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Abstract

Bantu languages are known for their agglutinative nature and complex verbal morphology. A
single verbal complex has several affixes including the subject markers (SMs) and object markers
(OMs). The precise status of the SMs and OMs in Bantu remains unresolved. These markers have
been analysed as agreement markers in some languages while in others, they are analysed as
incorporated pronominals and in other languages as clitics. The objective of this paper is to
determine whether these markers should be analysed as agreement markers, incorporated
pronominals or clitics in EkeGusii. Findings reveal that the SM is an agreement marker when the
overt lexical subject Determiner Phrase (DP) co-occurs with the SM and an incorporated pronoun
in null subject constructions. Accordingly, the paper posits that the SM is both an agreeement
marker and an incorporated pronominal in EkeGusii. The OM is an incorporated pronominal
because the doubling of the OM and the corresponding lexical DP is not licensed in EkeGusii. In
analysing the status of SMs and OMs, the morphological and syntactic evidence provided shows
that these markers are more of affixes than clitics in this language.

Keywords: Status, Subject Marker, Object Marker, Clitic, Incorporated Pronominal, Bantu.

Introduction

Buell (2005) defines a ‘subject marker’ as a term used in Bantu linguistic tradition to denote
prefixes in the verbal word which agree with a subject NP. The current debate in Bantu revolves
around the analysis of the syntactic status of subject markers as to whether they are agreement
makers, incorporated pronominals or clitics. According to Bresnan & Mchombo (1987), the
subject marker in Chichewa, for instance, is an ambiguous element between agreement and
pronominal.

Additionally, an ‘object marker’ has been used in Bantu tradition to denote a verbal prefix
in the verbal word which agrees with an object DP (either overt or silent) (Buell, 2005). There are
other terms which have been used to refer to these markers in the literature and include “clitic’,
‘concord’, and ‘agreement’. Most linguists use these terms (clitic, concord and agreement)
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neutrally when they do not want to take a position on what they are. For example, Riedel (2009),
states that an ‘object marker’ is a type of morpheme attached to the verb which is referred to as
‘object concord’ or ‘object pronoun’ or ‘object marker’. Riedel (2009) states that ‘object marker’
is the most neutral term. Generally in Bantu as well as in EkeGusii, the subject and object markers
have received varied interpretations as this paper shows in the following subsections.

The paper is organised as follows. Section 2 gives a brief background of EkeGusii as a Bantu
language while section 3 explains the various analyses of SM and OM, that is, agreement markers,
incorporated pronominals and clitics. Section 4 elaborates the status of EkeGusii subject markers
and section 5 explains the status of EkeGusii object markers. Section 6 concludes the paper.

The Language

EkeGusii is a Bantu language that is spoken by approximately two and a half million Abagusii
people of the present Kisii and Nyamira counties collectively known as Gusii in Kenya (Basweti,
Achola, Barasa & Michira, 2015; Kenya National Bureau of Statistics, 2010). However, EkeGusii is
spoken in other areas far from the original EkeGusii speaking region due to migration. Nyakoe,
Ongarora and Oloo (2014) assert that although EkeGusii is predominantly spoken in Nyanza
province, AbaGusii form part of local immigrants in major towns and cities and it is normal to
hear EkeGusii being spoken far from the original EkeGusii speaking areas.

EkeGusii is classified as JE42 by Maho (2008). This language is also classified as an E. 10
language that is spoken in South Western Kenya, the present Kisii and Nyamira counties (Elwell,
2008). According to Nurse and Phillipson (1980), EkeGusii is part of the Eastern sub-group of East
Nyanza/Suguti of the Lacustrine Bantu and that it is set apart from other languages in its sub-
group such as Kuria, Ngurumi, Zanaki, Shashi, Ikizu and Nata because it has acquired a
considerable amount of new non-Bantu lexical items from Dholuo, Maasai, and Kipsigis (a
Kalenjin dialect). This is because the Gusii people do not share boundaries with a Bantu speaking
community because they are sandwiched between Nilotic speaking communities, that is, Luo,
Kipsigis and Maasai (Ogechi, 2006). Therefore, the borrowed lexical items have no relation to the
Bantu structure of words.

According to Komenda (2015), most EkeGusii speakers are bilingual in one of the official

languages: Kiswahili or English and that due to the proximity of EkeGusii to Nilo-Saharan
languages (Dholuo, Kipsigis and Maasai) some speakers are multilingual.
The language exhibits two noticeable dialects, namely EkeRogoro and EkeMaate, elsewhere in
the literature called Rogoro and Maate respectively (Ogechi, 2002; Ongarora, 2008; Basweti et
al., 2015). The dialects differ in their lexicon and phonology, that is, words for the same item may
be different as well as the pronunciation of some words. The Maate dialect is spoken by the clans
bordering the Luo and the Maasai ethnic communities. These clans include the Abamachoge and
South Mugirango. The Rogoro dialect is spoken by a majority of the speakers who occupy the Kisii
central area and the larger Nyamira county. These areas border the Nilotic Luo to the west and
Kipsigis (a Kalenjin dialect) to the east (Komenda, 2015; Ongarora, 2008). This paper focused on
the Rogoro (Northern) dialect because it is the one which exists in written sources and is the
standard dialect (Basweti et al., 2015).
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Background to the Problem
Bantu languages, of which EkeGusii is one, are agglutinative in nature with a complex verbal
morphology (Ogechi, 2002, 2006; Elwell, 2008). This means that a single verbal word can translate
into a sentence in English because several affixes attach to the verb including those marking the
subject and the object Noun Phrase (NP) of the sentence. For instance, consider example (1) from
Kiswahili adapted from Ogechi (2006).
(1) Ki-li-cho-m-fung-a

SM- PST-REL-OM-arrest-FV

‘What led to his arrest.’

The verbal word in (1) has prefixes marked for different functions. The morpheme ki- marks
the subject which in this case can be any noun in class 7, li- marks the past tense, cho- is a relative
marker, m- represents the object and -a the final vowel. The result is a sentence whose meaning
is context derived as to what led to his arrest. The morpheme cho- is a resumptive pronoun.
Ngonyani (2006) defines a resumptive pronoun as a pronominal that appears in a position that is
otherwise occupied by a wh-phrase. In the example in (1), cho- appears in a position that is
supposed to be occupied by the wh-phrase ‘what’. This resumptive pronoun is obligatory as lack
of it in a relative clause makes the clause unacceptable as shown in example (2b)

(2) (a) A-li-raru-a ki-tabu ki-li-cho-m-fung-a
SM-PST-tear-FV 7-book 7SM-PST-REL-OM-arrest-FV
‘He/she tore the book which led to his arrest.

(b)* a-li-raru-a ki-tabu ki-li-m-fung-a
SM-PST-tear-FV 7-book 7SM-PST-OM-arrest-FV
‘He/she tore the book which led to his arrest.

There is an ongoing debate, (Bresnan & Mchombo, 1987; Diercks, 2010; Riedel, 2009;
Kamil, 2006 among others), on the status of subject and object markers in Bantu as to whether
subject and object markers should be treated as agreement markers, pronominals or clitics. For
instance, Bresnan & Mchombo (1987) cited in Diercks (2010) argue that the subject marker in
Chichewa bears both pronominal and inflectional properties. Diercks (2010) uses this argument
and asserts that in Lubukusu, multiple subject markers that may appear within a single clause are
not pronominal but realisations of agreement as in example (3) from Diercks (2010).

(3) Ba-ba-andu ba-be-ele ba-soma sii-tabu
2-2-people 2SM-be-PST 2SM-reading 7-book
‘People were reading a book.’
The explanation here is that if the subject marker appears twice then it negates the possibility of
it being pronominal but marks agreement. Thus for the subject maker to be analysed as an
incorporated pronominal it has to appear once. However, Diercks (2010) argues that the object
marker in Lubukusu is an incorporated pronominal because it appears once within a clause as
realised in example (4).
(4) Tegan a-ba-a-p-ile
1Tegan 1SM-20M-PST-hit-PST
‘Tegan hit them.’

In addition, Riedel (2009) explains this claim by Bresnan and Mchombo that object marking
is ‘anaphoric agreement’ when the object is not overt and ‘grammatical agreement’ when the
object is overt and local, that is, when the object NP is present and comes immediately after the

4
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verb. This means that in such analysis all Bantu languages allow ‘anaphoric agreement’ but not
all languages allow ‘grammatical agreement’. For Chichewa, Bresnan and Mchombo (1987) claim
that object marking is always anaphoric because the object is right dislocated when it appears to
double an object marker. They use word order, optionality, tone patterns, objects with in situ
wh-questions and relative clauses as evidence for this claim. According to Bresnan and
Mchombo, therefore, in Chichewa object marking is always optional unlike in Kiswahili where it
can co-occur with the object NP.

Kramer (2012) argues that the status of object markers (OMs), in Amharic has been a
subject of debate, on whether they are marked for agreement, or whether they are doubled
clitics, that is, pronoun—like morphemes that are somehow associated with the direct object and
possibly move to their position near the verb. She takes a position and concludes that in Amharic,
the object markers are best classified as doubled clitics because the relation between the object
marker and the NP it refers to is only capable of being established if the NP is definite or specific.

In Swabhili, Keach (1995), cited in Kamil (2006), argues that the subject marker is ambiguous
between being a pronoun and an agreement marker but Kamil (2006) concludes that the subject
marker, hereafter SM, in Swahili spoken in Nairobi and its environs, is an agreement marker and
not pronominal because it has evolved over time from being a clitic then pronoun and finally an
agreement marker. However, he does not raise the question of multiple verb constructions as
Diercks (2010) does.

EkeGusii is a highly agglutinative language (Elwell, 2008; Ogechi, 2002, 2006; Ongarora,
2008). This means that the verb root hosts both derivational and inflectional morphemes
consequently making the verbal word a grammatical string. The morphemes represent specific
grammatical categories or meanings. The affixes that attach to the verb include those marking
the subject and the object NPs of the sentence. Consider example (5) below.

(5) A-ka-mo-yo-teb-i-a
SM- PST- OM(10)-OM(DO)- tell- TRANS- FV
‘He told it to him/her.’

The verbal word in (5) has several grammatical positions that appear before the root. These
positions include the subject and object markers. As indicated, the subject marker, the direct and
indirect object markers are all incorporated in the verbal word.

In EkeGusii noun words consist of a nominal prefix and a stem (Ogechi, 2006; Ongarora,
2008) because Bantu languages are known for their elaborate noun class system in which nouns
fall into several genders. In this language, a noun constitutes a class prefix, which may occur with
or without an augment, the noun stem and an agent nominalizing suffix in the case of some nouns
as in example (6) adapted from Ongarora (2008).

(6) o-mo-rem-i
AUG-NPX-farm-ANS
‘A farmer.’

The form of the noun class prefix or part of it occurs as an agreement marker as well as an

incorporated pronominal. This means that the noun class prefix mo- in (6) may reappear on the
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verb or the adjective to mark agreement depending on the class of the noun. This is evident in
(7) where the noun belongs to class 3 adapted from Ogechi (2006).
(7) O-mo-te 0-mo-nene o-gu-re
AUG- 3-tree AUG-3-big 3SG-fall-PFCT
‘A big tree has fallen.’

The subject and object NPs are expressed through the use of bound morphemes on the
verb terminology that is implied within a given phrase and/or sentence. According to Ongarora
(2008), subjects are marked for agreement while objects are marked on the verbal complex as
incorporated pronominals as elaborated in example (8).

(8) (@) Moraa o-g-gach-ir-e chi-sani
Moraa 1SM-PST-keep-PFCT-FV 10- plate
‘Moraa has kept the plates.’

(b) Moraa o-g-chi-gach-ir-e
Moraa 1SM-PST-100M-keep-PFCT-FV
‘Moraa has kept them.’
(c) * Moraa o-g-chi-gach-ir-e chi-sani
Moraa 1SM-PST-100M-keep-PFCT-FV 10- plate
‘Moraa has kept them, the plates.’

The explanation here is that subject NPs permit doubling by agreement marking as in 8(a)
to (c) above while the object NP in (8c) cannot be doubled because the incorporated pronominal
and the lexical object NP are in complementary distribution. This means that they co- refer and
thus meaningless to repeat one if the other is overt. Therefore, Ongarora (2008) analyses subject
markers as agreement markers thus affixes and object markers as incorporated pronominals
while Ogechi (2002, 2006) analyses these markers as agreement markers as shown in example
(9).

(9) Omwenga a-ka-mw-anch-a o-mw-ana
Omwenga 3SM- PST-30M-like-IND AUG-CL1- child

‘Omwenga liked the child.’

In example (9), the SM a- and the OM mw- agree with the subject and object noun phrases
respectively. The question whether the object NP and the OM can co-occur is not raised by
Ogechi though. These studies (Ogechi 2002, 2006; Ongarora, 2008) thus differ on the analysis of
especially the nature of the object markers in EkeGusii.

The Status of EkeGusii Subject Markers
The subject marker in EkeGusii has been analysed differently as discussed in the following
subsections.

The Subject Marker as an Agreement Marker

Kamil (2006) defines agreement as a process in which two elements that are in local configuration
share morphological features through a process of feature matching (or checking). In addition,
according to Haspelmath (2002), agreement is a kind of syntactic relation in which the inflectional
behaviour of a word or phrase (the target) is determined by the properties of a nominal
constituent (controller) to which it relates. The subject marker in EkeGusii is analysed as an
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agreement marker when the subject marker on the verb agrees with the noun class prefix of the
noun as shown in examples (10) and (11).
(10) e-ri-iso ri-ka-gw-a.
AUG-5-eye 3sgS-PST-drop-FV
‘An eye dropped.’
(11) o-mo-iseke a-rom-et-e o-mw-ana
AUG-1-girl 3sgS-PST-bite-FV AUG-1-child
‘A girl bit a child.’

In sentence (10), the subject marker on the verb is the morpheme ri- which agrees with the
noun class prefix ri- of the noun e-ri-iso ‘eye’ for class 5, the SM a- in sentence (11) agrees with
the prefix for noun class 1 mo- in the noun o-mo-iseke ‘girl’. In (11) the subject marker a- and the
overt subject DP o-mo-iseke (girl) are local and the subject marker checks agreement features in
the verbal word a-rom-et-e as explained in Kamil (2006), the process of agreement involves the
sharing of features in this case the number feature of the nouns involved with the subject
markers on the verbs thus agreement.

In addition, lorio (2015) argues that if subject markers mark agreement, then doubling of
the subject DPs is permitted. This means that, in EkeGusii, when the subject marker and the
lexical subject NP co-occur, it is analysed as an agreement marker as exemplified in sentence
(22).

(12) e-ge-tabu ge-ka-gw-a

AUG-7-book 7S-PST-drop-FV
‘A book dropped.’

In sentence (12), the subject marker ge- co-occurs with the lexical subject NP e-ge-tabu
‘book’ and this is said to be doubling. The subject marker therefore is said to agree with the overt
lexical subject. Thus under agreement analysis as explained in Bresnan & Mchombo (1987), the
overt subject DP and the subject marker have to be sufficiently local so as to enter into an
agreement relation. From example (12), the subject marker ge- cannot be an incorporated
pronoun as that would lead to two subjects, that is the lexical subject NP e-ge-tabu and the
subject marker ge-, occupying the same position in one clause. This subject marker is instead
analysed as an agreement marker because it is local and it checks the agreement features in the
verb. Locality refers to the proximity of elements in a linguistic structure (Black, 1999) which
means that every argument that an element selects must appear in close proximity to that
element. Thus the DP e-ge-tabu selects the subject marker ge- thus locality is achieved.

The Subject Marker as an Incorporated Pronominal

The subject marker in Bantu can be analysed as a pronoun when it happens to be in null subject
constructions (lorio, 2015; Riedel, 2009). These null subject constructions can either be positive or
negative and the lexical subject DP is deduced from the context. According to lorio (2015), every
argument that is lexically required needs to be present in the surface structure. This, however, is
not the case in null subject constructions. In these constructions, some other overt element must
take over the argument function and this is fulfilled by the subject marker acting as an
incorporated pronoun as shown in (13).

(13) a-ka-rom-a o-mw-ana
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3sgS-PST-bite-FV AUG-1-child
‘He/she bit a child.’

The subject marker a-in (13) is analysed as a pronoun because it is assumed that the subject
DP is dislocated to another position in the sentence. This dislocation therefore negates an
agreement analysis because the SM and the lexical subject DP are not local. Sentence (14) shows
dislocation of the subject DP.

(14) a-ka-rom-a o-mw-ana, Kemunto
3sgS-PST-bite-AUG-1-child, Kemunto
‘She bit a child, Kemunto.’

Example (14) shows the lexical DP Kemunto dislocated to a different position in the
sentence, that is, after the object. The SM a- and the DP Kemunto cannot be directly linked (local)
thus the SM a- is an incorporated pronominal.

Additionally, the subject marker is analysed as an incorporated pronoun when we have the
negation morpheme in the verbal word. In Bantu, as well as in EkeGusii, the negation marker
precedes the subject marker as presented in the Bantu verb structure shown in Figure 1.

Verb

NEG

Verb Radical

Verb Root Extexsion Final
SoZinho & Mbiavanga (200

Figure 1: The Structure of Bantu Verb

owel

(15) Ti-ba-som-et-e
NEG-SM-read-PFC-FV
‘They did not read.’

In example (15), the negation marker ti- precedes the subject marker ba- (15) and lorio
(2015) argues that in such a case, the subject marker is not properly positioned in the syntactic
tree in the same maximal projection [SPEC, TP] thus grammatically disallowed. It therefore
follows that when a null subject construction expresses negation, the subject marker is analysed
as an incorporated pronominal.

This paper finds that the subject marker in EkeGusii can be analysed as an agreement
element when it co-occurs with an overt subject DP on one hand and an incorporated pronominal
when it happens to be in a null subject construction, when the subject DP is dislocated and in a

8
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verbal word expressing negation because it comes after the negation morpheme thus not
properly positioned syntactically on the other.

After receiving the pronominal analysis, the subject marker receives its ©-role in its base
position inside the VP and then undergoes syntactic movement to a preverbal position, and then
combines with the verb via incorporation or cliticization (Zeller, 2007). This implies that the SM
is base generated and it occurs in-situ within the VP before it moves and gets to be incorporated
in the verbal complex, occupying the first position of the verb. This is head movement to a
specifier as shown in Figure 2 (Diercks & Sikuku, 2013).

re 2: Movement of SM in Bantu

The movement exemplified in Figure 2 above is evident in the EkeGusii example in Figure 3.

TP
Spec
Abagaka
A
ba-ga-sopfa
NP-O-ROLE

Figure 3: Movement of the Subject from within VP to [SPEC, T]

The subject marker gets incorporated into the verb as an argument and all the arguments
of the verb (including the subject) originate within the VP; the VP is selected by a functional
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head (for tense), which provides the landing site for verb movement in Bantu (Zeller, 2007).
This movement is exemplified using example (16).
(16) A-ba-gaka ba-ga-som-a e-bi-tabu
AUG-2-old men 25-PST-read-FV AUG-8-book
‘The old men read books.’
It can therefore be concluded that subjects in EkeGusii are represented as syntactic
constituents in the verbal word by the subject markers thus pronominal interpretation.

The Status of EkeGusii Object Markers
The object marker in Bantu as well as in EkeGusii has been analysed as an agreement marker, an
incorporated pronominal as well as a clitic as explained in the following subsections.

The Object Marker as an Agreement Marker
In Bantu morphology, the object marker is analysed as an agreement marker if it doubles the
lexical object DP (Riedel, 2009). Contrastively, in EkeGusii, doubling of the OM and the
corresponding lexical DP is grammatically disallowed (Ongarora, 2008) as both are in
complementary distribution as shown in (17).
(17) *Moraa a-ka-ri-riik-a ri-rube

1Moraa 3sgS- PST-50M-write-FV 5-letter

1Moraa wrote it (a letter).

Example (17) above is disallowed because the object marker ri- doubles the lexical object
rirube ‘letter’ and thus repeats the syntactic function of the object in the verb that has already
been expressed by the object. Therefore, the object marker in EkeGusii cannot be analysed as an
agreement marker though it agrees with the referent.

Riedel (2009) argues that in Bantu languages most diagnostics in the literature are not
helpful in determining the status of object markers since they yield contradictory results. She
however claims that a general analysis of Bantu object marking is agreement morphology, a
position that may not apply to many Bantu languages, EkeGusii included. Riedel argues that once
a language shows one instance of doubling, it should be analysed as being an agreement
language. Doubling is when the object marker co-occurs with the corresponding object DP as
shown in the Kiswahili example in (18).

(18) Mwalimu a-li-m-chap-a m-toto

1 teacher 3sgS-PST-OM-beat-FV 1-child

‘A teacher beat a child.’
In example (18), the object marker m- doubles the lexical object DP mtoto ‘child’ and the object
marker m- moves to the verb to check agreement features in the verb. Thus in Kiswahili the object
marker is an agreement marker (Kamil, 2006; lorio, 2015) a case which is different in EkeGusii as
shown in example (17). In EkeGusii, doubling does not occur because the object originates from
the VP as shown in Figure 4.
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Figure 4: Movement of the OM to I°

As shown in Figure 4, the object DP e-bi-tabu moves from within VP to 1° thus cannot co-
occur because both the OM and the lexical object DP are in complementary distribution. It
therefore follows that in EkeGusii, the object marker is not an agreement marker because the
OM and lexical object DP do not double.

The Object Marker as an Incorporated Pronominal
An analysis of object markers as incorporated pronouns rules out the co-occurrence of an OM
and a postverbal object (because the OM originates as the object of the verb and incorporates
into the verb itself) (Diercks et al., 2013). In addition, lorio (2015) argues that if object markers
cannot double a lexical object locally, that is, when they are in complementary distribution with
lexical objects with regard to the inflectional domain, then they should be analysed as
incorporated pronominals. In EkeGusii, Ongarora (2008) asserts that the object marker is an
incorporated pronoun because it is in complementary distribution with the lexical object DP and
the object marker cannot double the lexical object DP as exemplified in (19) below.
(19) Bogonko a-ka-mo-ram-a

1Bogonko SM-PST-OM- abuse-FV

‘Bogonko abused him/her.’

In (19), the object marker mo- originates as the object of the verb rama ‘abuse’ and
therefore it cannot co-occur with the lexical object DP, that is, in noun class 1 thus an
incorporated pronoun. However, the doubling of the object marker and the overt lexical object
DP cannot be generalised to all Bantu languages because they behave differently. Kiswabhili, for
instance, as shown in example (18) allows the syntactic doubling that is disallowed in EkeGusii.
Thus each language has to be analysed as its data allows.

Additionally, the object marker in EkeGusii can also be analysed as an incorporated pronominal
when the wh-phrase is considered. In this case, EkeGusii does not allow the wh-phrase to co-
occur with the object marker as explained in Bresnan & Mchombo (1987) who argue that the wh-
phrase cannot co-occur with OMs because they indicate a topic status of the co-referring lexical
object as realised in sentence (20).
(20) (a) Ningo o-gany-et-e?

Who 2sgS-wait-PRT-FV

‘Who are you waiting for?’

(b) *Ning’o o-mo-gany-et-e?
Who 2sgS-OM-wait-PRT-FV
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‘Who are you waiting for?’
Example (20b) is unacceptable because the verbal word contains an object marker mo-
which cannot co-occur with the wh-word ning’o. Thus based on this argument, the object marker
is analysed as an incorporated pronominal in EkeGusii.

The Object Marker as a Clitic

Before it is established whether object markers in EkeGusii are clitics or not, it is prudent to
explore the differences between affixes and clitics as proposed by Zwicky & Pullum (1983). Zwicky
and Pullum come up with six criteria to distinguish these elements and they are analysed below
in relation to EkeGusii facts.

Firstly, elements called clitics are not restricted as to the host they can attach to (Kari,
2002). While affixes may attach to a defined set of hosts, clitics are freer than affixes as far as the
selection of the host is concerned. As such, EkeGusii subject and object markers are known to
attach to verbs only as shown in (21) while noun class prefixes attach themselves only to nouns
as exemplified in (22) below.

(21) A-ka-ba-rom-a

35gS-PST-3plO-bite-FV
‘He/she bit them.’

(22) O-mo-te e-me-te
AUG-3-tree  AUG-4-tree
Tree trees

As shown in (21) the subject marker a- and the object marker ba- have been attached to
the verb root roma ‘bite’ while the class prefixes mo- and me- in (22) are attached to the noun
root -te ‘tree’ and any other noun in the relevant noun class.

Possession in EkeGusii can be marked through the preposition ‘of’ whose form is —a and
which changes as per the noun class of the noun in which it appears. This possessive preposition
may appear as a clitic when it is contracted especially when the vowels are the same. This is
exemplified in (23) and (24) where the possessive preposition ba changes to bo before attaching
to the noun. One of the vowels is deleted thus the contracted form as shown in (23) and (24).

(23) a-ba-somba b’0-mo-nene

AUG-2-servant possessive AUG-1- lord

‘The lord’s servants.’

(24) a-ba-teri b’o-go-tog-i-a 0-mo-nene

AUG-2-singer for AUG-15-praise-APPL-FV AUG-1- lord

‘Singers for praising the Lord.’

The clitic element b’ in (23) is attached to a noun omonene ‘lord’ while the clitic element b’
in (24) is attached to a verb togia ‘praise’. Under this criterion therefore, the subject and object
markers are affixes and not clitics because they attach themselves to verbs only.

The second criterion is that semantic idiosyncransies are not characteristic of clitics
(Holmstedt, 2012). Holmstedt defines the term idiosyncrasy as the uniqueness with which the
clitics (or any syntactic element) can be identified. This means that when clitics attach to a host,
the result is predictable, for instance the English ‘ve has the same meaning in ‘They’ve and ‘I've’.
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In EkeGusii, full and reduced forms of clitics have the same meaning as the examples in (25a-f)
show.

(25)(a) e-nyomba ya o-mo-somba
9-house of AUG-1-slave.
‘A slave’s house.’
(b) e-nyomba y’o-mo-somba
9-house of AUG-1-slave
‘A slave’s house.’
(c) o-mo-iseke bw’o-mo-nto
AUG-1-girl POSS AUG-1-person
‘A person’s girl.’
(d) e-ri-iso ri’o-mo-nto
AUG-5-eye POSS AUG-1-person
‘A person’s eye.’
(e) e-me-te y’'0-mo-nto
AUG-4-tree POSS AUG-1-person
‘A person’s tree.’
(f) e-bi-oto bi’o-mo-nto
AUG-8-frog POSS AUG-1-person
‘A person’s frogs.’
As realised in examples (25) (a) to (f), the semantic realisation in the sentences is the same,
that is, they are all allomorphs that mark possession.
In contrast, affixes may combine with a host to produce a complex word with an

unpredictable meaning because they have semantic uniqueness as per class and number as
examples in (26a-e) show for subject markers.

(26) (a) o-mo-iseke a-ga-kw-a
AUG-1-girl S-PST-die-FV
‘A girl died.’
(b) a-ba-taata ba-ga-kw-a
AUG-2-father S-PST-die-FV
‘Fathers died.’
(c) o-mo-te o-ga-kw-a
AUG-3-tree S-PST-die-FV
‘A tree died.’
(d) e-ri-iso ri-ga-kw-a
AUG-5-eye S-PST-die-FV
‘An eye died.’
(e) e-bi-oto bi-ga-kw-a
AUG-8-frog S-PST-die-FV
‘Frogs died.
As shown in (26) (a) to (e) above, when attached to the verb kw-a ‘die’ the subject markers

are different as per each noun class. The object markers have also the semantic uniqueness as
shown by the examples in (27a-e), a case that does not happen with clitics.
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(27) (a) a-ka-mo-it-a
SM-PST-10M-beat-FV
‘He/she beat him/her.’

(b) a-ka-ba-it-a
SM-PST-20M-beat-FV
‘He/she beat them.’

(c) a-ka-yo-it-a
SM-PST-30M-beat-FV
‘He/she beat it.’

(d) a-ka-ri-it-a
SM-PST-50M-beat-FV
‘He/she beat it.’

(e) a-ka-bi-it-a
S-PST-80M-beat-FV
‘He/she beat them.’

The object markersin (27) (a) to (e) show semantic uniqueness according to the noun class
they belong to.

The third criterion used to distinguish affixes from clitics is that affixes are morphologically
idiosyncratic in that they affect the host word in an unexpected way as shown in (28).

(28) a-ba-sacha ba-ga-kw-a
AUG-2-man 3plS-PST-die-FV
‘Men died.’

The subject marker ba- in (28) above uniquely affects the verb kw- ‘die’ in the sense that
the verbal root kw- has more morphemes which represent different morphological categories in
this case ba- represents noun class morphology and number morphology. Such a morpheme is a
portmanteau morpheme because it explains more than one morphological category.
Contrastively, morphological idiosyncrasies are not characteristic of clitics (Kari, 2002). This
means that the attachment of clitics does not affect the host word morphologically. Thus a clitic
does not alter the internal morphology of a word as exemplified in (29).

(29) e-nyomba y’0-mo-sacha
9-house POSS-AUG-1-man
‘A man’s house.’
In example (29), the clitic element y’ does not morphologically affect the host o-mo-sacha ‘man’.
According to this criterion therefore, EkeGusii subject and object markers are affixes and not
clitics.

The fourth criterion holds that a clitic and host combination is not subject to syntactic rules,
whereas words exhibiting affixation are treated as single syntactic items (Kari, 2002; Holmstedt,
2012). This implies that syntactic rules treat affix-word combinations as a single syntactic unit in
(30).
(30) (a) Monyoro a-ka-mo-ror-a

1Monyoro SM-PST-OM-see-FV

‘Monyoro saw him.’
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(b) Monyoro a-ka-ba-ror-a
1Monyoro SM-PST-20M-see-FV
‘IMonyoro saw them.’

(c) Monyoro a-ka-ri-ror-a
1Monyoro SM-PST-50M-see-FV
‘IMonyoro saw it.’

Examples (30) (a) to (c) show that there are syntactic rules that govern the combination of
the subject and object markers to the verbs according to the noun classes to which the nouns
belong. For (30) there are syntactic rules that come into play, that is, there has to be class
agreement of the subject marker and other elements within the verb. This is different as shown
with clitic-host combinations in (31) (a) and (b).

(31)(a) e-gutwa y’o-mo-twe

9-crown POSS AUG-3-head
‘A head’s crown.’

(b) a-ma-chiko y’e-nse
AUG-6-law POSS AUG-country
‘A country’s laws.’

As examples (30) (a) to (c) show, the combination of the SM, OM and the verb root giving
rise to a single verbal words a-ka-mo-ror-a, a-ka-ba-ror-a and a-ka-ri-ror-a, cases which are
different in (31) where y’'omotwe and y’e-nse cannot be treated as a single units. In both cases
in (31) the elements y’ cannot be syntactically analysed with their hosts omotwe ‘head’ and ense
‘country’ respectively. It therefore follows that as per this criterion, the subject and object
markers in EkeGusii are affixes and not clitics.

Kari (2017) gives general characteristics of an affix as an element that attaches itself to
another linguistic unit called a stem for the sole purpose of gaining morphological identity; it
cannot be deleted but can be moved along with its stem to a different location in the sentence
and its meaning is determined with respect to the stem. Following this definition, EkeGusii
subject and object markers as shown in example (30) (a) to (c) are affixes because they attach to
stem to get morphological identity since they cannot stand on their own; They cannot be deleted
because they are integral parts of the words; They always move along with their stems to
different locations in the sentence and their meanings are subject to the different noun classes
that they belong.

As regards clitics, Kari (2017) sets the standard that an element called a clitic attaches itself
to gain phonological identity, it may be deleted but cannot be moved along with its host to a
different location has a constant meaning irrespective of its form or the kind of host it attaches
to. The elements that can fit in this definition are in examples (25) (a) to (f) in which they depend
on their host for phonological identity; they may be deleted but they cannot be moved with the
host to a different position in the sentence and their meaning is constant because they mark
possession irrespective of the different forms they take, that is, bw’ ri’ bi’ respectively. The
subject and object markers are thus affixes and not clitics

With the explanation on the differences between affixes and clitics in the preceding sub-
section we now turn to other perspectives that have been advanced on the analysis of these
markers. It has to be remembered that elements called clitics form a mixed bunch and what is
exactly referred to as a clitic varies from one study to another (Halpern, 2001). Halpern (2001)
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presents two perspectives from which clitics can be defined. The first is the prosodic one in which
a clitic is any prosodically weak element which is not a canonical inflectional or derivational affix.
In this case, the clitic depends on a host for its pronunciation as shown in (32).
(32) e-nyongo y’o-mo-ng’ina
9-pot  POSS AUG-1-woman
‘A woman'’s pot.’

In (32), the form with the apostrophe (y’) shows that it is prosodically attached to the host
noun o-mo-ngina ‘woman’. Its full form syntactically is ya. Following this perspective, EkeGusii
subject and object markers are not clitics but affixes because they largely do not prosodically
attach to the verbal words which are their hosts instead they are part of the verb and can never
be seen to occur in isolation in this language. Affixes never behave this way in EkeGusii because
they can never be contracted for instance m’ instead of mo in (33).

(33) *Monyoro a-ka-m’-ror-a
Monyoro SM-PST-OM-see-FV
‘Monyoro saw him/her.’

The second perspective shows that object markers can be analysed as clitics if they are
morphemes which syntactically function as independent words (Labelle, 2008). The basic
arguments for a clitic analysis of Bantu object markers therefore are that these markers bear
some degree of morphosyntactic independence and they are distinguished from morphemes
that are simply affixal elements (Diercks & Sikuku, 2013). In this case, object markers are taken
to syntactically function as independent words in the verbal complex. This is the syntactic
definition of the term clitics as example (34) shows.

(34) Mokua a-ka-ye-butor-a
1Mokua SM-PST-OM-cut-FV
‘Mokua cut it.’

For this reason it can be argued that object markers in EkeGusii are clitics just like in other
Bantu languages (Diercks & Sikuku, 2013). Being clitics these markers are not just affixal elements
but they are between affixes and pronouns as example (34) above shows. Object markers in
EkeGusii can be analysed as representing their corresponding lexical object DPs in the verbal
word. Thus if they are compared to negation markers (see Figure 1 for the order of morphemes
in the Bantu verb), for instance, they have higher syntactic importance as example (35) shows.

(35) Ti-ba-ge-som-et-i
NEG-3sgS-70M-read-PST-FV
‘They did not read it.’

Apart from being an affix (a morpheme in the verbal template), the object marker ge- in
(35) is also syntactically an argument because it represents the syntactic object DP in the verbal
word. For this reason therefore, the object marker is a syntactic clitic.

Conclusion

In sub-sections 1 to 5 above, the status of EkeGusii subject and object markers has been
discussed. It has been established that the subject marker can be analysed as an agreement
marker when there is doubling of the lexical subject DP and the subject marker. This is in relation
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to the locality constraints which dictate that the lexical subject DP (which is mostly obligatory)
and the subject marker have to be locally available for the agreement features to be matched.

It has also been realised that the subject marker is an incorporated pronoun in EkeGusii
null subject constructions. In this case, it is argued that the subject marker is a pronoun because
the overt lexical subject DP and subject marker occupy the same syntactic position thus their
roles cannot be repeated. Thus the lexical subject DP is a topic as proposed by Kamil (2006).
Therefore, the SM is both an agreement marker as well as an incorporated pronominal.

The object marker has also been analysed as an agreement marker when there is doubling
which takes place when the object marker co-occurs with the corresponding object DP. However,
this syntactic phenomenon of doubling is grammatically disallowed in EkeGusii. The object
marker in EkeGusii is thus analysed as an incorporated pronoun even though it marks agreement.
In addition, the object marker in EkeGusii is analysed as an incorporated pronoun in wh-phrases
because the OM cannot co-occur with wh-phrases.

The syntactic behaviour of subject and object markers in EkeGusii have been analysed using
the six criteria set by Zwicky & Pullum (1983). It has been realised that according to the criteria,
EkeGusii subject and object markers are affixes and not clitics.

Additionally, object markers can be analysed as clitics. Clitics in this syntactic context are
elements which have morphosyntactic independence and they are not just affixal elements but
are between affixes and pronouns. These markers represent the lexical object DPs in the verbal
word and are thus taken to be weak pronouns which have syntactic independence rather than
basic morphemes thus the clitic analysis.

Due to the foregoing evidence, this study finds that EkeGusii SMs are both agreement markers
and incorporated pronominals thus affixal in nature. EkeGusii OMs, on the other hand are both
agreement markers, incorporated pronominals and clitics.
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Abstract

Four hundred villagers were participated in the present study to develop a tool for the
measurement of social capital. An exploratory factor analysis was conducted to identify
dimensions of social capital. A principle component analysis was employed on the 33 items with
orthogonal rotation on the criteria that eigenvalue should not be less than one and the factor
must have acceptable reliability. Five factors such as social cohesiveness, cooperation, trust,
acceptance of system and selfishness were found reliable and ranged from .69 to .90. The
application of the tool will certainly facilitate research in assessing the role of social capital in
affecting people’s behavior in rural setting.
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Introduction

The concept of social capital has gained tremendous progress over the past 25 years. Social
capital has been studied on both the individual (micro) and collective (macro) level. Some
investigators (Coleman, 1990; Putnam, 1995) elaborated theories specifically on the macro level
where social capital is seen as a collectively produced and own entity from which the whole
community may benefit. Coleman (1988) defines three forms of social capital-norms, information
channels and collective obligations and expectations that operate through, and are facilitated by
relational networks. Putnam (2000) focuses on trust, norms and networks and emphasizes the
central role of civic engagement in a broad range of associations that can facilitate collective
actions. Other investigators (Bourdieu, 1980, Flab, 2002; Lin, 1991, 2001) focused on social capital
as an addition pool of resources at the individual which may be helpful for the individual’s goal
attainment. For, example, Coleman (1990) draws a map of social relation in which individuals are
nodes, and social capital is represented as line uniting them. The more lines connect to an
individual, the higher is the individual’s level of social capital. Lin (2001) defined social capital as
‘resources embedded in a social structure that are accessed and/or mobilized in purposive
actions. The World Bank focuses on social cohesion and describes it as the internal social and
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cultural coherence of society, the norms and values that govern interactions among people, and
the institutions in which they are embedded (Grootaert, 1988).

As far as the measure of social capital is concerned, Collier (2002) contended that it is very
difficult to measure social capital directly as the construct is abstract and subjective. However,
other researchers (Grootaert & Van Bastalaer, 2002; Onxy & Bullan, 2002) argued that it is
possible to measure both social capital and its impact. The purpose of the present paper is to
develop a tool for the measurement of social capital with a focus on application for villagers. The
key aspects of social capital, we concentrate on some dimensions of relationship orientation such
as cooperation, trust and involvement in voluntary organization at village level.

Method

Sample

The sample comprised of 400 household respondents drawn from four villages of East
Champaran and Patna district of Bihar (India). All the four villages, a sample of 100 household
from each village were randomly selected. The mean-age of respondents was 40.30
(SD=13.13.57) years. Ninety per cent respondents were reported that they were not member of
any religious organization. However, ninety-nine per cent respondents were reported to have
their involvement in social activities such as marriage, social rituals etc. The respondents were
interviewed with the help of a questionnaire. Sample statements were as follows: (i) do you trust
the villagers? (ii) Is there brotherhood among the villagers?

Social Capital Scale

As social capital is hypothesized to be a multi-dimensional construct, it was proper to develop a
number of factors that measured different dimension of social capital. Initially, a questionnaire
of 50 items were selected to measure the different dimensions of social capital of the people
participated in the present study. Seventeen items were dropped on the basis of item analysis.
Most of the items were positively worded and responses were measured on a 5-point Likert scale
from 1 (not at all) to 5 (to a great extent).

Before, applying to factor analysis a Kaise-Meyer-Olkin (KMQO) measure of sampling
adequacy test has been employed. KMO test examines whether the number of observations in
the dataset are enough for applying factor analysis or not. A KMO value of more than .60 is
considered satisfactory that means the number of observation in the dataset is sufficient for
factor analysis. In the present study, the result of KMO is .91 that indicates the sample size is
adequate and factor analysis can be applied. The Bartlett’s test of sphericity, the p value of the
Chi-Square (x?=6032.21, df =528, p < .001) test is found to be significant that shows there exists
significant correlations between the different pairs of variables. Therefore, factor analysis may
be useful for reducing the number of variables. Finally, thirty-three items were factor analyzed
using Principal Component Analysis (PCA) with orthogonal rotation varimax solution on the
criteria that Eigenvalue should not be less than 1 and the factor must have acceptable reliability
(alpha coefficient > .60). Factor analysis is a technique for simplifying a data set. The aim of the
method is to reduce the dimensionality of multivariate data while preserving as much of the
relevant information as possible. Varimax is one of the methods of orthogonal rotation which
attempts to maximize the dispersion of loading within the factors. An initial analysis (SPSS-17
version) was run to obtain Eigenvalue for each factor of the data. The most commonly used
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technique is the latent root criterion. This technique is simple to apply to either component
analysis or common factor analysis. The rationale for the latent root criterion is that any
individual factor should account for the variance of at least a single variable if it is to be retained
for interpretation. In component analysis, each variable contributes a value of 1 to the total
eigenvalue. Thus, only the factors having latent root or eigenvalue greater than 1 is considered
significant. Kaiser’s (1960) rule was also followed to determine which factors were more eligible
for interpretation because this rule requires that a given factor is capable of explaining at least
the equivalent of one variable’s variance. Using this rule, five factors had eigenvalue over Kaiser’s
criterion of 1. This criterion is based on the idea that the eigenvalue represents the amount of
variation explained by a factor and that an eigenvalue of 1 represents a substantial amount of
variation. This eigenvalue-greater—than-one rule, also known as K1 (Kaiser, 1958) was
implemented to ascertain an appropriate number of factors to retain. Two items such as, “Are
majority of the villagers engaged in serving their own vested interest”, and “Do the villagers take
care of security arrangement on their own” were eliminated because they did not contribute to
a simple factor structure and failed to meet a minimum criteria of having factor loading of .30 or
above. Two items namely, “Do villagers use laws to dominate over poor people”, and “Do villagers
take care of security arrangement on their own” have been reversed in the final analysis of factor
analysis as they have negative loading. The purpose of reverse scoring is to prevent a cancelling
out of variables with positive and negative loadings.

The summary of exploratory factor analysis results along with high loading items, mean,
standard deviation and variance explained by the factors has been presented in Table 1.

Table 1. Exploratory Factor Analysis Results for Social Capital Questionnaires (N=400)

Factor 1-Social cohesiveness (N=13, M=52.76 , SD=7.96, rii= .90, V=29.70, Eigenvalue=9.80 )

S.N Items Loadin Mea SD
g n
6 Do people show unity during marriage ceremony? .86 457 .78
9 Do villagers often participate in social work (i.e. marriage etc.) in .78 462 .75
the village?
12 Do villagers take part in religious activities of the village? 72 4.54 .76
4 Are villagers ready to render support at time of need? .70 413 .95
11 Do villagers help each other in case of crisis situation? .69 4.02 .91
5 Are you feeling proud of your village people? .67 438 .88
16 Do the villagers take advice of elders? .55 4.00 1.00
29  Arevillagers homogeneous? .59 3.76 .93
30 Hasyour village developed? .49 424 .86
26 Do you believe in law and order of your village? .49 412 1.00
19 Do villagers share their ideas? 43 3.44 90
31 Do villagers respect each other? A1 3.85 1.06
28 Do villagers share their individual problems with one another? .32 3.12 .99

Factor 2- Cooperation (N=5, M=18.06 , SD=3.79, rii=.81, V=8.80, Eigenvalue=2.90 )
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14 Do villagers borrow money and other items among themselves? 70 3.80 1.03
13 Does the unity exist in your village among upper and lower castes? .68 3.63 .96
22 Do villagers take part in ‘Gram Shaba’? .68 3.04 1.09
25 Is there unity in your village? .51 4.00 1.08
17 Do villagers resolve village problems among themselves? .36 3.58 .82
Factor 3- Trust (N=3, M=10.27 , SD=2.58, rii=.82 , V= 7.12, Eigenvalue= 2.35)

1 Do you trust the villagers? .82 3.20 1.02
10 Do villagers often participate in social work (i.e. marriage etc.) in .75 3.44 98

the village?
2 Is there brotherhood among the villagers? .56 3.63 1.00

Factor 4-Acceptance of system (N=4, M=17.14 , SD=2.90, rii= .62, V=4.56 , Eigenvalue=1.51 )

21 Do villagers take active part in general elections? .80 479 .58
32 Do villagers take care of security arrangements on their own? -.65 417 1.24
23 Do villagers trust in government programme and schemes? .59 420 1.10
24 Do villagers use laws to dominate over poor people? -.50 398 1.19
Factor 5- Selfishness ( N= 6, M=21.44 , SD=3.04 , rii=.69, V=3.79 , Eigenvalue= 1.25)

18 Do villagers look their individual interest even in collective work? .74 351 .79
15 Arevillagers involved in demoralizing each others? .69 3.78 .82
8 Are villagers divided into small groups? .61 3.81 .77
20 Do villagers distrust each other? 46 3.19 .90
27 Dovillagers indulge in their own interest? .34 3,57 .82
7 Do villagers take part in meetings only to fulfill their own interest? .33 3,56 .77

Table 1 reports the factor loadings after rotation and five factors were extracted. A factor
loading represents the correlation between an original variable and its factor. The varimax
rotation method was used to perform orthogonal rotation to eliminate items with factor loading
<.30. The squared loading is the amount of variable’s total variance accounted for by the factor.
Thus, a .30 loading translates to approximately 10 per cent explanation and a .50 loading denotes
that 25 per cent of the variance is accounted for by the factor. The rationale behind selection of
factor loadings of .30 and above as the sample size is 400 participants.

Social Cohesiveness

It is also clear from Table 1 that 13 items such as ‘people show unity during marriage ceremony’,
‘villagers often participate in social work in the village’, ‘villagers take part in religious activities
of the village’, ‘villagers are ready to render support at time of need’, ‘villagers help each other
in case of crisis situation’, ‘you feel proud of your village people’, ‘villagers take advice of elders’,
‘villagers are homogenous’, ‘your village has developed’, ‘you have faith in law and order

24



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 7 No. 1, 2019, E-ISSN: 2308-0876 © 2019 KWP

situation of your village’, ‘villagers share their ideas’, ‘villagers respect each other’ and ‘villagers
share their individual problems with one another’ were loaded on Factor | which was given the
name, Social cohesiveness. This factor explained 29.70 per cent of the common variance and also
showed high reliability (rii= .90).

Cooperation

The items on Factor II, such as ‘villagers borrow money and other items among themselves’,
‘unity exists in your village among upper and lower castes’, ‘villagers take part in Gram Shabha’,
‘unity in your village’, ‘villagers resolve village problems among themselves’ were labeled as
Cooperation. This factor explained 8.80 per cent of the common variance and also showed high
reliability (rii= .81).

Trust

The items loaded on Factor lll, such as, ‘you trust the villagers’, ‘villagers often participate in social
work’, ‘brotherhood among the villagers’ were considered as a factor, Trust. This factor showed
7.12 per cent of the common variance and also reported high reliability (rii=.82).

Acceptance of System

The four items loaded on Factor IV such as ‘villagers take active part in general election’, ‘villagers
take care of security arrangements on their own’, ‘villagers trust in government programme and
schemes’, and ‘villagers use laws to dominate over poor people’, were addressed as a factor,
Acceptance of system. This factor explained 4.56 per cent of the common variance and showed
high reliability (rii= .62).

Selfishness

The six items loaded on Factor V such as, ‘villagers look at their individual interest even in
collective work’, ‘villagers are involved in demoralizing each other’, ‘villagers are divided into
small groups’, ‘villagers distrust each other’, ‘villagers indulge in their own interest’, ‘villagers
take part in meetings only to fulfill their own interest’ were Ilabeled as a
factor Selfishness. This factor explained 3.79 per cent of the common variance and also

showed high reliability (rii=.69). The total eigenvalues represent the total amount of variance
extracted by the factor solution.

Discussion

The results demonstrated that social capital scale showed sound psychometric properties with a
clear five factors structure and acceptable reliabilities in all subscales. Reliabilities analyses using
Cronbach’s alpha was employed for each of the subscales in the instrument utilized by using SPSS
17 version. According to (Tabachnick & Fidell, 2007) the internal consistency reliability estimates
above .70 is acceptable. The subscales of social capital ranged from .69 to .90. The test- retest of
the instrument was not assessed. The derived five factors such as social cohesiveness,
cooperation, trust, acceptance of system and selfishness supported the previous findings of
Putnam (2000) and Woolcock (1999) that social capital is not a single entity rather a multi-
dimensional construct. It describes circumstances in which individuals can use membership in
groups and networks to secure benefits (Sobel, 2002). The factor of a single variable was found
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high (more than .70) which indicated the convergent validity in the structure of factors and
variables. Finally, the application of the tool will certainly facilitate research in assessing the role
of social capital in affecting people’s behavior in rural setting.
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Abstract

This research concentrates on the phenomenon of massive arrivals of migrants and refugees
from different countries in Greece, especially during the acute economic crisis which strikes
Greece. The research attempts to analyze how effective the governmental measures are in
solving the refugee crisis. Paradoxically, the Greek governments without analogous experience
and with limited budgets have tried to confront the growing numbers of migrants and refugees.
In 2016, the EU’s decision to close the borders in northern Greece deteriorated the problem.
Although the wave of solidarity, which mainly consists of the state apparatus, the NGOs and the
individual initiative, is obvious and helpful, it cannot either change significantly the harsh
everyday life in the camps or stop the new irregular arrivals. The data of the research is mainly
derived from employees who work in refugee camps in northern Greece as well as from relevant
literature. The research analyzes the phenomenon of living in refugee camps in Greece in order
to supply the appropriate answers for the broader illegal and irregular immigration in Europe.
Keywords: Migration, Refugees, Migrants, Asylum, Camps.

Introduction

Following the collapse of the Iron Curtain the population of foreigners has significantly increased
in Greece. Globalization (e.g. easy transportation) and EU’s soft borders policy (e.g. no special
border controls) played a key role in this rise.
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Table 1. Population of Greece

1991 2001 2011
Total 10,259,900 10,934,097 10,816,286
Indigenous 10,092,624 10,171,906 9,904,286
Foreigners 167,276 762,191 912,000

Total % 100 100 100
Indigenous 98.4 93.0 91.6
Foreigners 1.6 7.0 8.4

Source: Hellenic Statistical Authority

Apart from the increased presence of foreigners, Greece has faced irregular migration
arrivals since 2011. 2011 was a crossroad. Greece was trying to confront two major problems:
the local economic crisis due to previous high debts and the massive migration due to the Arab
Spring. Unfortunately, the long lasting wars in Afghanistan, Iraq, and Syria deteriorated the
problems of migration.

Table 2. Greece: General Government debt to GDP ratio, 2008-2016
Year 2008 2009 2010 2011 2012 2013 2014 2015 2016
Debtb.€ 264.7 301.0 330.5 356.2 305.0 320.5 319.7 311.6 3148
GDPb.€ 2419 2375 2255 2069 191.1 180.6 1779 1756 175.8
Source: Eurostat, in Mavridis 2018:4

The Greek economic crisis affected Greece’s reaction to massive migration arrivals because
it could not afford the additional economic burden. Furthermore, the newcomers either
immigrants or refugees wanted to go to the richer central Europe. In 2015 the problem of massive
irregular migration could not be hidden. The European migrant crisis found EU unprepared.
According to the UN Refugee Agency (UNHCR) “over a million refugees and migrants have
reached Europe by dangerously crossing the Mediterranean Sea”, nearly half of them from Syria.
The migrant crisis was considered as Europe’s worst since World War Il (Press Trust of India
2015). According to IOM’s Missing Migrants Project (http://missingmigrants.iom.int/) the total
deaths recorded in the Mediterranean in 2014 reached 3,261 persons and in 2015, 3,783
persons! What is worse, apart from the increased death toll, is the high number of persons
regarded missing.

On May 2015 EU adopted the European Agenda on Migration which focused on security in
the EU member states. The European Agenda on Migration gave priority to intensive border
controls and fighting against smuggling neglecting the enforcement of the refugees’ fundamental
human rights. For the first time, the European Migration Agenda included common policies to
address the huge problem of migration. The key measures were six (Carrera et al. 2015:2):

1. Anemergency relocation of asylum seekers was introduced. Between July and September
2015 160,000 asylum seekers were relocated from Greece and ltaly. The relocation
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system was based on criteria such as GDP, unemployment rate, and the population of
asylum seeking applicants.

2. A relocation of 20,000 asylum seekers to non-EU states along with a 50 million Euro
budget

3. An upgrade in Frontex’s role in order to enhance border controls in the Mediterranean
Sea.

4. The EU’s decision to financially support the concerned EU member states with €60
million. Also, EU introduced the “New Hotspots” approach by which Frontex, Europol and
the European Asylum Support Office (EASQO) are responsible for supporting the
registration and first interview process of the refugees in five Greek islands, namely
Lesvos, Chios, Leros, Samos, and Kos.

5. The EU’s enhancement of controls in the Mediterranean Sea with the help of CEPOL in
order to combat migrant smuggling.

6. The implementation of an EU Common Security and Defense Policy Operation in the
Mediterranean Sea to deal with trafficking networks and smugglers.

After the initial shock, the great powers (USA, EU, NATO, FRONTEX) decided to take action
against illegal human trafficking of migrants and refugees. According to the UNODC (United
Nations Office on Drugs and Crime): “There is evidence that, at a minimum, 2.5 million migrants
were smuggled for an economic return of USS 5.5-7 billion in 2016. This is equivalent to what the
United States of America (some USS7 billion) or the European Union countries (some USS6
billion) spent on humanitarian aid globally in 2016” (UNOCD, 2018:5).

On 7t March 2016 EU decided to close the Balkan corridor (the Western Balkan route) for
the immigrants, refugees and asylum seekers. In addition, on 11 March 2016 NATO initiated
patrols with warships in the Aegean Sea to confront “human trafficking and criminal networks”
(BBC News 2016). Furthermore, the EU-Turkey agreement of 20™ March 2016, which is both a
safe third country readmission agreement and a resettlement agreement, led to the obvious
reduction of the mass influx of irregular migrants and refugees trying to enter the European
Union, especially through Turkey. “Under the deal, Turkey would take back migrants arriving to
Greece who do not apply for asylum or whose claims are rejected” (Sabi¢, 2017:3). The basic
principles of the EU-Turkey agreement defined that all new irregular migrants going from Turkey
to the Greek islands as of 20" March 2016 will be returned to Turkey. Turkey at that time had
already hosted more than 3 million Syrians refugees. In return, for every Syrian being transferred
to Turkey from the Greek islands, another Syrian is moved to the EU. Finally, the EU committed
to give 3 billion € to Turkey in order to welcome and render hospitality to refugees. In 2018 a
new deal between Turkey and the EU was made by which the EU promised to give additional
financial aid to Turkey (Reuters, 2018). Thus, Turkey became de facto a “safe third country”
(Gkliati, 2017).

In 2016, as a result of the international anti-immigration measures, at least 46,000 persons
without proper visa documents were entrapped in Greece seeking either for asylum or job. In
2016 Greece's 31 official facilities could only render hospitality to a maximum of 33,640 persons.
Unfortunately some of them had to live in harsh conditions. At the same time the Visegrad Group
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(Czech Republic, Hungary, Poland and Slovakia), all member states of the EU, tried to promote
more border controls for all migrants and almost all refugees.

Definitions

Theoretically, refugee status is clarified by the 1951 Refugee Convention and the additional 1967
Protocol Relating to the Status of Refugees which removed the geographic and temporal limits
of the 1951 Convention. The additional Protocol was adopted by the United Nations General
Assembly with Resolution 2198 (XXI). Since 2013 146 states have signed the 1951 Convention
and 145 the additional 1967 Protocol. According to the 1967 Protocol a refugee is a person who
“owing to well-founded fear of being persecuted for reasons of race, religion, nationality,
membership of a particular social group or political opinion, is outside the country of his
nationality and is unable or, owing to such fear, is unwilling to avail himself of the protection of
that country; or who, not having a nationality and being outside the country of his former
habitual residence as a result of such events, is unable or, owing to such fear, is unwilling to
return to it” (article 1 A 2).

All displaced people have the right to seek for asylum. If they make it, they are officially regarded
as refugees. The displaced people as well as immigrants who have applied for asylum are
regarded as asylum seekers until their application is examined. The third category of economic
immigrants or migrants includes all persons who want to travel and work abroad but do not have
the legal or proper documents. There are small differences among migration, immigration, and
emigration based on EC Regulation No 862/2007 on Migration and International Protection.
According to the UN a migrant can be “someone who changes their country of usual residence
for a period of at least a year, so that the country of destination effectively becomes the country
of usual residence” (Sturge, 2018: 4). The International Convention on the Protection of the
Rights of All Migrant Workers and Members of Their Families, adopted by General Assembly
resolution 45/158 of 18" December 1990, says in article 2 (1) “The term ‘migrant worker’ refers
to a person who is to be engaged, is engaged or has been engaged in a remunerated activity in a
State of which he or she is not a national”. So according to international law there are refugees,
asylum seekers and migrants. Of course, there is a significant difference between migrants and
asylum seekers. “A migrant is someone who changes their country of usual residence. An asylum
seeker is someone who does so ‘from fear of persecution for reasons of race, religion, social
group, or political opinion’ (Sturge, 2018:6).

The problem of Overcrowding in Greek refugee Camps

The anti-immigration measures of the EU and the NATO have led to a significant reduction of
non-EU immigration. Key role to this reduction played the closed borders policy of the EU (Tables
3 and 4).
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Table 3. Number of arriving migrants, refugees and asylum seekers in Europe (2015-2017)

Year Persons
2015 1,000,000
2016 364,000

2017 105,000 (in the first half)
Source: Press Trust of India 2015, Aljazeera.com 2017, UNHCR — The UN Refugee Agency

Table 4. Total deaths recorded in the Mediterranean Sea (2014-7/8/2018)
Year Persons

2014 3,261
2015 3,783
2016 5,143
2017 3,139
2018 1,514

Source: IOM’s Missing Migrants Project - http://missingmigrants.iom.int/

Both table 3 and 4 show an important reduction in the immigration flows towards Europe.
At the same time the total number of deaths of migrants and refugees who did not manage to
travel towards Europe was reduced. According to the official page of UNHCR: “In the first half of
2017, over 105,000 refugees and migrants entered Europe” (UNHCR). In total, in 2017 Spain, Italy
and Greece received again the lion’s share, namely at least 177,436 migrants, and refugees. Spain
received 28,349 persons (22,100 by sea and 6,246 by land), Italy 119,369 persons (by sea) and
Greece 29,718 persons (by sea) (UNHCR, 2018). Surely there are persons who travelled to Italy
and Greece by land who might not have been counted. According to the International
Organization for Migration (IOM) “slightly fewer than half as many migrants reached Europe by
sea in 2017 than 2016” (Nebehay, 2018).

On the other hand, while the total number of new migrants and refugees in Europe was
reduced, in Greece the situation was different (Tables 5 and 6).

Table 5. Number of asylum seeking applications in Greece (7/6/2013-30/06/2018)
2013 2014 2015 2016 2017 2018 Total
Total 4,813 9,431 13,188 51,054 58,643 30,192 167,322
Source: Ministry for Migration Policy (5/7/2018)

In 2015 in Greece the number of asylum seekers was not very high because the majority of
incomers were free to move to other European countries illegally crossing the border either
through the Republic of Macedonia or via the western Balkan corridor (Greek Ombudsman
2017:26-27).
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Table 6. Number of asylum seeking applications (change % 7/6/2013-30/06/2018)

2013-2014 14.3% T
2014-2015 39.8% T
2015-2016 287.1% T
2016-2017 14.9% T
2017-2018 3.0% 1

Source: Ministry for Migration Policy (5/7/2018)

Tables 5 and 6 show that in Greece there is an increase in asylum seeking applications from
2013 to 2018. Although Greece has taken numerous measures against illegal trafficking of
migrants, in compliance with the EU and the NATO, more and more migrants and refugees arrive
either by sea or by land, even in 2018. The number of asylum seeking applications is relevant to
the number of new arrivals of migrants and refugees. For example “in the first three months of
2018, arrivals to Italy remained significantly lower than in the first three months of 2017 (a 74%
decrease), those to Greece increased by 33% compared to last year, while arrivals to Spain
increased by 13%” (UNHCR, 2018:4).

Unfortunately, after the closure of the Western Balkan route in 2016 many people were
forced to remain in Greek refugee camps, mainly in some of the Greek islands of the Aegean Sea
as well as in other areas of the Greek mainland. The new arrivals of migrants and refugees
deteriorated the previous status quo. Greece was unprepared to receive enormous masses of
migrants and refugees. All these people simply wanted to migrate via Greece to rich Western
European countries and they were unwillingly entrapped in Greece primarily due to the European
closing of the borders in March 2016. In July 2018 the entrapped refugees in the Greek “hotspots”
(camps for refugees and migrants) of the Aegean Islands (such as Lesvos, Chios, Samos, Leros,
Kos) exceeded 17,000 persons while these facilities can accommodate only about half of them.
In May 2018 the entrapped of the Aegean Islands were 16,769 persons. Table 7 shows the
problem of overcrowding in Greek refugee camps in the most important hotspots of the Greek
islands of the Aegean Sea.

Table 7. Refugee Camps in the hotspots of the Aegean Sea (21/5/2018)

Camps Capacity People on site
Lesvos (Moria) 3,000 7,370
Samos 648 2,915
Chios (VIAL) 1,014 1,616
Leros 860 823
Kos 815 856

Source: Elafros 2018

On 27t July 2018 Asylum Information Database (Aida 2018) counted 33 Temporary
Accommodation Centers in the Greek mainland which accommodate 14,281 persons. Of course,
there are additional camps in many Greek islands such as hotspots of the Aegean Sea (Table 7).
In August 2018 the Greek Army alone manages 31 camps for refugees and migrants which
accommodate 29,339 persons in overcrowded facilities (Kathimerini 10/8/2018). Apart from the
refugee camps for which the Greek Army is responsible, there are also additional facilities for
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refugees such as informal camps, on-hold sites, other state-run facilities (e.g. municipal
structures), NGO camps, UNHCR facilities, private hotels for refugees, etc.

In June 2018, according to UNHCR (Office of the United Nations High Commissioner
for Refugees) the total number of refugees and people seeking asylum in Greece was 58,000
(Kathimerini, 20/6/2018). Since 2016 the situation has deteriorated because at that time the
entrapped were approximately 46,000. What is worse, from 20™ March 2016 to 12t December
2016 only 777 foreigners returned to Turkey because of the EU-Turkey migration agreement
signed on 20" March 2016 (General Secretariat for Media and Communication of the Hellenic
Republic, 2017:12). Furthermore, apart from Greek sea borders, many refugees come to Greece
via Evros, the Greek land border with Turkey. As of 8™ July 2018, a rise by 122% was recorded in
migration flows through the land border of Evros in relation to 2017 (Kathimerini 22/07/2018).
“More than 10,000 refugees and migrants have crossed into Greece illegally through the Greece-
Turkey border at Evros in the first half of 2018, with Doctors Without Borders (MSF) sending
extra staff to meet their medical needs. So far the number of migrant arrivals has already
surpassed that of the total number for 2017, with the lack of proper infrastructure in the area
causing problems to both locals and migrants” (Chrysopoulos, 2018).

Table 8. Asylum applications (non-EU) in the EU-28 Member States, 2008—-2017

Year Asylum applications (non-EU) in the EU-28 Member States, 2008-2017
2008 225,200
2009 263,800
2010 259,400
2011 309,000
2012 335,300
2013 431,100
2014 627,000
2015 1,322,800
2016 1,260,900
2017 704,600

Source: Eurostat (Asylum statistics)

Table 8 shows a strange phenomenon. The asylum applications in Europe have reduced since
2016. On the other hand, in Greece, the number of asylum applications has increased since 2016
(see Table 6). In reality, EU has solved the immigration problem at a certain degree by scarifying
Spain, Italy and especially Greece. “Overall, on the Western Balkan route, the number of illegal
border-crossings by non-regional migrants at and between border-crossing points (BCPs)
decreased in 2017 to roughly 19,000 (down from over 260,000 in 2016). The decreasing trend
observed during the last nine months in 2016 was mirrored in 2017. Each quarter in 2017 saw
lower figures as the migratory pressure remained relatively stable and returned to manageable
levels. The closure of the Western Balkans transit corridor in Q1 2016 was a crucial step towards
tackling the migration crisis and bringing the pressure down to manageable levels” (FRONTEX,
2018:5).
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The problem of the demographic breakdown and the diverse cultural background of migrants
and refugees
The countries that receive migrants and refugees face a variety of problems due to lack of
facilities and resources. What is more, an innovative plan of adaptation of migrants in the new
societies is needed in order to avoid discrimination, the creation of ghettos, the rise in criminality
and extremism. Apart from visible difficulties, Greece provides free medical assistance, free food
supply, and free accommodation. Furthermore, all children from refugee families have the right
to attend Greek schools such as primary and secondary level schools.

Apart from the above mentioned overcrowding issue in Greek refugee camps, two more
problems have come to surface. The first is the demographic breakdown and the second the
diverse cultural background of migrants and refugees (e.g. language and religion).

Table 9. Sex and age of asylum seeking applicants in Greece (7/6/2013-30/06/2018)

Age Men Women Total

0-13 20,758 18,603 39,361
14-17 11,135 3,278 14,413
18-34 61,837 20,830 82,667
35-64 19,493 10,595 30,088
65 plus 346 447 793
Total 113,569 53,753 167,322

Source: Ministry for Migration Policy (5/7/2018)

According to Table 9, the large majority of asylum seekers are young people. Surely young
people are more eager to take risks and to migrate. The basic problem is that the number of men
is more than twice the number of women. This growing imbalance brings about an obvious
demographic breakdown.

Table 10. Unaccompanied minors (7/6/2013-30/06/2018)
Males Females Total
5,871 621 6,422
Source: Ministry for Migration Policy (5/7/2018)

Table 10 shows that unaccompanied children who are male obviously outweigh the female
population. Unaccompanied minors need constant and special care. Only in 2017, the
accommodation requests to EKKA (National Center for Social Solidarity) for Unaccompanied
Children were 5,527 (Table 11).
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Table 11. Accommodation requests to EKKA in 2017
Category of Applicant Requests Persons Persons Accepted Acceptance Rate

Single Adult 1,737 1,737 186 10.7%

Family 786 3,219 584 18.1%

Single-parent Family 591 1,701 827 48.6%

Unaccompanied 5,527 5,527 2,689 48.6%
Children

Total 8,461 12,184 4,286 35.2%

Source: EKKA in Aida (27/07/2018)

Another underestimated problem is the diverse cultural background of migrants and
refugees. According to Table 12 the applicants who sought asylum in Greece had come from
countries with completely different cultural backgrounds such as Syria, Pakistan, Afghanistan,
and Irag. What is worse, the West and especially the EU and the NATO spend billions of Euros for
regulating migration policy without investigating the deeper causes of massive immigration.

Table 12. Applicants’ countries of origin (7/6/2013-30/06/2018)

Country Total %
Syria 56,094 33.5%
Pakistan 21,243 12.7%
Afghanistan 19,814 11.8%
Iraq 18,818 11.2%
Albania 7,468 4.5%
Bangladesh 4,893 2.9%
Iran 3,846 2.3%
Georgia 3,468 2.1%
Turkey 3,268 2.0%
Palestine 2,822 1.7%
Other countries 25,588 15.3%
Total 167,322 100.0%

Source: Ministry for Migration Policy (5/7/2018)

Table 12 shows that the large majority of migrants and refugees who seek asylum in Greece
comes from Muslim countries where Western organizations and states have significantly
intervened in the past. The Western intervention (see NATO) was military, economic and political
but the results were fruitless. Inevitably, prevention is better than cure not only in health issues
but also in International Relations. According to the Greek Ombudsman (2017:14-15) asylum
seekers come mostly from Syria and Afghanistan (Greek Ombudsman 2017:14-15).

Survey on Living Conditions in Refugee Camps of Northern Greece

The reason for this study lies on the fact that there is no official information from governmental
institutions evaluating the impact of refugee camps on Greece. The research attempted to
analyze how effective the governmental measures were in resolving the refugee crisis.
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General Information on the Living Conditions of Asylum Seekers in Northern Greece

Until February 2016 the Greek government did nothing to seriously deal with the situation of
asylum seekers. With some exceptions, in the time period between October 2015 and February
2016 Greece was only a transit passage to rich northern European countries. As mentioned
earlier the borders of northern Greece gradually and steadily closed after March 2016. The fact
that many asylum seekers were forced to stay in Greece forced the Greek government to take
serious measures to accommodate refugees and migrants. Unfortunately, until the beginning of
2017 this goal had not been achieved. The lack of basic infrastructure had had tragic
consequences, especially during winter 2016-2017 due to the visible lack of organization and
coordination (Greek Ombudsman 2017:40-41).

Methodology of the Survey

This research is based on qualitative data from northern Greece between June and August 2018.
Northern Greece was selected because since 20" March 2016 positive changes have taken place
in the asylum seekers’ situation. Out of our respect for their ethical values, the interviewees were
completely informed of the scope and the contents of this research. All data were provided from
fourteen camp employees such as social workers, nurses, rescuers, doctors and civil servants,
registered anonymously and remains confidential. The work experience in camps for most of
them varied from eighteen months to two and a half years. The interviews were tape recorded
with the interviewees’ consent and written down if they refused to be tape recorded. The
methodology used was based on six categories - living and eating conditions, hygiene and health,
obstacles in everyday life, positive steps to overcome them, inability to cope with the situation
and suggestions. The qualitative results were supported by relevant literature.

The Profile of Asylum Seekers

According to the respondents, the countries of origin of asylum seekers were Syria, Northern
Iraq, Afghanistan, Pakistan and North Africa while asylum seekers of Turkish descent have
drastically increased since the last coup attempt in Turkey (July 2016). The majority of them are
Muslims while some of them identify themselves as Yazidis. In terms of their education level, the
employees at the camps mentioned that most asylum seekers are primary or secondary
education graduates, an element which is also confirmed in Patiraki (2018a and 2018b). However,
it should be noted that asylum seekers from Syria have a better educational level than the others.

As to family status, mostly observed are families with children, single parents, single men,
and unaccompanied children. On the other hand most asylum seekers’ financial situation cannot
be estimated. The personnel of the camps suggested that the asylum seekers’ sole income is
most likely what they receive from the UNHCR prepaid card.

The ultimate goal of all asylum seekers was to obtain political asylum. Acceptance or
rejection procedures in Greece are unfortunately quite long, thus, delaying the accomplishment
of their desire to travel to the rich countries of Europe. For now, the first appointment is
scheduled for the summer of 2020. Respondents estimated that this process could last from one
to two years. Inside the camps, the people who eventually managed to obtain political asylum
have been few.

Asylum procedures for those originally coming from Syria or Northern Iraq usually take a
shorter period of time to be completed. What is most important is that no one knows what will
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happen if an asylum seeker fails to acquire refugee protection status. Concerning whether there
are asylum seekers who wish to return home voluntarily through the resettlement program, the
respondents firmly suggested that there is none.

Living Conditions in Camps

According to the information obtained by the respondents, the camps are divided into those of
the islands and those of the mainland. Unfortunately, the transit camps initially used for first
asylum seekers’ settlements until they would settle in UNHCR’s apartments have gradually
reopened. That’s where non-registered asylum seekers live most of the times.

Housing conditions in camps of northern Greece are decent in the case of prefabs
(containers) or autonomous apartments appropriately renovated (old campsites, former centers
for children and orphans). A basic facility is about 60m? with separate toilet, kitchen, air-
conditioning, and solar water heater. There are cases where two families live and share one
prefab or only single families or single men. In the camp of Fylakio there are containers with a
60-people capacity of with shared toilet, kitchen, and showers.

Moreover, the camp personnel tries to organize the stay at the camps by accommodating
the people according to their family and personal status in order to avoid crises. A respondent
stated:

The structure where | work receives referrals based on the vulnerability of the populations.
There are mostly families with children and few who are alone.

The overconcentration of asylum seekers and the overcrowded camp areas are typical
problems as reported by a respondent:

Initially, 2,000 refugees had to be accommodated in very poor conditions under canopies
without any provision on hygiene and safety rules. By this spring this changed radically. The
asylum seekers now live in a container (prefab) with two rooms, a toilet, and air-conditioning for
heating in the winter and cooling in the summer. The shared spaces were in very good condition.
However, that changed in the spring of 2018. Since after that period, 1,000 additional asylum
seekers arrived and occupied the shared spaces. This situation creates a need for swift decisions.

According to Kalpouzos and Mann (2015:5-6), in the region of Evros, 146 asylum seekers
were housed in a space of 100m? trapped in particularly bad conditions.

Regarding the time spent in camps, those seeking political asylum stay there for two years.
The only difference is that in the First Reception Center (Fylakio, Evros) they stay only for a short
time. They are directly sent to camps in the mainland within a period of no more than two
months.

Regarding the question of whether the hosting centers are staffed with interpreters most
of the answers are positive. Certain doubts are expressed however whether the number of
interpreters is sufficient given the fact that they usually know Arabic and Persian but not the
other languages of the incomers. Often in some camps there may be no interpreters for up to
four months because of delays in their re-engagement.

Concerning food supply, the army uses catering services and NGOs use either catering
services or “kitchens for all”. The state apparatus was incapable of providing even basic food
services because it did not have the appropriate infrastructure and resources (Greek
Ombudsman 2017:46-48). The before-mentioned status quo remained untouched until 2016.
Now the use of catering services in the camps is left to the asylum seekers since they have some
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money in their UNHCR prepaid cards. Only in the First Reception Centers asylum seekers are still
catered for. Complaints about the quality of the food are not mentioned. Moreover, drinking
water is abundant in every city’s network.

Daily hygiene and clean clothing and bedclothes are ensured in the majority of structures.

This also has a logic. When asylum seekers arrive, they are very exhausted and this is
depicted in their clothes and their personal hygiene. Therefore, at the first moment individuals
have to take care of themselves and clean the container and their personal belongings in common
spaces.

The spaces are shared between the residents of the camps and specific timetables are given
concerning the availability of washing machines.

Health Care

Health care in camps is very important especially when asylum seekers live together and share
common spaces. A negative fact mentioned by a respondent is that Doctors Without Frontiers
have gradually left from the camps:

The camps are staffed with doctors and nurses. Doctors Without Frontiers are gradually
withdrawing from all structures since May 2018 because the risk for Greece is no longer urgent.
KEELPNO (Center for Control and Prevention of Diseases) is gradually taking over which has
neither the experience of Doctors Without Frontiers nor the ability to deal with problems and
difficulties so effectively. (...). There is also a great shortage in the psychiatric specialty. There are
many incidents and the need for immediate treatment is acute.

In addition, check-ups for pregnant women or people suffering from chronic diseases are
provided at Hospitals or Health Centers. Moreover, there is respective care for infants and
children. The children are vaccinated at the camp by the staff of KEELPNO. In a recent study
(Mellou et al. 2017) it is confirmed that children 1-14 years old are more vulnerable to Hepatitis
A than the others. Overcrowding hosting areas and poor personal hygiene are regarded as the
main reasons for infections. The risk of hepatitis A is owed to the overcrowded spaces. Also,
special care is available for sexually transmitted diseases because many of the residents are not
aware of preventive methods.

In many camps applicants are required to find doctors of the specialty they need on their
own and book appointments themselves at hospitals if they have an AMKA (social security
number). Of course, many doctors refuse to examine them if they are not accompanied by an
interpreter. A respondent says:

We also need medical staff which should be specialized. There are other issues like
professional behavior to take care of but firstly we need specialized staff.

In all refugee camps, water, sanitation and hygiene interventions aim at covering basic
needs and improving safe access to clean and abundant water resources (see
http://donors.unhcr.gr/echo/el).

The Everyday life in Camps

The Greek state until 2016 failed to provide asylum seekers with adequate accommodation
according to both EU and national law. Consequently, much information about inhuman
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treatment is confirmed (Greek Ombudsman 2017:39). Respondents described the everyday life
and the psychology of asylum seekers in Greece as bad:

The asylum seekers know that they will stay permanently in Greece and their attitude is
very negative. So they do not want to chase opportunities. All they care about is to get to Europe.
There is a camp where single men are gathered to get away illegally to Albania and then to
Europe.

However, the psychological situation of the children differs and, according to respondents’
sayings, affects the attitude of their parents.

Regarding the psychological situation of parents their children’s situation plays an
important role. However, children often engage in aggression or display an inability to adapt to
the environment. In any case, living in a camp is not normality. However efforts are being made.

The availability of the applicants is positively influenced by the fact that they communicate
with relatives or friends who live in their country of origin or abroad through Skype and Facebook
or mobile phones. Moreover, the expectation to meet family members abroad (to reconnect with
family members living abroad) is a stimulus as they state, but they must follow specific
procedures in order for their transition to be approved.

Also, another factor contributing significantly to improving their psychological condition is
related to their ability to work in campsites and to fill up their free time. Asylum seekers should
be motivated to have goals and aspirations.

Courses take place but especially for children in special zones in afternoon schools while
adults are taught Greek, English, and German.

It appears from the answers given that the prepaid cards granted to asylum seekers greatly
improved their psychological state.

It is a great advantage that this financial help exists. (...) They have the money to get what
they want; they spend time on cooking, going to the market and investing in the local community
by making use of their time in a creative way. (...). Being permanently in a passive state in which
someone else cares for your food through catering, for your clothes, your child, since they give
you everything, causes a path of dependence that creates a pathogenic psychological condition.

The prepaid cards are funded by EU humanitarian aid, the UNHCR, the UN Refugee Agency
and donors to the Greek Operation. Moreover, help is provided by the International Rescue
Committee (IRC), the International Federation of Red Cross (IFRC), Mercy Corps, Samaritan’s
Purse, Catholic Relief Services (CRS) (see http://donors.unhcr.gr/echo/el). On 10/06/2016 the UN
Refugee Agency requested financial aid for Greece with a targeted amount of 300.4 million Euros
and eventually received 184.5 million. The donors were the EU, the United Kingdom, Germany,
Austria, Norway, the Foundation BNP Paribas, the Greek Church, the Stavros Niarchos
Foundation, the Vodafone Foundation, and the International Olympic Committee.

Reasons for Protests

Living in tents and prefabs (containers) in isolated camps with restrictions of movement and
without the same rights as the native people may cause tensions. EU measures made asylum
seekers feel socially marginalized. The incomers expressed complaints about the lack of
information and legal assistance (Farhat et al. 2018). The situation is even worse on the Greek
islands where large numbers of asylum seekers have arrived. Lack of spaces causes problems as
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well. Also, the EU should do more to protect asylum seekers from sexual violence by providing
security, and medical, psychological and social support (Freedman 2016).

In the camps, due to the high number of unregistered people, many conflicts take place on
a racial basis. There is also the phenomenon of some races taking up leading role within specific
camps so they do not want other unregistered people to enter and settle. Registered asylum
seekers do not want unregistered people to enter because living conditions for them become
worse.

Another factor that raises concern in camps is the delay in the processing of the applicants’
requests and the excessive bureaucracy due to poor public administration.

Bureaucracy is also an inhibiting factor in the integration process of asylum seekers. The
programs today aim at integration.

The fact that asylum seekers expect better living conditions by abandoning the islands and
the frustration they experience when they discover that the situation is different but not as
expected on the mainland has the effect of inappropriate behavior.

They expect better conditions and yet they face the same problems or worse as a result of
frustration.

According to the statements of the majority of respondents, separation based on origin and
vulnerability largely discourages such behaviors.

There are frictions and that’s why we are trying in Fylakio but | think also in the rest of the
mainland to separate the applicants by race and vulnerability. However, extreme behaviors
sometimes occur where we try to intervene.

The situation has been described as out of control for non-enrolled entering the country.
According to Kalpouzos and Mann (2015:26), the threat of unauthorized immigration generates
inhuman and degrading treatment that can easily be accepted as a way to protect the state.

There is a concentration of unregistered applicants in antiauthoritarian communities that
occupy buildings. NGOs cannot help since the antiauthoritarians do not trust them because they
believe NGOs cooperate with the state. These entrants cannot, unfortunately, be recorded and
they face allegations for committing black market offenses and smuggling.

Care for Unaccompanied Minors

The degree of vulnerability is taken into account wherever it is possible in order to avoid
inappropriate or unlawful behavior at the expense of the unaccompanied minors and other
vulnerable asylum seekers.

Unaccompanied children reside in a separate room (...). Sometimes the children behave

according to their strong desire to get to Europe, not necessarily legitimately. As a result, they
are exploited by traffickers and so there are phenomena of trafficking of children in the big cities.
At the First Reception Center in Fylakio a respondent mentions:
We are having problems with the flows of unaccompanied children. They have also increased in
numbers and unfortunately children are not immediately relocated to the mainland where there
is specific space for them. Nowadays, they have to wait for four to five months to be relocated
to an appropriate place.
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Cooperation with the State Apparatus

The lack of central planning in association with the failure to properly use European and domestic
resources have been the main causes of the inability to tackle the immigration problem until the
end of 2016 (Greek Ombudsman 2017:39). Moreover, dispersal of responsibilities between
different Ministries resulted in low effectiveness (Greek Ombudsman 2017:19).

There are too many areas that should be improved. An advantage of NGOs is that we are
more flexible. | wish we had the ability of the state to intervene combined with the flexibility of
NGOs. For me now it is not an asylum seekers' crisis. It has become daily normality. Since funding
has been transferred directly from the EU to the Greek state, the state has to take up the
responsibility for proper management of the situation.

Unfortunately, both the state and some NGOs have shown delays, lack of organization as
well as reluctance for long-term planning. As a result, the interventions do not have the expected
effectiveness. Even senior officials create unjustifiable obstacles in managing the situation.

Moreover, the asylum seekers face difficulties when they enter into the Center of Citizen
Service (KEP) in order to examine submitted applications. Also, many times when they apply in a
Disability Identification Center they are confronted inappropriately. What is worse in primary
schools many principals refuse to accept children by using lack of vaccination as an excuse.

Positive Steps for Asylum Seekers

There is no doubt that positive steps in the management of the refugee issue have been made
according to the respondents. For example, since February 2018 all asylum seekers were able to
register in the Greek unemployment agency (OAED). Also, asylum seekers registered in the Greek
social insurance agency and receive AMKA (Social Security number) have the right to get medical
support in hospitals or medical centers. The right to care is also given to those who are not
registered but in this case bureaucracy creates many obstacles for them to undergo medical
examination.

It is also possible for children to attend school. These children make great progress in
language and social skills. In addition, a very positive development is that about 89% of asylum
seekers participate in Greek language learning programs.

All respondents agree that it is important for asylum seekers to be active, to participate in
actions or work. They could overcome problems and reorganize their life this way. There are
many who try to socialize and take part in various events such as visits to museums or excursions.
Even visits from lawyers are scheduled who inform asylum seekers about their rights. This shows
that the situation has significantly improved since 2015 and onwards.

Trying to Overcome Difficulties
One factor that definitely restricts asylum seekers is the delay in getting an appointment for their
first interview. Some of them refuse to be part of society. But even though some asylum seekers
try to find a job, as a result, many employers take advantage of them and let them work in
inhuman conditions. Also it is very negative that there are not many activities for adults except
for the language courses. The right to work is only guaranteed for refugees. For asylum seekers,
it is not clear what they are allowed to do or not. As a respondent mentions:

Now we are talking about the crisis but crisis becomes regularity. These populations come
to stay (...). Therefore, the state should adapt. Otherwise huge negative reactions are created.
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Among us, at conferences, we often use the term inclusion. My personal opinion is that we should
talk in terms of incorporation. In fact, it is a necessity because the numbers of asylum seekers are
extremely large for Greece.

The respondents complained about the lack of a stable framework. The state plans only in
the short term. The NGOs receive small financial aid and so they can plan only up to annual
projects. A plan of duration of two and a half years is considered to be an enormous success. It is
often said that the state should be flexible and effective. Unfortunately state inflexibility
negatively affects the living conditions of asylum seekers. For example, in some structures,
asylum seekers have no full medical coverage for drugs. They have to pay a part of the cost
themselves, between 10 and 25%. Finally, many times they do not have money for transport..

Suggestions for Improvement

First of all, a common belief among respondents is that the delay in registrations, asylum granting
or return to the countries of origin should be reduced. Moreover, asylum seekers have to be
more encouraged, active and empowered to participate in community life. Inclusion in society
and interconnection with potential employers will improve their integration. The necessity for
specialized staff such as translators, psychologists, psychiatrists, etc is expressed by the majority
of respondents. Medical coverage for all asylum seekers should also be provided. Finally, a social
worker proposed that accommodation could be better in apartments rather than camps. This
could help them be normally integrated into society as well as in everyday life.

The Future

The future of foreign immigration in Greece is ominous. In July 2017 the European Court of
Justice “ruled that the EU’s Dublin regulations, under which refugees must seek asylum in the
first member state they enter, still apply despite the unprecedented influx of 2015” (Huggler
2017). This means that the Dublin Il Regulation has officially transformed the Mediterranean
states of the EU, such as Malta, Italy, Greece, and Spain, into an enormous trap for migrants and
refugees. Furthermore, Table 13 shows that many refugees and migrants have been entrapped
in Greece. At first, the Readmission Agreements with supposedly Safe Third Countries such as
Turkey did not succeed. Readmission is the process through which individuals (e.g., unauthorized
migrants, rejected asylum-seekers and stateless persons) are removed from the territory of a
country, whether in a coercive manner or not. Readmission has become part and parcel of the
immigration control systems consolidated by countries of origin, transit, and destination.
Technically, it requires cooperation at the bilateral level with the foreign country to which the
readmitted or removed persons are to be relocated for readmission cannot be performed
without prior agreement to cooperate and to deliver travel documents or laissez-passers (Caron
2017:28). Secondly, the EU Resettlement Program failed because it's usually based on voluntary
background. Resettlement “means the process whereby, on a request from the United Nations
High Commissioner for Refugees (‘UNHCR’) based on a person’s need for international
protection, third-country nationals are transferred from a third country and established in a
Member State” (art. 2a of Regulation (EU) No 516/2014). “The implementation of the relocation
plan did not meet the goal in the initially planned two-year period, from September 2015. A total
of 29,401 refugees were relocated by 27 September 2017. There are different reasons for this,
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but they can generally be grouped into two major categories, namely technical obstacles and

perception obstacles” (Sabi¢ 2017:9).

Table 13. Asylum Decisions of First Degree (7/6/2013-30/06/2018)

2013 2014 2015 2016 2017 2018 Total
Convention refugee status 229 1,223 3,647 2,451 9,308 5,658 22,516
Complementary protection 93 487 347 249 1,049 1,102 3,327
status
Rejected ( in substance) 1,754 4,254 4,434 6,587 12,138 7,369 36,536
Rejected (in admissibility) 261 1,453 2,019 15,242 22,473 2,269 43,717
a) Safe third country 1,313 921 227
(Readmission agreements)
b) EU Dublin Regulation 2,069 8,305 1,435
c) EU Resettlement Program 11,000 12,322 32
d) Subsequent applications 776 915 572
e) Typical reasons 84 10 3
Resignations 243 1,078 2,373 2,390 6,705 4,549 17,338
Total 2,580 8,495 12,82 26,919 51,673 20,947 123,43
0 4

Source: Ministry for Migration Policy (5/7/2018)

Conclusions

Since 2011, Greece has faced an unprecedented wave of irregular migration arrivals. Moreover,
the long economic crisis has negatively affected the state apparatus which was unprepared for
urgent and massive accommodation. In 2015 over a million refugees and migrants reached
Europe by dangerously crossing the Mediterranean Sea especially through the Aegean Sea, the
external border of the EU. In 2015 EU adopted measures in respect of the European Agenda on
Migration which were fruitless. As a result, the EU closed the borders in March 2016 entrapping
thousands of migrants, asylum seekers and refugees in Greece. At first, the closing of borders
rapidly ameliorated migration statistics in the EU. For example, new arrivals of migrants and
asylum seekers have been significantly reduced as well as the total death toll recorded in the
Mediterranean Sea. On the other hand, in Greece, the general situation has worsened. The
number of applications for asylum has risen, new camps for refugees and migrants have opened
and the hotspots (camps) of the Aegean Sea are overcrowded. A survey which was conducted
between June and August 2018 inside the camps showed that although important humanitarian
aid is provided, the people in the camps do not want to stay in Greece. The Dublin Regulation has
created a huge human prison in Greece, Italy, Malta and Spain which is not affordable. In a long
term perspective, the international financial assistance is not a proper solution because it only
causes a vicious circle. Greece cannot incorporate such huge populations into daily life and Greek
society. The Greek state has not got the ability to cope with the situation which arose after the
closing of Greece’s northern borders. After this closing, Greece, Italy and Spain have
disproportionately received flows of asylum seekers. Although the EU and especially the rich

44



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 7 No. 1, 2019, E-ISSN: 2308-0876 © 2019 KWP

countries of the North finance programs for asylum seekers in order to keep them far from their
countries, this cannot last forever.
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Abstract

This study points out the need to integrate popular culture texts into formal language teaching
and suggests some pedagogical applications based on various research findings. In particular, it
discusses that the inauguration of the digital era, the important role that the mass media play in
our contemporary lives, the emphasis on new kinds of literacies, Multiliteracies, attributing
importance to the various semiotic modes of meaning making, have contributed to the
emergence of texts, such as comics, texts coming from magazines, newspaper, television movies
and series, advertisements, posters, and social media; these kinds of texts constitute an integral
part of students’ lives and tend to recycle the prevalent social ideologies. Allowing for the
dynamic, semiotic and constantly changing social context, it is held that the school should
develop students’ critical literacy in terms of the dominant sociolinguistic representations that
are constructed in the popular culture texts, acknowledging, though, that the implementation of
critical literacy programmes at school is a complex and multidimensional process requiring the
cultivation of an open and exploratory learning environment, teachers’ and parents’ education.
Keywords: Critical Literacy, Popular Culture Texts, Language Teaching Practices.

Introduction

The emphasis on the communicative approach to the language teaching has accentuated the
need to associate formal teaching practices with students’ social life in an attempt to bridge the
gap between students’ everyday informal speech and the formal one used in the classroom. This
demand became more evident by the approaches put forward by the New Literacy Studies (e.g.,
Gee, 2004; Street, 1993) focusing on the literacies that students use in their daily life and
formulating the Home-School Mismatch Hypothesis (Luke, 2004).

In particular, the researchers of the New Literacies Studies attempted to understand how
student use literacies in their daily lives, which are not usually promoted in the school context.
They alleged that students’ everyday literacy practices are often rich, complicated and equal to
those boosted in the school context, as they consist of different kinds of texts that combine a
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complex interplay of the various semiotic modes, such as the linguistic, the visual, the audio or
spatial modes (Kress, Jewitt, Ogborn and Tsatsarelis, 2001; Kress and Van Leeuwen, 2006). The
inauguration of the digital era, the important role that the mass media play in our contemporary
lives, the emphasis on new kinds of literacies, Multiliteracies, attributing importance to other
modes of meaning making, such as the visual, the audio or spatial, have contributed to the
emergence of texts, such as comics, texts coming from magazines, newspaper, television movies
and series, advertisements, posters, and social media (Cope and Kalantzis, 2000; Kress et al.
2001); these kinds of texts are known as popular culture texts and tend to recycle the prevalent
social ideologies (Fiske, 2010; Storey, 2006). In this way, students should become familiar with
new text practicesin terms of how to understand and produce meaning, as meaning-making in
contemporary texts is an increasingly multimodal process (Cope and Kalantzis, 2000; Kress et al.
2001).Therefore, in this dynamic, semiotic and constantly changing social context, the school
should develop students’ communicative and critical skills through a variety of text genres and
communicative circumstances (Tsami, Fterniati and Archakis, 2016).

The Importance of using Popular Culture in the Classroom

The New Literacy Studies focusing on the literacy practices that students use in their daily lives
beyond the school context demonstrated their complex nature and highlighted the need to
integrate them into the formal classroom, as it is not the students that should adapt to the school
needs but it is the school that should recognize and incorporate them in the Curricula. After all,
the popular culture has already been integrated into many Curricula on an international level, as
it plays a prominent role in students’ daily literacy practices (e.g., Alvermann, Moon and Hagood,
1999; Morrell, 2002; Stevens, 2001). The popular culture is also considered to be an association
between teacher script and student script (Guitiérrez, Baquedano- Lopez and Tejeda, 2000).
Moreover, according to research using the popular culture into classroom helps students be
more actively engaged in the learning process and boosts their creativity (Duff, 2004). At the
same time, it has been shown that the use of popular culture in the school context helps students
develop early literacy skills, such as identifying letters and words, and narration skills (e.g.,
Linebarger and Piotrowski, 2009).

In addition, the major contribution of the use of popular culture in the school context is
that it associates the literacies students use in their social life with the teaching practicesused at
school, which is important, especially for students coming from less privileged families. In
particular, research has indicated that students stemming from a lower socio-economic and
educational background are more familiar with these literacies, such as the popular culture, than
those that come from more privileged families and are usually more familiar with the formal
literacy practices (e.g., Koutsogiannis, 2011; Livingstone and Bovill, 1999; Marsh et al. 2005;
Stamou, Maroniti and Schizas, 2014; Tsami, Archakis, Fterniati, Papazachariou and Tsakona,
2014). Simultaneously, according to research conducted in the context of the research project
‘Thalis’, it was found that the families that belonged to a higher socio-economic and educational
background had greater access to literacies that are close to those emphasized at school, such as
reading books and using computers, than the families that had a lower socio-economic and
educational background (Stamou et al. 2014); on the contrary, it was revealed that less privileged
families had greater access to practices that were more oriented to the popular culture, such as
increased use of television programmes and videogames) when compared to more privileged
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families, which also concurred with relevant research (Fterniati, Archakis, Papazachariou and
Tsami, 2013; Tsami et al., 2014).

Undoubtedly, the above research findings are indicative of the primary role that the family
plays in students’ school success or failure. According to Bernstein (1971), students coming from
a lower social status had a restricted language code, which significantly differed from that used
at school, which is more elaborated. In this way, the relevant research on the students’ literacy
practices beyond the school context shed light on students’ socially differentiated school
progress highlighting that it existed not only because of the different language code but also
because of the various literacy practices that students were exposed to within the first place of
their socialization, that is the family.

Taking all the above into consideration, the use of popular culture at school can be seen as
a possible way to bridge the gap between the social inequalities in the field of education, as it
was shown that students coming from a lower social status were more familiar with it. Despite
some skepticism that has been exerted in terms of whether the use of popular culture at school
could be an obstacle for migrant students, as they may not have been familiar with it because of
their different socio-cultural background (Duff, 2004), research conducted in Greece has
indicated that migrant students did not differ in their television and music preferences from their
native peers (Griva and Stamou, 2014; Fterniati et al. 2013; Tsami et al. 2014); concurrently, it is
worth mentioning that some migrant parents stated that watching Greek television constituted
a strategy to help their children socially integrate into the Greek way of living (Griva and Stamou,
2014).

Critical Literacy

The concept of critical literacy has started to be used in a systematic way since the 1990s, though
it has already been spotted in the pedagogy of Freire since the 1960s (Stamou, Archakis and
Politis, 2016). Critical literacy constituted a pedagogical philosophy (Tendolouris and
Chatzisavvidis 2014) in which different approaches co-existed. Curdt-Christensen(2010, as cited
in Tsakona, 2014, 21) defined the term critical literacy as the ability to study, examine and
understand a text posing different questions, such as: what the purpose of the text is, why it has
been created, the different ways a text could be created as well asthe different functions that a
text could have (Baynham 2002, as cited in Archakis and Tsakona, 2011, 202-3). According to
Koutsogiannis (2014), instead of using the term critical literacy, it is preferable to use the term
critical literacies, which significantly differ. In particular, critical literacies held that developing
literacy through text interaction not only aims at students’ effective function as future citizens in
the various communicative circumstances (functional literacy) but also at developing their critical
skills (Stamou et al. 2016). In this context, texts are not regarded as neutral semantic entities but
ideological constructs that promote a specific perspective of the world.

Attempting to summarize the taxonomy according to which critical literacies have been
applied in the teaching process, we could mention four (4) basic ones: the pedagogical, the
linguistic, the sociopolitical and the ethnographic (see also Tendolouris and Chatzisavvidis, 2014).
To be more specific, the pedagogical tradition has been associated with the field of Freire’s,
Giroux’s, and Mclaren’s critical pedagogy according to which critical literacy is seen as a means
of social awakening and empowering aiming at the transformation of society through education
and emphasizing active learning and critical skills (Stamou et al. 2016). In addition, the linguistic
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tradition, which has its roots in the Critical Linguistics (Fowler, Hodge, Kress and Trew, 1979) and
Halliday’s (1994) Systemic Functional Grammar, highlights the role of language in the meaning-
making process. In this context, critical literacy emphasizing critical analysis of texts is viewed as
a way to help students understand the latent ideological messages of texts that they are exposed
to. Critical language awareness (Fairclough, 1992; Janks, 1999), Genre-based pedagogies (Hyland
2003, 2004) as well as Multiliteracies (New London Group 1996)belong to the linguistic tradition
of critical literacies. Moreover, the sociopolitical tradition has been associated with researchers,
such as Luke and Freebody (1997), who developed the Four Resources Model, a teaching model
of critical reading, and focused on texts regarding them as a means to depict social reality and
the language used in the mass media; namely, it emphasizes the content of texts and the
representations of the world that they promote rather than the language means through which
the text meanings are constructed. Last but not least, the ethnographic tradition, which has its
roots in Hymes ethnography of communication, views literacy as a situated social practice; it aims
at understanding how literacy practices are associated with social ones and how reality is
constructed through literacy practices. In this way, it focuses on the literacy practices used
beyond the school content where students are asked to select texts and figure out the ways text
meaning is perceived and produced (Stamou et al., 2016).

Therefore, it can be concluded that these traditions mentioned above can approach critical
literacy from different ideologies and perspectives indicating various language teaching practices
without regarding them as opposite versions of critical literacy (Tendolouris and Chatzisavvidis,
2014); on the contrary, they can be seen as different faces of the same coin, as each of them
sheds light on different perspectives of the multi-dimensional practice of critical literacy, which
cannot function independently but in combination with each other allowing for the teaching
conditions (e.g., students’ traits) and the broader socio-cultural context.

Applying Critical Literacy in the School Context
In terms of critical literacy implementation at school, various teaching practices have been put
forward, some of which can be summarized below (Kontovroukh and Iwannidou, 2013):
e Using texts that are closely associated with students’ interests and experiences
deriving from their everyday lives
e Text analyses that correlate the language elements of texts with the broader social
practices, identities and relationships
e Acquiring reading and writing skills whileexploring social issues
e Contrastive analysis of various texts with the aim of comparing and contrasting
different perspectives of the world that are depicted in the texts
e Multiple readings of the same text aiming at shedding light on the reader’s various
interpretations of the text itself
In Greece, particularly, a lot of research has been conducted in the context of the research
project ‘Thalis’ on the way students perceive the mass media representations of
languagevariation when applied at school putting forward forward various teaching practices.
Relevant studies have indicated that not only the fifth and sixth graders of primary school (e.g.,
Fterniati et al. 2013; Tsami et al. 2014), but also pre-school students (Stamou, Maroniti and
Griva, 2015) and first graders (Stamou et al. 2015) were aware of the language variation, as they
were able to distinguish between language variations that the differentfictional characters used,

51



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 7 No. 1, 2019, E-ISSN: 2308-0876 © 2019 KWP

without having developed their critical literacy, as they tended to readily accept the various
messages promoted by the producers of the popular-culture texts.

More specifically, Maronith, Stamou, Griva and Dinas (2016) implemented a program of
critical literacy to first and second graders of primary school aiming at developing students’
critical awareness of language variation in terms of geographical and social dialects identified in
television fictional texts, such as advertisements, cartoons, and television series. The results of
the study indicated that students’ sociolinguistics awareness was improved, as they were able to
perceive that the language variation which the fictional characters used often created
misunderstandings and that there was a considerable divergence between the fictional
characters’ speech watched on TV and their sociolinguistic experience; however, some difficulties
were noticed, when students were asked to critically transfer the newly-acquired knowledge to
a different communicative context. Similarly, Toaun k.da(thalis) aimed at developing fifth and
sixth graders’ critical literacy through the use of popular-culture texts, such as television
advertisements and comic series, representing language variations based on region and teaching
practices emphasizing the role of humor in the critical teaching of language variation.

Simultaneously, Kefalidou’s study (2016) reconsidered the teaching of narration, as it is
delineated in the current curriculum of the language and the pertinent teaching materials in the
secondary education, exerting criticism on the dominance of the narration in literature and
suggested the teaching of narration, as it is used in the mass media, which views narration as a
means of constructing identifies and ideologies. Namely, it studies the use of narration, as it is
used in the television news, including news coming from the police bulletin, natural disasters etc
and taking advantage of the visual semiotic mode (e.g., videos, photos, graphs), which indicates
that the meaning making process in the narration can be the outcome of the interplay of various
semiotic modes. In addition, Douka, Fterniati and Archakis (2016) proposed teaching practices
for the language classroom in the high school, as they analysed the speech used in the mass
media, particularly in articles coming from newspapers, aiming at showing the ideologies that
permeate reporters’ language options in these kinds of texts as well as rendering students
critically literate in terms of perceiving the ideologies that lie behind the news released in the
mass media. Moreover, Lee (2016)studied the type of language deployed by secondary school
students on facebook, the most popular means of social media, to identify the divergence
between children’s everyday language use and that used in the school classroom and proposed
teaching practices that would make students highly aware of the language variation of modern
communication as occurred in social media; it was found that the language deployed on facebook
was a combination of both the oral and written speech, which, for example, included an excessive
use of diminutive adjectives to help students denote feelings, such as tenderness, affection,
approval, as well as a positive predisposition that constitutes a prerequisite for the smooth
communication among teenager peers. Vazou (2016) also focused on the use of internet sites of
tourist organizations as a way to promote multiliteracies in the secondary education, which
attempt to promote tourism through a promotional language use and the visual mode; in this
context, the integration of such a site into the language classroom can boost the studying of
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multimodal types of speech used on the internet, the organization, the ideology and the
appropriate strategies that lie behind it to attract Greek and foreign visitors.

Concluding Remarks

Overall, the above research findings highlight the need for the development of students’ critical
literacy in terms of the dominant sociolinguistic representations that are constructed in the
popular culture texts. However, there is no doubt that the implementation of critical literacy
programmes at school is a complex and multidimensional process, as it presupposes the
cultivation of an open and exploratory learning environment, teachers’ (Chairistanidhs, 2014;
Kontovroukh and Iwannidou, 2013; Marwnith and Stamou, 2014) and parents’ education
(Stamou et al. 2014) in terms of critical literacy and the use of popular culture texts in the
classroom to support similar teaching practices.
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Abstract

In Malaysian schools, English is being taught in primary and secondary education for 11 years.
One of the most important skills in acquiring language is reading. However, most Malaysian pupils
struggle to understand what they are reading and thus fail to make meaning out of their reading
when they are reading English texts. Therefore, there is a need to aid the reading comprehension
process so that the pupils can make better connection with the text and lessen the cognitive load
experienced during reading. This study aims to explore the use of ViRCo (Virtual Reading
Comprehension) as a strategy to enable the pupils to comprehend meanings of the reading text
in three schools around Malaysia, that are, two rural schools in Johor and Sarawak, Malaysia and
a semi-urban school at Pahang, Malaysia. This study was inspired by the theory of Multimedia
Learning by Richard Meyer. Kemmis and McTaggart’s model of action research is used as a
research design for this study. The data was collected via tests before and after the intervention,
followed by a questionnaire. The data collected from the tests was analysed and later supported
by the questionnaire. The finding shows that there was a significant improvement of mean score
from the pre-test to the post-test. As this research had proven effective, it will benefit the
teachers to guide their pupils to comprehend the text better and to experience fun learning in
reading lesson.

Keywords: Virtual Reality, Reading Comprehension, ESL Learner, Multimedia Learning.

Introduction

English language is the lingua franca, where it is the language that is widely used among the
people around the world. However, English language learning in Malaysia has been a constant
debate in years. The issue of limited mastery in English language among the learners even after
going through 11 years of English language learning is worrying (Kaur, 2006; Jalaludin, Mat Awal
& Abu Bakar, 2008; Musa, Lie & Azman, 2012). In 2017, to make things worse, the levels of English
language proficiency among students and graduates has been a heated debate between the
employers where apparently the English language proficiency level does not agree to the
students’ 11 years of learning the English language (Sandhya, 2017). This has raised a question
on whether our Malaysian students are ready to face the 4th Industrial Revolution that is set to

58



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 7 No. 1, 2019, E-ISSN: 2308-0876 © 2019 KWP

create a ripple on the development of the country. The 4th Industrial revolution refers to the
change of the way we live where there will be a major advancement in technology such as the
Internet of Thing (loT), Artificial Intelligence (Al) and the automation (Monash University, 2018).
Everyone especially teachers should play their roles in this technological era by equipped
themselves with skills and knowledge to be align with the changes (Yunus, Salehi, & Chenzi,
2012).

In English language teaching, there are four main skills that is expected to be learnt and
improved; that is, Listening, Speaking, Reading and Writing. Reading can be defined as an
‘interactive’ process that occurs between a reader and the text which results in automaticity or
reading fluency where in this process, the reader interacts dynamically with the text as he or she
tries to elicit the meaning (Alyousef, 2006). The Malaysian education system introduces reading
especially in English language since the children’s early childhood. The importance of reading can
be seen when the Malaysian KSSR syllabus emphasised that by the end of the 6 years of primary
education, pupils should be able to read and comprehend a range of English texts for information
and enjoyment (Kementerian Pendidikan Malaysia, 2014).

Information and communication technology (ICT) have provided a vast opportunity on
determining how teachers and students collaborate in teaching and learning in today’s world
(Yunus, Salehi & John, 2013). The world of education is constantly changing with the emergence
of technology that many ways are being introduced on how to enhance teaching and learning to
be effective day by day. The use of ICT facilities such as computers, mobile devices and
communication devices with services facilities such as the Internet provides a great platform for
the teachers to create a well-thought lessons for the pupils to experience learning at their best
(Spawa, Clarvie & Hassan, 2013; Yunus, Nordin, Salehi, Sun, & Embi, 2013).

The Malaysian pupils’ English language performance is assessed during the Primary School
Achievement Test (also known as Ujian Pencapaian Sekolah Rendah)(Ministry of Education, 2015)
and assesses on pupils’ ability on comprehending and eliciting meaning from a text (Lim, Eng,
Mohamed, & Mohamed Ismail, 2018). Though reading skill is vital for the pupils to have a good
score, most Malaysian pupils fail to master the skill well. Previous studies conducted by
researchers shows that technology utilisation in the ESL classrooms facilitates pupils in their
language learning process which can avoid the problem in learning especially reading lesson
(Wiley, 2002). Therefore, this study was conducted to help pupils to understand texts better and
to enable them to enjoy reading. This paper revealed a promising result of the use Virtual Reality
(VR) as a strategy to improve Year 5 pupils in comprehending a text better in two rural schools
located in Johor and Sarawak, Malaysia and a semi-urban school in Pahang, Malaysia. The virtual
reading comprehension as an aid for reading comprehension is promising because the data
collected through tests and questionnaire revealed the pupils’ ability to comprehend the text and
answer comprehension question based on the text has been improved. The study aims to explore
the effectiveness of Virtual Reality (VR) technology in helping the pupils to comprehend text
better.

Literature Review

Schema and Reading Comprehension

Reading is a multifaceted cognitive activity that is vital for adequate functioning and for gaining
information in current society and requires an integration of memory and meaning construction
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(Alfassi, 2004). According to Xie (2017), the meaning is not attached to the surface of the
language form but depends on the reader’s ability to use schema knowledge through both
bottom-up and top-down prediction and inference. In reading, the reader’s world knowledge
schema such as background knowledge, cross-cultural knowledge, the reading structural
knowledge is as important as his language knowledge (Rumelhart, 1980). This was also
mentioned by Anderson, Reynolds, Schallert & Goetz (1976) and later supported by Elbro and
Buch-Iversen (2013) said that adequate language knowledge, quick activation of word-meaning
schemata and the techniques using background schemata to predict and infer are necessary
conditions for the reader to read efficiently and failure to activate relevant, existing background
knowledge may be a cause of poor reading comprehension. This failure may cause particular
problems with inferences that depend heavily on prior knowledge (Elbro & Buch-Iversen, 2013).

Virtual Reality

Virtual reality is three-dimensional images, produced by a set of devices and technologies and
offer a visual interaction with a virtual environment (Tammie & Steffen, 1992). Virtual reality
helped the user to experience and interact with the environment created through 360° videos.
Visual experience of the virtual reality aided by the sounds and device movement and let the user
immerse in the world they never experience before (Borg, 2017). Besides that, the use of virtual
reality and the environment contribute to the students’ concentration in learning as they will
have a better connection with the stimulus and the content. (Merchant et al, 2014). According to
Cappello & Lafferty (2015) teacher should use the virtual reality technology to aid pupils to
comprehend complex reading comprehension text and Pilgrim & Pilgrim (2016) mentioned the
use of visual make the ideas more visible or concrete for the students. The study by Yunus, Salehi
& John (2013) also mentioned the use of visual aids helps the students to learn as it raises their
curiosity and motivate them to comprehend the lesson.

Multimedia Text and Technology as An Aid for Reading Comprehension

The research has been based by many journals. One of the studies is the ‘Developing Multimedia
Text for Reading Comprehension Based on Cognitive Theory of Multimedia Teaching
(Alkhasawneh et. al, 2012). This study suggested developing multimedia text for reading
comprehension by using Mayer’s cognitive theory of multimedia teaching (Mayer, 2010). This
has been served as one of a strong bases for our research. Besides that, the findings of this
research states that students who use both channels (verbal and pictorial) in reading
comprehension text will make the students’ achievement in reading comprehension better. This
finding supports the premise where the use of multimedia text can help the pupils in reading
comprehension. Mayer’s findings support the premise where the use of multimedia text will be
able to help the students in reading comprehension.

Besides that, in Garcia, Rigo & Jiménez (2017) study, the researchers aim to see the
differences between textual learning and multimedia learning within the context of PLE’s
(Personal Learning Environment) reading tools and strategies. In the study, the researcher made
an analysis of possibility to improve the reading process through multimedia over a school term
in two different aspects; one evolutionary with six classroom exercises and one evaluation with
a final exercise. The finding of the study indicates that there is a better evolution in students that
performed the multimedia dynamic and supported the idea of using multimedia learning as one
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of the methods in reading comprehension. The use of technology might be the reason of
students’ performance as technology motivate the students to learn in technology integration
lesson as shown in the study of Yunus & Suliman (2014). Another study that related is the study
by Abidin, Ping & Raman (2012) on Using Web-based Resources in Reading Comprehension in a
Rural Primary School. The study investigated the use of web-based resources to motivate
students in reading comprehension. The results for both instruments shows the students were
motivated when promoted in using web-based resources in reading comprehension and it also
supported with the finding from Yunus, Lubis, & Chua (2009) where the students can take control
of their learning by using technology or web based activity. Based on the findings, the study
recommends that educators adopt and adapt the web-based resources to teach reading
comprehension as well as other language skills.

A study by Subbiah and Singh (2003) also highlights the problem of reading
comprehension in rural secondary school students in Malaysia as they continue to encounter
great difficulties when reading in English even though they have undergone the English Language.
The problem mentioned in the study was the same concern highlighted in our study and it is
obvious that in the rural areas, English perceive as either the second language or foreign
language. Therefore, the problem in reading comprehension among rural school students need
to be addressed and good intervention needed to combat the problem.

Methodology

1. Research Design

The study is focusing in using quantitative and plans to employ action research as the basis of the
research. Besides that, the research design for this study based from Kemmis and McTaggart
model of action research (Kemmis, McTaggart, & Retallick, 2004). The model proposed to use 4
stages in doing action research such as plan, act, observe and reflect.

a) Plan

The reading comprehension modules were designed according to the level and aim of the study.
The suitable intervention for the problem, materials for pre-test questions and questionnaires
were made in advance.

b) Act

Participants of the study were briefed on the objective and what are they expected to do until
the end of the study. The students read a reading text and answer one set of comprehension
guestion as pre-test before tested with another set of comprehension question after intervention
introduced. After that, the students answered a questionnaire.

c) Observe

The progress of the intervention observed through the margin of difference for score between
pre-test and post-test. The questionnaire also used as one of the observation tools to monitor
the students’ opinion on the intervention used in the study.
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d) Reflect
Result of the pre-test and post-test is being used as the guideline in reflecting process. The data
collected in both instruments including questionnaire are used to determine whether the

intervention proposed giving significance changes towards students’ reading comprehension
skills.

2. Participant

Based on this idea, an action research was conducted in one semi-urban school in Pahang,
Malaysia (School A) and two rural schools in Johor, Malaysia (School B) and Sarawak, Malaysia
(School C). 20 pupils were selected through purposive sampling based on their proficiency level
in reading. All the participants were either weak or average in their level of proficiency.

3. Instruments

The research design consists of a pre-test and post-test. The tests were conducted to measure
pupils’ ability in reading comprehension. These tests were in the form of worksheet consists of 8
guestions. A questionnaire was given to the participants to answer after the post-test to identify
the effectiveness of ViRCo as an aid for reading comprehension.

4. Procedures

A pre-test was conducted to measure the participants’ ability in reading comprehension without
the aid of ViRCo. The pre-test consists of 8 questions based on a reading text. The participants
were required to answer the questions in 20 minutes after lesson conducted. The worksheets
were collected after they had completed them.

The intervention was carried out on the next day. It was carried out during while-lesson and used as
teaching tool to let the participants relate the reading text and visual aids. ViRCo was used to
help the participants make connection between what they have read and difficult vocabulary in
the reading text. The participants read the text and were given Virtual Reality goggles which let
them experienced the event being discussed in the reading text. Then they completed the post-
test in similar manner as before. After that, the questionnaires were given to all participants and
they answered individually while being guided by the researcher.

5. Data Analysis

Quantitative data analysis is used in analyze the data gained from the instruments. Data collected
from questionnaire, pretest and posttest are analyzed using SPSS software and were used to
compare the mean scores.

Data Analysis and Findings

A comparison of pre-test and post-test marks were carried out to determine the effectiveness of
ViRCo as a tool to improve pupils reading comprehension. Table 1 show the results of pre-test
and post-test from all 20 participants from School A, School B and School C.
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Table 1. Result of Pre-test and Post-test scores
School Participants Pre-test Post-test Margin of Difference

A 1 5 10 5
2 4 9 5
3 5 10 5
4 3 8 5
5 4 9 5
B 6 4 7 3
7 4 7 3
8 6 10 4
9 5 9 4
10 6 10 4
C 11 7 10 3
12 6 8 2
13 7 9 2
14 5 8 3
15 5 7 2
16 6 9 3
17 7 9 2
18 8 10 2
19 7 10 3
20 6 9 3
Overall Mean Score 5.5 9.4 39

Table 1 shows that participants’ progress from pre-test and post-test. Based on the pre-
test results, it is established that the participants’ performance is at intermediate level in
answering the comprehension questions before VirCo was introduced as the mean score is at
5.5. After the introduction of ViRCo, the post-test results indicated a significant improvement for
the three schools as the mean score increased to 9.4. This result indicated a significant impact of
the usage of ViRCo which suggest its effectiveness in aiding pupils to comprehend and
contextualize the text better. Pupils were able to answer the comprehension better after the
introduction of ViRCo.

Table 2. Paired Samples Test

Paired ; Jf
Differences Sig.(2-
Std. Std. Error tailed)
Mean .
Deviation Mean
Pair  Pretest 5 10000  1.14248 25547 13309 19 .000

1 Posttest

Table 2 shows the results of the paired sample t-test where there is a strong evidence (t=-
13.309, p=0.000) that the use of ViRCo improves the pupils’ understanding in reading
comprehension. In this data set, it improves marks, on average, by approximately 3 point. This
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confirmed that the use of ViRCo helps pupils in answering reading comprehension questions.
Therefore, the use of ViRCo can enhance the reading comprehension for pupils.

After the post-test of the study, all participants answered a 20-items questionnaire of 3-
point Likert scale. The questionnaire was used to find out how the participants perception
towards reading in general and how the usage of audiovisual aids (ViRCo) has helped them in the
reading comprehension. The finding is shown in Table 3 below:

Table 3. Questionnaire Score

Statements 1(NO) 2(NOT SURE) 3(YES)
1 8 1 11
2 11 3 6
3 5 1 14
4 3 2 15
5 0 3 17
6 2 1 17
7 0 4 16
8 1 2 17
9 0 0 20
10 0 3 17
11 6 9 5
12 8 1 11
13 2 4 14
14 0 2 18
15 0 1 19
16 0 3 17
17 2 2 16
18 0 0 20
19 0 1 19
20 0 2 18

Based on Table 3, it was found out that all 20 participants agreed on the statement that it
is hard to understand the comprehension text if there are difficult words in the text (Iltem No 18).
Besides that, 19 out of 20 participants agreed that audiovisual aid helps them to retell the
information that they have read (Item No 15). Next, 19 out of 20 participants agreed that they
managed to make connection between the text and the audiovisual aid (Item No 19). Ultimately,
it was found that all 20 participants agreed that ViRCo helps them in answering the
comprehension questions (Item No 9). Surprisingly, 18 out of 20 participants agreed that the use
of ViRCo also helps them to acquire new vocabulary (Item No 20).

Overall, the use of ViRCo as a tool to enhance reading comprehension among the pupils in
these three school has had a positive impact. All pupils were able to score better in the post-test
compared to the pre-test. The use of ViRCo helps the pupils to create a schema about the text
that they are reading as it activates their visual and auditory senses. Furthermore, the pupils also
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acquired new vocabulary and were able to contextualize that vocabulary because ViRCo aids by
providing the audio-visual scaffolding.

Conclusion

Based on the findings, it can be concluded that ViRCo is a beneficial method to help the pupils in
comprehending a text. The participants get to experience what they are reading with the Virtual
Reality (VR) experience. It is fun and also motivates the pupils further to comprehend the text as
they could relate the text with themselves through the Virtual Reality (VR) experience. The
findings are useful for teachers to assist their pupils in comprehending the text that the teacher
has introduced in the classroom. The findings have showed a significant increase in pupils’
interest towards attempting the reading comprehension questions. Furthermore, the Virtual
Reality (VR) box is a very cost-effective material that the teachers can use in the classroom.

Implications

The result of this research highlights that the pupils are interested to use Virtual Reality (VR)
experience as one of their ways to learn English language. The Virtual Reality (VR) experience has
enabled the pupils to comprehend the text given to them better during their English language
lesson. The Virtual Reality (VR) experience has captivated the pupils’ attention to use it during
that the pupils’ interest will be easily captured and thus enabling them to get the input that the
teachers are trying to deliver.

their English language lesson that it significantly increased their interest to learn the English
language. Thus, teachers should be actively incorporating digital elements in the classroom so
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Abstract

A sample of 321 middle class male and female adults having a family participated in a study
that aimed to examine whether a social reality can be more accurately constructed by
aggregating the self-perceptions of individuals or by pooling their perceptions of the people
living around them. Respondents indeed construed their self-more positively, less
negatively, and less expedient than of the people around them. However, strong
correspondence between self and people perceptions suggested that the controversy about
the efficacy of the two methods has been rather exaggerated and that social reality can be
explored by either way provided the effects of social desirability from self-perception and
stereo typicality from people’s perceptions are partial out and data were collected with
greater rapport with the respondents.

Keywords: Self-Perception, People-Perception, Social Reality, Social Desirability.

Introduction

There is an ongoing controversy in psychology whether a social reality can be more
accurately constructed by asking individual respondents to report how they behave or likely
to behave or how they think the people living around them behave or likely to behave in
various social situations. The mainstream psychologists subscribed to the formal approach.
They were operating under the Western individualist cultural worldview where the society
was conceived of the composite of the interacting individuals who know the most about
themselves and are capable of articulating what they know. Long back, Cooley (1902)
advanced the concept of the “looking glass self". Others (Allport, 1924; Allport, 1968)
elaborated it further. Floyd (1924) mentioned that “there is no psychology of groups which
is not essentially and entirely a psychology of individuals (p. 4)”.

Following this tradition, Edwards (1957) recommends that “if we want to know how
individuals feel about some particular psychological object; the best procedure would be to
ask them directly (p. 3)”, because they were supposed to know accurately and there is no
reason why they would not share it with others. The same rationale led by Bem (1972) who
argued that self-perception generally follows the same inferential rules as social perception.
This similarity leads to parallel inferences about self and others in the face of similar
behavioral information. Therefore, people interpret their own behavior rationally in the
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same way they attempt to explain others behavior. The notion that one knows others
through the lens of the self is a common-sense idea (e.g., Allport, 1961; Lewis & Brooks-
Gunn, 1979). Bromley (1978) tried to answer, “the reason why we seem to be able to
understand other people (to know what is in their mind; to know what they are inclined to
do) is because we tacitly assume they are like us and vice versa (p. 129)”. Through early
social experiences, individuals formulate a concept of the “generalized other” (Mead, 1934).
Following this logic, many researchers (e.g., Hogan, 1975; Hofstede, 1980; Sampson, 1977;
Spence, 1985) studied macro level societal phenomena from this individualistic perspective.
One of the most famous among them was Hofstede who aggregated the responses of IBM
managers from 46 countries to derive four major dimensions on which cultures were
compared and contrasted

Despite such a strong tradition of individualistic approach of self-reported evidence
for constructing social reality, there were voices of skepticism that started rising in the
Western psychology. It was found that individuals are not always totally objective and bias-
free in reporting about themselves. There are individuals who tend to twist their responses
towards presenting a more socially desirable image of themselves in order to seek other’s
approval (Crowne & Marlowe, 1964). This ‘self-serving biases’ was noticed particularly by
those psychologists who were sensitive to cultural factors. Triandis (1980), for example,
cautioned that self-reporting individuals are more likely to distort their responses so that
they will appear to be socially desirable people (p. 80).

If social desirability affects self-perception, its effects are likely to be more pronounced
in a collectivist culture of India (Hofstede, 1980; Sinha & Verma, 1987). In a collectivist
culture, people identify with their in-groups, conform to social norms, seek to achieve
collective’s goals, and relish approval and appreciation from relevant others (Triandis, 1995).
Naturally, they are likely to be more prone to present themselves as socially desirable.
Hence, Sinha (2010) conducted a number of empirical studies to provide an alternative
method to construct social reality. He argued that a social collective is not the sum total of
its individuals; it has an entity of its own. Hence, respondents should be asked to focus on
the social entities as they exist in the social domain and identify and rate its attributes.
Focusing on a social entity is likely to allow the respondents to distance from their own
dispositions and thereby keep their perceptions less contaminated by social desirability.
Further, it requires a fewer respondents to construct the social reality and thus relieves
psychologists from the chronic problem of getting a representative sample. He drew on the
anthropological tradition (Bernard et al., 1984; Campbell, 1955; Mead, 1934, among others)
where a few informants enabled a researcher to develop the profile of ethnic groups outside
of Western hemisphere. However, such ethnic profiles were alleged to be marked by
sweeping generalizations. The image of a reality that is developed by such a method seems
to be stereotypical where the informants go more by the hearsay than their actual
perceptions or firsthand experiences.

Furthermore, informants are likely to be prone to detect more negative than positive
characteristics of a collective (Berkowitz, 2004). Sinha indeed delineated many negative
attributes of Indians. He and his associates in a number of studies (reviewed in Sinha, 2010)
reported that Indians are power hungry, status conscious, money minded, and so on. A study
in which data were collected from 12 locations in India by 14 authors (Sinha, et al., 2010)
showed that duplicity is the most dominant feature of Indians. Duplicity means that Indians
profess to be ideal, honest, reliable friends, freedom loving, peace seeking, etc., but often
behave contrary to what they profess (pp. 6-7). Two other studies (Sinha, 2012; Sinha &
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Hassan, 2014) also found that Indian respondents often attribute positive characteristics
more to themselves than others who are perceived to have more of negative characteristics.

In sum, both — self-perception and people perception — methods have potentials as
well as limitations. It is imperative to compare them in one study in order to see their relative
efficacy. This was made possible in course of a larger research project (Pandey, 2012) on the
evolving nature of the Indian middle class mentality. The present study utilizes part of the
data for throwing light on the issue.

Method

Participants

The sample comprised of 321 respondents of Patna (India) including males (60.55%) and
females (39.45%). Their age ranged from 21 to 77 years, the average falling around 46 years
(SD=0.76). All of them were married and had a family including children. Majority of
respondents (37.10%) came from villages followed by small cities (32.40%) and the capital
city Patna (30.50%). A small number of them (7.40%) had education up to the secondary
school level, 40.90 per cent were graduates, 41.30 per cent were post graduates and
remaining 10.40 per cent had higher level education. Further, 47.20 per cent were
government employees, 14.90 per cent were in private companies, 12.70 per cent in
business, 11.40 per cent in practices, 10.60 per cent home makers and 3.20 per cent in other
professions. All of the respondents were of middle class in terms of socio- economic status.

Measures

The measures were developed in different stages. First of all, a sample of 45 middle class
male and female adults in Patna were approached individually for sparing some time for the
research, made comfortable with small talks explaining the purpose of research, and then
asked in an open-ended interview format to brainstorm and freely express what the people
in the society most often believe, prefer, and practice. Once they finished expressing their
ideas, then they were asked to tell about themselves: What they most often believe, prefer,
and practice. A large number of statements were collected in both formats: informants of
peoples’ and their own beliefs, preferences, and practices. The statements were thoroughly
discussed within the seminar of ASSERT Institute of management studies (Patna) before they
were selected for constituting the questionnaire for the main study. There were common as
well as different statements for self and people perception. Of them, 22 statements were
common in both — self and people - formats. The common statements constituted the
measure for the present study of them 11 were expedient, nine negative and two positive.
The items were in Hindi and were phrased as statements soliciting the respondents to rate
them on a 4-point Likert scale ranging from Quite True (4), True (3), False (2), to Quite False
(2).

A biographical inventory was developed for eliciting respondent's gender, age, education,
occupation, perceived class status, and whether they spent most of their growing years in a
village, small town, or big city etc.

Procedure

Respondents were approached individually, explained the purpose of the study, and were
requested to suggest some time convenient to them for an interview. Few minutes were
spent in small talks to put them at ease before they were requested to read and rate each
statements on 4-point scale by marking a tick on the correct alternative. They were told that
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there was no right or wrong answer and what they thought were the only right answers.
Hence, they were impressed upon to rate each of the statements without any hesitation or
misgiving. The self and others format of the questionnaires were randomized before
presentation.

Results

The mean and SD scores for each of the items were computed separately for the self and
people format. A paired-comparison t-test was computed to see the significance of mean
differences. Coefficients of correlation between the self and people perceptions were also
computed for each of the statements. The findings were shown in Table 1.

Table 1. Mean, SD., Coefficients of Correlation, and t-test of Perception of People and Self

No. Perception of

of Statements People Self tratio r
pairs Mean(sD) Mea)n(SD df=

1 Buy property at the earliest lest it may not be 2.95 2.55 7.66%* .37%*
(.84) (.84) *

2 Want to get ahead of others by any means. 2.99 2.48 8.81%* 11*
(.78) (.79)

3 Flatter even those whom dislike. 3.08 249 10.21* 02
(.68) (79) °

4 Believe that it is not possible to survive with 2.52 2.22 6.22%* A2*
(.79) (.79) *

5 Spend more than can afford in order to show off 2.82 1.93 17.75* .19*
(.72) (.68) T

6 Take loans to buy expensive products just to show 2.42 1.71 14.50* .17*
(.75) (60) 7

v Cultivate close contacts with resourceful people in 2.98 213 17.18* 09
(.54) (76) "

8 Tend to accumulate wealth by any means. 2.83 2.36 8.95%% 08
(.68) (.70)

9 Try to improve capabilities. 2.89 2.96 1.37 .2:)*
(.67) (.74)

10 Prefer to get children married within their own 3.30 3.03 6.09%* .38*
(.62) (.81) *

11 Prefer to government job. 3.11 2.85 5 68** .4*1*
(.67) (.83)

12 Stay in touch with those who might be useful in the 3.02 2.31 13.85* .16*
(.65) (.76) T
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13 Do not care too much about others. 2.80 2.23  11.75* .16*
(.65) (.69) o
14 Fear to face a financial hardship during 3.11 2.62 7.80%* .16*
(.79) (.93) *
15 Feel concerned about health problem or mishap in 2.88 293 74 37%
(.94) (.92) ¥
16 Worry about landing in some serious trouble. 2.86 2.73 2.43% A2%*
(.86) (.97) ¥
17 Worry that children might lag behind others in 3.14 2.72 7.33%% .35%*
(.83) (.97) ¥
18 Worry that children might neglect traditions. 2.91 2.77 2.34% .35*
(.85) (.94) *
19 Cultivate relationship expecting to get help when in 2.92 2.42 8.90** .18%*
(.73) (.82) *
20 Keeps proximity with resourceful person expecting 3.07 2.20 18.09* .21*
(.67) (.71) o
21 Indulge in name dropping for impression 3.01 249 10.24* 1%
(.61) (.75) *
22 Prefer to associate with the rich and famous by way  3.07 2.57 11.79* 41*
(.63) (.77) o

Note. The items were originally in Hindi. Ratings were on a 4-point scale.
**p <.01; *p <.05.

Table 1 showed that out of 22 pairs of mean scores, 20 were significantly different.
The two statements on which the differences were not significant were positive in nature as
(a) try to improve capabilities and (b) feel concerned about health problem or mishap in
family. On both of them, the mean scores of self and people's perception were above the
mid-point, however, self-perception (M = 2.94, SD =.02) were higher than those of people's
perception (M = 2.88, SD.01). It showed that they rated both themselves and others high on
positive attributes. Remaining 20 significant statements were either negative or expedient.
As much as the nine negatively tuned statements were concerned the mean scores of
perception of people (M =2.92, SD =.20) were tilted toward the higher side, whereas mean
scores of perception of self (M = 2.26, SD =.28) were tilted towards the lower side of the
midpoint with two exceptions. Those negative statements indicating that people want to
get ahead of others (p <.01), remain friendly even with those whom they dislike (p <.01),
spend more than they can afford by way of show off (p <.01), cultivate closer contacts with
resourceful people (p <.01), tend to accumulate wealth by any means (p <.01), keep
proximity with resourceful person expecting gains from them (p <.01), and indulge in name
dropping by associating with resourceful for self- interest (p <.01). However, the
respondents thought that neither they nor others take loans just to buy expensive products
in order to show off their superiority (p <.01), on the other hand they accepted that they
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and people both preferred to associate with the rich and famous by way of showing own
status (p <.01). A common trend was observed in most of the statements that respondents
attributed negative orientations to people strongly, but deny their own.

Further, in most of the 11 expedient statements, the mean scores of perception of
both - people as well as self (M self = 2.59, SD =.25 & M people = 2.97, SD =.20) were higher
than midpoint (more than 2.5 at 4 point scale). They were the following: To buy property at
the earliest lest it may not be available later (p <.01), prefer to get children married within
their own community (p <.01), prefer Government job (p <.01), worry that they might face
financial hardship during contingency (p <.01), worry that they might land in some trouble
(p <.01), worry that their children might lack behind others in studies and jobs (p <.01), worry
that children might neglect own traditions (p <.05). However, the mean scores were higher
for people’s perception as compared to that of their own. It showed that respondents
concede being expedient, but consider people to be more expedient. It may be further
noted that out of 22 items, 10 mean self-perception scores were above the objective mid-
point (2.50 on 4-point scale) compared to 21 mean scores of the others perception
suggesting that respondents were giving higher ratings to people than to self.

The most outstanding finding was the strong correspondence between self and people
perceptions, despite the significant mean scores differences between them. Self and people
perceptions were significantly and positively correlated on 19 out of 22 statements. The
three statements on which they were unrelated were (a) flatter even those whom they
dislike(r = .02), cultivate close contacts with resourceful people in order to show superiority
(r=.09), and (c) try to accumulate wealth by any means. They were most strongly correlated
on the statements (a) worry about landing in some serious trouble (r = .42), (b) believe that
it is not possible to survive with honesty (r = .42) and (c) prefer to government job (r = .41).
The statements on which self and people perceptions are unrelated are largely negative
while those on which they are strongly associated were concerned with insecurity in the
minds of the middle class adults. They are more expedient than negative in nature.

Discussion
The study was addressed to the controversy whether individuals’ report about their own
beliefs, preferences, and practices or their perception about what the people living around
them believe, prefer, and practice provide a more effective way to construct a social reality.
The first was advocated by Western psychologists (Floyd, 1924; Allport, 1968; Edwards,
1957) and the second by Sinha (2010). Both methods have potentials and limitations. The
self-ratings have intuitive appeal as individuals are supposed to know the most about
themselves, but are likely to be susceptible to social desirability effects and have the
problem of getting a representative sample. The people perception is free of these
limitations and is likely to yield a more realistic picture, but is also likely to be stereotypical
and is found to generate a largely negative image. The present study has been able to
contain the limitations and to highlight their potential. First of all, it was shown that if
respondents are put at ease and then requested to generate descriptive statements about
themselves and the people around them, they do not only come up with common set of
descriptions, but also their descriptions are not always clearly negative. The convergence
among them in terms of significant coefficients of correlation was reassuring.

Respondents indeed endorsed the negative or expedient descriptions more for the
people around them than to themselves. As the descriptions were by and large either
negative or expedient, the findings support Sinha’s (2010) contention that social desirability
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does depress the self-ratings and accentuate the people perception. Further, it also shows
that people perception tends to be more generalized and may be more stereotypical than
actual.

We are never able to get a totally true picture of a social reality. All we can do is to

approximate it in varying degrees. The most outstanding strength of the present study is
that both methods hold a promise to take us in the same direction, although the levels are
statistically significant higher for people perception than for self-perception. The strong
correspondence between the self and people perception allows us to predict one from the
other. Therefore, people's perception can be estimated from self-perception and vice versa,
because either has the potential to approximate social reality. Hence the controversy
between the measures of self-perception and people perception is unwarranted.
It may be noted that although Indian culture is found to be by and large collectivist, there
are strands of individualistic orientations that coexist with collectivist orientations (Sinha &
Tripathi, 1994; Sinha, et al., 2002).If that is so, there is a round to employ the self-perception
method as a viable choice for the domains where social desirability may not look like a
strongly interfering factor. Alternatively, a scale of social desirability (such as the one
developed by Crowne & Marlowe, 1964) may be incorporated in the study in order to
remove its effects. Similarly, the people perception may be accompanied by a test that
partial out respondents’ orientation to give stereotypical responses. The present study
suffers from the limitations that it did not have such measures included in the design. There
was an additional limitation. The respondents reported the descriptions that were largely
negative or expedient, not positive. A comprehensive understanding of the merits and
demerits of the self and people perception methods will require a set of characteristics that
are balanced for being both positive and negative.
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Abstract

Since the onset of the Greek crisis, thousands of - mainly young - highly educated and skilled
Greeks have chosen or/and have been forced to migrate in search of better career prospects
and living standards. This neomigratory wave is broadly known with the neologism ‘brain
drain’. The present study focuses on the ways in which selected Greek neomigrants present
in their discourse their incentives to leave Greece as well as the ways in which they use social
media projecting specific migrant identities (micro-level). It also examines the ways in which
brain drain is discussed and constructed as discourse in infotainment media (macro-level).
Drawing on insights from discourse-centred online ethnography, the Foucauldian perspective
on discourse and Systemic Functional Linguistics, we present and discuss ethnographic data
(interviews and social media posts) from selected Greek neomigrants settled in the UK and
Germany, and media data from well-known infotainment websites. Our analysis
demonstrates that the micro- and the macro-level are intertwined. Moreover, it indicates that
the construction of brain drain amalgamates features of economic migration with features of
lifestyle migration. In so doing, it sheds light on the broader socio-cultural and psychological
impact of brain drain on neomigrants themselves and the Greek society.

Keywords: Greek Brain Drain, Migrant Discourse, Social Media, Infotainment Media,
Discourse Analysis.

Elcaywyn

H petavaotevon EAAAVWV 0To e€wTepLko Sev amoteAel dyvwoto patvopevo yia tnv EANada.
Qotooo, ano to 2010 kal YETA, TO PALVOUEVO TNG LETOVACTEUONG EXEL EK VEOU YLyavTtwOel
g€alTlog TNG TPEXOUOOC OLKOVOULKNAG Kplong. Xhtadeg EAANVEG, veapng Kupiwg nAtkiag, Ue
maverotnulakol tithoug kat uvpnAfi edikevon, emhéyouv n/kat avaykalovtal va
HETAVAOTEVOOUV, TIPOKEIHEVOU va €edpUyouv amd TNV avepyla KoL Vo €pyooToUV HE
aflompeneic poboug, oe epyaclako meplBailov avtaéio Twv Pprlodoflwv touc. Adyw Tou

15e 6Mo to Kelpevo, EMAEYETOL EV YWWOEL MAG N YEVIKEUTIKY (Kol {owg og€loTikh yla K&mowoug) xprion tou
0poEVIKOU YPOUUATLKOU YEVOUG.
2 Ouk/k. Fewpydhou kat ZaAtidou eixav LooTn cuvelodopd otnv €peuva Kat éxouv TortoBetnBel addafnTikd.
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upnAol popdwtikol eMUMESOU TOU HETAKWVOUREVOU TANOBUOHOU, N EMLOTNHUOVLKA
HUETAVAOTEVUON WG UL LOPdr) VEOUETAVACTEUONG ELVOL EUPUTEPA YVWOTN UE TOV VEOAOYLOUO
brain drain (6n\. Sltappon eykepaiwv/ Slappor enotnuovikol Suvaplkol, BA. OXETIKA yLa
TOUG TIPOTELVOUEVOUG Opouc, Aaunplavién, 2011).

2tn BBAoypadia, wotdoo, N EMOTNUOVIKY HETAVACTEUON LVl KUPLWG CUVUPATUEVN
HE TIC OLKOVOULKEG OUVEMELEC TNG Metavdoteuong (Mkavag, 2014; Aalopgtou, 2016).Me
adetnpla tnv amoPn OTL To PAVOUEVO E€XEL €UPUTEPEC KOLWVWVIKEG KOL TIOALTLOULKEG
TIPOEKTAOELG,EEETALOVHE, PECA QMO TNV OMTKNA TNG avaAuong Aoyou, MwE ekdEPETAL TO
daALWVOUEVO TNG ETLOTNHUOVIKAG HUETAVAOTEUONC OToV AOyo EAAAVWV HETOVAOTWVY (HLKPO-
eninedo), kabwg kot otov Adyo Twv MME (pakpo-eminedo). ElSikdtepa, aviyveUOUUE:

1) TOUG TPOTMOUG PE TOUC OTOLOUG OL VEOL ETILOTNUOVLIKOL HETAVACTEG Ttapouctalouv
otov Adyo TOUG TA KivnTpa TOU TOuG wWONoAV va HPETAVOOTEVLOOUV KO
XPNOLUOTIOLOUV T HECO KOWVWVLKAG SIkTuwonG (socialmedia) otn petavooteuTiki
TOUG eUMeLpia TTPOBAAAOVTOAC CUYKEKPLUEVEC TOUTOTNTEC.

2) TOUC TPOTOUC ME TOUC omoiou¢ oulnTeltal KAl KATAOKEUALETAL N EMLOTNUOVIKN
HETAVAOTELON WC AOYOGE OTa EVNUEPWTIKO-PUXAYWYLKA Keipeva twv MME
(infotainment media).

MeOBodoloyia

MAaiowo Avaiuong

H napoloa epyacia, onwc npoavadEpape, LEAETA TOUG TPOTIOUC EKPOPAC KL KATATKEUNC
NG EMIOTNUOVIKAG HETOVAOTEUONG OE HIKPO- KOl HaKpo-emimedo. Xe pikpo-eminedo,
gotalovpe ota Bla Ta Atopa TOU PLWVOUV TNV ETMLOTNMOVLKN UETAVACTEUGH, KoL
OUYKEKPLUEVQ, OTOUC TPOTIOUG HE TOUG OMoloug AOUV yLa T LETOVACTEUCH TOUG, KaBwg Kot
OTLG TIPOKTIKEG OTLG OTOLEC EUMAEKOVTOL KATA TN CUMUETOXN TOUG OTA HECA KOWWVLKAG
Siktbwong, TPOPBAAAOVTAC OCUYKEKPLUEVEG TOUTOTNTEG. QC HECH KOLWWVIKAG SKTUWONG
opilovtat oL Yndlakég epappoyEg Kat oL urtnpeoieg (m.x. Ta blog, to Facebook, to Twitter, to
Instagram, to YouTube, to LinkedIn, to Skype, ta fora cui{ntricewv) ot omnoieg mpowBouv TNV
KOWWVLIK oAAnAemibpacn Twv OUUUETEXOVTWV HECO amd TNV avtoaAAayr KoL Tov
Slopolpacud mepLlEXOUEVOU TIoU €XEL dnuoupynBel amd toug iSloug. Amo tnv AAAn,
EKKLVWVTAC OO Lo KOVOTPOoUELoVLOTIKN (constructionist) kal OxL ouclokpatikn (essentialist)
avtiAnyn, n toautotnta Oev voeltal wg oTaTKR KAl ApeTdPAnTn oAAd WG peuoTh Kol
HeTABAAAOUEVN, LE amoTéAeopa va (ava)mapdyetatl SUVaLKA oTov AdYo Kol LECW TOU AOyou
(r.x. Blommaert, 2005; Benwell & Stokoe, 2006), toco o€ online 600 kal o€ offlineneplotdoelg
Stadiktuakng emikowvwviag (Barton & Lee, 2013). Mpoodateg peAéteg (Seargeant & Tagg,
2014; Georgalou, 2017; Leppanen, 2017) €xouv avoyvwpioeL TOV KEVIPLKO POAO TOU
Swadpapatilouv T PECA KOWWVIKAG OIKTUWONG OTNV EVEPYOTOLNON TOAUTIOKIAWY
TOUTOTLKWV TIPAYUATWOEWV. MapdAAnAa, £xel StamiotwOel mw¢ n EAevon AUTWV TWV HECWV

3310 mapdv keipevo, o Adyog voeital TOoo Pe TN YAWOOOAOYLK €VvoLa TOU OpoU, WG KOWWVIKA TomoBetnuévn
vAwoouwkn xprion (Un LETPAGOLUO ouoLaoTkO: ‘0 Adyog’ — ‘discourse’), 600 Kal LE TNV KOWWVLIOAOYIK/ GOUKWLIKA
£€vvola TOU OpoU, WG TIOLKIAEG HopdEC XPNONG TNG YAWOOAC KAl KATAOKEUNC TNG KOWVWVLKAG TIPAYUATIKOTNTAG
(ueTpoo ouclaoTiko: ‘ol Aoyol — ‘discourses’) (BA. Fairclough 1992). lNa va &iaxwpiooupe TG Svo
£VVOLOAOYNOELG TOU, OTO TapOV KEIEVO ULOBETOUNE TNV TTPOKTLKY Tou Gee (2012), o omoiog avadépetal oTov
YAWGOo0AOYLIKO AOYO He ULIKPO A Kol 0TOV POUKWLIKO AOyo pe kedaAaio A.

79



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 7 No. 1, 2019, E-ISSN: 2308-0876 © 2019 KWP

€xel aAael pllika tn {wn Kol TIC EUTIELPLEC TwV ammavtaxol petavaotwy (BA. Madianou &
Miller, 2012).

2€ LOKPO-ETUMEDO, ETUKEVIPWVOUOOTE 0TOUG EUPUTEPOUG AOYOUG oL omoiol avtAoluvral
yld TNV Qavormopaotacn TwV VEWV  EMOTNUOVWV-VEOUETOVAOTWY Kal Tn Slappon
ETUOTNUOVIKOU SUVAMLKOU amd TNV €AANVIKNA Kowwvia, péoca amd TNV avaluon CXETIKWV
avadopwV O EVNUEPWTLKO-PUXAYWYLKA Keipeva Twv MME. Ta MME Siwakpivovtal og péoca
eldnoeoypadikol Kot PuxaywyLlkol XapoKTnpa, evw MAEoV TTOAAQ and autd cuvdualouy,
OTWG OTNV MEPLMTWOT) Hag, TNV EVNUEPWON HE TNV Puxaywyia. Ta eVUEPWTIKO-PUXAYWYLIKA
Héoa (T.X. TNAEOMTIKEC OElPEC, PUXAYWYIKEC EKTTOUTIEG, OSladnUIoELS, Kvnuatoypddog,
HOUGLKN, KOULKG, lifestyle mteplodikad) emitpémouv oto Atopo va aglomoliosl Tov eAeUBepo
xpovo Ttou ouvdudalovtog tn Slaockédaon, TNV Efekoupaon Kal tn ¢uyn amod Tnv
KaOnuepwotnTa PeE TNV PUXLIKN Kol TIVEUPOTIKA KOAALEpYELa. H eotiaon otaevnuepwTLKO-
Puxaywyka keipeva twv MME odelleTal 0To YEYOVOC WG N OXETLKN EPEUVA TIEPLOTPEPETALL
KUPLWC yUpw oo TiLo «ooBapd» (evNUEPWTLKA) KaL AlyOTePO «avaladpa» Keipeva twv MME,
OMwG ol edpnuepideg kat oL eldnocoypadIkEC EKMOUMEC. To medio, OUWG, TWV TIOATIOULKWY
onmoudwv £xeL avadeifel tnv W6eohoyk onuaocio twv YPpuyxaywywkwv MME, ota omnoia
eTuxelpel va otpadel kat n avaluon Adyou ta teAeutaia xpovia (Barker & Galasinsky, 2001;
Stamou, 2013). MNa tnv avaiuvon Twv Sedopévwy pag, Aoutov, cuvSualoUUE T AOYOKEVTPLKH
SIkTuwpEvn eBvoypadia kot TNV availuon Adyou Twv Kelpévwy and ta MME.

Noyokevtpikn Alktuwpévn EOvoypadia

Ooov adopad To pikpo-eminedo, n pebodoAoyikr MpoogyyLlon mou uLoBeTeltal yia Tn cuAloyn
OAAQ KOl TNV €pUNVELQ TNG OVAAUONG TOU EMUMELPIKOU UALKOU o Ta HECA KOLWWVLKNG
Siktbwong elvat n Aoyokevipikn Siktvwuévn edvoypapio (discourse-centred online
ethnography) (Androutsopoulos, 2008). To poTUTO AUTO cuvSUAleL U0 MPOCEYYLOELG: TNV
npocéyylon o0ovng (screen-based) kat Tnv mpocéyylon xpnotn (participant-based). H mpwtn
ETUKEVTPWVETAL OTN CUOTNUATIKN, UOKPOXPOVN Kol EMAVOAQUBOVOUEVN TapaATAPNOon TOu
Stadiktuakol Adyou Onmwe epdaviletal otnv 080vn, evw n SeUTEPN EXEL VA KAVEL UE TNV
apeon (6wa Twong n/kat péow Sladilktuou) emadry TOUu €PEUVNTA HE TOUG XPHOTEG-
Tapoywyoug Tou Sladlktuakou AOyou HECoWw oUVEVTELEEWY. Me TIG U0 QUTEC TPOCEYYLOELG,
n Aoyokeviplkr Siktuwpévn eBvoypadia mpoodépel pia oAwotikn (holistic) kat nukn (emic),
6nAadn Baolopévn oe oxOAla twv WBwwv twv mAnpodopntwy, Bewpnon Tou uno s€€taon
B€uatoc.

Ta eBvoypadika dedopéva tou mapoviog dpBpou mpoépxovial amod 7 EAANveg
veopetavaote¢ oto Hvwuévo Baoilelo kat tn lMeppavia (yia meplocotepes mAnpodopleg
avadoplkd pe To utoPabpd Toug Kal TIG UTtnpecieg socialmedia mou xpnowuomolovy, BA.
Mivaka 1 oto Mapdptnua). H emloyn toug £ylve Uotepa amd okOmuun delypatoAnyia
(purposive sampling), pe BAaon Ta MAPAKATW KPLTHPLAL:

e Ntav petafL 25-35 xpovwv TN otyun rmou édpuyav amnod tnv EAAada,

e £youv toulaylotov 1 mruyio amo AEI n TEI,

® XPNOLUOTOLOUV TOKTIKA TA LECA KOWWVLKAG SIKTUWOoNG,

o £duyav and tnv EAAada amnd to 2010 kal UeTAq,

e £youv eykataotabei otn MNeppavia i oto HVwpévo Baoilelo Touldylotov edw Kal Evav
XPOVo, Kal eite avalntouv epyaocia eite epyalovtal Adn ekel.

OL ETUAEYEVTEG OUUUETEXOVTEG TIPOOKANONKAV HECW NAEKTPOVIKOU UNVUUATOC KOL 0T
ouvéxela uneypaav pa dnAwon cuykatabeong, otnv omoia dnAwaoav OTL KATaVooUuV Tov
OKOTIO TNG €peuvag kat poag Oivouv tnv adswa va ouMé€oupe Oebopéva amo 1tn
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Spaotnplotnta toug ota social media. AmO TNV TMAEUPA HOG, TOUG SLEUKPLVIOOUE OTL Ta
debopéva toug Ba xpnoluomolnBolv AmoKAELOTIKA yla akadnuaikoU¢ oKomoug. Amo tn
OTLYUN ToU ocupdwvnoav va CUMUETACXOUV OTNV €Peuva, EKIWVAOAUE TN CUOTNUATIKA
mapaTAPnon Tou Tapayopevou ota socialmedia Adyou toucg. Itn ouvéxela, PBAOCEL TNG
TAPATAPNONG LAG, TIPOYULATOTOL|OOUE NULOOUNUEVEG CUVEVTEVEELG pall Toug péow Skype
(ue e€aipeon TV MepMTWON EVOC CUMUETEXOVTA TTOU TIPOTILNOE VOl ATIOVTIOEL OTLG EPWTHOELS
YPOMTWG PHEoWw MEW). Ita dedopéva TG €peuvag TMEPNAUPBAVETAL TIEPLEXOUEVO TIOU £XOUV
QVAPTOEL Ol CUMUETEXOVTEG OTA LECA KOWWVIKAG SIKTUWONG, Onwg mAnpodopieg mpodi,
EVNUEPWOELG Kataotaong (status updates), amoondopata avoptioswv o blog, oxoAla,
ouvdeopol, dwrtoypadies, amoonAcUaTa Ao T CUVEVTEVEELC KAl ONUELWOELG Ttediou.

AvaAuon Adyou twv Ketpévwy and ta MME

Ma TNV avaAuon TwV KEWEVWY amod Ta EVNHEPWTIKO-PUXOYWYLKA sitesakoAouBroape pio
AOYOOVOAUTIKH] TIPOCEYYLON, OVTAWVTAG amd TN GOUKWLKA OMTKA Twv Adywv, TIg
oVamapaoTaceLl; SnAadn TOU KOGHUOU OO CUYKEKPLUEVN OTTTLKN YWVIA, KoL oo TN ZUCTN KN
Aewtoupylky yAwoooAoyiky Bewpio tou Halliday (1994), avoAutiko mAaiclo mou €xel
alomolnBei Kuplwg amo TNV MPOcéyylon NG KPLTLKAG avaAuong Aoyou.

Eldikotepa, uloBetwvtag pia poukwikn omtikn (Foucault, 2008), ot Adyol Bswpoulvrtal
0PLOBETNUEVEC TIEPLOXEG TNG KOLWVWVLKAG YVWONG YUPpW OO To TL ival Suvatd va emwbel kot
TL OXL yla €va B€pa og €va KABOPLOUEVO LOTOPLKOKOLWWVLIKO TAaiolo. Ot Adyol, EMOPEVWG,
Umopouv va Wwbholv w¢ kKaboplopéveg ocUUPBOAKEG ouvapBpwoels yvwong kot eouaiag,
KaOwg MapAyouv yvwon OXETIKA HE To BEpa oto omoio avadEpovtal Kol auTr N yvwon
EMNPEALEL TIC KOWWVLIKEG TIPOKTLKEG, ETILPEPOVTOC TIPAYLOTIKEG CUVETELEG OTA UTIOKEIHEVQL
oTa onola avadEpetal.

Ao tnv GAAn mAeupd, n Zuotnuikn Asltoupyikr) yA\woocoloyia tou Halliday (1994)
aflomoleital cuxva wW¢ avaAuTLKO TAALCLO yLa TNV KELWEVIKA avAAuon Kal otnpiletal o€ P
KOWWVLKN Bewpnon t¢ YAwooag wg mOpou KATAOKEUAG VonUATwY, KaBwg, avaloya UE TLG
A€ LKOYPAUMOTIKEG €TUAOYEG MOG (T.x. oto Aefl\dylo, otn cuvtafn, otnv €ykAlon, OTO
npoéowmno), Stapopdpwvoupe Kal SLadOpPETIKEG EKSOXEC VLA TNV KOWVWVLKH TIPAYHOTIKOTNTA.
JUYKEKPLUEVA, afloToOaPE TNV avamapaotatiky Asttoupyia (ideationalfunction) tng
YAwooog kal, e8kOTEPA, TOo cUoTnUA TG PeTaBBaoctikotnTag (transitivity), kaBwg kat tn
Stampoowrukn Asttoupyia (interpersonalfunction) kat to cvotnua tng Sitdbeong (mood).
Avadopikd pe tn petafiBaoctikotnta, autr adopd To cUCTNUA LECW TOU OTOLOU OL XPROTEG
™G YAwooog EPUNVEVOUV TNV TIPAYHATLKOTNTA UE KpLThpla attiotntag (agency). H anoddoon
atoTnNTag HEow TNG YAwooog yivetal pe tov kaboplopd twv dtadlkaclwy (processes), Omwg
TLY. TWV TPALEWY KOL TWV CUPUETEXOVTWV. XTO AefKoypappatiko emnimedo, ot dtadlkaoieg
SnAwvovtal Pe pALOTO 1) OUCLOOTIKA, EVW Ol OUUUETEXOVTEG LE OUCLAOTIKA. ZUUPWVA LE TOV
Halliday (1994), ol Stadikaoieg eival kupilwg Tpuwv eldwv: ot vAikég(material), oL vontikég
(mental) kat ot ouoyetiotikéc (relational). Ot UAkEG Siadikaoiec adopolV eVEPYELEG TIOU
emdpEépouv oANQYEC OTOV KOOHO, €VW Ol OUUUETEXOVTECELVOL oL Spaote¢ (actor) mou
uAomololv n d€xovtal t Stadikaoia kal o otoyoc (goal) oamodéktne tng Stadikaciag. Ot
vontikec Stadikaoiec apopolV YVWOLAKEC, AVTIANTITIKEC 1| oUVALOINUATIKEC SPAOELS TOU
E£0WTEPLKOVU KOOHOU, EVW OL CUCYETLOTIKEC amodidouv pvwpiouarta (katnyopikéc/attributive)
A tautomnotoUv (tavtomolntikég/ identifying).

Jto ovotnua tng Olabeong mepllapfavovtal Ae€IKOYPOUUATIKA OTOLXELQ TIOU
OTTOKOAUTITOUV TOV POAO HOG OTn OXEON HAC HE TOUC QGAAOUCG, TN OTACN MAC KOL TNV
npoonaBela yla Spdocrn. ITo cUOCTNUA QUTO EVTAOCOETAL N Tpomikotnta (modality) kat
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OUVKEKPLUEVQ N emtotnuikn (epistemic) TpomikotnTa, mou dnAwvel tov Babuod Befatdotntag
TOU OANTA yLa Ta AeyOUEVA TOou, N aéloAoytkn, ou SNAWVEL T cuyKLVNoLaKkr GopTLon TPOoG
Ta AEYOUEVA TOU, OTWG Kal n deovtikn (deontic), mou adopd tov BabUo EMITAKTIKOTNTOG EVOG
altnuatog kat &g Ba XpnolUOMOL)COUUEDTNV avaAuon pag, kabwg dev mpoékue ota
Sebopéva pag (avaAutikotepa BA. Ztapou, 2014).

310 MAQL{OLO AUTO, yLa TNV £PEUVA HaG ETEEAEYNOAV TIEVTE Keipeva® mou mpaypatevovrat
OTNV ETUOTNUOVLIKA METAVAOTEUON (KUPLWG TWV VEWV) OE YVWOTA EVNUEPWTLKO-PUXAYWYLKA
sites uPnAng emokePpotntag (DOC TV, VICE, LIFO, ET MAGAZINE, GAZETTA). Ta keipeva
outda mpogkuav péow avalntnong oto NAEKTpoviko apxeio lifestyle meplodikwy, pe T
Xpnon ocuvodpwv pe to BEpa Aé€ewv-kKAedlwv: T.x. Stappon/ dtaduyn eykeddAwv, Stappon/
Staduyn emotnuovwy, brain drain, (veo)uetavacteuon K.AT. Kputiplo, TtéAOG, OTNV
avalAtnon KOG OIMOTEAECE TO KELPUEVA AUTA va €xouv SnuoupynBel oto pHéoo TG Kplong,
6nAadn amo to 2015 kot HeTA,otav Kot To Gpatvopevo Tou brain drain tav og kopudwon.

AvaAuon

H EAAnvikr) Emiotnpoviky Metavaoteuon Méoa Ano EOvoypadikd Asdopéva

AVTAWVTOC UAIKO OO TIG OUVEVTEUEELC MOG UE TOUG CUMUETEXOVTEG KOl TAPOUCLAlOVTag
eVOEIKTIKEG avapTAOEL Toug ota social media, n mapovoa evotnTa apxlKA £E€TALEL WG
napouaotalouv OTov AOyOo TOUC Ta aiTlo TOu Klvntomoinoav tnv amoddaor Toug va
HETAVAOTEVOOUV. TN OUVEXELD, ETIKEVIPWVETAL OTOUG TPOMOUC HME TOUC oOmoloug
XpnotpomnoloUv ta social media 0Tn HETAVAOTEUTIKN TOUC EUTIELPLAL.

Kivntpa Emiotnpovikng Metavaoteuong otov A0yo Twv NEOHETAVAOoTWY

O Anuntpng epyalotav otn Oeccalovikn we IT Project Manager o€ etalpeio mAnpodopLkng.
Qotoo0, Tov NoguBplo Tou 2010 amoAuBnke AOyw TEPLKOTIWY TIPOCWTILKOU TNG €TALPELAC. TO
YEYOVOG QUTO — EKTOC ATIO OLKOVOLLKO — TIAPOUCLATETAL VAl EXEL KOL LEYAAO oUVALOBNUATIKO
Kal PuxoAoylkd KOOTOG yLa EKELVOV:

Eyw nUouv T000 ameATOPEVOG. ATIEATILOUEVOG... Kal EKVEUPLOUEVOC KAl ATIEATILOMEVOG TIOU
Aéw va mape Kot otn Zwunapmnoue (.) 6 U' evdladpepetl. Na onkwbBoulpe va pUyouE.

KataAutikd poAo otnv anodaor Tou va PeTavaoteloel SNAWVEL KAl TO YEYOVOG OTL,
otV EUELVE AVEPYOC, O YLOG TOU NTaV HOALS VO €Touc. Onwg ypadel oto blog tou:

H avaykn pe ébepe edw. Eipal 30 xpovwy kat {ovoa o€ ULla Xwpa Xweig LEAAoV yla Héva Kal
To moudi povu.

AdoU ohokApwoe to 2010 T HETATITUXLOKEG OTIOUSEG TNG OE TALOAYWYLKO TUAUA
eAANVIKOU Tavemiotnuiou, n OdAewa epyalotav part-time oe évav mawdotomo otn
Oecoalovikn. Eixe oteilel Bloypadikad o matdlkolg oTabpolg, EVw €iXE KAVEL KOL QLT OELG
yla avamAnpwtpla vamaywyoc. Evtoutolg, n avatpododotnon mou Adppave and tov Glliko
NG KUKAO YLOL TNV EMLKPATOUOA KATAOTAON O0TOUC MaldikoUg otabuoug Sev Atav kaboAou
evOaPPUVTIKN (OUYKEKPLUEVA, EKavVOV AOYO YLl «TpayLKr Katdotacn»). And tnv aAAn, ixe
didec ou NTav avamAnpwTtpleg yia 10 xpovia os SladopeTikd HEPOG KABE Xpovid, XwpPig
TPOOTTIKN dloplopoul. H OdAela e€opoloyeitat:

YkeptOpouv OTL evtaéel dev BéAw va cupPiBaotw P autd to mpayua (0.1) Ep €Aeya OTL
evtatel Ekava KL €vav aAda KOTo.

Zekivnoe S160KTOPLKO OTO (610 TTAVETLOTHULO Ao OToU EAQPBE KOL TOV PETOTUXLOKO
TiTAO TNC KOl TAPAAANAQ CUUUETELXE OE €val XPNUATOSOTOUHUEVO EPEUVNTIKO TIPOYPOLUAL.

T ta emheypéva keipeva, BA. Napdptnpa.
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Mpog to téAog Tou SLdakTopLkou TG, To 2015, Kal pe TNV OAOKANPWGON TOU TIPOYPAUUATOC,
oTo omolo oL peyaAeg kaBuotepnoelg otnv KAtofoAr Twv auolpwv eixav onUAVIIKO
QVTLKTUTIO OTOV OLKOVOWLKO TIPOYPOUHATIONO TNG OAAELAG, ApXLoE va okEDTETAL coBapad TNV
avalntnon epyoociag oTo eEWTEPLKO €ite WG AKASNUAIKOG eite WG SaokaAAa:

‘EAeya OTL BEAW KATL mapamavw. Aev pou apkel (.) n katdotaon otnv EAAGda kat and anoyn
OLKOVOULKN aAAG Kol amo anoyn eukatpiag e€eAifewy.

To ¢$Bwonwpo tou 2012, HOALG ATMEKTNOE TO TTuXio NG otn Moplakn BloAoyia amo

TavemnLoTt Lo otnv EAAada, n Avtwvia €éduye yla 1o AovSivo, mTPoKeLUEVOU va EpyaoTEL yLa 5
UNVEG 0 GAPLOKEUTLK ETOLPELQ, OTO TTAQLOLO TOU EUPWTATKOU TMPOYPAMUATOC KLVNTIKOTNTOG
Leonardo Da Vinci. Av kat, 0nwc opoAoyel, dev tng tatplalel n papuakoflopnyavia, Oswpnoe
OTL ATaV LOAVLKA EUKALPLA YLO VO ATTOKTI OEL TTPOOOEeTN eunelpia. H etatpeia TeAKA TG EKAVE
oupuBoAalo, n Avtwvia Opwg mapaltiOnke yla ouvexioel TI¢ omoudég tng oto Hvwuévo
Baoilelo, kaBwg tnv evolEdepe n Epeuva:
Emeldn 1o avrtikeipevo autod [poplakn Broloyia kat yevetikn] otnv EAAada Bewpeital Alyo
TIOAUTEAELA ... paG EAeyav oL KABNYNTEG oG OTL TtatdLd av BEAETE va To Selte EpeUVNTIKA KoL
VO TIPOXWPHOETE TOPAKATW AKASNUATKA N EV TTACN TIEPUTTWOEL av OEAETE va KAVETE cofapn
£€PEUVO, QAVOYKOOTIKA Ba TPEMEL va MATE OTO €EWTEPLKO yla KATIOLO SLAOTNUA KAl KUPLWE
g€viwBa OxL OtL N €peuva otnv EANGda dev eival o Kald eminedo ... aA\d oL KaBnynTéC pHag
HOG €lxave MEPAOCEL QUTO OTL va- tpoomaboloave va pag mpoidedoouve OtL otnv EANGda
TIAVTO Ba LETPAEL VOl EXELG EVA TITUXLO ATt TO EEWTEPLKO (.) Eva LETATITUXLOKO.

H Avtwvio apxLKa ixe TpoypappaTiosL va peivel oto Aovdivo yla 5 piveg, 6co dnAadn
Ba dlapkovoe To cUUPBOAALO TNG UE TN DAPUAKEUTIKN €TOLPEia. ITN ouvExela oxediale va
KAVEL LETATTUXLOKO oTn Meppavia, Sedopévou OtL Ta didaktpa ota ekel mavemothua dev
elval 1600 uvPnAd, ocuvenwg 6ev Ba xpelaldtav PeEYAAN OLKOVOULKN OTAPLEN oo Tnv
OLKOYEVELA TNG. Emiong, éviwBOe mio Sepévn pe tn Feppavia Adyw tou otLn dla yevvndnke otn
Ztoutyapdn, 6mou {ovoav kal epyalovtav ol YOVEiG TNG. H olkoyEvela TTOPEPELVE EKEL HEXPL
o 1997 (n Avtwvia Atav 7 €twv), onote kat eméotpee otnv EANada. H Avtwvia €kave
TOUTOXPOVA ALTACELG YL LETATITUXLAKO oTo MavemotipLo tng XaideABEpyng kat oto Imperial
College tou Aovdivou. MapodAo mou ypadtnke yla va Eekvioel otn XaideABepyn, EAafe pa
umotpodia ywa to Imperial, onote ev téAel mpotiunoe va mapapeivel oto Aovdivo yla
OLKOVOULKOUG AOyouc. H emhoyn tou Mavemniotnuiov tng O&popdng otn cuvéxela yla tnv
ekmovnon SLOAKTOPLKAG KOl LETASLOAKTOPLKNG EPEVVAG EYLVE OTOXEUUEVA KOl adopoUoE TNV
elbikeuon oto avikeipevo TG oykoAoylag.

Y& MOPOUOL0 UAKOG KUMATOG, 0 MiXAANnG, av kal Adn KATOXOG UETAMTUXLAKOU T{TAOU
otnv EAAada, eykataotdBnke oto Aovdivo to 2017 yia €va SeUTEPO UETATTUXLOKO OTO
MNavemnot)uio Queen Mary kot TapAdAAnAn avalitnon €pyociog ota XPNULATOOLKOVOULKA.
Kata ta Aeyopeva tou, emélefe to Aovdivo AOyw TOU KUPOUG TOU WC Kopudaiou
XPNHUOTOOLKOVOULKOU KEVTPOU TIAYKOOUIWC.

O Pryag napakoAouBouos to 2010 £va SLABEUATIKO PETATTUXLAKO TIPOYPOUUA OTO
MetooBelo MoAutexveio. Méow ERASMUS, sixe tn duvatotnta va petaBei oto MoAuteyveio
Tou Movayou yLa évav XpOvo Kal va cuyypa el KeL TN SUTAWMATLKA Epyacio tou. MéxpLTtote
Oev eixe okedtel moté va avalntrosl epyacia oto eEwTepLkO, 0AAA, OTWG EMONUALVEL:

ItV apxn t¢ Kplong epeic oL teAelodoltol xwpic epnelpla Eviwoa OTL dev elyape AANEG
ETUAOYEG.

Evw mAnaciale oto t€Aog TnG SUTAWUATIKAC Tou To 2011 kot BAEmovtag otL oto Mdvayo
PpoodEpovTal TOANEG EUKALPLEG YLOL EpYACLO OTOV XWPO TNG AUTOKLVNTORLOMNXAVIAC TTOU TOV
evllEdepe, etolpale Bloypadika. H oxeTikad ypriyopn eVpeon epyaciag, o€ cuvduaoUO LE TO
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OTL To MOVOXO TOU APECE WG TIOAN KoL OTL EKEL YVWPLOE TN VUV oLIUYO TOU, MO ETONG
gevitepévn EAANviSa», omwg ypadel oto blog tou, cuvétewvav otnv amodaocr Tou va
EYKATOOTOOEL LOVILA OTNV TpwTeVouoa TNG Bavapiag. Na onuelwbel 6Tl o matépag tou Prya
ntav deUTEPNC YEVLAG PeTavaoTtng otn Mepuavia. O (6log o Priyag yevvnBnke otn Fepuavia,
oAAQ N owkoyévela eméotpePe otnv EAAAS A QECWE LETA TN YEVVNON TOU.

H XpuooUAa kat 0 oUTUYOG TNG, UE LETATITUXLOKEG OTIOUSEC OTN Slolknaon EMIXELPOEWY
otnv EAAGSa kat ot SVo, epyalovtav oe MOAUeBVIKEG eTalpeieg otnv ABrva. O ouluyog, Ue
KaTaywyn oo tn ©@ecoalovikn Kal auoTpLaKES pLleG, ElXE MAVTO OTO TOW HEPOG TOU HUAAOU
TOU pla petakivnon otn Mleppavia n tnv Avotpia. Apxloe va avoalnta Kol TEAKA «BprKe oAU
€UKoAa KaAny Souleld» oto Movayo to 2013. Ao to 2017, petd tn yévvnon tou SeUTEPOU
ylou tng, n XpuooUAa epydletal os moAveOvikn etalpeia Tou Movayou. Tovilel 6tL €puyav
armo tnv EAAGSa OxL tooo Aoyw kpiong — dev eixe ayyifel akopn tig MOAUEBVIKEG TOU
Spaotnplomolovvtav otn Xwpeo, Onwc pag nAnpodopei- 6co ylati BeAav va doklpdcouy
KATL SLadopeTIKO:

H anodaon ftav eUKoAn ylati to eixape culntroet nén, SnAadn eixape culntroeL OTL AV HOG-
av Bpouue Katt KaAo Ba pUyoupe. ... E::: Tnv anodaon tnv mRpape € pavtaoou OTL: HE TO
TIou Tou £kavav to offer pou ‘otelhe éva pivupa (.) ep mape; Kat dev- dev to culntrioape.

Elvat afloonueiwto oOtL, €xovrag pla dlaitepa BeTIKN gumelpia oTo MAALCLO TwWV
TIPOTITUXLOKWY TNG OTIOUSWV PECW TOU Ttpoypdppato¢ ERASMUS otn Biévvn, n XpuooUAa
ATAV YEVIKA TTIOAU O€TIKA O€ Lo HeTakivnon. AVTIOETWG, 0 AnUATENG oG MAnpodopel OTL yla
™ ouluyo Tou apxLka NTav adlavonto va ¢puyouv amod tnv EANGda, Adyw tng oTevrg oxEong
NG UE TOUG YoVelc TNG. Ao tnv AAAn, o ouluyog tng OdAelag dev ntav oxedov kaboAou
SlateBelpévog va €pBel oto Aovbivo, eAelel autonemnoibnong otnv ayyAlki yAwooa Kalt
AOyw afefaldtnNTag ylo TIG ETOYYEAUATIKEG TIPOOMTIKEG OTOV TOMEQ TWV TEXVIKWV
enayyeApaTwy. QoTO00, OMWE CNUELWVEL N OAAELQ, «UE AKOAOLONOCEY.

TéENOG, KivnNTpO yla TN MUETAVAOCTEUCHN, KATA TA AEYOUEVA TWV OCUMUETEXOVIWV,
QTOTEAECAV KOl OUYKEKPLUEVEC TtaBoyévele NG €AANVIKAG Kowwviag. Evoiadépov
Tapoucolalel OTL TO OUYKEKPLUEVO Kivntpo &ev mpotdxBnke oOTL( OUVEVTIELEELS, OAAA
oulnteital amod TOUG CUUHETEXOVTEG OTLG AVAPTHOELG TOUG ota social media. Na mapddetyua,
0 AnuAteng oto blog tou avadépel tnv kKoppatokpatia otnv EAAGSa, tn «pepolAa», TNV
«aAalovela» KoL Tov «wxadepPpLopd» wg mapdyovieg mou cuveBalav otnv anodaoh Tou va
HETAVAOTEVOEL.

Juvoyilovtag, PAEMOUUE OTL OTOV AOYO TWV VEOPETAVAOTWY, N ETMLOTNUOVLKA
HETAVAOTEUON OEV KOTOOKEUAIETOL WG QATMOTEAECUA HOVO €VOC TapAyovia aAAd WG
ouvOUAOUOC OLKOVOULKWY, ETIAYYEAUATIKWY, TIPOCWTILKWY, OLKOYEVELOKWY KOl KOLWWVLIKWY
KWVATPWV.

Xpnrion twv Social Media otn Metavaotevutiki Epneipia

JUpudwva PE TOUG CUHUETEXOVTEG, Ta social media mailouv KATOAUTIKO pOAO OE TOLKIAEC
TITUXEG TNG KOONUEPLVOTNTAG TOUG, OMWC ELVOL N TIPOETOLHOCIA Yylo TN HETAVAOTEUON,N
gUpeon gpyaaciag otn xwpa urmodoxng, N mapoxn cuBouVAwv TPog AAAOUC VEOUETAVAOTEC, N
gTUKOWVWVLa Pe GIAOUC Kal OUYYEVELC, N EVNUEPWON, N KaTaypodr) EUTELPLWY, OKOWUN KL N
oavakoUdLon NG LETAVAOTEUTIKIC EUTIELPLOC.
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Npoctopacia yia Metavaocteuon

ATo Tn oTyun Tou anodAcLoe Vo HETOVAOTEVOEL, N OAAELA XPELAOTNKE Evav XpOVo, yla va
npoetodaotel. Onwg mepypadel, ta social media cuvéBalav otnv kaAutepn Suvatn
TposTolacia TNG:

‘Eumnoawva o€ blogs, o€ sites, oe Facebook opuadeg oxetika pe EAAnveg oto Aovdivo, otnv AyyAia.
AwaBala (.) dStapala oxeTIKA e TN SLIKA LOU TN SOUAELA TLTTPOOTITIKEG UTIAPXOUV, TOU culUyou
HOU, TL XOPTLA, EVEPYELEG TIPETIEL VAL KAVW OTIOTE OTAV ATAVE va GUYwW NUouva oxeSov EToun.
‘HEepa akplBwe e TO TTOU Ba MAW TL IPETEL VA KAVW.

Eupeaon epyaoiac oto EWTEPLKO

Ma kamolov mou avalntd epyacio oto e€wteplkd, to LinkedIn amodeikvuetal mMOAUTLLO
epyaleio, cupdwva pe tov Anunaten. O dlog SnAwoe mw¢ BprKe TNV TWPLVI EPyOCia TOU 0Tn
OUVKEKPLUEVN UTINpeoia. MAALOTA, O KATIOLEG OO TIG avaptnosl oto blog tou moapéxel
oUUBoUAEG yia tn BEATIOoTN aglomoinon tou LinkedIn. H ZtéAAa, amod tnv aAAn, avadnuooleVel
oto Facebook ayyelieg pue B€oelc epyaaoiag otn Mepuavia (eikéva 1).

e
Qs’ 9 February 2012 - £§

'EMaBa éva privupa afpepa, AéEeic kheifid: epyaoia otn Meppavia, Baden
Wilrttemberg, software development, german knowledge

«Kainomépa amd Meppavia

n emyeipnon oy oToia SouAelw EXEl AVOIXTEC BECEIC Epyaaiag yia
avBpwTTIvo Buvapikd pe Tnv eidikérnTa Software Development.

H emiyeipnon SeeTec AG ival yia AOYIOUIKT| ETTIXEIPNON CTOV KAGGO TG
Video Security pe pdon 1o Philippsburg, Baden Wurttemberg, 1o oToio
Bpiokete petagl Kaphopoung kar Mavvyoiy

MepioooTepeg TTANpoQopieg pTopeiTal va Deffe online péow www.seetec.de
(yeppavikda) r péow www. seetec eu (ayyiikd)

Tig avoiyTég BETEIC Epyaciag TIg BpiokeTe péow
http-/iwww seetec eu/de/unternehmen/jobs/

Ta drTeioTa yeppavikg £ival TTpouTrosson!»

SEETEC.DE
http:/iwww.seetec.de/

.
Ewova 1. Avaptnon ayyeAiag oto Facebook yia 6éon epyaociog

ZupBOUAEG tpOG NEOUETOVAOTEC

Méoa amd tnv mopatipnon Twv MPOKTIKWY Toug ota social media, dlamotwoape mwg ot
OUUMETEXOVTEG EVNEPWVOUV KOl CUMBOUAEVOUV ATOUO TTOU OKEPTOVTOL VOL LETAVACTEUOOUV
N MOALG €XOUV HETAVOOTEUOEL OXETIKA He BEpata epyaciag, Slapovng Kal TTOALTLOUOU oTn
xwpa urodoxns. O Anuntpng €xel dnuiloupynoel yU autov to Adyo U0 EexwpLloTEG, Kal
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dlaitepa SNUoPLAelg oTOUG AvayvwoTeC Tou, evotnteg Working in the UK kaui Living in the UK,
HE OUMPBOUAEG KaL XPOLLLOUG LOTOTOTIOUG (ElKOVA 2).

= fv@@ﬁe

HOME

WORKING IN THE UK »
LIVING IN THE UK »
VIEWS/REVIEWS »

ABOUT ME

N

[ hat started it all

| SHOW ME — }

Ewova 2. Evotnteg Working in the UK kaui Living in the UK oto blog fromgr2uk
(av koL oL TitAol €ival ota ayyAlKd, TO TEPLEXOUEVO TWV OQVAPTNOEWV TPOCPEPETAL OTA
eAANVIKQ)

Erkotvwvia pe touc ouyyeveic kat pidoug otnv EAAada

OL ouppetéxovteg avadEPouv OTL UNNPEGCLEG TIOU EMITPEMOUV AUecn avtaliayn
UNVUHATWVY Kol BvteokAnoelg, onwc to Facebook Messenger, to Skype, to Viber kal to
WhatsApp, anoteAoUV BACIKO HECO ETKOWVWVIOG TWV CUMUPETEXOVIWV LE TNV OLKOYEVELA KOl
Touc ¢piloug otnv EAAada. H OdAela kat n Avtwvia avadEPouv MEPUTTWOELS OTLG OTIOLES, EVW
OL YOVEIG TouG Sev TAV EEOLKELWLEVOL [LE TETOLEG UTINPECLES, «AVAYKAOTNKAV» va pabouv va
TIC XPNOLUOTIOLOUV, WOTE VA EMKOWVWVOUV pall TOuG AUESA KOL UE LEYOAUTEPN CUXVOTNTA.

Evnpépwon kot ZUvdeon pe tnv EAAada

Ao tn pla mMAgUpaA, pEow Twv social media, ol CUPHETEXOVTEC pag SHAWaCAV WG Umopouv va
EVNUEPWVOVTOL AUEDA YIOL BEpaTa TNG EAANVIKNG ETIKALPOTNTOG:

[M]papata mou “Youv va KAvouv HE TV enikalpotnta tng EAAadac Ba ta dw oto Facebook,
Ba pou Byouve oto Timeline. Omote eival o o eUKOAOG TPOTIOG AV CUUPBEL KATL TEAOC TAVTWV
KOl UTtw HEoQ 0T HEPA AoyLKA Ba pou BYEL OTA TTAVW TTAVW- OTLG TTAVW TTAVW ELONOELG OTOTE
Ba o pabw.

(Avtwvia)

Amoé tnv aAAn mAgupd, Katd Toug iSloug, xpnollomnolouy Ta social media Toug yla va
Swoouv TO O8IKO TOUC «TAPWV» OE KPIOLUEG OTWYMEG Tou avilletwrilet n EAAASq,
EVNUEPWVOVTOG OXETIKA TO QKPOATAPLO TOUC. XOPAKTNPLOTIKO TAPASELYUA QTOTEAECE N
mupkayld oto Matt ot 23 louAiou 2018. H OdAewa, n Avtwvia kat o MixaAng
(ava)dnuooievuocav mAnBo¢ avaptioewv avadopilkd e eBelovikég dpaoelg otnv EANGSa
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(ewova 3) aAla kat oto Hvwpévo Baoilelo (etkova 4) yia T otrplén Twv mupomAnKIwy. H
OdAela Sleukpuvilet:

Enmedn eilpaote kat pakpld (0.1) o povog tpomog () ywa BonBela eivalt autd va to
KOLVOTIOLNOELG va To Souv avBpwrol ou eival otnv EAAGda va pnopéoouv va Bonbricouv oe
nepintwaon mou BéAouv va BonBricouv.

AtileL va onuelwBel OTL KAl OL 3 CUMUETEXOVTEG ETUOHMAvVAV OTL §eV 0TABNKAV AMAWG OTLG
QvVapPTAOELG, Al npoocbspav OLKOVOWLKH Kal UALKN BorBeLa.

9 shared a post

' koutsss_ 7Aer
- = i

SOS

» ZnrouvTal aloSoTeS
- yia Toug syxauyausc

[
v 8 j‘, : B

Mrrope:rc va SWaeTe
2 aigic oTH yeVIKO
voookoueio Xaviwv

» 8:00-14:00 kat

l ZOO-ZO :00 '

Onuepva '

Boiia pe va pmropi. EGehovTixi} Opdda AMnAsyying Xaviwy. b "Borifa pe va

iropi ESchovrac o akhcpying Xavia: H ayirm o mpdtn
26 ok Like Page

omnior= () ) @) @ @ @D @
EtKova 3. Avadnuooiguon oto Facebook yla eBelovtikég dpacelg otnv EAAGSa yla T otrpLen
TWV UPOTANKTWY 0To MATL

shared a post. b
25 July 2018 - &

To all our friends from Oxford:

We have 2 collection peints to gather products of high demand for those
affected by the wildfires in Greece.

1) Department of Biochemistry, 2) Department of Cncology.

A detailed list of products required is attached. Thank you in advance

. OUGS Oxford University Greek Society updated their status
m\ 25 July 2018 -

There are now two collection points in Oxford in order to gather products of high
demand

The first collection point will be at Rodney Porter Building at the D_..

See more

O3
Ewova 4. Avadnuooicuon oto Facebook yia eBghoviikéc Spaoelg otnv OEpopdn yia tn
oTAPLEN TWV MUPOTANKTWY 0To MaATttL

Kataypoa@n LETAVAOTEUTIKWY EUTTEIPLWY

MNa tn XpuooUAa, Tov Priiya kat tov Anunten, Ta blog toug amotelouv pia popdn Pndlakou
nuepoAoyiou (o Priyac, paAiota, £xel ovopdoel to blog tou HuegpoAodyio evoc Esviteuévou)
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Omou Kataypddouv SNUOCLA TIC TIPOCWTIKEG EUMELPLEC TOUC amo tn {wr oto Movoyo Kal To
Novbivo. Akoun, tafvopouv kat ekppalouv cuvalcBnuata kot okEPeLg yla {ntrhpata
KOLVWVLKQA, TIOALTIOMIKA, OLKOVOULKA KOl TIOALTIKA TOOO Of oxéon HWe tn lepuavia Kol to
Hvwpévo Baoilelo 600 kat pe tnv EAAGSa. KaBwg kol oL TPELG TOuG €lval yovelg, oTig
QVAPTOELG TOUG TIPAYHUATEVOVTOL KOl TO BEUA TNG avatpodg Twv Madlwy OTo EEWTEPLKO,
KATAOKEUALOVTOG TAUTOTNTES YOVEWYV, KAl KUpLlwe N XpuooLAa (swova 5):
[Mpaypatikd ypdadovtag nwe eivat n Iwn pou €6w voullw OtL Seiyvw O KATOLOUG
avOpwmoug Mw¢ Unopet va eival to va pEVEL pia EAANviSa papd o pio GAAn xwpa.
MapdAAnAa pe TV Kataypadn eUNepLwV, N XpuooLAa urtoypapuilel otL BAEneL To blog
NG WG KTIVEUMATIKA Tipoika» Kal yia ta idla ta madid tng, kabwg,otav peyoaAwoouv, Ba
Umopouv va douv TL €kavav w¢ olkoyévela. Ektog amo to blog, yia t XpuoouUAa, poio
nuepoAoyiov avoAapPBavel kat to Instagram, oto €MiKEVIPO TOU oOmoiou Pploketal o
Slapolpacuog pwrtoypadLwv:
MpoomaBw va amopuvNUOVEUOW KATIOU TL {OUUE KAl VO ITOPW VAL TO £XW 0OV UALKO LETA.

Apomamasemama HOME  CATECORIES  KIDS TALES MOM RECIPES  ABOUT MOM

EOIMA, NAIAL, £TO EZQTEPIKO, EXOAEID

School here we come!

Posted by APOMAMASEMAMA on SEPTEMBER 16, 2018

xapoyehotv kat §€pw 6Tt 6Aa Ba Tdve kakd. Ta peyahitepa Taid pag

Ewkdva 5. Avaptnon oXETIKA e To YepUavikd €Bwuo Schultiite® oto blog apomamasemama.

Mapnyopia
O AnPATPNG AIMOKAAUTITEL OTL, KOTA TNV TIPWTN MEPLOS0 TNG EYKATAOTACN G TOU OTO Surrey Tov
emtéuBplo Tou 2011 Kkat PV akopa Tov akoAouBroouv n oculuyog kal To maldi Toug Tov
AeképPplo tou 2011, n mposToLacia Kal n cuyypadn KeLWEVWY yla To blog anoteAovoe pa
Hopdn cuvtpodLag, omwg ypadel oto idLo to blog:
[T]o blog auto amotelel pia tepaotia S1EE0S0 yLa TNV AVAUEVOUEVH APXLIKI) LOVaAELd LoU.
Ano tnv aAAn, o MIXAAng uloBeTel TNV TPAKTIKA TNG avaptnong oto Facebook
dwtoypadLwy mou amnekovilouv Tov TOMO Kataywyng Tou, Tov Altokopwva Kpntng. Avadepet
XOPOKTNPLOTLKA:
JuvnBwg avePfalw tétoleg pwrtoypadieg ylati pe xaAopwvouv otav BAENw tomia, Kabwg
ouxXVa BpLokOpouv UTIO KaBEOTWC TtieoNnC.
Onwg MPOKUMTEL Ao TA MAPATIAVW, N UETOVAOTEUTIKI) EUTELPIO TWV CULUETEXOVTWVY
eivat moAvpvtiakn (polymediated: Madianou & Miller, 2012), adopd dnAadn tn xprion evog

5 [TpoKeLTal yla pioe cakoVAA e YAUKG TTou Taipvouy ta tadid ot Meppavia v mpotn pépa
OV §EKLVOUV 0TO SNUOTIKO ATIO TOUG YOVEIG TOUG WG SwPO YLa TN POITNoT) TOUG 6TO GX0AE(O.
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ouvduaopOoU PECWY KOLWVWVLKAG SIKTUWGONC TTIOU OVTOVOKAOUV KOAUTEPQ TIG MPOBOECELC KAl Ta
ouUVOLOBAMOTA TWV XPNOTWV. H ETIAOYH TWV CUYKEKPLUEVWY HECWV KOL O CUVOUAOUOG TOUG
OUVLOTA CNUAVTIKA EMLKOWVWVLAKI TPAEN, LECW TNG OTMOLOG UMOPOUE VA OTMOKTGOUE UL
TILO OAOKANPWHEVN EKOVA TNG EAANVIKAG ETILOTNUOVLKA G LETAVACTEUONG.

H Kataokeun tng Emiotnpovikig Metavaotevong ota Evnpepwtiko-Puxaywyka Sites
H oavanapdaoctacn TtnN¢ (VEAVIKNAG) EMIOTNHOVIKAG HETAVAOTEUONG OTO €EWTEPLKO
KATAOKEVALETAL £(TE AUETA ATIO TOUG CUVTAKTEG TWV KELLEVWY OTa PUXAYWYLKA Sites, JE T
va tapouactdlouv Ta aitia Kol To AMOTEAECHOTO TNG EMLOTNOVIKIG LETAVAOTEUONG OO TO
O1k6 Toug plopa, eite Eupeoa e To va cupmneplAapBavouv ota apBpa toug anoPeLg atdouwv
TIou €XouV &N UETAVAOTEVOEL I} OKEDTOVTAL VOl LETAVAOTEVOOUV OTO EEWTEPLKO, EITE E TOV
ouvluaouO QUTWV TwWV SUO TPOTIWV. ITA KEMEVA TIOU €TUAEEQUE ETIXELPELTAL, KATA KUPLO
AOyo, n olykplon TG EAAGSQC e TIC XWPEC TOUC EEWTEPLKOU OXL LOVO OTOV OLKOVOULKO Kol
ETAYYEALATIKO TOUEQ AAAA KOL OTOV KOLVWVLKO KOl TIOALTIKO TopEa. ETal, Aouov, ota Keipeva
auta n EAAada kataokevaletal va UTIOAEIMETAL 0 OAOUG OVEEALPETWG TOUG TOUEIG 0 OXEDN
HE TIC XWPEG TOU €€wTEPLKOU, KABWC TOo €€WTEPIKO OUVNOWC KATAOKEUALETAL WG TOTOG
TIEPLOCOTEPWV ETOYYEALOTIKWY EUKALPLWY, afLOKPATIOG, TTPOKANOEWY, aAAA KOl WC TOMOC
mou, av dev tautiletal MARPWE Pe Tov «Ttapadelco», alyoupa tov mpooeyyilet (m.x. DOCTV:
«OL ouvOnkeg epyaoiag ival Wbavikég. Quaolka timota Sev €pyetal Hovo tou. Amatteitol
okAnpn epyaocia, wote va koBlepwBeig oe pia B€on.», «Kal To 1o ONUAVTIKO, VA LNV TILOTEVEL
kaveig 6tL n Eupwrn eivat o Napadeloog. Duaotkd uTAPXOUV TEPLOCOTEPEG SOUAELEG o O,TL
otnv EAAGSa, alAd to k6otog {wnG eival SUTAACLO KAl O OVTOYWVIOUOG Elval TEPACTLOC. »).
JUVETIWG, N €mAOyn TG METOVAOTEUONG TOUG («tng peyaAng €€68ou» (DOCTV) Kat tng
«Eevitlag»(ET MAGAZINE), onwg xapaktnpilletal ota KelPeva) €vavil TNG MOPOLOVHG TOUG
otnv EAAGSa Sopeital wg eVAoyn.

Ztov avtinoda, n EANGda kataokevaletal, o€ mMARPN avtiBeon He TIG XWPES AUTEC, WG
Mot xwpa Wavikn ywa tn olvtaén 1 ylwa SlaKOTEG, OXL OHWE YloL ETAYYEAUQTIKN
Opaotnplonoinon A €0Tw yla MOPAUOVH OE AUTAY, AOYW TWV TIOWKIAWY TIPoBANUATWY TToU
UTIAPXOUV, OTIWG O PATOLOMOG, N avaglokpatia K.ATL (m.X. ET MAGAZINE: «H EAAASa eival
TEAELQ YLO TOUPLOUO Kal eV €xw Kaveva amoAUTwG MpoBAnua pe autd. Kat dev eival povo to
EPYacloko Atnua. AKOUN Kol He pla otabepn epyacia, to 8lo To cuoTtnUa TNG AKPATNG
dopoloyiag, Tou ToALTIkoU Adiklopou, Tng anaflwpevng Nawdeiag kat Yyelag, mou mapdyet
OKPOTNTEG KAl HoavBpwriopod, eival autd mou Ba pe KpaTAOEL HaKpLA.», «Elval akoun pia
nepimtwon avBpwnwv mou dev pnodpecav va cuuPlBactolv pe tnv avaflokpatio mou
UTTAPXEL OTNV XWPA Mo aAAA KoL PE TN paAToLloTIK avtiAndn mou €xoupe og mapa MoAAA
Bépata onwg eival n gpyacio kal N Kowwvikn amodoxn.»). MAAlota, yla va Tovicouv tn
pelovetia tng EAAAdag €vavtl Tou €€WTEPIKOU, Ol CUVTOKTEG TWV KEWWEVWY QUTWV CUXVA
ETUAEYOUV YLO TNV KOTOOKEUN QUTH €val LEAOSPOATLKO Kol €vtova GopTIopEVo VoG (TT.x.
«To ET Magazine tou EleftherosTypos.gr acxoAsital yia akopn pia popd pe Ta madld tng
EAAASag ou évowwoayv TV mpodocia amo tnv idla toug tnv matpida kat BEAnocav va Ppafouv
o€ AAAOUC TOTOUC (0.0. KOVTIVOUC OAAG KOl LOKPLVYOUC) TNV TUXN TOouc.», «H EAAada Stwyvel
Ta TtadLd tnG.»/GAZETTA: «H xwpa Toug yUpLos TNV MAGTN Kot Ta GTEPA TOUC AvoLlEay eKTOC
ouvopwv!»). Etal, Aoutodv, oTIC KOTOOKEUEG QUTEC yia TtV EAAGSa evumtapyouy Ta aitia ya
duyn Twv EAAAVWV EMLOTNUOVWYV OTO EEWTEPLKO.

Eldikotepa, n EANGSQ KATAOKEUATETOL WG KOLKOVOULKG KOTAOTPAUUEVN XWPO» OTNV
omola Kuplopxel n avéxela, n pépla, n €abAiwon, n amoucia KAAUPNG OTOLXELWOWV
oVaYKWV Kal N EAen mpoonTiknG. M’ auto, n emotpodr otnv EANGSa kataokeualeTal amno
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OPLOMEVOUC PETAVAOTEG, TWV OmMolwv oL amoPelg mapatiBevral ota apbpa, wg £va LOXVo
evbexOUevo oto anwtepo PEANoV (T.X. VICE: «Aegv £xw OKEDTEL LEXPL TWPA VA KAVW OLTHOELG
otnv EAAGda, oUte va emotpéPw ouvtopa. Otav ¢tdow va mapw ovvtaén olyoupa Ba
eTOTPEP W, AAAA HEXPL TOTE AoyLKA Ba peivw oto e€wteptkd.», ET MAGAZINE: «Madl pe
yuvaika KaL TG 6U0 KOPEG TOU VOOTAAYOUV KATIOLEG OO TLG OOPLEC TNG TP g AAAA OTIWG
Hag AéeL o 6popog TN emotpodng Sev umapyeL.»). Oocov agdopd tv aduvauia kaAuvdng
OKOUN KAl TwV BACIKWY AVOYKWV WE KIVNTPO YLl LETOVACTEUOH, 1ia LETAVAOTPLA avadEPEL
XopaktnpLloTikd oto ET MAGAZINE: «Ekeivo, OHWG, IOV HE TOPAKOUVNOE NTAV ULOL LEPA TIOU
THyo va Tapw Ta maldld pou amod 1o dnuocto matdiko otabuod kot avrtikploa mepimou 20
natdakia va mailouv Pe Ta pmoudav Touc. Ta xEpla Toug ATav LoP amo To KpUo Kot OAa autd
ylati dev eiyav Aedtd yla metpEAatlo. Aev To XwpPOUOE 0 VOUG HoU OTL N Bépuavon Bewpeital
TIOAUTEAELA 1) TtpoVOuLo.». MAAlota, n (dla petavaotpla cupMAnpwVeL: «MpLv TAPOUUE TNV
anodaon, pwINoape TTOANOUG €L8LKOUG Kal OLKOVOUOAOYOUG Kal OAoL pag simav to 6o
npayua... H EAAada Ba kdvel mavw amod 15 xpovia va opBomodroel. Meta amod okédn
KATAANEQUE OTO CUUTEPACHA OTL TO EMOpEVA 15 xpovia eival Ta o SnULoUPYLIKA pog. Agv
B£AaEe va Ta OTIOTOAN|COUE PETA OTN ULZEPLA...».

Itn SUOXEPN AUTH OLKOVOULKH KOTAOTAOoN, OMwC ovamapliotatol ota umo s€€taon
apbpa, n ektofeuon tnNg avepyiag, Olwg Twv VEwv, amotelel To Baockd aitio TG
ETUOTNMOVIKAG UeTavaoteuons. Etol, Aowmdv, ota umod e€€taon Keipeva avadEpetal n
ENeWPN EMAYYEALATIKWY EUKALPLWY, OE CUVOUAOUO LE TNV OLKOVOLLKN KPpilon, w¢ aitia mou
wBnoav Toug EMOTANOVEG 0TN peTavaoteuon (m.x. LIFO: «€xouv eykataAsiPel Tn xwpo Toug
To TeAeutalo xpovia efautiag TNG OLWKOVOWIKNG Kplong», «latpol, akadnuaikol,
ETUXELPNUATIEG KOL ETMLOTAUOVEG KADE €LOIKOTATWY €XOUV KATAPUYEL OE EUPWTIAIKEG XWPEG
onw¢ n Feppavia kot n MeydAn Bpetavia, aAAd akopa Kal otnv APepLKN, BAEmovtag TNy
emotpodrn otnv matpida va poldlel 6Ao Kal o amibavn av n xwpa dev avokaupet
OLKOVOULKA.», «H petavdoteuon auénbnke katd 300% o€ oUyKpLOn UE TA TIPO KPLONG
enineda, kaBwg n avepyia Twv véwv €xeL Eemepdoel To 50%.»).

210 TMAQIOLO QUTO, EMLONUALVETAL KAl N KATAPPEUON SNUOCLWY TOHEWV, OTWG TNG
uyelog, wg aitto petavaotevong (m.x. LIFO: «H Pwnnma 6ev okeptotav to Miviev otav
anoddolos va onoudaoel Latpkn oto Mavemotulo ABnvwy, ota TéAn tng dekaetiog Tou
'90. Ekave autn TNV Kivnon otav €ywve ekaBapo OTL N eVOAAAKTIKA TNG ATAV N Xpovia
avapovn yla pia 8éon cav el61kog deppatoloyoc. OLolwvol bev ntav kahoi, 6tav ddavnke OTL
n 6nuoola uyela Atav €vag amd TOUG TOUELG TMOu emMnpedctnkav SpaUATIKA amd TLg
QUTTOULTOUEVEG TIEPLKOTIEG TWV TIpOoypapudTwy Sldowong tng Evupwnaikng Evwong kat tou
ANT.»). Emiong, toviletal kat n EéAAewdn akadnuaikwv eUKALPLWY WS Kivntpo yla TtV duyn
TwVv (VEwV) emotnuovwy oto e§wTePkO (m.x. GAZETTA: «XAddeg EAANVEG ETULOTAUOVEG
avapwtnBnkav otnv apxn tnec kpiong ‘Na peivw i va dpuyw;’. Aev to amépuyav auto to
€pWINUA... Kt av to 2012 unrpxav atolddofec amavtnoeLlg, TEVTIE XPOVLIA APYOTEPA QLUTEG
otépeayv, oav TA EPEVVNTIKA TIPOYPAUUATO KOL TLG EUKALPLES YLt Toug N€oug!»).

And tnv AaM\n TAsupd, TO €EWTEPIKO KOTAOKEUALETAL WC TOMOC TANBwpag
ETAYYEALATIKWY KoL 0KASNUOIKWVY EUKALPLWY O oX£on Pe TNV EANASa tn¢ kplong, aAAG Kot
pe KaAUTEPN olotnTa {wNc, LE AMOTEAECUA N LETOVAOTEUCH VA avamapilotatal, av OxL we n
povn Alon, olyoupa wg pla TTOAU KoAr Avon. Mo mopAaSelypa, ML ELKOGLEVVIAXPOVN
ouvevtevélalopevn avadépel oto VICE yia tnv anodaor g va EpYAcTel 0To €EWTEPLKO:
«AuTo dev onpaivel otL elya amokAeioet tnv EAAada. NapoAa autad, n dtabsoipdtnta BEcswy
TIAVW OTO EPEUVNTIKO OV QVTIKEIHUEVO ATAV TTOAU HEYAAUTEPN OTO EEWTEPLKO TN XPOVLA TIOU
olokAnpwaa tn dtdaktoptkn SlatptPr pou.», evw €vag aAAog ouvevteulalopevog avadepel
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oto 810 site: «To yevikOotepo akadnuaiko Ttomio oto £€wteplkd Silvel TOOEC EUKALPIEG
TIPOOWTIKAG AVATTUENG, TIOU ME €Kave va BEAw va ouvexlow. Aev €xw okedtel cofapad LEXPL
OTLYUNG va yuplow otnv EAAaSa, aAAG av To okedtopouy, mpodavws Ba nBela va unv €xw
OLKOVOULKA T(POBARHATA KoL 0 POAOC LOU OTO TIOVETILOTHLO VA Elval auTtog mou Ba eixa o€
€DAUAAQ TTOVETILOTA LA ».

Akoun, Boolkd ailtlo TG EMOTNHOVIKAG METAVAOTEUONG AMOTEAECE TO ailoBnua
npodoaciag mou Blwoav oL vEoL amo TNV eUPUTEPN KOLVWVLKOTIOALTLKN Katdotaon tng EAANGdag
(r.x. LIFO: «O Adng Aaumpwidng, kaBnyntng oto Mavemnotipio Makedoviag, SnAwvel otL
oloéva Kkal TeEPLOCOTEPOL VEOL ¢elyouv ylo akOun Tlo pakputepa. ‘AloBdavovtal
nayldeupévol. TOOO TO OLKOVOULKO 000 KOl TO TIOALTIKO KALHA €lval TOGO GOXNLO TTOU OKOWN
KL AV OL OUVONKEC lval eEAAXLOTA KAAUTEPEG OTO €EWTEPLKO, TTPOTLUOUV va pUyouV’.»). TEAOG,
WG KIvNTPO HETAVAOTEVONG TTOPOUCLALETAL KaL N anodacn KATOLwWY VEWV va. akoAouBricouv
ToV oUVTPO O TOUG 0TO EWTEPLKO: «TeAelwoe n cupBacr pou otnv EAAGSa, koitaga yia Alyo
TIAVW OTOV TOHEN HOU va PBpw KATL KaAd, aAAd dev ta katddepa. MOALG OTOUATNOE TO
enidopa mou £matlpva amnod to tapeio avepyiag, anoddoioa va akoAouBriow to £tepdV HOU
AULOU yla éva KaAutepo péAAov.» (DOCTV).

Av 80U e ToV TPpOTOo £KPOPAC TNG KATOOKEUNG TNG ETMLOTNOVIKNG LETAVAOTEVUGCNG OTOV
AOyO Twv sites, mapatneEeital mwCoTo AEELKOYPOUUATIKO EMIMESO EVTOTI{OVTAL CUYKEKPLUEVEG
Ae€l\oyikég emhoyeg (kuplwg pnuatwv), oL omoieg dnAwvouv T Sladlkaoieg, Ka,
OUVYKEKPLUEVA, UAIKEC Sladikaoieg (m.x. €xouv eykataAeipel, €xouv kataduyel, auv€nbnke,
TMPOTIHOUV va  ¢uyouv, peTavaocteuon, ©6ev eixa amokAesioel, &ev umopecav va
oupuBLBaotouyv), vontikég Sladikaoieg (m.x. atoBdavovtal mayldeupévol, Sev €xw okedtel
cofopd, évolwoav Tnv mpodooia), KaBwE KAl CUOXETIOTIKEG Sladlkaoleg (M.X. «KL av oL
ouvOnKeg elval eAALOTA KAAUTEPEG OTO EEWTEPLKOY, «N EANASa elval TEAELX LA TOUPLOUO, N
EVOANOKTLKNA TNG ATOV N XPOVLA avaovh», «n Snudota uyeia NTav évag amno Toug TOUELS TTou
EMNPeAOTNKAV Spapatika»). MapdAAnAa, eival afloonpeiwto nwg otig dtadlkaoieg auTeg Ta
Spwvta mpoowma £ival oL LETAVAOTEG, OL OTOLOL EKKLVOUV TLG Ttapandvw SLadikaoieg, evw
amobEKTeG Twv Sladikaolwy gival adevog n EANGda, mou d€xetal To mMARypa tng duyng, Kot
apETEPOU OL PETAVAOTEG, TIOU SEXOVTAL TO AMOTEAECUA TwV AANVIKWY SUCAELTOUPYLWV.
Emopévwg, n AeELKOYPAUUATIKY) AVAAUCH TWV TOPATIAVW OMOCTIOOUATWY UAG KATASELIKVUEL
OTL OTOXOG TWV KELWWEVWV Elval va €0TIAOOUV, TEPA QMO TO OLKOVOWLKO KivnTpo NG
HETAVAOTELONG, KOl otV Puxkn StdBeon twv EAAVwy veopetavaotwy, otn SuokoAia Toug
va AdBouv tnv anodaon va peteykataotaboulv oe pia E€vn xwpa, kabwg kat otn Asttoupyia
NG TPEXOUOAC OLKOVOULKAG Katdotaong tng EAAadag wg povodpopou yla tn duyn toud.
MNapdAAnAa, ot EAAnveg petavaoteg dopouvtal wg urtielBuvoL yla tnv €mAOY TOUG Kal WG
Kuplapyol TnG ‘Hoipag’ toug, avadoplkd Pe TNV anodaon HETAVACTELONG.

Emiong, ota mapoamavw QanmoomAcpoTo ocuxva ekdpadaletol Kat n amon TO00 TWV
VEOUETAVAOTWY QTEVAVTL 0TI aAAAYEG TTOU UTTEOTNOAV ) 0Tl SUOKOALEG TTOU cuvavtnoav
€€a1TlOG TNG OLKOVOULKAG KPLoNGg 000 KAl TwV CUVTAKTWY TWV KELWWEVWY YLa TV KATAOTACN
auth. Etol, ota Aeyopeva Twv CUVTOKTWY KAl TWV EMOTNHOVWY LETAVOOTWY KUPLlapxo poAo
Stadpapatilel n eMOTNULKA TPOTLKOTNTA, UE TNV onola SnAwvetal o Babuog BeBalotntag
TOUC QMEVAVTL OTNV TPEXoUuoa SUOXEPN OLKOVOULKN Katdaotaon tng EAAGdag (m.x. «puaoika
UTIAPXOUV TIEPLOOOTEPEG OOUAElEC am’ O,Tt otnv EAAGSa», «amd Toug TOMPEIC Tou
EMNPEAOCTNKAV SpapOTIKA»). EMMPooBétwg, HEOW TNG EMOTNMLKAG TPOTIKOTNTAC,
ekppalovtal n anodAutn PBefatdtnta yla pn avaotpePuotnTa tne eAANVIKAC KPLong mou
061yNoE TOUC VEOUG ETILOTAUOVEC OTN Ppuyr 0 XWPEC TOU £EWTEPLKOU KAl OL TIEPLOPLOUEVEG
mlavotnTeg yla emotpodn toug (m.X. «n emotpodr) otnv matpida poldlel OAo Kal To
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antiBavn», «n EAAGda Stwyvel ta madia tne»). NapalAnla, £kSnAn eival n cuvaleOnuotiki
dopTIoN TWV VveopeTavAOoTwWY (T.X. «Agv BEAape va TA OMOATOANOCOUME (Evv. TA TUO
SNULOUPYIKA pag Xpovia) péoa otn UIZEpLa...»), KaBwe Kol N cuvaloOnuartikn dtdotacn tou
dawvopévou tou brain drain ota ypadOpeEVA TWV CUVTAKTWY TWV KELLEVWYV OTA AMOCTIACLATA
nou mapatiBevrat (m.x. «Ku av to 2012 unnpxav aolodofeC AMAVINOELS, TIEVIE XPOvLa
0pyoOTEPA QUTEG OTEPEaV, OOV TA EPEUVNTIKA TIPOYPAUUATO KAl TIG EUKOLPLEG ylol TOUG
Néoug!»), pe amotéleopa va amokKaAUTITETAL KL i A€LOAOYLKI S1A0TOCN TOCO TWV AEYOUEVWY
TWV HETOVAOTWY 000 Kal Twv apBpoypddwv.

Zuunepacporta

ITOX0C TOU TOpPOVTOC ApPBpou NTav va UEAETHOEL TO (PALVOUEVO TNG ETLOTNHOVIKAG
HETAVAOTEVGONE TOOO OTO ULKPO- (AOYOC TWV PETAVAOTWV/-TPLWV) OCO0 KoL 0TO HaKPOo-ETineSo
(AoyoL twv MME). 2to piKkpo-eminmedo, HEOA aAMO TOV OUYKEPAOUO TWV TIOLOTLKWV
OUVEVTEUEEWVY LIE OUYKEKPLUEVOUG UETOVAOTEG KOL TNG CUCTNUATIKAG TApOTipnong Tou
AGYOU TIOU TTOPAYOUV OTA HECO KOWVWVIKNG SIkTtuwong, eidape 6tL mapouatalouv €va eupl
daopa KwATpwV Tou Toug wbnoav va ¢uyouv amd tnv EAAGSa, omwg n avepyla, ot
naBoyéveleg TG EAMASaC o€ MOALTIKO Kol KOWVWVLIKO eminedo (m.x. Koppoatokpatia, andadela),
N TPONYoUUEVN BeTikn eumelpla oto €€WTEPKO (Mpoypdppata avtoaAlayng ¢oltntwy,
HETATITUXLAKEG OTIOUSEC), N ATOKTNON €PYOCLAKAG EUMELPLAC, Ol KOAUTEPEC TIPOOTITLKEG
Kaplépag, ol uPnAdtepeg amodoxeg (SnAwvovtal umoppnta, T.X. «BprAke KA SOUAELA»), N
Suvatdtnta epyaciag 0To YWWOTIKO TOUG AVTIKELPEVO Kal N e€l&IKEVUON O AVTIKELUEVO TIOU
6ev mpoodépetal otnv EANGSa. Emiong, aM\a kivntpa amoteAoUv TO TPONYoUUEVO
HETAVOOTEUTIKO UTIOBOOPO TNG OLKOYEVELOG, OL PLIEC TN OLKOYEVELAG OTO EEWTEPLKO, N EVOBUVN
TwV yoviwv va efacdalicouvv éva KaAUtepo PEAAOV ota maudld Toug Kal n embupia va
akoAouBrjoouv tov ouUvtpodd Ttoug. ‘Etol, amd Tn pia, katadelkvUetal OTL oL veapol
HETAVAOTEC Tou brain drain v amoteAoUV L OUOLOYEVH KOL OTATIKY Katnyopla, pe (OLeg
QVAYKEG KoL Kivntpa petavaoteuong. Amod tnv dAAn, Stadaivetatl 0T, MAWVTAG ylo TV
anodacorn ToUug va UETOVOOTEUOOUV, Ol CUMUETEXOVTEG AVTAOUV TOCO amd Tov Adyo Tng
OLKOVOULKAG METAVAOTEUONG OCO0 KoL amo tov AOyo TNG UETOVAOTEUONG YLd KOAUTEPN
nootnta {wng (lifestyle migration: Benson, 2011), annxwvtag kupiapxes avtAqpeLg mou
BAEMOUL UE KO oTa PuYAYWYLKA sites, TPoBAAAOVTAC, KATA CUVETELQ, HLO UBPLOLKA TaUTOTNTA
olkovouLlkoU-lifestyle petavaotn.

Alamiotwvovtal, €miong, CUCXETIOMOL AVAPESA OTOUG TIOWKIAOUG TPOTIOUG UE TOUG
OTIOlOUG OL CUMMETEXOVIEG XpNnolHomolouv ta social media otn MUETOVAOTEUTIKA TOUG
TIPAYUATIKOTNTA KOL OTLG TAUTOTNTEG TOUG. ElSIkOTEpa, HEoa amod TIg PYnNPLOKEG TIPAKTIKES
Toug avaduovtal ol €€AC TAUTOTNTEG: O OPYAVWTLKOG UETAVAOTNG O TIPOETOLUOCUEVOG
HETAVAOTNG O OYXWHEVOC UETOVAOTNG O HETAVAOTNG ToU Blwvel povalld: o aAAnAéyyuog
HUETAVAOTNG O UETOVAOTNG-YOVLOG OTPOCKOAANUEVOG HE TN XWPO TMPOEAEUONG LETAVAOTNG,
TIou Kpata emadr pe tnv EANGda (ue otkoyévela kot ¢piloug alld kal pe Tic e€eAielg otn
XWPQ): 0 LETAVAOTNG TTOU CUUITACXEL KOL TIPOOHEPEL OTIC KPLOLUEG OTIYHECG TNG EAANGSAC o
EVOWMUOTWHEVOG OTN Xwpa UTIoSOoXNAG METAVAOTNG, TTou UloBeTel £€0lpua Kal ouvnBeleg o
HETAVAOTNG blogger mou kataypadel okEPELS, CUVALOONUATA KoL EUTTELPLEC.

Jto pokpo-eminmedo, ta Keipeva twv MME mou efetdocapemnapouvotalouvv Th
HETAVAOTEVON KUpPlw¢ w¢ Todepn ya tnv EAAASa tnv Tpéxouoa mepiodo, aAAd Kol wC
evOEXOUEVWG WPEALUN OTO HEANOV, OE TTEPITTTWON EMLOTPOGNC TWV HETAVOOTWV otnv EAAASa,
AOYW TNC TEXVOyVWOolag mou Ba £Xouv AMOKTHOEL KATA TN pabnteia Toug oto e€WTEPLKO (TT.X.
«oUUPWVA PE €LBIKOUC OL VEEC LKAVOTNTEC KAl VOOTPOTILEC TTOU ULOBETOUV Ol PETAVAOTEG
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UIopOoUV va yivouv oL mapayovTtecg tne allayng mou xpetaletal n EAAada»). MapaAAnAa, n
YEVIKOTEPN Katdotoon avamapiotatal wg ducoiwvn yla tnv EAAGda, evw emiyelpeital va
anodoBouv eUBUVEC OTOUG KOTA TNV ATOYN TWV CUVTAKTWV KoL LETAVOOTWY apuodloug. Etal,
ETUYELPELTOL EV PEPEL HECA ATTIO TLG AVOTTAPACTACEL AUTEC VA SnULoupyn Ol 0TO aVayvVWoTIKO
KOWVO TWV OUYKEKPLUEVWY sites avnouxio ywa TNV UTAPXOUCA KOLVWVLKOOLKOVOWLKN
KQTAOTAON TIoU €£QVAYKOOE TOUG VEOUG ETLOTHMOVEG va TTApouv tn SUOoKOAN anodaon va
HETAVOOTEVOOUV VLA ETIAYYEAUATIKOUG KOl OLKOVORLKOUG AOYoUG OTO £EwTePLkO. EUUEDOG,
OLWG, OTOXOG TWV CUYKEKPLUEVWV sites elval n emippudn euBUVWY GTOUG TTOALTIKOUG, OL OTtoloL
UTIOVOOUVTAL WE UTIOLTLOL YLl TNV KATAOTAoN oTnV omola €xelL mepléABeL n xwpa. AANwOTE,
UTopEL N ampoowrn évvola Tn¢ «EANAdaG» va mapouaotaletal wg o Spaotng-unelBuvog ou
OVAYKOOE TOUG VEOUG VA LETOVAOTEUOOUV, aAAd KAl wG N mNyR OAwv Twv SUCAELTOUPYLWV
TOU OUOTAUATOG, OTNV oucia, OMWC, TO KEUEVA QUTA €XOUV WG QNMWTEPO OTOXO va
UTTOYP O ULOOUV TNV aVAYKN KOLWWVLKOTIOALTLKAG OVO.OUYKPOTNONG LE OTOXO TNV avacuvtaén
NG EAANVLKAG OLKOVOLLLOG.

JUuVeENwG, ot Adyol «tng EAAASQAC WG OLKOVOULKA KATECTPAUUEVNG XWPAGY, WG XWPS
XWPLG EMOYYEAUATIKEC TIPOOTITIKES», «WC XWwpag tnG StadBopdc», aAAd Kal «w¢ mediou
ovaLoKPATLOGY, TTOU OTMOPPEEL ATO TO UGDEPTIOV OTEPEOTUTIO TWV MAPATIAVW KELUEVWYV OTL N
«EAGSa Tpwel T madla tne» (ko yU' autd avaykalovtol va LETOVAOTEUGOUV), CUVTEAOUV
oTNV evioyuon Tou LOEOAOYLKOU OTOXOU TWV KELPEVWY, TIOU Elval va KATOOKEUAOOUV TNV
OLKOVOULKA Kplon w¢ amoppola TwV YEVIKOTEPWY OLKOVOULKWY, TIOALTLKWY KOL KOWWVLKWY
SUCAELTOUPYLWV TTIOU XOPaKTNPL{ouV To EAANVIKO cUOTNUA TIC TEAEUTALEC deKaEeTieC. Emiong,
N avamnopactacn tng «EAAGSAC wg LOavVIKAC xwpag yia cuvtaén r SLakomég», o€ cuvOUOOUO
HE TouG mapamdavw AGyouc, SKaloAoyel TNV anmodaon TwV EMOTNHOVWY YLa LETAVACTEUAN,
EVW EUPETA KOAEL KOL TOUG UTTOAOLTTOUG VA OKEPTOUV yLa TN SIKr Toug ‘cwtnpla’ tn puyn oto
€€WTEPLIKO WG ULa KaAn Avon. AANwoTe, yU' auto, cupnepllapBavovtal oto Keipevo tou DOC
TV kot oUBOUAEG yLa emtidofouc petavaoteg («odnyieg mpog vauti\opévoug»). Etal, Aoutdy,
N avamapAotaon TG EMIOTNUOVLKAG LETOVAOTEUONG UIMOPEL va AELTOUPYAOEL LOEOAOYLKA WG
€va KAAEOUO OTO KOWWWVLKO oUVOAO yla aAAayr] VOOTpoTtiag, EYKATAAELPN TWV TTOALTIKWY
ouvOnNKWV Kal cuprepLPopwyV Mou Edepav TN XWPA 0TNV Tapoloa KATAOTAoN, AAAA Kal yla
AUn twv avaykaiwv LETPWVY mou Ba 0dnynoouV GTNV OLKOVOWULKI), TIOALTLKA KOl KOLVWVLKN
avakapn tng EAAGdag, piag kat ta apbpa avtd mapixbnoav amnod to 2015 kal pHeTd, otav
ma n kplon eixe edpawwBel otn xwpa pag kawn ¢uyn MOAwWV VEWV OTo €EWTEPLKO E€ixe
KopudwOel. EvOexopévweg, OUWG, OL AVOMOPAOTACEL QAUTEG €ival moAU mubavd va
AELTOUPYNOOUV KL WG LA TIPOTPOTIH TIPOG TOUG VEOUG avOpWTITOUS VOl LETAVAOTEUOOUV, WOTE
VaL N «XOPOULOTOUV» OE QUTHV TNV €N KATECTPAUUEVN» XWPO.

Emopévwg, pe Paon Ttoug TPoOmoug ekdopd¢ Kal KOATOOKEUAG TNG OLappong
ETUOTNMOVIKOU SUVOULKOU OE HLKPO- (ETLOTNUOVIKEG LETAVAOTEUTIKEC TAUTOTNTEC OTO LETA
KOWWVLIKNAC SIKTUwong) Kal poakpo-eminedo (AOyol TNC €MIOTNUOVIKIG HETAVACTEUONG OTO
EVNUEPWTIKO-PUYOYywWYLKA MME), TOUC OTIOLOUC LEAETHOAE, KATAAYOUUE OTO CUUMEPACHA
otLta vo enimeda Sev €xouv euBUVYpappN OxEon HETALL TOUG, aAAd SlamA£kovtal. TENOG, He
Bdaon TNV avAAUCT] LOC, CUUTEPALVOULE OTL TO PALVOLEVO TNG ETLOTNLOVIKIC LETAVAOTEUONG
TWV VEWV WG ULla Lopdn VEOUETAVAOCTEUONC, CUVOUATEL OTOLXEL YLOL TNV KATAOKEUT) TNG TOGO
OO TNV OLKOVOWLKN) UETOVAOTEUCN OCO0 KOL AT TN UETOVAOTEUOHN Yl KAAUTEPN TtoLOTNTA
{wnc (lifestyle migration). Méoa amoé autd to mplopa, N avaluon aveSEeLfe KATIOLEG OO TLG
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EUPUTEPEG KOLVWVLKEC, TIOALTIOULKEC Kall Y UXOAOYIKEC TIPOEKTACELG TTOU £XELTO GALVOUEVO TNG
SL0ppor ¢ Tou eMLOTNUOVIKOU SuvapikoU ota idla ta atopa aAAd Kot otny EAANVIKA Kowwvia.

Euxaplotieg

To mapov apBpo amoteAel mapadotéo Tou gpeuvnTikol €pyou «Néol/eg ‘oe kpion’/ otnv
Kplon: KOTOOKEUEC TNG EMLOTNMOVIKAG HETAVAOTELUONG OTov Adyo EAAAvVwv/idwv Tou
e€wtepkoL kal twv MME» (https://youth-in-crisis.weebly.com)kat cuyxpnuatodoteital anod
v EAGda kat tnv Eupwrnaikn Evwon (Eupwnaikd Kowwviké Tapeio) péow ToOU
Erxelpnotakol MNpoypappatog «Avamtuén AvBpwriivou Auvvopikol, Ekmaibsvon kat Ald
Blou MdabBnon», «YrmootplEn epeuvntwyv He €udacn OTOUC VEOUC epeuvnTéC», EABM 34,
E2MA 2014-2020.

ZupBaocelg Metaypadng Zuvevieuéewv

(.) pkpn ravon (Ayotepo amnd 1 dsutepoAemnto)

(0.1) mavon peyaAutepn tou 1 deutepoAEnTOU (ONUELWVETAL 0 AKPLBRS XpOVOC)
Kelpevo: eKPopa PWVNEVTOC WG LAKPOU

Keluevo €udaon

Kelpev- Kelpevo autodLopbwon
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Nivakag 1. Ot cUPUETEXOVTEC/OUOEC OTNV £pEUVA
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HEPIOS Texvohoyia Minpodopudy (MaokdBn) ¥ Twitter
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Movdivo = Mruxio Mopiaiiq Biohoylag (eEMAnvikd
. B (Moéupplog 20a2), TIOVETILO T L0} Epeuviitpia g Facebook
Avrwvia 1990 Tpixaha OEdopsn = Metamuyiaxd otny Khvikr Epsuva {(Aoviive) wotitelte (0§hdpdn) Instagram
(OkTPpiog 2014) = Adaktopikd atnv Oyxoloyia (OEdbopdn)
. . Movdivo MpomTuylaks, JETANTULaKS kol SiISakTopikd oTa Deputy manager ae Facebook
Oaheia 1587 Seaoahovikn N N . . Mobikd aTaBpd
{lavoudplog 2016) Mo Sayuyikd (EAANVIKS NevemoTiuie) . Instagram
{Movdive)
= Mruyio AleBviov kon Eupumaikuy Zmouduy
i ) AovBivo (EAAT VKD navlemumpu'a) . TE rxua(n}'ncn epyagiag Facebook
Migédng 1991 Xowid (ZemuéuBpiogzoty) | T METATTUXIaKS om Auiknom (eAknvike ooV khado Tou risk Instagram
nppros 7 TIUVETILOTT IS} management (Aovaivo) 9
= Metantuyiaxd Xprpatoowovopikng (Aovaive)
= Mruyio Feppavikr]g Guioloyiog (EXhnvikd
Tréhha 1986 Seaoahovikn B%po)\wo T(C(UET(IUEHMIO? . . Digital c(.)ntent rmanager oe Facebook
{and to 2010) = Metantuglaxs atr Aeyelpion Molimapoe ke website (Bepohive)
Emikowvwviag (Bepohivo)
P . Mruyio kal petantuywakd (Exohr) HhekTpohdyuwy Control systems and model blog: http:ffimerologio-
. Didrmo Movayo . ) . . based design o ;
Priyag 1985 N Mrpyevisuy kal Mipyovikuwy Yriohoyiotuww, EAnvikd B kseniternenou.blogspot
Kafahag {ond to 2012) . auTokivToBopnyavic
TIOWETTLETY] i) N .comf
(Mévayo)
blog:
A . A Custormner marketing apomamasemanma.com
Xpuooiha 1580 ABfva (amé :IDV.‘;XD ) HTU;S‘U MG.PKETWYK o M?A manager og nohueBvikr (oehiba blog o
AOTTO ATIPLALO 2013, E. MNVIKO TIAVETILOTT IO, EEGIPE'IOZ [Mé\JﬂXO) Facebook kat
Instagram)

* Me e€aipeon touc Snuooioug bloggers Anuntpn, XpuoouAa kat Priya mou Statnprnénkav ta
oaAnBwva toug ovopata, Votepa amd SiIKr) TOUG cuykatdBeon, Ta umoAouta ovopaTa eivatl

Pevbwvupa.
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MoAvypappatiopoi oto Maénua tng
ToupKIKNG w¢ Zevng MNwoocag otn
TprtoBadpia Ekmaidevon: AldaKTIKES
MPaKTIKES

Niadog Nikéhaog! & MapkdTtn AfunTpo?
'Enikoupog kabnyntAc, TUAKO Balkavikwy IAaBLKwY Kat AVATOAKWY Ioudwy,
Naverotiputo Makedoviag, 2ZupBactovyog SI6AoKoUTa TOUPKLKAG YAwooog, THAM
BaAkavikwv ZAafikwv Kat AvatoAlkwy Inoudwy, Mavenotiuio Makedoviag

Abstract

Taking into consideration the outcomes of previews papers they describe the modern
polymorphic environments and highlight the particular needs of greek-speaking students the
present paper focuses on the presentation of a specific teaching model of literature texts in
the course of turkish language with benchmark the modern theory’s principals of
multiliteracy. In this context promoted activities focusing on self-guided learning and the use
of multimedia tools. For the needs of this research was chosen to present and compare two
different methodological approaches teaching the same literary text implemented in the
turkish language course at the department of balkan, slavic and oriental studies of the
university of macedonia. On a second level, it was considered important to evaluate the
teaching process described by students as essential co-makers.

Keywords: Turkish as a Foreign Language, Multiliteracies, Tertiary Education, Multimedia,
Didactic Practices.

NepiAnn

Aappavovtag umopn Ta EUPHUATO TPONYOUUEVWY EPYAOLWY T omola meplypadouv ta
ouyxpova oAU HopdLKA poabnotakad meptBaAlovta Kal avadelkvUouV TIG LOLAITEPEC OVAYKEG
Twv eAnvodwvwy doltntwv n mopovoa epyoocia €0Talel o TPWTO eminedo otnv
mapouaciaon €vOC CUYKEKPLUEVOU HLIOVTEAOU SL8AOKOALOG TWV AOYOTEXVIKWY KELUEVWV OTO
HABONUa TNG TOUPKIKNC YAwooag pe onueio avadopag TG apxEG NG olyxpovne Bewplag Twv
TIOAUYPOUUATIOMWY. 2€ 0UTO TO TAAoLo powBouvtal SpaoTnPLOTNTEC oU £0TLA{OUV OTNV
ouTo-kKaBodnyoupevn pabnon kat otnv aflomoinon Twv MOAUUECIKWY €pyaAeiwv. MNa TLg
OVAYKEC TNG epyaciag emAEXOnke n mopoucioon Kot ouykpwon 6U0 SladOopPETIKWY
neBodohoylkwv Tmpooeyyicewv SldaokaAiag¢ Tou (8lou AoyoTeXVIKOU KELUEVOU TIOU
epappdéoTNKAV OTO PABNUA TNC TOUPKIKNC YAwooag oto TuApo BaAkavikwy IAABIKWVY Kot
AvatoAikwv Xmoudwv tou Mavemiotnuiov Makedoviag. e deltepo eminedo OewpnBnke
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onUavtikn n afloAoynaon tng meplypodpopevng SI8akTIkN ¢ Stadilkaciag amo Toug GoLtnNTEG we
OUCLOOTLKWVY OUV-SlapopdwIwy TNG.

NEEeLG-KAELSLA: N TOUPKLKN WG EEvn YAwaooa, MoAuypappatiopol, Tpitofabuia Eknaideuon,
TIOAUMEDQ, SLOOKTLKEG TIPAKTIKEG.

MéBoboL AbaokaAiag tng Toupkikng wg §€vng NMwooag Itnv eAAnviky Tprtofadbuia
Eknaidsuon

Ao mponyoUUevn €peuva TPOKUTITEL OTL N WEBoSOg Tou mpotelvetal onpepa yla Tn
S1baokaAia TNG TOUPKIKAG YAwooag otnv eAAnvik Tpttofabuia Exmaidevon eival n
«Emkowwviaky Mpooéyylon». (Mapkatn, 2018). Ouowaotikd, n «Emkowwviakn
Mpooéyylon» eMIXELPEL Vo eVwoeL oTo mMAaiolo tn¢ YAwoolkng StdaokaAiag kat ekuadnong
6U0o Baowoug moOAoug: t doun Kal tn xprnon tng yAwooag. Amo To KPLTHPLO OUWE aUTO
amouotalel ouvnBwg n Sldotacn TG KPLTKAG Slepelivnong Twv SLadopwv YAWOOLKWY
HOPOWHATWY WC Popéwv OTACEWV, aflwv Kot tdeoloyiag, SnAadn w¢ pNXOVIoUWV
SLopopdWoNE KOWWVLKWY, TIOALTIKWY KoL TIOATIOMIKWY ouvOnkwv (Ku, 2009: 73). Yné autn
™V €vvola, N ekpadnon ¢ €évng yA\wooag KaAeital va cuvdeBel pe tnv avamtuén twv
YPOUUATIOMWY KoL TWV TIOAUYpappatiopwy (Guzel & Barin, 2013: 35).

H mawdaywyikn Twv MOAUVYPAUUATIOMWY E0TLALEL OTNV TTOLKIALO TWV HOPPWV KELUEVOU
TIOU €XOUV OXEON HE TIC TEXVOAOYLEC TNG MAnpodopilag Kal Twv TTOAUHECWV aAAA KoL TNV
TIOWKIALOL LOP WV KELUEVOU TIOU TTAPAYOVTAL LECO OE pia TTOAUYAWOON KAl TTOAUTIOALTLOLKN
Kowwvia. ETol Ta Kelpeva UmopoUv Vol ATOKToOUV VOnUa, n Tolkilopopdlia pmopel va
aflomownBel w¢ mMAsoveéKTnUO otn padnolaky Stadikaoio Kol ol oxéoelg e€ovaoiag HeTaly
EKTIALSEVUTWY KOl EKTIOLEEVOUEVWV UTTOPOUV VO OTNPLXTOUV OTNV apxf TNG LOOTLULAG, TNG
OUVEPYQOLAG Kal TG autovouiag (Sahin, 2007: 466).

KaBwg n matdaywyikr) Twv MOAVYPOUHATIONWY TIPOWBEL TN «ouvVavTNon TwWV QOoLTNTWV
Kol Twv SL6AOKOVTWY UE HAAEG TTNYEC KATAVONONG TOU KOOUOU EKTOC TNG YAWOOIKNC TO UALKO
¢ dbaokaldiac avtAeital and tov kadnuepLvo Adyo, Tov EVTUMO Kol NAEKTPOVIKO TUTO, TIC
UOPWEC TNG TEXVNG, TN Aoyotexvia, To J€atpo, T MEPLOSIKA, TA VTOKIUAVTEP K.a.» (Albers &
Harste, 2007: 12; Anudon & Apafavr, 2013: 58).

To UAKO auTo aglomoleital yia tn Stapopdwaon SIOAKTIKWY §pacTnPLOTATWY OL OTIOLEG
avadépovtal oe Bépata mou Sev mpooeyyilovial WG YVWOTIKA OVTIKELHEVA OAAA WG
epebiopata mou mpokaAoUV oToug doltnNTteEG TPOPANUATIONO Kal avalntnon Kot
Slapopdwvouv HE aAUTO TOV TPOMO TI( OUVOAKEC ylo yvAold YAwoOLK €Ekdpaon
(XapaAaumomnouvAog & XatinoaBBidng, 1997: 68). Méoa amd AUTEG TIG SpaOTNPLOTNTEG
evIoXVETAL N KAAALEPYELA TNG avAyvwong, Tou mpwTtou otadiou mou adopd TNV KATAKTNON
TOU ypamtou Adyou, TG ouyypadnig, tTng Katavonong Kal TG mapaywyng Tou npodoplkol
Aoyou.

MNapdA\nAa, Sivetal éudaon oe SLOOKTIKEC TIPAKTIKEC OL OMOleg mMpokpivouv TNV
alomoinon MOKIAWVY KELLEVIKWY 8wV (adriynon, Sokiulo, meplypadn K.a.) oto padnua tg
YAWOOOG-0TOXOoU. ME QUTOV TOV TPOTO UTOOoTNPL(ETAL OTL ETMITUYXAVETAL N AOKNON TWV
doLTNTWV OTNV KOTOVONGT KOL OTNV TIOPAYWYN AUTWV TWV KELUEVIKWVY ELOWV WG TIOALTIOMLKNA
TPAKTIK ot Sladopetikd ouvudppalopeva (Darancik, 2012: 258). Ta Kelpeva Tou
Xpnotpomnolovuvtal Ba mpEMeL va eival Kelpeva mou £xouv evdladépov, vonua Kat oxetilovral
pe tn {wr) Tou TTPOKELTAL VAL AVTLUETWTIooUV oL pottntég (Memis & Erdem, 2013: 299).

Ye mapopolo mAaiolo n evragn twv NEwv Texvoloylwv otnv eknaldeutikny Stadkaoia
oUpBaAeL otn dnuloupyila evOc auBeVTIKOU Kal TTOLOTIKOTEPOU TePLBAANOVTOC HABnong Kat
XPNong tn¢ yAwooac-otoxou. Me tnv texvoloyia Twv MOAUUECWY (OUVOUAOUOG KELUEVOU —
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£lKOVOC — Axou) Sivetal n Suvatotnta 6Toug GOLTNTEG Va EUTTAOKOUV EVEPYA OTn Habnaotakn
Sladikaocia, va enefepyaotouv ocuvOeteg MAnpodopieg e TOKIAOUG CUVEUACOUOUG EVW TO
HABNnua yivetal meploootepo SLadpacTtikd Kot eEAKUOTIKO (Boyiatln, 2010: 7).

Ma6noiako NepiBaiiov

TNV MePMTWOon tTNG €KUABNONG TNG TOUPKIKAG YAwooag oto eAAnvodwvo meplBaiiov
SLaMOTWVETAL OTL OL POLTNTEG AVTIUETWTII{OUV ONUOVTIKEG SUOKOALEG oTNnV mapaywyn Adyou
(ypamtou kat mpodopikov). Autd odeiletal Kuplwg otnv teAeiwg Stadopetiky Soun TG
TOUPKIKAC amd TNV UNTPLKN TOUC YAWOOQ Kol OTNV QVETAPKA YAWOOLKA KOL TIOALTIOULKN
¢kBeon Twv dportNTwv! KaBwe aAANAeTdpoUv TOAU omdvia e TOUPKOPWVOUC OMANTEG, UE
QTOTEAECHO 0 KAONYNTAG va amoTeAEL TN PoOvn TNy OAOULEVNG YAWGCOAC KOL TO AUBOEVTIKO
UALKO OTWG Ta AOYOTEXVIKA KE(HEVA, OL TALVIiES, TO SLadikTuo K.A. TOV HOVO TpOTo €kBeang
OTNV TOUPKIKN YAwooa Kot ToAltilopd (Mapkatn, 2018: 118).

Onwg mpokUTTEL Ao T LEAETN TwV SLEAKTIKWY eyXElpLdiwv Mou aflomolouvtal orjpuepa
otnv TprtoBabuia Ekmaidevon yla tn SidaockaAia tng TOUPKIKAG WG £Evne YAwooag sivat
avBoloynuEva TEPLOCOTEPO HE KELPMEVA ETTEENYNUOTLKA TA OMOLa £0TLALOUV OTNV OVOAUTLKH
napouaoiaon tTwv mMAnpodopLwy, TNV avadelfn TN UMOSNAWTIKAG oNUAciog Twv Aé€ewv evw
amouolalel, oxedov mavta, n petadoptkn yAwooo (Mapkatn, 2018: 84). YIo autr Tnv €vvola
umopel va attiohoynBel n kataysypappévn mpoomdbsia Twv kabnyntwv aflomoinong
CUUMANPWHOTLKOU UALKOU TNG SIKAG TOUC ETIAOYNAG.

Ano6 pebodoloyikn amodn av kat n neplypodpopeve pEBodol Twv TUNUATWY oTa omola
OL6GOKETOL N TOUPKIK YAWOOO EVTAOOOVIAL OTO €UPUTEPO TAQIOLO TWV OaPXWV TNG
«Erukowvwviakng Mpooéyylong», ouxva uloBetouvtal amd Ttoug SLEACKOVTIEG TIPAKTIKES
S6aokaAiog pe EMIPPOEG AMO TMAAALOTEPEG TTPOOEYYIOEL SL6AOKAALAG OMWE N SOWLOTIKA
neBodoc? n omnoia oTldlel 0T0 YAWOOWKO TepBAMOV Kal ayvosi oxeddv 10 eEWyAwooKO
/xataotactako neptBarov (6.m., 2009: 90).

210 onuUeElo auTO MpPEMEL va onUELWOeL OTL o€ €LOIKEG opddeg pabnTwyv OMwWe Twv
eEANVOPWVWY dpoltnTwy ToU avTLUETWT{ouV onUavTIKEG SUOKOALEG oTnV €KUABNnon NG
TOUPKLKNAC YAwooag n avaykn epapuoyng tng dSoulotikng pebodou dev apdlofnteital mavta.
Qotooo ta cuyxpova ToAuopdLKa TtepLBailovta emikowvwviag dtapopdwvouv To AaicLlo
€VTOC Tou omoiou n yYAwoolk didaokaiia xpeldletal vo EMIKEVIPWOEL OTNV KPLTIKA Kol
Snuoupyki pooéyylon ¢ yvwong (Mkopapng & Poucaodkng, 2008: 34).

Méoa amo TNV AoKNGoN KoL TNV EUTELPLA TWV doLTNTWV OE €va EALPETIKA EUPUL dAoua
ETUKOLVWVLOKWY KELWEVWV KaL YEYOVOTWV UIopel va avamtuxBel otadlakd n MKOWVwWVLIAKA
TOUG LKOVOTNTA N omoia mpoUmoBetel TNV MapAAAnAn avamtuén Kol Tov cuvduacouo TNG

T'Evag dAog mapdyovtag rou pocdiopilel tnv emtuxnpévn YAwootkn Sidaokahia kot padnon eivat to cbvolo tou
XPOVOU KOTA TOV oTtolo ektiBevtal ol polTtNTEC 0TN YAWOOA-0TOXO0 KAl OTOV MOALTIONO TNG. Me Tov 0po £kBeon, o€ AuTo
TO €Mminedo, EVVOELTAL O XpOVOG KATA TOV OTIol0 £va ATOUO EPXETAL O eMad TOCO LE TN YPATTH 000 UE T TPpodopLKA
YAWOOQ, PE TIC TUTIKEG 1) ATUTIEG LOPdEG ETTIKOVWVIOG oTa OTtolal AUTO MImopEel val EXeL TABNTLKA 1) EVEPYNTIK oTAoN.
JUVENWG, OTWG POKUTITEL ATt TOV UTIO e€£Taon Opo, N €kBeon Aappavel xwpa KaBe popd mou éva atopo alnAemidpa
ME TN YAWOOA-0TOX0, GUVOMIAEL pe duoikolg oUANTEG, cupdoltnTég 1 kaBnyntég, StaPalel PBLBAla, meplodika,
ednuepideg, nepinyeital oto dtadiktuo, AapBavel mAnpodopieg péow twv MME, §pa wg evepydg olANTAG R TABNTIKOG
0KPOATAC.

2 BAéne meploodtepa ylo TN Soptotik péBoSo Sibaokaliag oto MrAtong, N. (1996). Awbaktiki tou wootkou
Mavnuartog: Ano tn Nwaootikn Oswpia otn Atdaktikn Mpaén. ABrva: GUTENBERG: 139.
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VPOUUATIKAG LKAVOTNTAG, TNG LKAVOTNTOC Tapaywyrng AOYou, TNG KOLVWVLKO-TIOALTIOMLKAG
LKAVOTNTOG KOL TNG LKAVOTNTOG XpProng otpatnywwy (Prasad, 2013: 2).

Je auTO TO MAALOLO, CUXVQA, TPOTEivovTal SLOAKTIKEG TIPOKTLKEG KATA TLG OTOLEC
nipowBeital n aglomoinon auBEVIIKWY KEWWEVWVY OTIWG TWV AOYOTEXVIKWYV T OTOLO TIAPEXOUV
mAoUoLla Kol €TEpOKANTN YAwooa Kal mepllapBavouy mAnBog avtanpewy, aflwv, nbwv,
€0(HWV, LOTOPLKWV YEYOVOTWY, LOEOAOYIKWY OTOLXELWV K.ATL. TIOU TIPOOGEPOVTIAL OTOUG
doltnNTtég yla dnuoupylkn emnefepyacia, KPLTIK OMOKATAOTAGCN Kol SLAMOALTLOULKNA
avacuvBeon (Ayabog k.a., 2012: 624). Mg auTo Tov TPOTo 0 KABnyNntig €xeL Tn duvatdtnTa
Vo TIOPOUCLACEL Kal vo €€aO0KAOEL TOUG GOLTNTEC OTNV TOUPKIKN YAWOOO HEOW
6paotnploTTWY TIOU OVTAOUV TO TIEPLEXOUEVO TOUC amo Olddopeg OeUATIKEG KoL TOU
ETUTPEMOUV VA TOMOOETOEL O€ KElPpEVO 0AOKANPO TO Padnua (Tosun, 2008: 95).

H aAAnAemnidpacn twv ¢oltnTwy YE Ta AOYOTEXVIKA KEIPEVA UECO TIO TIPAKTIKECG TIOU
MPowBOOoUV TN GUOTNUATLIKI) TOUG CULUETOXI O SpaoTnPLOTNTEG MAPAYywWYNR G MpodopLkou Kat
yparmtol AGyou ToUG QOKEL OTO VAl YivoUuV evepyol EMeEEPYAOTEG TWV UTIO AVAYVWON KELUEVWV.
H evBappuvon toug yla aflomoinon EVEPYNTIKWY OTPATNYIKWVY HABNOoNG XEL WG OTMOTEAEGHA
TOOO TNV EVioXUON TNC YAWOOLKN G OVATTTUENC 000 TNG SUVATOTNTAC TOUG va yivouv ofudepKeig
ovayvwoTteg kKot dnuloupyot Tou vonpartog (Demircioglu, 2010: 439; Gocer, 2015: 22).

H MOAUYPOULHATIGLKT) aAVAYVWON KELHEVWY oTnV aibouoa Stdaokaliog

H napoloa epyaocia emiyelpel otn ocuvéxela va edpappooel otnv aibouvoa dibaokaiiog dvo
Sladpopetika poviéda SldaokaAiag Tou (6lou Kelwévou. Apxka edappoleTal n SOULOTIKN
HEB0SOG S1600KAALOG TOU HaBAUOTOC N OTola OMWC TTPOKUTITEL ATIO TIPONYOU UEVEC EPEUVEG
uloBeteital ouxva otn Sidaokalia TNG TOUPKIKNG YAWOOOG CHUEPA KAl OTN CUVEXELA Hia
ouyxpovn pocgyylon Si8aokaAiag Baclopévn OTLG ApXEG TNG BewpLog TWV KELUEVIKWVY ELOWV
KO TWV TIOAUY PO LOTLOMWV.

Ma TG avaykeg tng epyaociog to utd PeAETN SLOAKTIKO UOVTEADO £dAPUOCTNKE OTO
HABNUA TNG TOUPKIKAG YAwooag tou Tunuatog BaAkavikwv ZAABKWV Kal AVOTOAKWVY
Zrnioudwv tou Mavenotnuiov Makedoviag, og 15 pottntég Tou E ' e€aurvou omoudwv.
ElWblkOteEpa oKOTOG TNG epyaciag eilvat n Slepevvnon Twv TPOMWV HUE TOUG OTOLoUG
OTOXEUMEVEG OpaOTNPLOTNTEG avAyvwong oL omoieg aflomolouv oclyxpova TOAUUECLKA
epyaleia kal eotidlouv otn SlaBspatiky Kol SLamOALTIOULK AElToupyla TOU KELWEVOU
UIopoUV Vol CUUBAAOUV OTNV KATAKTNGON TOOO TNG EMIKOWVWVLAKAG 0G0 TNG SLATTOALTIOMLKAG
LKOVOTNTOG KOL TOU YPOUUATIOHOU TwV doLTnTwV.

ISlaitepn mpokAnon anotéAeoe ota MAaiola tng mapovoag epyaciag n aloAdynon twv
OUYKEKPLUEVWY HOVTEAWV SLbaokaAiag amd toug idloug toug doltnTEG oL omoiol Omwe
ONUELWONKE NTav e€0KELWUEVOL aTTO Ta SLOAKTIKA eyXELpidLa TNG TOUPKIKN G YAwooag, oxedov
OTIOKAELOTIKA, HE TAPadOOoLOKOU TUTIOU SpaoTnpLOTNTEG KOl EPWTNOELS KOTAVONONG TOU
TiepLeXopévou. Me otoxo tnv epBabuvon oto vonua mou Sivouv ol poltnTEC emXelpnOnKe n
Kataypadn Kal avaluon TwV MPOCWTIKWVY armoPewv Toug avadopka HE TNV aVOyVWOTIKN
EUnEeLpia TOUC.

H emloyn Tou KELpEvou

la TG aVAYKEG TOU HaBnuatog emAExOnKe To cuvtopo Stynua e titho “Yepetas” (Avwvupn
Toupkikn Etatpeia AvtaAdaktikwy) (1956) tou Toupkou Aoyotéxvn Al Neoiv to omolo bev
MEPNAUBAVETAL OTA TIEPLEXOUEVA TwV UTIO Xpron SL8aKTIKwY eyxepdiwv. O ATl Neoiv
Bewpeltal €vag amd Tou¢ PaclkoUG EKMTPOCWTTOUC TOU KPLTIKOU PEAALOUOU OTO TOUPKLKA
YPAUUOTA. ITNV TIOALTIKI KOL KOWVWVLKI TOU OATLPA OTNALTEVEL TO TPWTA CNUELO TNC TOUPKLKAG
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Kowwviag. Ayarmnuévol Tou Apweg eival ot avBpwrmol tou Aaol, oL gpyalOpevoL Kol ol
AavepyoL.

To uno peAétn Suynua adnyeitatl tnv SUCKOAN PUXOAOYIK) KATACTAON TOU KEVTPLKOU
npwa Noupt o omoiog e€attiag TNG HakpOxpovng avepylag okEPTETAL v AUTOKTOVHOEL Ev
TéNeL 0 Npwag PBplokel Tuxala SOUAELA oTNV eTalpeia eUmopiag AVTAAANOKTIKWY OyPOTLKWV
UNXavnUatwyv &vog matdikol tou ¢ilou Omou avaykaletal va KATAoTPOTNYNOEL TLG
TIPOYMOTIKEG OELEC TOU TTPOKELEVOU Va ETUPRLWOEL O€ £VOL OUCLAOTIKA TTAPAVOUO EPYACLOKO
nieplBarlov mou eunpepel xpnoponolwvtag Stadopa SOALA TEXVAOUATA TIPOKELUEVOU VA
EKUETAAAEUTEL TOUG QypOTEC MEAATEC TOU.

‘Evag amd toug KUpLOTEPOUG AOYyouC ETUAOYAG TOU KELUEVOU €ival OTL 0 cuyypadEag
TIAPOUCLAlEL HECA ATIO TO €PYO TOU TNV TPAYMOTIKOTNTA TNG TOUPKLKAG KOWWVIAG TNG
bekaetiag Tou '50 Blyovtag Ta KOKwG Kelpeva g onwg tnv avepyia, t SdtadBopd, TNV
Kowvwvia gunueplag yla 600U¢ NTAV HEPOG TOU CUOTAUATOC KAl TNG anatiwong 6ocwv nTav
«&Ew» amo auto, TNV e€AmMAwon TNE LaUpNng ayopdg, TNV eKUETAAAEUON, TN Bupatonoinon
TOU avOpWTOU Ao TLG AVTLKELUEVIKEC CUVONKEG 1 Ao Tov AAAOTPLWHEVO CUVAVOPWTIO TOU
KOl LECW QUTWV TNV KATAOTPATAYNON 0€LwV OTWE N TLULOTNTA, N ENKPLvELa KoL n e€EALEN TOU
OTOMOU BACEL TTPAYUATIKWY OELWV.

Oewpnbnke OTL n enadn Twv GoLTNTWV HUE £Va KEWWEVO TO OMOIO ONMOTUNMWVEL WE
oatiplkn 8L1ABeon MPAYUATIKOTNTEC OL OTIOLEG UIMOPEL va tpooeyyilouv Ta Buwpata tng idlag
NG KOWWVLOG TouC Ba UMOpPOoUCE VOL EVEPYOTIOLGEL TO EVOLOPEPOV TOUC. KOl auTo e TN oglpd
Tou Ba pmopouoe va aflomotnBel yia tn SLeUKOAUVON TOU EYXELPAMOTOC TNG AtodOUNOoNG TWV
VONUATWY TOU KELWEVOU KOIL TOU EVIOTILOUOU OO TOUC GOLTNTEC EKEIVWV TWV OTOLXE LWV TIOU
avadelkviouv Ta onuela oUykAlong aAla kot Stadopomoinong He Tov «AAAOvV» oTnv
neplntwon pog tov Toupko (SLATTOALTIOMLKY KaTavonon).

210 dinynua n adnynon akoAouBeil Attd Udog, o Slaloyog eival KaBNUEPLVOG Kal OE
VEVLKEG YPOAUUEG 0 AOYOG elval Hikporepiodog £ToL WOTE va KOAUTITEL TG YAWOGOLKEG AVAYKEG
Twv doltntwv tou E' g€aprvou to omoio avtiotolxel oto Bl enimedo ovpdwva pe ta
EUpWIAIKA KpLTAPLA YAWwooOoUABELag.

MNapdAAnAa kpiBnke OTL N cUVTOUN €KTAON TOU KELWEVOU Ba SleukOAuve tn SLOAKTIKNA
a€lomoinar Tou oTov MEPLOPLOUEVO XPOvo Sidaokaliag Tou padnuatog (4 wpeg/eBdouada).
O 8uahoyog tou pecoAafel petatl Twv npwwv Ba pmopouce va aflomolnBel oe cUVOSEUTIKES
6paotnplOTNTEG OL omoileg ouvdEovTal YE TNV Katavonon Kal tnv mapaywyn npodopLkou
AGyou amo toug GoLTnTEG.

To yeyovog OTL TO KELUEVO TPAYUATEVETAL TIG TIOALTIKEG €EEAIEELS OUYKEKPLUEVNG
mepLodou otnv Lotopia ¢ Toupkiag to avayel oe epyaleio dLabBepatikdTNTAG KATA TN
SL18aKTIKN TPAEn Omou oL PoLTNTEG UIMOPOUV VoL avaTpeEOUV O KATAKTNOEIOEC YVWOELS aTo
OANO YVWOTLKA QVTIKE(PEVO TOU NI TTPOKELEVOU VO LEAETHOOUV TO OUYKELUEVIKO TTAQLOLO TOU
S16ax0EVTOC KeLPEVOU Al KoL va EUITAQKOUV eVepYA 0T SNULOUPYLKN eMefepyaoia Tou.

O SL8AKTIKEG TEXVLKEG: SUO OVOYVWOELG TOU (810U KELUEVOU

Avadoplka e TOV SI8OKTIKO XPOVO OTO TPWTO OTASLO TNG OpYyAvVWOoNg Tou Habrpartog
anodaciotnke va adplepwbolv Tpia SLwpa pabnuata. ITOXOC ATAV TO TPWTO UABNua va
ETUKEVTPWOEL OTNV avAyvwon TOU KELUEVOU aflOTOLWVTAC TIG apXEC TwV MAPASOCLAKWY
TIPOCEYYIOEWV OMWG TNG «PAUUATIKO-UETADPAOCTIKAG». 2TO SEVUTEPO HABNUA N avAyvwon
TOU Kelpévou Stapopdpwdnke oTo MAALoL0 TwV apxwv TNE «MatdaywyLlkng Tou MPappaTIopoU
ue PBaon ta Kewevika Eidn» kot twv MOAUYPAUUATIOMWY OL OMOLEG avaAUovtol o€
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TiponyoUHEeVo onpelo TNG epyaaiac. To tpito pabnua adlepwbnke otnv mapouciacn OXETIKAG
epyaoiag mou avatébnke otoug poltnTEG aAAA KAl 0TV Kataypadr Twv anoPewv Tou .

H mpwtn avayvwon

TNV apxn HOLPACTNKE GWTOTUTINUEVO TO KELUEVO OTOUG POLTNTEG. ITN CUVEXELX OL POLTNTEG
KANBnkav va Slafdcouv To KeE(PMEVO KOL VA OMAVIAOOUV OE €PWTINOEL KATAVONONG TOU
TEPLEXOUEVOU TOU. META TNV 0AoKANpwaon autrg tng dtadikaoiag kat SeSoUEVWV TwV TTOAAWV
QMoPLWV TWV aVAYVWOTWV-PoLtNTWwV KUplwg O YPOUMOTIKO Kal AefAoylkO eminedo
ETUXELPNONKE N HETADPAOH TOU KELWEVOU amd TouG GoLTtNTES e MapAAAnAn otiacn, omou
QUTO XpeLadotay, oTLG AYVWoTeG SOUEG TOU KELWEVOU. OUOLAOoTIKA 0 KaBnyNnTAG LeETEPPATE TLG
AyvWwoTeC AEEelc Kal emenyoloE TA AYVWOTA YPOLUOTIKO-OUVIAKTIKA ¢GOLVOUEVA TOU
KELWEVOU. MNa tnv KOAUTEPN Katavonon Kal Kotaktnon tTwv SidaxBéviwy AsEIAOyIKWY Kal
YPOUUATIKWY GALVOUEVWVY OL GOLTNTEG AOKAONKAV O EPWTACEL CUUTTANPWONG TWV KEVWV N
OVTLOTOIXLONG CUVWVUHWV/aVTWVUHWV AE€swv. ITo téAog INTRONKe amod toug doltnTEg va
vpayouv £kBeon pe B€pa TNV avepyla KoL TLE EMUTTWOELG TNG OTNV KOowwvia.

H &eltepn Avayvwon

210 mAaiolo NG avadopdc oTo CUYKELUEVO 0 S16ACKOVTOG Hoipaoe PWTOTUTINUEVO UALKO
OTOUC POLTNTEG OXETIKO E TNV gpyofloypadia tou cuyypadEa Kol KPLTIKEC TOU €pyOU TOU
evw e adopun tn Sdabspatiky Asttoupyla TOou KeWEvou {NTNOE amo Toug PoLTNTEG va
avakaAéoouv mAnpodopieg mou sixav d8axOel yla TN CUYKEKPLUEVN LOTOPLKN Ttepiodo amod
avtiotolyo HABnua tou MX mou peAeTd TNV €€EAIKTIKN Ttapouciaon Kal avaAluon Twv
LOTOPLKOTIOALTIKWY ouvBnkwv tng Toupkiag®. Me autd tov TpOmo ot poltnTég eixav T
Sduvatotnta va ekppacouv eAeUBepa Tt SLIKA TOUG YVWHN KAl VA GWTLOTOUV OL AVTLKELUEVIKEG
KOLL UTTOKELUEVLKEG OUVONKEG TOU UTIO avayvwaon Aoyotexvikol €pyou (Bryan, 2000: 29).

MapdAAnAa oL poltnTtéG elxav TNV eukalpia va Snuoupyroouv opddeg oulTnong oTLg
oToleg umopeoav va ekdppdcouv anoPels. H cvotaon opddwv oculntnong yLa tn Aoyotexvia
armoTeAel Pl KaAR TIPAKTLKA yla TNV mpowbnon tng cuvepyatikng uabnong otnv aibouoca
SbaokaAiog aAAd kol yla TNV evepyomoinon kowwvikng aAAnAemnidpaong (Ayhan & Arslan,
2014: 546).

Ze aUTO TO onueio TN SdaokaAiag n SLATOALTIOULKY KATAVONGN TOU KELWLEVOU TIOU
QMOTEAECE Ml oo TG PaolkéC TPoodokieg 0TO TMPOOPYAVWTLKO OTASL0 TNG Tapouoag
Sbaktikng dtadikaoiag emtevXONKe e anpoodOKNTO TPOTIO KAL OUCLOOTIKA aVETPEPE TO
opxLKO oxedLo didaokaAiag tou Siddokovta.

2to mAaiolo tng eAevBepng oulntnong évag doltntAg mapatipnoe OtL n Tbavi
aOKpUIN OTOLXELWV TOU KELUEVOU TA OTOLOL QTOKAAUTTAV TNV TOUPKLKA KATAywyr Twv
npwwv Ba toug 0dnyoUce OTO CUMUMEPOOUA OTL To diynua eixe ypadtel and EAAnva
ouyypadéa pe okomod va Bifel Ta TpwTA onueia tng ouyxpovng eAANVIKAG Kowvwviag. Me
adopun aUTH TNV APATAPNON OTO £MNESO TNE EVEPYOU CUUUETOXNC TWV POLTNTWY, TOUG
oVaTEONKE va EVTOTILOOUV Kal Vo apaLpEoouV amo To SLynua Ta oTolXela Tou €kplvav OTL
KaBopLlav TNV TOUPKLKA TAUTOTNTA TV Npwwv. H gpyacia twv potntwv aveédelle otolyeia
mou ouvdéovtav pe v eBvikdtnTa (Noupi, Zaiy, Avwvupn Toupkikr Etalpeia, To €Bviko
TOUPKIKO vopLopa tnv Aipa), tnv smikpdtela (Kwv/moAn, Adava, Ikovio, MaAdtela, Spuvpvn

3 EVOEIKTIKA ONMUEWWVOVTAL TO UTOXPEWTLKO MdBnua «Ewoaywyr otnv AvBpwroloyia kat EBvoypadia (Eupwmn,
BaAkavia, MeodyeLoag)», TO UTIOXPEWTLKO pabnua eldikeuong «EBvoypadieg tng Toupkiag kat tng Méong AvatoArg»
Ta omoia 616aokovtatl oL poltnNTEC Tou TUAUATog BaAkavikwy ZAABLKWY Kal AvatoAlkwv Imoudwy oto A’ kal A’ e€dunvo
omoudwv avtiotoya, K.d . BA. meplocotepa oto www.uom.gr/mediadocs/bsas/OAHTOZ 2MOYAQN 2017-2018.pdf
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Kal Aykupa) Kal tn Opnokeutiky kotoaywyrn (6pnoKeuTikoU TUTIOU XOLPETIOUOL TwV
HOUGOUAMAVWY) TwV Npwwv*. Me autd tov Tpomo katadpepape adevd va epBablvoups oTig
KOLVWVLKEG KOLL TIOALTLOTIKEG QVATIOPAOTACELG TIOU TIPAYMOTEVOTAV TO KEIUEVO adeTEPOU Va
EVTOTIIOOU LE KOLVA OToLXEla Kol SLadopEG Kol PECW AUTOU VO KATAVONOOUUE KAAUTEPA TNV
€vvola TNG OHOLOTNTAG KAL TNG ETEPOTNTOC OTO MAALCLO TNG SLATIOALTIOULKAG HAG QY WYAG.

Ano auotnpd YAwoolwkr amoyn 800nke n Suvardtnta otoug ¢oltnNTEG va
TIAPATNPAOOUV KOONUEPLVEG EKPPATELG KAl LETADOPLKA OXNUOATO MAALCLWHEVA OE AOYO UE
QMOTEAECHA VO KATOVOOUV, XWPLG TNV LedoAdBnaon tou kabnyntr, T0co tn onuoacia 6co TN
T(PAYLLOTLKI) TOUG XPrON OE CUYKEKPLUEVEC TIEPLOTACELG ETILKOLVWVLOG.

Y& mapopolo eninedo kot eneld To UTO €€€TOON AOYOTEXVIKO KEipevo mapouoiale
TMAOUTO ETUGWVNUATWY Kal EMIGWVNUATIKWY EKPPACEWV OPECKELACG, SUCUPEOKELAC KOl
EKTANENG BewpnBnke onpavtiki n €otioon o€ autou tou €i6oug Ta Ae€loyLlkd oToleia Ta
omola xpnolgomnolouvtal oAU cuxva otov KoBnuepvo mpodoplkd AOyo, amOTUTIWVOUV TN
ouvalobnuaTiky KOTtAoTtaon Tou OWANTA Kot eivat duokolo va &daxBouv péow
omoloudnmote GAAOU KeLEVIKOU £(60UG.

Evéewtikd avadépovtal oplopéva amo avtd: “Ah!” («Ax!), “Amanim bey...” («Apav
KUpLe Aumtjoou pag»), “Vah vah vah!” («AAipovo!», «Bat Bat t maBape!), “Tuh!” («ptoun),
“heya!” («Nat oto KaAo...»), “Haydi” («Awvte») K.&. AloarmotwOnke pAALoTa amo Toug GoLtnTES
OTL MOAAQ amod ta Sibaxbévta emdwvnUATA AMATWVTAL 0T UNTPLKA TOUG YAWOOO CUVETIWG
glval o eUKOAO VO TOL KOTOKTOOUV EVEPYOTIOLWVTAC UNXAVIOHOUC OTIWG QUTOV TNE «BETIKNG
napeuBoArnc» (MmnéAa, 2007: 32).

210 mAaiolo aoknong avamntuéng tng mpodoptkng de€LotnTag ol pottnTEG KARBnKav va
TIaAPAyouV TTOAU oUVTOHOUG KaBnuepvoug Sladoyoug pe BEpa Tng SIKAG TOUG ETILAOYHG OTOUG
omoloucg Ba émpeme va alomolcouV Ta SI6AOKOUEVA ETULG WV LATO KoL EKPPATELC.

MoAuuEeTIKEG SpAOTNPLOTNTEG OTNV AVAYVWOI) TOU KELUEVOU

AapBavovtag untodn to mapddelya TnG «Zuvepyatikng Mabnong Tng Yrmootnpl{oevng amo
YroAoylotr)» (Computer Supported Collaborative Learning) (Stahl, Koschmann & Suthers,
2006: 13; Rose et al., 2008: 240) Bewpnbnke oNUAVIIKA OTO TMAALOLO TNG SNULOUPYLKAG
ypadng otn pabnon aAAd kat tng eatouikevong — dtadopomoinong tng didaokaAiag n
mAatoiwon tng deltepng meplypadopevng Sidaktikng dadikaciag pe SpaotnpldTnTEG OV
Bacilovtal otn xprion Twv MTOAUUECWV.

Ma T avaykeg TG epyaciag kal cUpdwva Pe Toug SLOAKTIKOUE OTOXOUG OL omoiotl
neplypadovtal o€ TMPONYOUPEVO ONUEID TNG €pyaciog Ta TOAUMECO €TIAEyovVIAL OTN
OUYKEKPLUEVN PAon SL8aoKaAlNG WG «UETH AOKNTNEC» TIOU ETILTPEMOUV 0TOV doLtntn va €pOeL
o€ enadn «ue Feuata to onola ExeL Nén eneéepyaotei kat xpelaletal ennmAéov eédoknon yLo
VO UTTOPECEL VO TAL KATAVONOEL KOUL VAL T EPUNVEVUTEL (Zmavtidakng, 2010: 162).

JuykeKkplpéva, aflomolwvtag tn Stadiktuakn edpappoyn “Pixton” mou umootnpilel tn
Snuoupyla kat tn Pprloevia KOULKS xwploape Toug poltnNTEG o€ SU0 OUASEC (6 ATOUWV). ITN
OUVEXELX SLOKPLVOLE aTTO KOLWVOU e TouC dpoltnTEC To UTo Stdaokalia Keipevo os U0 Baoka
Kelpeva-6laAdyoug: 1) oto apxIko Kelpevo-6LaAoyo OTIOU 0 KEVIPLIKOG Npwag £ival Avepyog

4 Evbelktikd avadépovtat: 1) Opnokeutikol TUTOU XalpeTiopol: «Selaminaleykiim», «Aleykiimselam agalar...», 2)
OpNOKEUTIKOU TUTOU €UXEC TWV HoucouApavwv: «Allah razi olsun», 3) MNpotumeg kaBnueplvég ekdpACEL e
BpnokeuTtikég avadoped: «Masallah», «Allah'a emanet ol!»k.a.
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KOl cUVAVTAEL ToV pIAo Tou Ka, 2) 0To Kelpevo-SLaloyo Omou epyaletal TAEOV OTNV ETALPELN
Tou ¢ilou Tou.

H npwtn opada avélafe va petadEpel o€ KOWLK TOV SLAAOYO TOU MPWTOU KELWEVOU KOl

n 6eltepn opada toug Sladoyoug tou Seltepou Kelpévou. OL poltnTéG Umopovoav va
ETUAEEOUV QVAPETO O HEYAAO OPLOUO XOPAKTPWY TNG EGAPUOYNG, VA TOUG ETEEEPYATTOUV,
va ipooBEéoouv mpotuna ¢povta, xpwuata, Ae{AVIEG KEWWEVOU, Kivnon Kal Vo GWoouV TNV
gpyoaoia toug oto “Pixton” Gmou oL uTtOAOLTOL XPOTEG LIMOPOUV VA TO GXOALACOUV KAl VAL TO
Ynoiocouv.
Avapeoa otoug BaclkoUC MOPAYOVTEG EMIAOYNG TNG Tapamavw Spactnplotntog NTav To
OOTUPLKO UDOG TOU KELWWEVOU TIOU KATA TNV AmoPn HaG, LG ETUTPEMEL T HETADOPA TOU OF
TIAPOUOLOU UOUG KELUEVIKO €160C OMwG elval Ta KOULKG. Mpokettal €€dA\ou yla €va
€AKUOTIKO TPOC TNV nALKLaKk opdda twv dotntwv £idog kelpévou. To yeyovog autd oe
ouvbuaoud HE TNV XPNON OLKELWV TPOC eKkelvoug SLadIKTUOKWY €pyaAeiwy UTtopel va
OUMBAAEL OTNV EAKUOTIKOTNTA TNG OpaOoTNPLOTNTAC, OTNV €VEPYO OUMUETOXH, OTNV
OQUTOVOUNON, OTNV AVATITUEN TNG hOVTACLOG KAL TNG KPLTIKAG TOUG OKEYNG, OUCLACTLKA OTO Vol
HETATPATIOUV OL POLTNTEG O SNULOUPYLKOUG CUYYPADELC.

Méoa amd TN OUYKEKPLUEVN OSladilktuakn edappoyn ol PoltnTteEG Umopecav va
EKPPAOCOUV TO CUUTMEPACUATA TOUG KOL VO EOTIA00UV OE ONUELO TOU KELHEVOU TIOU TOUG
£€kavayv evtumwon, énabav AsfAoylo kal aflomoinoav StdaxBévta ypappatikd davopeva.
Aebopévou tou olaitepou LPoUE TOU AOYOU TWV KOWLKG XPELAOTNKE VA XPNOLLOTIOL|O0UV OF
ONUAVTIKO BaBuod ta emipwvApaTO Kol TIG ETUGWVNUOTIKEG EKPPACELS TIOU ixav dbayOel
T(PONYOUHEVWC.

O andoyelg twv Pottntwv

3TN ouVEXEla BEcape oTOUG HOLTNTEG Eva YEVIKO EPWTNUO AVOLKTOU TUTIOU OXETIKO WE TN
ouYKpLon Twv SUo avayvwoewyv tou SLdaxBévtog AoyoTexVikoU KELLEVOU OTO oToio KARBnkav
va amovVTAoOUV avwvupa Kot yparmtd. Kupla mpoodokia poag Atav péoca anod €va xalapo
kKAlpa oulntnong to omoio sixe R&N emttevxBel ota mMAaiola TNG avayvwotikng dtadkaaoiag,
oL ¢oLTNTEC VA €E0TLACOUV OTA MPAYHATIKA OPEAN TIOU ATIOKOWLOAV OE TIPOCWTILKO €Ttinedo
CUUMETEXOVTOG evepyd otnv guputepn Sudaktikn Sdadikacia, va cuveldntomoljocouv OTL
umnpav ouv-SlapopdwTEC TG Kot va atcBavBouv OTL anoteAoUV HEPOG ULOG CNHOVTLKAG
Swadkaoiag mBavig avatpododotnong tng SIOAKTIKAG MPAENG OL OTOXOL TNG OTOLOG TOUG
adopouv dueoa.

To epwtnua Stapopdpwdnke wg e€R¢: «Motd amnd Tig SV AVAYVWOELG TOU KELWWEVOU OO
apeoe meplLoootepo; lNati;». Me TN YeVIKOTNTA TOU EPWTINAMATOC ETUXELPNOAUE TNV
QIPOCKOTITN Kol EUPEDN eKHaieuon amnod toug doltntég mAnpodoplwv mou Ba avadeikvuav
OUYKEKPLUEVO HaBnoLakd odEAD.

OAeg oL amavtnoelg Twv $oLTNTWV €0TiAcaV 0TO eVOLOPEPOV TIOU TOUG TIPOKAAEDE N
Seutepn avayvwon. O dlog aplBuog ¢ottntwv afloAdynoe wg oAU evlladEpouoa Kot
amoAauoTiKn TN Spaotnplotnta pe tn dtadiktuakn epappoyn. Mia mubavn epunvela eivat
OTL apxk@ n 6eltepn avayvwon ¢avnke mo evdladEpouoa oTou¢ GoltnNTEG AOyw TNG
OUVOSEUTIKINC TTOAUUEGLKNC SpaoTNPLOTNTOG OTNV OTOL0 CULLUETELX V.

Ao Tov peyalutepo aplopo twv poltntwy Statunwdnke OtL pe T SeUTEPN avayvwaon
KATEKTNOOV KUPLWC AeENOYLKN KoL SLATIOALTIOMIKY LKAVOTNTA. EVWw OpLOPEVOL UTIOYPAUULOAY
TN onuaocia tng S16aoKaAl0G TOU CUYKELUEVIKOU TTAQLOLOU TOU £pyou. Me TTapOoLo TPOTIO N
alomoinon tng davraciag twv poltnTwy Touc BorBnoe va VTomicouv To KOO TTOALTIOULKO
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OUVKElpHEVO METAEU TNG TOUPKLKAG KOL TNG €AANVIKAG. 2TA TIEPLOPLOHEVA Opla TNG
OUYKEKPLUEVNC EPYAOLAC TTAPAOETOUUE EVOELKTLKA OPLOUEVEG ATIO TLG ATIAVTNOELG TOUG:
«Mou dpeoe nmeploodtepo n SeUTEPN AVAYVWON TOU KEWWEVOU plati Euada mepLOOOTEPA
TIPAYUATA YlO TOV OUYYPAPEN KAl TO EPYO TOU yeyovoc mou e Borndnoe va karalaBw
KaAUtepa to Keiuevo. Mou apeae rmou euada KaGnNUEPIVEC EKPPAOELC.

Kupiwg pou dpeoe n epyaocia pe ta KOULKG YLaTi NTOV KATL SLUQOPETLKO, ATOAQUOTIKO Kol
TAUTOYPOVA ETTOLKOSOUNTLKOY.

«H beutepn avayvwon. H mpwtn avayvwon UE TN UETAPPACN TOU KELUEVOU UOU QAVNKE
OPKETA Bapetn. Xtn SeUTEPN KaTAAABA TTWC UTOPW VA XPNOLUOTOWW TA ETIQWVAUATY TNC
TOUPKIKIC TA Omoia LoU pavnkav eUKOAa ylati ToAAd ammd auta XpnotlomoloUvTalL Kol ot
eAMnvika. Emionc katadaBa nooco poialouvue pe toug Toupkoug oav Aaol...Jswpnoa moAu
KOAn TNV epyaocio ouyypa@nc KOUIKG YLaTI UTOpEca Vo YpdYw KEIUEVO OTA TOUPKIKA LE
evblapépov tpomo kat aélomoLwvtac T ooa Euaday.

«H 6eutepn avayvwon ntav mio evdiapépovoa. Malaue kavoupla MPAyUATA OTWC T
EMIPWVNUXTH KAl TIC KOAONUEPIVEC EKPPAOELC...LUTEC TIC YVWOEIC TIC XPHOUUOTIOLOOUE
apyOTEPO OTNV EQPAPUOYH UE TA KOUIKC. Mou @avnke moAU evéiapépov ylati ouvndwg
ypaouue ekdeoelc. Emionc pou apeoe moAu to Aoyotexviko keiuevo ylati Euada moAda
TIPAYUONTA YL TOV TTOALTIOUO Kal TIC ouvnUeLeC TwV TOUPKWV... XPnoluomoinoa ty eavrtaoio
HOU Y.

INUOVTIKOG aplOpog doltnTwy umooThpLEe OTL Je Tn OeUTEPN AvVAYVWON EVIOXUOE

TIEPLOCOTEPO TIC YAWOOLKEG Tou OefloTNTEC (KaTAvVONon KoL TapOywyr YPATToU Kol
npodoplkol Adyou):
«2TNV Mpwtn avayvwon aloBavinka OtL Katavow KAAUTEPA TV ouvtaén Kal T QOaLVOUEVA
TNG TOUPKLKNG YLATL TA TOPATHPNOA UECH ATTO TN UETAPPAON TOU KELUEVOU. OUWE UOU QAVNKE
1o Bapetn Stadikaoia ad ™ Seutepn. OUCLAOTIKA, LOU APECE TIEPLOCOTEPO N SEUTEPN
avayvwon ylati Euada Kalvoupla QULVOUEVA KOl CUUUETEYa TEPLOCOTEPO oTo uadnua. Ot
oulntioeic ue Bondnoav va katavonow KHAUTEPQA TO KEIUEVO, TOUG NPWEC KAl VA ANOW OTa
TOUPKLKA Y.

And T amavtnoel Twv otNTWV OCUVAYETOL €TioNG OTL OL OUVOOEUTIKEG

Opaotnplotnteg toug €dwoav T OSuvatotnta autoékdpaong Kat aflomoinong TG
EUPNMUATIKOTNTAC TOUG:
«2TNV npwtn avayvwon Sev eixa kataAaBel méoo evlapépov NTav To KeIUEVO yLati anAwe
TO UETAPPACAUE. TN OEUTEPN UOU QAVNKE TIOAU eVSLapEpov To mOco potalouue oav Aaoi
KoL OTL xpnotuormolouue moAAég (Siec Aééelc. Mou dpeoe emionc moAvu n epyaocia ue tnv
Epapuoyn pixton yLati xpnolomoinoa TI¢ YVWOELG UOU OE CUVEPYATIA LUE TOUC CUUPOLTNTEC
UOU KAl ypaYaUE KEIUEVO XPNOLUOTIOLWVTAC TN QAVTAOIA UG,

AtileL emiong va onuelwBOel otL kataypdadnkav kat SU0 anmavtioelg polTtnTtwy oL omoiot
oe MPpwTo emninedo avapepbnkav ota odpEAN TMOU QATMOKOULOOV ATO TN HUETADPOOTIKN
Sladkaoia TG MPpWTNG avayvwong avadoplkd He TNV KOAUTEPN Katavonon tng Soung g
TOUPKLIKNAG YAwooog. QoToo0, N oxeS0V AmOKAELOTIKA £UdaoN OTLC XPrOELG KOL OTOUC KOVOVEG
NG YPOUUOTLKAG KOL TOU GUVTAKTIKOU OTEPEL ATTO TOUG aVOYVWOTEG POLTNTEC TNV KATAKTNON
pLoG StadopeTIKNC OMTLKAC TTou Ba pmopoloe va toug Bonbnost va e€otkelwBouv pe oxiuota
AOyou KaBw¢ KOl va. EVEPYOTIOLNOEL TOUG OTEPOUHEVOUG TTPWTOBOUALOG doltnTEC wBwvTAC
Touc va pAfoouv Sedopévou OTL n AoyoTexvia lval avoLyTtr) 0 EpUNVELEG Kal e€EpEUVNOELG
(AyaBocg k.a., 2012: 624). 3 deutepo mninedo, ol iSlol poltnTEG eoTicoav oTnV evioxuon Tng
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ETUKOWVWVLOKAG LKAVOTNTAC TOUC TIOU KOTA TNV amoyr) Toug emIteUxOnke péoa amod tn
SeuTepn avayvwon.

«Kat ue tic duo avayvwoelg katavonoa kaAutepa tn doun tn¢ ToUpkLknG yYAwooag. H mpwtn
avayvwon ue Bondnoe otn ouvraén evw n Seutepn NTav mLo evolapEpovoa Kal KataAaBa
TTWC VA XPNOLUOTOLW OTNV TTPAEN KATIOLO (POULVOUEVAY.

Zupnepacpata

H mapouoca epyacia 6ev mpowBel éva mpotumo povtéAo SlaokaAiag Tou AOYoTEXVLKOU
KELWEVOU, Ta Tapadelypata eEAANOU o€ aUTO TO Mimedo UMOpoUV va TOAAATAQCLOACTOUV
oUUdwWvVA HE TNV LOLALTEPOTNTO TOU £KAOTOTE paBnolakol meplBailovtoc. KUplog otoxog
elval n Slepelivnon twv avaykwv Twv eAAnvodwvwv doltntwv Tou TUAUATOS BaAKkavikwy
JAaBlkwv Kot AvatoAlkwv Imoudwv w¢ €L8IKAG HaBONOoLOKAG OUAdAC LE OUYKEKPLUEVEG
SuokoAieg otnV eKUABNON TNG TOUPKLKAG LECA ATTIO TNV EVEPYO CUUUETOXN TOUC O€ SLOOKTLKEG
TIPAKTIKEC OL OTOLEG TOUC KABLOTOUV OUVOLOHOPDWTEC CUVEMWC Kol OELOAOYNTEG TNG
S16akTIknC mpaéng. Qotoco, n availuon Twv anoPewv Twv ¢oltnTwv adevog avadelkvUel
ouyKeKkpluéva Sibaktikad odéAn adetépou pmopel va cupPalel otn Sapdpdwon evog
mAatoiou avatpododotnong Twv UTIAPXOUCWV SLOAKTIKWY TIPAKTIKWY oTn dtdaokaAia g
TOUPKIKNAC WG ££vNG YAwooOG.

Av 1o {nTtoupevo otn SddaokaAila TNG TOUPKIKAG YAwooag oto eAANVIKO MavemioTt Lo
elval n otadlokn avamtuén NG EMIKOWVWVIOKAG LKAVOTNTAC TwV ¢OoLtNTwV HECA Ao TNV
emadn Toug HE €va eupl PACHA ETUKOWVWVIAKWY KEMEVWY, amo T ouykplon 6uo
S10POPETIKWY SLEAKTIKWYV TIPAKTIKWY OVAYVWON G TOU AOYOTEXVIKOU KELEVOU OTO AALCLO TNG
napoloag epyaciog, SLamoTwVETAL OTL TPAKTIKEG TTOU TtepLlopilovTal oTNV avATTuEn Kot Tov
ouUVOUOOMO HMOVO TNG YPOAMUMUATIKAG LKOVOTNTAG KOl TNG WKAVOTNTAG TMopaywyng Adyou
TIAPEXOUV EAAXLOTEG EVKALPLEG YLaL TNV KATAKTNON TNG KPLTLKNA G LKAVOTNTAG TOUG.

Evw ermuBeBatwvetal n SuvatdtnTa TwV AOYOTEXVIKWY KELUEVWVY VA AELTOUPYNCGOUV WG
€pYaAeio ekLAONONG TNG TOUPKIKNAG YAWOOOG KAl avATTUENG SLATIOALTLIOMLKAG LKOVOTNTOG ATtO
TI{ QTAVINCELS TwV doltnTwV TPOKUTITEL OTL N SldaokaAia Tou AOYOTEXVIKOU KELUEVOU
napoucotalel meplocotepa odpEAn otav anoteAel epgBLopa yla SpaoTtnpLOTNTEG MPOCWTTLKAG
avamntuéng oL omoleg Tautdxpova a&LomoLloUV TTOAU UECLKEG - TIOAUOPDLKEG KELUEVLKEG TINYEG.
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