOV TOUEQ TOU YPAUUATIOHOU, KaBwg n Yndlakn texvoloyia
oA\alel tn ¢puvon tou (Reinking, McKenna, Labbo, & Kieffer, 1998). MoAAol Bewpntikol Kt
EPEVVNTEG UTIOOTNPLlOUV AUTAV TNV aAAayn, TTou petaoxnuatilel tn dUON TOU YPAUUATIOUOU
6ilwg péoa ota vea Stadpaotikd meptBarlovta (Reinking, 1998; Reinking et al. 1998; Tierney,
2008). Zta péoa tng dekaetiag Tou 1990, pe TOV YPAUUATIOUO Va ELOEPXETAL O0TN vEX YPndLakn
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enoyxn, apxloe va Sivetal Wblaitepn mpoooxn ota MOAUPESQ, Ta SLaSPACTIKA UTIEPUEDA KAL TN
uetaBaon amd tov ypaupatiopnd mou Paociletal ota EVIUTIOL HECA OTOV YPOUMOTIOMO TIOU
otnpiletal ota Pndlaka keipeva (New London group, 1996). Ot Ynolakég Lotopleg, wg e€EALEN
™G MEYOAODWVNG aVAYVWONG, CUVLOTOUV €KS0XEG TALSIKWVY glkovoypadnuévwy BLBAlwv mou
napouotalovtal otnv 08ovn (Delong & Bus, 2003; Korat & Shamir, 2004), kataokevalovtal o€
NAEKTPOVIKO uTmoAoylotr, tablet, diadiktuo, aviutpoowrnevouv €vav TUMo MePLBAAAOVTOG
TMOAUPEOWY  OMou  To Kelpevo, TANOOG ONMTIKOAKOUOTIKWY €PE KL €vag Pabuog
OAANAETUSPACTIKOTNTAG — XAPAKTNPLOTLKA UTIOOTNPLKTLKA TNG Lotopiag (Chen, Ferdig, & Wood,
2003; Javorsky & Trainin, 2014; Korat & Shamir, 2004) — cuvaoTiovtal yla va tapEXOUV OToV
XPNOTN HLO EUMELPlA AKPOAONG LOTOPLWY, KOl ULOBETABNKAV Yyl vo TTPOCEAKUCOUV T UIKPA
natdld otnv avayvwon BLBAlwv otov NAEKTPOVIKO UTIOAOYLOTH.

‘Epeuveg, MAEoOV OUWC, TEKUNPLWVOUV TIC SladopEC wC TPOG TOV TPOTO LLE TOV OTOolo
Stapopdwvovral ta neptBarlovra moAupéowv — kat &n ot Pndlakég wotopieg (Verhallen, et al.,
2006). Ou De Jong & Bus (2003); Javorsky & Trainin (2014) kot Korat & Shamir (2004) emuyeipnoav
Vo EVIOMIOOUV Kol va TaflvOUAoouUV Ta Paoclkd Kol To OUVOETO XOPAKTNPELOTIKA TwV
NAEKTPOVIKWV LoTopLwV. OL TtepLlocoTtepeC PnPLOKES LOTOPLEG TTEPLEXOUV TIC BaOIKEG ALTOUpPYIEC
(m.x. adnynon, emonuovon Aéewv), evw OPLOUEVEC TEPAAUBAVOUV KAl TILO OUVOETH
XOPAKTNPLOTIKA, OTMWC N aAANAEMOpaOTIKOTNTA TwWV «Bepuwv» onueilwv. Eumelpleg pe
nAgktpovikad BLBAla mou StaBEtouv Ta BAcLKA XOPAKTNPLOTIKA TEIVOUV Vol KAlVOUV TIEPLOCOTEPO
TPOG TIG EUMELPieG oupBatikig avayvwong BBAlwv 1 eumelpieg mabntikng B£aong 6mou to
BBAlo mapouolaleTal YPOUULIKA amd TNV apxn HEXPL TO TEAOG HE €AAXLOTEC SLOKOTEC OTNV
lotopia. AvtiBeta, n MO EUMAOUTIOMEVN EUMELPLA avAyVWoNG NAEKTpOVIKwY BLBAlwv cuxva dev
elval ypappLkn, Le MOANAMAEG euKaLPleG VO AMOPAKPUVOEL 0 avayvwotng amo tnv Lotopia, Kt
OAo Kal 1o StadpaoTikn.

Ta xopaktnplotikd twv Yndlakwyv otoplwv Tou ocupBdarlouv otn &€oueuon Twv
okpoatwyv eival ta Bepud onueia, dnAadn ta e6Kd onueia KABe kKOUBOU TTOU EveEpyOTOLOUV
TOUG CUVOECUOUG KL ETUTPETIOUV TNV aAANAeTidpacn xprnotn — ebappoynG, T Kvnuatoypadika
edé [uouatkn/ nxntikn UTOKPOUGH, MPooouoiwaon ekovag fj ouvIetikn kivnon (animation),
UETaKivnon mAaLolwv €KOVAC N NXNTIKWV TUNUATWY UE EVEPYELEC TTEPLKOTNG (cut), mpoadnkn
aAdayric mAavwy (dissolve)], kaBwg kol AAAa oTolela Tou oxeTilovtal e TN YAwooa [rtapouoia
mAatowwpuévou (contextualized language) 1n amomAalowwuévou Aoyou (decontextualized
language), TOvoc T WV TOoU avayvwotn, avayvwon AéEswv ava Aemto].

Jupdwva pe €peuveg Twv Van den Broek, et al. (2009), evtonilovtal Sladopég otig
ETUMTWOELG TIoU €Xouv oL Stadopeg popdég Yndlakwv LoTopLwv otnv eKuadnon kot Séopeuon
TWV HaBOntwv, He BeTikA amoteAéopata otnv katavonon. Avadoplkd pe tn d€opeuon Twv
HoONTWY, EMONUALVETAL TTWG TIPOKELTAL YLa Evav OpOo TIOU XpnoLllomnoleital, yla va avadepbel o
€va emBupunTtd aMOTEAECHA KATA TN SLAPKELX TNG amd Kowvol avayvwonc i tng (Pndrakng)
HeYaAOpwvne avayvwong o pa Taén mpooXoAkng nAwkioag. oudpwva pe toug Gutherie &
Wigfield, (1997:69), oL omoiot Ste€nyayav €peuveg mou e€€talav Ta KivnTpa KoL TN CUHUETOXN
oTNV TA€n, «TOOO0 Ol ECWTEPIKEC 000 Kol Ol EEWTEPIKEC KLVNTNPLEC KATAOTAOELC TEPIAauBavovTal
oToV 0pLlouo tN¢ ‘decucsuoncg’ kot n ‘6éoucuon’ avapepetal o Eva oUuvolo Sladlkaolwy mou
oxetilovtal pe ™ SpaoTNPLOTNTA MOPA UE pla Puxodoyikn kataotaon». H S€opeuon Kotd T
SLapKeLa TNG avAyVWwonG UTOSELKVUEL TN SLapKA TIPOCWITLKY EUTAOKN, WOTE Vol ETTEVXOEL N
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Katavonon, evw Kamotog dtapalet (Sipe, 2002) 1, oTNV MEPUTTWON TWV ULIKPWV TIALSLWY, EVW
KATIOLOG AKOUEL TO KElEVO.

310 mAaiolo TNG €psuvag ylo TOV TPWLUO YPOUUATIONO, n €vvola NG S€opEUONC
OUVETIAYETAL €vav ouvluaouo TMPoooxng, evoladEépovtog kal amdélauong, Omou ta Tadld
BAEmouv Kkal akoUv pe eudavr euxapiotnon TG wotopie¢ mou Stafalovtal peyalddpwva.
Enopévwg, ta maidid emhéyouv va Se0pEVUTOUV e SpaoTnPLOTNTEG TTou elval eviladEpPouaeg,
KOLVWVLKA XPNOLUEG 1] TIPOOWTILKA EUXAPLOTEG OTO TAALCLO TNG IWVNG ETUKELEVNG QVATITUENG
(Vygotsky, 1978). Otav Seopelovtal, T ATOUN CUUHETEXOUV EVEPYQA, OUXVA PE OAO TOUG TO
owua, Xwplg va apkolVTAL HOVO OTNV MapATHPNoN KL ETILUEVOUV 0T SpaotnplotnTa EL6IKA av
EUTEPLEXEL EVa OTOLXELO TNG TTPOKANONG evdladEpovtoc (Csikszentmihaly, 1996; Smith, 2010). H
6éopevon ouvoAikka mepllapfavel autodidBeon, oAAnAemidpacn, ouykivnon, emloyn Kt
aiobnon kavotntag.

Auth n €psuva ouvdéetal pe pLa oslpd peAetwy (Roskos et al., 2011.; Roskos & Brueck,
2011.; Roskos, Burnstein & You, 2012) mou e¢etalouv tnv aAAnAenidpaon matdtwy kat Pndlakwy
LOTOPLWYV WG BepEALO yla TOV YPAUUATIONO OTNV TPOCXOALKN NnAlkia. Ymo pia Puxoloyikn
nipoontikn (Barker, 1968), To vnrmiaywyeio meptAapBavel avolxtd (m.x. YwVLEC) Kal KAewoTa (r.x.
apeoUAQ) kévtpa dpaotnplotitwy. KaBe €va mepléxel ouyKEKPLUEVA avTiKeipeva (.. BLBALa)
Kal popdEC (m.x. amd kowoU oavdyvwon Twv BBAlwv), To XOPAKTNPLOTIKA TWV ONolwv
umootnpilouv TNV aAAnAeniSpaon Pe TOV OKOTO TG Kataotaong (yia mapadelypa, avayvwaon
Kall ekpadnon amno BLBAla Lotoplwv). AUTA Ta XOPAKTNPLOTIKA TNG LOPGNC KOL TOU QVTIKELUEVOU
glvat ot duvatotnteg tou meplBAAlovtog¢ HABnonG mou XPNOLUOTMOLOUV Ta ATOMA, Ylo v
Seopeutolv oe pla Spaotnplotnta (Greeno, 1994). Emopévwg, aUTo MOV €XEL VA TIPOCPEPEL TO
neplBarov o€ ouvOUAOUO LE TIC OTOULKEG LKAVOTNTEG €lval Ul oxéon Suvaplkn Kot
oAAnAoe€aptwpevn. OL ouvBnRKkeg ou umooTtnPilouv TN CUUMETOXN TOU ULIKpoU maldlol othn
SpaotnplotnTa NG akpoaons YndLlakwv LoTopLwY, yLa tapadetyua, mepAapuBAvouv OpLoUEVES
LKaVOTNTEG TOUu TaldloU Kal MEPLKA XAPOKTNPLOTIKA Tou oxedlacpol (popdn, epyaleia).
ZNHUOVTIKEG EPEUVEG YLOL TOV TIPOCXOALKO KOl TIPWLUO YPOUUATIONO (Bus & Van lJzendoorn, 1995)
TapEXOUV oTolxela yla tn Suvapki PeTall Twv duvatotTwy Tou mepBailovtog pabnong Kot
TWV OTOULKWYVY LKOVOTATWY OTNV Tpwin madiki nAwkia. Qotdéco, n dtabeopuotnta twv dvo
TapAMAvVW Tapayovtwv Oev amoteAel eyyunon oOtL Ba akolouBrnoel pa emBupntn
Spaotnpléotnta. Mo Tov OKOMO aUTO TO ATOMO Ba PETEL vaL £XEL KIVNTPO va XpNOLLOTIOLEL TO0O
TG TPOOPEPOUEVEG SUVATOTNTEG OO0 KOL TLG LKAVOTNTEC TOU, WOTE VA SECUEUTEL OTLC EKAOTOTE
SpaotnplotnTed.

21N oUYKeEKpPLUEVN Epeuva Sivetal éudacn otn cuumnepldopd Twv adLwy o SLadOPETIKES
HopdEC Pndlakwy LoTopLwV Kol eEETALEL TIC EUKOALPLEC TTOU TIPOCodEPOUV AUTA Ta EpyaAsia yia
CUUMETOXN TWV TALOLWVY OE EUMELPIEG YPAUUATIONOU PEoa otnV TAn. H ueAétn Slepeuva av ol
mapoAANayEC OTOV OXESLOOUO Kal TNV mapoucioon Twv Pndlakwyv oToplwy eMnPeAlel TIg
ouuTEPLPOPEC SECUEVONC TWV TTOLSLWYV KOlL, AV VAL, LLE TIOLO TPOTIO AUTO UTTOPEL VO UTTOOTNPLEEL
TNV KATAKTNON TOU YPOUUATIOUOU.

MeOBodoloyia
ZUMHUETEXOVTEG
To Selypa tng €peuvag amotédecav 26 maldld mpooxoAwkng nAkiag (N=26) (15 vAma, 11
npovATa) mou ¢dottovoav o 2 vnraywysio Tou vopol Kootopldg. Amd Tto oUVOAO Tou
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Selypartog 17 Arav ayopla (11 vAma kat 6 mpovAmia) kot 9 Atav Kopitowa (6 vAma kot 3
T(POVATILA), T OTola ponyoupEéVWE eixav aflohoynBel e to Aoyopetpo Teot (Moulakn, 2017)
WG MPOG TO SEKTIKO Ae€AOYL0.

YAwa

Ita mAaiola NG €peuvag  xpnowdomowOnkav Ttpelg popdEg Pndlakng mapouciaong Tng
Kokkivnc KotoUuAac. H mpwtn popdn, Le Tn popdn Twv Kvoupévwy oxediwv, Ntav dtabéoun oe
nopdr CD-ROM, evw ot al\eg dUo Bplokovtav oto Sladiktuo. Mo cUYKEKPLUEVA, N SLASPAOTIKN
pHopdn tng Lotopiag ouvavtatal otnv otooeAiba http://www.everaftertales.com/el/, evw n
Lotopia mou mepAaBAVEL OTATIKEC €IKOVECG Kal Ynodlakn peyalddwvn avayvwon ovtAndnke
anod nv LoTooEAS O http://uk.mantralingua.com/products/little-red-hen-and-grains
wheatebook?sku=skuKCWheatGreek. H Aok}, To Béua Kat n yeviki akoAouBia twv yeyovotwv
Atav otaBepd o€ OAEC TIG LopPEC Tapouaiaong.

XapaKTnpLoTtika oxedtacpou tng YndLakng Lotopiog

Ztov Mivaka 1 mopouolalovtal CUYKEVTPWTIKA TO XOPAKTNPLOTIKA OXESLOOUOU KAl TTOPOUCLoon
TWV TPLWV Hopdwv TS Pndlokng Lotopiag, mou emdpolv otn §€0UEVON TWV HABNTWV oTNV
Pnorakn peyohodwvn avayvwon.

Nivakag 1. XapoKTNPLOTIKA OXESLAOUOU KAl TOPOouUsioong TwV TpLwV popdpwv tne YndLakng

Lotopiag

KwoUpeva oxééia Awadpaotikn popdn ZTOTIKEG ELKOVEG
Awdpkela 10:48 Aev umnopel va 9:26
Spaotnplotntag npoodloplotel  (aAAa

népav Twv 10 Aemtwv)

Avayvwon Aé€ewv ava 69 58 88
Aento
Kwnupoatoypadikad epé Mpooopoiwon swkovag/ Mpooopoiwon elkovag/ ITATIKEG ELKOVEG

oUVOETIKN Kivnon OUVOETIKN Kivnon
Ogpud onpeia Agv umtapyouv Elkovoypadnon Kelpevo& oeAiba
E§WKELNEVIKOG Autopata Me «KALK» Agv umtapyxel

UTTOOTNPLKTLKOG AOYyOG

AwapkeLla ApaotnpLotnTog

H nmpwtn dadopd ot popdEg mapouaoiaong cuvdEBNKe pe TN SpacTnPLOTNTA AKPOAONE TNG
lotopiag. H dldpkela eival onuavtikr, otav eEeTAlOUUE TNV KATAVONOoN TNG LOTOPLOG amo pia
YVWOTLIKA TPOOTTIKY, SLOTL N TPOOMTIKY aUTH avayvwpillel tov poAo TNnNg MPOoooxng otnv
katavonon. Av n Sdpaoctnplotnta peyododwvng avayvwong Slapkel mépa amd ta 0pLa TG
npoooxn¢ twv modwwy, eival amiBavo va emntevxbel n ‘6éopevon’ Tou pabnty otn
SpaotnplétnTa peTd and autd to onueio (Mkavtid & Ntivag, 2019). H épeuva OXETIKA UE TA
KlvnTpa tng avayvwong £6el€e OTL umapyeL Loxupn Betik oxéon HeTaEL TOU XPOVOU EUTTAOKNAG
Kal Twv vPnAwv emdocewv twv naduwy (Finn et al. 1995; Connor et al. 2009), yeyovog mou
umodnAwvel OtL oL anoteAeocpatikol ekmaldeuTikol evopyxnotpwvouv tn didaockaAia yla tnv
KQTAKTNON TOU YPAUUATIOMOU UE TPOTIOUG TTOU KPATOUV TOUG HaBNnTéEG mpoonAwpévouc, SnAadn
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HUE €OTIOOUEVN TNV TPOCOXN TOUG KoL €UMAEKOUevVouG (Samuels & Turnure, 1974) yua
TIAPATETOUEVEC XPOVLIKEC TTEPLOSOUG (Pressley et al. 1998).

H Sapkela mapouvcioong tng YndLlakng Lotoplag eivat o xpovog mou €xeL TapEABEL amo T
oty mou epdaviletal to e€wdulio tou BLBAlou kat Stapaletal o TITAOG HEXPL TO TEAOG TNG
lotoplag. H otopia pe tn popdr Twv KWoUupeEvwv oxediwv Olapkel 10 Aemta kat 48
SdeutepoAenta. Q¢ npog tn Stadpaoctiki popdn ¢ Lotoplag, Atav adlvato va MPoodLopLoTEL N
Slapkela TnG peyalodpwvng avayvwons, kabwg eaptiotav ano tov Babuod otov omnoio To kKabe
nadl aAAnAemidpa pe ta Bepuad onpeia. TEAog, n Pndlakn mapouaciaon TNG LoTopLlAG UE TIG
OTATIKEG ELKOVEC NTOV EKELVN UE TN UIKPOTEPN SLApKeLa, -9 AemTd Kal 26 SeutepoAemta. Ta
iAotk dedopéva €del€av mwg tOoo n Aektikn (N Aektikomoinon mou afloAoyeital pe Vv
€U AV CUMHETOXN TWV TALSLWV Katd Tn SLAPKELA TNG OVAYVWONG, TL.X. LECW TWV EPWTNOEWV N
TIAPOTNPAOEWYV TTOU KAVOUV KABWE KAL ATAVTCEWV TOUC O€ EPWTNOELG TWV EKTTALOEUTIKWYV) 000
KOl N Un Aektikn Séoucvon (avodEpetal otnv mPoooxn Twv matdlwy Kotd tn SlapKela TG
ovayvwong, yla mapadelya oTnV OTIK €0tiaon, Tn 6€0n TOU CWHATOC TIPOC TO KEUEVO KOL TOV
ovayvwotn kat tn Guolky mapoucia otnv TAEN OMOoUu YIveTal n avayvwon) Twv matdlwy
TMPOOXOALKAG nAwWiag OStatnpnbnke ya 9 mepimou Aemtd mpotol eykataAsipouv 1n
Spaotnplotnta (Mkavrid & Ntivag, 2019).

Avayvwon Aé§ewv ava Aento

O aplBuog Aé€ewv mou Stafalovtal ava AEMTO OXETIIETAL PE TN SLAPKELX TNG AVAYVWONG, OAAG
outn N HeTaBAntn oe eninedo KEWEVOU OTIC TPELG LOPPEC Mapouciaong eniong mpooéBeoe pLa
onuavtiki Sladopd XAPOKTNPLOTIKWY OTI( TIOPOUCLACEL TWV LoToplwv. OL Tpelg HopPEC
PpoodEPOUV MAPOUCLACELG HE aplOpO AéEewv ava AemTo Tou €ival TOAU TLo KATW Ao Tn HEon
ToxUTNTA OIALAG TTOU BPEONKE OTLC TNAEOTITIKEG EKTIOUTIEG VLA LILKPA TTOLS LA KOBWG KOl KATW o
TO CUVIOTWUEVO Oplo avayvwong aplBuou Aé€ewv ava Aemtd nou eivat ot 110 Aé€elg (Cummings
et al. 2011). EmonpalveTal mwe oL AVOYVWOELG CUXVA cuvoSelovTayv amd HOUGLKA/ NXNTIKA ebE
N KWOUUEVEG E€LKOVEC TIOU amelkovilav pla evépyela otnv mAokn (dtadpaotikh popdn Kat
napouciaon Ue KwolLueva oxédla) ) eloBolég otnv Lotopia (Pndlakn popdrn peE KvoUpeva
oxédbla kat Swadpaotiky popdn). O aplOpog Aé€ewv ava Aemtod otn Sadpactikn popdn
napoucoiaong eixe eAdxloto 6plo tig 58 Aé€eLg, TIg omoieg Ba pmopovoe va umepPel av kamoLo
nadi dev evepyomnololoe ta Bepud onueia otnv eilkovoypadnon, 69 nepimou Aé€elg ava Aemto
evrtormifovtal ota KwoUpeva oxedla evw otn Hopdr mMapoucioong HE TG OTOTIKEG ELKOVEG O
aplOpog Aé€ewv umoloyilotnke mepimou otig 88.

Kwnpatoypadika edpé
Ta kwvnuatoypadikd edpé mapouvaotdotnkav o€ Vo PndLakég popdég mapouoioong tng Lotoplag.
H yndlakn popdrn HE TIC OTATIKEG ELKOVEC eV XPNOLUOTIOLEL KavEva amo ta poavadepbévta
Kwnuatoypadika epé. KAvel xprion Twv OTATIKWY ELKOVWVY TTOU UrmopoLv va BpeBouv kat otnv
€vtumn €kdoaon Tou Kewévou (Jago, 2005). H ouykekpluévn popdn gixe nxnTikn cuvodeia katd
TO yuplopa tne kaBe oeAidag. Eva meploploTikd OTOLXELO oTNV €V AOyw popdr mapouciacnc os
OX£0N HE Ta Kvnuotoypadlka epE NTav n anouoia OMTIKWY XELPOVOLWY TIoU cUUBAANOUVY TN
HETAS00N TOU VONUATOG TNG LOToPLaC.

OL aMeg U0 popdéc mapouasiaong tng wotoplag meplelyav MARPnN CUVOETIKA Kivnon
(animation) pe ouvodeiot HOUGIKAG/NXNTIKAG UTtOKpouonG. Emopévwe, autéc ot Pndlakec
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HOopdEC TpoodEpouv Hla EUMELpiO OKPOAONG TNG LOTOPLOG TIOU avamapdyel TOAAQ
XOPAKTNPLOTIKA TNG TNAedpaonG. O CUUUETEXWV OTn SpaoTnPELOTNTA AKPOOONG TWV LOTOPLWV
€l6€ TIG XElPOVOULEG TWV XOPAKTAPWY Kal TIG LETABAAAOUEVEG EKDPATCELS TWV TPOCWTWY OTa
KwvoUpeva ox€SLa. EmutAgoy, kat ol U0 popdEg mapouaciaong epAdpBavay OANEG KLVOU LEVEG
EIKOVEG Kal nxntika €€, ta omola amotehovoav «adikaloAoyntec €l060Aég atnv totoplio»
(Unsworth, 2003:5) kat ta onoia gv epdavilovrav os kapia Evtunn popdn tng Lotoplag. TETolo
MAPASELYUA QIMOTEAEL O OUVEXNG AXOG QMO TO TITIBLOMA TWV TOUAWWV OTn MLoN Tepimou
mapouaciaon tng Lotoplag pe tn popdn KWoupévwy oxediwv KabBwg Kal n 0Tiacn o€ MOUALA TTou
netave og dU0 onueia TG Lotopiag, mou evromnilovral otnv YndLakn mapoucioocn Ue T popdn
Klvoupévwy oxedilwv. Ta mapandvw cuvLoTOUV €va TapAdelypa «adlkaloAoyntng eLoBoANGY,
eMeLdN ta MouALd Sev lval OUTE MPWTAYWVLOTEG OUTE OVTAYWVLOTEG OUTE OXETL(OVTAL UE KOVEVA
HEPOC TNG TTAOKNAG N ToU B€patog tng Lotopilag. Avaloya mopadelypata cuvavVTWVTAL KAl Ot
StadpaoTtikn popdn, OmMou T.X. OTNV MPWTN oeAida uTtdpyouv TOAAA BepUd onUeila EIKOVWV oTa
orola pumopel va «kAkapew» to matdi, Onwg ta cuvveda, o NALOG 1} oL BApvoL Tou KivouvTtal UTto
TN ouvodeia XOPaAKTNPLOTIKWY AXWV.

Ogpud Inueia
Itn Swadpaotikn popdn tn¢ Yndlakng mapouasiaong ¢ otopiag evromnilovral mMoAAd Gepua
onueia npooouoiwonc eikovac nj cUVIETIKNC kivnonc. Ta MEPLOCOTEPA ATIO AUTA aloAoyouvtal
WG UTIOOTNPLKTLKA KOUHUATLO TNG KATAVONoNG, aAAd Kal apKETA SLaoKeSAOTIKA, OTIWE OLUTA TTOU
Seiyvouv TN yata va XOoOpoUuplETal N va amoAapfdavel 1o podnuad tng, tov Pdatpaxo va
amoAappavel tn BOATa Tou MAVW 0To Voudpapo Kat va avodwvel ‘Baptépal’ aAlAd Kal va KOLLATOL
A TNV TATILA VA AMOUAKPUVETAL OTaV BAETEL TNV Npwida va KAveL SOUAELEC.

Oepud onueia mou dev elval OYETIKA Ue TNV TAOKN TNG Lotopiag. To olvvedo, o NALog, To
TPOKTEP KOLL TO OTITL KLvoUVTOL UTIO T oUVOSELQ XaPAKTNPLOTIKWY AXWV.
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N

Oepud ONUElD UTIOOTNPLKTIKA TNG Katavonon¢ tng otopiag. H yata EamAwpévn
armoAappavel to pOGNUA TNG AVAKLVWVTAC TO TIOTHPL KE TO TIAYAKLO, N TIATILA XUOLOUPLETAL KOl
avadwvel «Mooco Baptépall», evw o Batpaxog KAEIVEL Ta pATLO KAl armtoAapBavel Tov UTVo Tou
TIAVW 0TOo VoUdapo. 2 aviSLaoToAn He Ta utoAdouta {wa mapouclaleTal N KOToUAQ N omola pe
TNV evepyomoinon tou avtiotolyou Bepuol onueiou Eekiva va Kavel SOUAELEG oTn Gpapua.

EEWKELUEVIKOG YTIOOTNPLKTLKOG AOYOoG Kat Mwooa

H UTtapén e€wkelpevikoL Adyou evtomiletal otn dtadpactikr popdr Tng Lotopiag kabwg kal otnv
Pnolakni adriynon He TV mPooopoiwon ElKOVWY cUUBAAAOVTAG 0TNV KATAVONGCN TNG LoToplag.
H kotdpynon opLopEVWY OTOLXELWV TWV SLHAOYWV, OTIWG TL.X. «QUTOG €imex» N «auth dwvaen», Ta
omola epdavilovral otnv €vtumnn popdn Tou KELWEVOU, OE CUVOUAOUO LLE TIG KLVOUEVEG ELKOVEC
KOLL TLG XELPOVOULEC TWV XAPAKTAPWYV IPOCEPEPE oTA TALOLA TEPLOGOTEPO TTAALCLWLEVO AOYO O€
oxéon HUe Tov amomAalolwpéVo Adyo tng Yndlakng popdng UE TIG OTOTIKEG ELKOVEC, OTIOU
Slafaotnke Katd ypAppa to Keipevo. Ta madld apéows avayvwpilouv molog eival «autocy n
ToLa eival «ekelvn» mou pwvale, emeldn oL XaAPaAKTHPEG oTNV 006VN KLVOUV TO OTOUA KAl PEPN
TOU owMatog KaBwg ploUv, ePlOTWVTAC TNV TIPOCOXH TOUG O OUYKEKPLUEVEG OTITIKEG Kall
OKOUOTLKEG AETTTOUEPELEG.
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Méoa cuAloyr ¢ Sedopévwv

H épeuva Ole€axbnke ot aibouoeg twv vnruaywyeiwv. OL pabntég kabe vnmaywyesiou
XwpLlovtav e TUXaLOo TPOTIO O TPELG OPASEG Kal n kKaBe opdda mapakoAouOnoe amno pia popdn
PnodLakng mapouciaong TnG LOTOPLAG (OTATIKEG ELKOVEG KOl TIPOPOPLKN) armddoon ToU KELEVOU,
KwvoUpueva oxedia, Stadpaotikn popdn).

Ma tv afloAdynon g SECHELONG TWV VNTILWV OTLG TPELG HopdEC PndLlakng LoTtoplag
xpnouomnotndnke n tumoloyia Twv Roskos, Bernstein & You (2012), n onola mepAapBavel TpeLg
Katnyopieg ouunepldopds (EAeyxog, MOAU-aoONTNPLOKEG CUUTEPLDOPEC, eMiKoVwvia) kat 11
OUUTEPLPOPLKEG EVEPYELEC, TIOU TIAPOUCLALOVTAL CUYKEVIPWTLKA otov MNivaka 2.

Nivakag 2. TumoAoyia S€opguong UE TIC NAEKTPOVLKEG LOTOPLEC
Katnyopia INUAVTIKEG ounepPLPOpPEG
‘EAeyxog Nettoupyia/ XEPLOPOE TN CUOKEUNC
MoAU-aloONTNPLAKEG CUUTEPLPOPEC Mapatripnon - eotiaon BAEUHATOG
Ayylyua - adr - emadn
Akpoaon
Kivnon
Xelpovoulieg
Emkowvwvia Exkdpaoelg mpoowrou
Anuoupyia BopuBwyv
Xprion yAwooag Ta matdid oxoAwalouy,
QTAVTOUV O EPWTNOELG,
aneuBUVOUV EPWTNOELG

Katnyopia OpLopadg ZNHOVTIKES Oplopog/ epunveia
oupnepLdpopES
‘EAeyxog Ikavotnta Aewtoupyia/ lpriyopn, eUKOAn mpooPacn Kal xprion
pobnti VO XEPWOMOG  TNG KOUMTILWV, AUECH CUUHETOXN
avalappavet OUGKEUNG
OUGCLOOTIKA
6pdon kat va
BAEmelL Ta
anoteA£éopata
Twv

anodpAcEWV Kal

EMAOYWV  TOU

(Murray,

1997)
MoAv- Xpnon omntikwv, Eotiaon Martia oTpappéva oTnv 00ovn
acONTNPLOKEG OKOUOTIKWY Kal PBAEHHATOC
CUUTEPLPOPEG  OUTTTIKWV-

KLvalLoOnTikwy

alodnoswyv Ayywyua - adn - AdaxtuAa otnv 0Bovn  (kpatnua

enadn OUOKEUNG - Ayylyula, KUALon)
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Akpoaon Akpoaon otopiag kal armouaoia opAiog

Opbny Béon owpato¢ yia TmpoBoAn
Kivnon Lotoplag

Xprion cwHATOG yLa ETILKOWVWVIA

Xelpovopieg
Ermukolvwvia Xpnon Aektikwv Ekdppdoelg Ekppdoelc mpoowrnou ylwa Ekdpaocn

KOl 1N AEKTIKWY TIPOCWTOU oKEPEWV KaL ouvaloBnuaTwy

ouuneplipopwv

yia  ékdpaon

Katavonong ‘HyotL vywa éxkdpacn okéEPewv Kal
Anpwoupyia ouvaloOnuatwy Omwg yéALo, odpupLypa
OopUBwv

Xprion yAwaooag yla v 6XoALAoouy, va
KAVOUV EPWTNOELG N VA QMAVINOOUV OF
Xpnon YAwooag €pwTtnoeLg

OL katnyopieg ouunepldpopdg Twv vnmiwv kwdikomoBnkav pe T xprion Pivteo kal mio
OUYKEKPLUEVOL ULaG KAPEPOG TIOU ATOV EOTIAOMEVN OTOUC MOBNTEC KABWC KoL UE TN XprAon
ONUEWWOEWV Katd tn Sdapkela tng Ynoblakng peyahodwvng avayvwons. XpnoLomoLwvtag tThv
tumoAoyia, to oUvolo twv dedopévwy mapatnpnong kwdikomolOnke oe kabe didotnua 60
SeutepoAémtwy Kal e.oqxOn oto NVivo-12 yia avdAuon. Ze kaBe dtdotnua 60 SeutepOAEMTWY
KwdkomowBnkav ta Sebopéva oe kabe maldi pe kataypoadrn tng mapouciag Kal TNG
TOUTOXPOVNG EEEALENC TWV XAPAKTNPLOTLKWY CUUTIEPLGOPWY TIOU UTIAPXOUV OE QUTO TO SLdoTnua,
6nAadn tov mMpocdloplopd TNG SECUEUONG OE ULA OELPA [N OMOKAELOTIKWY 0LoBNTNPLOKWY
OUUTEPLPOPWYV, HUN OTOKAELOTIKWY CUUTTEPLGOPWY ETIKOLVWVIOC Kal Hpiot oo TG opolBaleg
OTTOKAELOTIKEG YAWOOIKEC ouMmepLPopEC (T.X. oxoAlaouog). MNa mapadewypa, €va maldi Oa
UMOopoUCE Tautoxpova va KwdikomolnBel ot kottalel, ayyilel, oKpoOATal, XPNOLIOTOLEL TN
YAwooo Kol KAvel éva oxOoAlo. H avaAuon amédwoe PETPAOELS CUXVOTNTOG TWV ETLUEPOUC
OUMMEPLPOPWV TWV VNTILWV KATA TUTIO, OMWE KaBoploTnKe amod tnv TUTIoAoyia. 2Tn CUVEXELA TA
6ebopéva ouykevtpwOnkav, n péon ouxvotnta kabe deiktn cupmeplpopdg KAl TO CUVOALKO
TIOOOOTO TOU XPOVOU TIoU TIPOEKUYE UTtoAoyioTnKkay yla to Selypa Twv vnriwv os kABs popdn
bndraxng adrynong.

AnoteAéopata

H moapolUoa é£peuva Olepelvnoe TNV emidpacn Twv XOPAKTNPELOTIKWY oXeSlaopol  Kal
napouciaong twv Pndlakwy Lotoplwyv otn §€oUeuon Twv vATiiwv otnv Pnolakn peyalddpwvn
avayvwon. Na Toug okomoug tnG mapoloag UEAETNG, N avaAucon Teplopiotnke ota Sedopéva
Tou meplypadouv TIG ToAU-aloOntnplakeég cupmepldopég twv matblwyv (akpoaon, eotiaon
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BAEupatog, ayywypa/ emadrn, Kivnon, XELPOVOUIEG) KOl TPELS CUUMEPLPOPES ETILKOLVWVLAKOU
Tomou (dnuoupyia BopuBwy, ekdppdoel Mpoownou, YAwooa —Ue e€ailpeon TNV amavinon oe
EPWTNOELG) KOTA TUTIO (TUTtoAoYia), KABWE AUTEC oL cupnepLPOopPEC déopeuanc Ba unopovoav va
OUYKpLOOUV Kal oTLg TPELS LopdeG Wndrakng otopiag. Kabwg n mapolvoa épeuva nmeplhappave
ave€AapTnTn aKpOOON TNG LOTOPLOG amd Ta VATILA KL OXL Ao Kool avayvwon HUE Tn oupBoAn
ToUu/TNG ekmaLdeuTIKOU, SV €ylvav avalloelg eAéyxou (xelplopol/ Aettoupylog TNG CUOKEUN(),
OAAQ KOl Qmavinoewv o€ gpwtnoelg (dnAadn -xprnon ¢ YAwooag otnv Katnyopla Twv
CUUTEPLPOPWYV ETIKOLVWVLOKOU TUTIOU).

NoAv-aoOntnpLakég Zupnepldpopeg

To Aldypappo 1 Seixvel TNV KATAVOUN TWV TTOAU-aLoONTNPLOKWY CUUTIEPLGOPWY ava popdn
Pnolakng adnynong: SladpaoTiky, KWOUHUEVO OXESLO, OTATIKEG ELKOVEC Kal TPodopLKn
adnynon. Baoel autou, n dtadpaoctikn popdn TnG Lotopiag mapouotalel uPnAdTEpa TOCOOTA
W¢ TPOC TNV £0Tiacn PBAEUUATOC, TNV OKPOAon Kal to ayywypo/ smadn. Onwg daivetal, to
otoxeio ™C E€KmMANENg kat n oAAnAemidpacn pe Ta SladpaoTikd oTolxela TNG Lotoplag
dnuloupyolv €va meplBaAlov akpodéacng/ avayvwong Tmou Statnpel QUTEC TIG TIOAU-
aoBNTNPLOKEC cupTiEPLdOPEG TNG SECUEUONG.

120
100
80 1 M Eotiaon BAéupatog
H Akpoaocn
60 - , ,
Ayyypo/ emadr
B Kwnoelg
40 -
H Xelpovopieg
20 A
0 -
AwadpaoTikni Kwoupeva Zxedla STATIKEG ELKOVEG
Awaypappa 1. Katavoun moAU-alodntnplakwyv cUUnepLpopwv
ava popdn bndrakng adriynong
AadpaoTikn KwvoUpeva Zxédla  ITATIKEG ELKOVEG
Eotiaon PAéppatog 98.67 % 83.25% 59.93%
Akpoaon 59.76% 43.21% 37.82%
Ayylypa/ emadn 79.34% 1.17% 23.15%
Kwnoeig 6.71% 29.31% 36.87%
Xelpovouieg 8.53% 23.9% 28.97%
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AgUtepov, n eotioon BAéupartog mapouotdlel ta vPnAotepa mocootd (98,67%) otn
Sadpaotikn popdr mapouciaong Tng otopiag Kot ta xapnAotepa mocoota (59,93%) otnv
Pnolokn otopio PE TIG OTATIKEG €KOVEG. H emadn/ ayylypa auv€nbnke onuUavilka omo ta
Klvoupeva oxedla (xapnAotepo mocooto, 1,17%) otn popdn Twv OTATIKWY ELKOVWY (23,15%) kat
OKOUN TEPLo0OTEPO 0TN Stadpaotiki popdn Tng otopiag (79,34%). Ta mocootd akpoaong Sev
eudavilouv moAU peyaieg dladopéeg, pe tn Sladpaotikn popdn va Bpioketal otnv uPnAotepn
Béon (59,76%). Emouévwg, daivetal mwg n mopousia Twv Kvnuatoypadlkwy ede kal Twv
SL08paOTIKWV OTOLYXELWV TTalEL POAO OTLG TTOAU-ALOONTNPLAKEG CUUTEPLPOPES TNG AKPOAONG, TNG
gotioong PAEUUATOC Kal TNG EMadnG.

Tpitov, oL KIVAOELG Kal oL XElpovouieg avuéavovtal 600 Uikpotepn aAAnAemidpacn €xouv Ta
nadla pe v Pndloakn wotopia. Katd ouveénela, uPnAdtepa moocootd otig mpoavadepbeioeg
ouuneplpopég evromilovtal otnv opada maldlwv mou mapakoAolBnoe TV LoTopla HE TI
OTATIKEG ELKOVEC (36,87% yla TIG KIVNOELG KoL 28,97% ylo TIG XELPOVOUILEC), evw XopnAotepa
TTOOOOTA o pATNPOUVTAL 0T SLadpaoTikr) Hopdn TG Lotopiag (6,71% yLa TIg KwvnoeLg Kat 8,53%
yla TG xelpovopieg). Mikpég Stadopéc umadpyouv PETAEL TNG CUVONAKNG OTATIKWY ELKOVWV KoL
KLVOUHEVWV OXedlwv. Zuvenwg, kKabwg n eotiaon BAEUUATOC KAl N akpoacon aufdvovTal Ue TV
napouaoia Kwvnuoatoypadlkwv € kal SLadpaoTIKwV OTOLXEIWV EKTTANENG, OL KLWVNOELG Kal ol
XELPOVOULEC PELWVOVTAL, YEYOVOC TTOU UTIOSNAWVEL WG Ta poavadepOévta otolxeia pmopouv
VO EUVONOOUV KATIOLEG OUUTTEPLDOPEC EVAVTL AAAWV.

Emkowvwvia

Jto Adypappa 2 TAPOUCLAETAL N KOTOVOUN TWV OCUXVOTATWV Twv Oladopwv TUTWV
gTUKOwviag ava popodn Ynolakng totopiag. Ta dedopéva deixvouv uPnAotepn cuxvotnta
eudaviong ekdbpdoewv Tou poowTou kat BopuBwv otn Stadpaotiki popdn YndLakng Lotopiag
KOl oTa KlvoUpeva oxedla, kabwg dnAadn auvéavetal n napovcia Kwvnuatoypadplkwyv ede Kal
otolxelwv €kmAnEnG. Amo tnv GAAn, mapatnpeitol OTL PELWWVETAL N XPNon ¢ yAwooag
(oxoAlaopog, EpwTNOELS)

80

70

60 —

50

B AlaSpaoTikn
40

B KwoUpeva 2xédla

30 JTATIKEG ELKOVEG

20

10

Exkdpaoslc mpoowmnou Anptoupyia BopUBwv NMwooa
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Awaypauua 2. Katavoun cuxvotntwy twv SLa@opwV TUNWV EMKOLVWVIAC
ava popen Ynelakng totopiag

Aladpaotikn KiwvoUpeva Zxédla JTATIKEG ELKOVEG
EkdpAoELS 53.46% 32.17% 26.58%
TIPOCWTIOU
Anpovpyia 11.96% 17.72% 8.95%
BopuBwv
Mwooa 41.97% 58.13% 67.32%
ZuunepacpoTa

Yniapxouv moAlol TpOmoL e TOUG omoloug Ta matdid oAANAemibpolv e Ta PECA MOTIKAG
eEVNUEPWONG o€ HEAETEG Tou e€€etalouv TIC SPACTNPLOTNTEG NAEKTPOVIKWY LOTOPLWwY, OTaV
{nteltal amod Toug aVadUOEVOUG AVAYVWOTECG va tapakoAouBrjoouv pia Pnolakr otopia pe
HeEyoAODWVN avAyvwaon — LOVOo akouv, akouv Kal BAEmouy, akolv, BAEMOUV Kat «KALKApouv». To
EMiNedo TNG MPooopolwoNnG €KOVOG (amd OTaTIK €wG TMANPWS KWOUUEVN Tapaywyn), N
nmapouciaon Tou Kelwévou (AelAvteg HE KElUEVO, amouoia KEWEVOU K.0.), N EEWKELUEVIKNA
urmootnpen (m.x. SLAAOYOG XAPOKTNPWVY 1 ONUELWTIK UTOOTAPLEN, OMWC XELPOVOUIES,
ETUTOVIOMOC) Kot 0 Babuog tng Stadpaotikotnrag (madntikn mpoPoAn, Bepud onueia, poévo
yUplopa ogAidwv), cuviotouv otolxeia mou Stadopomolovv Tig PndLakEG LOTOPLEG OTLC OTOLEG
EKTIOevVTAL TA VATILA PE EVOEXOUEVEC ETUMTWOELG 0T SECUEUOTH TOUG TNV YndLakn peyadodwvn
avayvwon.

H mapoloa peAETn Slepelivnoe TNV €MIOPAON TWV XAPAKTNPLOTIKWY OXESLOOUOU Kol
napouciaong twv Yndlakwyv OToplwv otn SECHEUON TWV vNTwv Katd v Yndlokn
ueyaAodpwvn avayvwon. Ta amoteAéopata deixvouv nmwe n popdn tne Pnodlakng Lotopilog
ennpealel pla cuotolyia cupnepidpopwv d€opevong katd tTnv PndLakrn peyoAodwvn avayvwon.
Emopévwg, OSladpaoctikéC popdec Pndlakwyv LoTopwv Kot Pndlakéc adnynoelg Ue
TIPOOOUOLWOEL, ELKOVWVY EvalL TILO UTIOOTNPLKTIKEG OE OPLOUEVEC TOAU-ALOONTNPLAKEG
ouunepLPopPEC TTOU XPNOLHoToLloUV Ta matdld yia tn S€0UEUON TOUC XWPLG TN cuvdpour Tou
eKaLSEUTIKOU 1 TOU YovEéa. ATtO TNV AAAN, PndLaKEG LOTOPLEG PUE OTATIKEC ELKOVEC KAL TTPODOPLKN
adriynon Tou KEWWEVOU EUVOOUV AANEG CUUTIEPLDOPEC.

Mo ouykekplpéva, Ta uPnAd moocootd tn¢ Stadpaotikig PndLakng Lotopiog otnv eotiaon
TOU BAEUUATOC, TNV AKPOACN KAl TO Ayylypo/ emadn, KaBwe Kot oTic EKPPACELS TTPOCWTToU (ou
ATav KUPLWCE EKMANEN Kol EvOOUCLAOUOC KATA TO «KALKAPLOpA» ota Bepud onueia) cuvadouv pe
MANBwpa epeuVWV TTOU eTREBALWVOUV TNV KUPLAPXLKN SUvAUN TwV AAANAETLIOpAOTIKWY BEpUwV
onueiwy, mou dlatnpouv tn Séopsuon Twy Beatwv/ akpoatwv. TUpdwva pe tnv Turbill (2001a),
TO LS LA TPOOYOALKN G NAKLAG TELVOUV VA «KALKAPOUV» OXESOV OE OTOLOSTIOTE AVTLKELLEVO OTO
KELUEVO 1 ELKOVEG, yla va. Souv ULa Tpocopoiwon kovag f Bivteo cuvodeuodeva amo nXNTLKO
edé. Avtiotolyn eival kat n amoyn twv Moody et al. (2010), oL omoiot avédpepav vPnAotepa
enineda mpoooxng Twv padntwv kata t™ Stdpkela Yndlakng peyalddwvng avayvwong He
Oepud onuela MOU «KALKAPOVTIAVY QTO TOV EKMOLOEUTIKO OCUYKPLTLKA HE TN HeyoaAodwvn
OVAYVWON TUTIWHEVWY LOTOPLWY IO KATIoloV eVAALKA, 0AAA Kal Pe TNV aroyn Tou Smith (2012),
ocUudwva PE TNV omola To «KAKApLopa» o BepUd onueia MOV EVEPYOTIOLOUV TIPOCOOLWOELS
ELKOVWV, HOUCLKA KoL RO UTIOPEL val TPOOEAKUCEL TNV TPOoo)! Twv Beatwv Kal va augnoeL To
evéladépov, Ta KivnTpa, TN CUPUETOXN KL EMOUEVWG TN d€opeuon. ANwOTE, 0 cUVOUAOUOG TWV
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OUVOETWYV XaPaAKTNPLOTIKWY Kal 6n Twv Bepuwv onueiwy, mou eival evélapEpovia Kal Apeca
OXETW{OUEVA LE TO AMOOTIOOMA (TL.X. XPNOLEVOUV OTNV €NEEnynon Opwv | oTnv avadopd Kal
Slakplon mMAnBwpag cuyyevwy mAnpodoplwy, BA. Ntivag & Mkavtid, 2019) pe kahooxedlaopéva
Kall KaAQ Sopnuéva Kelpeva, Kavel Tnv mMAnpodopia meplocdTEPO MPOCPACLUN KoL TAUTOXPOVA
BonBad tov pabntr va tnv avakaAEoeL kaL va tnVv enetepyaotel eukoAotepa (Zmavtdakng, 2010),
Apa TOV KPOTA KOL TIEPLOCOTEPO SETUEUEVO oTnV PndLakr peyahodwvn avayvwon.

Eniong, onuavtikn kpivetal Kal n moapousia tTwv Kvnuatoypadikwyv ePpé yla TG moAU-
aLoONTNPLOKEG CUUTEPLDOPEC E0TIOONG, OKPOAONG, KIvNoNG KAl XELPOVOULWY KABWE KAl yLa TLG
TPELC OUUTEPLPOPEG ETMIKOVWVLIOKOU TUTIOU (ekdpdoelg mpoowrou, yAwooa, dnuloupyia
BopUBwv) cuvadovtag pe Toug AGYouUG yLa TOUG OTIOL0UG EVTAXONKOV Ta CUYKEKPLUEVA OTOLXELDL
ot PndLakég adnynoeLs, WoTe «va TPOKAAECOUV pLa Yevikr SldBeon, va mpoodwoouv évtaon
OTn OKNVN, va TIPOoKAA€oouV cuvaloBnuatikn évtacn» (Larsen, 2005: 145) kat ev téAeL 6€opeuaon
otnv Ynorakn wotopia. MapdAAnia, n €kBeon Twv MALSLWY O€ XELPOVOILEG TOCO O QAUTEC TIOU
oxetilovtal pe TNV optAila (gesticulation) 600 Kol OTIC SELKTIKEG XELPOVOULES, OTIWCE N UETAKIVNON
TIAOLOLWV ELKOVAC LE EVEPYELEG ATOKOTING (cut) kat n aAAayn KAlpakag (zoom) otnv KAUEPQ, TTOU
HLHOUVTAL TG SELKTIKEG XELPOVOULEC, oL aAAayEC oTnV eotiaon (zoomshots) kaBwg kat Ta AAAa
OTITIKA KOl OKOUOTIKA £d€ Slatnpouv Tn OECUEUCN OE ONUOVTLKEG OMTIKEC AETITOUEPELEC
eplotwvtag TNV MPoooyn Twv Beatwv o’ €va CUYKEKPLUEVO onueio pag amnekoviong (Trushell et
al. 2001; Calvert, Huston, Watkins, & Wright, 1982). Katd cuvénela, n mapoucia meplocoTeEPOU
TIAQLOLWUEVOU AOYOU HE avadopEC otV eEWYAWOOLKN TIPAYHOTIKOTNTA (OMw To BAEUUQ, TO
XpWHA TNG GWVAG, OL XELPOVOUIEC KOL YEVIKOTEPA TO QMECO ¢UOIKO TEPIBANAOV NG
ETUKOWVWVIOC), OTNV KOV EUMELPIA, OE QVIIKE(PHEVO KOl TPOOWTA TOU QHECOU KOlvoU
nieplBarlovtog otn SLadpaoTikn Hopdr Kal TNV Mapouciaon HUE TIG TIPOCOUOLWOELS ELKOVWY
OUUPBAAAEL BeTika ot 6€0peuon TwV HaBntwy, oL omoiol plpouvtal ekPpACELS, XELPOVOULES TWV
XOPAKTPWYV, EVW TElvouv va emavaAapfavouy amoomAcHaTo Ao To AOyLa TWV XAPOKTAPWY TNG
lotoplag kal otn cuvéxela va ta oxoAldlouv. Emonuaivetal mwg ol adkaloAoyntes eloBoAEG
otnVv otopia pAvNKE TWC, OTN CUYKEKPLUEVN TIEPITTTWON TWV LOTOPLWV KAl UE TNV €KTAON TIOU
eudavilovtav, dev emnpedlouv tn SEoUEVON TWV HOONTWV.

H dudpkela tng Ynodlakng peyalddpwvng avayvwong Kat n avayvwon AéEewv ava Aemto
ouvlotoUv U0 akopn moapdyovteg Séopeuvong. OnMwe mapatnpeeltal, OTI OUYKEKPLUEVEG
Pnolakég adbnynoelg, n peyain diapkela tng Yndlakng totopiag cuvdualetal pe Ukpo aplduod
Aé€ewy, yla mapdadelypa n Stadpaotikn popdn TNG Lotoplag ExXeL Kal TN HeEYaAuTepn SLApPKELR
o TIG TPELS LopPEC OAAA Kal TOV PLKPOTEPO aplBud Aééswy, evw n Yndlakn adniynon He T
OTATIKEG ELKOVEG KaL TNV TPodopLKr adryncn TOU KELUEVOU EXEL TN ULKPOTEPN SLApKeLa AAAG TOV
HEYAAUTEPO aplOUd Aéfewv. ZTO onueio auto, OUwWE, ailel va onUelwOEel WG KOL OTLG TPELG
HopdEg tnG Yndlakng otopiag n dStapkela tnG peyaldpwvng avayvwong dev eival oAU peyain
(Copple et al. 2009), &nAadn nMépa amod ta 6pLa TN TPOCOXN G TWV MALSLWY, WOTE VOl EMNPEACEL
™V enitevén tng Séopguong Tou pabnth otn SpaCcTNELOTNTA HETA OO AUTO TO onuelo (Mkavtid
& Nrtivag, 2019). Kat o’ autiv tnv nepimtwon, Opwg, avadelkvueTal N SUVAULKN Twv Bepuwy
oNUelwv KoL Twv Kwvnuatoypadkwyv edpg, kabwe n Stadpaactikn popdn kat n Pndrakn adriynon
LLE TLC TIPOOOMOLWOELG ELKOVWY, OV Kal £Xouv HeYaAUTEpPN Slapkela, mapouatalouv uPpnAotepa
TIOO0OTA SECUEVONC O TIOAU-ALOONTNPLAKEG CUUTTEPLDOPEG OTWG N £0Tiaon PAEUUATOC Kal N
oKpoaon, KABWC KAl 0 CUUMEPLPOPEC EMIKOLVWVLAKOU TUTIOU, OTIWG OL EKPPACELG TIPOCWTTOU.
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Ao v aAAn, n YndLakr Lotopla Pe TG OTATIKEG ELKOVEG Kal TNV TpodopLkr anodoon Tou
KELWEVOU, OTEPOUMEVN TWV Kvnuotoypadlkwy ePE Kol Twv BepUwV onuelwv elkOVwy, gUVoEl
AAAeg oupmepldopeg, SnAadn TIG KIVAOELSG KaL TIG XELPOVOuieg, kabBwg kal tn yAwooa. Qaivetal,
Aounov, mw Ta matdLa eivat o eAeUBepa TOO0 OE UETATOMIOELG TOU CWHATOC (KLVAOELS) 600 Kal
otn XPNon Ing yAwooag, kabwg evtomiotnke avénuévn xpron tng TO0Oo ylo OXOALACUO TNG
npoBaAAOpevnG PndLlaKkAG Lotoplag 000 Kol yla TPOKANCON €PWTNOEWV avadoplkd LE TO
TIEPLEXOUEVO TNG. Npoodateg Epeuveg Selxvouv OTL oL aAAAYEC KoL OL UETATOTOELS ot B€on
(kivnon) umopel va €xouv enidpaon otn dtactavpolpevn poco)n (Spence & Santagelo, 2009),
SnAadn otnv KaTavoun TN PoooxnG o SLadOPETIKEG aLoONOELC. Ta ATOTEAECUOTO TNG LEAETNG
HOG ouvdEovTal PE TNV Epeuva yla Tn SLacTAUPOUEVN TTPOCO)XN, TIOU TEPLYPAdEL TOV pOAO TNG
OUOKEUNG otn &latipnon Tn¢ MPOCOXNG amookomwvtag otn 6éopeuon otnv Yndlokn
HeyaAodpwvn avayvwaon oTig TAEELG MPOOYOAKNC NALKiaG. Av Kal otnv mapouoa €peuva Oev
xpnotpomnolouvtal SLaPopPeTIKEC CUOKEUEG, aAAA SLOPOPETIKEC HopdEG TG (dlag Yndlakng
lotoplag pe olaitepa XOPAKINPLOTIKA OXESLOUOU Kol mapouciaong, daivetal mMwg autd
umootnpilouv S1adOPETIKA CUYKEKPLUEVEC TIOAU-0LOBNTNPLOKEC CUUTIEPLDOPEG.

OAokAnpwvovtag, ¢GalVETAL WG 0 XWPLKOC KOl XPOVIKOG CUYXPOVIOUOC TWV OTTIKWY,
OKOUOTLKWV KO QTTTIKWY OTOLXELWV UTTopEL va lval To eSlo TOU CUYKEVTPWVEL TNV TIPOCOXH TOU
natdlov otnv Pndlokn adrynon He TPOMOUG MOU UTIOOTNPL(OUV TNV EUMELPIA TOU TIPWLLIOU
YPOUUATIOMOU. AKOUN, OmMwg Selxvouv oplopéveg HeEAETEC SladpacTikwv péowv (Ben-Shaul,
2004; Mayer & Moreno, 2003), av oL CUMUTEPLPOPLKEG EVEPYELEC TIAPOUEVOUV OTAEG yLO VOl
SeopeuTOUV PUOLKA OL XPOTEC LEOW SpaoTNPLOTATWY HXOoU, Kivnong kat adng (ayyilovtag tnv
0006vn, xelpokpotwvtag, dtadopetikn dwv [ HeTakivnon ywa va aAAnAemidpdocouv PE TO
KELLEVO) Kal av oL PUOLKECG EVEPYELEC «TALPLATOUV» TOCO YVWOTLKA 000 Kal aloOntnpLakd pe tnv
avamntuooopevn adnynon, TOTe UNopel va evioxuoouv tn déopeuon.
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Abstract

Information and Communication Technologies (ICTs) retain an increasing role in the modern
pedagogical context, which is particularly demanding and complex. The figure of the all-flickering
teacher is still considered important, regarding the use of ICT in the school unit and the
familiarization of pupils with these - relevant news in the Greek educational reality - learning
tools. This research contribution aims to analyze how primary school teachers understand and
potentially use ICT to support and conduct their teaching work. The contribution applies two
gualitative methodological techniques, participant observation and semi-structured interviews.
Participant observation was conducted in thirteen schools and seventeen interviews were
conducted with primary school teachers serving in different areas of Lesvos.

Keywords: ICT, Primary Education, Qualitative Research, Teachers.

TNE kat Npwtofaduia Eknaidevon
To EvvoloAoyko MAaico twv TMNE
Ot TNE Sduvavtal va BEATIWOOUV TNV KOWWVLIKN KABNUEPLVOTNTA KAl VO ETUAUCOUV TIPOKTLKA
nipoPAnuata étav aflonotnfolv cwotd Kal katavonBouv oL BacIKEC apXEG CWOTAG XPONG TOUG.
OL TNE amoteAouv o moAuoxdn dtadikaaoia mou nmepAapBavel LOEEC, EPUNVEUTIKA OXAUATA,
KOWVWVIKEC TIPAKTIKEC, Sdpwvta UTIOKE(HEVO avBpwroug, UNXaveEC Kal opyavwon. Ot TNE
oToXeVOUV 0TNV avAAUoN {NTNUATWY KoL SUGKEPELWV TTIOU OXETI{OVTOL LE TNV EKTIALSEVON KAL TTILO
OUVKEKPLUEVO HE TO OXeSLaoUO, avamtuén kal uhomoinon AUCEwWV HE Tn XPnon texvoloyiag
(Mwpomoulog, 2006). Ot TME amoteAoUV €val GNUAVTIKO KOUHUATL TNG TotdaywyLknc/oXoALKAC
TIPAKTIKNC KOL TIPOOUETPWVTAL WC Paolkd epyalsia padnong oto aVOAUTIKO TIPOYPOLUA
(Kupidng, 2003: 21). Me aA\a AdyLa, ot TMNE oxetilovtal pe £va Tepaotio pacpa Se€lotnTwy Kat
SpaotnplotNTwy Kal 6 cuvdEéovTal OMOKAELOTIKA HE UALKOTEXVIKEC UTtodouEG (Spante et al,
2018: 2).

Ztnv EANGSa, kaitol ot TMNE eival amoAUTwG avaykoieg otn olyxpovn €Moxn ylo thv
ekmaldeuTikn Sadikaoia, coBapeég SuokoAieg €vtaéng Toug otnv mMpwtoBabula ekmaidevon
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TAPAUEVOUV €VEPYEC. Ma autd To AOYo, €peuvnTkA UTootnpiletal OTL oL olyxpovol
ekmaldeuTIkol opeilouv va mapakoAouBouv TG TexVoAoyKEG e€eAIEELC Kal va afloToLloUV OTO
ETAKPO TLG LKAVOTNTEG TwV padntwv (NwoAdou, Mnapunapovon, 2017, 22; Skutil, 2014: 105-
112; Richards, 2004: 1-2).

Zntipata Xpriong twv TMNE otnv Npwtofdaduia Eknaidsvon
To EPUNVEUTIKA OXMOTA TWV EKTTALSEUTLKWV yLa TNV eupuTePN Suvatotnta epappoyng twy TME
0TO OXOALKO TiepIBAANOV aAAQ KOl Ol KOBNUEPLVEG TOUG TIPOKTLKEG Xpriong, dnAadn n Blwpévn
OXE0N TIOU £XOUV WE TNV TEXVOAOYia amOTeEAOUV GNUAVTLKA TTOPAUETPO Yyl TNV e€AmMAwaon ¢
xpnong toug (Toamapa, 2014: 111). H amodox kat n évtagn twv TMNE otnv ekmaldeuTIKA
Stadikaoia anattel tn otadlakn dnuLoupyla EKTTALSEUTIKWY TIPOKTIKWY CXETLKA LLE TN LaOnolakn
Swadikacia, mou amd «oaubevtia» 0 SACKANOG UETATPEMETAL OE KOUVIOVLOTH OPXNOTPOGCY,
UTOoTNPLKTH yvwong (MaPpipng, 2010: 634).

IXETIKA aveu pwrnaikn €épeuva (European Commission, 2015) emeonpave 0tTL MopOAo TTou
N peyain misoPndio Twv eKMALSEUTIKWY lval apKeTd €otkelwpévol pe Tig TME, eAdxLoToL TIg
XPNOLUOTOLOUV EITE YLO VA CUVEPYO.OTOUV KOL VO EKTTALSEVUOOUV TOUC LaBNTEG TOUG, £lTE yla va
ETUKOLVWVOUV LLE TOUC YOVELG ] YLO VO TIPOETOLUACOUV EPYACIEC TWV LABNTWV TOUC OTO OXOAE(O
Kal oto omitt. BiBAloypadika umootnpiletal otL yla va auénbetl n xprion twv TME, undpyxouv
OPKETA €UMOSLO TTOU oL ekmalSeuTIKol odellouv va EemepAoouv yla va TIG evtaéouv oTn
S18akTikn mpaén kat tTn oxoAwkn kabnuepwvotnta (Mumtaz, 2000; Aaoutn, 2009: 21; Depover,
2010; Tziafetas et al, 2013:207). To mpwto I{ATnHA adopd TOV ATIAPXALWHUEVO TEXVOAOYLKO
g€omAlopo, TV amouoia Tou amnd tn oXoAkn Ttafn, TNV MPoBAnUATIKA TPOcBacn 0 AUTOV Kal
Vv éNewn alomiotiag Tou €veka MaAaldTNTaG 1 MANUUEAOUE GUVTHPNONG.

OL ekmaldeUTIKOL TTOU UTINPETOUV OTLG OXOALKECG LOVASEG - KAl orUepa eivat avapeoa 25-50
ETWV - paivetal va ival TOAU eEPLOCOTEPO EEOLKELWUEVOL HE TLG VEEG TEXVOAOYLEC Kal SuvavTal
Va XELPLOTOUV HE APLOTO TPOTO TEPLOCOTEPO TOAUTAOKA AOYLOUKA Kol TIAnpodopieg
texvoloyiag (Snyder and Hoffman, 2001). Ze avtiBeon, oL peyalutepol o€ nAkia cuvadeldol
ouxva eival meploocotepo Kaxumomtol kat emibuAaktikol amévavtt ot TMNE (Collins and
Halverson, 2009). Eunelpikég oUUPBOAEG TG TeAeuTaiag dekaeTiag katadelkvuouv wg Stddopeg
eTpopPwWTIKES Spaoelg avadopikad pe tig TME dev anodidouv ta avapevopeva, eattiog KoL tng
XOUNANG 1N adlddopng CUPUETOXNG, amo TNV PeEpLA Twv ekmatdeuTikwy (MaPpipng, 2012). O
ekmaldevTikol onuelwvouv OtL n emuopdwon Toug eival MPoBANUATIK KoL O TIOAAEG
TIEPLITTWOELG N Xprion Twv TMNE e€aptdtal amod tn Sk Toug mMPoowTtiky) cUBOAN Kal tpooTndbeLa
(AtakomouAou, 2010: 662-663).

O eknadeutikol tng mpwtoPfabuiag ekmaidevong pe eAdyiotn yvwon TNE anmodevyouv va
TIC XPNOWomolouv, okpPBwe yla va pnv ekteBolv otoug HaBntég Toug, oL omoiolL cuyvd
SlaBEtouv euplTepeg Pndlakeg de€lotnteg amo toug idtoug (MaPpiung, 2010: 633-639; Fullan,
2007: 21-22). ZJUPMANPWHOTLKA HE TO TIPONYOULEVO, TTAPAYOVTEG TTou SUOYXEPOLVOUV TN Xpron
TNE ivatto emPapupévo mpoypappa omoudwv, n EAen emapkous XpOVoU, N KN EVOWUATWON
Touc — £€apxnNC - OTO AVAAUTIKO Tpoypoppa, n £AAswpn cadwv odnylwv ylo Tov TPOTOo
aflormoinong twv TME, n €Mewpn KWwNTpwv, N OVEMAPKNG TEXVIKN otnplen, n OuokoAla
T(POCAPUOYNC TNC OXOALKNG povadag otig TME kat n ENewpn otnpléng ek HEPoG tn¢ dtevBbuvong
(Pelgrum, 2001; Depover, 2010: 224-225).
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H BiBAoypadikn Epeuva — Owe napatednke — Epepe otnv enidavela ToANOUG Adyoug tou
kaBlotouv atedéodopn TNV elwoaywyn Twv TME otn ekmaldeuTiky KaBnuePLVOTNTA HE
QIOTEAECHA VO AKUPWVOUV Ta HeydAa odEAn Tou emSLWKEL n oUyxpovn ekmaibeuon amo t
xpnon touc. Na autd 1o AGyo, €XEL EPEUVNTIKO eVOLOPEPOV va €EETAOTOUV TA EPUNVEUTLKA
OXNMOTO KOL Ol TIPOKTLKEG TWV EKMALOEUTIKWY avadoplkad pe TNV evtaén twv TMNE oto oxoAeio
WOTE va. UIopEaouv va apBouv oL SUCKOALEG yLa va evioxuBel n ouoLaoTIKh Xprion Toug.

Me0Bodoloyia
ZKomog tn¢g Epeuvag
ZKOTIOC TNG tapouoag Epeuvag eival va avixveloeL TuXov Sladopomolioslg otn xprion twv TMNE
Héoa amod To AOYo Twv eKMALSEVTIKWY KABWG KoL TNV CUUTEPLPOPA TOUG ATMEVOVTL OTLG VEEG
TeEXVOAOyieg Kal TNV enidpacn autwv otn pabnolakn mpatn. Zkomevel SnAadn otn UEAETN Twv
EPUNVEUTLKWV OXNUATWVY KAl TWV TPAKTIKWY TWV EKTTALSEUTIKWYV TNG TpwTtoBaduiag ekmaidsuong
avadopika pe tig TME.

Me aAAa AoyLa, eEeTALEL WG AUTH N CUYKEKPLUEVN KOWWVIKN opada xpnowuomnolel tig TNE
yla tnv uvAomoinon tou S18aKTIKoU Toug £€pyou Kal tnv aAAnAodpaon Ue Toug padntég toug. O
OTOX0G TNG CUMPBOANG e€lval va €€€TAOEL TIC YVWOEL( TWV EKTALOEUTIKWY TNG TPWTORABULAC
eknaidevong otig TMNE kat va avadeifel Toug TpOTOUG vtagng Kal TiG SladopomoLoeLg 0T XPron
Twv TMNE otnv ekmawdeutikni Stadikaoia.

Me0080AoyLKOG ZXESLACHOG

Itnv noapovoa €peuva eHAPUOCTNKE TIOLOTIKA £PEUVA KaL N €€6pUEN MPWTOYEVOUG EUTTELPLKOU
UALKOU €yLVE HEOW TNG LEBOSOAOYIKNG TEXVIKAG TwV NULSOUNUEVWY cuvevteLEewy (lwondidng,
2017:74). Auto npogku e SLoTL Atav emBePAnuévn, BAoeL ToOu EpeuvNTIKOU OXESLAOUOU, La O
BdBog peAétn o BABOC TWV EPUNVEVUTIKWY CXNUATWY KAl TWV TIPAKTLKWY TWV CUUUETEXOVTWV
(ZaBpaxng, 2013: 170-175). H erutoma €peuva npaypatonolionke oe Sltadopetikég AoELS Ao
OktwpPplo 2017 péxpt lovvio 2018.

TNV €PEUVA CUPUETELXAV SEKAETITA EKTTALOEVTIKOL, OXTW AVIPEC KOL EVVEA YUVAIKEC, TNG
npwtoBaduiag ekmaideuong mou unnpetTouV o€ oxoAeia tng AéoBou kat oL omoiol eixav BaoikEg
YVWOoeLG xpnong umoloylotwv(Mvakag 1). H emloyn €ywve pe tn HEB0SO TNG «OKOTILUNG
SelypatoAnyiag» yia tnv e€aodaiion Wdlwv mBavotAtwy yla Kabe péEAog va eplAndBel otnv
€peuva. Ol OUUUETEXOVIEG OTNV €Peuval ETUAEXTNKOV WOTE TA XOPAKINPLOTNKA TOUG va
€EUTINPETOUV TO OKOTO NG €peuvag (lwondidng, 2017: 35).

To epeuvNTIKO epyaleio mepleixe BEUATIKEG EVOTNTEG OXETLKEG, UE TIG OEELOTNTEG KO TIG
YVWOELG TwV ekmadevutikwy otig TME, tnv emudpdwon Kol KATAPTIoN Toug o€ BEpata VEwvV
texvoloylwv. Emiong, adopouvoe tn xprion twv TME otnv tdén oto onuepvo eAAnVIKO oXoAeio, Ta
EPUNVEUTLKA TOUG OXNHUATA OXETIKA LE TOUC OVOLOTAATIKOUC TTapAyovTeg Evtaéng Twv TMNE otnv
ekmaldeVTIKN TIPALn, Katl tTnv afloAdynon, otnv omolia mpofaivouyv, yla tTnv unootnpLén amno tnv
KEVTPLKN Aloiknon o€ B€pata Evtaéng VEWV TEXVOAOYLWV.

TN OUMMETOXLKN), HN EAEYXOMEVN TOPATAPNON, HUE OCUUUETOXN TNG EPEUVATPLAC,
(lwondidng, 2017) éAaPav pépoc Sekatpia oxoAsia kal kataypadnkav ta Sedopéva Tng
TAPATAPNONG, TWV SPACEWV KoL OAWV TWV CUUBAVTWY EVTOC TN OXOAKNC Taénc (Babbie, 2011).
Me Baotko epyaleio tnv KAsiba mapatripnong moapakoAoudrooape/mapatnpioape nevivra d0o
SL6aKTIKEC WpPeC 0g SEKA SLadOPETIKA SLIEAKTIKA avTIKEIpeEVaA/padnpata.
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Edapuootnkav oL apxEC TNG TPLYWVOTOINONG, CUYKEKPLUEVA TNG XPOVLKNG TPLywvomoinong
yla AOyoug SLoXpOVLKAG KOl CUYXPOVLKNG aglomiotiog, kal Tng LeBoSoAoylkng Tplywvomnoinong
S10tL alomoBnkav mowkila péoa cuAloyng Se8oUEVWV PE 0TOXO TN 0DALPLKOTEPN — OTO UETPO
Tou Suvatou - katavonon tou mpog Slepevvnon Bépatog (Cohen et al.,, 2007: 190-194;

lwondidng, 2017: 194).

Nivakag 1. Nivakog Supuuetexoviwy Eknatbevtikwy MpwtoBadutag Exknaidevong mou
unnpetouv otn Nrjoo NéaBo.

a/ ®0Ao HAki  Owoy. Inovdég Zéveg lvwoelg H/Y Mpoinnpeo
a o Katdota Mwooeg ia /Etn
on
1 Avépa 31 Ayapog MNatdaywylko AyyAika  Emimebo A' 10
G AnUOTIKAC B2 TILOTOTIOLNUEV
Exnaidevong, o - Eninedo B'
Matpa. Mrtuyio XwpLg
Kol Tuotonoinon
MEeTamTuxLaKko
otnv
KowwvioAoyia,
MavemotnuLo
Awaiou
2 fuvaik 32 ‘Eyyaun MNadaywylkod AyyAika Eminebo A' 9
a AnUOTIKAC C2 / TUOTOMOLNUEV
Exnaibeuong faAA\ikd o
Natpag B2
3 luvaik 35 ‘Eyyapun MNatdaywylko AyyAika  ECDL, 14
a TUAMA B2 Eninebo A', B'
ANUOTIKAG TILOTOTIOLN UEV
Exmaibeuong o,
ApLOTOTEAELO Mwotonoinon
Oeooalovikng Kpatikd KEK
4 fuvaik 34 Eyyapun MNatdaywylkn AyyAika  Eminebo A', B' 13
a 1 audi ANUOTIKNAC B2 TILOTOTIOLN UEV
Exmaibeuong o
lwavvivwy,
MeTtamtuxLako
Kowwvikn
AvBpwroloyia,
MavemiotuLo
Awyaiou
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5

10

11

Muvaik
o

Fuvaoik
o

Avbpa

Avbpa

Fuvaoik
o

Avépa

Avépa

41

51

54

53

31

52

52

Avapn

Eyvoun -

2 raldL

Eyyapog -

2 radL

Eyyapog -

2 TtoudLa

Ayapn

Eyyauog -

2 radL

Eyyauog -

2 radL

MNatdaywylko
UM
ANUOTIKAG
Exnaibeuong
ApLOTOTEAELO
@eoocalovikng,
MeTtamtuxlako
Kowwvikn
AvBpwmoloyia,
MavemiotruLo
Awyaiou
Awyaiou
MNatdaywylkn
Axkadnuia,
MuTIAnvng,
E€opoiwon
Kamodiotplako
Mawdaywytkn
Akadnuia,
MuTIAnvng,
E¢opoiwon
Kamodiotplako
Mawdaywytkn
Axkadnulia,
MuTtlAqvng,
E€opoiwon
Kamodiotplako
MNatdaywylko
@eoocalovikn,
MpomTuxLaKO
KowvwvioAoyiag
, Metamtuxlako
AvBpwroloyia
¢ Navemotiuwo
Awyaiou
Axkadnuia
MuTtlAqvng,
E€opoiwon
Kamodiotplako
Axkadnuia
MuTtlAqvng,
Noutkry  ZxoAn
ABnvwyv,
MeTtamtuxLako

AyyAwa
Cc2

AyyAika
B2

OXIl

OXIl

AyyAka-
FaAAKa
B2

AyyAwka
C2

AyyAwka
B2

ECDL,
Eninedo A’
TILOTOTIOLNUEV
o - Eninedo B'
Xwpig
Tuotonoinon

Enineo A’

Xwpig
Tiotonoinon

Eninebo A’

Xwpis
Tuotonoinon

Eninedo A’
TILOTOTIOLN UEV
o - Entimedo B'
Xwpig
Tuotonoinon
ECDL,
Eninebo A’
TILOTOTIOLN UEV
o - Entimedo B'
Xwpig
Tuotonoinon

Eninedo A’
TILOTOTIOLN UEV
o)

Eninebo A’
TILOTOTIOLN UEV
o - Entinedo B'
Xwpig
Totonoinon

28

32

31

28

22
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Kowwviohoyia,
MavemotnuLo
Awyaiou

12 Tuvaik 53 Eyyoun - Mawdaywyikn OXl Enineéo  A' 32
a 2 madld  Akadnuia, Xwpig
E¢opoiwon Tuotonoinon
Kamodiotplako
13  Avépa 50 Ayoog Anpokpitelo AyyAlkd  Epmelpka 21
C MNavemotiuio B2
Opakng,
MNadaywykd
Tunpa
ANUOTIKAG
Exnaidevong,
Metadidaktopt
kn  Awtppn,
Mavemot Lo
Awaiou,
Kowwvikng
AvBpwmoloyia
G
14 Tuvaik 36 Eyyaun - MNadaywylkod AyyAikad Eminebo A' 14
a 1 rmoudi AnUOTIKAC C2 - TUOTOTOLNMEV
Exnaibevong, [taAwkd o - Emtinedo B'
P66og B2 TILOTOTIOLN UEV
o)
15 Avbpa 56 Eyyapog - Akadnuia OXI Eminebo A' 23
G 2nadida  MutlAqvng, TILOTOTIOLN UEV
E€opoiwon o
Kamodiotplako
Meteknaibevo
n oTo
ANEEavEpog
AgApoulog,
MeTtamtuxLako
oto EAI,
Awoiknon
Exnawdeutikwy
Movadwv
16 Avépa 50 Ayapocg MNatdaywylkn OXl Eunelpka 19
G Axkadnulia,
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E¢opoiwon
Kamodiotplako
17 Tuvaik 49 Eyyaun - Noawdaywyikn C2 Enineéo  A' 20
a 1 roudi Akadnuia ™G TILOTOTIOLN UEV
Adploag, 0
MeTtamtuxlako
AvBpwmoloyia
G
MavemotuLou
Awyaiou

Epeuvntikad anoteAéopata

H HeEAETN TwV €UPNUATWY MOG TOOO amd TI( CUVEVIEUEELG OCO Kal oMo TN OCUMUETOXLKN
napatnpnon enétpePe va Slakpivoupe OTL umapxouv SLadOPOMOLNCELS OTIG YVWOELG TWV
EKTIALSEVTIKWYV TNG MPpwToBABuLag ekmaideuong mou umnpeTolVv oto vnol tng AéoBou, 600 Kal
ot avTIANYPELS Toug amévavtt otig TMNE. O BaBuog mpooBactuotnTag Twy KMALGEUTIKWY KAl Ot
YVWOELG TOUG yUpw amo Tig TMNE Kot TIG VEEG TEXVOAOYIEG ouvVaPTATAL LE TO OXOAElo UTInpeaiag
TOUG Kal Pe TNV nAkia toug (Kapudag, 2007:17, 32, 34) Mo cuyKeKPLUEVA, OL eKTTOLSEUTLKOL OTa
Snuotika oxoAeia tng AéoBou bev £xouv TANpn npocBaon otov e€omAlopd TMNE Kol umapyouv
coBapécg eAAelP el OTNV UALKOTEXVIKN UTIOSOUN, OTN OTEAEXWON TWV EPYAOTAPLWV KOBWE Kot
ENeWPN TEXVLKAG UTTOOTAPLENG.

H vyewypadlk Katavoprn Twv OYoAslwv €mdpd ONUAVIIKA OTNV  TEXVOAOVLIKN
oavopoloyévela, (Joo et al.,, 2015; Aodovtor, 2010) adol to {ATnUA Twv eAAeiPewv TOU
napouaotalouv ta oxoAeia tng umaiBpou €vavtl TnG MOANG elval coBapod. e auTA amouolalel
oteAexwHEVO epyaoTtnpl TMANPOPOPLKAG Kol OAOKANPQA OXOAIKA OCUYKPOTAHATA 1 TAEELG
oteyalovtal o oteva Auopeva. Emiong, ol oxoAlkég aibBouoeg &g SLaBETOUV NAEKTPLKO Kol
NAEKTPOVIKO €€OMALOUO Kol o€ TTOAA oxoAeia evromiotnkav eAelelg o €l6IKO TPOOWTILKO
(MES6).

Mapatnpnbnke £€vtovn TMPOOKOANNON Ot EEMEPUOUEVECG EKTIALOEVUTIKEG HEBOSOUC, OMWC
nanayaAia, anmootnOwon Kal GpwToTuTieC. H empUAOKTIK OTACN EVOVTL TWV VEWV TEXVOAOYLWV
odeiletal otV EAATTA ETOLLOTATA KOL TNV AYVOLA TWV EKMOLOEVUTIKWYV yLa TG SUVATOTNTEG TOUC
otn Sibaktikn Stadikaocia. EAdxLoToL amnd Toug CUPUETEXOVTEC SAwoay OTL Ba pUmopouoay Vo TIg
XPNOLLOTIOLO0UV CUOTNUATIKA Kol va umepPBolv tnv mapadoolakr SaoKAAOKEVIPLKN
Sbaokalia, wote va vAomoloouy éva SLaBepaTikd Habnua pe peptkn n Anpng xprion TMNE kot
va SnULoupyrnoouV €val KALVOTOUO eKTTALOEUTIKO TtepLBAAAOV OToU oL HaBnTtég Ba €xouv evepyn
€UMAOKN otn puadnon kat otn AqPn anopdcswv.

Mapdyovteg avadoplkd Pe TNV NALKIA KoL TNV TIPOoUTNPECLa TwV CUUUETEXOVTWY daiveTal
WG enMNPeAlouV TIG YVWOELG KAl TLG TTeEMoLlOnoeLg toug évavtl twv TME. H nAkkia oxetiletal aueoa
He To Babuod xpnong kat aflomoinong twv TME, adol emnpedlel tn 6dBeon aAAd kal tnv
LKOVOTNTO TOUG VAL EVOWHATWOOUV TIG TMNE otnv ekmatdeutikni dtadikaoia, Omwe onUELWVOUV Kal
QAAEG EUMELPLKES EpEUVEC (Zupewvidng, 2013: 1-9; Hoffman, 2001; Halverson, 2009).

000 UkpOTEPN €lval N NALKLA TOU EKTTALSEVUTLKOU TO00 BETIKOTEPN N oTAoN TOoU, N d1aBeon
KOl N LKAVOTNTA TOU yla evowpatwon twv TMNE otnv eknmadeutikn dtadikaoia. Ol eknatdeutikol
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HE Alyotepa Xpovia mpolnnpeoiag dpaivetal va kavouv Heyalutepn xprion Twv TME yeyovog mou
mubavov odellete oto OTL £lval Kot VEAPOTEPNG NALKIOG OTIOTE KAl TTIEPLOCOTEPO €EOLKELWUEVOL
HEe TG TMNE avadopikd pe Toug ouvadEAPOUC TOUG PE TIEPLOCOTEPA XPOvia umnpeciog. OL
HeEyoAUTEPOL NAKLOKA ovTIHeTWIilouv SUOKOAlEG Kol elval emipuAaKTIKOL MLag Kol oL
texvoloyleg dev unnpav mote uépog tng 6ikng toug ekmatdeutikng Sladikaaoiag.

Me tv nAkia daivetal va oxetiletal kat n EAAeWPn CUUMVOLAG KAL N N EMOLKOSOUNTIKN
ETUKOLVWVLA Kal ouvepyaoia peTatl tTwv cuvadéddwy. Ot peyalutepol oe nAkia awoBavovtal
OTL oL veotepol cuvadeldol Toug &g Toug o€Povtal, ival avtaywviotikol kat &g toug Bonbouv
va punBouv otnv Ynolakr emoxn. AviiBeta, oL HikpotepoL Slateivovtal OTL oL LeEyaAUTEPOL O€
nAio ouvadeldol elval KaUTOMTOL AMEVAVTL TOUG KAl OTLG VEEG YVWOELG TIOU PEPOUV, TOUG
anaélwvouv kal 6 ocuvepyalovtal pall Toug mapaywyLka.

MapdAAnAa, To onuePLVO EAANVIKO oxoAelo SUCKOAEUETAL VO TTOPEUTEL OTN KOWVwWvia TG
nmAnpodopiag, adou oL TOALTIKEC TOU YIToUpyEiou KpivovTol wE AVETIOPKELG KL avopyavwTec. Me
aMa Adyla, umapxel Tieon amd TO EKMOLSEUTIKO OUOTNUA WC TPOC TNV EKMARPWON
OUVKEKPLUEVWY OLOOKTIKWY OTOXWV KOL O HaBnolakog Xpovog yla TNV TPOETOLUACIO Tou
KatdAANAou UALkoU dev emapkel. Me auto Tov Tpomo, n aflomoinon Twv TMNE otnv eKMaLSEUTIKN
Stadkaoia edpappudletal xwplg oNUAVTLIKA UTIOOTAPLEN Kal UTIAPXEL EAAUTH Katdption. H omola
empopdwon, Baoiletal MEPLOCOTEPO OTO TEXVOKPATIKO HLOVTEAO KOL OPKETOL EKTTALOEUTIKOL,
awoBavovtal ¢pofo, Evtaon Kal Ayxog OXETLKA HE TNV Evtaén twv TMNE otn Stdaktikn mpaén.

Ot eknatdeuTtikoi tng mpwtoBaduiag ekmaidbevong otn Aéofo yla va tapakoAouBrnoouv Tig
ETMUOPPWOELC - KAl OTn ouvexeia va mpoPouv oe xprion tTwv gpyaAeiwv TME otn ekmaltSeutikn
Stadikaoila - INToUV EMIOTAMEVWC KOl €VIOVWE KivnTpa 1 avILOTAOULOTIKA OdEAN, Tou
oxetilovtal pe poBoloyikn avénaon, emmAéov poplodoTnon N ETUTAEOV NUEPEC ABELAG.

EAdxLotoL ATav oL eKTalSEVTIKOL TTOU - KATA TN SLApKeLa TNG €peuvag - aflomoinoav tig TMNE
Kall Kat€BaAAav TPOOTIABELEG YLO VAL LU COUV TOUG LaBNTEG OTO KOGUO TWV UTIOAOYLOTWY Kal va
avantuéouv TNV KPLTIKA TOug otdon amévavit ot Pndlakeg mAnpodopleg mou TOUG
napovoialav. H SibaokaAia pe tig TNE duokoAa Ba dEpel KATL EVIEAWS KaALVOUpPYLO, €AV OL
ekmatdevtikol dev €xouv TNV KATAAANAN maldaywylkr Katdption. To ekmaldeuTikd cloTnua,
HEow TG SlapecoAdBnong twv mapandvw mapayoviwy, aduvatel va akoAouBnoeL TG paydaieg
oA\ayég mou ocupPaivouv otnv Kowwvia tng TAnpodopiag Kol TEVEL v avVaTTAPAYEL TLG
KOWVWVIKEG KOL EKTIOLOEVUTIKEG OVLOOTNTEG METAEU OATOUWY, OXOAElwV Kol EKMOLSEUTIKWV
nepldpepelwv (Apakad, 2014; Shampa, 2010).

OAoKANPWVOVTAG TNV MOPOUCLOCN TWV EUPNUATWY - PUE BAON TO MPWTOYEVECG EUMELPLKO
UALKO T1ou OUAAEEaue edappolovtag TG HeBoSOAOyLK TEXVIKR TwV NUSOUNUEVWY
OUVEVTEVEEWV KAL TNG CUMUETOXLKAG Tapatipnong SnULoupyrnoape TPELG TUTTOUG SLOACKAALKAG
TIPAKTIKAG. AUTEG €lval, N adpavng SLOAKTIKN TIPAKTLKI, N EUNVEOUCA SLOOKTLKA TIPOKTLKY KOL N
TeXVoP ALK SLSaKTLKA TPaKTIKN (Ztapatn, 2018, o. 407) (Ewkova 1).

Itnv adpavr Stdaktikn mpoaktiky, (Etkova 2) n aflomoinon twv epyaleiwv TME eivat
uNnéevikn, Kuplopxo SL8AKTIKO epyaAeio tou ekmaldeutikol eival n Gwrotumia, o Tivakog
okoAouBel TIOTA TO QVAAUTIKO TPOYPAUUQ, HE €PHOVH) OTO TamayaAilelv kol cuxva
Snuoupyouvtal o auTo To SLEAKTLKO TtEPIBAAAOV TALELG SUO TAXUTHTWV.

Kuplapxn popdn emkowvwviog eival o HOVOAOyOC Kol O EKMOLOEUTIKOG-aUBevTia
npoodEpel, meplypddel Kot PeTadibel yvwoelg otoug padnteG. Elval o ekmaldSeuTIKOG TG
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«amoduync» (Baylor, Ritchie, 2001: 5), o omolo¢ €xeL yeVIKEUHEVO XaUnAO emimedo
oAANAenidpaong Le TOUG HOONTEG TOUG, o OAN TN SLAPKELA TNG EKMALOEVTIKAG SLadikaolag.

Ot ekmatdevuTikol autAg TNG SLEAKTIKAG TIPAKTLKNG €ite dev €xouv empopdwOel kaBoAou
otig TMNE n mapakoAouBnoav povo tnv enpopdwon A' emumédou. H apvnTikr Toug 0Taon Evavtl
TwV Pndlakwyv epyorelwv oxeTileTal pe TNV EANEWPN YWWOEWV TTAVW OTLG VEECG TEXVOAOYLEC aAAA
KAl HE TNV XOUNAN OUTOMENOIONON TOUuG, O CUVOUAOWO WE TNV MPOOKOAANGN TOUG OTLG
napadoolokég pebddoug SidaokaAiag.

TNV eumvéouoa SLOOKTLKN TPAKTIKN, 0 HaBdntng mavel va elval madntikog §€KTNG Kal
avaAapPavel evepyntikd polo. Epeuva kat avalntd povog tou mAnpodopieg kot o SAcKaAOg
QOTEAEL OUVTOVLOTIKO PMEPOC TNG LABNTIKAC kKowvotnTtac. H eAeuBepia ékdpaong Twv HeEAWY TG
TaéN¢ amoteAel Baolkd XApAKTNPLOTIKO KoL AUTH N SLAoTOoN TPOAYEL TO HaBNnTr) o€ evepyd LENOG
™G KowotnTag, HEow tNG aAAnAerudpaoctikng aflomoinong twv TME kal Tng KAAALEPYELAG TNG
KPLTIKAG okEYNG. To pabnuoa amd amAni dadikaoia pHeETAdoong YVWOoEWV Kal MAnpodopLwv
HETATPEMETOL O€ Lo ToAuSUvaun atdaywykny dStadikaoia.
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Hpaxtixij Adpavijs Epxvéovoa Teyvoouaxij
Ad i AdaxTa Mdaxrua
Xapaxtypiotind | Tpaxti Hpaxruci Hpaxruxi
TNE . + +
Aoyiopika - + +
locg cuxaipicg - + +
Avraywvioniko Mepipaiiov + - -
Exnaideunikog Avlevria + - -
Epmioxi) Ma®nrav om Madnoiaxi Npagn . + +
EpmAoxi Ma®nrov pe nig TNE - - +
Kiviirpa oToug Madnriq - + +
Avarpogpodomnon n + +
AnAn Npoforn Wnerakou YAikou - + +
Tagn 2 Taxurrwy - -
EAcuOcpia Exppaong = + +
Napad £G M£0o301 A1 'S + - -
Kpmixi Ixiyn - + +
Asaroyog = + +
OAoxAnpwniki Afionoinon TNE - - +
Ara@cpankomra - + +
Zuvepyanki) Maénon - + +

Ewkova 1: XapaktnploTika SIOOKTIKWY MPAKTIKWV. (+ mTapouoia
XOPAKTNPLOTIKOU/SLEQKTIKN TIPOKTLKY, - ATTOUCLA XOPAKTNPLOTIKOU/SLOAKTLKN TTPAKTIKY))

Ewova 2: Anuopidia ava S16aKTIKN MPAKTIKY 0TOUG EKTTALSEUTIKOUC TNC MpwtoBadutoc
Exnaibevong NéoBou

Zupnepacpata

JUMMEPAOUATLKA, artd TNV apoloa €peuva, avadelkvuovtal SLadopomoLoeL oTn Xpron Twv
TNE amno toug ekmatdeutikouq. H apvntiki otdon mou kamotlot Statnpouv yla tn xprion twv TMNE
ebpaletal otnv éAewpn yvwoewv, otn XopnAn automemoibnon Kkal tnv TPOokOAAncon oe
napadoolokég pebodoug dtdaokaliag. H texvoloyikn avamntuén ev anoteAel mavakela yla Kabe
nPOPANUa otnv modeia, MOcO UAANOV AV ETUKEVIPWVETAL OTOKAELOTIKA OE TEXVOKPATLKNG
dUoswg Bépata, adrvovtag otnv dakpn PuxomaldaywyLlkeG Kal KOWWVIKEG Slaotdoels. H
texvoloyla Omw¢ kal n ekmaidbevon 6ev avamtlooovialL O KOWWVIKO KeVO, aAAd
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Slapopdwvovtal Téco amd autoug Tou T dnuloupyolv, OCO KL OO QUTOUC TIOU TN
XPNOLLOTIOLOUV.

Ta epyodeia TME pmopoUv adevog, va CUUMANPWOOUV KEVA Kal aSUVAMIEG TOu
KaBlepwUévou SLOAKTIKOU UALKOU OPETEPOU VA OUVELOHEPOUV OTO HETOOXNHUATIONO TWV
napadoolokwyv LeBodwv Stdaokaliag kat Tou meptBailovtog padnong. Ot TME mpoodépovtat
YLO TOV QMOTEAECLOTLKO OXESLAOUO EKTIALSEVUTIKWY SpaoTNPLOTATWY Kot Yo T Snoupyia evog
TMAOUOLOU KOl EAKUCTLKOU paBnaotakol mepBAANOVTOC TOU €UVOEL TN SLEPEUVNTLKN, EVEPYNTLKNA
Kal Snuoupyikn, Sltadpaoctikn, HABnaon. & AUTO TO YVWOTIKO MEPLBAAAOV, 0 ekMalSEUTIKOG Ba
KaTEXEL TN B€on tou opyavwtn TG Stadkaoiag pabnong KaL cuvepydtn tou pabntr, evw o
teAevtaiog Ba BplokeTal 0To KEVTPO TNG EKTALSEVUTIKAG Stadikaoiag.

‘Exovtag yvwon TAEOV TNG ONMOVTIKAG emibpaong mou €xouv ot TME ot oUyxpoveg
KOWWVIEG, €lval onUavtiko yla KABe xwpa Tou TNV evOladEPEL va £XEL TTapouaia Kal LoxU oTo
TayKOopLo yiyveoBal va emevdUoel otny eMpopdwon Twv ekmaldeuTikwy ot TMNE, og cuyxpova
Pnolaka epyadeia, otn SIKTUWON TWV OXOALKWY pHovadwy, otnv avaBabuion Tou Texvoloyikou
¢ SIkTUou Kot otnVv €€EALEN Tou YndLakolL TNE «KOGUOU» TOOO YLa TOUG HaBnTEC 600 Kal yla
TOUG EKTTALOEVUTIKOUG.

Elval pavepo nwg ta eunodia to omola MPEMEL va TTPOOTIEAQOTOUV YLO VO EUSOKLUNOEL N
oxéon petafL twv TME kal tng ekmaidevong dev eival Alya kot kapld aAAayr otnv eknaidevon
e pmopel va metuxel av &g yivel ocuveldnon otoug (6loug TOuG eKMALOEUTIKOUC Kal Oev
QMOTUTIWOEL OTLG SLOAKTIKEC TIPAKTLKEG TOUC. OL SACKAAOL E(vVaL ONUAVTLKOC TTOPAYOVTOG WOTE N
SLOOKTIKN EUMELpla VOl UTEL OTNV TPOXLA TNG KOWWWVIOG TNE yvwong Kablotwvtag tnv KoppLko
OUVOECO OVAUECO OTO VEO KOLVWVLKO UTIOKELLEVO KOl OTLG VEEG KOLVWVLKEG OVAYKALOTNTEG.

MPAKTIKA SLOTMLOTWVETAL WG XPELALETAL pLa avaSLapopdwan Twy MEMOLBACEWVY, KLVATPpWV
KOL TIPOKTIKWVY TWV EKTALOEVUTIKWY TNG MpwtoPfdbulag ekmaibevong, wote To OXoAsio va
uropéoel va odnynBet oto YndLako péANov. Aev apkoUV SLOKNTIKA Brpata Kal KATeuBuvtipLeg
YPOUUEG Yyl TOUG EKMOLSEUTIKOUG, aAAd pla oAOmAsupn kal o€ Bdabog ekuddbnon Ttwv
TEXVOAOYLKWV OVTIKELUEVWV LE OTOXO TN ouvexn eEEALEN Twv de€loTtiTwy Tou SaokAAou.

BiBAoypadia

EAAnvOoyAwoon

Apakad, H., KoUtpag, N., Makpidou, E. (2014). H mpdéoBacn otnv mAnpodopia: €€EALEN Kal
Pnolakd xaopa. 2to M. KaveAhomouAou-Mmnotn (Emup.), lotopia tng mAnpodopiag ano
TOV TIATIUPO OTO NAEKTPOVLKO €yypado. ABriva: Noutkr) BiBALoBnkn.

Babbie, E. (2011) Elcaywyn otnv Kowwvikn épeuva. ABrva: Kpttikn.

Bepyibng, A. (2012). H emuopdwon twv ekmadeutikwy otnv EANGAda wg Sidotaon tng
EKTIALSEVTIKNG TIOALTLIKAC. Emlotrun kat kowwvia, 29/012, 97-126.

MNnapBpipung, M. (2012). NonuOTOSOTAOELS EKMALOEUTIKWY YlA TNV OTMOTEAECHUATIKOTNTA TNG
empopdwong otnv evraén twv T.M.E. otnv ekmadeutikn mpaén. Avaktrnke otig 8-03-
2020 amno http://www.etpe.gr/custom/pdf/etpe2012.pdf.

MnapBpipng, M., Nanavng, E., Neodpwrtiotog, B., BaAkavog, E. (2010). AnoPelg ekmalSEUTIKWV yLa
v edpappoyn twv T.M.E. otnv ekmaibevon. Ito 70 mavel\nvio cuvédplo pe dlebvn
OUMMETOYXN, TEXVOAOYIEC TNG TTANnpodoplac Kal emikowvwviag otnv eknaidsvon, 23-26
YenmtepBplou 2010, 633-640. Avoktnonke oTLG 8-04-2020 ano
http://www.etpe.gr/custom/pdf/etpel562.pdf.

179



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES
Vol. 8 No. 1, 2020, E-ISSN: 2308-0876 © 2020 KWP

MaPpiung, M., Nanavng, E., PoupeAiwtou, M. (2009). O£upata kowvwvioAoyiag Tng eknaideuonc.
ABrva: Z16€pngc.

Cohen. L., Manion, L., Morrison, K. (2007). MeBo&oAoyia ekmalSeuTIKNG €peuvag. ABnva:
MeTtaiyuto.

Aaoutn, ., MuyddaAag, ., Toupmapidou, X. (2009). Néeg texvohoyie¢ otnv ekmaideuon.
AAe€avdpoumoAn: Natdaywyko TuRua Anuotikng Eknmaidsuong.

Depover, C., Karsenti, T., Koung, B. (2010). AldaokaAia pe Tn xprion tng texvoloyiag, Abriva:
KAewddapBpuog.

lwondidng, O. (2017). Nolotikég HEBOOOL €peuvaG Kal EMOTNMOAOYIA TWV KOWWVLIKWV
emotnpwyv. ABrva: T{LoAag.

Kapubag, I. (2007). Wndrakég moAels: Kowvwvia, Ppuyoroyia, Stadiktuo, aotikn yettovid. ABriva:
MNamnalnong.

Kupidng, A., Apdoog, B., Zakipidou, E. (2003). Notog dpoPatal Tig VEEC TEXVOAOYIEC: oL amoOPEeLg
Kall oL avTIAAPELS TwV ekmatdeUTIKWV TG NpwTtofabuiacg Ekmaideuong yla tnv eloaywyn
™¢ MAnpodoplakng Emikowwviakng TexvoAoyiag oto eAAnVIKO AnUOTIKO XXOoAgio:
Epeuva nediou. ABnva: TunwdNtw .

Kwvotavtivou, K. (2005). AtdackaAia kot pabnon oe pia cuyxpovn kKowwvia. Xto . PeTaAng,
(Emp.). Ou mponyuéveg texvoloyieg Sladiktuou oTnV UTNPEcia tng pabnong, 21-34.
ABrva: Kaotaviwtng.

AwokomoUAou, E. (2010). H oxéon tTwv eknmaldeutikwyv He Ti¢ TME. Eumodia Kol TMPOTACEL
OQVTIHETWILIONG. 2Tto A. T{woyiavvn (Em.), Ou TNE otnv eknaibevon, I, 659-663,
KépwOoc.

AUTpag, A. (2000). Kowwvia kat epyacia: O poAog TwV KOWWVLIKWV Tafewv. ABriva: Namnalnong.

Makpakng, B. (2000). Ynieppéoa otnv ekmaidbevon. Mia KOWVWVIKO-EMOIKOSOUNTLKA TIPOCEyyLon.
Metaixulo: ABrva.

MikpomouAog, T. (2006).0 urtoAoyloTh¢ WG yVWOoTIKO epyaleio. ABriva: EAAnvika MNpappata.

NikoAdou, X., Miapumapouong, X. (2017). Z0yxpova KowwvioAoyLkad Intripata. H Kowwvikn Kal
TIOALTIKN ekmtaideuon e TN xprion Twv VEwv texvoloylwv. ABrnva: Gutenberg.

ZaBpakng, M. (2013). MikpokowvwvioAoyia KoL TOLOTIKA €peuva: OswpnTikad apadeiypata Kot
EUTELPLKEC edappoyES. ABAva: KpLtkn.

Ztapdtn, M. (2018). T.M.E., AbaokaAia kat Ppnodlakd xaopa: Ané tn Bswpia otnv npaén;. Zto M.
lewpyoytavvng (Emuy), 26° Alebveég Zuvédplo Aywyn Yyeiag, Mawdaywyikn latpikn,
Kowwvikn MNawdaywyikn, ZupBouAeutikn, AlamoAttiopkotnta kot Ewdikn Aywyn, 395-
413. Natpa: Zuvedplakod kat MoAttiotiko Kévipo Mavenotnuiov Matpwv.

Jupewvidng, 2., Tkovpag, 2., ZaBBidou, K. (2013). Tpila xpodvia PeTA TNV eMudpdwon B emunédou:
OuL ekmawdevutikol KAvouv xprion Kal aflomolouv TS TeXxVoAoyieg mAnpodopiag Kat
ermukowvwvwwy (T.M.E) otnv ekmadeutikn- Stdaktikn dtadikaaoia;. H mepimtwon tou vouou
KaBaAag. e-Meplodiko emiotripung Kat texvoloyiag, 1-10.

Tdaoon, 0. (2014). OL OX£0EIC TWV EKMOLOEUTIKWV WE TIC TEXVOAOYLEC TNC TAnpodopiag Kal
ETUKOWVWVLWV O0TO oXoAeio. EmiBewpnon ekmatdeutikwv— Emotnuovikwy Bepdtwy, 1,
200-21.

Toamapa, =. (2014). Itdoel Twv KABNYNTWV YEPUOVIKAC YAwooag w¢ mpoc T T.M.E.,
ovaoToATikol mapayovteg otn xprion T.M.E. 0To padnua Kot avaykeg eMpopdwons. Xto

180



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 8 No. 1, 2020, E-ISSN: 2308-0876 © 2020 KWP

0. Zapoapa (Em.), 30 MaveAAnvio ekmaldeutikd ouvédplo Huablag Naouvoa, 110-122.
AvaktrOnke otig 8-04-2020 amno
http://hmathial4.ekped.gr/praktikal4/VolD/VolD_110_122.pdf.

ZevoyAwaoon

AECT. (1977). The definition of educational technology. AECT task force on definition and
terminology. Association of educational communications and technology. Washington:
DC.

Al-Fudail, M., Mellar, H. (2008). Investigating teacher stress when using technology. Computers
and education, 51, (3), 1103-1110.

Becta. (2003). What research says about using ICT in maths: Educational communications and
technology agent.

Collins, A., Halverson, R. (2009). Rethinking education in the age of technology: The digital
revolution and schooling in America. New York: Teachers College Press.

European Commission. (2015). Survey of schools: ICT in education. Avaktr|Bnke otig 8-04-2020
amno https://ec.europa.eu/digital-single-market/node/51275.

Fullan, M. (2007). The new meaning of educational change. London: Routledge.

Joo, Y. )., Lim, K. Y., Kim, N. H. (2015). The effects of secondary teachers’ technostress on the
intention to use technology in South Korea. Computers and education, 95, 114-122.

Leask, M., Younie, S. (2006). Communal constructivist theory: information and communications
technology pedagogy and internationalisation of the curriculum. Journal of information
technology for teacher education, 10, 116-134.

Levine, D., Levine, R. (1996). Society and education. Boston: Allyn and Bacon.

Mumtaz, S. (2000). Factors affecting teachers' use of information and communications
technology: a review of the literature. Journal of information technology for teacher
education, 9 (3), 319-342.

NFG on Educational Technology. (2006). Position paper. Avaktifnke otig 8-04-2020 amod
http://docplayer.net/1959827-2-6-educational-technology-position-paper-national-
focus-group.html.

OECD. (2014). Annex 1. The OECD definition of the ICT sector. Measuring the information
economy.

Pelgrum, W. J. (2001). Obstacles to the integration of ICT in education: results from a worldwide
educational assessment. Computers and education, 37 (2), 163-178.

Richards, C. (2004). ICT in teacher education: some common misunderstandings and dilemmas.
AvaktiOnke otig 8-04-2020 ano
https://www.idi.ntnu.no/~terjery/Gammelt/PPU4223/H06/Pensum/Some%20Common
%20Misunderstandings%20and%20Dilemmas.pdf.

Spante, M., Hashemi, S. S., Lundin, M., Algers, A. (2018). Digital competence and digital literacy
in higher education research: Systematic review of concept use. Cogent education, 5 (1),
1-21.

Shampa, P. (2010). Digital divide and economic wealth: eidence from asia- pacific countries. In
Tarig, A. (Ed.), Developing sustainable digital libraries: Socio-technical perspectives, 311-
322, New York: Information Science Reference.

181



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 8 No. 1, 2020, E-ISSN: 2308-0876 © 2020 KWP

Skutil, M. (2014). ICT as one of the teaching methods at primary school from a teacher’s point of
view. Problems of education in the 21st century, 61 (61), 105-112. AvaktOnke otig 8-04-
2020 ano http://www.scientiasocialis.It/pec/files/pdf/vol61/105-112.Skutil_Vol.61.pdf.

Snyder, T. D., Hoffman, C. M. (2001). Digest of education statistics, 2000. U.S. department of
education. AvaktrBnke otig 8-04-2020 amno https://nces.ed.gov/pubs2001/2001034.pdf.

Trimble, S. (2003). Between reform and improvement in the classroom. Principal leadership, 4
(1), 35-39.

Tziafetas, K., Avgerinos, A., Tsampika, K. (2013). Views of ICT teachers about the introduction of
ICT in primary education in Greece. TOJET: The Turkish online journal of educational
technology, 12 (1), 200-209.

Wicklein, R. C. (2004). Critical issues and problems in technology education. The technology
teacher, 64 (4), 6-9.

182



== MULTILINGUAL ACADEMIC & j\/

MULTILINGUAL ACADEMIC (
JOURNAL OF EDUCATION
AND SOCIAL SCIENCES

T www.kwpublications.com

2] ISSN: 2308-0876

Critical Literacy in Preschool Education Classroom

Aikaterini Kokozidou, Efthymia Goti, Konstadinos Dina

To Link this Article: http://dx.doi.org/10.46886/MAJESS/v8-i1/7281 DOI: 10.46886/MAJESS/v8-i1/7281

Received: 08 April 2020, Revised: 19 May 2020, Accepted: 23 June 2020

Published Online: 19 July 2020

In-Text Citation: (Kokozidou, Goti & Dina, 2020)
To Cite this Article: Kokozidou, A. Goti, E., & Dinas, K. (2020). Critical Literacy in Preschool Education Classroom.
Multilingual Academic Journal of Education and Social Sciences, 8(1), 183—219.

Copyright: © The Authors 2020

Published by Knowledge Words Publications (www.kwpublications.com)

This article is published under the Creative Commons Attribution (CC BY 4.0) license. Anyone may reproduce, distribute,
translate and create derivative works of this article (for both commercial and non-commercial purposes), subject to full
attribution to the original publication and authors. The full terms of this license may be seen

at: http://creativecommons.org/licences/by/4.0/legalcode

Vol. 8, No. 1, 2020, Pg.183-219
journals/journaldetail/ MAJESS JOURNAL HOMEPAGE

Full Terms & Conditions of access and use can be found at
https://kwpublications.com/pages/detail/publication-ethics


https://kwpublications.com/pages/detail/publication-ethics
http://creativecommons.org/licences/by/4.0/legalcode
https://kwpublications.com/journals/journaldetail/MAJESS

== MULTILINGUAL ACADEMIC & j\/

MULTILINGUAL ACADEMIC J 0 U R NAL 0 F (p
JOURNAL OF EDUCATION
AND SOCIAL SCIENCES
e
] ISSN: 2308-0876

Critical Literacy in Preschool Education Classroom

Aikaterini Kokozidou, Efthymia Goti, Konstadinos Dinas
Preschool Teacher, Coordinator of Education for Preschool Teachers, Professor of Linguistics,
University of Western Macedonia

O Kpitikog Mpappatiopog atn XxoAwkn Mpaén tov
Nnmaywyeiov

Aikatepivn Kokodlidou, EuBupia N'wTtn, KwvoTavTtivog A. NTivag
Nnmaywyog, Zuvtoviotpla Ekmatdeutikol Epyou Nnmaywywv, Kabnyntrig NMwaocoloyiag,
MNavemiot o Autikn¢ Makedoviag

Abstract

During the last years, educational curricula are being reformulated in an attempt to introduce
innovative practices, with a view to strengthen and emancipate students, to realize the power of
discourse in building realistic situations, and hence to treat it as a means that can be used to
impose strength, but also as a means to negotiate it. With this consideration in mind, the purpose
of the proposal presented in this article is, whether and to what extend preschool students are
able to develop critical thinking by analyzing a multimodal text (a poster of Children's
Ombudsman regarding children's rights). This article presents whether students can analyze and
guestion power relations, whether they can comprehend the purpose and ideology of each text,
whether they can approach each text in a way that can gradually lead them to understanding the
world around them, and to their active participation in society. Therefore, the present article will
highlight the need for language teaching through the prism and the principals of critical literacy
(and) in pre-school education. In particular, the article shows the proposed methodology for the
study and comprehension of a text under the four perspectives of critical literacy: the text and
the context of communication, the text as a linguistic and conceptual structure, the text as a
social practice and the text as an object of evaluation.

Keywords: Critical Literacy, Preschool Education, Poster, Multimodal Text.
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NepiAnyn

Ta tedevtaia xpovia aAAGlouv Ta TPOYPAUMOTA OTIOUSWY OTO EKMALSEVUTIKO CUOTNUA OE WL
nipoomnadela va LlcaxBoUV KOLVOTOUEG TIPAKTIKEG OTNV ekmaideuon, HUe oTOXO oL HabnTég va
evbuvauwBolv kalt va xewpadetnBolv, avtihappavopevol tn SUvaun Tou Adyou OTn
SLapopPwaon TNG MPAYHATIKOTNTAG KAl AVTIIUETWT{OVTAG TOV WG EVa UECO HE TO OMolo n oxug
eruBaretal, aAAd kot kaBiotatal SlampayUateUoLpn. 2To MAALOL0 auToU Tou TIPOPBANUATIOUOU
1o {NTOUPEVO TNG SLOAKTLKN G TPOTACNG TTOU TaPoUaLAleTal oto apBbpo autd eivat av KoL GE TIOLO
BaBuo oL HabnTEG TOU vNrlaywyeiou, HEOW TNG AVAAUGCNG €VOG TTOAUTPOTUKOU KELWEVOU (HLaG
adioag Tou Zuvnyopou tou Natdlol OXETIKA PE T SIKALWUATA Tou), SUvVaVTAL Va ATTOKT|GoUV
KpLTikr) okéPn. Av umopouv, dnAadn, va avalloouv kat va apdlopntrioouvv oxéoelg e€ovaoiag,
ov prmopouv va avtiAndBouv Tov okomo Kal tnv Wbeoloyia mou Slamepva KABe Keipevo, pa
TPooéyylon mou, otadlakd, Ba Toug odnynoetl adevog oTnV KATAvOnon Tou KOGHOU TIoU TOUG
TEPLBAAAEL, ADETEPOU OTNV EVEPYH CUUUETOXI TOUG 0TNV Kowwvia otnv onoia {ouv. EMopévweg,
Ba katadeyBel n avaykalotnta TnG YAWoolkng StdaokaAiag péoa amnod to mpiopa KAl TIG apxXEC
™G TMaSOYWYLKAG TOU KPLTIKOU YPAUUOTIOHOU (Kal) otnv TPooXOoAlkn ekmaidsuon Kal
—eldlkotepa— n MpoTelvopevn peBodoloyia otn peAétn kat mPocAnyn evog KELLEVOU UTIO TLG
TECOEPLC OMTIKEG TIOU TIPOTEIVEL O KPITIKOG YPOUUATIONOC: TO KE(PEVO Kal TO TAQLolo
ETUKOLVWVIOC, TO KEIMEVO WG YAWOOLKA KoL VONUATIKI Sour, TO KE(UEVO WG KOWVWVLKNA TIPAKTLKA
KOl TO KELUEVO WG aVTIKEIPEVO afloAdynong.

NEEeLGKAELOLA: KpLTIKOG Mpappatiopog, MpooxoAwkn Eknaideuon, Adioa, MoAutpormiko Keipevo.

Eltcaywyn

210 mAaiolo ouvedplou yla tov Kpttiko Mpappationo otn IxoAkn MNpdén, o cuunodaolo mou
Sopyavwoape (FTwtn, Ntivag, & Kokolibou, 2014), to onoio Atav adlepwpévo otny mapouciaon
tou oxedilou epyaciag «O Aukoc aldwe: nwe va 'vai, nwe; Waée kat Ga Bpelg, KpLTIKA av To
OKEPTEIC», EMLXELPAOAUE va avalnTHOOUUE amavinoelg ota €€ng epwtiuata: Exel Béon o
KpLtikdg Mpapatiopog Kat oL SLEAKTIKES TOU TPAKTLKEG —KalL OE Ttola EKTo.on— oto Nnrmiaywyeio
N TPETEL val TOV oI OOUE yla apyoTepa, otav ta maldld «wpLudcouvy; Eivat o B€on ta vAmia
va nopakoAouBrnoouv kal va eurmAakolv o€ éva oxedlo epyaciag mou Ba mpoomabroel va ta
HUNOEL OTIG apXEG Kal TIg peBddoug Tou; MmopoUv oL vnTiaywyol Hag —XwpLg va €XouV pog
ToUTO €l8IKEG omoudec— va «Bydlouv mépa» éva Tétolo PpLAodogo oxédlo; H amavtnon oto
EpWINUA auTo uttnpée BeTIkN, KABWC oTo oXESLO epyaciag, mou avartuxbnke o€ 8 LAVEC, Tpav
HEpog 19 vnruaywyeia tou vopou Huabiag kat 22 vnmiaywyol mou unnpetovoav ¢’ autd TN
OXOALKN xpovia 2012-13.

H avtamokplon tn¢ omolag £€Tuxe ekelvn n mapouoioocn pag wbnoe va CUCTNOTOTIOW)COULE
Kal va otnpiéoupe BewpnTtikd ekeivn TNV mpoomndbela pe t ouyypadn tou BiBAiou O Kpitikdg
Mpauuatiouoc otn ZxoAwkn Mpaén: Apxilovtac amod to Nnmiaywyeio... (NTivag & Fwtn, 2016).

H adioa tou Zuvnyopou tou Matdlov

ITnVv gpyoaoia mou akoAouBel Ba mapoucldcou e £va oxESL0 pyaciag MOU EVIACCETOL OTO
1610 BewpnTikO MAQLCLO, OXESLAOTNKE KoL UAOTIOLONKE o€ vnmiaywyeio g Bépolag amod tn pla
€K TWV ouyypadEwv Tou apBpou autol. AVTIUETWITICAUE Kal EMEEEPYAOTHKAE Lo adiloa Tou
Juvnyopou tou Tatdtov (BA. O KATW) UTIO TO MPIoUA TWV TECOAPWVY AfOVWV TIOU TIPOTELVEL N
Natdaywytkn tou Kpttikol Mpappatiopou:
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0. TO KElUEVO KAl TO MAaioL0 EMIKOLVWVING TOU, LECA OO TO oTolo mpoBaretal To Sikalwua
Tou KaBe madlol aveaptNTwg YxpwHotog N aAwv Stadopwv va amolapfavel ta dla
SLKOLWUATA —TOUAQXLOTOV OTO TayVidL.

B. TO Kelpevo wg PO TN YAwootkn tou dour, OMoU ECTIACOUE OTN XPHON TWV OUCLACTIKWY
KOl TWV PNUATWY, 0TO AEELAOYLO TIOU XPNOLUOTIOLELTAL, OTLG YPAUUATOOELPEG KaL TA onpeia oTiENg
TQ omoio CUVOEOUV TO KELUEVO WLE TIG ELKOVEG KL WG TPOCG TN VOoNUatik tou Soun, Omou
EVTOTIOOLE TOL VONATA KL TA UTIO-VONLOTA TIOU TIPOKUTITOUV Ao TNV €mAoyr Twv AEEewv Kat
TWV ELKOVWV TIOU XpNoLUoTolouvTal, yla va eEUTNpeTnBOel 0 0TOX0G TOU TIOUTOU.

Y. TO KELLEVO WG KOWVWVIKI TTPAKTLKN OVIXVEVOVTAG TLG TTPOOECELG TOU CUVTAKTN, TO UDOG KOl
TO LOEOAOYLKO TIEPLEXOLLEVO TOU KELUEVOU Kall TIG OXEOELG e€ouaiag ou to SLEmouv.

6. To Kelpevo w¢ avrikeiuevo aéloAdynong, we mPog tnv eniteuén tou TeAlkoU TOU OTOXOU,
SnAadn tnv aAAayr TNG oTACNG KAl CUUTIEPLOPAC TWV TTALSLWY AAAA KAL TWV EVNALKWV amévavtl
ota «SLapopeTka» matdla.

Keipevo kot mAaiowo Emikowvwviag

To Kelpgevo OUVIOTA MO YAWOOLKA €VOTNTA TIOU QTIOKTA VONUO OE £€Va CUYKEKPLUEVO
ETUKOWVWVLOKO TAaiolo. Elval Baaoikn apxn TG ZUOTNULKAG AETOUPYIKNG MPAUUATIKAG (ZAT) otL
N EMIKOWVWVLIAKNA Tiepiotaon kabopilel oe MOAU peyalo Babuod tn yAwoolkn ékppaon (Foutoog,
2013), umapyxet dnAadn pla CUCTNUATIKY OXECN QVAUECO OTN YAWOOO KOl OTO KOLVWVIKO
ouykeipevo. H avtiAnyn autn €pxetal os avtiBeon pe to GOPUAALOTIKO TIPOTUTIO TNG MEVETIKAG-
MeTaoXnUaATIOTIKAG MPAUUATIKNC, TO omoio S€XeTal OTL N YAwoOoKN €kdpacn anoteAel andppola
NG YAWOOLIKNC LKOvOTNTOG TwV opAnTtwy (AUkou, 2000-2001). H ZAT Sev e€etalel Tn yAwooa w¢
€va auBaipeTo Kol pHeEPOVWUEVO davOopeVo, alla eEeTAlEL TAVTOTE TN YAWOOLKA XpHon oTo
OUYKELUEVLKO TNG TTAQLOLO HE TPWTAPXLKO OTOXO TNV KOTAVONON KAl EPLNVELA KOL TOU KELUEVOU
OAAQ KOL TOU OUYKELWEVOU TOU (TOU KATAOTACLOKOU I/Kal TOU TIOALTIOULIKOU), KaBwE Kal TG
OUOTNUATIKNG OXEONG METAEU KELUEVOU KOLL CUYKELUEVOU.

‘Etol, Aounoy, n vnraywyog deixvel otoug pabntég tnv adioa tou Zuvnyopou tou Natdlou kat
apxilel pla oulntnon pali Toug:
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EXw EXEIS EXEl

OA0l EXoYME AlkAICMATA!

oTL BAémete edw; -Exel ypappota. elati €xel ypappata; -fati eivoal xoptl. 2to xopti €xel
ypapuata. eAnAadrn os 6Aa ta xaptid €xel ypappota; Exel kL edw; (H vnrmuaywyog Seixvel tnv
glkovoypadpnuévn oeAida evog mapapuBiou.) -Ox. -Eival, yio va pag AéeL tL €xel 6w (o pabntnig
Selyvel to okitoo). eKatl T BAEéneTe €6w; -XopTo. -Mawdakia. -Eva «yUpw-yupw». -OxL, elvat puAog
TIou yupvael. *Qpaia. Tt vopilete OtL Umopel, EMOUEVWG, va Aéve Ta ypappata; -Ta matdakia
nailouv. -Mawdikn xopa. -Eival mawdld oto «yupw-yupw». *OAo autd To Xapti mwg Aéyetal; -
Xopti. -Elkova. -Elkéva og xopti. -EEwduAlo. *Eceic Aéte TL £xeL MAVW OTO Xapti 1 6TL AUTO ivat
€va xapti; Auto, OHWG, To XaPTLEXEL Ovopa. To Aéve apioa. Exete avakoUoel autr tn Aé€n; Exete
Eavadel kamou adioa; -Oxt. (H vnruaywyog deixvel pa aAAn adica ylo kamowa Beatpikn
napactaon.)
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oKL autn eival pla adioa. e Tt poldlel pe t 6k pog edw; -Elval xaptl. -Exel ypappoara. -Exet
€va oL, tou dev eivat aAnBwo, eivat lwypadLd. e And o to kataAaparte; -To éva Gtepod ival
UITAE KoL To AAAO Xpuoo. *Zwotd. MAdeL n adioa; (FEALa.) -OxL. eAe pog AéeL Timote; -Oxt. *Kalt
TOTE TLAETE va xpelalovtal auta Ta ypaupata; -Nat, vat, Katt A€t -MNa to mouAl. eNat. AéeL: Tou
Xpuao Tou MAL. (H vnruaywyog Seixvel kal tnv emdpevn adioa, mou tnv neplypadouv ta madld
HE Tov 1610 Tpomo. H adiloa adopd otnv evnuépwaon yla Tov maveAAaSIKO TaUTOXpovo BNAacuo).
eflati, Aéte, va odtafave tg dvo autég adiosg -Mag Aéve mpaypata. Nai, pag divouv
nmAnpodopieg. (H vnrmuaywyog dtafalel tnv adioa). Tt mAnpodopieg pag Sivel avtn; (yia tn
Beatpikn mapdaotaon). -AéeL ToU va To SoUE. -Moleg PEpeG. -OtL elval yia TouAL. *Molog Aéte va
v édtiate; (OL pabntég Sev amavrtouv.) Tnv €édtiafav autol TOU OpyAVWOAV QUTAV TNV
mapaoctacn Kot BEAouV va HaG EVNUEPWOOUV, yLa Va TIAKE va T SoUE.

e Ac Soupe Twpa ™ Sk pag adioca. Motog va tnv éptiae; -0 Lwypddog. -0 cuyypadéag. eNa
Soupue Alyo Tt ypadel punmwc BonbnBouue: Exw Exelg Exet OAOI EXOYME AIKAIQMATA! =épete
TL elval ta dikatwuata; -OxL. KL edw katw AéeL: Zuvryopocg tou Matdlov. Molog eivat autog; (Ot
pnobntég Sev amavtouv.) Mo xapnAda Aést: FTABPIHA. Z€pel, unmwce, Kamolog motavoul ival auto
To Ovopa; -Tou ouyypadéa. *Onwg o cuyypadeag evog BiPAlou; -Nat. Autog éypalde ta
ypappata. eKat ylati autog kot oxt o Zuvryopog tou Maidov; -Nat. -Kat ot 00, kupia. *Qpaia!l
Emeldn opwg 8¢ yvwpilete oUte TL elval Sikatwuata, oUTE TL lval 0 Juvryopog, Tpwta Ba
ooxoAnBoupe pe auta Kat petd Ba EavaoulnTRooULE.

To Keipevo wG YAWOOLKA KOl VONMOTIKA S0

KaBe keipevo ouviota doun amoteAovpevn amod YAWOOoLKA Kol GAAa (otnv mepimtwon tou
TIOAUTPOTILKOU KELUEVOU) oTolxela (m.x. lkova, NXo, kivnon K.AT.) kot ekppalel, umovoel r/kat
UTTOKPUTTTEL €va vOonua, antoteAel SnAadn pa yAwoaotikr kal vonuatikr doun. Eva keiuevo, yla va
Skaloloyel Tov XOpaAKTNPLOUO TOU, TPETEL Vol MANPOL KAMOLEG TPOUTIOBECEL], QUTEG TOU
ETUKPATNOE va xapaktnpilovtol w¢ SeikTeC KelUeVIKOTNTAC. TA TO YVWOTA Kal guplTEpPA
QTTOOEKTA KPLTNPLOL KELUEVIKOTNTAC €lval autd mou mpocdldploav ol Beugrande kat Dressler
(Beugrande & Dressler, 1981): a) ocuvoyn, B) mAnpo@opntikotnta, y) ouvektikotnta, 6)
TTPOUETIKOTNTA, €) SLUKEIUEVIKOTNTA, OT) NMEPLOTAOLAKOTNTA, KAl {) armoSekToTnTa. TA KpLTApLaL
outd cupBaAlouv otn cuveldbnTomoinon Tou TPOTOU opydvwong, cUOTACNG KAl KATOVONoNG
€VOG KELUEVOU, TO omoio Bewpeltal OxL pia amAn cupnapdBbson nMPotdoewy, aAAd pLa votnta
AOyou pe AettoupyLko xapaktipa, . (Apxakng, 2013, pp. 57-125; KoutocouAéAou-Mixou, 2004).

Me autd w¢ Baolkeg mapadoxEG n vnriaywyog cuvexilel tn oulAtnon Ue ta atdld:

eJtnV adioa umapxeL auTo To okitoo, N lwypadLd. Nwg vouilete 6t viwBouv ta madid; -Elvat
xapoyehaotd. -Nwbouv xapd. -Autdg, kupia, pe to peyaho otopa viwbel ¢ofo; *Eoeig ol
UTtOAOLTTOL TL TILOTEVETE, VIwOeL dOPo; -OxL, Xapd. -XapoUHEVOG ival, XapoyeAdeL. *QEAeTE va
Pnoioete kat va doLpe TL okEPteote; (Ta madia, otnv mAsoPndia toug, Pndilouv otTL gival
XopoyeAaoto to maldi. Qotoco, kamolol To Bewpouv PpoPLlopévo.) eAe xpelaletal va ivat pia
YVWwUn owaotr, eneldn tnv Yndloav ot o moAAoi! Mmnopet o kabévag va £xeL Tn yvwun Tou. Ag
ouvexiooupe. Tt AAAo pmopeite va neite ywa autnv ) {wypadld; -Ta maitdid yelave. -Auto to
natdakL 6e pmopel va avéBel otov PUAO, yloti £xel moANA madla (avadépetal oto madi mou
BplokeTal KATW amo Tov HUAo). -MAnwg tov dtwyvouve; Koita, eival €tol (delyvel Tn otdon Tou
owpatog). *TL kataAaPaivel €0V OO TOV TPOTIO TOU OTEKeTal, -Eival Aumnuévocg. -Tov
KopoideUouv Kal eivat Aurtnpévog. -OxL, autog nailel pali toug. Nupvaetl tov puAo. -Mati Sev €xet
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XWpo (evvoel OTL yla autov Tov Aoyo eival Aumtnpévo). Auto to madakt tou AésL: EAa, avéBa. -
Elval otevoxwpnuévog, ylati autog elval KATw Kot ol dAAoL mavw. -Mropel kat va yelaet! Aev
tov BAEnoupe! -BAémoupe amd Tiow. *OEAELG va TEL( WG TO CWMO Hag (owg delxvel T
alobavopaote pepkEG Popeg; -Nal eQpaia okédn! Oa kdvw pla mpotacn: va PByoupe
dwtoypadieg oTIg omoleg va paiveTal 0TNV ApXH) TO CWHA KATIOLOU TtalSLou, amno £04G, amno miow
KOl VO TTPOOTIOON OOULE vl LAVTEPOULE TO cuvaiocOnuad tou, BAénovtag Hovo To cwpa Tou. Meta
va Yupilel amo umpootd, va BAEMOUE TO MPOCWTO ToU Kal va BAEMoupE av pavtéPapue cwoTtd.
(H mpotaon yivetat Sektr. Ta madia pwrtoypadilovrat. AkoAouBei culntnon.)

eKataAafarte peplkd ouvalodnuata, av kot BAEMATE HOvVo TNV MAATN TwV CUUHABONTWY oag.
MNwg To Katadépate auto; -BAEmape ta xépta kat ta modia. -Kat to kepaAt. -Ki edw. *Evvoeig
ToUG¢ wpouc. -Nal. *Htav gUkoAo 1 SUokoAo va paviépete; -AUokolo. -Ae BAEMOUE TIC
datooULAes. *Twpa ag Eavadolpe tnv adioa kal To malddakL mou BploKeTal yuplopEVO Kal Oe
BAETOUE TO IPOOWTIO TOU. TEALKA WG Vouilete OTL ViwBEeL; -Elvat AUTtnUEVOC, yLOTl EXEL WHUOUG
ualepévouc. -Etvat xapoupevog! To keddAL Tou eival onkwpévo. -Aumnuévog, Kupla, eival Ta
XEPLO TOU KATW. *Evtatel. KaBEvag umopel va €xeL T yvwin Tou yla To cuvaicbnua tou maldlou.

Elkaotikn anodoon

H vnrmuaywyog Sivel éva ¢pUANo epyaciag oto omoio ¢paivovtatl OAa ta matdld mavw otov HUAo
kKal 8 daivetal To MPOCWNO QUTOU TOU PBplokeTol KATW. ZNTAEL OO TOUC HABNTEC va
{wypadioouv auto to madi and UnPootd, WoTe va GALVETAL TO TIPOCWTIO KAL T cuvalodnuata
Tou. TéAoG, va attloAoyroouv TIG €MIAOYEC TouG. Ta meplocotepa maldia to {wypddloav
AUTtnUEévo, KAoLa XapoUEVO Kal Eva BUHwWEVO.
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Maywpévn elkova

Ta madld mpoomabouv va MAPouV T oTdon Twv maldlwyv oTtov HUAO Kol va HIAooUV £T0L
OMwG miotevav OtL phovoav Kal autd. Akouotnkav ta €€N¢: -EAa, éAa va maioupe. -AvéBa pall
pog. -Ouye ano 6w, e og BEAW. -MAoE TO XEPL HoU. -O£AeLg va Ttaiéelg; To pepovwpEvo Ttatdi
HOAG EAEYE PETA TO oLUVALOBNUATA Tou: Xapd, étav To mpookaAovuaoayv, AU, 6tav To £5lwyvav.
Kamota avéBatlvav emavw, pall pe ta dAAa matdia.

*Ac oulntiooupe tTwpa Alyo kat yia ta uttoAouna matdid. Tt Aéte yia to madl mou kaBestal
oTov MUAO; -Eival xapoUpevo. To katdAafa amd to otopa. Eida t datocovAa. -Nai, sival
XOLOYEAQOTO. *TL AETE yla TO XEPL TOU; -Tou Sivel To X€pL, yla va avéBel. -Tou AéeL: EAa, avéBa
OTOV HUAO, €XeL Xwpo Twpa. -To Bonbacl. -Tou AéeL: EAa va o€ TpaBniéw mavw. eTwpa oG Souue
auTO To Ttadakt. -Eivat kopttodkt. Popdel pouotavt. -Mwg kaBetat €tol, kupia; -Na, £ToL (beiyvel
KATIOLOG TN OTAoN TOU KOPLToLoU otov HUAOo). -Tov kopoideUel ekeivov ou BEAeL va avePel. Exel
oVoLXTO TO OTOUA KOl Ta XEpla onkwpéva. -Nat, to Kopoidevel. -Eyw Aéw OTL Tou Aéel: Mnv
avéBelg! -Oxt, yeAdel. -M'eAdel Kal eival KAtw. *Evvoeic 0Tt elval okupupévVo; -Nat, elval oKUUPEVO.
e[Lati auto; -MNa va to PAEneL. -Tou pAdel. Na to akoUoel. *Evtael. Ag SoUpe Twpa AUTO TO
mald Akl (e To onkwEVO XEPL). TLAETE yla auTo; -Ekeivo To madAakL XalpeTAeL TO OLdAKL (KATW
aro tov HUAo). -Tou AéeL: Tela oou! O€Aelg va maielg; Katl to dAAo mawdakt AésL: OxL, dev €xel
Xwpo. -MaAwoave kal autdg mou eival KATw BUUWVEL KoL TIAEL omtitl. Aev Tov ayarmdel. -Oxt!
XapoyeAdel. -Nai, PAémoupe tn datcolAa Ttou. elldooL amd €04A¢ TUOTEUETE OTL €lval
XopoyeAaotog kot GAkog; (OAoL onkwvouv ta XEpLa, eKTOG amod €vav.) OL tepLocOTEPOL AoV
umootnpilete ot eival PpAtkds. Ag Soupe TL €xeTe va Telte yla ta Vo dAAa matdld mavw oTov
HUAo. -Agv kavouyv Tinote. -Eival xapoyeAaotol. -Ae HAAve, yeAAQVE.

A¢ favaBuunBoupe TL eilmate: Ta mMeploocotepa madld Bswpeite oOtL eival AKa,
XOLOYEAQOTA, OTL TPOCKAAOUV TO TALSAKL TTOU £lval KATW ard Tov HUAo va aveBeL kat va maiéet
poll Toug. YITApXEL KoL AUTO TO KOPLTOAKL YLOL TO OTOL0 KATIOLOL TILOTEVETE OTL Elval XOLOYEAAOTO
Kal GIALKO, Karmolot OTL pofatal Kot KAmoLot Ot ivat Bupwpévo Kat Stwxvel To atdi.
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Anpoupyla adioag
Ta audid Bpiokouv AE€eLg, oL omoieg, dtav tig epapudlouyv, duvauwvouv tn puhia.
B

Nonuatodotnon tng AEENG «SikawpaTa»

e[vwpilete Tt Ba meL avaykn; -Na Bonbadape autol¢ mou dev €xouv TodLa, xépta... -Nat, va
TIoOUVE VEPO, va dAve... Tt aAAo; -Na gival Ta madld yepa, oxL appwaota. *Avaykn eivat o,tt
XPELA{OMAOTE, HeYAAOL KOl TLaLSLA, TTAPA TTOAU, yLo VA UNV KIVEUVEUOUUE Kal yla va JoUHE KOAQL.
eTL £xouv avaykn ta moidid; -Imitl. *TiL o xpelalovral ta matdld to ority; -Av Sev €xoupe, Ba
KPUWOOULE. -Kat Ba appwoTtriooue. -Oa poBopacte. #Ymapxouv apaye matdld mou dev £xouv
omity, ywa va peivouv; -Nai, kupia, to yudtakia. -Ta aABavakia. efati dgv €xouv omitt; -Asv
€xouv Aedtd. efati dev Exouv Aedtd; -Ta Swoave ota payalld Kol TEAELWoAVE. -Amo TNy tpamnela
Sev €xouv TNV Kkapta mou Balouv oto pnxavnua. Tn Balelg oto punxavnua kot Byalel Aedta.
eAnAadn, To pnxavnua auto PByalel, yevvael ouvexws AedTtd Kal To mPOPAnua eivatl av €xel
KATIOLOG TNV KApTa 1 0xL; -OxL, kamolol Sev £xouv TNV KAPTA. ATl Sev €Xouv TNV KAPTA; -Aev
NV Ipave akoun. -MnAnwg tnv mnpe n Pia n Awtatopia; (To ouykekpluévo BLBALo To sixape
Slapaoel otnv enételo tou NoAutexveiou). -Ae Soulelouve, yla autd Sev €xouve. *Qpaia. Mwg
{oUve Xwplig omity; Tu kAvouv; -Kolouvtal oTo MAPKOo. -ITa Mmaykakia. -E€w and aAla omitia.
eElnate ot xwpic omitt Ba viwBate poBo. Autd nwg va viwbouv apaye; -DoBouvtal moAv. -Epeig
UMOIVOUUE OTO OTTL pag Kot KAE(vOUpE TNV mopta Kal KAEWbwvoupe. -KAelvoupe kal ta
navtlovpla. -Kat 6 pmaivouv ol kakot. -Kat ot KAEDTteC. *EMOPEVWCE, TO OTITL HAG TpoodEpEL
aodalela Kal mpootatevel TNV Uyela pag. Elval mpaypatikd oAU onuovtiko va €XouvV oL
avBpwrmol €va omitl, €ivol éva amd to SIKOLWHOTO, QUTA TIou ovopdaloupe avipwmniva
Slkalwuara.

Ewootika

Ta nadd naipvouv udpacupata, tTa KOBoOUV Kot GTLAXVOUV LE QUTA TO OTITL TOUG KAl O,TL AAAO
emBupoLV.
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*TLAANO lvaL TOOO GNUAVTLKO va €xouv Ta tatdid; -Mopd Kat prapmnd. -Mag raipvouv yaAa.
-Qaynto. -Nawvidia. -Mag npooéxouv. -Mag mave otov ylatpd. -Mag Sivouv vepo. -Mag
maipvouv pouxa Kot marmoUTola. ®Av KATIOLo TaldAaKL SV EXEL OLKOYEVELQ, TL UTIOPEL va CUMBEL; -
Oa appwotnooUupE. -Mewvape. -Molog Ba pag MAEL OoToV yLaTPO, av oppwotrooupe; -Nat, Ba
neBavoupe. * MmopoUE VOl OTNPLXTOUUE OE KATIOLOV AAAO onuavTiko avBpwro otn {wn Uag; -
2N yloyld Kot tov mammnou. -Xtn Beia. -Tov adepd o kat tnv adepdn. -Tov vovo.

Elkaotika
Ta madila, o SutAwpévo xapti A4, koBouv kal lwypadilouv amnod tnv e€WTEPLKN LEPLA TO OTI(TL
TOUG KOl ECWTEPLKA TNV OLKOYEVELA TOUG.

* Tt @A\o xpetalovral ta modid; -Na tpwve. -Mati aAAwg Ba mebavoupue. -Kal &g Ba
HUEYAAWVOULE.

Zwypadikn
Ta madia {wypadilouv To paynto KoL TO VEPO.
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* Tt dAAo xpelalovtal ta madid; -Na toug ayopdalouv nanouvtola. -Kat pouxa. -Kpuwvoupe
XwpLg pouxa, Ba appwotrooupe. -Kat ta modia, av 6 popape manovtola. -Kat Oa matnooupe
TETPEC. -Kal aykadia kot Ba TpEXeL aipa.

Zwypadikn
Ot padntég Lwypadilouv oxeTIKA.

*TL @AAO vopilete OtL Xpelalovtal ta maldla; -Matyvidia. -Na toug ayopdlouv oL peyahol. -
Xaipopat, étav pou ayopdalouv ot peyahot matyvidia. -Na €xouve BLBAla. *Eival moAl onoudaio
KL auTo. MNarti motevete otL ta BLPAla eivat avaykn yla ta modid; -Mabaivoupe mpaypoata. -Nat
Kol TIAE oTo oxoAsio. Kt ekel pabaivoupe MoAAG paypaTa.

Zwypadikn
Ta madia {wypadilouv To oxoAeio.
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elOTL €lval KOTA TN YVWHUN OOG ONUOVTLKO va Tnyaivouv ta maldld oto oxoAeio; -Na
naBaivoupe ypappata. -Na nailouvpe npepa. -Na {wypadilovpe. -Na pabaivoupe aplBuoug. -
Na €xoupe to TpEvo NG BonBetag. Na ypadoupe. -Na €xoupe KataokeUeG. -Na Stapaloupe
napapvBia. -Na puteboupe. ofati OAa autd eivat anapaitnta; -Marti, av pag pwtroeL KATOoLoG,
TPEMEL VA EEPOUE. -Ma va TTAUE 0TO ANUOTIKO. -Ma va LABOUE TTPAYUATA KoL VOL T EXOU LLE OTO
HUOAO pog. -Ma va peyaAdwooupe. OL peyahol ta E€pouv. -Ma va eipacte é€unvol. *Qpaial To
oxoAeio pag BonBaet otn {wn! Mmopouv ta maldld va {ouve KaAd, av ival appwota; -OxL, va
elval kaAd. -Otav sipat appwotn, dev nailw. -OUte ape oxoAeio. *EMOUEVWE TO TTALOLA TIPETTEL
va £XOUV KL TNV UYELO_TOUG.

Zwypadikn
Ta madia {wypadilouv OXETIKA LE TO SIKalwUA Toug oTnv uyEla.

Avayvwon tou BiBAiou: «O Aplv éxace tov dpopo Tour, Kaumpépa (2010)

e[LaTL TAV TOOO ONUOVTLKO va €XEL OVoua 0 Aply; -MNa va tov pwvalouv. -EAeye ota {wa: MEla
oog, elpat o Apiv. #Otav xadnke amnod t GpuAn Tou, and toug avBpwroug tou éuotalayv Pe aUToV,
TLékave; -EPage va Bpel dAAouG. -Ta {wa. *TLEyve PeTd; -Aev Euelve. Eduye. -Ta {wa tov BsAav.
-Ox,, ta Awovtapla 6ev tov nBelav. elati e pmopeoe va peivel pall toug -Aev eivat
KpokOSelhog! Autol OAo KoAuumave. -Ae umopel va okapdaAwoel. -O okavtl{OXolpog Tov
Tolunnoe. oMot 0Aa autd; Aesv tov nBeAav pall toug; -Tov nNBelav. -O okavi{OXolpog Tov
Tolumnoe pe ta aykadia, ylati Atav pall oto puANo. *Tote; MNati, evw ta meplocdtepa {wa Tov
nBelav, 6ev €uelve pall toug -Asv ATav paipol. OL paipoldeg 60Ao mndave. -Kat Tpwve
UTTOVAVEC. -Ta tatdakia §gv TpwVe HOVO UIMAVAVEG.

eEmopévwg, o Apiv katta {wa nBelav va {noouv poadl, aAAa dev taiplalav. Eixav StadpopeTikeg
ouvnBeleg katl o Apiv 6e pmopouoe va yivel oav autd. Eixe tig Sikég Tou ouvnBeleg, ou €uabe
OUTTO TOV UITOLUTTA KOLL T LOLLA TOU Kol OAN tou tn ¢uAn, Toug Taka —Taka. KL eoeig €xete ovouata.
-Kaw peydAa ovoparta... *2wotd. Exete enibeta. Av dUo matdakia €xouv Lo dvoua, T.X. Mapia,
nwe Ba ta Eexwplooupe; -Oa Aépe n peydAn. eAl katdAafa. Exelg Eadépdla Kal oTnv OLKOYEVELA
oou oac¢ pwvalouv n Peyain kot n pkpn; -Nat. ®Eivol autog €vag Tpomog. Av untoB£ooupe OtL
£€pxovtal oto oxoAeio SUo maldakia mou ta Aéve Kal ta dUo Mwpyo Kat eival Kal ta SUo MEVTE
xpovwy, we Ba ta fexwplooupe; -Exouv ala peyala (ovopata). eNatl Exouv Sladpopetikd
eniBeta. Etol, pmopoUpe va TOUHE OTL €xoupe Tov lNwpyo Mamadomoulo kot tov Mwpyo
MtovAla. O Aplv, Aéel to mapapvBL, avike oe pia ¢uAn, toug Taka-Taka. Eceig mou Ba
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UOPOUCAE VA TIOUME OTL AVAKETE; € TOLA HEYAAN OMAdA TTOU oag KAVEL va Eexwpilete anod

aA\a madia mou Zouv, ag mMoupe, oe AAAN xwpa; -EAAnveG. -Nat, eipaote EAAnvec. Kat pAdpue
6la yAwooa kat kataAaBaivoupe o €vag tov aAlo.

Apopatornoinon tou mapapubiol «O Auiv £€xoos tov SpOUo Tou».

Elkaotika
Y€ €va XaptovL Pe MAaoteAivn KaBe matdi PpTidxveL TO OVOUA TOU, TTOU SNAWVEL TNV TAUTOTNTA
TOU KOl AGQLE OXETLIKA HE TO SIKOULWUA OTNV TAUTOTNTA KAl TV €BvikOTNTA.

P

Avayvwon tou mapapublov: «Aev nepdlel va eioat Stadopetikocy, Tovt (2011).

EmAéxOnke autd to  mapapubL ywa tnv eloaywyn Twv modlwv otnv €vvola TG
SladopetikotnTag. Meplexel Lovo ewkoveg dtadopetikwy adlwy kat tn ¢paon KATw amno Kabe
ewkova: «dev melpdlel va eioal..». ZKOMOG n €ooaywyn oto Owkaiwpa Twv maldiwv va
avtlpeTwiovtal xwpi¢ dlakpioelg, mou vAomolnBnke He tnVv enefepyacio TG EIKOVOG QMO TO
site Tou Zuvnyopou otnv eMopevn dpaotnpLotnTa (6mou UTtdpXouV avadopES TWV TALSLWY OTO
TapapUOL autd) Kal Tnv avdyvwon tou TpiywvodapoUAn. Metd tnv avayvwon oulntiénkav
Alyo kat ot SIKEG poG opoldTNTEG Kot SLtadopéEg.
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Enefepyaoia ekovag
H vnruaywyog Seiyvel otoug Habntég pa elkova (armo to site tou Zuvnyopou tou MNatdlov).

b £xe onjlaia v €ija kepirol
n ayop!, Atio Tioia yupa épxo?ra(,
G Tiowa N avika, Ti yAwesa pidduw,
Toa Eval N BPN6KEIQ Lo, T Buekafies
éw. Eyw AlKaiwha v peavii-
MEwTiCow T i8io pie T dMa Taida.
Kavas &v TETE va pe Kavei va

VTpETTohion 5/au> Trow Eipin!

*TL BAémeTE O QUTNV TNV €lKOVA; -Tpla mawdla. -Marti, kupla, ival €10l To cwua Toug; -Ta
KOKOAQ TouG €ival. eNat, eival Ta KOKAAAQ TOUG, 0 OKEAETOG TOUC. AUTA Ta Tpla adLd mwg eival,
MNwg potalouv; -Avo ayopla Kat €va Kopitol. -Auto elval pauvpo. -KL autd To Kopitol £xeL KATL
patia... -Etvat kwvelakt. *To tpito maudi; -Elvat ayopl. *Motalet pe ta aAa Suo maldia; -0y, o€
potalouv. -Elvat kovto. -Kat €xel kitpwva paAAld. *Emopévwg ta tpila madid eivat SltadopeTika.
O okeAeToG TOUC WG ivay; -Elvat 1dlog. -Tu ypadel, kupia; (H vnraywyog dtapalel oXeTIKA e
T0 Skalwpa va egivat 6Aa ta madla oo, avefdptnta amd 1o av eival Slapopetikd.) oTL
kataAdBate; -Na, onwc oto BLBALo. Aev melpalel va eival pavpo. -Asv Telpalel va €xXeL Kitpva
HOAALG. -Kat Tétola patia. -Nat, dev nelpalel va sivat kwvelakl. *Zwotda! OAot ol avBpwrol givat
Stadopetikoi, Pnloi, kovtol, pe Aeukd f TO OKOUPO O€pua, HIAAVE AAAEC YAWOOEG, TOUG
op€oouv aAAa tpaypata, aAAoL eival aduvatot Kat AAAOL TTLo TtaxouAol, aAAG Kavelg Sev MpEMEL
Va TOUG CUUTEPLPEPETAL AoYNHUOA Yo aUTO. Elpaote 6AoL avBpwrol kot afiloupe yla auTo. -larti,
Kupla, daivetal £tol; *Auth elval pla aktwvoypadia. Asiyvel ta KOKOAA pag. Eival e€wtepka
Sladpopetikoi oL avBpwmol, aAlAd wg ivatl amo péoa; -Eival idtot. -Nat, ta KOKaAd toug. *Nal,
€Xoupe OAoL KOKaAa, aAAA Kal Ta Opyava pag ivat dia. Onwg to otopdyl, n kapdid, ta
TIVEUMOVLA. Exete 6L moTé aktwvoypadia; (Ta matdid dev eixav St kaL n vnmaywyog Toug £8eLée
uia, evog xeplov.) Me tnv aktwvoypadia BAEMOUUE Ta KOKAAQ, TOV OKEAETO LOC.

Elkaotika
Y€ HAUPO KAVOOV GTLAXVOUV LE KNPOUTOYLA TNV aKTIvoypadia Tou XepLou Toug.
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Avayvwon napapuBilou

«O TpywvopapouAne», HAdmoulog (1997).

O TpwywvoyapoUAng eival éva PapL tou de polalel pe Kaveéva AANO Kal OAa Ta TTAQCLOTO TOU
BuBol Tov eupmailouv. Opwg, otav otov PBubsd eupdaviletal €vag peyahog Kivduvog, n
OLaLTeEPOTNTA TOU TIPOCHEPEL TN owTnPla o OAa Ta Papla. EMAEXTNKE yla avayvwaon, ENELON
avadEépetal otnv anodoyn Tou SladpopeTkoU.

Mavidt
Oa naioupe éva malyvibl. Meta Ba culntooupe ta cuvaloBnuatda pac. OAa ta madla Ba
yivete Papakia. Oa maoteite oduyta kot Ba ptidéete Evav kUKAo, otov onoio 6 Ba eivat eUKoAO
Va. UTEL O prwvod;apou)\nq, niou Ba Bpiloketal €€w amod autov.

Ta madLd mouv Snuovpynoayv Tov KUKAO, LETA TO TtaLXViSL, elmav Ot EviwBav AUTN TTou EUELVE
o TplywvoapoUANG £€w armo Tov KUKAO Kol Xapd tou Atav 0Aot pall. Autd tou Bpédnkav anéfw
elmav otL éviwBav AUTn, povald kat 0t (B8gAav va Umouv Héoa Kal auTd.

Kataypadn oe mivaka
*Ac ypaoupe os Tt eival StadopeTikdg o TplywvoPapoUAng amo ta urtdAouta Papla Kot o
TL polalel Pe auTa.

$e 11 Ewar o Goper)eos 46 T porafel;
» 'ﬁ\\ﬁuvof;ogoom-x = | rmrj‘)

.U>

eTwpa Vol 0Ké¢t00ue yla moto Xc')yo aMaéav ta Papla yvwun; -Toug éowoe. -Nai, Atav
€funvoc. -Edtiate xaptn. *To yeyovog OtL Atav £€umvog, ylati dev to A&epav o vwpig; -Tov
KopoLdevay. -Agv tov €kavav Tapéa. -Asv tov néepav. *Ta Papla ntav SladopeTikd anod Ttov
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TpwywvoyapoUAn. Autd ta duokoAee; -Oxt. -O TplywvoPapoUAng otevoxwpndnke, oxL ta
Papla. -Htav tpiywvo kat Bonbnoe. eNai, eneld) ntav SladOpPETIKOG, UMOPECE VA TOUG
BonBnoeL. Bprike pia béa mou oL aAlol Sev eixav okedtel.

Kataokeun adioag
Ol paBntég dtayvouv pa adioa xwplopévn o dUo UEPN. ZTO €va Aéve TL okepTOTAV TA
yapLa, mpv yvwpiocouv tov TplywvopapoUAn, Kal oto AAAO TL oKePTOTAVY, adoU TOV yVwpPLoaV.

|
EVOELKTIKEG AmMaVTNOELG:

a. NpLv tov yvwplioouv: -Aev eival £Eunvog, Kavel povo Tpiywva. -A! Ae punopet va Stafaoet. -
Elval tepméAng. -AéeL ta (Sla Tpayoudia povo. -Elvat koutog kat xalog.

B. Adou tov yvwploav: -Eivat npwag. -Na tou kavoupe ayaiua, emeldn pag Ecwoe. -Mnpadfo,
TpwywvopapouAn! -Exkave €va peydlo Tpiywvo: to ox€dlo yla va poag cwoel. -Eival €é€unvog. -
Elval kaAo¢ pe toug aAAouc.

MNpoodloplopdg Twy uneuBuvwy yla ™ dtaohaAion Twv SIKALWUATWY TWV TALSLWY

e[Mw¢ ovopalovral pe pio AéEn OAeC QUTEC Ol AVAYKEG Twv Taldlwy, wote otn {wh va
HEYAAWVOUV XapoUpeva Kal aodaAr; eMolog ¢povtilel va €xouv ta madld OAa auTd Ta
Sikawwpata; -Ou peyalrol. -Na, av dev €xouv éva omitt, va tapouv. -Kat matyvidia. -Na Bpouve
Aedta. *OL peyalol i ta matdid; -Ot peyalot. -Kat ta madia. *Anhadn, moteVeTe OtTL Ta motdLad,
avti va Bplokovtal oto oxoAeio, mou eimate OTL MPEMEL va Ttnyoaivouy, ivatl Sikaiwpd toug,
npénel va douAevouv; -Nai, va Bydlouv Aedtd, va mapouv omitt, pouxa, O,tL BEAouv. -KL eyw
Soulelw. BonBaw tn HOMA MOU VO OKOUTILOEL TO TILATA, TO TOTNPLA... -KL eyw Tnyaivw oto
xwpaodt. eMpaypatikd, auto eival Bonbeia! Eival €vag Tpomog, yLa va GULLLETEXOUV KoL TO TS La
OTO OTtTL Kal va Seixvouv OTL volalovtal yla Toug Yoveig Touc. MAnpwvovtoal Ta atdLd Yo QUuTEC
TI¢ SoUAELEG; -OxL. -Eyw mnyaivw pe tov marmnmol pou ota npofata. -Eyw maw oto payoall g
adepdnc pou. *EmopEvwe, BonBATE TIG OLKOYEVELEG 0OG KO EEKOUPATETE TOUC AyATINUEVOUG 0OC
avBpwrmoug. Qotoc0o, KAVEVOG amd €04¢ & OTAUATNOE TO OXOAElo, yla va SoUAEPEL o pla
Souleld mou Ba tov mMAnpwvouv. Yrmapxouv matdld mou doulelouv Kal Sev mnyaivouv oto
oxoAelo; -Ta yudtakio dev mnyaivouv. elati va k@vouv Katt tétolo;-Na, pmopel va eival
APPWOTOL OL YOVELG TOUG Kal ta oTéAvouv va SouAédouv. -Na pnv €xouv Aedta. -Eivar ptwyol.
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eQpaia! Kamola mawdia SouAelouy, yLati oL yoveig Toug eivat avepyol, SnAadn 6e SouAelouv oL
dlot, kamotot, yati, evw SouAevouv, dg Byalouv apkeTd xpnuata, ywa va {noouv. Exw pa
amopla: ylati dpaye KAMOLOG TIou €XEL €val EPYOOTACLO 1 €va payall Sev maipvel peyaloug va
SouAéPouv kat maipvel madld; -Ma va Byalet Aedta(!) eMNwg yivetal avuto; (O pabntng dev
anaviovoe.) Eoelg L Aéte; (Aev amavtoloe kavelg.) eZkedteite Alyo. Kamolog pumopel va mapet
Heyaioug, yla va SouAEPouy, kat maipvel pikpouc. O Mavvng eime, yla va Byalel Aedtd. Aev ta
MANpwveL ta tatdLd; AouAevouv Toaumna; -Oxt. ZToug PeyaAoug Sivel SEKA EUPW KALTOUG ULKPOUG
€va. *Emopévwg, divel meploootepa 1 Alyotepa oTouG UIKPoUG; -Alyotepal eKat £tol kepSilel
XPAHOTA, OMWG MG €lre o MNavvng. Yapxouv KAmolo SIKALWUATA, EMOUEVWE, TIOU OL PEYAAOL
elvat unmtevBuvol va ta dtacdaiioouvv yla ta matdid. Ag ypdPoue ToloL eivat autol.

“Tolol AIASPARIZOYN
Th DIEAIOMATA TR 1] A1l

O paayne
H popa

O Buw
H Sue

O vovos

MpoBoAn Bivteo yia tnv matdikn epyacia

https://www.youtube.com/watch?time_continue=1&v=GW7NVWO7HcU

*[lw¢ oag davnke 1o Bivteo; TL ExeTe va meite yla avtd ta madid; -EmAevay mdta. -Kat eiyav
€va odupl kat Eomalav METPEG. -AuTO €lval SOUAELY; *=€pEL KATIOLOG yLa aUTO; -OxL. *YIdpyouv
madld mou doulevouv MOAU okAnpd o€ pEpn Tou Ta Aéve Aatopeia. Amo ekel maipvoupe
HAapUapa KAl AAANEG TTETPEG, XPHOLUEG VLA TNV KATAOKEUN TWV OTILTLWV Hag, ag mouue, A Byalouv
oibepo, Xpuood K.ATt. TL GAAN SouAeld deixvel OTL kAvouv ta matdid; -Katt KAwoTtég. T elval auTo;
eEival apyaAelds. Me autr tn unxavi ¢ptidxvouv ta naldid vbdopata, xaAld, KouBEPTEG... Katt
AaANo; -Nat, €mAevav mudrta. -Tt ATav auto oto keddAL Tou, Kupia; *Aeg pa Awpida mou Atav
TIEPAOUEVN 0TO KEPAAL TOU TadLoV. Nopilw Ye auth Umopouoe va 0€pVEL TO GOPTiOo, TO KAPOTOL
HEoa oTO omolo NTav oL METPEC Tou €omace MAAAov. T dAho €delle; -Ebelfe ta madld oto
oxoAeio. *Ta idla matdid mou €de1€e vwpitepa; Autd mou SouAeuay; -OxL, OxL autd. -Eivat dAAa
natdia. -Mou &g SouAgUouv Kol MAVe oto oXOAElo, yla va yivouv €€umtvol. -Na mnyaivouv oto
oxoAelo, oL va SouAgvUouv... *Mmopouv ta matdtd va SouAsvouv, aAAG OXL TtApo TIOAAEC WPEC
Kall o TIOAU OKANPEC SOUAELEC, avaloya He TNV NAKL Toug. AnAadr) og AAAeG SOUAELEC KaL yLa
SL0POPETIKEG WPEG TA ULIKPA Ao Ta PeYAAa Tatdld. Asv IPEMEL OPWC VA EEXVAUE TO SIKAlWUA
Touc oto Talyvidi, Tnv éekoUpacn Kol To Sikalwpa va nyaivouv oto oXoAeio.

MpoBoAn tawiag: «Eva §€vtpo pia popa»

https://www.youtube.com/watch?v=V0z954xb0xM.

Mpwv yivel n mpoBoAn tng Tawviag, n vamaywyog AEeL 0Toug HabnTég otL adopd os Eva aldaktL
TOU ormoiou ta Sikatwpata £€(ouv KatanatnOel.
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Ewaotikn anddoon
Ta nodia Lwypadilovv, peta tnv mpofoAn tng tawiag, Tpia Skalwpota tou matdlov ta
omola €xouv katamatnOel.

Julntnon-enegepyaoia

e[lola Slkalwpata tou maldlol otnv tawia €xouv KatamnatnOel; -Aev €lxe omitl. -Aev eixe
OLKOYEVELQ. -Agv elXe VTOUAAma, oUTe KpePArtL. -OUTe alyvidla, oute vepod. *Qpaia. Oa dtafacw
OAa ta Sikalwpato mou €xou e ypadel 6w (o0Tov evwoloAoOyLIKO XApTn Tou €xel dnpoupynBel)
Kal Ba pou Aéte mola katanathOnkav kot mota oxL. Yyeia gixe; -Nat, aA\a dev eixe olpomL, oute
ocouTa. -Adou dev eixe papd va tou dwoel! #Xto oxoAeio mryalve, tL Aéte; -OxL, SoUAeve otov
Spopo. -Kat dev eixe dpilouc. -Eixe pido povo to Sévtpo. *ESw mou ypaape OTL Ta maLSLd PEMEL
va elval petagl toug loa, TLAEte; Nopilete OTL aUTO To TaldAKL elval (oo pe ta aAa rtadid; Eivat
(00 ag moUpe pe e0dg; -OxL, Sev eixe timote. -OuTe mayvidia. -Oute paynto. -Kal €mive vepd otov
Spopo. *Enmopévwg eixe katanatnbel to Sikalwpd Tou yla todtnta. TL AETE yla To Sikailwpa va
€XOUUE OAOL Ovoua; -Agv eixe ovopa. -Aev To dakouoa! -Aev to dwvale kaveic. *AnAadn, kaL va
elxe, 6ev to akoUoape, kKaveig 6 pAovoe pall Tou. To OVOUO TO EXOULE, YL VOl ETILKOLVWVOULE
HE TOUG AAAoUC, va ameuBuvovtal og EUAG, VO LA TTPOCEXOUV Kal va pag Sivouv onuaocio pe
OUTOV TOV TPOTIO. AV Kaveig 8 pag AAEL, &g pog mpoodwvel, elval oo va pnv unmtapxouue!

*Ac doU e, Twpa, epocov KatamatHOnkav Ta Sikalwpata autol Tou maldlov, TL6a pnopovos
va yivel, Tt Ba prmopouoe va KAveL o (810G 1 KATIoLoG AAAOG. AC TTOULE OXETIKA LIE TO VEPO KOl TO
daynto. -Na tou Sivouv aAloy, oL peyaiol. -Na TAeL o€ OTITL KAl va TeL: Agv €xw daynto, oUuTe
VEPO, oUTe Timote. -Mpénel va Bpet SoUuAeLd, va Byalel Aedta, va tapel va pacl. -Aesv Ba taipvel
moAAa Aedta@, Sev Ba tou Sivouv. eMdaAlota! Kat Tt Aéte OTL Umopet va yivel yla To Sikalwpd tou
va €XeL olkoyévela; -Na Ttael oe avBpwroug va pwtriosl: Mmopw va peivw pall oag; -Nat, va to
kpatrjoouv pall Toug. *AnAadn va To uloBetrioouv. Z€peTe, yivetal autod, Opwg dev eival Tooo
€UKOAO. Ae UMOpPEL KATOLOC VA TTAPEL OTO OTITL Tou £va Taldi £€toL amAd. MpEmeL va AL o
UTINPEOoLeC, va To SnAwoel, va umoypadouv xaptid. Maviwg, wmopsel va yivel, va Bpet dnAadn
avBpwroug rou Ba to ppovtilouv OTIWE N LOUA KOL O UITOLTTAG TOU. o TL yiveTal pe To Sikaiwpad
TOU va elval VYLEG; -MPETEL va TTPOCEXEL, VO UNV XTUTINOEL. -Av SV €XEL LOUA KOL TTOUTIA VAL TO
TIAVE 0TO VOoOKOoUELo. -Na kaAéoouv to aoBevodopo ot aAlot avBpwrol. -Na to Bonbrcouv ot
AaAAot

KoukAoBéatpo

*Ac S0UME PE TIOLOV TPOTO UMOPEL va TpooTateutel éva maldi, Otav kotamatouvtol to
Sikatlwpatd tou. Ag ultoBEcou e OTL Ttnyaivel oto oxoAeio kot kel 6ev To mailouv. Mapte TIg
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KOUKAEG kol Sdwote AUon oto molog Ba to Bonbroel. Ta madld maipvouv TG KOUKAEG Kal
autooxedlalouv PpTLaxvovTag oXETIKOUG SLaAdyous. Ta mpoowmna nou emAéyouv va Bonbricouv
To maudi elvat: a. H popd tou matdlol va To aykaAlalel, va To pWTAEL WG TEPACE OTO CXOAE(O.
B. H peyaAn adepdn va mael oto oxoAeio kat va deL TLyivetal. y. H Bela va cupBoulevet To maudi,
OTaV AUTO TAEL 0TO OXOAELO, va TteL ota AAAa tadLd ot Sev melpalel mou dopael SLadpopeTKA
poUxa Kol gival SlapopeTikd Kal oL CUMHAONTEG Tou Ba kataAdBouv OTL cuumepldpEpovtal
AaBogc. 6. H adepdn, mou tou AéeL Ot av dev alhagouv cuunepidopa, to maldi Ba maeL o GAAo
oxoAgio. €. O UMAUMAG, TOU To CUUPBOUAEVEL va TOUG AR CEL, VO TOUG TIEL OTL SEV €lval CWOTO va
TO SLWXVOUV Ao TIG KOUVLEC Kol T TOoUARBpeC. Na mel OtL €xel Sikaiwpa va Ttailel KL auTo eKel.
otT. H vova, n onoia umtooyetat oto matdi va €pBel 0To oxoA£io TOU Kot va LOAWOCEL Ta UTIOAOLTA
natdia. . O Belog, o omoiog AéeL oto maldi otL Ba mdel oto oxoAeio katl Oa metl ota AAAa modLd
va 1o naiéouv, ylati eivat oAU kaAd matdi, kot ol cuppadntég Tou Ba cupdwvrioouv. Katd tn
Slapkela TnG Spaotnplotntag ta moadid Bupndnkav tnv adioa kol oxoAiacav OTL Kot To maldi
€KEL ATAV LOVO TOU Kal Tav yU autov Tov Adyo AUTINUEVO.

MNpooBEToupe oToV TIiVOKO TIC VEEG LOEEC OXETIKA HUE Ta Tpoowma mou Staodalilouv ta
Sikalwpata Twy matdlwy.
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Elkaotikn anodoon
Ta madia {wypadilouv autov nou Bewpolv uTtelBUVO yia TN SlacPAAon TwV SIKALWUATWV

TOUG.

MpoBoAn Bivteo yla TNV Mpootacia oo TNV KAKOUETAXELPLON

https://www.youtube.com/watch?v=7zwqddjCXrM

*Nw¢ oag pavnke to Bivteo; -Ta maldLa dev MPEMEL va TA XTUTTAVE, YLATL TOVAVE. -Elval pikpa.
-Ae pmopoLV va Kavouy Tinote. *Mwg viwbouv ta madid, étav Ta xTumave n ta poPilouv kat ta
dwvalouv ol peyalot; -Aoxnua. -AUT. -KL epéva pe xtumouv. (Ta meplocotepa madld avépepav
OTL S€XovTaL cwHaTkA Bla.) eYIapxeL dpaye KATL TTOU UIMOPEL va KAVEL Eva LKpO Tadi Tote; (OL
pHalntég Buundnkav 6oa eixav pabel otn Slaxeipion tou Bupou.) -Nat, va el otom! -Mn pe
XTUTag! -Movaw. -Aumapat. -Na pou AAG KL eyw Ba kataAdBw. eMati dpaye oL LeYAAOL XTUTIAVE
Kamoleg dpopeEg ta madia; -Marti eivat mo peyadot. eAnAadn; -Na, eivat duvartot. -Ta maidia e
XTUTIAVE TOV pmopma. -Ot pikpol 6€ pmopouv va xtumrioouv! eEvvoeic OTL oL HeydAoL XTUTTAVE
TOUG ULKPOUG, ylati yvwpilouv ot ot iSlol e Ba maBouv timote; -Nat. *2to Bivteo £6elée pa
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€YKUO TIOU TNV KOKOUETOXELPLLOTAV EVaG AvEPAG KoL LETA €va TTALOAKL, ULKPO UE Hia KOUKAa. -H
HOUA YEVVNOE TO PWPO TNG. -MEeTA peyAAwoe. *EyLVe TO KOPLTOAKL PE TNV KOUKAA. H popd tng T
TIOTEVETE OTL €ViwBe, Otav o avépag TNV Kakouetaxelpllotav; -QoPfotav. -Aundtav. elati
apaye, evw dofotav Kal AuTotay, PETA KOUKOMETAXELPL{OTAV TNV KOPN TNG MOV HeyAAwaE; -Kat
Ol LOASEG XTUTTAVE. *Kal LETA £8€LEE TO KOPLTOAKL v lval BUupwHEVO Kal va AAEL Aypla oTNV
KOUKAQ TNG. Tt A€Te, ylati oupmnepidepdTav n Hapd Kot To raldl €tol; -Ae pthovoav. #OxL, dev
€6¢elyve oto Bilvteo va culntouv npepa. -Aev eine: Iton! -Nat, va net: Mn pe xtumnag! eAnAadn
Sev néepe tLva kavel. -Nay, va met: Etpat pikpo. Na pou piag!

*Meplkég Ppopég oL avBpwrol 6e Bplokouv dANov tpomo va pepboulv, otav eival Bupwpévol.
Mobvo pe odwvég, ompwlég, kauld dopd E0Ao. Kat otav peyoAwvouv, evw néepav ToOCO
doBlopévolntav, dev E€pouv va depBolv SladopeTikd. AV woTOo0 TEALKA OL YOVELG VoG matdlol
TO XTUTIAVE, TOU PpwvAlouv, ToU HIAOUV UE AOXNUO TPOTO, TL YiveTal TEAIKA; MTopel kamolog va
1o mpootatePel; -Kupia, €ida otnv tnAedpacn tnv Avvu. Tn XTUTNOE O UMAUIAG TNG KAl TN
OKOTWOE. -OL UMOUMASEC va TO TPOCEXOUV Ta TALdLA KOl VO TAL Ayamave, OxL Vo Ta XTUTIAve! -
Elval pikpoUAwka kat g pmopouv va kavouv Timote. eNalt. Emopévwe kamoleg dpopEg ta maldia
xpelalovtol TPOoOoTaoia amd TNV KOKOUETOXElplon. Katamatouvral ta SIKALWUATA TOUG Kol
UTTOPEL VO LNV £XOUV KOVTA TOUG YOVELG TOUG | GAAOUG OUYYEVEILC, 1} UItopeL oL i&LoL oL yoVEig Toug
va un propouv va ta BonBrioouv. Meplkég popEC lval autol mou Katamatouv Ta SikalwpoTa
Tou maldlov. Tuyivetal tote; (O pabntég Sev €dwoav amavrnaon).

EvvoloAOYIKOG XApTNG
‘Etol otadlakd oAokAnpwOnKe £vag evVoLOAOYLKOG XAPTNG LE OAEG TIG AVAYKEG TIOU £XOUV
avadepOel KaL TLG OTOIEG OVOUACAUE SIKALWUATA.

Kataokeun
Kataokevaloupe oeAlbobeiktes. KaBe maldl StaAéyel éva amd ta SKalwpata Tou €XOUV
avadepbei, To lwypadilel kal n vnraywyog To TTAOCTLKOTIOLEL.

203



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 8 No. 1, 2020, E-ISSN: 2308-0876 © 2020 KWP

ZulAtnon yla tov Zuvyopo tou Matdou

Tnv teleutaia dopd mou oulNTHOAUE, EMAUE OTL, OTAV KATAOTOUVTOL TA SIKOLW AT TWV
natdlwy kat Sev €xouv Kaveévav HeyaAo va ta BonBnoeL, UTIAPXEL KATL TTOU UITOPOUV VA KAVOUV.
Ynapxel o Jvuvryopo¢ tou lMoatdiov. NTvwpillete KATL yla autov; (Ae yvwpllav Timote.) eMwg
UMOPOULE Vo pdBoupe; -Na pwtooupe T popd. -Nat, Toug peyadouc. -Na Bpoupe BipAia. -Na
60U e otov uTtoAoyLoTH. *Qpaid, UMOPOUE VO PWTHOOUE KAl TOUG LEYAAOUC Kal vo. SOUUE OTO
Stadiktuo. (H vnmoywyog etolpalel éva onpeiwpa yla Toug yoveig Twv padntwyv. Adol to
CUMIANPWOooUV, OAa ta pnvupata Ba Sltafactolv oto oxoAeio.)

lotooeAiba Zuvnyopou

Ermuokentopaote pe to modld TNV loTooeAiba Tou Iuvnydpou, TANKIPOAOYwWVTOC.
Evtoniloupe OtTL UTTAPXEL KAl 0 ZuVryopog Tou MoAitn, o onoiog umepaoTtiletal Ta SiKolwUaTA
Twv evAAlkwy. AwaBaloupe TL KAvel o Zuviyopo¢ tou Mawdlol ylwa TNV mpootacia Ttwv
SIKOLWHUATWY TWV TadLwV. AlaBAloUpE OTL UMOPOUHE VAL ETILKOLVWVGOULLE LE TOV ZUVAYOPO OTO
Aédwvo.

ZulAtnon Kat kataypadr tou TNAePwvou Tou Zuvnyopou

e[161e éva maldi pumopel va tnAedwvAoeL oTov Zuvryopo Kal TL Umopel va tou el -Na Tov
TIAPEL, OTAV KaTATATAVE TO Sikailwpd Tou. -Maipvel tTNAEPwVO Kal Tou To AeL. -AéeL: Na, Sev Exw
veEPO va Tiw. Agv €xw ¢aynto. -Ae Umopw va MAw OTO VOOOKOUELD. -Me XTUTtAve. -AUTOG TOUG
BonBdel. *MNwg vouilete 6tL Bonbadel; -AéeL TL va kAvouv. Na Tag va To MEL 0T Hapd oou. -Na
{ntnoelg paynto. -ITEAVEL TNV acTuvouia, € kupia; To ekato. *Mpoomnabel pe MoAAOUG TPOTOUG
va BonBnost. Evnuepwvel To madi yla ta SIKawHaATd Tou, To cUBOUAEUEL, TnAedwVel o€ OToLov
uropet va Aol to poPAnua. ETol, av TUXEL Vo KATAAABETE OTL KOTOMOTOUVTOL TO SIKOLWUOTO
evog matdlov, tnAedwvnoTe oTov Tuvrnyopo Kal Teite tou. Quotka, MpEMeL va cupPaivel kATl
TIOAU coBapo Kal KAAO €lval vol EVNLEPWOETE KAl TOUG YOVEIG 0.
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2uirtnon

H vnmoaywyog avabuulos pe pikpn meplypadn to okitoo kat Sdiaface To pAvupa Tou
Juvnyopou. *EXETe TWPO APKETEC TMANPodopieg, yla va okedteite molog £dptiae autnv tnv
adloa, TLAETe; -0 lwypadoc tnv eikova. -0 Nta Bivtoy; -OxL. Myave og €va pouoeio, KAvave Eva
XapTi Kal To MAaoTikomoinoe. *Molog rye oto pouoeio; Nolog anmodaotoe tL Ba AéeL n adioa; -
Eire: va ypaete mavw. ¢Mowog to eine avuto; -0 Zuvyopog tou Nawdlou. *Nat, o Zuviyopog To
£dtiate. Autog amodaoioe 1L Ba ypadel. To okitoo molog apaye to éptiate; Einarte yla {wypado.
-Nay, évag lwypadoc to £dtiate. *Nat, Evag lwypadoc f Evag oKItooypadog mou HE anAo Tpomno
KAavel éva okitoo. (Eidape oto Swadiktuo diddopa okitoa). Movog tou amodadacios Tl Ba
{wypadioeL i oxL; -Nat, ine Ba kavw pa {wypadla pe ta matdid. eMwcg SLAAeEe va KAVEL KATL PE
matdld Kal OxL Pe UEYAAOUG; -Z€pel va ¢Tiaxvel matdakia. eMoteveTe OTL €vag {wypadoc n
okitooypadocg E€pet va Lwypadilel KaAd HOVO KATL, O¢ MOUPE povo madld rj pévo omitia Kal
KAVEL Lovo autd N lwypddloe madld yia aAlo Adyo; -Nai, yia dAAov Aoyo. el'a rtolov Aoyo; -Tou
eilne o Zuvnyopog. *TL Tou eine; -Na, éva xapti. Oa lwypadioelg madid. -Ma ta Skalwpata. -
Eire: elval yla ta Sikatwpata twv natdlwy, 0a lwypadicelg; *Qpaia. MOTeLW OTL EYLVE KATIWG
€10l, Omwg Afte. O Zuvnyopog eime otov okitooypado oOtL Ba odtdel pa adioca yua ta
Swkalwwpata tou madlov. Tou eine 1o PAVUPQ, Ta Adyla ou Ba eival ypapuéva Kat olyoupa
HiAnoav, cuvepydotnkav. O Zuvryopog ylati dpaye anoddoioe va dptidéel avtiv tnv adioa; -
Na tn douve. -Na dtafdacouv. eMolog va tn deL kat va tn dtafacel; -ONog 0 KOGUOG. -Meydalot
Kal modla. efa molo Adyo amoddolos va To KAvel auto; -MNa va dtaBdalouve ta maldld oto
oxoAeilo, ywa ta Swowwpata. -Ma va ta EEpoupe, Otav Ueyalwooupe. -Mati, av KAamolog
KwwéuveLel, éva maldaki, maipvel tnAédwvo otov Zuvryopo. -Na dtafdcouv oL peydAdol, va pun
¥tuTtdve ta maldld. eQpaia! Kabe AekéuBplo, oTIG EVIEKA TOU HNVOG, O OAO TOV KOGUO Ol
avBpwroL oKEPTOVTAL TA SLKOLW AT TWV TTOSLWV. AV UTIAPXOUV ) KATATIATOUVTAL KAL TL UIMopELl
va yivel. O Zuvyopog édtiae autnv tnv adioa, yla va t dtafdcouv OAoL, Vo TOUG EVNEPWOEL,
OTWG elmarte. (ZUMTANPWVOULE TOV TIVaKA UE TIG VEEC LOEEC yLa TN SlaodAALon TwV SIKALWUATWV
TWV TodLwv.)
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Xpnon twv A€ewv: €Xw, EXELG, EXEL, EXOULE, OAOL
o. Ta matdld Aéve MPOTACELG XPNOLLOTIOLWVTAC TO PrUA Eyw, OTA TPLa TPOCWTIA TOU EVLKOU
KOl 0TO TIPWTO Tou TTANBuvTIKoU aplBuou.

B. AkoAouBoUv MpoTAoeLg Le TN AEEN OAol.
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Inuela otieng

a. H vnraywyog pwtd av yvwpilouv ta modld to epwtnuatikd. Emeldn dev to E€pouy, T0
e€nyel. OL HaBNTéEG OTn OuvEXEl ameuBUVOUV €EPWTNOEL] TI( OMoleg Kataypadel,
XPNOLLOTIOLWVTOG TO CUYKEKPLUEVO ONUELO OTIENG.

B. H idla dladikaoia akohouBeital pe tnv teleia.

Y. 2tn ouvéxela, emeldry 6e upmopoucav va Ppouv mapadeiypara ywa tn Xprnon Tou
BaupaoTtikol, N vnmoywyog anmodAcloe va AEEL KATL E ETIITOVIOUO Kal Ta TtaldLd va AEVe TL oo
Ta Tpla onueia otiéng Ba xpnolpuomnolovoav. Itnv edpapuoyn £6el€av apkeT Aveon otn xpron
TOU EPWTNUATIKOU Kal TNG TeAeiag, SuokoAeUTNKAV OUWE UE TN XPHoN Tou BaupaoTtikoU.

Mivakog

H vnraywyog etoipaoe €vav mivaka otov onoio eypade dtddopeg mMpotAoels xwpic onueia
otiéng. Ze KABe mMpoOTAON EMMALVAY, PE KVNTA KAPTEAAKLA, T Tpia onpeia otigng. Ta maldd
KANOnkav va tig ekdpépouv e SladopeTikd TpoOMO, avaloya e To onUeio oTiéng mou €BAemav.
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‘Eva kopitol, oétav oxoAaoe, ime otn popd t¢: Tedela Ba cou Balw, yla va teAetwvw poadl
00U KOl va XOAQPWOELG Alyo. ZTOV UMAUTA, Tou €ival oAU omoudaiog, BaupaoTiko, yla va Tov
OKOULLE KOl VO TOV UTTOKOULLE. MTTa, TwPOL TIOU TO OKEDTOMAL, BAUUACTIKO TIPETIEL VA TIAPEL LOVO
0 VOVOC.

Kedoahaia kat meld

H vnmaywyog SwaBalet to keipevo tng adicoag ota madid. eTa ypAupato TOU
Xpnoldomnolovuvtal otnv adioa sivatl oAa idla; -Eivat pmAe. -Eival kedadaia kot meld. *Ag
adrioou e Alyo to xpwua Kat ag aoxoAnBou e pe ta kedpalaia kat ta neld, ONwG cwota eldate.
AvopwTLEpal av pmnkav Katd AaBog n kamolog ta SLaAele; -Emitndec. Ta Sialee. oMolog Ta
Slahete; -0 Tuvryopog Tou Matdlov. elati motevete OtL Ta SLAAeEE; -Matl Ta BeAe. -Mati tou
apéoouv. -Tati nBeAe va to kavel SUokolo. *Molov NBeAe va SuokoAéPel; Etmate otL tnv adioa
v £édtiage yla 6Aoug. Nopilete otL NBele va pag pavel Suokolo; -OxL, va unv eivat SUokoAo. -
‘HBeAe va to Stafdcouv Ohol. -Nati RBeAe va to pdbouv OAa ta maldid, yU autd gypaye
kedalaia. *Tt evvoeic; -Eival eUkoAo. *A!l MNa ta matdld ival mo eUKoAo va avayvwpilouv ta
kedalaia ypappata. Eoeic L Aéte; -OxL, kot pe ta neld sivat evkolo. -To pabaivouv. -Ma va
Eexwpllel. olati va Eexwpllet; -Ma va Aéve ta adla: Exoupe Sikatwpata, sivotl coBapo. -Na,
va Aéve: Exoupe OAOI (tovilel tn A£€n OAOI).

Ye OAn auth tTn Stadkaoia «ovayvwong» Tou AOyou Kol TOU VOUaToG TG adloag matdid kat
VNTILOYWYOC OUV-EpPEUVNOAV Kal €ldav KPLTIKA KABE vOnua Kol UTO-VONUO. TOU KELEVOU HE
OPKETEC TIPOEKTAOELG TIPOC TA SIKALWUATA, TNV KATATIATNON KOL TNV TTPOOTACLa TOUC, KaBwg Kat
TN ouveldnTr eNAoyr) TOU TTOUMOU TOU UNVUHATOG (Ttou KataAaBav 0Tt AANOC lval 0 Tapaywyog
¢ adioag kol AAAOG O TPAYUATIKOG TOUTIOC TOU HNVUHATOG) vo ofloTol)osl OAEC TIC
YPOUUOTIKOOUVTOKTIKEC KOl TIOAUTPOTIKEC ETIAOYEC ToU £ixe otn &LdBeor tou. Htav pla moAu
Snuoupylkn Kal yovipn Stadikaoia, yla va SLamotwoouy ol Jikpol padntég otL timota otn
(YAwoowkn) emikolvwvia Sev eival tuxaio, oAAG amoAUTWC CUVELSNTO. H avtamokplor) Toug
UTNPEE TIPAYULATL EVIUTIWOLOKI).

To KEIMEVO WG KOWVWVLKA TIPAKTLKN

O Halliday xapaktnpilel TN YAwooa w¢ KOWWVLKN TIPAKTLKY, UTTOYPOUIZEL TNV KOWVWVLIKN TNG
Sldotaon kal Bswpel 0Tl N yAwooa StapopdwVeTAL Ao TNV KOWWVLKA TIPAYUATIKOTNTA, EVW
napdAAnAa nailel onuavtikd polo otn Stapopdwaon TNG. YO auTh TNV OMTLKY YiVETAL oUVELONTO
OTL N KOLWVWVLKN TIPAYHOTIKOTNTA SeV elval pia mpokaBoplopévn €vvola, oAAd pLo €vvola Tiou
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SlopopdwveTAL OTO MAALOLO TWV TIOALTIOUIKWY CUUPBACEWY, oL onoleg Sladépouv amod yAwooa
o€ yA\wooa. Iuvenwg oe KABe yAwooa n gumelpla KAtaokeualetal e Tov SIKO NG TeAElwg
gexwplotd tpomo. H IAl, 6nAadn, 6ev Bewpel OTL umdpyouv KoBoAwKA TEepLypadLKa
XOPAKTNPLOTIKA KOWA O OAEC TIG YAWOOEG, OAAG OTL UTIAPXOUV OPLOMEVA TIOAU YEVIKA
XOPAKTNPLOTLKA TIOU QTTOTEAOUV EYYEVELG LOLOTNTEG TNG YAWOOOC WG ONUELWTIKOU CUOTHOTOG,
T omola Tpayuotwvovtal Ue SladOopeTIKO TPOMO o KABe yAwood Kal He OLadOPETIKEC
neplypadkeg katnyopieg (Ntivag & fwtn, 2016, p. 55).

Me tnv €vvola auth oTnV evotnta Tou aKoAouBel ol pabntég épyovtal oe emadn HeE TNV
KOLWVWVLKN dlaotaon Tng Xpriong Tou Adyou, avTUeTWTi{ouV TO KEIUEVO WG KOWWVLKA TIPAKTLKA.
H Sitepelivnon EekvaeL amo epwTNHA TTPOC TOUG YOVELG, TO OToL0 HETAdEPETAL LECW TWV TTALSLWV
TOUG. TOl CNUELWHATA-EPWTAUATA OXETIKA LE TO AV YVwpilouv yla Tov Zuvryopo tou MNatdlou kat
kamola mapépPacn Tou entotpédouv oTo oXOAElo.

OL neplocdtepol yoveig e yvwpilouv tnv UMapén tou Zuvnyopou N £XOUV CUYKEXUUEVEG
YVWOELC OXETIKA.

*PWTHOOE TOUC YOVEIG 00 av YyWwpilouv KATL yla Tov uvryopo tou Matdlov Kal anavinoov
oL TtEPLOOOTEPOL OXL. (H vnruiaywyog StaBalel TIG amavtnoelg TwV YOVEWY). AvapwTLEaL yLoTi ot
yoveic oag dev E€pouv Tinote; -Eyw E€pw. MNati pmopel va pnv eixov akoVoEL yU' aUuTOV Kal val NV
E€pave. elati, Opwg, d6ev akouoav yU autov; Nwg to €€nyeite; -Ma va pnv tov €xeL otnv
TNAeopacon KoL va NV tov BAEMoupe. *Apa, Hag Asg OTL oL meplocdtepol avBpwrol pabaivouv
TpAyUaTa amno v thAedpaon kai, av dgv 1o dolve, dev To yvwpilouv. Qpaia. YIApxeL KATOLA
AaAANn Wéa, ylati dev E€pave Tov Zuvryopo ol yoveig oag; -Agv Tov €xouv Eavadel, ylati dev tov
KaA€éoave, yloti dev EEpouv To VOUEPO Tou. *MoAU wpala. Ymapxel kamola GAAn yvwun; -Ot
yoveig va okédrtovtal ta matdakia Toug. To LUaAO Toug okEPTeTaL KATL GAAO. *Evvoeilg, UATTWG,
OTL oL yoVveig mpémel va evlladEpovtal Kat va Paxvouv va pabouv oTdAMOTE Kal OoLovonmoTe
npootateVel Ta radld toug; -Nat. *MdaAlota. Kamota aAAn okéPn; -Asv E€pouv To punvuua. -0
Zuvyopog dtaiel. Autdg Sev toug €6el€e TV adioa. *Evvoeig 6tL 0 Zuviyopog €xeL o idlog TNV
UTIOXPEWON VA EVNUEPWOEL TOV KOOUO; -Nat. Na kavel mapa mdpa oAAEG adioeg. -Av EpBouv
pHéoa kot douv To oxoAeio pag kat douv tnv adica, Ba tov pdbouve, aAld dev Ba E€pouv To
AEPwVO tou. -H kupia va toug deiel tnv adioa kat va toug mel to TNAEPwVO tou. -OL yoveig
pag To pRvupa &ev to EEPOUVE, TIPEMEL VA TOUG TO TIOUKE, Yla va To EEpouve. *MAALoTa, TTOAU
wpaia 6ea! Epeig va toug to moUpe. -Kat 6Aa ta matdakia &g propouv va Stafalouv tig adioeg.
-Mati 6ev €pxetal o Zuvnyopog edw, va pdBouv 6AoL TL KAVEL 0 ZUVAYopogc; *Eival pia ToAU KaAn
6éa, va pwvaou e Tov Zuvryopo va pag wAnoet. OLyoveig oag, omwce eibape, oL meploocdTEPOL
Sev elxav akoUOEL yLa TOV 2uvryopo. Eoeig elxate 0KOUOEL TTOTE KATL TTOU €XEL KAVEL O ZUVHYOPOG
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yla karmolo madi; -Eyw €xw akoUoeL OTL KArmolo maldi dev xel matyvidla Kol HETA THYE KL TOUG
ayopaoe malyvidla. *Eicat olyoupog OTL To AKOUOECG UTO WG EXEL YiveL 1 Ba NBeAeg mapa oAU
VoL TO €XEL KAVEL -Oa 1BgAa TOAU. *EXeL AKOUOEL KATIOLOG VoL €XEL KAVEL KATL; -Exel BonBrosL Ta
madld. *TL AKOUOEG €0V KOl oo 1ol To EEPELS; -ITnv TnAeopaon. *Mwg ta Bonbnog; -Tov
Bpnkave kal toug BonBnoe va Bpouve Aedtd. *EoeiG MIOTEVETE OTL O ZUVIYOPOG UTTOPEL va TTApEL
Aedta amo tnv tpamnela kal va ta Swoel og avBpwmoug mou ta xpelalovral; MpEMeL va To KAVEL,
-MpéneLva to kavel. *AnAadn va net: Ta Aedta tng kupiag Katepivag Ba ta mapw kat Oa ta kavw
EYW O,TL BEAW; Oa ta dwow oOmou BEAw; Mmopel, MPEMEL va To KAVeEL auto; -Oxtl. Na cou ta
{NTNOEL EVYEVIKA Kal, OV TOU TELG O0XL, ev Ba ta maApel, ylati pmopel oV va BEAELG va TTAPELG
Pwvia. *Malilota! Ae pnopel kavévag, OUTE 0 ZUVAYOPOE VO TA TTIAPEL T Xprpata £Tol. Ta Aedta
mou €xeL n tpanela eival ta Sika pag Aedptd. Epeic ta mnyaivoupue otnv tpamnela va pog to
KPQTNOEL, YLA VO LNV T €XOULE OTO OTITL HOG KAl UMopEel va xaBouv, va oKLoToUV, YEVIKA va
Kataotpadouv.

eEimate ot g yvwpilouv ol yovei¢ oag yla Tov Iuvryopo, ylati oUte tov Seixvel ouxva n
tnAeopaon, oUTe £xel MOAAECG adloeg mavtoU koAAnuévec. Emiong, Yaape yla apkeTH wpa Kot
KATaANEAUE OTL, EKTOC amo TG adioeg kal ta Bivteo mou TLAXVEL, amo TIC EMLOKEPELC TOU OTA
oxoAeia kal ta TNAePwvUATA Tou, otav pabaivel yia Kamoto matdi mou KaTamatdel KAToLoG Ta
Sikauwpata tou, 6 Pmopel va KAVeL KATL AAAO, OTIwG va TIEL 0 TPATElO VoL SWOEL XPHUOTO OE
omolov ta xpelaletal. Oa cag pwINow KATL A0 Twpa: BUupAoTE MOV €lxapde WANROEL yla TO
Bavpaotiko; Etmape otito Baloupe, otav Baupdloupe KATL, 0tav GoBOUAoTE, AUTIOUAOTE 1 OTAV
KAmoLlo¢ B€AeL va Slatdtel, va mpootagel KATL. AuTo Tou £xel 6w otnv adioa, oto TéAog, ylati
va 1o €BaAe; -Na Statalel. -Na pag tpopdlet. ®* Av ATV KATIOLOG Ao €006 0 2UVAYOPOG Kal NBeAE,
avti va ptiael tnv adioa, va LANCEL 0 KATIOLOUG Kal va TIEL O,TLAEEL N adioa, mwg Ba To EAeye;
(Kamoleg pabntpleg to Aéve pe VoG emtaktiko. Mia amod autég kouvael to SAXTUAOS TNG, otav
TO A€eL.)

e[lapatrpnoa OTL 0 TPOTOG Tou SLHAEEQTE val TO TIElTE ATV AUOTNPOC. MAALoTA, n Zwn KoL n
XpuooUAa kouvouoav kot To §AXTUAG TouG. ZaG MIAAEL E0A¢ KAToLlog €tol; -Nat, o Zuviyopog.
eEvvow KAmolog AAAoG. -H poapd. -O pumapmndg. -H ylaytd kat o marnmoug. -Epéva n adepdn pov.
e[Lati dpaye SLaAEyeL KATTOLOG vl AAEL LE TETOLO UPOC, UE TETOLO TPOTIO; -DWVATEL KAl KOUVAEL
To SAxTUAO, yla va ToV akoUGOUE. -Nat, va Tov akouow, va Kavw TL Ba pou mel. *Eimate otL 0
Zuvnyopog AAEL o€ OAOUG. AvapwTLEUAL YTl SLaAEYEL va AR OEL £TOL, JLE TETOLO TPOTIO, OTOUG
peyaAoug; -Ma va to EEpouv. -Na pnv to Eexaoouv. -Na 1o pdBouv oL HeydAol, yLa va To TTouV Kal
ota nadLa. -Kupia, pou Bupilel tov Nanaddémnoulo nou Sidtale toug avBpwroug yla Kako. -OxL,
KupLla, auTOg To KAVEL yla KaAod. -Epéva pou Bupilel tov mpwBumoupyo, ylati elval kKL autog oa
va dlatalel. To KAVEL ylo va OKOUVE Kal Vol KAVOuv autd Tou Aéel. -Eyw va mw kupla: va
0akoUGOUV OAOL OL HEYAAOL, VO TO KAVOUV QUTO TIOU TOUG AéeL. *AnAadr), TL TOUG AEEL vaL KAVOUV; -
Na mpoogyxouv ta Sikawwpata. -Na Bonbate autolg mou £xouv POPANUa. -Mnv exaoete Tov
Juvryopo. ® Av o Juvryopoc U TNV adioa autn nOeAe va pAnosL Kat va tn StaBdaocouv maldla,
ylati Ba Stadeye autov Tov Tpomo; -O£AeL va el Na e akoute. -Agel: O Tuvryopog ival edw,
yla va BonBaest OAa ta madila. -Mou A€l OTL IPEMEL VO KAVW EKEIVO, AUTO, VOl TTw oTa ToLdLA OTL
€Xoupe Sikawpata. -Toug A€, 0TOUC HeyaAoug Kat ota tatdid, va E€pouy, otav dtafalouv: Al
YW £Xxw Sikaiwpa. -Aget: Na unv €xete kaveva mpoBAnua, yati eipat edw, o uvryopoc. -Na
E€pelg OTL €xelc Sikawpata. Na pn oou Aésl: Aev €xelc. oMolog va pn AésL OtL dev €xel €va Tadl
Swkawwpata; -OAot, oL peydiol, ta madld, ot HOpASEG... *MaAwota. Kabe mawdi, emopévweg,
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TIPETEL VAl EEPEL KOL TO (610 OTL £XEL SIKALWUATO, OKOWUN KL OTAV TOU AEVE 1) Tou pEpovTal oa va
unv €xel. Na pmopet 6nAadn va ta Stekdiknoel. Exete met 0TL 0 Zuvryopog SLaAEyeL va HANOEL
auoTtnea, yla va pabouv olol, Kal Ta idla ta matdid, Ot autd £xouv dikalwpata. OEAEL va Tov
OKOUOOUV KaL VA TOV UTTAKOUGOOUV. TLAETE, umopel o Zuvyopog, €xel Sikaiwpa va WAAEL £TOL; -
Aev mpémel va PAAeL €Tol. Na pag to el kaAUtepa. -Na unv eivat oa va pag paAwvet. -Na pnv
elvatl oa va pog Statalel, oo va Pog KOUVAEL To XEpL. -Epels Tpopaloupe. *Mwg aAAlwg Umopel va
HANoeL yla Ta Sikalwpota tou nadlov; Eceig mwg Ba plovoarte; -Euyevika. -Epéva pou apéoel
OMw¢ To AéeL 0 ZuvnyopoG. Na Tov akouoouve OAoL. -Nat Kt epéva. -OAoL £xou e Sikalwpata,
oAAG va pnv €xel BaupaoTiko, va €xel TeAela. Na met: Madid, oAol £xete Skalwpata, ylo va
E€pete.

ZuZAtnon ya t StacddALlon Twv SIKOLWUATWY TwWV TTodLwy

e Elyate metL OTL KATIOLA SIKOLWUOTA TWV TTaLdLwV TIPEMEL va Ta StaopaAilouv oL peyalot. Itnv
opxA UANCATE ylo TOUC YOVELCG, LETA Yla TOUG CUYYEVELG Kol TEAOG yLo OAOUG TOUG avBpwIoug
mou Ba kataAdaBouv OTL katamatouvtol Ta Sikatwpata Kamowou mowdlol. Na okedptoUpe Twpa
mota Sikawpata pmopouv va dtaopaiicouv ta dla ta matdid, yla mota ival ta idta umtevBbuva.
-OxL 0Aa ta dikatwpoata. Ta matdld 8 pmopolv pova Toug va £€XOUV AUTA T SIKALWHOTA. -XTNV
LoOTNTA OUWG val. *TL B€Aelg va melg; Mmopeic va to e€nynoetg; -Nat. e mowvidt va mouve
EUYEVIKA: € MOPAKOAW, UITopw va Taifw KL eyw; -Na mouve: Oa naiw! -Na movve otnv Kupia:
Kuplia, BéAw va maifw kL eyw. *MmopouUv va Slekdikriioouv kATl @AAo; -Nat, av popasl yuaAld Kot
TO Kopoidevouy, va Tel: Mnv kopoidevelg! -Av popouoeg eol, de Ba o kopoldeva. -Av eival
KATIOLOG KOVTOG Kot Xovtpog. -Na mouve: Mall elpaote 0Aol. -Ae JOU OPECEL AUTO TIOU KAVELC.
Itapdta vo e Kopoidevelg. *Qpaia. Ta matdld UmopoUV Kol TPEMEL, €XOUV UTIOXPEWOT, Va
StaodaAilouv to Sikalwpd toug otnv LooTNTA.

TLKAVOUUE, 6TOV MG KATATIATAVE TA SIKALWUATA;

*QéAw va oag KAvw tTwpa pia oAU SUOKOAN gpwtnon: Av KAOLOG 0a¢ KOTOOTAOEL Eva
Swkailwpa, oelg TL pnopeite va kavete; -Na apoupe tnAédwvo tov Zuvyopo. *Qpaia tb€a. Kat
TL VO TOU TIELG TOU ZUVNYOPOU; ~AUTOG HE TOAAQTATNOE TA SIKOULWUATA Pou. -...Na TIEL 0TN Hapd
TOU OTL AUTOG e ToaAamadtnoe 1o Skailwpd pou. Kal otov Zuvryopo Kal otn Japd Tou Kol 0TO
UTTOUTIA Tou. *Qpaia. Apa, TWPO IOV EEPOUNE TA SIKALWUATA UaG, OTAV MG TO KOTOTATAVE,
UTTOPOULE VAL EVNUEPWOOUUE. Tt AAAO UTTOPOUE VA KAVOU UE; -MTopoU UE VoL KIAEGOULE KOL TNV
ooTuvouia, OTav Hag XTUTIAVE. -Av glval éva TaldAKL TToU €lval SEKATIEVTE XPOVWV KaL TO XTUTIAVE
KOl LETA TLAVE Kal AAAOL, TTAEL N aoTUVOULa KAl TOUG TiLdveL OAoug. ®Nat, auto sivat aAnBesia. Na
KOAAECOUUE Kal va ToUpe: EAdte va pag fonBnoete. -MmopoU e va Yivoupe pia opada kat va
naAéPoupe évav. *Qpaia 16€a va yivete pa opdada. Zag paivetal Opwe kaAn oéa va Seipete KL
goeig; Na Tou KAVeTe O,TL oaG KAvel, AuTto eivat Auon; -OxL. -Aev gival Avon. Na £€pBouv Kat va
pog xtumroouv. -Na givat moAAol Kal va pog oKotwaoouv. *Avti va Seipete, Sev UTIAPXEL KATIOL
16€a yla to TL @ANo pmopeite va Kavete 0ol pall; -Na mave 6ot otov adepd o Kal va mouve: Mn
XTUTAG TN Aéomotva. Elvat piAn pag, tTnv ayamape. -Na KAAEGOUE KoL Tov 2uvhyopo Tou MoAltn.
*0O Juvnyopog tou MoAltn eival yla toug peyaloug. MmopoUpe, BEBata, KL ekeivov va tov
KAAECOUHE Kal va ol e TL Ba pag amavtiosl. -Na moU e To TpayousL mou Aéyave otn Pla tn
Awtartopia: OAot padi, 0Aot uali eipcote navra no duvatol. -A€yave To Tpayoudt kal Tote n Pla
N Alktotopio Toug EAEyE va OTAUATAOOUVE KL auTol 8 otapatovoav Kot pwvalave OAO Kol TLo
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Sduvata kat tote n Pla n Awtatopia €dpuye. *MaAlota. Emopévwg Aeg OtL katadepav va Tn
OTAMOTAOOUV HE TO TpayoULSL Toug OAot padl. -O MNamadomoulog KL auTOG TOUG TOAAAMATOUCE
Ta Sikatwpata. *Nat, auto ival alnBela. IkEPTeoal KATL TOU KAvVAVE auTol Aot pali; -Nat, mou
KAeloTnKav oto peyaho oxoAeio. -To TAVKG OKOTWOE HEPLKA Taldld amo to oxoAeio. -Epiée tnv
nopTa KATW. -Elmave to tpayoudt 600 1o duvatd unmopouoave Kal PeTA Tov StwEave. -OxL! Auto
Atav otn Pia tn Awtatopia! -Aéyave dlho. Kupla, &g Aéyave: Wwui, naideia, eAevdepia; (OL
HaBntég apxilouv va pwvalouv to cuvOnua Aot pall.) *Auto mou A€te, otL Bynkav olot pall
oto dpopo kat pwvalav, twg Aéyetal; -z€pw! Katw o NanmadonouAog. eNat, £tol dwvalav. Otav
Byaivouv ot avBpwrotl 6Aot pall otov §popo kat pwvalouv cuvOriuata, autd mwe To Aéve; (OL
pnoBntég &g yvwplilave Kal To elne n vamaywyog: AtadnAwon.) -Na k@vou e KL epeic. *EERynoe
™ okéPn oou. Mool gueig; Tt va KAvoupe guels; -AladnAwon. Na mape otnv mAateia. -Na
dwvaloupe 6AotL pall: Tou toohandtnoeg to Sikalwpd tou. *H opada, dnAadn, mou Aéyate
TIPONYOUUEVWE UIOPEL va SLEKSIKNOEL LE AUTOV TOV TPOTO Ta Stkatwpata; -Nat. eKat tt 0a yivel,
av n opada dwvalel tooo duvata; Nwc ta madid, mou dev £xouv Sikalwpata, Ba katadEpoupe
va £XouV; -Oa To akoUOOoUV oL UImaunadeg kat Ba ta BonBroouve. -Mmnopol e va moUue: dwaote
pog paynto, dwote pog matyvidia, Swote pag vepo. -Oa pag Swaoouv To daynTto mou Sev EXOULE.
e[lolot; Motot Ba pag ta Swoouv OAa autd mou einarte; -Ekeivol ou €xouve Gaynto Kot vepo.
eQa NTav pta Avon... AvapwTtlépal, Opwe, av &g B€Aouv ekeivol; -0 Tuvryopoc. -0 Zuvryopog ¢
umnopeil, BonBael. -Maipvel tTNAédpwvo otnv actuvouia. -MpEneL va Toug Swoel o TpwBUToUPYOC.
*O npwBumoupyog eival autdg mou eivat otny KuBépvnon. Autog pall pe tn ik tou opada pog
KuBepvael. Naipvouv ti¢ amodacels. -Nat, kupila, autog unopel va dwoel ta Aedta. -Kal to vepo.
eMdaAwota. Kat av Byouue otnv mAateia kat pwvalovpe, Ba pag akoloel mpwbumoupyog; -Na
dwvatoupe moAv. -Na eipacte moAhot. -Nat, av eipacte mevnvrakoaololeBdounvrakooiol. -Apa
elpaote mevtakoolol. -Apa sipaote Tplavta; -OxL tptdvra. Na eipaote moAAol. XiAol. Kat aidia
KOl MOMASEG Kal praunddeg kot 0Aol. OAot pall, 6Aot pall elpaote mavrta mo duvatol. (OL
HoOnTEG Tpayoubouv To TpayoudLl.) ¢Ag SlafAcoupe TwpPa 00O EXETE TEL ylA TO TOLOL €lval
umevBuvol va Sltacdalicouv Ta Sikatwpata Twv atdlwy, o€ 6Ao autd To SldoTnua o AAUE
yla tov Zuvnyopo. (H vnmaywyog Sdwafalel tov mivaka mou €xel dSnuwoupynBel). eInuepa
TeEAEWoaPE auth tn oulAtnon Kot eimate va yivoupe pio opdda kol vo SLeKSIKAOOUUE Ta
Swkawwpatd pag pe dtadopoug Tpoémou: va Pafoupe AUoeLS, va StadnAwooupe. OTL urmopoU e
va ta Stekdiknooupe OAot pall, peydlot kal pikpol. TéEAog, OtL oL kuBepvioelg odpeilouv va

StaodaAilouv ta Sikatwpata OAwv Hag.
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AnspanizgN

Me auTtov Tov TpOmo Tta madld «aveéyvwooav» tnv adioa tou Tuvnyodpou. Katavonoav ot ta
(dla propouv va Slekdikrioouv Kamola SIKalwpaTta, 0XL OHwWG OAa. ZUUIEpavay OTL oL EVAALKOL
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Ka llatépwg n MoAwteia odeilel va SlaodaAilel TOOO TA SIKOLWHUATA TOUG OGO KOL TWV TIOALTWV
£V VEVEL

Avayvwon mapapuBlov: «To maAdTt TG puyagy, Kaotaviwtng 2010
AwaBaloupe to mapapubL kat evtomniloupe Tn SUVANN Tou KABE {WOU OTO YEYOVOG OTL AVAKEL

o€ pio opada kal £ToL UMopel va TPOOTATEUTEL, AKOUN Kol amo {wa T LoXupa.

Kataokeun adioag

To KelpeEVO WG avTikeipevo a§loAdynong

O TeAIKOG OKOTIOG OANG TNG KOTILAOTIKIG EPyOoiac yUpw amod To KEIPEVO, TTOU TieplypAYape
OTIG TPELG TIPONYOULEVEG €VOTNTEG, £lval N OMOTIUNON TNG ATOTEAEOUQTIKOTNTAC Tou. Elval
PO AVEC OTL KAOE TTOPAYWYOC KELLEVOU EXEL £VAV OKOTIO: VA TIELOEL TOV AVAYVWOTN TOU KOl Vol
ToU aAAA€eL TNV IiOTN 1 TN OTAOHN TOU, VA « AAAOLWOELY KOTA KATIOLOV TPOTO Kal otov Baduo mou
UTMOPEL TNV TMPOOWTIKOTNTA KAl TN CUMMEPLPOPA Tou. To gpwTnUO Kal To {NTOUUEVO Eival,
BéBata, mwe Kal av autd pmopel va SlamiotwOel og kABe mepimtwon. e SL6aKTIKO eminedo n
afloAOynon evOC N TEPLOCOTEPWV KELUEVWV TIPETIEL val EMISLWKETAL e TN Snuioupyia olovel
TIPAYUATIKWY oUVONKWV, WOTE va KatavonBel amod toug abnteg OTL N AMOTEAEGUATIKOTNTA EVOG
KELWEVOU Oev elval éva BewpnTikd pEyeBOC OANA €XEL Kal TPOKTIKO avtikplopa. Auto
ETXELPNONKE otnVv TeAeutaia ddon eneepyaciag tng adicag Tou Zuvnyopou tou matdlol amno
Ta atdLd Kat T vnraywyo tng Taéng.

A&loAoynon

*Ac 6oupe Eava tnv adioa Tou Zuvnyodpou. Oa cag StaBacw, yla va BuunBeite, TL elmarte yla
To okitoo. (H vnmaywyog dtafalel). To okitoo mou €dtiate o okitooypadog, yla tnv adioa,
Taiplale oto pRvupa tou Zuvnyopou; -Nat. -Htav yla ta moddkia kat ta Sikawwpata. -Nat, va
nailouv 0Aa. -Na punv kopoidevouv. -Na deitel, NBele, Tn dAla Kal va LANCEL yLa TA SIKALWHULOTAL.
eMwa AAAN €pwTINON TWPA: TO OKitoo, otav To eidate, kataldBoate OAoL cag OtL ta modid
ocuuneplpEépovtal opopda r aoxnua; OEAouv va naifouv pe to matdi mou gival poévo tou 1 to
Swwyvouv; -@€Aouv. -Nat. Aéve: EAa. -OxL, kopoidelouv. -Aev to BéAouv. -OxL, to B€Aouv, to
dwvalouv va naiel pall touc. *Zupdwveite Aol yLa Ta cuvalcOniuata KoL Tn cUuUnepLPopd Twv
natdlwy; -OxL. -Na Pndiocoupe. -Na To mApeL To MOTAUL; *AgV UTIAPXEL CWOTO Kal AdBoc. Kabévag
OO £0AIC UIMOPEL VA TILOTEVEL KAl VoL UTtooTnpilel auto mou vouilel. Auto to maidi, mou eivat povo
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Tou, elmate OtTL Unopel va viwBel AUmn, xapad r ¢ofo. Ouuodcaote; Zag ta StaBaoca. (Auth T
dopa ot pabntég cupdwvouv otL To matdi eivat Auttnuévo.) *Qpaia. Av To KopoiSeUouv Kal To
Suwxvouv Kal SLoBAaloue TO HAVUMO TOU ZUVNYOPOU OTL OAOL £XOUV, €XOUME SLKOLWHATA, TU
umopoU e va okedptolpe BAEMovTag autnv thv adloa; -MIAAEL yla To Sikalwpa Kol €XEL Kal
KATolov Katw. eNat, ylati o okitooypddog to €Bale To matdi KATw Kal, OMwG KAMOoLoL elnate, Ta
AaAAa matdLld pmopel va unv to B€Aouy; -Ma va pn oTplpwytolve. -OxL, yla va MIAAEL yla Ta
SKolwpaTa Kot £XEL KATOLOV KATW. *MTopeig va To €€nNyrnoeLg auTo, TL eWoelc; -Na, yati, dpa
viwBoupe €10, cav to madakt autd, e Ba pag BEAave kL o Tuvyopog nNbele va deifel otL
TPETEL. -Ag pag WANOE, yla va elvat euyeviko. Mag (Anoe yia... otL eivat Aurmtnuévo. eMallota,
kataAaBaivw ot to matdi, av dgv 1o BEAOUV KOl TO KOPOISEUOUV KaL TO SLWXVOUV, ElvaL AUTINUEVO
KOl 0 ZUVAYOPOC, OTwG £(IMeC, AEEL 0€ OAOUG OTL TIPETEL, OTL £XEL KL AUTO SnAadn Sikalwpa va
aveBet otov pUAo. Adou, Aowtdy, o Zuvryopocg Tou AéeL: OAoL £xou e Sikalwpata, TL Vouilete otL
TepLUéVeL amo to matdi auto; -Na aveBetl. -Na yivel ¢pidog pe ta mawdakia. -Na maifel pe 6Aa ta
matdid. -Na met: Na, o Zuvryopog pou A€el auto. Mmnopw va avePw, 6a avefw. *EMopévwg, To
okitoo dev to kataAdParte 6Aol pe Tov (510 TPOTO, WOTOCO TLOTEVETE OTL TALPLALEL UE TO UAVUHA
ToU Zuvnyopou, eite ta matdia & BéAouv pall toug To matdi mou eival povo, ite eival plAka.
Ag 6oUpue Twpa to pRvUpa mou SuaAete: Exw Exelg Exet OAOI EXOYME AIKAIQMATA! Auto to
unvupa oag apéoct; -Nat. elati; Npémnel mavta va okedptopaote yati. -Matl ivat yio 6Aa ta
matdLd tne yne. -MNnoti mpénet va to pabouv 6AoL. -Mou apéoel, yla va To pabouv O6Aa ta madia.
*EVVOE(G OTL, av auTo Ttou pag {nTAeL o Zuvryopog Yivel mpaypatikd, SnAadn To va €xoule 0o,
Hikpol kal peyalot, Sdwoawwpata, Ba ovpe kaAutepa; -Nal. -Epéva pou apéoouv Kol Ta
ypappata. -Na £Bale KOKKwva ypaupata, yatt paivovtal. *EMOUEVWE, OTOUG MEPLOCOTEPOUG
OPECELTO UAVUHA, KAToLlol Ba rpoTipoloayv AAAO XpWHA YPAMUOTA aTtd AUTA TTOU XPNOLUOTIOLEL
Kol o€ KAToLouG 6ev apETEL 0 TPOTOG, TO UOG e To omoio o Zuvryopog HAdeL. To Bplokouve
TIOAU auotnpo. Motevete eniong otL, av oefopaote ta dSikawwpata, Oa (ovue 6AoL KaAUTEPQ.

Ewkaotikn Anodoon

OMAot ol pabntég pall Snuoupyouv pia adioa mou anekovilel tn yn Kat ta matdld xapoUueva,
YUpW armo auTAV, UE ULIKTA TEXVLKA.
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v I’A.i, ’:AI J’L
EkpaBnon tpayoudlou-xopou
Ot paBntég pabaivouv to Tpayoudt «Av OAa Ta TOLSLA TNE YNG» KOL TO XOPEVOUV.

Anuoupyia Tng S1kAG pag adioag

eEidape TNV adloa Tou Tuvnyopou Kal lmape OTL, yio va T PTLAEEL, OUVEPYAOTNKE UE EVaV
{wypado n €vav oKItooypado £T0L, WOTE VA TALPLALEL AUTO TTOU HBOEAE va TIEL, TO UAVUUA TOU, UE
™ {wypadld. Avopwtlépal, eival eUkoAo r} SUGKOAO Va CUVEPYAOTOUV WE QUTOV TOV TPOTo SU0
avBpwroy; Tt Aéte; -EUKOMO. Aéel: Zwypadloe maldakia, Kal To KAvel. -Oxt, SUoKoAo. *Aéw va
KAVOUUE pia mpoomaBeta epeic va dptiatoupe kat va {wypadioovpe pla adioa kot va SoUpe av
glval evkoho 1 duokolo. Ag moUUE OTL epelg OAoL elpacTte pla opdda mou BonBdet va eivat
kaBapeg ot mapaliec. Malevoupe ta okouTiSia kot B€Aoupe va dptiaoupe pla adioa, ya va
UNV TIETAVE oL avBpwrol okouridla. Aéw vo SLOAEEW eyw €va PAVUUO KL £0€lG va glote ol
okitooypadol mouv Ba dtagete yia autd {wypadleég. To pRvupa Aéw va €lvol OXETIKO HE TN
Bdlaooa, onwg: «Stop! Oxt okoumidia ot OdAacoeg kal otig mapalieg!». Tu mpémet va €xel
onwodnmote n lwypadld; -Odlacoca kot mapaAiia. -No eivat aoxnuo. Mupilel.. -Oa
oppwoTnooupe, Ba mebBavouyv ta Papla. MNwg paivovtat oe pia {wypadld ol POULIKEG TTAPOALES
Kall TTwg oL KaBapeg; -OL kabapég Exouv matdid ou nailouv, oTig BPOULKES SV INYALVEL KAVEVALG.
-OL peyalol EamAwvouv otig EamAWoTpeC. *Nal, 0 HEPIKEG TTOPAALEG €XEL EQMAWOTPEC KOl OL
HEYAAOL CUXVA TLC TTPOTLUOUV. -ExeL appo kabapn va nailoupe. #OL Bpouikec; -Exouv okoumidia.
-2OKOUAEG Kal xaptid. -MmoukdAia. -Wodla Pdpra. eNwg viwbBouv oL avBpwrtot oTig PPOLKES
napaAieg; -Elval Aumtnuévol mou &g pumopouv va peivouv ekel. -Kat Bupwpévol pe autoug mou
TETAVE oKouTidLa. *EMOUEVWG, yla TO (810 pAvVUUa Tou oag ima umapxouv TOANEG Oéec. Ag
{wypadioel o kKaBEvag O,TL vouilel mwe eivat KAAUTEPO yLa po aploa Tou €XEL AUTO TO UVUHAL.

Elkaotikr) Amodoon

Ta madia {wypadilouv oe xapti A3. Napouotaletl o kaBEvag tn {wypadLd Tou otnV OAOUEAELQ
kat g€nyel ywatt lwypadloe pe autodv tov tpomo. Wnoilouv, otn cuvéxela, tn {wypadld mou
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Bewpolv OTL elval n To KATAAANAN yla tnv adioa pag. (Eival EVTuTwoLako To YeYovOg OTL ApKETA
nadla dev Pnoilouv Tig SikéG Toug Lwypadleg aAAd AAAEG.)

Kataokeun adioag

o. ZE €va AOTIPO XOPTOVL KAVOOV Ta Taldld MPOTEIVOUV OXETIKA KE TO TOlA €lval N TILO
KATAAANAN B€on, ywa va tomoBetnBel n lwypadld, oe A3, mou eneléyn. Wndilouve, ya va
anodacioouv tn B£on, Aéyovtac: -Mpénet va paivetal. -Na pn SuckoAsvovtal va tn douve. -Na
XWPEOOUV KOL TA YPAUUATA.

B. Xtn ouvéxela, amodaocilouv To Xpwpao HE To omoio Ba ypadtel to puvupa (Stop! Oxt
okouTtidla), altloAoywvTag TG MPOTACELS TOUG. -Mpdactvo, oav to davapt. AésL: Mpoxwpa otnv
napalia. -KOkkwvo, ylati AéeL stop ota okouTibia. -MopTtokal, ylati pou apécouv ta Kapota. -
Oy, OxLTLoou apéoel. TuTalplalel. -Mou to mpocExouv OAol. -To poP, ya ta pof AouAoudla Tng
Bahacoag. -frakalio, yati Bupilel tn Bdlaocoa. -Kitpvo tou nAtou to kalokaipt. Eivat xapad kot
ayamnn, Aauygn, ¢povtida ywa tn BdAacca kot tnv mopoAia. -Kadé okoupo, ylati eival to
QYQTNUEVO HOU XpwHa. -Agv Talpldlel. Amodacilouv, ia tng Yndodoplag, To KOKKLVO XpWUAL.

y. Zuvexilouv pe To wg Ba ival ypappéva ta ypappata (néyebog, maxog, kedaaia-nelq). -
Me xovtpad ypdaupata, va ¢ailvetal mo KaAd otoug avBpwmoug mou Ba to Stafdacouv. -Oxt
HEyaAQ, yla va xwpéoouv atnv adioa. Amodacilouv Ta XovTtpd YpAUUAT, OXL OUWE HEYAAa. *TL
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TPOTLUATE va sival kedpaAaia r meld; -Kedalaia, va dpaivovral kaAd. *Metd To stop mou BéAete
VOl UTEL TO «OXL oKouTtiSLay; -OxL kovtd. Na pnv to punepdéouve. oMwg BEAeTe oL AvBpwToL va
1o Slafalouvv; (Aéw TIC TPOTACELS Xpnollomolwvtog SladopeTko emitoviopo.) Stop! Oxi
okouTtidla. Stop OxL okoumidia! Stop oxL okoumidia otig Balaocoeg kal Tig mapaAieg! -Nat, va
Baloupe Bavpaotiko. -Na 1o Aépe duvartd. -Na kouvape to ddaxtudo. -Na mpocExouv. Mou
BE€AeTE VO UMEL TO BAUUAOTIKO; -2TO stop. -2To OxL. -2T0 OXL okouTiSia. -Kal oto stop kot oto OxL
okouTtidla. -Me pavpo, yla va daivetal. (To StaBalouv kot Toug apéosl.) *Me TL xpwua Ba
OUVEXIOOUUE, yla va ypaoupe «otig Odhacoeg»; -Me yaAadwo. -Ma t Bdlacoa, va Taplalel.
*eMe kedalaia n nelad; -Nelq, yati eivatl Stadopetikd. -Na Eexwpilel To AAAo e Ta kedpalaia. Ag
YpAa oupe Twpa «OTLC TTapaAieg». -Me MOPTOKOAL, oav TG TApaALleC. -Agv elval TOPTOKAAL, glvat
Kitpwvo. -MnAnwc¢ eivat ykpy; -Na 6a BaAoupe auto (Seixvel éva pouaotapbdi). (Anodpaocilouv TeAKa
ouTO.) elolog BEAeL va to dlafdocel twpa mou To teAswwoape; To dafalouv avotnpad, HE
ETUTAKTIKO UDOG KoL KATIOLOL KOUVAVE To SAxTUAO.

eDriatape Twpa authVv TNV adioa. A mou e otL Ba ape kot Ba tnv KOANCOULE KATIOU, OTIOU
anodaciocoupe. Autoimou Ba tn Stafdacouv Ba yvwpilouv molog tnv Edtiace; -Na TouG TO MOV LIE.
eAv Sev eipoote ekel; -Oa to ypapoupe. *TL Ba ypapoupe; Mool ptiaéave tnv adioa; -Epeic. -
EcU. eMobvn pou tnv £dtiata tnv adioa; -Oxt, pall. -H opada mou kabapilel Ti¢ OAAacoeg Kat
TI¢ tapaAiec. Na to ypaoupe 6Ao auto; -Xwpael. -Na ypapoupe OAa To OVOUATA HOG 08 AAAO
XaPTOVL. -Na punv ta ypaoupe 6Aa. -Oxt, eival ToAAQ, ToAAR wpa. *Evvoeic 0TL Ba kavouv ToAAR
wpoa, yla va ta dtafacouv; -Nat. -Na pnv KAVOUpE WPEC va T SLoBACOUE Kal KOUPAOTOUE. -
Alya ypaupata, ya va ta StaBalouvpe ypniyopa. -No pnv koupaotoUpe kat BapeBolpe.
eJupdwveite 6AOL OTL elval kKoupaoTikd autod; Eosic Ba dtaBalate téon wpa; -Oxt, 6a puyouUE.
eTL VO KAVOUE TOTE; MNWwG UopoU e va Bpol e Eva Ovoua ylo OAoug Kal va urtoypaoupe; -Na
elvaL: Opada «oouTep APpweg». -Opada dpliag. -Opdda kabaplopou. -Opdda «okouTay. -«Oa
kaBapiooupe ta mavray. -Opada «okoumidiapne». (Ta madid Yrndloav kal anoddcioav va
unoypaouv pe 1o Ovopa «oolTEep Apwec». H pabnitpla mou édtiate tn Ilwypadld, tnv
uméypaye.

" OpaSa
20YNEP HP2ex

KaAokalptvn yoptn
ITNV KAAOKaLPLVH YLOPTH), OL LoONTEG Mapouciacay TpayolSLa Kol XOpoU g OXETIKA HE T dAia
Kall To Sikalwpa Twv matdlwy otnv LootnTa.
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Itn ¢aon autn €ywve cadEg OTL Ta Tadld HeTA tnv OAn Sadikaocia cuveldntomnoinoav
QMOAUTA TO TIEPLEXOUEVO TOU HNVUMATOG TG adiloag tou Zuvnyopou tou mawdlol. Kat to
TLoTomolnoav Ue TNV KATAOKEUN TNG SIKAG Toug adiloag, Omou epapUocayv He TIOAU CUVELSNTO
KaL OTTOTEAECUOTIKO TPOTO O,TL e€lxav avakaAupel kat «SdaxBei» katd tn Sldpkela TG
enefepyaoiag Tou KELUEVOU.

Ertiloyika

OAeg oL umoBéoelg epyaciag mou Béoape otnv apxr tou oxediou epyaociog emaAnbevOnkav
TANPWG: 0 KPLTIKOG MPOUUATIONOG Kal Ol SLOAKTIKEG TOU TIPOKTLKEG aodPaAwE KAl UIMopouV va
evtaxBbouUv oto vnrmiaywyeio: Ta vAmia OxL Lovo mapakoAoubnoav emapkéotata tnv KAaBe ¢paon
™¢ dadikaoiag ald kol evemAdknoov evBouolwdws EKMAROOOVTAC HOG TIOAAEC POPEC LE TN
SleloduTikoTnTa TNG OKEYNC TOUG KAL TNV EUPNHUATIKOTNTA Touc. Méoa amo tnv 0An diadikacia
amobeiytnke OTL HE TNV AMOTEAECUOTIK ouvepyaoia [Mavemiotnuiou, EKMOLOEUTIKNG
KaBodrynong Kal EKMALSEVUTIKWY UIOPOUV Va Yivouv otnyv eknaibeuon omoudaia mpdyuarta, mou
otnVv apxn Wopel va ¢paivovtal SUokoAd, TEAKWE OpwC anodelkvuovtal eviladépovta, ePIKTA
KOLL TIPOKANTIKA.
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Awtvoypadia
Adioa Juvnyopou Kol £lKOVQ yla enetepyacia http://www.0-
18.gr/downloads/filadio_stp_dimotikou.pdf
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Bivteo yla maudlky epyacia Kol ylwa Tpootacia oamd Kakouetoxeipton tng Unicef
https://www.youtube.com/watch?v=7zwqddjCXrM
Tauwvia: Eva 6évtpo pia popa https://youtu.be/Lal-RBKMVrA
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