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Teaching a Second or a Foreign Language to Middle

School Students with ADHD: Modern Greek Taught
as in the USA as an Example

Alex Colombos
CRC, MA, MPS, MA Ed, Certified Social Studies (History) Teacher-Greek Studies Teacher-
Certified Rehabilitation Counselor

Abstract

A literature review was conducted in order to explore the international bibliography on middle
school students with ADHD (Attention Deficit & Hyperactivity Disorder) who learn a second or
foreign language. In this case, the target language will be Modern Greek (GSL or Greek as a
Second Language), but it can be used as an example for learning any second or foreign language,
especially English that is ESL (English as a Second Language), since the student population here
is English-speaking. In particular, the student population discussed in this paper is Greek-
Americans of first and second or even third generation whose primary language is English.
Professional knowledge of both English and Greek languages and deep understanding of the
linguistic, cultural and pedagogical aspects of using both languages in the teaching praxis are
required for the teacher to demonstrate effectively when teaching this particular student
population. The study focused on the unique challenges of Modern Greek, especially in
parochial Greek Schools and their day and mostly afterschool programs. The study took into
consideration students who were both Greek and non-Greek descent, but most of them of
Greek dissent. The challenge for students with ADHD who are in the middle school is that they
enter puberty and at the same time they need to learn a hard language with a different alphabet
than their first language, English. Those of Greek dissent often receive a lot of pressure from
their demanding and over-protective Greek-American family and at the same time they get very
frustrated and tired after a long day in the public school (afterschool) or after dealing with the
demanding standardized test-oriented American curriculum, which is an issue for every Middle
School student, so it is even worse for the student with low attention span, impulse-control
deficit and hyperactivity.

Keywords: ADHD, Middle School, Greek Education, Afterschool, Modern Greek, ESL, GSL.

What is ADHD?
ADHD (Attention Deficit & Hyperactivity Disorder) is listed in DSM IV-TR as Attention Deficit and
Disruptive Behavior Disorders which are part of developmental disorders that are usually
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diagnosed in childhood but can also continue to manifest themselves in adulthood and for life
(APA, 2000 — ERIC, 1998). ADHD has two types: 1) inattention; 2) and hyperactivity-impulsivity
(APA, 2000) and one may be diagnosed with either the one or the other. Some of the signs of
either type have causing impairment have to be present before the age of 7 and may occur in
at least two settings (e.g. home and school). Also impairment in social, academic, and
occupational life has to be clinically evidenced and clearly unrelated to other Pervasive
Developmental Disorder or any other mental disorder (e.g. psychotic, personality disorder, etc.)
(APA, 2000).

At least six (6) symptoms of inattention may appear for the first type that persist for at least
6 month, such as failure to stick to detail, difficulty focusing on tasks and activities, failure to
listen or respond, failure to follow instructions, difficulty organizing tasks, often avoiding or
disliking tasks that require certain mental effort (e.g. homework), easily getting distracted by
the environment or being too often forgetful in daily activities. For the second type (impulsivity
and hyperactivity), six (6) of the following signs of hyperactivity and impulsivity may occur for
at least six months. Symptoms of hyperactivity may include: fidgeting, leaving seat in classroom,
running about or climbing up to inappropriate situation or as it happens to adolescents and
adults, may appear restlessness and inappropriate subjective feelings (APA, 2000). Impulsivity
symptoms may include: answering before questions are competed, often cannot wait turn, or
often interrupting or intruding on others (e.g. games, conversations, etc.) (APA, 2000). National
studies report that among parents of children age 6-13 years who have an emotional
disturbance, 65% report their children also have ADHD. Studies supported by the Department
of Education suggest genetic predisposition, as parents of 28% of children with learning
disabilities report their children also have ADHD (US Dep. Of Ed., 2006).

Middle School Students with ADHD

It is not an accident that the most conservative studies estimate a percentage of students with
ADD/ADHD to be at least 3% to 5% (ERIC, 1998). Smith (n.d.) supported that “as students grow
older and reach middle school, they exhibit less activity than younger children with
ADHD"....“may begin to decrease and develop into symptoms older adolescents and adults face,
such as poor self-esteem, difficulty in relationships, and problems with drugs and/or alcohol)”
(p. 1). However, in an empirical study of students, including preschoolers and eighth-graders,
Hill (2011) concluded that those of them having ADHD are more likely to display aggressiveness
and defiance then students without ADHD. Hill (2011) didn’t make any distinction between
preschoolers, first-graders, and eighth-graders either in the results or in the
discussion/summary section. As having experience myself teaching both preschoolers and eight
graders with ADHD, | agree that they both display aggressiveness and defiance, with more
aggressiveness and defiance exhibited with eight graders.

The Double Challenge: Middle School students with ADHD who learn a second or foreign
language (i.e. Modern Greek)

The first Greeks arrived in the US in Florida in 1768 building a community f 400 people, the New
Smyrna (SAE, 2007-2012). In a census of 1980, there were almost 1 million Greeks in the US
recorded or precisely 959.856 (SAE, 2007-2012). Modern Greek is taught in US and especially
in New York were many Greeks live in three types of programs: a) as a foreign language in public
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schools, where only language skills are taught with some elements of literature and history only
for the most advanced classes; b) Greek parochial day schools, which function the same way
with other private schools, but Modern Greek is taught, often in place of Spanish or as an
additional foreign language with one 45-minute period every day; c) Afterschool Programs,
which may run i) everyday; or Il) most of them twice a week, and; d) the Saturday Programs,
which run every Saturday from early in the morning to early in the afternoon.

Some afterschool Greek programs belong to partnership associations, networks, and
communities so that quality assurance and effective treatment of various problems and needs
may be enabled and facilitated as well as consumers may get easily networked with afterschool
programs. However, many are missing from the list of such programs, such as the New York
City Guide of the Partnership for Afterschool Education (PASE, n.d.). Day and Evening Parochial
schools combine Modern Greek language with Greek history (ancient, byzantine, modern
Greek), mythology, religion (Greek Orthodox Christian tradition/culture & the Bible), Greek
geography, Greek customs, Greek drama, poem recitation and artistic activities for various
festivities and holidays, Byzantine Music/Chant, Greek music and dance. Students in New York
public schools and charter schools affiliated with the New York City Department of Education
follow the New York City Department of Education standards for assessing Modern Greek, such
the Regents Exams held by the Greek Orthodox Archdiocese and overseen by the NYC Dep. Of
Ed (Makedon, 2007).

Accommodations are offered for students with special needs, including ADHD, such as extra
time (Makedon, 2007). Also in public schools were Greek is taught, support and
accommodations are provided (NYS Dept. Of Ed, 1992). The Office of Special Education of the
NYS Department of Education (1992) did not make a clear distinction in the 90s between
emotionally disturbed and ADHD, but included accommodations in this categories, such as extra
time for taking a test and it also described a certain system of getting the child identified and
the interventions in a Greek version for parents who do not speak English. Assessment of
Modern Greek as a Second Language similar to the Regents is also provided in Australia with
accommodations for students with special needs, including ADHD (NYS Dep. Of Ed, 1992;
Evangelinou-Yiannaki & O’Donoghue, 2011; Thomson, 1997).

The teachers usually are of three types: teachers sent from Greece, in particular, form the
Greek Ministry of Education, after they pass the English language exams and are motivated to
migrate to other countries to teach Greek as they are paid both by the Greek government and
the local Greek Orthodox church. Most of the Greek parochial schools are run by the Greek
Orthodox Church. Some Greek education program organization occurs in Australia, as
well. Bringing teachers from Greece is called “The second Teacher Greece Scheme”
(Evangelinou-Yiannaki & O’Donoghue, 2011). This type of Greek Education teacher has three
stages of adaptation and rearrangement to the new environment after migrating from Greece
to the New World: 1) idealism, 2) conflict, and 3) cooperation. First, they come with aspirations
and visions as well as teaching styles, methods, mentalities, and lifestyles that may not be
competent o those in the new country. They come in conflict and they often may get
disappointed or even return back to Greece. However, many of them are able to rearrange
themselves and cooperate. One of the greatest challenges they face is dealing with emotional
disturbance in children adolescents and especially ADHD (Evangelinou-Yiannaki & O’Donoghue,
2011).
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The other two types of teachers are those who are hired in US and are qualified or licensed
teachers and the other is those who are not trained as teachers and they are hired with just a
High School education and the credential of being native speakers of Modern Greek, though
some of them do not even have those two qualifications! Many of them also become Principals
depending on their connections with the community. Those problems in Greek-American
parochial education are often attributed to underfunding (Zoupaniotis, 2012).

Many teachers who come from Greece do not speak English properly, they do not have
enough education courses, they are hardly prepared, sometimes not even familiar with special
education, and they just master the target subject they teach that is Greek (Kalyva, 2008), but
they are not familiar with American or Australian society as it also happens in Australia, and
they do not understand their students who are raised outside Greece and their primary
language is English (Evangelinou-Yiannaki, & O’Donoghue, 2011). They are also not trained in
teaching Greek as a second language, but just as a native language. They also lack knowledge
of all the other Greek subjects that go beyond Modern Greek language. Those teachers who
are trained in US or Australia, may be licensed/certified by a state (e.g. NY), but they may not
be trained to cover all Greek subjects or deal with special education students. The last category
for teachers are not prepared at all and they rather tend to totally ignore and neglect servicing
the needs of a child with special needs or just may not be able to identify them or they may not
believe in special education, psychology, counseling or other areas of education and academic
services (Papadopoulos, 2009).

Students with ADHD may be thought by the Greek parochial school staff or their parents are
just being “too hyper,” having a low conduct or morality or, especially for middle school
students, as being average out-of-control teens and they may be very concerned about
medication side effects, as they are very protective of their children and for a good reason,
especially when it gets to medication (Papadopoulos, 2009). Inclusion in Greece is very limited
usually to agencies rather than general education and for special education there are special
schools (Kalyva, 2008; Spyridakis, 1981). Also, in Cyprus, inclusion is not really well established
and expanded and it is rather closer to the Greek model with some better organization and
funding, though (Spyridakis, 1981). Some teachers or Principals may think the student’s
behavior may relate to his/her family or upbringing or being just a “phase” of their
developmental stage. Kalyva (2008) reports that in Greece, lack of general education teacher’s
knowledge of child psychology and special education lead to students’ being labeled “naughty”,
“brat”, “spoiled” and so on (Kalyva, 2008). Many Greeks in Greece and Cyprus may think that
way and many of the parents of school staff that come from those countries may bring their
mentality to the states.

Studies show that Greeks, just like many Asian cultures, especially those of low education and
agrarian values (e.g. immigrants who came to the states before the 70s) may resist
psychological, counseling or special education intervention as they consider them stigmatizing
(Papadopoulos, 2009). Many Greek parents, especially those of first generation (who came
from Greece or Cyprus, which is of Greek origins, language, and culture) may feel ashamed to
disclose information about their children’s special education status or may even deny this status
of their child (Sprydakis, 1981). They feel that sensitive personal data may spread in the Greek
community, especially if it is small. Greek-American communities are run by the Church so
many parents may see their child’s exceptionality through religious lenses and avoid any other
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context or intervention (Spyridakis, 1981). They may not resist or reject services within the
public school system, but they may not accept any outside it (Papadopoulos, 2009).

The Greek Orthodox Church of America and its office of Greek education provide annual staff
development training in many different teaching, classroom management, and special
education skills, including ADHD, but the focus is still on the Greek language education and the
American curriculum (like the one of the public schools) (Makedon, 2007). It also depends on
the Principals’ initiative to send their teachers to those training seminars. Also, every summer,
the Greek Orthodox Archdiocesan Office of Education sends teachers to Cyprus for training
(Makedon, 2007). Interventions in the parochial school and especially in the small afterschool
program, but even in the public school system (e.g. NYS in the 90s) may are limited only in
disciplinary actions, penalizing student with extra assignments, or by affecting grades or conduct
remarks on report (NYS Dept. of Ed, 1992 - Zoupaniotis, 2012).

Modern Greek is a difficult language, with many archaic structures and affinities with ancient
Greek, with different pronunciation and a different alphabet than English (Evangelinou-
Yiannaki, & O’Donoghue, 2011). It requires a certain amount of focus and mental effort, a lot
of time and practice, especially if it is an afterschool or Saturday school program. For any child
that would be hard, so one may imagine how it hard would be for a student with ADHD. If we
add the rest of the Greek parochial curriculum, then we get the picture. As a result, the most
crucial challenge for the Modern Greek teacher working with students is motivation. The
picture gets even gloomier and more chaotic if we now also add other negative factors and
misconceptions, such as: the underfunding and the lack of appropriate teachers and Principals
or the tendency of many parents to see afterschool programs as places for babysitting,
somewhere they can leave their kids when they are at work or the ignorance of many parents
and community leaders whose goals for Greek education are more emotional and stem from
nostalgia for the “Old Country” rather than genuine academic goals. Also, more and more
unmotivated and at-risk students of non-Greek origin enter Greek schools not because they
want to learn Greek, but because their parents place there for a better and safer future beyond
the risks they face in various public schools, usually in ghettos or unsafe neighborhoods
(Zoupaniotis, 2012). All these factors make the school lives of students with ADHD even
harder. Thus, learning Greek is a double challenge for the student with ADHD and the teacher,
both academic and behavioral.

Teachers’ Interventions for Success with Middle School Students who learn a Second or
Foreign Language (i.e. Modern Greek)

Some basic behavioral and classroom management interventions for Middle School students
with ADHD are the following in terms of attention and selection: stay alert, ignore distractions,
concentrate at the right time, plan and control impulses, and adjust their pace and control
activity (Lanir, 2011).

Modifications in the classroom in order to accommodate students with ADHD may include
some efforts from the teacher: remember names quickly and keep in mind some information
about your students; be in class well ahead of your students; have small exercises ready as
students enter. Also, ensure they go towards their class grade; start promptly with attendance;
try to be well-organized with lesson plans, handouts, homework and student files; mark the
initials on the board of those who are late, misbehave, forget materials. If they behave well,
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then erase their initials, but still note down that they were late, etc. Also, keep clear
documentation of completed work, homework handed in, absences, tardiness etc. Finally,
ensure your students know that you keep this checklist up-to-date and keep exercises,
assighments, within a time limit with clear instructions and grading methods (Lanir,
2011). Choose together six to eight of the most important classroom rules. Some of them can
be the following: post those chosen, explain why and present the consequences for breaking
them. Then give a copy to each student to sign that they are in agreement. Frequently review
and keep the list of rules in view and refer to them if necessary. Make sure chosen expectations
and consequences are fair, consistent and clear. Have a strong, structured, consistent and,
therefore, predictable classroom routine. Also, continually reinforce acceptable and
unacceptable behavior by: praising and rewarding good work and behavior (Lanir, 2011).

Utilizing collaborative learning may really help as we make a positive use of students’
tendency to side-talk and being oversensitive to external stimuli to which they attach. We
accomplish this by having these students in peer groups acting as leaders, facilitators or, in other
words, role models to encourage on task behavior. Important is also to relentlessly following
through with rules, consequences, praise and rewards (Lanir, 2011). Also, connecting to
students, empathizing and developing a healthy rapport with the student and the parents are
really crucial. Colleagues can help too, if they know some important information about the
child’s history and needs (Lanir, 2011).

The US Department of Education (2006) suggests some useful strategies for academic
interventions when teaching language skills. For silent reading, establish a fixed time each day
for silent-reading, follow-along reading. Ask the child to read a story silently while listening to
other students or the teacher read the story aloud to the entire class. As Turketi (2010) put it,
“an ADHD student is thus a socially impulsive person “(p 2). Collaborative learning can help in
the form of partner reading activities in groups or pairs (US Department of Education, 2006).

Also, creative and artistic activities can turn student’s impulsivity and hyperactivity into
something positive. All this excessive energy that the student with ADHD may have can be
utilized in doing something meaningful. So when we have a student with ADHD who wants to
leave his or her seat, we can encourage him or her to do so in order to create, let’s say,
storyboards, where pages of stories are posted on boards with attractive colorful illustrations
(US Department of Education, 2006). Essays of students can be displayed on holidays and
various community activities as those are very dominant in the annual Greek school calendar. In
storytelling, the child can retell a story and express him/herself (US Department of Education,
2006). That can be used in mythology, history, or practicing oral Modern Greek/conversation
skills. Playacting can be easily used in Greek drama education and poem recitation which are
extremely important and often used in holiday school events and activities (US Department of
Education, 2006). Spelling and vocabulary activities can include “hard-to-read” sight-vocabulary
words from the word bank that is a set of pieces of color paper on board with words and their
meaning on the back can be used for hard Greek vocabulary and terminology for various Greek
subjects (US Department of Education, 2006; Turketi, 2010). Also, Greek music and dance can
help the fidgeting child positively use all its excessive energy bursts and socialize for both fun
and learning.

Time management accommodations can be provided in a diverse classroom of different
grades and language groups being in the same classroom as often happens in the Greek school,
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where students may be few and each one with his or her own needs and different level of
language (US Dep of Ed, 2006). Then, using independent tutoring strategies can help address
time accommodation needs for students with ADHD. However, more than one teacher may be
needed in the classroom.

Assistive technology recommended by the US Dept. Of Ed. (2006) may be the case for charter
schools and public schools that are well funded, but may not be the case for underfunded Greek
parochial schools which are the vast majority of US Greek education programs, run by the
Church, whose least concern and least recipient of funds seems to be the Greek school
(Zoupaniotis, 2012). In a small classroom of 5-10 students, | would suggest handy alternative to
assistive technology, such as teacher’s own ipad, ipod or laptop, though Principal’s approval to
such “unorthodox” practices may be an issue.

An interesting proposal for creative interdisciplinary Greek curriculum that draws a lot from
community affairs and students’ cultural experiences based on multicultural learning comes
from a kind of old source as written in 1975, but still extremely fresh and creative: ideas for the
classroom, such as lesson plans on the history of Greek-American immigration, Greek
communities, mementos, photographs, and stories from grandparents. Thus, making the
student with ADHD involved in a family and personal project, you make him or her less bored,
the lesson less “book-smart” styled and more concrete and fun. Thus, the student feels more
connected and his or her energy bursts and fidgeting are channeled in positive and healthy
kinesthetic ways while inattention and trouble remembering or focusing are addressed by
making stronger emotionally, spiritually, and culturally enhanced associations in a concrete
multicultural and whole-person perspective. This project reported success with both Greek and
non-Greek students who equally found it an interesting multicultural and academically,
culturally and spiritually enriched experience that left its positive and rewarding mark in those
students’ lives (FSU, 1975).

Conclusion

In conclusion, as it is already said, while motivation of tired and exhausted students who come
to the afterschool program after the public school to learn a whole different universe of
demanding and exotic curriculum, the Greek curriculum is a great source of motivation
strategies and community activities, as the Greek school calendar is overloaded with national
and religious holidays that require a long array of school events, concerts, community activities,
and religious services that may connect families, school, communities, local Greek-American
associations and local parishes in a very interactive, lively, vivid network of cultural, academic,
and spiritual support. For a Greek-speaking student who learns ESL, English may not sound as
exotic as Greek may sound in the USA, since we live in the age of globalization and the Web.
That may apply even in the Greek province. However, language is intertwined with culture and
certain aspects of cultural experience that cannot be experienced online could still be viewed
as exotic and challenging especially for a student with ADHD-ADD Type who has difficulty
concentrating. The same strategies, methodologies, materials and resources can be used of
learning any second or foreign language including. Especially, when the students are Greek,
then we are talking about the same linguistic interaction but in reverse! Even for the non-Greek
student with ADHD, whether the student is an ESL non-Greek or a GSL non-Greek, finding a new
community, a new support system and learning something stimulating and academically
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demanding may give them a sense of purpose, sense of self-esteem and pride overcoming
disability limitations. They may also get a sense of equality sharing a type of “white” culture
which however is also a minority culture at the same time, far different from the “dead male
white Greek culture” that is often portrayed in the mainstream learning arena and trace
affinities between their own culture and other cultures, such as the Greek one. Thus, both
unmotivated students and parents who may have thought of the underfunded Greek classroom
as a babysitting place or equivalent to chores or “busy work” chores, may use it in an effective
way that for a student with ADHD and developmental challenges such as those of the Middle
School may become actually a positive experience that enriches the student’s academic
strengths and builds social, community, and spiritual roles and identities with some
collaboration and effort by the teacher and the school community, as the literature suggested
above.
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Abstract

The present study endeavors to assess the impact of orientation and mobility curriculum
associated with special education for visually impaired students in Pakistan. This study aims to
scrutinize whether the present special education curriculum for visually impaired children would
be considered effective without the involvement of orientation and mobility curriculum or not.
A gquestionnaire consisting of 10 items was developed for data collection. The sample of the study
consisted of 110 visually impaired students among public and private visually impaired institutes
in Lahore, Pakistan, according to the table of (Kerjice & Morgan, 1970). Among the participants,
67 were boys and 43 were girls, age ranged from 5 to 20 years, and they were from starters to
6t grade levels. The present study approves that the visually impaired students can be promoted
from the certain nurturing situation, when they have least educational or psychological
hindrances. The study indicates that the visually impaired students can actively perform their
essential part in presenting excellent educational achievement based on orientation and mobility
curriculum for the visually impaired children., However, some hazards incidents have depressed
the whole contribution of this relegated class of students from their basic opportunity of
Education.

Keywords: Curriculum, Visually Impaired Students, Orientation, Academic Achievement.

Introduction

Visually impaired students should be equipped with essential, needed and technology based skills
for empowering them to apply easy and technology bases approaches for getting desired
information during their study and daily practices. Moreover, it is extremely significant for
visually impaired students, including those who have related infirmities, that require orientation
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and mobility (O&M) amenities, to get appropriate coaching in orientation and mobility as soon
as conceivable (Lagrow, 1994).

Offering required orientation and mobility services to visually impaired students at the
suitable time can enhance the probability that they can take part evocatively in a range of sectors.
It can be helpful in their teaching and training, including nonacademic, academic, and extramural
activities and practices. Once these students are no longer in their academic institutions, their
exercise and practice of attaining orientation and mobility expertise must increase their
efficiency of moving around self-sufficiently in a range of academic, professional, and communal
settings significantly. These assistances should also develop the capability of visually impaired
children for getting jobs, retaining their professions, and taking part more completely in
community and family life (Ahmed, Khan, & Nasem, 2011).

A visually impaired student's requirement for orientation and mobility facilities and the apt
technique or approaches are essential for consideration. The attainment of mandatory skills must
be measured. It would be proficient commonly via an assessment of motor capabilities,
visualization and expansive position and that must be conducted as early as possible (Farooq,
2012). Fazzi and Petersmey (2001), stated that this (Orientation and Mobility) is especially
significant since respective associations and parents representing the comforts and welfares of
visually impaired children have reported that these children are not acquiring suitable orientation
and mobility services and those applicable evaluations of their necessities for these facilities are
not being steered. In order to execute the above matter, the consequences of all valuations
managed to the child, including those directed to control the child's academic demands
subsequent to one or more debility other than visual impairment, must be measured as the
student's IEP is advanced (Fazzi & Petersmey, 2001).

The target of this examination is to evaluate the effect of orientation and mobility
curriculum with regard to the special education for visually impaired children across the private
and publicinstitutions of Lahore. Orientation and mobility curriculum offers a dynamic procedure
to visually impaired children, who in any way holds a disability to learn something new in his/her
academic sphere. This is a determined reality that the condition of Pakistan is one of those
countries, which do possess a defined academic infrastructure for visually impaired students.
However, it is not completely advanced yet for blind or visually impaired students. Through
orientation and mobility curriculum, the education and applied learning of visually impaired
children can be a significant article on the education and if this aspect is ignored by the particular
management and control, it will be a very biased and harsh action (Khan & Behlol, 2014).

Objectives of the Study
This Study Aims
1. To assess the impact of orientation and mobility curriculum associated with special
education for visually impaired students in Pakistan.
2. To identify whether the present special education curriculum for visually impaired children
would be considered effective operative and functional without the involvement of
orientation and mobility curriculum or not?
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Literature Review

According to Fatema (2013), this fact is a dilemma for the visually impaired children who are
living in corners of Pakistan. The incapacity changes the mode, visually disabled children get
information regarding the world around them and restricts scenarios to get educated by
observation of visual orientation and mobility components in the special education curriculum.
It is proven that special education is a system of learning enclosed by the control of system and
defined mechanism, predominantly delineated to access the academic demands of visually
impaired children (Fatema, 2013).

In the book, “Orientation and Mobility: Techniques for Independence”, Lagrow has
highlighted the status of special education for all those students who by any means are suffering
from any sort of physical weakness (Lagrow, 1994). It is a fact that special education is the part
of recognized system of learning and it should be given equal significance. But the situation of
special education for the children with visually impaired problems is quite dreadful in big cities
of Pakistan (Ali, 2008). The term special education means that in learning. With regard to these
special students, the same exceptional services like orientation and mobility curriculum
accompanied by special behavior and preliminary tactics are implemented to facilitate the
visually impaired children to feel fitting under the banner of overall prescribed curriculum
(Lagrow, 1994).

In Pakistan, the condition of visually impaired children is fairly stern regarding the present
curriculum of the education with reference to orientation and mobility. Specifically, the syllabus
is planned to educate visually impaired students. In this concern, an operational feature of this
curriculum that is correspondingly significant for the special education of the visually impaired
children is an orientation and mobility curriculum (Stuen, et al., 2000).

Orientation and Mobility Curriculum

Orientation or mobility curriculum is an acknowledged procedure in which both learners and
instructors aim to determine a jointly friendly policy of educating visually impaired students. In
this regard, the student-teacher interaction can be the necessity of sustenance to cope with their
individual inadequacies as well as with the demands of the visually impaired student. It is rather
disheartening to highlight that the development of orientation and mobility curriculum is
typically ignored by the contemporary Pakistani program of special education outlined for
visually impaired students. The orientation should be an insistent process, in which the
corresponding teachers and educators can learn to recognize the visually impaired student as an
unusual individual (Hill & Ponder, 1976).

Additionally, it is also a reality that in the cultured zone of the Pakistani community, the
demand for special education is perceived as a righteous cause of coaching, reintegration and
concerned support policies for all the students with special needs, particularly children with
visual deficiency. In this concern, the contemporary special educational system reveals some
merits and certain failings too (Stuen, et al., 2000).

Special Education for Visually Impaired in Pakistan

The mechanism of special education in Pakistan for visually impaired children has been blamed
for strengthening and supporting the current instable communal planning since quite a few
visually impaired learners from the civic sector academic institutions move up the position of
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social mobility. In this region, special education is supposed to be a regional or regional duty and
has been reorganized to constituency levels in accordance with the current devolution strategy.
Presently, there are two educational mechanisms that are currently present for the students with
any corporeal incapacity, including visual impairment; regular and normal education and special
schooling (Yasmin, Minto, & Khan, 2010).

The special instruction system covers both institutional and residential aid. Furthermore,
the special training and learning of children with sight deficiency is presented through a linkage
of more than sixty (60) institutes for the students with visual impairment managed by the
regional and central administrations, and several NGOs. Throughout the preceding years, one of
the Pakistani provinces, the Punjab, has initiated to launch more than one hundred institutes,
especially assigned to the students with sight issues (Ahmed, Khan, & Nasem, 2011).

In special education for the visually impaired children, the importance and role of
orientation and mobility curriculum cannot be ignored. The idea of comprehensive and practical
learning based on orientation and mobility aid for visually impaired students, is quite new in
Pakistan. Further, the students with the visual issue can feel the effect of orientation and mobility
curriculum in their routine life (Fatema, 2013)

The present study is based on the theoretical framework of “Orientation & Mobility
Model”, to fill the literature gap in Pakistani context, where the curriculum for visually impaired
students is not quite different from normal sighted students. It is a concept that pursues to
explain the orientation and mobility practice in the sphere of special education with reference to
visually impaired children. This model or theory presents groundwork to the theme in the debate.
The Orientation & Mobility Model discusses the tangible communication and interaction
mechanism to instruct orientation and mobility in the sector of mobility education. This theory
or model instructs and guides the ways, how visually impaired children can be mobile and
practical in their routine lives (Fowler, 1997). The orientation and mobility model of COMS/OMA
(Certified Orientation Mobility Specialist) and (Orientation and Mobility Assistant) has been
implemented for the research work. According to this model COMS and OMA perform as a unit
with a view to present quality services to the visually impaired children. With a view to assist
launch a quality OMA policy, it is suggested that new OMAs be administered by COMS who are
equipped with minimum two years of educational experience. If an administering COMS leaves
a continuing OMA plan, the COMS recruited to substitute the supervisor require not to have
previous teaching experience; however, it should get the competencies demanded for oversee
OMAs (Hill & Ponder, 1976). This model fills the literature gap especially for Pakistan context,
where the scholar has chosen the visually impaired respondents from Lahore city, to make them
more independent through the usage of this model as essential part of their curriculum for both
the learners and the instructors. As there are some other negatively affecting factors for instance
lack of resources and funds, which are still in the form of controversial debate.

Methodology

This research is descriptive and quantitative in nature. A questionnaire was developed by the
researcher, using content validity. A sample of 110 visually impaired children from public and
private institutions of Lahore city in Pakistan was selected as convenient sampling. This
population of Lahore is selected to see the effect of orientation and mobility as a compulsory
object of the curriculum for visually impaired students. The sample size was determined

16



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 6 No. 1, 2018, E-ISSN: 2308-0876 © 2018 KWP

according to the sampling table of Kerjice & Morgan (1970) as (n=110) from public and private
institutes of visually impaired children Lahore city, Pakistan. 110 boys and girls, aged 05-20 years
were selected for age, gender and educational level. Descriptive statistical techniques such as
means, frequencies and percentages were used to analyze the data. Data was analyzed through
SPSS (Statistical Packages for Social Sciences).

Data Analysis & Findings
Reliability Analysis
Cronbach's Alpha N of Items
0.711 10

The Cronbach Alpha for the questionnaire was 0.7, which means a good scale for reliability. The
reliability scale for the questionnaire used as the instrument for the current research study was
0.711 for 13 items-scales. The reliability was on a satisfactory level of the research instrument,
hence, endorsing that the response rate collected through this instrument would carry a high
validity.

Frequency Analysis
After the data was collected, it is analyzed by calculating the frequency scores.

Table 1. Frequencies showing the age of students

Frequency Percent
Valid 0-5 20 10.0
6-10 40 52.0
10-15 29 26.0
15-20 21 12.0
Total 110 100.0

This table shows that 20 students with age (in years) of 0-5, 40 among 6-10, 29 among 10-15,
and 21 among 15-20.

Table 2. Frequencies showing the gender of students

Frequency Percent
Valid Male 67 76.0
Female 43 24.0
Total 110 100.0

This table shows that 67 male and 43 female students participated.
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Table 3. Frequencies showing the education level of students

Frequency Percent
Valid Starters 31 24.0
Grade 1-3 44 42.0
Grade 4-6 35 34.0
Total 110 100.0

This table shows students were 31 in the starter grade, 44 for grade 1-3, and 35 for the grades
of 4-6.

Descriptive Analysis
N Mean Std. Deviation

Active members 110 1.9600 1.00934
Stud'ent§ feel change after 110 2.7800 1.14802
application

Special school suits the children 110 2.6400 1.30556
Educators plan their teachings 110 3.5400 1.28110
Con5|ster?t with the requirement of 110 3.9200 1.08496
the learning

Educators professionally dexterous 110 3.9200 1.08496
Do the trainers practice 110 3.7000 1.28174
communication

Instructors guide to practically 110 4.0600 116776
perform

Chlldren' experience any change in 110 3.8400 126749
academic

Students .and parents satisfied with 110 2.9800 131692
the practical approach

Valid N (list wise) 110

Results of the Study

Virtually 85% of the partakers in the interviewing session approved that learners with visual
issues have developed a great sense of an active and practical approach while being learnt by
orientation and mobility curriculum. 65% agreed, whereas 15 % were in sturdy agreement in
reaction to the item-scale inquired. Among the participants, 65 % visually impaired students had
the view that with the help of orientation and mobility curriculum, they have been able to grasp
the most educational stuff with clarity and comprehensiveness. The impact of orientation and
mobility technique of education has influenced a lot on their learning speed and overall
education and academic performance.

This is the preview of standard communal attitude as in Pakistani society, there are only
quite a few job openings for special candidates particularly those who have sight issues. Through
guestioning, it has been observed that most of the students felt quite tricky and intricate to
follow the instructive measures of orientation and mobility curriculum, but later on through
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constant practice and substantial application of those techniques, they actually realized its effect
and impact on their educational performance and academic accomplishments.

About 50 percent visually impaired students revealed that owing to their visual incapacity,
they used to suffer inferiority complex among their sighted siblings, but with the practical and
functional approach of orientation and mobility measures, the routine life became more easy
and practical for them and they felt a considerable change in their educational sphere of life. 30%
visually impaired students asserted that it took them a lot of time to learn and get adjusted in
accordance with the orientation and mobility curriculum and resultantly. They felt delayed to
present substantial outcomes in the field of academic accomplishment.

It has been observed that more than 85 % parents, teachers and concerned students
experienced that the practice of orientation and mobility curriculum in special schools is the best
for the visually impaired children since there are assured provisions in special institutes for their
incapacity. 40% visually impaired children agreed with the statement that their respective
instructors plan and arrange their academic lessons according to the demands of their infirmity
in the light of orientation and mobility course.

15% of the children still responded that they feel difficulty while academically performing
according to orientation and mobility curriculum. In this case mainstream of the students around
55% did agree to the planned lessons arranged by their instructors. On the contrary, while
responding to the other question, 50% of the parents and 70% of the instructors discovered that
the existing curriculum is quite consistent with the capabilities of all the children, though it
demands some enhancements. Further, 90% educators declared that they were fairly expert in
handling children with visual weakening. In contrast, 70% visually impaired children replied in
positive sanctioning the declarations of teachers and parents.

90% instructors shared that they practiced a range of orientation and mobility techniques
to interconnect with the visually impaired students with a view to make the lecture and lesson
comprehensive. Almost 50% parents responded that their visually weakened children are
instructed how to perform at home with this infirmity and by doing so, they have proved
themselves to thrive in the academic field as well. 80% of the young learners declared that they
did not experience issues while noting down the notes and moving around in the class and each
time, the educators helped them when they were confronted with any problem.

52% of the visually impaired children asserted that there should be more practical
transformation in the current structure of orientation and mobility curriculum. While answering
concerned questions as mentioned about the impact and influence of the orientation and
mobility curriculum in the special education; almost every student, teacher and parent
ascertained with fluctuated ratio that the effect of orientation and mobility curriculum can be
experienced on the overall academic achievement of the visually impaired children.

Discussion

The main objectives of this research were to assess the impact of orientation and mobility
curriculum associated with special education for visually impaired students in Pakistan. With this
concern in mind, it can be suggested that visually impaired students can benefit from the
nurturing condition, when they are free from attitudinal and psychological obstacles and
socioeconomic hazards (Asch, 1989). This reality cannot be denied; though there are numerous
educational institutes that play a pivotal role in providing professional education to the students
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with visual impairment. However, the existence of certain threats deprives these special children
from their elementary privilege in terms of “Education”. These special institutions, with the active
participation of expert teachers can play a remarkable role in providing visually impaired students
with effective learning involvements.

Moreover, this research was an endeavor to describe the feelings of these students while
studying in different educational institutes. Their teachers and parents’ perceptions about this
concern, were also esteemed to apprehend the phenomenon regarding the issues faced by
visually impaired students in special schools in Pakistan. This is widely accepted that the ordinary
schools are not restricted to accommodate students with disabilities, especially those with visual
impairment, but present their substantial facilities to this community. Furthermore, it requires a
resilient political assurance to bring revolutionary changes in the curriculum of special education
for visually impaired students especially for orientation and mobility. To this aim, media can play
a significant role in supporting and cognizance this move in connection with the glitches faced by
students with the disability of visual impairment. Difficulties faced by these students must be
carefully observed for the purpose of overcoming the obstacles and improving the situation.
Necessary measures should be taken into consideration to revolutionize the current curriculum
of the special education (orientation and mobility) in Pakistan for visually impaired students; and
optimistic results can be expected for their education and curriculum in special education in
Pakistan.

Conclusion

The main target of this study was to examine and to identify the effect of orientation and mobility
curriculum of the academic failure of the visually impaired children under the banner of the
existing instructive curriculum. With this target in deliberation, it has been approved that the
visually impaired students can be promoted from the certain nurturing situation, when they have
least educational or psychological hindrances and socioeconomic threats. This truth cannot be
repudiated; although there are abundant learning institutions which are actively performing their
essential part in presenting excellent education based on orientation and mobility curriculum for
the visually impaired children. However, some hazards incidents have depressed the whole
contribution of this relegated class of students from their basic opportunity of Education. At the
same time, it has been observed that through dedicated education started on the mechanism of
orientation and mobility curriculum, a noticeable impact on the academic achievement of the
visually impaired children are achieved.
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Mpoypappa EAAnvopaBeiag «Modern Greek
Paideia» Kataypawn twv EKmatdeutikwv Avaykwv
0TO XXOAEiO «APLOTOTEANG» TOL TOPOVTO

EAévn MpiBal, KwoTtag NTivag? & KwoTtag DAéykacs

Abstract

The purpose of this study was to investigate the needs and performance of students attending
the "Aristotle" school as well as to record the views of their parents and the teachers’ training
needs. The "Aristotle" school is the only primary school in Toronto area that is recognized by the
Hellenic Republic. Our goal was to collect data would help us better understand the thoughts and
needs of the school community, in an attempt to achieve a common goal of providing the highest
quality of Greek Language Paideia. Taking into consideration the gathered needs, and the
guidelines for language acquisition described in the Common European Framework of Reference
for Languages (CEF, 2001), the Modern Greek Paideia Program was developed by professors and
researchers of the University of Western Macedonia in collaboration with the Greek Community
of Toronto. It is tailored to meet the needs and interests of students who learn Greek as a
second/foreign language in Canada, and it is a student centered, flexible language program that
promotes intercultural communication, and aims at developing multi-literacies skills, cognitive
and metacognitive language strategies, enhancing students' creativity and critical thinking skills,
and promoting bilingual awareness (by helping students make connections between English and
Greek).

Keywords: Language Program, Educational Needs, Teacher Training.

Elcaywyn

H ‘Z0yxpovn EAAnvikn Mawdeia’ (Modern Greek Paideia) amoteAel pla mpoondBeia KATAOKEUNRG
€VOG OAOKANPWHEVOU TipoypappoTog SldaokaAiag Kot eKpuddnong tng veéag €AANVIKAG WG
Seutepng/€évng yAwoooag (M2/=r), to omoio mpooeyyilel cuvbuaotikd tn SidaokaAia TG
YAwoooG Kol oTolelwv Tou €AANVIKOU TIOALTIOMOU OpPYyavVWVOVTAC TO TIEPLEXOUEVO YUPW OO
Bepatikoug dfovec. Itnpiletal oto YAwWoooSLOAKTIKO HOVIEAO «UE eotiacn otn YAWOOLKN
endpkela» (proficiency-based model) (Norford & Marzano, 2016) kot cToxeUEL OTNV LKOWVOTIOINON

1 Avaminpotpla Kadnyitpia E@appoopévng FAwocoroyiag, llavemotipo Avtikig Makedoviag/ e-mail: egriva@uowm.gr
2 KaBnyntg Mwoocoloyiag, [Mavemotiuo Avtikig Makedoviag/ e-mail: kdinas@uowm.gr
3 Exmatdeutikdg, AtevBuvig tou ZxoAeiov AplototéAng/ e-mail: kflegas@hotmail.com
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SladopononNuéEVwY Habnolakwy avaykwy Kat eviladepoviwy twv pabntwv (Tomlinson, 1999),
WOTE VA MMOpPElL va LKAVOTIOLEL OXOAKEG Hovadeg He SladopeTIKOUG eKMALSEUTIKOUC
/Hobnolakoug OTOXOUG KAl VO TIOPEXEL OTOUG EKMALSEUTIKOUC ETUAOYEC Yl SLOPOPETIKA
pnabnolaka enineda (Koutoehivn, 2007). ' autdv tov Aoyo TpoBAEPONKe Kol oxedLACTNKE N
ouvtagn evog MNpoypapupaToS 2IToUS WV MTPOCAPUOCHEVOU OTLG AVAYKEG KL TLG LOLALTEPOTNTEG TNG
ekel EAMANVIKAG Kowvotntag, aAAd Kat opyavwBnke n cuvtagn eyxelptdiwv Stdaokaliag tng véag
€AANVLKNG yLa TOUG HaBnTég kKaBwg kal BBALWV yLa Toug eKMALSEUTLKOUC.

MPOKeLWEVOU Va Elval QTOTEAECUATIK N TIPOOTIABELX AUTH, TIPLV Atd TOV OXESLOOUO TOU
KL EVTIKOU TIAKETOU, BDEWPNCALE ATMOPALTNTO VO CUYKEVTPWOOUUE EPEVVNTIKA dedopéva Ta
omola Ba pag eMETpeMaAyY va KataypdPoupe Tig LdLattepoTnTeg TNG EAANVOYAwaoong ekmaideuong
oto Topovrto tou Kavadad. 18waitepn Eéudaon §60nke otnv kataypadn Tou YAwoolkol TpodiA,
TwV evOLAdEPOVTWY KAl OVAYKWY TWV HaBNTwv Tou oXOAelou «ApLOTOTEANGC», AAAA KoL TWV
TPOOSOKLWV TWV YOVEWV OL omoiol emAéyouv va enevdlouv otnv eAAnvoyAwaoon ekmaidsuon
TWV atdLwv toug.

JKOTIOC QUTNC TNG €pyaciag €lval n OUVOTTIKA Tapouciacn TNG £PEUVOC Kol TwV
OTOTEAECUATWY TNG, TIou Slevepynbnke oto MAAlolO0 AUTAG TNG TPOOoTMABelag, aAAd Kol n
oKlaypadnon Twv Paclkwv apxwv Kol XOpoKTNPLOTIKWY TOU EKTMALSEUTIKOU TIPOYPAUMOTOC
«Modern Greek Paideia».

H EAAnvoyAwoon Eknaidsvon otnv Neploxn tou Topovto
Ta IxoAka 16pupata
ITnVv MepLloxn tou Topovto Aeltoupyel To oxoAeio «ApLOTOTEANG», OTO OTOLO doLTOUV HaBNTEC
ano to Nnmuaywyeilo €wg tn M Tupvaciou kat eival To povadiko oxoAeio oto TopoVTo Mo €ival
QVayVWPLOUEVO oo tnv EAAnvikn Anuokpatia. Ot pabnteg Tou «ApLototéAn» mapakoAouBouv
poBnuata otnv eAANVIKN YAwooa Tpel popég tnv eSoudda: Asutépa, Tetdptn kot Mapackeun.
To oxoAeio Aettoupyetl amod t¢ 16:30 Py, €wg tig 19:30 .. KAl —eKTOG oo tnv €AANVIKN
YAwooo— ol paBbntég tou diddokovtal mapadoolakoug eAANVIKOUG Xopoug Kal Tpayoudia,
lotopia kat MuBoAoyia tng EAAASag, Opnokeutikd kot lewypadia tng EAAGdag. Ot pabntég tng
IT' taéng mou amodoltouv amnd Tov «ApPLOTOTEAN» ATOKTOUV AOAUTIPLO SnNUOTIKOU oXOAEiou
LOOTIHO HE QUTO €vOG SnuoTkoU oxoAeiou mou PBploketal otnv EAAGSa. Exktég amd tov
«ApLOTOTEAN», OTNV TEplox) Tou Topovio AEltoupyouv Kal GAAA TUAMOTO €KUABNoNG g
eANVIKNAC YAwooag, ota omola BERata ta pabriuata eivat AlyoTePO EVTATIKA.

Katw amno tnv ‘ounpéla’ tng EAAnVIkNAG Kowvotntag Aettoupyolv cuvoAlka 14 oxoAeia pe
1000 pabntég. Ao autd ta oxoAeia, Tpia eival Slamioteupéva yla To anoAutipLlo AUKeiou tou
Ovtaplo (6nAadn yia tig tagelg 9, 10, 11, 12), 10 €xouv pabntég amod to vnrmaywyeio €wg tnv B’
lfupvaoiou kat 1 oxoAeio eivat yla eviAikeg. Emiong, Aettoupyolv eAAnvoyAwaooa oxoAeia Tou
umayovtal og aAAouc popeic, OMwc: a) To MPWLIVO IBLWTIKO oxoAelo TG MnTpomoAng, To omoio
okoAouBel to mpodypappa Tou Ovtaplo. Xto oxoAeio auto ¢ottolv 80-100 pabntég, oL omoiot
napoakoAouBolv pabnuata otnv eAAnVikA yYAwooa 3-4 wpeg tnv eBdopada, B) Anpotikd oxoAeia
oe SU0o ekkAnoleg, ota omoia dottouv mepimouv 150 padnteg, y) To WOWTIKO oxoAeio ‘Christou
Greek School’, oto omoio ¢pottovv 80 pabntég and to Nnrmaywyeio €éwg tn B’ Tupvaociou, §) To
OLWTIKO Anpotikd oxoAeio ‘EAAnvoumoAn’, oto omoio ¢ottouv 30 pabntec.
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To AvaAutiko Mpdypappa

MéxpL to oX0ALKO €t0¢ 2013-14 Sev umrpée €va oAokANPwWHEVO AVOAUTIKO Mpdypappa ylo Kapia
BaBuida eknaidevong, To omoio va Aappavel umtoYPn TO CUYKEKPLUEVO TTAQLCLO KOl TLG AVAYKEG
TWV HadnTtwv mou poLtouv ota oXoAela AUt TNG MeEPLOXNG. OL eKMALSEUTIKOL XpNnoLomolouoav
wG 06nNy6 To OXOAKO EYXELPLSLO TTOU TOUG SLvoTtav yla TNV Taén toud. Ot pabnaotakol otdxol yla
KaBe tafn opilovtav €K TWV UOTEPWYV, ATIO TO TEPLEXOHEVO TOU BLBALOU Tou pabntr), mou TOAAEG
dopég Sev ATav to 6o yla TNV 8o tafn oe OAa ta OXOAela TNG TEPLOXNG Tou Topovro.
ErunpdoBeta, n emhoyn tou BLBAiou Tou Hadntn yla pa cUYKeKPLUEVN TAEN AAAale cuxva amo
TO €va OXOALKO £€T0C 0TO AAAO, Xwplc mpodavr mavta Adyo. Etol Stamiotwvotay pia ‘acuvéxeld’,
LE QIMOTEAECHA VO TTApOTNPELTOL TO PaLVOUEVO Ol HaBNTEG Tou amodoltolV amo To SnNUOTLKO
oxoleio ot Sadopetika £tn va €xouv SidaxBel Stadopetika BBAla katd TNV mopela ™G
doltnong toug.

Ta ZxoAka Eyxeipidia

Ta oXoAka eyxewpidla mou Xpnolhomolouvtal ot OXOAeio Tou TOPOVIO QVNKOUV O€
Sl10pOpETIKEG €KBOTIKEC TpooTdBeleg, mou TOANEG dopéc €xouv oxedlaotel oto mAaiolo
SL0POPETIKWY TIPOOEYYIOEWV O OX€on HME TNV eAAnVOyAwoon ekmaideuon oto e€wWTePLKO.
Mapatnpeital, Aoutov, anouvoia Habnolakng ouvoxng, CUVEXELOC Kal OUVOECNC QVAUECA OTLG
tagelc. H alayn BLBALlwV £xel w¢ amotéAeopa va emavolapBavetal n Habnon oe cCUyKeEKPLUEVA
ovTIKeipeva, S10TL ol SladopeTikéG oelpEg PBBALWY Ta €XO0UV EVOWUATWOEL 0 SLADOPETIKEG
taelc. AutO €xel WG QMOTEAECHO TN HElwon Tou evlladépovto¢ Twv pabnTwv, Tou
TaparoviouvTal OtL KAaBe xpovo kavouv ta (Sla mpaypata oto eAANVIKO oxoAsio. TéAog, o€
OPLOUEVEG TIEPUTTWOELG £XEL SLaTOTWOEL Twg Kamota BLBAla dev KAAUTITOUV TIG CUYKEKPLUEVEG
OVAYKEC, META amod TNV edappoyn Toug HEoa otnv Tafn, S1oTL €xouv amodelyBOel moAu duokoAa
yla to eminedo Twv pabntwv.

To Eknaudeutiko NMpoowrniko

O aplBuo¢ Twv ekmaldeuTIKwY OV SLEACKEL TN VEA EAANVIKN YAwooa otnv meploxn Tou Topovto
avépxetal nepinou otoug 100 ekmatdeuTikoUG, oL omoiotl S16Aokouv CUVOALKA aro 2.5 €wg 16-18
wpeg TNV efdoudda. H mAsoPnodia twv ekmadevutikwy Tou €pyalovtal ota CXOAEla TNG
EAANvIkAG Kowvotntag Topovio dev €xouv maldaywyikr) EMAPKELA KoL Kataption. AA\woTe, Ta
TeAevtala xpovia €XOUV CTOUATNOEL VA amooTiwvTal ekmotdeutikol ano tnv EAAada Adyw tng
OLKOVOULKAG Kplong aAAd kot Adyw NG €vwong twv ekmaldeutikwv Tou Topovto, Tou
napeunodilovv tig Sladlkaoieg €kdoong Pilag yla ekmaldeutikoug mou Ba nBehav va
HETAKLVNBOUV TTPOG TNV EPLOXT TOUG.

H amoucio oxoAlkwv eyxelptdiwv yia tnv eAANVIKA w¢ M2/ZI KatdAANAQ TPOCOP LOCUEVWV
yla TLG AVAYKEC KOl OTTOLTIOELG TOU TAOLGLOU TOU TOPOVTO, 08 cUVOUAOUO LE TNV TIEPLOPLOUEVN
maldaywylk KAatapTion Kol UTooTAPLEN Twv EKMALOEUTIKWY, QTOTEAOUV ONUAVILKOUC
TLOPAYOVTEG TTOU SUGKOAEUOUV TO £pY0 TWV EKMALSEVUTIKWVY 0T OXOAWKN aiBouoa. Qotoco, afilel
vV ONUEWWBOEL OTL yla TOUG TIEPLOCOTEPOUC EKTTALOEUTIKOUE N EAANVIK YAWOoA amoteAsl Tn
LUNTPLKN TOUG YAwaooa.

ATIO TOL OTOLXELQ TTOU £XOUHE VLA TO OXOAELO « APLOTOTEANGY TIPOKUTITEL OTL KATA TN OXOALKN
xpovid 2012-2013 gpydotnkav 8 ekmaldeUTIKOL, Ao Toug omoioug oL 7 £(ouV w¢ mPpwTn YAwooa
NV EAANVLIKA Kal POVo €vag TNV ayyAkn. Alo autolg, ol Tpelg amodoitnoav and Ohocodikn
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IxoAnn otnv EAAGSa, €vag amd Mawdaywylkn ZxoArn) otnv EAAGda, €vag amo MNoadaywylkn
Akadnpia otnv EAAGSa, évag ano Oocodikn ZxoAn otnv Italia, évag anod Madaywyikd TuRua
otov Kavada kal povo éva atopo sival anddoltog eAAnvikou Aukeiou.

HEpeguva

Itnv épeuva, n omoia Sle€NxOn amod tov Ampidlo €wg tov lovvio Tou oXoALlkou £€toug 2012-2013,
OUMMETEIYaV YOVEIC Twv pHadntwv, ekmaldeuTikol kal ol (Slol oL padntég tou oxoAeiou
«ApLOTOTEANG». O OKOTIOC TNG CUYKEKPLUEVNG EPELVOG NTAV Va SlepeuvNBOUV OL AVAYKEG Kal oL
eTSO0ELC TWV HaBnTwv Tou ¢oltolv oTo OXOAEl0 «APLOTOTEANG» KAl va kataypadolv ol
O ELG TWV YOVEWV TOUG KOLL OL ETILLOPPWTIKEC AVAYKECG TWV EKTIOLOEUTIKWV.

Awadikaoia kat Epsuvntika Epyaleio
Katapxag oxedlaotnke kot oTtAAONKe €va €PWTNUATOAOYLO OTOUC YOVEIG TwV pabntwv Tou
dottovoav ekeivn tnv mepiodo otov «AploTotéAn». To epwtnuatoAoylo 606nke oe 65
OLKOYEVELEC. ATIO QUTEC TO eméotpedav cUUMANpwHEVO povo 38. MeplhapBave KAELOTOU Kol
ovoLXToU TUTIOU EPWTHOELG, TIOU AMeEUBUVOVTAV OTOUG YOVEIG KoL TOUG HaBNTEC XwpPLoTA, OAAG
KOl EPWTNOELG OL OTIOLEG YLO TNV ATIAVTINON amaltolooV T cuvepyaoio eVNAIKwY Kal TodLwv.
JKOTIOC TOU OUYKEKPLUEVOU EpwTnpatoAoyiou Atav va kataypadolv oL armoPeLg, Ol OTACELG KOl
ol TPOOSOKIEG TWV OLKOYEVELWV TIOU ETIAEYOUV VO OCUUUETEXOUV OTa EAANVOYAwooo
npoypappata tTng EAANVikAg Kowvotntag tou Topovto. JUYKEKPLUEVA, TO EPWTNHUATOAOYLO TWV
YOVEWV, TO Omolo mepleixe KAELOTOU KOl OVOLKTOU TUTIOU EPWTNOELS, dounOnke yUpw amod toug
TIAPAKATW AEOVEG:

-Xpnon tng eAANVIKAG YAWOGCOG OTO OLKOYEVELAKO TEPLBAAAOV.

-\oyol yla Toug omoioug wBouv ta matdld toug va dottricouv o€ oxoAeia ekpadnong tng

€AANVLIKNAC YAWOOOG.

-AnoeLg yia Tnv mapoxn eEAAnvoyAwoong eknaideuong oto oxoAeio.

-ZUMHETOXN O eVO0OXOALKEG SpaoTNPLOTNTEG.

-EpmAokn og e€woxoAikég Spaotnplotnteg EAAnvoudBeLag.

-Mpotdoelg yia tn BeAtiwon tng eAAnvoyAwoong ekmaideuonc.

Mta dAAN ekboxn EpwTNUATOAOYIOU KOTOOKEUAOTNKE Kal 0TAAONKE 0TOUC EKTTALOEUTIKOUC TTOU
gepyalovtal ota THAMATA eEAANVIKAG YAwooag Tou Topovto, To omoio mepleAduPave EpWTACEL,
SounpEVeC o€ TEoOEPLG AEOVEC, OTIOU oL ekTtaldeuTikol KANBNKav va ekBEoouv:

-TLG amoOYELG TOUG yLa:

a) ta BBAia tng eAAnvikn¢ yAwaooag mou nén xpnowuomnolovoayv (mevtafaduia kAipaka

tumou Likert, moAU-péTpla-apkeTd-Alyo-kaBoAou),

B) TIC MPOTIUNAOELG TWV HaBnTwv Toug yla Ta urtapyovta BiBAla tng eAAnVIKNC yYAwooag

(tepapxnon onuavtikotnTag),

V) TG SuokoAieg Twv pabntwv otig de€lotnteg mpodopikol Adyou (mevtafaduia kKAipaka

tuTou Likert, moAU-péTpla-apkeTa-Alyo-kabBolou),

6) ti¢ duokoAieg Twv pabntwv otig de€lotnteg ypamtou Adyou (mevtafaduia KAipoka

tuTou Likert, moAU-pETpla-apkeTa-Alyo-kabBolou).

-TLG TPOTACELG TOUG YL
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a) tn Soun, TN popdr KoL To epLlexOUeVO Twv BLBALwY yla Tnv eAAnVIKA YAwooa (Lepapxnon

ONMAVTIKOTNTOG),

B) tTnv katdaption Toug, yla va dtdagouv Tnv eAANVIKN YAWooa (avoLKToU TUTOU EpwTNon).

Ao toug 40 ekmalSeuTikoUG ou EAafav To epwTNUATOAGYLO amavtnoav ot 20. Mevika,
napatnenOnKe CXETIKN amPOoBUpLO CUMUETOXNG ATO KATIOLOUG OO TOUG EUMAEKOEVOUC, YOVELG,
oAAQ KUplwg ekmMaLdEUTIKOUG, YEYOVOC TTOU amaltel peyaAUtepn Slepeuvnon oto pEANOV, KATL
Tou €lval oTo AUECA EPEVVNTIKA MOG OXESLA.

Tnv (8l emoxn kat Alyo mpv amo tn ARén tou oxoALkou €toug, epiodo mou BewpnTika ot
HOONTEG €xO0UV OAOKANPWOEL TO LEYAAUTEPO PEPOC TWV LOONOLOKWYV OIMALTHOEWV TNG KABE TAENC,
TPAYUATOTONONKE KAl N €peuva OTO OXOAElO «APLOTOTEANGY. ITNV €PEUVA CUMMETE(XOV OL
HOONTEG OAwV Twv Tafewv Tou oxoAeiou, amod tnv A’ AnuotikoU €wg Kal tnv B’ Tupvaciou.
Ixedlaotnke kot 66OnkKe pLo ekS0X) EPWTNUATOAOYLOU TIPOCUPIOCUEVOU OTOUCG HaBNTEC, Kal
eniong Ole€NxOnkav QTOULKEG OUVEVTEULEELG o0 ouvbuaouo pe tn Sadikaocia mPodopLKAG
efwtepikevong, e okomo va avtAnbolv 660 To SuVaTOV TEPLOCOTEPEG TIOLOTIKEG KL TTOOOTIKEC
mAnpodoplec.

Me TO EpWTNUATOAOYLO ETIXELPNOAUE VO KATAYPAYOUUE TIC AVAYKEC KAL TIC TIPOTLUNOELG
TWV HaBnTwv otnv eAANVIKN YAWOooO. JUYKEKPLUEVA, TO EpyaAeio meplAdpuBave KAELOTOU TUTIOU
EPWTNOELG, SOUNUEVEC OE TEOOEPLG AEOVEC, OTIOU OL HaBNTEC KARBnKav va ekBEoouv:

o) Toug Adyou¢ moapakololBnong pabnuatwv eAANVIKAG YAwooog (lepdpxnon

ONUAVTLKOTNTAC),

B) T avaykeg toug otilg deflotnteg mpodopilkol Adyou (mevtafaduia KAipoka TtUTOU

Likert, moAU-pETpLO-apKETA-Alyo-KaBOAou),

Y) TG OVAYKEG TOUG OTLG e€LOTNTEG ypamTou Adyou (mevtafabuia kAlpaka tumou Likert,

TIOAU-UETPLA-OPKETA-Alyo-KaBOAoU),

6) TIg MPOTLUAROELG TOUG yia TN StbaokaAia tng eEAAnVIKNC YAwooag (ovouatikr KAlpaka, val-

oxL-6ev E€pw).

Ané toug 120 ouvoAlkd paBntég mou doltovoav oto OXOAelo «ApPLOTOTEANGY,
CUUMARpwoav TO €pwWINUATOAOYlo 80 pabntég, evw otn dadlkaocia TG TMPOCWTIKNAG
OUVEVTELENG KL TNG tPodOopLKAG e€wTepikeVONG cuppEeTElav 40 pabnTéEc.

Me TLG CUVEVTEUEELG ETILXELPAOAUE Va SLEPEUVAOOUUE TNV eniboon Twv Labntwv o€ 600 To
duvatov neplocotepeg YAWooLkEG Se€lOTNTEG TTOU oxetilovtal He TNV eKUAOnon tng EAANVIKAG
YAWOOOG, KOL TILO CUYKEKPLUEVA a) opBoypadia Baowkou Ae€lhoyiou, B) katavonon KELWWEVOU UE
™ Bonbela epwtioswy, y) mapaywyr yparntou Aoyou (UE To EpWTNHUATOAOYL0), §) avayvwoTLkA
LKAVOTNTA, €) ATIAVTIAOELG OE ATIAEC EPWTINOELG, OT) TAPAYWYr CUVEXOUEVOU TtpodopLlkol Adyou.

Ta AnoteAécpata
Ta dgdopéva amnod toug Moveig kat Toug Ekmatdsutikou g
ATO TIG OMOVTI OELG TWV OLKOYEVELWV EXOUHE Ta £€N¢ Sedopéva:

o) ATO TIC 38 OLKOYEVELEC TIOU QTTAVTNOAV OTO EPWTNUATOAOYLO oL 32 SnAWVoUV OTL 0 AOYOG
yla Tov omoio ta maldld toug nmnyaivouv oto eAAnVIKO oXoAeilo eival yla va Statnprioouv TV
€AMANVLKA TOUG TOUTOTNTA KoL YAWOOQ, EVW HOVO TEGOEPLG OLKOYEVELEC CNUELWOAV OTL O OKOTIOG
TOUC €lval N oUOTNUOTLKA EKPAONGON TNG EAANVLIKAG YAWOOoOC.

B) H cuxvotnta xprnong tTng eAANVIKNC YAwaooag oto omitt otn Stapkela piag efdopadag
elval opketa pkpr). Ol TEPLOCOTEPEC OLKOYEVELEG (52%) 6 oLV KaBOAou €AANVIKA OTN
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Slapkela TnG efdopadag N Lovo HePLKEG PopeG TNV efSopada. To TOGOOTO TWV OLKOYEVELWV TIOU
HAOUV EAANVIKA KABNUEPLVA 1} £XOUV UNTPLKN YAWOooa TNV EAANVLKA GTAVEL LOALS TO 27%. TEAOG,
UTIAPXEL KAL VA TTOCOOTO OLKOYEVELWV (21%) ou SnAwvouv OTL LAoUV EAANVIKA KABE pépa aAAd
yla oAU Alyo.

yY) 210 epwTnua mou adopolae Toug AGYouG yla TOUG Omoioug oL HaBnTtég §ev KAVOUV TLG
€pyaoieg Toug yla to eEANVIKO oxoAeio, oL mepLlocotepol yoveig (21) umootnpilouv OTL N attia
elval o poptog epyaciag anod to mpwivo oxoAeio. AKOuN, 9 olkoyeveleg avadEPouv OTL AAAEG
€EWOXOAIKEG SpaoTnPLOTNTEG SEV TOUG ETITPETIOUV VA AVTATIOKPLOOUV OTLG UTIOXPEWOELG TOUG.
Evtumwon KAvouv oL amavtnoelg Teooapwy (4) olkoyeveELwY OTL AmAWG EEXVOUV va KAVOUV TLG
EPYAOCLEC TOUC Kal AAAWV TEcoApwV (4) olKoyeVELWY OTL ATAWG € BEAOUV va KAVOUV TLG EPYOOLES
TouGg ) OTL &€ yvwpilouv OTL €xouv epyaoieg yla To EAANVIKO oxoAeio. TENOC, o€ SUO TTEPLTTWOELG
avadépetal n aduvapio vmootnplEng tng eAAnvoyAwoong pHAabnong Twv modlwy amd toug
YOVE(C, S10TL 0 £vag ek Twv U0 bev €xel EAANVLIKA KaTtaywyr. OL mapamdvw anaviioelg Seixvouv
OTLYLOL OPKETOUC YOVELG OL EPYAOLEC YLa TO EAANVIKO OXOAElo SV amoteAoUV mpoTepaLOTNTA. AUTH
N OTACN EVIOXUEL TO CUUMEPACHA OTLTO EAANVIKO OXOAEl0 €xel amaflwBel w¢ XwpPog uadnong kat
OTL €XEL LETAPOPPWOEL O£ TOMTIOTIKO KEVTPO. TNV MOpATAPNON AUTH UTTOOTNPL(EL KoL To UPNAO
TTOOOOTO TWV YoVEWV (50%) mou bev emBUHOUV EPLOCOTEPEG EPYAOLEC OTO OTTITL.

Ooov adopd TIC AMOVTIAOELS TWV EKTTALOEVUTIKWY, CUYKAIVOUV otnv £€AG SlamioTtwon: «To
€MNVIKO oXOAelo £xelL KaTOVTAOEL pla TOAU ¢ptnvr popdn PpuAagng matdlwy ylo Toug YOVE(g,
OTIoU TUXOVEL va paBaivouv katl eAdxLota EAANVIKA».

Ta dedopéva anod toug Mabntég
ATO TO AMOTEAECUATA TWV EpWTNUATOAOYI(WVY KaTaypAadnKav Ta €N

Avadoplkad pe Tn xprion tng EAANVIKAG YAWOOoAE 0TO OLKOYEVELAKO TteEpLBAAAov, To 30% Twv
OUUMETEXOVTWYV Habntwv dnAwoe nwg & HAoLV TNV EAANVIKA YAwooa KaBnuepva, evw Heyaio
TIOOOOTO ETUKOWVWVOUV 0Ta EAANVLKA KUPLWG PE TOUG MammoUdeg Kot TIOAU AlYyOTEPO HE TOUG
YOVE(G ToUuG.

IXETIKA HE TOUG AOYoUuG ekpABNnong tng eAAnVIKNG, ToAAol pabntég avédepav OTL TOUG
TETOUV oL YOVelg —Kal MAAlOTA KAmolol amd oautoug e€éEdpacav duodopia yla tnv
mapakoAouBnon tou eAANVIKOU oXoAgiou. Ao TNV AAAN, €va CNUAVTIKO HEPOG TWV Hadntwv
SnAwoav OtL Toug apéoel n eAANVIKA YAwooa, Toug evdladépel va pabouv yla tnv EAAGSa kat
emBupouyv va tafldeouv otnv EAAGSQ.

Avadoplka UE TIG avayvwoTIKEC SEEOTNTEC, OL LABNTEC TLOTEVOULV OTL T KaTadEPVouv
TIEPLOCOTEPO HE TOV UNXAVIOUO TNG avAyvwong Kal AlyOTEPO HUE TNV KATAVONON TOU KELUEVOU.
Eniong, otig deéiotntec mapaywyng ypantou Adyou, Bewpouv OTL Urmopouv va ekPpacTtolV UE
QMAEG TIPOTACELG KAl va XpnoLdomoljoouv 1o KatadAAnAo Ae€lloylo. Opwg, €xouv blaitepo
BaBuo duckoAiag oto va cuvBEGOUV TILO TIEPIITAOKEC TIPOTACELG KAL VO OPYAVWOOUV TLG LOEEG
TOUC, VW avoyvwpilouv OTL kavouv TMOAAG opBoypadikd AAOn, KATL TTOU AMOSEIXTNKE KAl OTN
$Aaon Twv oUVEVTEVEEWV.

IXETIKA HE TIC SElOTNTEC KATAVONONG TTPOPOPLKOU AOyou, oL HaBnTéC TOTELOUV OTL
oawoBavovtal Mo AVETA KoL KOTOVOOoUV OlKelo Bépata tg Kabnuepwvotntag. Mmopolv va
KOTOVONOOUV HE OXETIKN €UKOAlA TN yevikn Wéa plag oulntnong, alAd SuokoAevovral
TIEPLOCOTEPO OTOV EVIOTIOUO OUYKEKPLUEVWV TIANPOdOPLWY KOL OTNV KATOvONnon odnylwv.
AKOUN, 0TI Se€1OTNTEC Mapaywyn¢ mPoEopLkoU Aoyou, ol pabnTtég motevouv OTL aloBavovral
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TIO AVETA va MIAOUV yla OlKEla BEpata TnG KabBnuepvotnTag, EVw SUCKOAEVUOVTAL TTEPLOCOTEPO
OTO VOl OIMAVTOUV O€ EPWTNOELG TOU HBUATOG.

ATO TOL AIMOTEAECHATA TWV ATOULIKWY OUVEVTEUEEWY SlamiotwOnkav ta €€AG

Itn 6e€LotnTa TG opBoypaiac n cUVOALKN eMidoon TwV HaBnTwv OAwV TwV TALEwV elvat
OPKETA XAUNAN. ZUYKEKPLUEVA, O MECOG OPOG OAWV TWV HadnTtwv Atav UMoAlg 3.2/10, pe tnv
uPnAotepn enidoon va enttuyyavetatl otnv " taén (4.1/10) kat tnv xapnAotepn otnv A’ taén
(2.2/10). A&iZeL va avadEpou e emiong OTL OTIC TEPUTTWOELG OTIOU €XOUUE emavaAnyn Aégswv
Kal cuykplon embooewv dev mapatnpeital aftoAoyn BeAtiwon otig embooelg Twv pabntwv. MNa
napadeypa, to Baolkd pAua Huouv éxel 1/5 cwotr amavinon otnv E’ tdén, 2/9 owotég
anavtnoelg otn 2T’ taén kat 6/13 ocwoTéC amavtioelg otig taéelg tou lNupvaciou. TEAoG,
EVTUTIWON TIPOKAAEL N enidoon Twv Habntwv og ouxvoxpnoteg Aé€eLg, Omwe oL ‘avBpwrol’, Tnv
orola Kavévag amo Toug Hadntég Twv Suo Tafewv tou Nupvaciou dev éypade opBoypadnuéva.

Itn Se€loTNTA TN¢ KATAVONONC YPAmToU KEIUEVOU SLodAVNKE OTL OTA YVWOTA KE(PEVA OL
HOONTEG onUelwVOoUV UPNAOTEPEC ETILOOOELG O OXEON LE Ta AyvwoTa. AKOUN, dlamotwbnke otL
Ol LOONTEG TWV PEYAAUTEPWV TAEEWV TA KATADEPVOUV KAAUTEPA OTLC OTTAEG EPWTNOELG, OE QUTEC
6nAadn ot omoieg InTtouv amod Toug PABNTEG va avatpeéouv OTo KEI(PEVO, YlO VA EVTIOTICOUV
OUVKEKPLUEVEC TTANpodopiec. QoTdo0, eV elval To (510 AMOTEAECUATIKOL OE EPWTIOELG OL OTIOLEC
amattouyv tn Babutepn Katavonon Tou KELLEVOU Kal TN cUVOEoN Kal aVAAUGT) TOU TIEPLEXOUEVOU
Tou. Q¢ MPo¢ TNV opBoTNTA TNG AMAVTNOoNG, oL EMOOO0ELG TWV HOBNTWV Elval IKAVOTIOLNTLKEG. OL
nepLocotepol Sladavnke OTL KATAVOOUV Ta BACLKA OTOLXELQ TWV KELUEVWYV Ttou Staalouv Kal Tig
EPWTNOELG TTOU TOUC 60ONKav, pe amoTéAeopa va Bplokouv TIC OXETIKEC TAnpodopiec. E€aipeon
anoteAoUV oL pabntég tng A’ Taéng, amod Toug OMOoLoUG HMOVO OL ULoOL TEPLTTou Pmopecay va
QITOVTAOOUV OCWOTA OTO YVWOTO KAl TO AyVWOTO KELUEVO.

Evw otnVv Katavonon Tou KELWEVOU oL ETILOOCELG TOUG £LvaL LKAVOTIOLNTIKEG, SuokoAgUovTal
OPKETA OTNV TOPAywYn YPATToU AOYOU. ZUYKEKPLUEVA, O OaplOPOC Twv Hadntwv oL omoiot
armavtouv He tn Borbsla OAOKANPWHEVWY KOL CUVTIAKTIKA opBwv TPOTACEWV OTOTEAEL TN
HELOVOTNTA O€ OAEG TLG TALELS. TIG IEPLOCOTEPES POPEC OL LAONTEG YpAdOUV aAcUVAPTNTA KATIOLEG
A€€eLc ) avtypddouv HEPOG TOU KELUEVOU OTIOU (OWG VOl EUMEPLEXETAL N amavtnon. Emtiong, av
KOl €lvOol OVOUEVOUEVO VOl UTIAPXOUV HEPLKA opBoypadikd AdBn, n peydAn ouxvotnta TwWV
odalpatwy mpokaAel WOlaitepn evtunmwon, av AdBoupe uTOYPn HaAg OTL OTI TIEPLOCOTEPECS
TIEPLITTWOELG TO AeEIAOYLO TTOU aralteital yla pia opbn amdvinon undapyet Stabéaoipo oto dLo to
Kelpevo. Auto, oe ouvOUAOUO LE TO YEYOVOG OTL UTIAPXOUV KOl TtApa TIOAAG GUVTAKTIKA AdBn,
nipokaAel blaitepo mpoPAnuatiopo. TéAog, afilel va onUELWOOUUE OTL oL SUOKOALEG Tou
ouvavtoULV ol HaBnTEG oTNV Katavonaon evog KELPEVOU oxetilovtal apeoa Pe tn xaunAn enidoon
TOUG otnV avayvwon. Mevikd, ot pabntég mou SuokoAeuTnKav Katd tn $Aaon TnG avayvwong
TETUXAV XaUNAOTEPEC ETLOOOELC KAl 0T GACN TNG KATAVONONE TOU KELUEVOU KAl TNG TAPAYWYNG
CWOTWV QTTAVTHOEWV.

Itn SeflotnTa TNG Mapaywyng ypamtou AOyou €€ETAOTNKAV MOVO oL padntég amo tn I
AnPOTIKOU Kol TAVW.

e Ao toug 18 pabntég tng I kat A’ Taéng 6 padntég éypadav Alyotepeg anod 20 AEEeLg,
6uo bev éypadav Timota kal duo HaBNTEG xpnolpomoinoav €va HeEYAAO TOCOO0TO
ayyAlkwv Aé€ewv (mapeuPoAn tou oxupoU Kwdika). MEVIKA, Ta KElPEVA TwWV Hadntwv
€xouv MOAAA opBoypadikd Kal cUVTAKTIKA AAON, dtwyxn avamtuén tou BEpatog Kal
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ouxvn emavaAnyn twv dwwv Aé€ewv kal ekdppdocswv. H mapaywyr ypamtol Adyou
anodeixBnke TeAKa OTL elval pla Spaotnplotnta n omoia €xet PNAS6 Babuod duokoAiag
ylol TOUG TIEPLOCOTEPOUG HOONTEC.

e OLpaBntég tng E’ kat XT' ta€ng NTav mo mopaywylkotl anod toug padntég g I kat A’
TAENG. ZUYKEKPLUEVA, OL 15 HabnTég Twv TAfewv autwy Eypaav Kelpeva Le oo 6po 75
AE€eLg EvavTL 42 AEEEWV TWV KELUEVWYV TWV UIKPOTEPWY Hadntwv. Eniong, ol peyalutepot
HaBntég onuelwoav Alyotepa opBoypadikd Kal CUVTOKTIKA AAON. ZUYKEKPLUEVA, TO
T0000TO TwV AaBwv autwv aviABe 0To 26% OTLG LEYAAEG TAEELS, EVW AVEBNKE ONUOVTLKA
OTLG UKPOTEPEG TALELG PpTAVOVTOG TO 36%. TEAOG, TO TOCOOTO ETIL TOU CUVOAOU TwV AéEewv
Tou elval ayyALKEG lval TapopoLo otig SU0o opadeg, SnAadn 11% oTig HeyAAeG TALELS KOl
13% OTIC UKPOTEPEC TALELC.

Av kal oL aplBuot deixvouv pia pkpn BeAtiwon otnv enidoon mou onuelwoav oL LadnTtég
TWV LEYAAUTEPWVY TAEEWV EVAVTL TWV ULKPOTEPWY, TO CUYKEKPLUEVO ATIOTEAECUA eV UTTOPEL va
BewpnBel kavomolntikod, S10TL, av aplbunoouvpe ta opboypadikd/ cuVTOKTIKA AABn Kal Tig
ayYAKECG Aé€eLg o XpnoLuomoinoav (mapepuBoAr amnod tov Loxupo KwdLKa), SLOMIOTWVOUHE OTL
10 37% TOU KEWWEVOU TIOU CUVOETOUV oL LaBNTEG €xeL KAmolo AaBog. To yeyovog autod cadwg
EMNPEAlEL APVNTIKA TN YEVIKOTEPN QIOTEAECUATIKOTNTO TWV KEWEVWY, TA Omola OTLg
TIEPLOCOTEPEC TEPLUTTWOELS UmopoUlV va BewpnBolv amod oxedov KaAd wg KoAd. Ot pabntég
ouvexilouv va KAvVouv TTOANA €KPPAOTIKA KOl YPOUUATIKA AdBn kot to As€IAOYLO TouC elval
OPKETA TIEPLOPLOUEVO.

e OLemboO0elg TV pabntwyv Tou NUUVaciou eival avaAOYEG e QUTEG TTOU CNUELWoAV OL
HOONTEC TWV UIKPOTEPWYV TALEWVY. AV KAl CNUELWONKE pLa VEQ KPR avénon otov HECO
0po Twv Aé€ewv, Mou Twpa tdvel mepimou otig 85 Aéfelg, To MOOOOTO (25%) TwvV
ouvtokTikwyv/ opBoypadikwv Aabwv Sladépel povo katd pia povada (26%) amod to
T0000TO TwV pabntwy tng E' kat XT'. Eniong, ol pabntég tou Nuuvaciov katadepav va
HELWOOUV 010 4% anod 11% to MooooTo Twv MAPEUBOAWY amod thv ayyAlkn yAwooa ota
Kelpeva Toug.

M'eViKA, OTOV yparTo AOYo TwV HabnTtwy cuxvo gival To patvopevo tTne ‘UiEnc Kwdikwyv' kat
™¢ mapeUPBoAnCg and tnv ayyAlki yAwaoaoa, mou €ivat n woxupr tou¢ yh\wooa. Ot pabntég OAwv
TwV Tafewv KAvouv ta bla AdBn, amd ta omola ta Mo cuxva £ival ta €€AG: o) acupdwvia
YEvouc-mtwonG-aplOpou, B) meploplopévo Ae€Aoylo (m.x. ouxvn emavainyn Aé€swv, xpnon
TOA WV ayyAKWV AE€ewvV KTA), y) TOAAG AAOn og ox€on UE KANTIKA KoL TTOPAyWYIKA popdrpata
o€ Baotko Ae€NOyLo (T.X. KATAAREELG pNUATWY, OUCLAOTIKWYV KTA), 8) umepBoALkn xpron anmiwv
TMPOTACEWV Ue emavainyn tou dlou prApatog (rm.X. BéAw va maw..., 0éAw va paw..., BEAw va
dw...), €) AavBaopuévn xpron ypoappdatwy & avti 6, s avti g, Y avti y KTA., ot) AavBaouévn xprnon
TWV XPOVWV KoL TV EyKAIOEWV.

Itn deélotnta TnC avayvwaonc evtomiotnkay ta £€ng Sedopéva:

T€ooepig amo Toug 12 pabntég tng A’ Ta€ng dev eixav avamtuEeL TNV IKAVOTNTA AVAYyVWaonG,
evw Ttpelg dapalav cuAaBlotd. Ano toucg 12 pabntég tng B’ taéng oL emtd onueiwoayv moAv
XOUNAR avayvwoTiky Se€lotnta kot £kavav TToAAG AaBn. TéAog, oktw (8) amd toug 19 pabntég
Twv taéewv IT' €wg B’ Tupvaciou mapouaotdlouv oAU Uikpd Babud avayvwotikng de€lotntag.
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21N 8€€10TNTA TNG MapPaywWynG MPOPOPLKOU AOYOU O CUVTOUEG EPWTIOELC OL TIEPLOCOTEPOL
HaBNTEC OAWV TWV TALEWV onpeiwoav mapa TOAU KOAEG eTISO0ELS WG TTPOC TNV 0pBoTNTA TOU
TIEPLEXOUEVOU, XWPLG YEVIKA va Asimouy Ta Adon.

TéNog, otn Se€l0TNTA TNG MAPAYWYNG CUVEXOUEVOU TIPOPOPLKOU AOYoU OL TIEPLOCOTEPOL
HaBNTEG Eékavav apKeTd Aadn. MdaAtota otnv A’ Taén £€L (6) amo toug 13 pabntég dev Edwaoav
Kapia amavinon. To anmotéAecpa auto 8g onpaivel OtL oL pabntég 6e yvwpilouv kabBoAou
eMnvika. Elvat moAv miBavé va odelletal oto yeyovog OTL N €PWTNCN NATAV VEVIKN, WE
QMOTEAECA OL LaBNTEC va atoBavovtal afeBaldtnTa OXETIKA UE TO TL Ba umopoloe va amoTteAel
amodektr) amavinon. Afilel va onuelwBel OtTL katd tn Sldpkela TG ouvévteuéng 600nke
emuunpooBetn BonBela pe TN Xprion KATAAANAWY EPWTACEWV Kal TNV avakoivwon Bepdtwy mou
Ba pmopouaoav va avantuéouv oL pabntég. Qotooo, oL LabnTég autol emépelvay otnv andodaon
TOUG VO Un WAROOUV Yyl ToV €0UTO TouG. H cuumeplpopd auty Sev mapatnpnbnke oTig
HEYAAUTEPEC TALELG, OTIOU €KTOG amod €va pabntni otn B’ taén, 6Aot oL umtdAoutol wiAnoav £€o0tw
KOLL TIEPLOPLOUEVA YLOL TOV EQUTO TOUG.

Ano ta nopandavw dedopéva cuvayovtal Ta £EAG CUUMEPACUATA

-OL yoveig 6ivouv éudaon otnv MOALTIOTIKA Kal KOWwwVLKR &ldotaon tou oxoAeiou o€
peyaAutepo Babuo amnod o,tL otn pabnolakn dtadikaaota.

-Elval emtaktiki n avaykn UTapéng Mo OTEVAG CUVEPYAOLOG KAl EMIKOWVWVIAC oXoAelou-
OLKOYEVELWV 0AAG Kol TtpoBoANC Kal tpowBNnong TG aflag tng EAANVIKAG YAWOooOG, WOTE va T
XPNOLLOTIOLOUV OUXVOTEPQ OTO OLKOYEVELOKO TEPLBAAANOV.

-OMot oL paBntég tou oxoAeiou eival ikavol va Stafacouy, va ypaouv kat vo UAcouV
ota eAAnVIka. Qotdoo, av Kol ival AVOUEVOUEVO TO ETMESO TWV YAWOOLIKWY EMISOCEWV TIOU
onueilwoav ol Habntég tng €peuvag va pnv eivat avaloyo tTwv pabntwv mou ¢oltolv oTLg
avtiotolyeg tagelg tng EANAS G, Ta amoteAéopata Sixvouy OTL Eva GNUOVTIKO TOCGOOTO Habntwv
Oev €xeL avamtuéel TI¢ YAWOOLKEG Se€LOTNTEG IOV avTloTtolyoLv oto eminedo Al tng E€€taong
Mwotonoinong EAAnvoudBelag.

H dnuoupyia tou véou eknadeutikol nakétou Modern Greek Paideia

Ta dedopéva ou cUAAEXBNKav yla a) To YAwooko eminedo Twv padntwyv mou diddokovtal TV
eANVIK YAwooa oto Topdvto, B) tTn otdon TwV YOVEWV AmMEVAVIL 0TV eAANVOUABela Twv
matdlwy ToUG Kal TIG AVAYKEC yla cuoTtnuatikotepn SidackaAia tng eAANVIKAG YAwooag, Y) TLG
ETUMOPPWTIKEG AVAYKEG TWV EKMOLSEVUTIKWY QTIOTEAECOV TOV TUPAvVA yla TN ouvtaén Tou
Mpoypdaupatog Modern Greek Paideia. EmumAéov, cuykevipwBnkav mAnpodopieg yla Tov Tpomno
{wn¢ kaL Tn dlaxeiplon TG KABNUePVOTNTACG TWV HEAWV TNG EAANVIKAC TTapoLkiag Tou Topovto,
oAAG emtiong HeAeTONKe n oTopia TG EAANVIKAC Ttapouciag oto OvtdpLlo Kal HeAeTAOnkav Ta
Mpoypappoata Imouvdwv yAwaootkng SidaokaAiag oto Ovtdplo (Ontario Curriculum, 2006), to
Kowo Eupwmaikd MAaiolo avadopdc ywa tic yYAwooes: dbaokaliia, ekpuadbnon, afloAoynon
(Council of Europe, 2001), To KELUEVO LA TNV TTPOCAPLOYN TOU OTNV Kavadikn ekmaibevon, ta
enineda eAAnvouabelag mou cuveTaav oL cuvepPyATeC Tou Kévtpou EAANVIKAG Mwaooag Kal ta
Mpoypappoata Irmoudwv yila tn StdaokaAia tng vEag EAANVIKAG 0TO AnUOTIKO Kot To Mupvaclo
(DEK 303B/13-03-2003). Me Bdaon OAa ta mopoandvw, oxedldotnke to [Mpoypoppa
EAAnvolaideia, To omolo meplapBavel Mpoypappa Irmouvdwy, BIBAla yia toug pabntég, kabwg
Kat BBALa yla Toug eKTALSEUTIKOUG, e 0TOXO0 va KAAUEL OAa Tta eTtimeSa yA\wooouabeLag Tou
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Kowvou Eupwmaikot MAatciov NMwoowv, anod to eninedo Al péxpl to 2 (Council of Europe,
2001).

To npoypappa opyavwOnke pe BAon TIG MOPAKATW OPXEG KAL TOUG OTOXOUG:

1. Avamntuén twv §g€LoTATWV KATAvonong Kal mapaywyng npodoptkol Kal ypamtou Adyou
O€ TOWKIAEG TEPLOTAOEL Kal TmAaiowa emkowwviag (Harwood, 2010; Nunan, 1998;
XapaAaunomnoulog & Xat{noaBRidng, 1997).

2. Aflomoinon kat Snuioupyia MOKIAWY KELLEVIKWV €L&WV TToU Ttapdyovtal o€ dtadopa Kot
Sladopetika mepBarlovta MIKOWVWVIAG.

3. Awdwkaoio dtapecordpnong yAwoowv (M1-M2), pla Asttoupyia mou amottel tnv
napAdAAnAn xpnon evéoyAwoolkwv Kal StayAwookwv kwdikwv (BA. Council of Europe, 2001;
Rudvin & Spinzi, 2014).

4. Evowpatwon oTolxeiwv Tou eAANVIKOU TOALTIOMOU Kat TG Mlewypadiag tng EAAGSac.

5. KaAALEpyeLa TNG SLATTOALTLO LKA G ETIYyVWONG Kal ETiKowvwviag (Byram,2000; Byram et al.,
2002).

5. Evioxuon tng¢ Snuoupylkotntag Twv podntwyv, péca amd tnv aflomoinon gupeiog
tuntoAoyiag Snuoupytkwyv movidiwv (BA. Mpifa & ZépoyAou, 2015).

6. EumAoKN Twv pabntwv o SpaotnplotnTeC emikowvwviog, aAAnAdSpaong kat emiluong
npoPAnuartog (BA. Bourke, 1992; Sheen, 1992).

Ta BBAia tou mpoypappatoc Modern Greek Paideia apyioav va oxedialovrat to 2013 kat
oAokAnpwvovtal to 2018, pe okomod va KOAUTITOUV TIG OVAYKEC EVOC EVTOTIKOU TIPOYPAUUOTOC
eMnvouaBelag, 6nAadn 2 pe 3 evevnvtademnta tnv efdouada. Ita oxoAeia mou MpoodEpouy
gvevnvtaAenta tv eBdoudda (to Mo evtatiko mpoypappa tnG EAAnvikng Kowdtntag tou
TopOvTto) 0 eKTALOEVUTIKOG UTTOPEL VA CUUMANPWVEL TNV €TUMPOcBetn wpa SdaokaAiag pe
SpaotnploTnTeg eMikovwviakol, aAAnAodpactikol Kal BLwHATIKOU XapaKTApa, oL onoieg Ba
ETUTPEYPOUV OTOUG HaBNTEG Toug va edapUOOOUV TIG VEOATIOKTNOELoEC YVWOEL;, AN Kol va
yivouv amoteAeopatikol XpAotes tng EAANVIKAG YAWOOOG, TTOU €lval KAl O TEALKOG OTOXOG TNG
EAAnvoudaBelag. Qotooo, ta BiBAia tou npoypaupatog Paideia pmopouv va xpnotpomnotnfouv
Kol o€ oXOAela ToU AeltoupyoUV povo pia popd tv eBSopdda. ITIC MEPUTTWOELS AUTEG KUPLOG
oKoTo¢ elval n avantuén Bactkwyv YAwoolkwv §e€lotnTwy, o omolog umopel va ertteuxOel pe tnv
KATAAANAN €AoYy TwV TIO ONMOVTIKWVY HaBnolakwyv oToXwv Tou kdbe pabriuatog. Ita
povonuepa oxoAeia ol Saokahol €xouv otn 8LaBeor] Toug Lovo 90 AEmTd, yla va OAOKANPWOOUV
éva amod ta 30 pabriuata tou PBiAiou. Zuvenwg, Ba MPEMEL va KAVOUV €MIAOYN TWV TIO
ONUAVTLKWY OToLXElWV amo KABe pabnua mov Bewpouv 6tTL Ba mpémnel va yvwpilet Evag pabntng
A nabntpla.

Ze kABe mepimtwon, ot ekmawdevtikol Ba mpémnel va e€aodaliilouv tnv vuAomoinon tou
KupLapxou okomoU, SnAadn va KaAUTTouV Kol TiG TEooeplc Se€LOTNTEG OTLIC omoieg e€sTtalovtal ol
uroP Lol OTLC EEETACELC YLaL TNV TILOTOTIOLN O EMAPKELAC TNG EAANVOUABELAG, TIC SEELOTNTEC IOV
adopouv Tov TPodPopLKO Kol ToV ypamto Adyo (katavonon mpodoplkol Kal ypamtou Adyou,
mapoywyn mpodoptkoL Kal ypartol Aoyou), aAAA Kol TG 5£€L0TNTEC SLATIOATIOULKAG EMYVWONG
Kall emikowvwviog (BA Ntivag & Mpifa, 2017). Evag emumpocBetog Adyoc mou ta BBAla tng oelpag
Paideia pmopouv va aflomotnBolv og GAOUG TOUG TUTIOUG TWV OXOAELWV AOTEAEL TO YEYOVOC OTL
T auBevTika Keipeva mou €xouv oupmepAndBeil oto BBAio Tou padnth €xouv ypadtel pe
SL0BepaTIKO Kal AEITOUPYLKO TPOCAVOTOALOUO. Me aAAa AOyla, TO KEIUEVO TNG €vOTNTAC
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«blafalw— katoAofaivw-amaviw» Uropel va aflomownBslt wg addpunon  yw TNV
npaypotonoinon SlaBeuaTikwy Kol SNULOUPYLKWY  €PYACLWY, OAAAA KOL OCUVEPYOTIKWY,
OAANAOSPACTIKWY SPACTNPLOTATWY TIOU OTOXEUOUV OTNV OALOTLKA OVATTUEN TWV YAWOOLKWY
de€lotnTwv.

EritAoyLKOG OXOALOONOG

Ol aAAOYEG TWV TEAEUTALWVY ETWV (KOWVWVLIKEG, OLKOVOULKEG, TIOALTIOMLKEG) TTIOU OnUELWONnKav
OTOUG KOATIOUG Twv EAAAVWVY Tou €€wTepkol €Xouv PeTapopdwoel Ta EAANVIKA OXOAEla Kal
€xouv 810.popOoTIOLCEL TOV OKOTIO Kall TN AetTtoupyia touc. MoAAol yovelg, pabntég, ekmatdeutikol
Kal LEAN tnG EAANVIkAG Mapotkiag Sivouv peyaAUtepn €udaon oTnV KOWWVLKN Kol TTOALTIOULKN
Sldotaon tou oxoAeiou, pHe amoTéAeoUa N cUOTNUATIKY StbaokaAia TnNG EAANVIKNAC YAwooag va
€xeL mepaocel oe Oevutepo emimedo. H EAAewpn  KATAAANAWV OXOALKWV  €yXELPLOLWV
TIPOCOAPUOCUEVWYV OTLG OVAYKEG TWV CUYKEKPLUEVWV ORASwWY padntwy, n eAA¢ emipopdwon
TWV EKMALSEVUTIKWY TIOU £pyalovTtal OTa CUYKEKPLUEVA OXOAelar kot n eAATAG TPoBoAn tNng
ekmaldeuTIKNC atiag TG eAANVIKAG YAwooag €xouv 0dnynoeL otn dlapopdwaon evog oxoAeiou to
ormolo, evw ouvexilel va eMITEAEL TOV TTOALTIOWLKO TOU pOAO, SUCTUXWC EXEL XAOEL OE ONLOVTLKO
BaBuo tov xapaktripa evog Kévtpou EAAnvoudBelag.

e qQUTA TNV €pyaocio o) E0TIACAUE OTNV Kataypadr TwV EKMOLSEUTIKWY OVAYKWVY TOU
OUYKEKPLUEVOU TAawciovu oto Topovro, kot B) avadeifape to OKEMTIKO oxedlaopol TOU
npoypappato¢ ‘Modern Greek Paideia’ to omoio amoteAel pia MPOoTIABELA KATAOKEUNG EVOC
OAOKANpWHEVOU, CUYXPOVOU Ttpoypappatoc StdaokaAiag kal eKuAabnong tng véag EAANVIKAG w¢
Seutepng/ €€vne yAwooag, mpooeyyilovtag cuvduaotikd tn Sidaokalia tng yAwooag Kot
oTolYElwV TOU EAANVLKOU TIOALTIOHMOU, KAl EXEL WG OMWTEPO OTOXO TNV EMITUXN KAL CUCTNUOTLKN
npowBnon tng EAAnvoudaBdelag otnv meploxn tou Topovto, aAAd kal eupUtepa 6Aou tou Kavada.
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N1aoc¢ NikoAaog & Mapkarn Ajuntpa

Tunua BaAkavikwv JAafikwv Kat AvatoAkwyv Inouvdwy, Mavenotiuio Makedoviag.

Abstract

This paper explores the difficulties that Greek-speaking students are facing while they are
learning the Turkish language as a foreign one. These difficulties can be mainly found in the
different structure of the target language in relation to the student’s native language and in the
fact that they have few oral opportunities in their Greek-speaking environment. From this
perspective, the support of oral communication skills represents one of the most important
points that the teaching process must deal with. By having already analyzed the recent modern
methods of productive skills of verbal communication on the Turkish language as foreign
language and by taking into consideration the lack of relevant complete activities in the using
learning textbooks, the formalization of a specific teaching proposal is being attempted. By using
a narrative text of a Turkish-speaking textbook as a reference point for the Turkish language
learning as a foreign language for foreign language speakers, which is been usually used during
the teaching of Turkish language at the Greek Higher Education it is been proposed a complete
teaching model of the verbal communication with activities which are aiming to cover the Greek-
speaking students’ specific learning needs.

Keywords: Turkish as Foreign Language, Learning Difficulties, Verbal Communication, Teaching
Process.

NepiAnyn

H napouoa epyacia Stepeuvad Tig SUOKOALEC TTOU avTLETWTI{ouv oL EAANVOdwVOoL POoLTNTES KATA
v dadikaoia ekpabnong TN TOUPKIKNC we EEvnNe YAwooog oL omoleg, evtomilovtal Kuplwg otnv
teAelwg dtadopetikn Soun NG YAwooag-otdxou o€ oxEon UE TN UNTPLKA YAwooa Twv doltnTwv
KOL OTO YEYOVOG OTL €XOUV €AAXLOTEG €UKAlPleC YAWOOLKA €mKowwvia oto eAAnvodwvo
neptBaAlov. Ynd auto to npiopa, n evioxuon t¢ npodopikng Se€lotntag anotelel Eva ano ta
ONUAVTIKOTEPO onuela ota omoila kaAeital va eotidoel n Sdaktikn Siadikaocia. Exovrag
TIPONYOUHEVWG avaAUCEL oUyxpoveg MeBOSOUG avamtuéng TNG LKAVOTNTOG TIOPAYWYNG
npodoplkol AdGYou OTNV €KUABNON TNG TOUPKLKNAG WG £€vng YAwooag, aAAd kot AauBdavovtag
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untoyn TNV amoucia aviioTowv OAOKANPWUEVWY TIPOTACEWV SpACTNPLOTATWY OTA UTIO XpHon
SL6aKTIKA eyXelpibLa, emixelpeital n Stapdpdwaon ULag CUYKEKPLUEVNG SLOAKTIKAG TPOTOONG.
Me onuelo avadopdg éva apnynUATIKO KEIWEVO TOUPKOYAWOOOU eyXELPLOiOU eKUABNONG TNG
TOUPKIKNG WG £€vNn e o€ aAOYAwaooug tou aglomoleital cuxva otn StéaokaAia TNG TOUPKLKNAG Kal
otnv eAAnvikn TpitoBabuia Exknaidevon npoteivetal éva oAokKANPWUEVO LOVTEAD SL8aoKaAlag
ToU TPodopLlkol AOYou He SpacTNPLOTNTECG TTOU OTOXEVOUV VA KAAUPOUV TIG LOLAITEPEG AVAYKEC
TWV eEAANVOdWVwWV doLtnTwv.

Négerg-kAeldLa: Toupkikn w¢ =évn NMwooa, AuokoAieg Ekpadnong, Mpodopikn Emkowwvia,
ApaotnpLloTNTEG.

Elwcaywyn

H ekpudbnon tng toupklkng yAwooa¢ otnv eAAnvikn TpitoBadula Exkmaidevon PBaoiletal
golokAnpou otn ouvotnuatikny OtdackaAia av AdBoupe umoPn OtL oL eAAnvodwvol
S1600KOUEVOL £XOUV EAAXLOTEG EUKALPLEG EMADNC UE PUCIKOUG OULANTEG TNG TOUPKLKNG, CUVETTWG
ALYyOTEPEC EVKALPLEC VA ACKAOOUV TN YAWOOO O€ TPAYUATIKO TIEPLBAANOV ETLKOLVWVLOG.

H Soun tng TOUPKLKAG, N Omoia TAPEKKAIVEL ONUAVIIKA amo TNV €AANVIKA yAwooa,
amokaAumntetol o€ BaBog péoa amo tn YAWOSGOAOYLK OVAAUCT) TNG KATA TNV omola evtonilovtat
SuokoAieg mou mBavOV va QVTIUETWTOEL Katd tn Oladlkacio TtNg KOTAKTNONG TNG O
eAAnvodwvog poltnTig.

Ye eminedo S16aKTIKNC Mpoagyylong xpeLaletal va 00¢et éudaon kata t Sidaokalia, wote
HEOO amo TNV AOKNON KOL TNV €UTEplo Twv doltnTwV Ot €va e€ALPETIKA €upl daoua
ETUKOLVWVLIOKWY KEWMEVWY KOl YEYOVOTWV va avonmtuxBel otadlakd n €MIKOWVWVLIOK TOUG
LkavoTnTa N omola mMpoUmoBEtel TNV MapAAANAn avamtuén Kot Tov cUVEUACUO TNG YPOLUOTLKAG
LKaVOTNTOG, TNG LKAVOTNTAG Tapaywyng AOyou, TNG KOWWVLKO-TIOALTLOMLKAG LKAVOTNTAG KoL TNG
LkavotnTag Xpriong otpatnylkwy (Prasad, 2013: 2).

AvuokoAieg otnv Ekpadnon t¢ ToupkikAg and EAAnvodwvoug Dorttntég
H Toupkik YAWOOO OUYKOTOAEYETAL OVAUECO OTL( MPWIEC EMTA YAWOOEG TOU HIALOUVTOL
TIEPLOCOTEPO TayKoopiwg (Hengirmen, 2002: 19), yeyovog mou KatadelkVUEL TN onUovTik B€on
TIOU KOTEXEL AVAUEDA OTLG AAANEG YAWOOECG TOU KOOMOU. AVAKEL 0TOV QATAIKO YAWOOIKO KAAdo
(YAwooa twv onuepvwv Toupkwy, Twv MoyyoAwv, Twv ToykoUulwv, Twv TOUPKOUAVWYV Kal TWV
Toupkoyevwv NG Keviplkng Aolag) Kol OUYKEKPLUEVA OTNV OUPOAAO-OATAIKA OLKOYEVELQ
YAwoowv, pio YAwooLKr OLKOYEVELA N oTtola Sev MapouoLalel Kapia opoldtnTa 1 eyyutnTa UE
NV WWOoeUPWMAIKN OLKOYEVELD YAWOOWV 0TV oTola avikeL n eAAnviki yAwooa (AAatiag, 2000:
15-17; lopbavoyAou, 2003: 17).

‘Eva amo ta onUOVTIKOTEPA YyVWwpPLlopatd tng eival otL eival cuykoAAntikA YAwooa, SnAadn
N mapoywyn Kat n KAlon twv A&€ewv yivetal Pe T ouykOAANnon emOnuatwyv. H cuykoAAnon
gmONuUATwyv oAAG Kol 6An n doun tTNG ToupKiknG yYAwaooac Baciletal oto pavopevo BAceL Tou
omoiou OAa Ta pwvAevTa HLOG AEENC €xouv PETAELU TOUC eudwVIKN dLapBpwaon. To dalvopevo
0UTO ovopaleTaL apxh TNG PWVNEVTIKNC APUOVIOC KOL CUVETTAYETOL OTL pia A€ Ba amoteAeital
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eite and npoobia eite and onicbia pwvrevta, oANG OxL Kat anod ta duo?. ETol mpoKUITouV oL
napakatw dladoxég dwvnéviwy (ZavAiioylou & Aadvonatidng, 2011: 11):

- peta to "a" katto "i" (w), akoAouBouv ta "a" R """ (w).

n_n mnn nmm Lonnsn

- peta to "e" kat 1o "i", akoAouBouv ta "e" i "i".

n_n n.n nmn Lo on

- peta to "o" katl to "u", akoAouBoulv ta "a" N "u".

- peta 1o "6" (oe) katto "U" (y), akoAouBouLv ta "e" R"i".

Ouolaotikd, dnpoupyouvtal ot €€nG cuvduacopol (ZeAha-Maln, 2004: 75) :

- Eav 1o mpwto dpwvnev pag AéEng ival onioBLo, To emoduevo eival emiong omnicbio. To 6Lo

oupBaivel eav to mpwto dwvnev eival mpocoLo.

- Eav 1o mpwto dwvnev plag AEENG ival otpoyyulod, TOTE Ta eMOpeva pwvrnevta ival eite

OTPOYYUAQ KOl KAELOTA E(TE N OTPOYYUAQ KAl QVOLXTA.

-Metd amnd otpoyyuld dwvrev akoAouBel povo otpoyyuld dwvrev.

-Ta "o" kat "6" ouvavtwvtal, cuvABwc, otnv MPpwWTn cuUANaBn pHlag A&Enc.

To yeyovog otL avtiotolyo GalvOUEVO HE AUTO TNG GWVNEVTLIKNG appoviag Sev ouvavtatal
otnv eA\nvikn yYAwooa ipokalel 1dlaitepeg SuokoAieg mou cuvdEovtal KUPLwE LE TNV TTapaywyn
onUavtikoU aplBpol StayAwooikwyv Aabwv amnd toug eAANVOdwVouC PoLTNTEG. ZUYKEKPLUEVQ,
omo pia pkpn €peuva mou dte€nxdn to 2008, o 25 eA\nvodwvoug doltntég Tou B’ e€aprvou
onoudwv oto Tunua BaAkavikwv IAaBkwv Kat AvatoAlkwv Imoudwv tou Mavemiotnuiou
Makedoviag oto mAaiolo gpyaociag e€aunvou tou MM «Imoudéc otov Mapeuveivio Xwpo»
(TuRua Twooag @woloyiag kot MoArtilopovu Mapeuéeiviwv Xwpwv TOU Anpokpitelou
Mavemiotnuiov OpAkng) n omoia OTOXEVE OTNV MOPATHPNON KL OTNV Kataypodr) Twv SUGKOALWY
oTNV EKPABONON TN TOUPKIKN G YAwaooac amo eAAnvodwvoug dpoltnTEg, StamotwOnkav SUCKOALEC
oe dladopa emnineda (Mapkatn, 2008). Mo cuykekplpéva, oL dpoltnteg duokoAsvuovtav va
epapudoouv otnv pd&n toug cuvduacopoUg o eMERaAe o Kavovag TN GwVNEVTIKAG apuoviag,
eneldn dev Arav e€0KELWUEVOL PE AVTIOTOLXO GALVOUEVO OTN UNTPLKN TOUuG YAwaooa. AuTo €ixe
WG¢ ATOTEAECUA OTNV TIEPUTTWON TIOU EMPETE va MpocBEoouv pia kataAnén n éva enibnua otn
pila uag Aé€ng, va emhéyouv ta dwvnevia ekeiva mou nén yvwpllav, emeldny undpyouv otnv
eAANVLIKN, Ttapayovtag £Tol AavBaopévo anotéAeopa. Na napddelyua, otn nepimtwon tgAEENg
"Oomir" («lwn») otav kahovuvtav va pocBEcouv TNV KAtaAnén tng yevikng mtwong "in/in/un/an"
evw BAoel Tou Kavova n ocwotr KatdAnén eival n "uin", SiamotwOnke OtTL oL doLTtNTEG oTNV
TIAELOVOTNTA TOUG eMEAeyav TNV KataAnén "un", to pwvnev tng omolag eixav ouvnbioel amnd t
UNTPLKN Toug yYAwooa (6.m., 2008: 7).

Ooov adopd cuykekplpéva To pwvNTIKO Kal GwvoAoyiko emnimedo, n ZeAAa-Mailn (2004:
63) cuykpivovtag cuvomTikd Ta SUo cuotApata (EAANVIKA KoL TOUPKLKNA) Tapatnpel OTL a) ta
TOUPKLKA €xouVv 8 pwvrievta evw ta EAANVIKA 5, B) Ta eAAnvika Sev dtabétouv ta [y], [oe] kal [w],
Y) n avtiBeon «otpoyyuld # "un oTpoyyYUAG» TIOU XPNOLUEVEL yLO VOL SLOKPLVEL N TOUPKLKA LETOED

AT v und e€€taon apxn e€atpouvrat: o) oL ouvOeTeg Aé€eLg (.. "Karadeniz"), B) oL TOUPKIKEG
Aé€elc Twv omoiwv n pia, touAdylotov, cuAAaBn €xel umtootel aAAayn e€altiag Twv TILECEWVY TIOU
NG aokoUuvTaL, OMWE 0To YAWOoOoWKO oiwpa tn¢ Kwv/moAng to omoio amoteAel tn Bdon tou
dWVNEVTLIKOU UNXAVLIOMOU TNE TOUPKLKAG YAwooog (r.x. "anne" n omola mpogpyxetal anod tn A&En
"ana"), y) ot Aé€elg-6avela (m.x. "diploma" (eAAnvikn)) kat, 8) oplopéveg kataAn&elg oL omoleg
bev akoAouBouv tov kavova TG GwVNEVTIKAG apuoviag (m.x. n emppnuatiki kataAnén "-ken")
(lopbavoyAou, 2006:42).
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Twv [i] kat [y], [w] kat [€] kat [oe] dev untapyouv ota eAANVIKA, &) n Toupkikn apBpwvetatl Alyo
TIO UMPOOTA OTN OTOMATLKI KOWOTNTA art' OTL n EAANVLKN, €) N TOUPKLKA apBpwveTtal Alyo To
KAELOTA (e TN YAwooa PnAd ot oTopatiki KoAotnta) amn' otL n eAAnvikn, Kat ot) ta [€], [o] kat
[a] TG eEAANVIKAG apBpwvovTal e T YAWOoOoO 0TO LECOV TIEPIMOU TNG OTOUATLKAG KOWAOTNTAC KOl
OXL XOMNAQ, OTWG TNG TOUPKLKAG.

Avtiotola, oTo cuUPWVNTLKO CUCTNUA, SLATILOTWVETAL OTL oL EAANVOdwvoL poLtnTéEG dev
avtipeTwnilouv 8laitepeg SuokoAieg ylati, av kat evromnilovtat mAeovalovta cuudwva otnv
TOUPKIKN, N EAANVLKN Tuxaivel va SlabEtel ouyyevelg mpog autd ¢Boyyoug Kal apbpwTka Kot
OKOUOTLKA (0.11., 2004: 69).

AebopEVOU TOU OUYKOAANTIKOU XOPOKTAPA TNG TOUPKIKNG YAwooag n SuokoAla Twv
doltnTwv aUEAVETAL ONUOVTIKA, O0Tav KaAoUvTal va pocBEéoouv o€ pLa AEEn TepLOcOTEPA OO
éva emBnuata. Mapouaotaletal MpOBANUa Otav, yla mapAadeLyUa, TPEMEL va oXNUatioouv Tn
nopon "arkadas-lar-im-la" («ue toug pidoug pou»), dmou xpelaletal va eTAEEOUV QVAUECO OTA
eruOnuata "lar/ler" (kataAn€elg mAnBuvtikol aptBpov), "im/im/um/im" (emBnpata A' evikov
npoowriou Ktrong), kot "la/le" (oUvSeopog «UEY), TPOKELUEVOU va Ta KOAAROouV otn A&én
"arkadas" («¢pilog-n»). H mpwtn duokoAia evtomiletal 0TO YEYOVOG OTL CUYXEOUV TN OELPQ, UE
Bdaon tnv omola npénel va B€couv Ta KatdAAnAa emiBrpata otn pila tng Aé€nc (oto mapandavw
napadelypa: MANOUVTIKOC aplOPOC- KTHon- oUVOECUOG) Kal n SEUTEPN OTO YEYOVOG OTL KABE
dopad mou mpooBETouv KataAnén mpémnet va Aappavouv untodn to tedeutaio pwvnev tng AéEng,
To omoio petafaiAetal kaBe dopad mou tibevral véa emiBrnuata (Mapkatn, 2008: 6).

AN\Q XOPOAKTNPLOTIKA TNG TOUPKLKAC YAWOOOG, Ta oTtola pumopel va tpokaAécouv SUCKOALES
KOTA TNV eKPAdnon tng amo eAAnvodwvoug ¢oltnTeg, ouvdEovtal Pe tn Slatagn Twv Opwv TG
npotacng, kabw¢ to prApa Pploketal mavia oto TEAOG NG Tpotaong (ZavAioyAou &
Aadvonatidng, 2011: 11), to e umokeipevo, mponyeital Tou prpatog kot PBploketal Tig
nepLoocotepeg Popég otnv apxn tng mpotaon (lopddvoyAou, 2004: 37). To avtikeipevo tiBetal
TPV 10 pAua, otav n €udacn tng evépyelag Sivetal oe autd. Emiong, otnv toupkikr &ev
UTTAPXOUV YPOAUHOTLKA YEVN aAAG oUTe Kol apBpa (ZavAioyAou & Aadvomatibng, 2011: 11).

Ze mopopoLlo TAAioLo, UTIOYPAUULZETAL OTL Ta TEPLOCOTEPA ATO T SLOAKTIKA €YXELPLSLA
nou aélomolovvtatl onuepa otnv Tprtofabuia Eknaidevon otnv EAAGSa yla tn ddaokaAia tng
TOUPKLKNAG YAwooag dev ypadtnkav and EAAnveg cuyypadeis, evw ameuBuvovtal, Kuplwg, o€
oAAOYAWOGCOUG EVAALKOUG LaBNTEG OL oTtoloL ETXELPOUV va LABOoUV TNV TOUPKLKH OTo MAaiclo
™G mapakoAouBnong taxLPPULBUWY Habnudtwv otnv Toupkia (Mapkdtn, 2009: 102).

210 onuelo autd mpEMeL va onuelwBel otL, Bdoel kavoviopou, oL dLbAokovieg eival
urmoxpewpévol va dnAwvouv otnv HAektpoviky Ymnpeoioaa OAokAnpwuévng Alaxeiplong
Zuyypaupatwy Kot Aoumwv BonBnuatwv (ELdo€og) cuyypappata twv onoilwv tnv €kdoon Kot
Stavopn avaapBdvouv eAnvikoi ek§otikol oikol?. QoTt600, SLATOTWVETAL OTL, EVW SnAwvovtal

2 01 818dokovteg avaykdlovtat va SnAWoouv yla tn Stdaokahio Tou HabARATOC TNE TOUPKLKAG
YAWooOG cuyypappata mou Oev €xouv TN Hopdr Tou TPOTUTOU SLOOKTIKOU €eyxelpLdiou
€EKHAONONG ™G £€vng YAwooag Kol umo auth tnv évvola dev evdeikvuvtal ylo pia oAloTKA
npooéyylon tn¢ Stadikaoiag ekuAbnong, Omwe elval Ta eYXELPLOLA YPOUUATIKAG OVAAUGCNG TNG
vYAwooog i Ae€ika ou £xouv ocuvtaxBei and EAANveg ouyypadeic kat ekdidovtal and eAAnvikoug
€kS0TIKOUC OlKoUC.

39



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES
Vol. 6 No. 1,2018, E-ISSN: 2308-0876 © 2018 KWP

nipog Stavoun eyxelpidia EAAvwy cuyypadEwv (ta omola eivat eAdxLota), otn SL8aKTIkn mpagn
TIPOKELEVOU va KOAUDBOUV oL avaykeg Tou pabnuatog aflomoleital Kupilwg UALKO amod
ToUPKOYAwooa SLOAKTIKA eyXELPLOLA Ta omola elval UAKOTEXVIKA QLOUYKPITWG TTOLOTLKOTEPA KOl
IO OAOKANPWHEVA ATIO AUTA TWV EAANVLIKWY EKSOCEWV KAL TA TIEPLOCOTEPA £XOUV CUVTAXDEL oo
opada Toupkwv cuyypadewv (Mapkatn, x.x.: 53).

Avtiotowxa, ta eyxelpiSia mou pépouv tnv untoypadr EAARvwy cuyypadéwv cuvnBwg v
KQAUTITOUV TNV OVATITUEN KOl TWV TECCAPWY YAWOOIKWY SELOTATWY, OUTE KAl TNG YPAUUATLIKAG
Kal Tou Ag€lhoyiou. MNMapdAAnAa, oplopéva amo QUTA, av Kol ULOBETOUV TNV EMIKOLVWVLOKNA
HEBodo, bev mepAaBAVOUV OTA TIEPLEXOUEVA TOUG EVVOLEG OTIWG QUTH TNG TIOAUTPOTILKOTNTAC N
omola pmopel katd tn ObaokoAio va Asttoupynoel w¢ €pyaAeio yla tnv evioxuon tng
MPOOTABELAG ETTEVENG TWV YAWOOWKWY oToXwv (0.1, 2009: 99). ELSIKA yLol TIC AVAYKEG TNG
TaPoUCAC £PYOOLOC TIPETEL VO UTIOYPOUULOTEL OTL KOVEVA Ao Ta EYXELPLSLO auTtd Oev €xel
avBoloynBel pe aoknoelg — Spaotnplotnteg evioxuong tng Se€loTnTaC KATAVONOoNG Kol
mapaywyng npodoptkol Adyou.

MapdAAnAa, onUaviiké OSuokoAie¢ avtlpeTwmilouv oL ¢oltNTEC OTNV  Tapaywyn
npodoplkol Adyou. AUTO CUVEEETAL KUPLWG UE TO YEYOVOG OTL KATA TNV PO OPLKH ETULKOVWVI
SlaBEtouv Alyotepo Xpoviko meplBwplo emefepyaciag Twv VEWV YAWOOIKwY SeS0Uévwy, UE
omoTéAeopa va SUOKOAEUOVTAL TIEPLOCOTEPO VO KAVOUV TIG QTIAPOITNTEC UETOATPOTEG TIOU
emBAANAEL 0 kavovag. AvtiBeta, Alyotepa AaBn mapatnpolvtal 6tov mapdyouv ypamnto Adyo
(Mapkatn, 2009: 100).

Tic SuokoAieg mou avtwetwrnilouv ol aAAOyAwaoool $oLTNTEC TNG TOUPKIKNG KATA TNV
napaywyn npodopkol Adyou avayvwpilouv kat ot Karatay, Giingdr kot Ozalan, 2017: 252) ot
omoleg, 6nwg umootnpilouv, cuvéEovtal AUeECA Kal WE TNV TMEeMoiBnon OTL n TOUPKIKA €lval
Slaitepa dUOKOAN YAwooo, HE QMOTEAECHA va ULOBETOUV OUXVA apvNnTK oTdon, otav
KaAoUvTal va WARCOoUV otV UTO eKUadnon yAwooa.

Av kat ta mapadeiypata avadopikd pe ti¢ SuokoAieg oto popdoAoyLKO, CUVTAKTIKO Kol
dwvnTko eminedo pmopouv va moOAAAMAACLAOTOUV, QVAUECA OTOUC CNUAVTLKOUC AOYoug
avantuéng YAwoolkwv SuoxepELwY TIPETEL va Kataypadel KaL To yeyovog otL n SibaokaAia
ipayuatomnoleital £€w amod to YAWoolko meplBariov tng Sibayuévng yl\wooag. Anmouaotalouv
6nAadn ouclaoTika oL dSuvatdtnteg yla e€doknon o€ 0,TL adopd TLG ETILKOVWVLOKES EUTIELPLEC
HEOW TNG ETKOWVWVIAC PE TOUG Apeocoug GOpEeiG TNG TOUPKIKAG YAwooag, toug Guolkoug
OMWANTEG. Na mapaddelypa, evw ol eAAnvodwvol doltntég diddokovtal €va peydAo aplBuod
Aé€swv, Bev €XOUV TNV gUKALPiOl VO TIC OOKAOOUV TTEPLPEPELOKE® HECO OO T TNAEOTITIKA
KavaAla, Ta kivntd thnAédwva, To dtadiktuo, Tig Stadnuioels, Tig meplypadEg Twv mpoidoviwy, TV
erukowwvia/alnAoypadia kAm. (Mapkdtn, 2009: 101). Emunpdobeta, ot SUOKOALEG Tou

3H nepupepetakn uadnon opiletal wg n nddnon n onoia ouvteAeitat oto neptBaAAov oto omnoio
ektiBevtal ol poltnTtéG. AutoU Tou TUTIOU N HABnon evioyVeTal Héoa amod TNV mapoucia oto
pHaBbnolako neptBariov pulradiwv kat AAAou UALKOU Tta omoia tpoBAaAAouv Tn yYAwoaod - GTOXO
Kol SLOPOPETIKEG YPAUUATIKEG TTANpodopiec. e autd To mMAaiolo, oL doltnTEG Umopouv va
anoppodroouv ta véa dedopéva «aBlaota» wg HEPog tou mepLBaAlovtog SidaokaAiog mapd wg
UALKO Ttou toug e€unnpetel (Fatemipour, 2013: 1395).
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QVTLLETWII{oUV oL EAANVOdWVOL GOLTNTEG KATA TNV EKUABNCN TNG TOUPKIKNAG UTIOYPaUUileTOL O
TIEPLOPLOUEVOG XPOVOG EKBECN G TOUG OTNV UNO ekpaBnon yl\wooa (Mapkatn, X.x.).

H Avantuén t¢ Npodopikng AsfLotntag otnv Toupkikn we {€vn Mwooa

Aappavovtag urtodn, abevog TG onUavtikeG Sladopeg Hetal yparmtou Kal tpodopikol Adyou,
adetépou TIG Wolaitepeg SuokoAieg mou avtipetwrnilouv ol eAAnvodwvol GoLTNTEG KATA TV
EKUABNON TNG TOUPKIKAG OMWG Kataypddovtal O TPONYOUUEVN €VOTNTA, SLATILOTWVETAL N
avaykn éudaong tng dLOaKTIKNAG MPA&Nng otnv KaAALEpyELa TG TipodopLkig de€LOTNTAC LUE ELOIKA
Stapopdwpéveg Spaoctnplotntes optAiag kat akpoaong (Kurudayioglu, 2003: 296).

OL ¢outntég unootnpilovtal otV KATAKTNON TN LKAVOTNTAC VO QVTATIOKpivovtal e
gmTuyia ot KOONUEPLVEC TIEPLOTACELG ETUKOLVWVIAC LECA ATIO CUYKEKPLUEVEG SPAOTNPLOTNTEG
KOl OTPATNYLKEG, OTWG £lval n payvntopwvnon tou mpodopilkol Adyou, n anopayvntodwvnon,
N 1ot Kataypadn Tou Kol N LETATPOTI TOU OTn CUVEXELD o€ Yparto Aoyo (Kacar & Kacgar, 2013:
326). Mpoteivovtal emiong n mpo-dibaokaiia tou Aeflloyiou, O KOTALYLOHOG LOEWV, N
evBappuvon Twv MPoPAEPEWV TTOU UMOPEL v KAVEL 0 POLTNTAG OXETIKA LE TO KELEVO TTOU Ba
aKOUOEL KOl 0 EVIOTUOMOG TwV Peudodlwv Aé€ewv (empathy)* mou ocuvendyovtat napavonon
NG ONUACLOG TOU KELUEVOU. INUAVTIKA oupBarlouv n emavaAnyn (ouvexng emadn) pe
OUYKEKpLUEVA €16 Aoyou, n cuvtaén nepiAnPnc otn Stdaokouevn yA\waooa, n ouvepyaoia péoa
oo TOV SLOXWPLOUO TwV GOLTNTWV O OPASEC TTOU AVOAXUBAVOUV CUYKEKPLUEVOUCG POAOUC,
BéTouv Kol amaVTOUV O EPWTHOELS, TO AKOUOMO TOUPKLKWY TpayousSuwv>, n napakohovdnon
Beatplkn¢ mapaotaong k.d. (Gines, 2014: 16).

1o (510 mhaioto o Karatay, Glingér kat Ozalan (2017: 248) npoteivouv tnv aflonoinon tng
nebddou "Callan"®, n omoia otoxelel otn ypriyopn avamtuén tng npodopkng dfldtntag amno

4 «Katavonon kat MNapaywyry Mpodopikol Adyou». Ito H MUAn yia tnv EAAnvikr MNwooa, 6-16.
AwaBéolpo oto: www.greek-language.gr

> sOpudwva pe tov Caliskan (2013), n akpdAON TWV TOUPKIKWY TPOYOUSIWY UMOPEL va cupBAAEL
ONUAVTLKA 0TNV EKLAONON TNG TOUPKLKAG YAWooag amd aAAodwvouc GoltnTEC WG avanoomooto
HEPOC TNC KaBnuepvncg toug {wng To omoio mapouaotalet Slaitepo evdladEépov yla TNV UMO
HEAETN NAWKLOKN opada, aAAA Kal w¢ PECO e To omoio e€aodaliletal n mMPooéyylon evvolwv
OTIWG TNG AYATNc, TS EvouvaioBnaong K.A. oL OToleG elval KOLWVEG 0 OAEC TIG KOUATOUPEG KOlL UTTO
OUTA TNV €VVoLa EVEPYOTIOLOUV TO evlladEpov Twv doltntwy yia padnon. NapdaAinAa, divetat
€udaon Kol o€ AN TIAEOVEKTHLATA TTOU TIPOKUTITOUV Ao TNV aflomoinon Twv tpayoudlwyv otn
S18aKTIKN PA&n, Omwe tn cuUPBOAN Tou pubuoU Kot TNG LEAWSLOC oTNV EVOUVAUWGON TNG UVANG
Twv dotntwy, ™ Snuoupyia guxdplotng atpoodalpag otn ocuvAbwg povotovn aibouoa
S16aokaAiag, aAAG Kal TN HElWON TOU AyXOUG, TO OTIOLO0 CUVOEETOL UE TIC APVNTLKEG OTACELG TIOU
OVaMTUOo0oUV ol AAAOYAWOoOoL $HOLTNTEC ATTEVOVTL OTNV TOUPKIKN WG E€vn yAwaooa, otav yla
napadelypa KaAoUVTal va KATOKTAoOUV pia yAwoolkr doun péow evog tpayoudiol (Keskin,
2011:379).

6 H uéBodoc "Callan" avarmtixBnke to 1960 and tov Robin Callan pe kOplo otdyo tn ypriyopn Kot
amoteAeopatiki StdaokaAia TG ayyAlkng yA\wooag oe Eévoug doltntes. 2tn SibaokaAia Tng
TOUPKIKNAG YAwooog o€ aAAodwvoug poltntég edapudotnke mpwtn dopd to 2015 amod toug
Karatay, Ozalan kot GUngdr oto TAICLO EMUOTNOVIKOU EPEUVNTIKOY TIPOYPAULOTOS yia T SiSaokaio thg
TOUPKIKAG Tou Maveruotnpiov Abant izzet Baysal (Karatay, Giingdr & Ozalan, 2017: 259).
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Tou¢ aAAOYAwaoooug doltntec. MNa tnv eniteuén avtol tou otoxou Sivetal LSLaitepn mpoooxn
otn Soun Tou PaBANATOG, OTNV TaXUTNTA TaPAYwWYNS MPodopkol AOyou, OTn GUOTNUOTLKN
enavainyn, ota kadrkovta twv dottntwy, otn Stapkela TnG StdaokaAiag kal Tng Hadnong kat
otnv aAAnAenidpacn petaty didackovta Kat GoLtnTwy.

H und pelétn pnéBodog eoTlAleL OTLG TEXVIKEG TNG EPWTNONG-OMAVINONG, TNG AVAYVWONG-
KATavoNnong, TnG ene€nynong Kat tng Hetadpaons, evw n dtdackaAio mpoopyavwvetal o d00
Baolkd otadla: a) OTIC EPWTINCELG TPV TNV QVAYVWON TOU KELUEVOU Kal B) OTIG EPWTNOELG-
QITAVTHOELG TIOU ETTOVTOL TNG AVAYVWONG Tou Kelpévou (Karatay et al., 2017: 252).

ZUYKEKPLUEVA, O KAONyNtNG He adopun €va KEIMEVO KaL TPV TNV avAayvwon tou BEtel
EPWTNOELG TPOC TOUC POLTNTEG TLG OTIOLEG EXEL TIPONYOUUEVWG ETUAEEEL TIPOCEKTLKA, £TOL WOTE VA
€0TLA{OUV OE OUYKEKPLUEVO YPAUUATIKO dalvopevo kabe ¢opd. O aplBudg twv Aé€swv Tou
XPNOLUOTOLEL 0 KABNynTt¢ o€ €va AemTo ival Alyo pHeyaAUTEPOG Ao AUTOV TwV AEEEWV TTOU
XpnolpomnolouvTal o€ €va ouvnBLoUEVO KElevo. Me Tnv TaxUTNTa auTh Tou Adyou Bewpeital Ot
apevog ol doLTNTEG KAAOUVTOL VA (VAL TILO CUYKEVTPWUEVOL KAl TLo evepyol otn Stadikaoia
nabnong, adetépou eAaxLOTOMOLETAL O XPOVOC Tou €xouv otn 8wabsor) Toug ywa va
HETAPPACOUV TO LAVUUO 0T UNTPLKA Toug yYAwaoaoa. O Babuog taxutntag otnv mopaywyr Aoyou
TWV poltnTwy eivat (dlog e autdv Tou MPOTUTou Adyou. Elval onuavtikd oL epwTroELg Tou BETeL
0 KaBnyntn¢ va eival SoOUNUEVEG E TETOLOV TPOTO, WOTE O€ MPWTN daon va e€aodaAilouv tnv
EKTETAUEVN ATIAVTNON TWV $oLTNTWV. ME QUTOV TOV TPOTIO KAAOUVTAL VA ETILXELPNLATOAOYI GOV,
HE amoTEAEOUA va arodeVyovTal Ol LOVOAEKTIKEG ATOVTOELS TOU TUTou «Naw / «Oxwy, evw
napAaAAnAa emavalapBavouv TG SOUEC TwWV EPWTHOEWV TIOU TOUG £Xxouv Tebel. Itn ouvéxela
Slvetal Eudaon otnv avayvwaon Tou KELUEVOU, OTNV avamntuén tou Asfiloyiou HECW OLOKNOEWV
KOl OE EPWTNOELG KOTOVONONG TIEPLEXOUEVOU Kal EVVolwy. Kol 0€ auTo To 0TadLo 0 0ToX0G elval
va Swoouv oL doLtnNTECG amavtioelg HeyaAUuTepnG €ktaon  (Karatay et al., 2017: 250).

Méoa amd OAe¢ autég TG Stadkaoieg embLwKeTal oL GOoLTNTEG va avtarmokpivovtal
ETUTUXWG OTLG KABNUEPLVEG TIEPLOTACELG ETILKOLVWVLAG, VAL ATIOKTOOUV ETIlyVWON Twv aduvaplwyv
TIOU €XOUV O€ CUYKEKPLUEVEG SEELOTNTEG KL VAL TIG AVTLUETWTIIOOUV PETA OO TNV EMAOYI TWV
KATAAANAWY OTPATNYLKWY, VO OCUUUETEXOUV EVEPYNTIKA otn YAwoowkn OwbaokaAia, va
QUITOKTAOOUV KPLTIKN €Miyvwon Tn¢ TOUPKLKAG YAWOOAG, VO KATAVOOUV Tn OTAcn OMANT e
onueio avadopdg to B€pa yla to omoio autog ekdpAaleTal KoL va TPocaprolouV KatdAAnAa tov
AOYO TOUG OTLG EKACTOTE MEPLOTACELG ETUKOLVWViAGE (Memis, 2013: 336).

H npotaon Sidaokaliog
To povtélo Sidaockaliog
H mapouoa npotaocn Stapopdwvetal pe Baon tn Stabepatikn mpocEyyLon Tng E€vng YAwooog N
orola evioXUEL TN cUPUETOX OAwWV Twv dottnTwv otn didaktikn dtadkaoia. H aflomoinon tng
opadoouvepyatikng peBodou mpowBel Tnv avalntnon otolxelwv Kat tn cuAAoyr TAnpodopLwv
oo Toug 8loug Toug PoLTNTEC LE ATTWTEPO OTOXO TNV e€0AAUVON adUVALWY TIOU cUVSEovTaL
KUPLWC HE TNV tapaywyn tpodoptkol Aoyou. O oxedlaopog evog meplBaAlovtog cuvepyaoiag
Kal Stahoyou e€aocdalilel petaly AAAwV TNV eKpAOnon tng £€vng yAwaooag amo toug GpoLtnTEG
Xwpic tov do6Bo tou AdBouc (Zapadidou & Zepden, 2008: 747).

Y€ MAPOUOLO TTAQLOLO, N YAWOOO QVTLUETWTIETOL OALOTIKA HE OAQ TA YAWOOLKA OTOLYELD
(vypappatikn, cuvtaén, dwvoloyia KTA.) va mapouotalovtol TAUTOXPova Kol OXL ATOCTIOCOTLKA.
ISlaitepn €udaon Sivetal o€ YAWOOIKA CUUMAEYUOTA, LUE OMWTEPO OKOTO va avakaAlouv ot
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doltnTég TIg dLadopeg AeLTOUPYLEG TNG YAWOOAG O ETUKOWVWVLOKO emtimedo (Kaikton, 2013: 12).
MNapdAAnAa, He TNV Aoy Twv KATAANAWY §paoTnplOoTATWY MPOWBEITAL N KATAKTNGCN o
ToUuG PoLTNTEG EKPPACEWV TLG OTIOLEG UTTOPOUV VAL XPNOLUOTIOLiG0oUY apyoTtepa o SladopeTIKOU
TUTIOU ETUKOLVWVLAKEG TIEPLOTACELG.

To Keipevo

To keipevo pe titho «Texvn: Otav Sev xwpdeL oe té€ooeplg tolxoug» (“Sanat Dort Duvara
Sigmazsa”) (Evotnta 6.2., o). 72) emuAéXOnKe amo ta mepleXOUeVA Tou eyxelptdiou "Yeni Hitit
Yabancilar icin Tirkce — Ders Kitabi 2" (Kurt, Aygin, Leblebici, Coskun, 2008) mou
xpnotgornoleital yia tn ddaokaiia tng ToupkiknG yYAwooag os aAAodpwvoug omoudaotés. To
ouykekplpévo BLBALo xpnolpomoleital otnv EAAGSa toco yia tn dtdaockalia Tn¢ TOUPKIKNAE oTNV
TprtoBabuia 600 otnv 16wtk Ekmaidevon, evw pe tnv oAokAnpwor tou Bewpeital otl
ETUTUYXAVETOL N KATAKTNON TOU TPITou emutédou yYAwoooudbelag cUudwva PE TA EUPWTTATKA
kpttipla (B1) (Mapkatn, 2009).

Mpokeltal yla apbpo To OmMoilo MOPEXEL OTOV avayvWoTn MANPOdOpPLleG OXETIKA PE TNV
Lotopia TNG TEXVNG TwV YKPAdLTL 0TOV KOO0 Kol oTnv Toupkia. € AUTO TO MALOLO KAVEL ELOLKN
avadopa og €vav arno Toug SnUopNEoTtepouc TOUPKOUCG KAAALTEXVEC TNG CUYKEKPLUEVNC LOPPNC
TEXVNG TOU SpOOU, EVW TIPOCEYYILEL e OKEMTIKIOUO TN S1aBeon avayvwplong Tou YKPAdLTL WG
HLOG QIO TLC LOPdEG TEXVNC.

Kata tnv €peuva, eVviomioTnke opKETO SLOSIKTUAKO UALKO e OUVEVTEVLEELG Tou (Slou Tou
KOAALTEXVN O SLAPOPEC TNAEOTTIKEG EKTIOUMEG TNC Toupkiag, aAAd Kol CUINTAOCEL OXETIKA LE
TNV avoyvwplon Twv yKPADLTL w¢ TPAYUATIKAG Hopdng TEXVNG (padlodwVIKEC/TNAEOTITIKEC
EKTIOUTIEC, ELKOVEC, BlvTeo K.A.). H mapouaia tng elkdvag kat tng mpodoplkotntog npoodEpeL Eva
UALKO Ttou umopel va Sleyeipel To evdladEépov Twv HabnTwv Kal va TIPOKAAECEL TN CUMUETOXN
toug (KaAdag, 1990: 24).

210 mAaiolo NG autopddnong To UALKO aUTO KTOC amo tnv aibouoa SibackaAiag pmopet
va aflomolnBel pe otoxeUUEVEG SPAOTNPLOTNTEG YL TNV TIEPALTEPW AOKNON TwV GOLTNTWV OTO
ortitt. NapdAAnAa 6pwg, Sedopévou OTL cuXVA 0TO EAANVLKO TTAVETILOTAKLO oL WPEeC SldaokaAiag
TOU YAWOOWKOU MaBnuatog eival MeEPLOPLOPEVES, TIAPOUOLOU TUTIOU KaBrkovia oTo OTtitl
TIAPEXOUV OTOUC POLTNTEG EPLOCOTEPO XPOVO emadrg UE TN YAWOOA-0TOXO KoL EViOXUONG TOU
Ae€\oyiou to omoio pumopoUv va XpnoLUOTIOL)CoUV 0T CUVEXELA oTnV aibouoa SibaokaAiag kot
va awwoBavBolv peyoaAltepn automemoibnon katd tnv mopaywyn mpodoplkol Adyou. H
napanavw dladikaocia evtdooetal otnv upltepn Stadikaoia tng cuotnUatikig dtdaokaAiag
NG TOUPKIKNG YAwooOG n omoila TPOKUTITEL amd T €AAXLOTEC EUKOLPLEC TIOU €XOuv ol
eANVOdwvoL GoLTNTEG VAL 0K COUV TNV TOUPKLKI O TIPAYUATIKO TLEPLBAAAOV ETIKOLVWVIAG.

€ OUVTOKTIKO, YPAUUATIKO Kol Aeflloywko eminmebo to Keipevo Bewpeital dlaitepa
QTTOLTNTLKO KaBwg mapouotalel TANB0C SEUTEPELOVCWY TIPOTACEWY, ETIOETWY KOL YPOLLUATIKWY
dawopévwy pe ta omola Bewpeitol OTL KAAUTTOVTOL Ol OVAYKEG TWV OTMOUdAOTWV TOU
OUVKEKPLUEVOU €ETMESOU YAWOOOUABELAC KAl TWV TPLTOETWV EAANVOPWVWY  doLTNTWV
avtiotolya.

Mpémel €miong va onUElWOEsl, OTL TO OUYKEKPLUEVO KELUEVO £XeL €TAeyel amd TOUG
ouyypodeic mpokelpévou va aflormotnOel SISaKTIKA opXlkd w¢ Spoaotnplotnta/doknon
Katavonong ypamtol AOyou (UE EPWTNOELG KATOVONONG TTOU KOAOUVTAL VO OTTOVTGOUV OL
doltntéc adou SlaBacouv To Keipevo) Kot oe Seutepo eninmedo, wg SpaoTnPLOTNTA TTAPAYWYNS
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npodoplkol Adyou. e autd to Aaiclo Sivetal otoug dpoltnTeg pia Alota OXETIKWY UE To BEpa
TOU KELWWEVOU ETUOETWV TNV omola XpelAleTal va EUMAOUTIOOUV, TIPOKELMEVOU OTN CUVEXELD VA
nieplypaPouv avtiotolxeg LopdEG TEXVNG TTOU ATTOVTWVTAL OTN XWPA TOUG, AAAA KL TIG ATOYELS
TOUG avadopLKA HE TO WG AVTIAAUBAVOVTAL TOV OpO TEXVECG TOU SPOLOU».

Apxikad, Bewpeltal BeTIkA N €MAOYN TWV CUVIAKTWY VO Q0K OOUV TOuG $oLTtnNTEG OTN
Se€loTNTA KATAVONONG TOU ypamtou Adyou, kabBwg €tol divetal n duvatdtnta os ekeivoug va
KATAKTAOOUV A€€IAOYLKA KOL OUVTOKTLKA OXNUOTO To Omoia Umopouv OThn CUVEXEL va
XPNOLLOTIOLO0UV yLla va tapafouv podoptko Aoyo. NapdAAnAa, To kelpevo €xel avBoloynOel
oTa EPLEXOUEVA EVOG EVPUTEPOU KEDAAALOU PE YEVIKN BEUATIKN TNV TEXVN KAl TNV €vvola TNG
SnUoLPYLKOTNTAC, HE ATOTEAECHA Ol POLTNTEC va £XOUV TIPONYOULEVN QVAYVWOTLKN EUMELpla
o€ TapopoLa KEIPEVA-OpaoTNPLOTNTEC, KAT EMEKTAON £XOUV NON KATAKTNOEL OXETIKO LE TNV UTIO
Stampaypateuvon gvvola Ae€AOYLO.

T€Aog, BewpoU e OTLTO O£ TOU KELPEVOU UIMOPEL va avtamokplOei ota evdladépovta Twv
doLTNTWV, PE ATIOTEAECHA VO EVIOXUEL TNV EVEPYO TOUC CUUUETOXN OTNV EUPUTEPN OVOYVWOTLKN
Swadkaoia. ZntApota, Omweg, n TEXvN, N awolntiki, n Snuloupylkotnta, n eAeuBepia ™G
€kppaong, n HeTaxeiplon TNg SnUOOoLOG EpLOUCLOg K.A. Elval olyoupa OlKela o€ GOLTNTEC TwV
omolwv n nAwkia toutiletatr pe TETOOUL €i6oug Plwpata kal avalntioels. «/TpokeLtal,
Tautoxpova, yla mavavipwittvec aiec ot omtoiec yapaktnpilovv moAAEc kKOUATOUPEC Kol UTTO aUTH
TNV Evvola To KEIUEVO UTTOPE( var xpnaotuomnotnBei yia tnv avantuén SLamoALTIOULKC KHTAVONOTG,
dnAadn yla oUyKpLon Kol EVTOMIOUO OUOLOTHTWV/ETEPOTATWY OTNV TOUPKIKN) KOUATOUpO»
(Mapkdtn, 2015: 224).

Napaywyn MNpodopikol Adyou
AapBavovtag umoyn To YeYovog OTL N OUYKEKPLUEVN OLOAKTIK OElpd EYXELPLOLWY €XEL
ouyypadel pe oTOX0 TNV EKLAONON TNG TOUPKLKAG artd aAAOYAwoooug doltnteg mou Stdaokovtal
™ YAwooo-otoxo otnv Toupkia, n Tmapoloa MPOTACN ETUXEWPEL va eUMAoUTIOEL TIG
avBoloynuéveg aoknoelg mpodoplkou Aoyou pe onueio avadopdg TG OSuokoAieg Tou
OVTIUETWTII{OUV OUYKEKPLUEVA oL eAAnVOdwvol doltntég otnv  eAAnviki TpltoBfaduia
Exknaibevon.

Ze 0UTO TO MAaiolo, mpoTeilveTal N aflomoinon Tou UTO HEAETN KELUEVOU YLO TNV TTApaywyn
TOU TTPOPOoPLKOU AOyou Ue SpaoTnpLOTNTEG TOU TUTIOU:
Me adopun tov TiTtAo Kal TipLv TNV avayvwaon oAOKANPOU ToU KELUEVOU 0 KaBnyntig BETeL oToug
doLtNTEG EpWTAOCELS TOU TUTIOU: «lloleg HOPdEG TEXVNG OEV UMOPOUV «va XWPECOUVY (va
anotunwbOouv) otoug TEcoEpPLS TOolXoUuG;», «OTE XPNOLUOTIOLELTAL EVAC TOLXOG WG HETO EkdpaAONG
TwWV avOpwnwyv; ZUUPWVEITE PE AUTH TNV MPOKTIKA;» «MTopel Eévag Tolxog va xpnotpomnolndel
w¢ KapPfag lwypadiknc» K.a. Alvetal €udacn WOTE OTIG OQMOVINOEL TwV ¢doLtnTwV va
aflomolovvtal kat ta SlbaxBEvta OTn OCUYKEKPLUEVN EVOTNTO YPAUUATIKA doivoueva (..
HeTABLBAOTIKA pripaTa).
META TNV avVAYVWaon TOU KELLEVOU KAl TN VONUOTLKA Tou enefepyaocia o kabnyntng divel otoug
doltnTéC £vav cUVOECO OTOV OTIOL0 UIMOPOUV VOl TAPAKOAOUBNOOUV OTO OTITL TNV TNAEOTTIKN
OUVEVTEUEN VoG Snpodlolg Toupkou KaAAttéxvn twv ykpadutt (https:// www. youtube. com/
watch ?v=_nCBn3SghYQ).
Jto mAaiolo tng SefloTNTOG KATavonong Ttou Tpodoplkol AOYOUu Kal TNG e£0Tioong o€
OUVKEKPLUEVO oNnUEla, INTA amo pia opada poltntwy va kataypapouyv ta KUpLa EpWTH AT TTOU
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Btel o OSnuooloypadog otov KaAAltéxvn. H deltepn opdda kalesital va koataypael Tig
QVTLOTOLYEG AMAVTHOELG. 2TN CUVEXELA, 0TNV aibouoa Sidaokaliag évag dpoltntrg kabe popad anod
NV MPWTN opada BETeL éva epwtnua otov doltnth tng Seutepns opadag o omoiog Ba mpémel
avTioToLya VO aTaVTHOEL

210 mMAaiolo tng olykpLong Kot NG eAelBepng ékdpaong Inteital anod Toug doltnteg, adou
TipaypOTomonoloouy €psuva oto Sladiktuo, va emléouv €va amd ta €pya elte Tou
OUYKEKPLUEVOU KOAALTEXVN €lte AAAOU, va TO TAPOUGCLACOUV oTnV aiBouvca StdaokaAiag Kat va
nieplypaouv TIg okEPELG — ouvaloBnuaTa mou MLOTEVOUV OTL BEAEL va EKPPACEL O SNULOUPYOG
HE OUTO. Z€ aUTO To eminedo, ol meplypadéC Twv oLtNTwV Unopouv va aflomoL)oouV Kal Ta
S16axOEvTa 0T CUYKEKPLUEVN EVOTNTA YPOUUOTIKA Potvopeva (T.x. Ta HeTaBLBacTika prpata).
‘EXOVTOG PONYOUHEVWGS ALOAOYAOEL TIG AVAYKEG TwV GOLTNTWVY TA TAPATIAVW Ttapadelypata
UITOpOUV va TTOAAQTTAOCLOOTOUV.

Tuunepacporta

To yeyovog otL n dtadikacia mapaywyng mpodoptkol Adyou amod Tou¢ EAANVOPwVoUC GOLTNTEC
anoteAel iow¢ To SUOKOAGTEPO KOUUATL TNG YAWOOLKN G TOUG eKTtaibeuonc, n amouaoia YAWooLKWY
OKOUOMATWVY oTto TeplBAlov toug alAd KoL O CUXVA TEPLOPLOREVOCG SlaBEolpog xpovog
S1600KOALlOG ETUKOLPOTIOOUV TNV QVAYKN EUMAOUTIONOU TNG YAWOOWKNG OSldaokaAiag pe
6paotnpLlOTNTEG IOV EVOOPPUVOUV TNV EVEPYO KOl SNULOUPYLKN) CUPUETOXN TOUG Kol TipowBouv
NV aVAmnTuén Twv amopaitntwy d€lotTwy yla TNV eniteuén Tou emBUUNTOU ETIKOLVWVLAKOU
OTOTEAECLOTOG.

Av Kal o€ mpwTo eminedo Kpivetal BTk N EMAOYH TWV CUVTAKTWY TWV TOUPKOYAWOOWV
EYXELPLOIWV va aoKNOooUV TouG GOoLTNTEG OTNV apaywyn mpodoplkol Adyou, OUwWG UMopel va
umooTnPLXBel OTL KAAUTTOUV PEPLKWG TI avAykeg Twv eAAnvodwvwv dottntwy, adol Tig
epLoootepeq opéC xpelaletal va TmapéUPel o kabnyntng eite tpomomowwvtag eite
geumAouTtilovtag TIG UTIAPYXOUOEG AOKNOELG-OpaoTNPLOTNTEG, TIPOKELUEVOU VAL AVTOTOKpivovTal
OTLG CUYKEKPLUEVEG AVAYKEG.

Amo tn HEAETN TOU OUVOALKOU aplBol Twv SLOAKTIKWVY eyxeLpLdiwy mou aflomolouvtal
onuepa otnv TpttoBaduia Eknaidevon otnv EAAGdSa otn SibaokaAia tTng TOUPKIKNAG YAwaooag,
SlamiotwOnke otL Ta MepLocotepa dev ypadtnkav and EAAnveg cuyypadeic. AkOUn Kal ta Alya
eyxepidla EANvwyv cuyypadéwy, eite dev eotialouv kaBoAou otnv Aoknon tTwv ¢oLtnTwy yla
Vv evioxuon t™¢ podoplkAg toug Se€lotnTag, €ite MPOKeLTAL Yyl €yXELPidlA YPAUUATIKAG
avaAuong TN yAwooag Kat Ae€lkd ta omoia v evdeikvuvTal yla pia OALOTIKI) TTPOCEYYLON TNG
Stadkaoiag ekuadnong.

To yeyovog auto og cuvduaopo pe tn dlamiotwon otL to SLOaKTIKO eyxeLpidlo avayeTal oto
ONUAVTIKOTEPO OLOAKTIKO HECO yla Tn SbaokaAia tng Toupkikng, Sedopévng tng amouoiag
YAWOOLKWY AKOUGUATWY OTO EPLBAANOV TWV PN TOUPKODWVWV HOLTNTWYV, KAVEL TILO ETILTAKTLKN
TNV OVAYKN ouyypadrnc aviiotolywv SLEAKTIKWY eYXELPLSOLwV 0To EAANVOPwWVO TEpIBAAAOV.
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Abstract

Competitive intelligence is goal-oriented monitoring of the competitive environment where
organizations operate and compete with the aim of strategic decision making. The ability to
collect, analyze and review the environmental information of competitors, customers, suppliers
and trends in the competitive intelligence market is called “systematic process”. Iran consists of
several subcultures; therefore, attaining cultural intelligence is considered a functional skill to
acquire and improve. In this regard, the question to pose is whether cultural intelligence
influences competitive intelligence? This study concerns the concepts of cultural intelligence and
competitive intelligence and their relationship in Iranian knowledge-based organizations.
Moreover, it tries to expand the knowledge boundaries in this field. Indeed, this study is an
applied research paper carried out by survey. The research data were collected through non-
random sampling of knowledge-based companies from the research population using a
guestionnaire. In order to analyze the data, LisreL and SmartPIs software was used in structural
equation method, and to calculate the reliability of the questionnaire, Cronbach's alpha test was
employed. The results show that cultural intelligence has an impact on the competitive
intelligence of knowledge-based organizations in Iran, and in order to enjoy competitive
intelligence, it is essential to benefit from cultural intelligence.

Keywords: Cultural Intelligence, Competitive Intelligence, Knowledge-Based Organizations.

Introduction
Knowledge-based organizations are founded with an aim of synergizing science and wealth as
well as expanding knowledge-based economy with both scientific and economic objectives. By
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employing knowledge capital, innovation and inventive procedures, these organizations are
considered a key factor in today’s science-based economy. In other words, these are the
knowledge-based organizations that promote science-based economy. Science-based economy
comprises production, distribution, science application and information accumulation, and has
been directed specific attention.

These firms enjoy entrepreneurship procedures, such as innovative designing,
distributing, providing services and devising strategies, by which tacit and novel requests by
customers can be identified and handled. Among the key properties of knowledge-based
organizations, desire to progress, inventive work and intelligent promotion are to mention. These
organizations attempt to augment economy, enhance employment in the country and identify
the best approaches to entrepreneurship. Knowledge-based organizations are corporations and
law institutions generating science-based businesses with an aim of sustainable transformation
of knowledge to wealth. In addition, their economic activities are in line with research and
development in the field of new and advanced technologies, and helps develop the science-
economy in the community. The main investment in these corporations is their intelligence
capital. The competitive advantage of a knowledge-based organization is obtained by knowledge
and its effective use. Knowledge-based organizations need modern tools to develop strategies to
be able to survive in today's competitive environment.

Among these tools are competitive intelligence which helps managers of organizations
and companies to make more efficient decisions. Furthermore, the necessity of competitive
intelligence in reducing risk and uncertainty in decision making is clearly evident and in order to
achieve better results in business, competitive analysis of information is considered
indispensable. Many societies are made up of a variety of subcultures, each of which requires
recognition, pattern design, and communication framework. The vast variety of the
characteristics of people, nationalities, religions, races, languages and subcultures in Iran has led
to an obstacle to the collection of competitive information from the diverse regions of the
country, thereby decelerating the formulation of appropriate strategies in organizations. The
benefits of cultural intelligence and adaptability to different cultures provide an accurate scrutiny
and interpretation of environmental information and create competitive intelligence in an
environment of subcultures. The current research attempts to design a systematic and developed
framework for cultural intelligence, competitive intelligence and the reliability of competitive
intercultural information in knowledge-based organizations. Considering the importance of
knowledge-based organizations in economic development and job creation in the country,
cultural intelligence, competitive intelligence and existing subnational cultures in the country are
of great importance and the necessity of this research has been formed.

Cultural Intelligence

The issue of cultural intelligence has recently been highlighted in management areas, and has
been verified to improve the productivity of collections. Indeed, the ability to adapt to unfamiliar
values, traditions and customs and the skill to work in a different cultural setting represent
cultural intelligence. The notion of cultural intelligence was first introduced by Earley and Ang of
London Business School researchers, and was published in a book titled “Cultural Intelligence,
individual exchanges between cultures”. Cultural intelligence has defined the aptitude to learn
new patterns in cultural interactions, and provides correct behavioral responses to these
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patterns (MacNab, 2012). In the face of new cultural situations, it is quite hard to find signs that
can be used to communicate. In such cases, according to the existing information, a common
cognitive framework is being developed, to communicate and acquire information (Adair Wendi
et al., 2013). It can also be argued that the elaboration of such a framework is only left to those
who have high cultural intelligence (Ang & Christine, 2007). In another definition, cultural
intelligence is an individual's ability to understand and act effectively in situations of cultural
diversity, which helps establish effective intercultural communication (Ascalon et al., 2008). As a
matter of fact, cultural intelligence reflects the individual's capability to act and manage
efficiently in culturally-different situations. The composition and components of cultural
intelligence are based on prediction of cultural judgments, decisions in different circumstances,
cultural adaptation and promotion of work performance (Crowne, 2013).

Cultural intelligence, however, is different from social and emotional intelligence. A
person with high cultural intelligence has the knack to learn in a new cultural environment and
enjoys the encounter. Cultural intelligence consists of dimensions of strategy, knowledge,
motivation and behavior related to different cultural situations (Blasco et al., 2012). In fact,
cultural intelligence strategy includes developing a pre-cultural strategy, examining assumptions
when dealing with and modifying mental maps and previous expectations. The intelligence
combines the four talents of understanding, initiative, expectation, and talent to justify thought
in a given direction (Pasha, 2007). A consortium of professors from the United States and England
and Asia identified cultural intelligence as a systematic assessment of individual capacity for
confronting individuals from different cultures (Benton & Timothy, 2009). Cultural intelligence
knowledge includes information and awareness of the norms, activities and contracts in various
cultures deriving from individual and educational businesses and focuses on the special
capabilities that are required for high quality and effective personal relationships in different
cultural contexts. Cultural intelligence motivation reflects the ability and desire to learn and
practice in different cultural situations, and to have verbal and non-verbal behaviors when
communicating with people from other cultures (Gregory et al., 2009).

Cultural intelligence has three cognitive, behavioral, and motivational dimensions. The
cognitive dimension is one of the rational, intellectual and mental components of cultural
intelligence, and emphasizes the learning of the beliefs and customs of different cultures. The
behavioral dimension of cultural intelligence is a set of individual behaviors that are necessary
for effective cultural interaction. The motivational or emotional dimension of cultural intelligence
highlights the importance of one's attitude or inspiration towards intercultural interactions. A
person who does not believe in interactions with people from other cultures is unlikely to be
disappointed with his first failure, and does not lose his motive; therefore, he adapts himself to
the conditions. It will not be cultural (Raghuram, 2006). In this regard, the most important point
of cultural intelligence is the concept of culture alone, its dynamic and applied aspect, and this is
what many sociologists and anthropologists have emphasized (Earley, 2002). From the structural
perspective, an intelligent organization focuses on the use of technology-driven and eco-
architectural structures as well as using intelligent technology through continuous monitoring
and central management (Rouach & Santi, 2001).

Most studies on cultural intelligence are based on the division proposed by the Center for
Global Cultural Intelligence. In order to measure its cultural intelligence, the Center considers it
to have four dimensions of knowledge, strategy, motivation and behavior. This four-dimensional
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approach has a great deal of overlap with other categories. Knowledge of cultural intelligence
reflects an individual's perception of cultural similarities and differences, and shows the general
knowledge of the person regarding other cultures. The cultural intelligence strategy reflects how
one perceives intercultural experiences. This strategy represents the processes people use to
understand cultural knowledge when judging their intellectual processes. Cultural intelligence
motivates people’s desire to experience other cultures and communicate with different people
in other cultures. This includes the individuals’ internal value for multicultural interactions, and
the confidence that enables them to act properly in different cultural contexts (Khashi & Harandi,
2015). Cultural intelligence behavior reflects the individual's aptitude to acclimate with verbal
and non-verbal behaviors while dealing with different cultures.

Competitive Intelligence

In recent years, competitive intelligence has become one of the key concepts of management,
which has been incorporated into the principles of leading companies. Competitive intelligence
provides managers with the ability to innovate more creatively, use the business environment
information, and employ data from competitors' analysis in organizational decision-making.
Competitive intelligence is goal-oriented monitoring of the competitive environment in which
organizations operate and compete with an aim of strategic decision making. In other words,
competitive intelligence can be considered as the art of absorbing and transferring knowledge of
meta-organizational and environmental elements in specific rules for the protection against
competitive threats, as well as recognition and exploitation of potential environmental
opportunities (Fleisher, 2008).

Competitive intelligence is dynamic business knowledge for collecting, analyzing and
managing information coupled with understanding the concept of competition in corporate
strategy for gaining competitive advantage in the business environment (Ovsanka & Diacicova,
2008). Competitive intelligence is one of the fast-growing concepts, with the growth of the
Competitive Intelligence experts by 40% per year (Fatemi & Aligholi, 2016). In order to enhance
its competitive intelligence, an organization needs goal-oriented and coordinated monitoring of
its own environment and identifies a systematic framework for monitoring the environment and
receiving accurate, up-to-date and tailored information (Johns & Latitude, 2010). Basically,
competitive intelligence involves market intelligence, competitor intelligence, technological
intelligence and strategic intelligence. It also includes supplying customers' needs and
preferences to new markets and creating opportunities and major changes in the marketing
along with the distribution of market intelligence competitors. Competitor intelligence also
makes systematic and continuous review of changes in the structure of rivals, products and new
competitors. As far as the technological intelligence is concerned, the benefits and costs of the
latest technology and the prediction of future gadgets must be considered. The study of the
macro environment, tax and government regulations, social policy discussions and human
resource issues will enhance the strategic social intelligence of the organization (Harandi et al.,
2015).

Competitive intelligence is the ability to predict actions in a competitive environment, and
to reduce uncertainty in managerial decisions. From the perspective of the French School of
Management theory, competitive intelligence is categorized into four dimensions of marketing
intelligence, intelligence of competitors, intelligence of technology, social strategic intelligence.
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Commercial marketing intelligence to adapt to competitive changes in the existing market, and
the changes in consumer purchasing behavior should be periodically reviewed and addressed to
track trends of customers and their preferences. In new markets, innovative segmentation
opportunities, marketing and distribution changes are identified through this intelligence, and
then information obtained from buyers, customers, and suppliers is collected and analyzed. The
competitors' intelligence to assess the competitive strategy of the organization concerns the
changes in the structure of competitors, replacement for products and newcomers into the
industry (Chavoshi & Pourfar, 2012). Any information regarding the competitors' capabilities is a
solid basis for improving the market position and designing strategic plans, including customer
information, costs and the price of the research and development process (Maram et al., 2010).
Technology intelligence addresses the cost and utilization of current and future technology which
anticipates future technological changes, and deals with basic and applied research, factories,
processes, norms and patents (Haghi, 2005). Strategic social intelligence encompasses
intelligence and environmental information from laws and regulations, tax issues, political and
economic issues, as well as social issues and human resources (Plum, 2007).

Investigating the Impact of Cultural Intelligence on Competitive Intelligence through
Competitive Information Validity

The ability to collect, interpret and apply information in multi-cultural situations is very difficult,
and requires the talent to understand the communication framework, norms, cultural values,
and the ability to adapt and culturally interact with others. The fear of cultural differences and
the emphasis on the stereotypes of others can undermine the credibility of the information
obtained (Dehghanan & Harandi, 2005).

It can be said that multiculturalism is like a double sword. On the one hand, people's
worldviews are expanded, making it more intelligent to develop their own strategies through
new knowledge, and on the other hand, it can be a source of pressure and conflict, which
supersedes and undermines the credibility of intercultural communication and information
(Livermore, 2013). Cultural intelligence is the ability to act effectively in national, ethnic and
religious cultures. Intercultural high-culturally intelligent staffs have the ability to reconcile
themselves and their perceptions with different subcultures; therefore, intercultural knowledge
is more reliable and consistent. This will create smarter competitive strategies and could enhance
the competitive intelligence of the organization. Cultural intelligence is a stick that can create
diverse, coherent and harmonious environments, which brings about a competitive superiority.

The Research

Conceptual Model of Research

The conceptual framework helps to take specific relationships into account and tests those
relationships to obtain scientific results from the research. A conceptual model was developed
to investigate the effect that cultural intelligence can have through the credibility of information
on competitive intelligence based on Fahy 2007's research on Competitive Intelligence and the
Earley and ang Model 2003 in the field of Cultural Intelligence. It has three variables: independent
variable (cultural intelligence), intermediary variable (credibility of competitive information), and
dependent variable (competitive intelligence).
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Figure 1 .Conceptual model of research

Research Hypotheses

First hypothesis: Cultural intelligence of employees is effective on the validity of competitive
information.

Second hypothesis: Cultural intelligence of employees is effective on competitive intelligence.
Third hypothesis: The validity of competitive information obtained on competitive intelligence is
effective.

Fourth hypothesis: Cultural intelligence of employees is effective through competitive credentials
on competitive intelligence.

Research Methodology

In order to explain the research method, the type of research should first be determined
(Hafezienia, 2009). Research methods in behavioral science are usually classified according to
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two criteria of purpose and nature. Obviously, statistical population is a set of individuals or
objects (units) that have at least a common attribute. The current study is an applied research
containing a survey. The statistical population of knowledge-based companies was from a
scientific community and a non-random sampling method was used. To determine the sample
size, according to the size of the statistical population, the template table was used and the
sample size of 330 was obtained.

The questionnaire was based on a combination of a questionnaire used in the Cultural
Intelligence departments of Research and Collaborators in 2009 and a questionnaire used in the
Competitive Intelligence Unit Fahi 2007 and researcher-made items for assessing the validity of
competitive information (Fahey, 2007). Moreover, it has been developed by Delphi panel method
in most of the 5 Likert scale. To assess the validity of the questionnaire, two types of content
validity and convergent validity were considered. The convergent validity of this principle is the
one whose indices are intermediate with each other. For this purpose, the mean of output
variances is greater than 0.5 and their coefficients indicate how much of the variable variance of
the model is described by a separate component. By examining the results of the output of the
PLS, we found out that the average variance of all variables is higher than 0.5, so it is concluded
that the components can adequately explain the variance of the variables of the research model.
Therefore, it can be said that the instrument of measuring the research has a proper validity.
Cronbach's alpha test was used to calculate the reliability coefficient of the questionnaire, and to
ensure the internal consistency of the instrument, which indicates the reliability of the
questionnaire.

Table 1. Validity and Reliability of the Questionnaire

AVE Cronbach's alpha Variables
0.5008 0.8845 Cultural Intelligence
0.7680 0.7097 Competitive Intelligence
0.5660 0.7915 Information credentials

Analysis Method
After the researcher collects extracts and classifies the data, a new phase of the research process,
known as the data analysis, must begin. In the analysis stage, the important point is that the
researcher should analyze information and data in the direction of the target, answering research
guestions, and evaluating their hypotheses. In this research, structural equation modeling and
partial least squares method have been used to test hypotheses and model survival. In order to
test a particular model of the relationship between variables, we use the structural equation
modeling analysis, which is a special causal structure between a set of invisible structures.
Structural equation modeling is a very comprehensive and powerful technique of multi-
regulating regression family and more precisely the extension of a general linear model, which
allows a researcher to test a set of regression equations simultaneously. This model is a
comprehensive approach to test hypotheses about the relationships between the observed
variables. To analyze the data, Smartpls software and partial least squares method proposed by
Haldan are used (Wu, 2010). Lisrel and PLs are two main examples of the structural equations'
perceptions for examining the relationships between the variables. The PIS is major and
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important software for route modeling that has the ability to process and analyze raw data,
design and test the model in a completely graphical way. The pls is based on variance and, in
comparison with similar techniques, structural equations such as Amos and Lisrel require less
constraints (Liljander et al., 2009).

Research Findings
Table 2 shows the results of a demographic survey of the examined sample.

Table 2. Demographic Findings

Percent Nr Demographic characteristics
24.65 82 Female Sex
75.37 248 Man

16.41 54 20-25

56.53 186 25-30

16.10 54 30-40 Age

8.2 27 40-50

2.7 9 Above 50

6.07 20 Bachelor's license

29.17 96 Bachelor

54.104 179 MA education
10.63 35 Ph.D

25.23 84 Single

64.13 211 Married Marital
10.63 35 Others status

Fitness Indicators

Various types of tests are generally termed endurance indicators and are constantly compared,
evolved and developed. In this study, the general criterion (GoF) for partial least squares method
is considered. Indicators of this criterion range from zero to one and are divided into four
absolute, relative, internal and external models. (Zhang, 2009). Indicators are absolute and
relative indicators of qualitative and descriptive. Studies demonstrate that the value of a good
indicator of goodness depends on the internal model rather than on the external model.
According to Table 3, the values of model indices represent the good model's validity and the
research model is confirmed.

Table 3. Fitness Indicators

amount Fitness Indicators
0.650 Absolute
0.842 Relative
0.871 Internal model
0.954 Exterior model
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Path Analysis

The generalization regression analysis method is a regular regression that, in addition to
expressing direct effects, can show the indirect effects and the total effect of each of the
independent variables for dependent variables, and interprets the relationships and correlations
observed between them. In the field of social and economic studies, there are many multivariate
analysis methods that examine the effects and relationships between the studied variables and
mainly examine the direct effects of a variable on one another. The analysis of the pathway for
the development of regression methods and the use of multiple regressions is related to the
obvious formulation of causal models, which aims at obtaining quantitative estimates of the
causal relationships between a set of constructs. The deductions depend on the paths that
determine the study plan and flow in the path analysis of the relationships between the variables
in one direction and are considered as distinct paths.
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0.355

0.665 0.853

;

Figure 2. Path analysis

Examine Assumptions

The results of testing hypotheses in the form of path coefficients with a significant level and in
relation to the research hypotheses are shown in Table 4 and 5. In Table 4, the values of the path
coefficient and their significance for each of the hypotheses are examined. If the desired value is
less than 0.05, then the path and path coefficient of the view are significant and the hypothesis
is confirmed, otherwise the path is not significant and the related hypothesis is rejected.
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Table 4. Examining straight paths
Result Standard Test Path Direct Path
error level statistic coefficient

Competitive information credentials

approved 0.000 8.805 0.665 Cultural Intelligence

tive intelli | |
approved 0.000 6.596 0355 Comgetltlvelnte igence Cultura
Intelligence
Competitive intelligence Competitive

approved 0.000 10.001 0.853 information credentials

In the first case, the path coefficient is 0.665. Moreover, with a standard error rate of less
than 0.05, it can be said that with a probability of 95% of cultural intelligence, the validity of
competitive information is effective and the first hypothesis is confirmed. In the second
hypothesis, the path coefficients are 0.355 and 0.853, respectively, and the standard error level
is significant. Therefore, it can be stated that cultural intelligence and the validity of competitive
information are effective on competitive intelligence.

In the fourth hypothesis, the effect of cultural intelligence on competitive intelligence through
the validity of competitive information is considered indirectly, and the product of the direct
effect of cultural intelligence on the reliability of competitive information is directly derived from
the validity of competitive information on competitive intelligence.

0.665 * 0.853 =0.567

Table 5. Reviewing the main hypothesis

Path
Result at - Through Indirect Path
coefficient
approved 0.567 Competitive Competitive intelligence Cultural

information credentials Intelligence

According to the results, it can be seen that cultural intelligence is obtained through the
validity of competitive information and is influenced by competitive intelligence, in which case
the fourth hypothesis, which is the main hypothesis of the research, is confirmed.

Conclusion

In addition to having individual and technical skills, managers of today's organizations, should
have the appropriate cultural and emotional intelligence. Nowadays, further attention is focused
on cultural intelligence and the effort to access competitive intelligence. One of the main
necessities of research in management science is the cultural context. A competitive tool in
today's societies, specifically for the emerging and knowledge-based companies, is competitive
intelligence. One of the main tasks of knowledge-based organizations is the management of
mental and intellectual capital of the organization. In order to gain competitive intelligence, an
organization must always seek and win competitive information from the market, customers,
competitors and industry so that the credibility of the obtained information is of a higher value,
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and will lead to the development of competitive intelligence and compilation of more
competitive strategies.

Iran is a country that consists of several subcultures with language, religion, different
principles and norms (Moon, 2010). Therefore, it is difficult to obtain competitive information in
an environment with different cultures, and its interpretation and analysis require special skills.
In order to understand this concept further and to carry out research in this field, any researcher
needs to know certain components (D'andrade, 2000).

The current study is a developed model designed to examine the effect of competitive
intelligence on cultural intelligence. The empirical findings are widely supported by the
theoretical model of the present research, and in the light of the results, cultural intelligence is
influenced and validated by the validity of competitive information on competitive intelligence.
Cultural intelligence is the ability to recognize cultural differences, and organizations with a high
cultural intelligence have the ability to establish effective relationships with different
subcultures, which helps them capture their competitive information from different cultures, and
analyze the Information efficiently.

The findings of this study are consistent with the Aspinall studies of 2011, and Ascalon et
al., 2008. Highly Intercultural-intelligent staff has the ability to reconcile themselves and their
perceptions with different subcultures, which makes intercultural knowledge more reliable and
consistent. This will create smarter competitive strategies, and enhances the competitive
intelligence of the organization. Cultural intelligence is a systematic assessment of the
individual's capacity to deal with people from different cultures. Paying attention to multiple
subcultures helps managers and staff of the Iranian knowledge-based organizations to pay
attention to the high cultural credibility of all the cultures of the country to improve the
organization's cultural intelligence. By studying the cultural characteristics of different Iranian
nations and nationalities, Firms can increase their knowledge and, given the impact of cultural
intelligence on competitive intelligence, can collect and interpret competitive information, and
develop intelligent strategies in their competitive environment.
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A model of development that finds equal resonance across societies continues to elude
professionals. The much-touted theory that trickle-down effect of economic abundance ensures
development in all spheres, is already busted. The Indian paradox proves the point where
consistent economic growth exists with incommensurate gains in social development. The
inconsistencies of the post-globalization world are increasingly intriguing social scientists of all
hues. What is however clearly emerging is the predominance of socio-cultural context within
which developmental activities take place, throwing newer challenges for inclusive
development models. The present work by R B N Sinha is an attempt to take the discussion
forward by exploring a combination of social factors critical to inclusive development in an
Indian setting.

Arguing that social capital has critical role in facilitating inclusive development, that has
not been examined in an empirical fashion, largely because of western influences on
conceptualizing development in India. He undertakes extensive literature review to unravel
various facets of social capital as enunciated in social science research to underscore its
importance in inclusive development. This part of the book also presents a comprehensive
understanding of development emphasizing that development is not possible without the
empowerment and involvement of the poor and the marginalized who constitute the majority.
To widen the understanding around social capital and development the author brings in an
interesting cultural dimension of individualism - collectivism and focusing on Indian brand of
collectivism in the entire discussion. Using this knowledge base, a conceptual framework has
been developed that social capital is instrumental in inclusive development where collectivism
of the respondents plays a moderating role. The moot question that the study raises is whether
social capital can be used as a reliable index for development and the extent to which social
capital can be predicted by standard of living, education, health etc. Further, the question
whether cultural orientation predicts social capital and development, has also been raised.

Using relevant statistical analysis five dimensions of social capital — social cohesiveness,
cooperation, trust, acceptance of system and selfishness have been identified. Similarly, cultural
orientation has been examined through factors such as familial collectivism, individualism, and
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collectivism and individualism. Development has been observed at two levels, family (economic
status, standard of living, educational status and interrelationship) and village (economic,
prestige, education and health). Correlation between factors within and between the
dimensions has been examined. Stepwise Multiple Regression Analysis of economic
development showed cultural orientation, such as familial collectivism, as the most dominant
predictor. The components of social capital were considered as independent, indicators of
development as dependent, and aspects of cultural orientations as moderators. Conducted in a
rural setting the intensive enquiry involved 400 house heads of varied socio-economic and
educational background drawn from four villages.

The initial thinking of the author was that social capital shall predict development
depending upon the interplay of cultural factors. The findings however suggest that social
capital and cultural orientations are not independent and secondly, social capital and cultural
orientations are both multidimensional. Familial collectivism and social cohesiveness emerged
as the most significant predictors of development both at family as well as village levels.

The study raises a few questions and cautions regrading development of a unitary
measure of social capital because of its multidimensionality as also its dynamic nature and
form. Conceptual unanimity among researchers about the very concept of social capital is the
main drawback in pursuing interest in such an interesting area.
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