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Training Needs Assessment of Primary
Education Teachers in Intercultural Education
Issues: A Quantitative Study

Aigpelvnon ETigoppwTIKWV AVvayKwv
Extmraideutikwy NMNpwTtofdaduiag Ektraidsuong o€
Ofpata AlatroAITiIodIKAG EKTraidevong: Mia
Eptreipikil MeA€Tn

Aliki Vlachou! & Eugenia A. Panitsides?

Postgraduate student, Hellenic Open University, School of Humanities
Faculty, Open University of Cyprus, School of Humanities and Social Sciences

Abstract

In the present paper, we investigated the views of Primary Education teachers in Viotia
Prefecture during the school year 2015-16, as regards their training needs in intercultural
education, as well as the parameters they deem important in organizing effective training
interventions. The statistical analysis of the research data revealed teachers’ positive disposition
to attendinginterventions in intercultural education, a demand for direct interconnection of their
training to the classroom practice and the necessity of organizing more training interventions to
meet their needs. With regard to the training context, the respondents were recorded to prefer
to be exempted from their duties throughout the training period, which was mostly preferred to
be of limited or medium duration, within the school unit, by applying modern teaching methods,
under the supervision of Pedagogical Departments, but also with direct Involvement of Teachers'
Associations in suggesting training topics. What was indicated as a priority in teacher education
and training is the need to develop attitudes, skills and values, whilst what was reported as the
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targeted outcome of a training intervention in intercultural education is the "development of
empathy and group consciousness" in classroom practice.

Keywords: Inclusive Education, Intercultural Education, Teacher Training, Training Needs
Assessment

Elcaywyn

Ta véa Sedopéva TnG EAANVIKAG TPAY LATIKOTNTOG TTou Snuoupyndnkav pe tn Spapatikn avénon
TWV LETAVAOTEVUTIKWY powV ivat anapaitnto va AndBouv cofapd umon amno tnv moAlteia otn
Stapopdwaon NG eKMALOEUTIKNAC TTOALTIKAC. ZUUPwWVA UE TNV EMIONKN PNTOPLKN, EVIEIVOVTAL OL
EVEPYELEG EvTa&ns Twv aAAoSamwy pabntwv oto eAANVIKO ekmaldeuTIKO cuotnua (Ymoupyeio
MNawdeiag Epeuvag kat Opnokeupdtwy, 2016).

H ekmaidevon w¢ kowwvikn dtadikaoia KaAeital va maiéel evepyod avtloTaBULOTIKO pOAO
€€opAAUVONG KOWWVIKWY TPOPBANUATWY, OMWE aUTA TNG TPokataAndng, Tng pTwyLlag Kat tng
ovLooTNTAG, HE €vav padnTikd TMANBUOUO OVOLOLOYEVH) TIOU TIPOEPXETAL amo SladopeTiKa
TIOALTLOULKA TEPLBAAAOVTA, EVIOXUOVTOG TAUTOXPOVA TNV EVVOLA TN KOWVWVLKAG SLKaloouvng Kot
ouvoxnG. Kabwg o ekmatdeuTtikog anoteAel Baoclkd cuvteAeoTr) TNG eKMALSEUTIKN G Stadikaoiag
(Mavitoidou & Mamaoctapdtng, 2008), o MPOPANUATIOUOC TIOU TIPOKUTITEL, (VAL O OXEON HE TO
eTineSo TNC SLATIOALTIOULKA G TOU ETOLUOTNTAC TPOKELLEVOU VAL OVTOTIOKPLOEL OTLG AMALTAOELG TOU
eKMALOEVTIKOU TOU POAOU, OMwG auTEC Slapopdwvovtal amd Ta CUVEXWE HeTaBaAAOpeva
KOLVWVIKO-OLKOVOULKA. O6edopéva. Juvenmwg, o oxeSlaopdg KoL n  UAomoinon OXETIKWY
empopdwTkwY Spdoewv otnpllOPeveG otn SlEPEUvVNON TWV OVAYKWY TOU EKTTALOEUTIKOU
KAGdou, KaBwC n evepyodG €UTAOKIN TOU ETHOPDOUUEVOU OTOV MPOCSLOPLOUO TWV BOOKWVY
TIAPAUETPWY QAUTAC, AmoTeAoOUV BACLKEC apXEC TNG EKMALOEVONG Kal POUMOBEDN EMITUXOUG
€kBaong toug (Kokkog, 2005; Papastamatis et al., 2009).

Awaxeiplon TG MOAUTIOALTIOMLKOTNTAG 0T OUYXPOVN OXOALKH TIPAYHATIKOTTA

Zupdwva pe tn Unicef (2001), n yAwoolk Kol TOALTLOULKY TToAupopdia eival avapeoa ota
XOPOAKTNPLOTIKA TOU EAANVLKOU paBntikou mAnBucopou. I18laitepa oripepa WoTOCO WE TNV avénon
TWV UETAVOOTEUTIKWY POWV TIPOG TN XWPA, oL TapadooLaKEG TALOAYWYLKEG TIPOCEYYIoELS eV
ETMAPKOUV, WOTE va avtanokplOel To oxoAeio otnv MPOKANGN ULAG EKTTOLOEVUTLKAG TIPOCEYYLONG
mou Eemepva TNV anAni umépPBacn tng avoxng oto SLadOoPETLKO KAl OTOXEVEL OTNV EKTIUNGCN TNG
SladopeTikOTNTAG KOl 0TNV KAAALEPYELA TNG SLATIOALTIOMIKAG €MIKOWwviag. Movo katd autov
ToV TPOTMo Ba pnopécel va entevxBel n dnulouvpykn aAAnAenidpaon Twv MOALTLIOUWY, N omola
Ba emudEpeL TNV APUOVIKN Kal SnULOUPYLKA cuvuTapén OTOUWV O€ MLO TIOAUTIOALTIOMLKNA
Kowwvia.

Q¢ ek TOUTOU, TA TeAeuTala Xpovia, TO0O Ot eminmedo yevikotEPNG SLEUPUUEVNG
EKTOLOEVTIKNC TIOALTIKAG 000 KoL O€ €MINMedo OXOAKNC TIPAKTLKAG, TELVOUV VA ETLKPATOUV OL
€VVOLEC TNC CUMIMEPLIANTITIKNC KAl TNG SLATIOALTIOULKAG EKMALSEVONG, WC TIPOKTLKEG TTOU UTIOPOUV
VaL AVTATTOKPLOOUV OTIC EKTIALSEUTLKEG OVAYKEC TWV TTAOUPAALOTLKWY KOLWVWVLWV.

TuuneplAnnuikn Eknaidsuon

O 0po¢ ocuunepiAnPn amoteAel €kdppaon evog KOOOALKOU EKMOLOEUTIKOU CUCTHUATOC TTOU
otnpiletal otn cuvlTapén OAwv Twv Madlwv os éva mAaiolo anodoxng tneg SladopeTkOTNTAC,
otn Baon tou ogfacpol TwV avOpWTIIVWY SIKALWHUATWY, TIPOAYOVTAC TNV KOWWVLKA LoOTNTA

3



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 5 No. 1, 2017, E-ISSN: 2308-0876 © 2017 KWP

(Unesco, 1994).

Ot Sebba & Ainscow (1996) opilouv tn cupmepAnmtikn ekmaidevuon wg dladikaoia mou
neplhappavel tnv avaBswpnon TOU TPOYPAUUATOC TOU OXOAElOU KAl TOU QVOAUTIKOU
TIPOYPAUMOTOG, ME OTOXO va eKOPACEL TO OPAPA TNG LOOTIUNG EKTIALOEVONG YL OAOUG TOUG
HaBNTéC. H eTtepdTNTA EKAQUPBAVETAL WG TTAEOVEKTNA AVIANONG YVWOEWV YLA TNV 0LKOSOUNON
EVOC EKTALOEVUTIKOU TIEPIBAANOVTOG APROVLKAG CUVUTIAPENG Kol oeBaopol, ou Sev OoToxXeVEL
otnv adopolwon Twv LabnTwV oTo UTIAPXOV OXOALKO TAACLO AAAAQ TNV TPOCOPUOYH QUTOU, OTLG
blaitepeg avaykeg touc. Epudaon Sivetal Aoutdv otn Snuoupyila “evog oxoAeiou yia 0Aouc”
(Ainscow et al., 2006), utayopelOVTAC TOV OLKOULEVIKO XAPAKTApa TN cupmnepiAndng.

Tn onuovtikoéTNTA ToU £pyou TOU eKMALSeUTIKOU otn Slaxeiplon evog “oxoAeiou yla
oloug” emonpaivouv ot Karagiannis et al. (1996), toviovtag tnv avaykn cuvexoug EEALENG TNG
ETAYYEAUATIKAC TOU TOUTOTNTAC OE OXEON HE TG OUYXPOVEC TOULSAYWYIKEG TIPOOEYYIOELS,
TIPOKELUEVOU va eTUTEUXOEl N KAAALEPYELA KOWWVLIKWY SEELOTATWV Kal N 0lKOSOUNON OXECEWV
amoboxN¢g Kat katavonong tng SladopeTikotnTog UETOEY TwV HoONTWV. H CUUTEPIANTITIKN
ekmaidevon mopexel eukalpieg yio aAAnAemidpaon HETALY TWV LaBNTWVY, EVICXUEL TIG KOWVWVLIKEG
Se€10TNTEC, TNV auTOAVTIANYN KAl TNV KOWWVLKA Tipocappoyn (Xplotodopakn, 2005).

AwamnoAtiopikn eknaidsuon

Q¢ SwamoAwtioptkny ekmaibevon opiletal kaBs popdn ekmaibeuong mou €xeL w¢ OTOXO va
SlLoxelpLoTEl TIC TTOALTIOULKEG SLadOpPEG TTOU TIPOKUTITOUV OTOV LaBnTtiko mAnBuouo (Eldering &
Rothenberg, 1996). AmoteAel pla Sdaktik kol pabnolaki mpooéyylon otn Pacn twv
SnuokpaTikwV afLwV KoL TOU TIOAITIOUKOU TTAOUPOALOUOU TIOU OTOXEUEL OTn ouvumapén Kot
ouveknaibevuon twv TASWV Ot €va OXOAElO LOOTOALTELOG, LOOTLUNG OVTLUETWIILONG KOl
Loovouiag (Bennett, 2007;- NikoAdou, 2005). Z0udwva pe toug Xat{nowtnpiou kal Zevodpwvtog
(2014), n avaAuon NG €vvolag TNG SLAMOALTLIOUIKOTNTOG TIEPIKAELEL Tl €€NG eminmeda: a) Tou
KPATOUG Kal Twv Becpwv B) tou oxoAeiou kot TNG OXOAKAG TAENG y) TNG KATAPTLONG —
ETUUOPPWONG TWV EKTTALOEUTIKWV.

OL apxég tng SltamoAltiopkng ekmaidevong onmweg autég opilovtal amd tov Helmut
Essinger (omwg avad. oto Mewpyoyldvvng, 1997, oo. 50-51) eotialouv otnv ekmaibsuon ya: a)
evouvaiodnon B) aAAnAeyyun y) dtamoAitiouikd oeBaoud kal 8) kaAAiépyeia ouveibnong kata
ToU €UVOKeVTPLKOU Tpomou oOkeéYnc. Katd ouvémelwa, Mla ekmaltdeutiky Oladikaocio pe
OLOMOALTIOMIKO  TPOCAVATOAOMO  otoxeUsel  otn  Slapdpdwon  “TOAUTIOALTIOUIKWY
npoowrnikotNTwyv” (Keoibou, 2008 ), umd tnv €vvola NG ekmaidevong moAltwv oL omoiol,
SlaB€tovtag tn Sk TOUG TOALTIOULKI) TAUTOTNTA, €lval ETOLUOL KOL LKAVOL va TNV EUMAOUTICOUY
HE oTolxela oo SLopOpPETIKA TOALTIOMLKA SeSopEvaL.

Ztn Swadikaoia auth, o poAog Tou ekmaldeuTIkOU €lval KOUPLKOG. ZUpdwvaA UE TNV
olkoouoTtnuLkA tpooéyylon (Molnar & Lindquist, 1989), o ekmalSeuTIKOG amatteital :

- va KLWeltal eVEAKTa og BEpata opydvwaong tng ekmatdeuTikn ¢ Stadikaaoiag,
- va OTOXEUEL OTnV KOAALEPYELD YVWOEWV, OTACEWV, avilAnPewv kot Seflotntwy

KOLWVWVIKWV KOl oUVALoONUATIKWY HE SLamoALTiopikr didotaon,

- VO ETIUKEVIPWVEL OTN CUVEPYOOLA KOIL OTNV EVEPYO CUUMETOXN,
- va avtlappavetal To oxoAeio w¢ avolytdo cUoTNUA.

To eminedo TNG "SLAMOALITIOULKNC ETOLLOTNTAC  TOU EKMALSEVUTIKOU €lval KABopLOTIKO yLa

™V enitevén SlamoATIopKAC aAANAETSpaonG Kal KATavonong. Ta oToLXEla TTOU EUTEPLEXEL N

4



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 5 No. 1, 2017, E-ISSN: 2308-0876 © 2017 KWP

€vvola TNG SLAMOALTLOMLKA G LKAvOTNTAC CUUdwWvA e Tov Byram (1997, 2008) sival ta mapoKATw:

- avolto mvelpa otn Bacn tTng ULOBETNONG OTACNG TEPLEPYELOG Kal avaBewpnong
avTIANPEWVY, O OXEDN LE TOV EQUTO KOG KaL TOUG AAAOUG,

- emiyvwon tTwv WBLaitepWY XapaKTNPLOTIKWVY TwV SLUPOPETIKWY KOWWVIKWY opadwy o€
OXEON LE TOV MOALTLOMO TOUG, TLG TIPOKTLKEG TOUG KAL TOUG UNXAVLIOUOUG aAAnAeTtipaong
TOUg,

- LKOWOTNTA CUCXETLOMOU KOl amokwdkomoinong otolxelwv dLadopeTKWVY VOOTPOTILWY,

- 8e€lotnteg yla dnuoupyikn aAAnAemnibpaon Kot EMLVONGN OE TPAYUATIKA SeSouEva,

- Kavotnta  TMpooSloplopoy  EOVOKEVIPLKWY  TIPOCAVOTOALOUWY,  TIOALTIOULKWY
Sladopomojoewv Kol ovamtuén SlapecoAafnTIKAC LKAVOTNTAC OTIG TEPLTTWOELG
avtutapaBécewy,

- KPLTIKA OVTLLETWTILON TWV OTOLXELWV TWV TMOALTIOMWY, TTOU KAAOUVTAL VAL CUVUTIAPEOUV.
MpoUmoBetel emiong tn “SLAMOALTIOULKN evaloOntomnoinon”™ Twv ekMAldeVTIKWY, SnAadn

™V avantuén Kowwvikwv deflothtwy amodoxng kat dtaxeiplong tng dtadopeTikotnTag, KaBwg
KOl TNG LKAvOTNTAG va avoBewpoUlv Kol vo ovampooapuolouv oTAoelg Kol avtliAnPels oto
TAQLOLO TIOALTIOLKWV Sladopwy, TTPOAYOVTOG TNV EVEPYNTLKN ETIKOWVWVLO 0T SL8OKTIKA TTPAgn
(Zyuomourog & MnapmaveAog, x.X.)

Emipopdwon Ekmodevtikwv

H évvola Tn¢ emayyeAHATIKNAC avamTuéng Tou ekmaldeuTikol, n omola opiletol wg n avamtuén
TOU eKTALSEVTIKOU PEOW TNG EUMELPLOG TTOU akOAOUBEL auéNnTIKN TOpEia KAl O CUCTNUATLKOC KOl
Slapkng €Aeyxoc otn Sidaktikn mpaén (Glatthorn, 1995), eival dueca cuvdedepévn He TNV
eTpopdwon. El8IkOTEPA, CUVOEETAL HE TNV APXLIK eKMALSEVUON TOU eKMALSEUTIKOU, UE TNV
€eloobo tTOU OTO OXOAKO epyaclakd TmePLBAANOV WG veodLOPLOTOU KOl TN METEMELTA
EMAYYEALATIKY) TOU Topeiat otn Sldpkela doknong tou €pyou tou (Maupoywwpyog, 1999).
Mpokettatl SnAadn yla pia cuvexn dtadikacia n avaykalotnta tng onoiag oto cUyXPovo SLapKwE
peTaBarAopevo mepBAANOV CUVEXWG EVIOXUETAL, KOBWG OUVOEETAL AUECA LIE TNV TIOLOTNTA KAl
QTTOTEAECUATIKOTNTA TNG TtapeXOuevng eknaidevong (ABavacoUAa — Pémma k. ouv, 1999
Mamavaouy, 2008)

JUVETIWG N OUVEXNG ETILMOPDWON TWV EKMALSEVUTIKWY, OL omoiol kaAoluvtal va €ival
"OMOTEAECUATIKOL" QVTATIOKPLVOLEVOL OTLG SLapKWG EEEALOCOUEVEG QTMALTAOELS TOU CUYXPOVOU
oxoAelou, eivat avaykaio AOyw TnG VEAG KOLVWVLIKAG TIPAYHATLKOTNTAS (ZwXEAANG, 2002), kabBwg:
0) oL oLYXPOVEG KOWWVIEG elval dpeca cuvdedeuéveg Pe TNV TPoodo NG TexvVoAoylag Kot TG
ETULOTAMNG,

B) oTNV MPAYUATIKOTNTO TWV TIOAUTIOALTIOMLKWY KoL TTAOUPAALOTIKWY KOWVWVLWY, N ekmaideuon
KaAeltal va eumAoutiosl tn otoxoBeoia g pe v amodoxni t¢ SLadopeTIKOTNTAC KOL TN
Snuoupyla MOAU-TIOAITIOULKAG TAUTOTNTAG,

y) n ouvOmopén moAwv YeVEWV Otn olyxpovn mpoaypotikotnta pe Siadopetiky Bewpnon,
Snuwoupyel TNV avaykn ekmalbeuong tNg VEAC YEVIAG OTO TAQIOLO TNG avoxng Kot TNng
Katavonong,

8) n mpowBnon TNC KOWWVIKAG S8lkaoouvng KoL TNG KOWWVIKNG LoOTNTOC HECW TNG
ekmaldeUTIKN G Sladlkaoiag anoteAel EMITAKTIKA QAVAYK.

Onwg MPOKUTTEL OO TA TTAPOTIAVW, TIOPA TNV KOLVH TIEMOLONoN TNG avaykaoTNToG TG
EMUOPPWONE TWV EKMOLOEUTIKWY WC CNUAVILKOU TIOPAYOVTA HLOC ETILTUXOUC EKTTOLOEUTIKNG
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Sladlkaciog, umapxeL €vag YEVIKOTEPOG TIPOPBANUATIONOC avadopLlkad LE TS TpoUToBEaelg mou
TPEMEL v UDLOTAVTAL TIPOKELEVOU AUTHA VAL KATAOTEL EMITUXAG. ZUUP WV HE Tov ZwXEAAN (2002)
w¢ MpoUmoBEaoelg emtuxoUg empopdwong opilovrat:

1. H Umap&n oAokAnpwiUévnG BACIKAG KATAPTLONG TWV EKTIOLEOEUTIKWV.

2. H ouvéeon tng evbolmnpeaotakng eknaibevong pe t Baoikr), oto mAaiolo plag cuvexl{OUevng
eknaidevong, wg Sladkaotia eviaia KaL cuvexng.

3. O &evtomopoOg TwV aVayKWVY ETIHOPPWOoNG wg Baon ywa tn Slopydvwon eMUopPWTLKWV
Opacewv KPLVETAL AmapaitnToG.

210 (610 mAaiolo, oL mpolmoBécelg emituxoU ¢ empopdwong cUuPwva Pe tnv Mamavaol t
(2008) adopouv:

- 0TNV gUPUTINTA TNG AmoyPng ToU aUTH ULOBETEL yla Tov pOAO TOU EKMOLOEUTIKOU Kal TN
Stadikacia Tng pabnong,

- OTO KOTA MO0 0 OXESLOONOC TNC otnpiletal os emotnovika dedopéva,

- OTO AV ELVOL EVOPUOVIOUEVN LE TO EKTTOLOEUTIKO EMAYYEALAL.

Y16 10 dwe TWV MOPATIAVW, KATA TNV 0pYyAVWOn HLag eMLdpdwong eivat amapaitnto va
AndBouv umoyn ot akOAouBEeC MOPAUETPOL: O) TO YVWOTLKO UTIOBAOPO TwV EKMALSEUTIKWY VA
AapBavetatl urtoyn, B) ot empopdolpevol va £xouv evepyo polo otn Stdaktikn dtadkaoia, y)
npowBnon tnNG pHabnong péow ouvepyaoiag, &) audibpoun ovvdeon Bewplag Kal MPA&ng
(Lieberman, 1996).

IxebLaonOG Ko peBodoloyia tnG Epsuvag
ZKOTIOG KOlL OTOXOL TNG EPEVVOLG
IKOMOG TNG mapouoag €peuvag ntav n Slepelvnon - AMOTUNMWON TWV ANMOPeEWvV Twv
ekmaldevTIkwV TNG MpwtoBabutag Eknaibevuong tou N. BowwTtiag o€ ox€on e Ta EMLOPOWTLKA
TIPOYPAUUOTA SLATIOALTIOULKN G ekTtaibeuoNnC. AVOAUTIKA, ETLXELPOUVTOL TA EENG:
1. Na koataypadolv Oedopéva OXETIKA HME TNV TPONYOUUEVN Eemuopdwon Twv
CUUMETEXOVIWV OTNV EPEUVAL.
2. Na avadeltouv oL amoOPel TwV EKMALOEUTIKWY avadoplkd HE TNV OVAYKN N N
emUOpdwong toug os Bépata SLAamoALTIoULKAG ekaidevonc.
3. Na aviyveutoUVv Ta VYEVIKA YOPAKTNPLOTIKA €VOG EMIUOPIWTIKOU TIPOYPALUATOC
StamoAttiopkni g ekmaibeuong, mou Ba avtamokpivovtav oTig pNTEG AVAYKES TOUG.
4. Noa SlepguvnBolv oL MPOTIUNCELS TWV EKMOLSEUTIKWY OVAPOPIKA UE TIG ETUUEPOUG
SL00TAoELG TNG ALATIOALTIOMLKAG EKTTaidEVONG WG AVTIKEIHEVO ETLLOpDWONG.

M£0060¢ Kol Selypa tng Epeuvag

MPOKELTAL YL HLOL TIOOOTIKN) EUTELPLIKY €peuva Tou OLeENXOn HEow TNG TEPLYPOAdLKAG
SelypoatoAnmuikng peBOdou pe tn XpHon EPWTNUATOAOYIOU, TO OTIOLO0 KATACKEUAOTNKE QATO TIG
epeuvnTpLeg Baoel tng oxetikng BLBALoypadiag. Ta dedopéva mou cuAAEXOnkav umtoBARBONKav
oe meplypadlKn KAl EMAYWYLKN avaiuon.

To delypa tng €épeuvac oplotnke BACEL CUYKEVTPWTLIKNG KATAOTAONC TwV oXOAelwv tn¢ ME
Bowwtiog, Omwe auth €xXeL KATAPTLOTEL arnd tnv owkelo A/von MN.E. To péyeBog tou Selypartog
EKTIUNONKE oUpdwva PeE TNV TPoogyywon tou Cohen kat to Aoylopikd G*Power. H
SeypoatoAnyia mpaypatonolnOnke os 17 oxoAkeG povadeg (9 oxoAeia TnG mepLoxng Onpag kat
8 oxoAeia tng meploxng AstBadiag, oe cuvolo 150 oxoAeiwv otov Nopd), evw cuppeteixav 110
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ekraldeuTIKoL.

Ztatiotiky AvaAuon

H otatiotikn enefepyacio apyLkA E0TIAOTNKE OTNV TEPLYpadr) TwV SESOUEVWV LE TNV KATOOKEUN)
TUVAKWY KATOVOWUNG CUXVOTATWYV. TN CUVEXELD, OL aNMOYELS TWV EKMALSEUTIKWY CUYKPIONnKav
HETAEY OUASWVY EKMALSEVTIKWY, HE BAon Ta Snuoypadika otolyela Kot TNV mapakoAoubnaon n
OXL EMUOPOWTIKWY CEULVOPIWY OXETIKA UE TN SLOMOALTIONLKN ekmaidevon. MNa tn olykplon
HETaEL SU0 opadwv ekmaldeutikwyv edappootnke o €Aleyxo¢ Mann-Whitney, evw yla Tt
oUYKpLoN TeploootepwY amo Vo opddwv edapuootnke o €Aeyxoc Kruskal-Wallis pe Mann-
Whitney post-hoc eAéyxouc. To enimedo onuavtikdtnTag opiotnke o a=0,05.

H opadomoinon tTwv eknmaldeutikwy Pe Bacn Ti§ andPeLg TOUG yla TV EMHOpdwaon otn
AwamoAtioptkn Eknaidevon mpayupatonolionke pe afoveg To wpdplo, tn SLAPKELA, TOV XWPO KOl
Toug ¢opeic ulomoinong tng empopdwons. MNa tnv opadomoinon auvth £PaAPUOCTNKE O
oAyoplBuog ocuotadomoinong two step cluster. H otatiotik availuon twv Sedopévwv
TipaypatTomnolnonke e tn xprion tou IBM SPSS Statistics version 19.

AnoteAéopata tng Epeuvag
Nepypadikn Ztatiotik) Avaiuon
Mponyoupevn Empopdpwon

e ATO TOUG CUUUETEXOVTEG OTNV €peuva, ot 95 (86,4%) ekmaideutikol elyav mruyio AEI/TEI
kat ot 15 (13,6%) kateiyav petamtuxlakd titAo omoudwv. Kavévag amd Toug
ekmaldeuTIkoUg Oev eixe O16aktoplkd StmAwpoa. Ou 58 amod toug 110 (52,7%)
KL EVTIKOUG lX0V TAPAKOAOUBNOEL EMUOPPWTIKA CEULVAPLA.

e Ol mapayovteg mou kataypadnkav va ennpedalouv neploocotepo (Mapa moAl / Apketad)
TOUG €eKTIALOEVUTIKOUG WOTE va TOPAKOAOUBRoouV eMUOPpPWTIKA CepvapLla Atav "n
avaykn va avtaneéEABouv otig veeg ipooeyyioelg pabnong kat didaokaAiag" (97,1%),
1o mpoowTikd evéladEpov yla mepALTEPW emayyeApatiky avamtuén" (94,3%), kat "to
€L6IKOTEPO TEPLEXOUEVO TWV OepLvapiwv" (93,5%).

e H Bepatiki EvOTNTO TTOU CUYKEVIPWOE TNV PEyoAUTEPN TtpoTipnon (Mdpa oAl - 72,5%)
WG OVTIKELPEVO €VOC eTLLOPPWTIKOU Tpoypappatoc Atav 'n dtayeipton oxoAwknc taéng".

Erupudpdwon otn AranoAtiopkn Eknaidsvon

e OL 50 (45,5%) amo TOUC EKMOLOEUTIKOUC TIOU OUMUETEIXQV OTnV €peuva  eixav
TIAPOKOAOUONCEL EMUOPDWTLKA CEULVAPLA OXETIKA UE TN SLamoALTlopLky ekmaideuon.
ATO Ta EMPEPOUC OTOLKELD TWV OeUVapiwy autwv aflodoynoav Betika (Mapa moAu/
Apketd) tnv “ammoktnon yvwoewv” (80%), to “eminebo twv emuoppwtwv(72%), T0
‘TteEpLeXOUEVO TwV ogutvapiwv” (68%) Kal TN YEVIKOTEPN opyavwan (m.y. Xxwpog,
urtootrpién)” (62%).

e Avtibeta, ot 60 (55,5%) ekmaildeutikol Sev eiyav mapakoAoubnosl emipopPwWTIKA
OEULVAPLA OXETIKA HE TN StamoAttiopikn ekmaideuvon. Ot Adyol yla Toug omoioug dev
€\aBav avaloyn smpopdwon adopouv Kupiwg (57,4%) otnv “Amoucia avadoyou
TIPOYPAUUATOC EMIUOPPWONC OTNV TIEPLPEPELX TOUC .
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Emipopdwrtiko NMAatolo

To mAaiolo empopdpwong mou avedelEav oL EKMALSEUTIKOL WG TEPLOTOTEPO SLEUKOAUVTIKO
(Mapa moAl/ Apketd) yla tnv mopakoAouBnon EMUOPPWTIKWY SpAcEWY, ATOV N
“napakodovOnon pe arnaAdayn and ta Stbaktikda kadnkovta”, og mooootod 84,6%. E¢loou
UPNAQ TTOCOOTA CUYKEVIPWOE KAl N ETAOYN TNG "KAHEPWONG CUYKEKPLUEVWY NUELWV
emuoppwong  ava €to¢” 81,1%. AkoAouBnoe n emlloyn TNG TPOYUATONOLNONG
"eV0OYOALKWY EMIUOPPWTIKWY SPATEWV - TALSAYWYIKWV CUOKEWYEWV EVTOC wpapiou”™
74,7%.

QG TPOG TNV ATMOTEAECHATIKOTNTA HLOG ETUHOPPWTLIKAG SpAoNng O ouvapTNOoNn HE TN
XPOVLKH TNG SLAPKELQ, OL EKTIOULOEUTIKOL EMEAEEQV KATA OELPA CUYKEVTPpWONG uPnAdTEPWY
nocootwv (Mapa moAl/ ApKeTd) TIG eMUOPPWTIKEG Spaoelg "Mikpri¢ Stapkelac (m.x.
Sinuepidec) "66,6%, "Meoalag Slapkelag (m.y. tpiunvng)” 61, 9%, "Etnoiac Sidpketoac”
52,4% xal "Movowpn n biwpn erpoppwon” 46,6%.

Je oOxéon ME TOV XWPO Ulomoinong EMUOPPWTIKWY OSpACcEWV  ALOTOAITIOULKNG
ekmaidevong, Ol CUMUETEXOVIEG ETMECHUAVOV WC TILO KATAAMNAO va evioxUOeL Tn
CUMMETOXN “ToV Ywpo t¢ oxoAikn¢ puovadac  (Mapa oAU/ Apketd) oe mooooto 93,4%,
KoL “og evdebelyuévouc xwpouc Twv kata Ttomouc AieuBuvoeswv [MpwtoBadutac
Exnaibevoncg” 72,7%.

e oxéon Me TOUG Kat@AAnAoug dopeic ulomoinong empopPwTKWY SpAcewv
StamoAttiopkng ekmaidevong yio Stacdaiion tng moLdTNTAC AUTWY, Ol CUUUETEXOVTEG
enéhe€av (Mapa moAl/ Apketd): a) ta “Matdaywylkd TuRpata “os mocooto 86,8%, B) tnv
empopdwon amod €161kolC cUUPWVA PE TNV TTPOTACH TOU ZUANOYoU ALSOOKOVIWV OfE
Too0oTO 86,15% y) TNV emipudpdwon amod IxoAkou¢ ZupBolAoug os Mooooto 63,4% Kal
8) Tnv empuopdwon amno ta NMEK pe moocooto 45,2%.

OL peBoboloyikég mpooeyyioelg oL omoleg Ba mpémel va mepllappavovial o €va
ETULUOPPWTLKO TTPOYpAUUA SLATTOALTLOULKN G ekTtaibeuong ou LepapxiOnkav upnAdtepa
arno toug ekmalbeuTikoUC €ival n "ouvbuaotikn aflomoinon clyxpovwv SLOAKTIKWV
HEBOSWV MPOCAPLOCUEVWY OTLG AVAYKEG TOU HaBnolakol avtikelpévou" (2,44+1,67), n
"mapakoAouBnon Seypatikwv  SidaokaAlwwv" (2,63+1,46) kat o "ouvbuaouocg
BewpPNTLKAG TIPOCEYYLONG KoL TIPAKTLKAC edappoyng” (2,69+1,53).

OL evoTNTEG TNG SLAMOALTIOULKA G eKTtaideuong oTLG omoleg oL ekmaldeutikol SAwoav oOtL
emBUpOUV va emipopdwBolv mou cuykévipwoav Ta uPnAotepa mocootd eival: Ot
OXEO0ELC TWV HABONTWV O€ TIOAUTIOALTIOULKEG TALELS KaL n Staxeiplon Toug™ (2,89+1,98), kail
"ol MéBobol tdaokaAiag oto mAaiolo tnG dtamoAttlopikng eknaidevong” ( 3,07+1,99).
OL cuppeTEXOVTEG SNAWaOaV €MIONC OTL TA EMMOPPWTLKA Tpoypappata Ba £mpemne va
otoxebouv oto “Na kaAAlepyouv otaocel Iwng  (2,22+1,48), "Na avamtuoocouv
6e€lotntec’(2,49+1,35), kat "Na umtootnpilouv afieg’(2,59+1,46).

e oX€on UE TN OTOXEUON €VOC PBLWUOTIKOU OEULVOPIoU SLATIOAITIOULIKAG oywyng, ol
ekmotdevtikol eméle€av KATA Oepd OUYKEVIpWONG UPNAOTEPWY TIOCOOTWV TNV
“"KaAAtépyela evouvaioBnong” (3,36+2,39) kat tnv “"KaAAiEpysla opadikng ouveidnong
otn oxoAwkn mpagn” (3,60+2,30).
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EmaywyLKr oToTLoTIKA avaiuvon

Méow TNG EMAYWYLKNG OTATLOTIKAG OVAAUCNG TIOU TIPOYHOTOTOONKE He BAON TIG EPWTNOELG
oTLG omoieg Sladopomololvial ol AMOPEL TWV CUUHETEXOVIWY, TIpogkuPav TPeLS (3) opadeg
EKTIALSEVUTIKWV KOTA TNV Edappoyn NG cuotadomnoinong. OL amoPEeLg TOUG OXETIKA LLE TO WPAPLO,
TN XPOVIKN SLAPKELD, TOV XwpPo, Toug dopeig uAomoinong TNG eMUOPPwWaonG, OMwE eniong Kot
OXETIKA PE TO £TN UNNPECLAG TOUG 0T Snuoota dlolknon yla KABe pia opada ekmatdeuTIKWY
UIopoUV va neplypadoUV GUVOTTTIKA WE EEAG:

1" ouotadba — «Ot Autapkelg»: Ekmaldeutikol pe Alyotepa £Tn UMnpeciag oe oxéon We TN 2n
opada. Mpotiwouv oAU HIKPNG A UIKPNAC SLAPKELAC OEULVAPLWY Kal OXL €KTOG wpapiou. Asv
emAéyouv ta MEK w¢ xwpo mpaypatonoinong oepvapiwy, oute wg dpopéa uAomoinonc.

2" guotada « Ot Eumelpot»: EXTALOEUTIKOL ULE TIEPLOCOTEPQA £TN UTNPECLAC O OXEON HE TNV 1n Kall
3n opada. Mpotwouv pKPNG N peoaiag Sldpkelag oepwvopiwy Kal OxL €KTOG wpapiou. Aev
emAéyouyv ta MEK w¢ xwpo mpaypatonoinong ocspwvapiwy, oute wg popéa uAomoinong. Emiong,
Sev emBupoLV TNV eknaidevon and anootaon.

3" guotada- «Ot EvEALkTOL»: EKTALSEUTLKOL LE ALYOTEPQ £TN UTINPECLAC OE OXEON UE TN 2N opada.
MpotipoLV peoaiag rp ETAoLOG SLAPKELOG CEULVOPLWY Kal Elval EUEAKTOL WG TTPOC TO WPAPLO, TOV
XWPO KoL Tov popEa uAomoinonc.

Tuunepacpota

Me Bdaon ta anoteAéopata tNG EPEUVAC LG O LEYAAUTEPOG aplOUOC ekmaldeutikwy otnv M.E
€lval YUVOIKEC KOlL OL TTEPLOCOTEPOL EKMALSEVUTLKOL aviiKouV oTnV nALKLakn opada twv 31-40 eTwy,
pe Alyotepa amnd 10 xpovia umnpeoiog otn dnuoota eknaideuon. AlavUouv KATA CUVETELA Th
dAon Tou MEPAUATIOUOU OTNV EMAYYEALATIKY TOug topeia (Matoayyoupag, 2005), otnv onoia
aloBavovtal tnv avaykn vo TEEPAUATIOTOUV TIEPALTEPW Kal va SLEUPUVOULV Kal VoL EUTAouTicouv
10 SLSaKTLKO TOUG €pYO, HE TNV ETILHOPpdWON va anoteAel KOUBLKO epyaleio yla tnv Lkavomoinon
TWV SLAMIOTWUEVWY AVOYKWVY TOUG.

To eninmedo omoubwv NG MAELOVOTNTAG TWV CUUUETEXOVIWY OTNV €peuva Teplopiletal
oto Baowo mruyxio AEI/TEI mou amatteital yio To S10plopd oto Snudaolo, e XapUNAO mMocooto
EKTTOLOEVTIKWY UE UETATTUXLOKO TITAO oTtoudwV. OETIKO WOTOO0O £lval TO YEYoOvVOG OTL oL ool
TEPLTIOU €X0UV MoPakoAouBnoeL EMUOPPWTIKA CEULVAPLA.

OL mapdyovieg mou Tmailouv KaBoploTikd POAO0 w¢ KivnTpa otnv mapoakoAoudnon
eMUopdPWTIKWY oepvapiwy, oxetilovral katd BAcn He TNV KABNUEPLVA EKTTALSEVUTLK TIPOKTLKN
oTNV TA€N, TO MPOOWTILKO EVOLADEPOV TWV EKTTALOEVUTIKWYV YL TNV EMAYYEALATIKY TOUG avaTrttuén,
KaBwg Kal To KATA TOOO TOUC TIPOCEAKUEL TO TIEPLEXOUEVO MLaG emipuopdwonc. Afilel va
emonuavOel 6tL 0 oXoAKOG cUUBOUAOC, LOAOVOTL O POAOG TOU Elval 0 AUECN CUVADELA UE TNV
empuopdwon, dev dtadaivetal va aokel onUavtiki emppor otn cuvoAlkn dtadikaoia.

H avaykaldétnta tng ocuoXEtong tng Bswplag pe tnv mpaln sival epdavig amo Tig
ETAOYEG TIOU KaTAypAPNKAV WC TIPOTELVOUEVEG OEUOTIKEG €VOTNTEG €VOG TUOPPWTLIKOU
ogpwvapiou, pe T Bepatikn “Slaxeiplon TNG OXOAKNC TAENS ™ va ETUAEYETOL OTTO TNV AELOVOTNTA
TWV CUMHETEXOVTWY, KaL TIC “TtalSayWYLKES Kal SLOOKTIKEG TPOOEYYIOELS™ KOl "VEEG TEXVOAOYIEC”
va akoAouBouv. AfLooNUELWTO £lval WOTOCO TO YEYOVOG OTL KATAYPAPNKE OTATIOTIKA ONUAVTLKN
Slapopa os oxeon He To PUAO, UE TIG YUVALKEG EKTTALOEUTIKOUC VA TIPOTELVOUV TNV TTAPATIAVW
OepaTiky ot UEYAAUTEPO TOCOOTO MO TOUC AvipeG. H Oepoatiki TG “SLAMOALTIOULKAG
ekmaidevong” OUYKEVTPWOE XOUNAOTEPO TOCOOTO, €VW OTNV TeEAeutaio O€on MPOTIUACEWV
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Bp€Onke n Bepatikn "AfloAdynon pabntn — ekmatdeuTIKOU - OXOALKAG povadag .

2xeb0v ol plool ekmatdeutikol otnVv apoloa Epeuva eiyav mapakoAouBnoeL ocepvapLa
SlamoATlopknG ekmaidevong, ta omola aflohoynoav Betikda pe upnAd mocootd o€ eninmedo
YVWOEWV, EMIHLOPOWTWY, TIEPLEXOUEVOU KOL OPYAVWONG, XWPLG WOTOCO VA EVIOTILOTEL OTATLOTLKA
onuavtiky dadopd avapeoca otnv mapakoloubnon r un autwv, PE Kamolwo Snuoypadikod
otolxeio (puvAo, nAkia, xpdvog unnpeoiag, meploxr oxoAeiou, eminedo yvwoewv). AR
Slepelivnon Twv AOYywV yla TOUG Omoiloug oL uTtoAoutol ekmaldeutikol §gv mapakoAouOnoav
avaloya CepVAPLO, Kataypddnke n O€TIK OTAON TWV EKMALOEUTIKWY OE OXEON ME TNV
TapokoAoUOnon SLAMOAITIOUIKWY EMUOPIWTIKWY dpdoewv, KABwWC otnv MAELOVOTNTA TOUG
avédepav wg Baokd Aoyo TG Un mapakoAouBbnong “tnv amoucia avAAoOyou TPOYPAUUOTOC
otV nepLPEpeLd Toug .

Avadoplkd He TO TAAIOLO €VOG TIPOYPAUUATOC EMIUOpPWOoNG oOTn SLATIOALTIOULKA
eknaidevon, OMwG aUTO KataypAadnKe PECA Ao TIC AMOYPELG TwV EKTTALOEUTIKWY, Ba TIpEMEL va
dépel ta akOAouBa yvwplopata. I oxéon He:

o) To wpdapto, mpotipdtal va die€axBel pe amallayn Twv eKMALSEUTIKWY amo Tt SLOAKTIKA
KaOKovta Kal v OploTOUV CUYKEKPLUEVEG NUEPEG ETILUOPDWONC.

B) tn xpovikn Siapketa, ETUAEYETAL WG TILO ArtodoTikA N Slopydvwaon SpAcewv “HIKPNC SLAPKELAG
(m.x. Ounueptdwv)” kal “pecaioag Sidpkelag (m.y. TPlUNvNng)’, evw eival epdoavég OTL oL
OUUMETEXOVTEC eV BewpoUV amoSOTIKEC TIG "ETAOLEC” 1 "LOVOWPEC Kal Slwpeg emipopdwoelg”
Y) Tov xwpo vAomoinong, Bswpeital wg o KatdAAnAn n oxoAkr povada. Itnv napoloa Epeuva
afilel va emonuavOel otL n empdpdwon anod andotaon pe xprion H/Y dev ouykevipwvel uPpnid
T0o00TO TpoTipnong. Emiong, n emloyn twv MEK, ta onola ival ta kate€oxnv emMpopdwTKA
kévtpa otnv EANGSa, Bploketal otnv teAeutaio Bon.

8) touc popeic uAomoinang, emAéyovtal ta Nadaywywkd TuApata, wg MAEOV KATAAANAA yLa T
StaoddAlon NG mMoLOTNTAG TNG MAPEXOUEVNG EMLUOPPWONG. YPNAO TOCOOTO CUYKEVIPWVEL KAL N
vAomoinon emUopPwWTIKWY SpAcewv amo €l8IKOUG UE TNV AUECN €UMAOKA TOU ZUAAOYoU
Aldaokoviwv otov poAo Tou €lonynt TG emUopPwTIKAG TpodtaonG. Ze xaunAotepn B€on
EVTAOOOVTAL OL ETILHOPDWTIKEG Spdoelg Tou Slopyavwvovtal and IXoAkoug ZupBoUAoug Kal Ta
MEK.

€) TIG LEB0SOAOYIKEG TPOOEYYLOELG UAOTIOINONG ETUHOPDWTLKWY TIPOYPUUUATWY SLOTIOALTLOULIKAG
eknaidevong, emidéyovtal SLEAKTIKEG LEBOSOL TTPOCAPUOCUEVEG OTLG AVAYKEG TOU pabnolakol
OVTIKELLEVOU, OE OUVOUOOUO UE TIPOKTIKA £dappoyn n omola prmopel va ekdpaotel pe TNV
vAormoinon deypatikwyv StdackaAlwy. To mapadoolako poviélo enpuopdwonc factllOpevo otnv
elonynon Bploketal otnv teAeutaia B€on npotipunong.

ot) ta Oepatikd media. OL CUPUETEXOVTEG oOTnV €peuva OSnAwoav oOtL embupouv va
empopdwbolv oe Bépata mou adopolV OTIG OXECELS LETAEY TWV HOONTWY TIOAUTIOALTIOULKWY
taéewv kal otn Staxeiplong touc. Emiong, Bswpolv avaykaio va enipopdwBoUV o€ KALVOTOUEG
pneBodoug S1daokaAiog WoTe va avTamoKplOoUV OTLC AMALTHOELG TNG KABNUEPLVNC TIPAKTIKNC.

Elval ouvenwg £€kdnAn n avaykn n mMopeXOUEVN EMUOPPWON va Umopel va cUUBAAEL o€
B£pata TOU TPOKUTTOUV oTnV KaBnuepwotnta Staxeiplong tou Suvoplkou CcUVOAOU TwV
OXOAKWV TIOAUTIOALTIOUIKWV—TIOAUYAWOOLKWY TAEEWY, OUVIOTWVTAC TAPAAANAQ ONUAVIIKO
TIOPAYOVTA ETOYYEAUATIKNC avVATTUENC TOU ekmadeutikol. O ekmaldeuTIKOG TNG TAENC OTO
ONUEPLVO TIOAUTIOATIOMLKO OXOAEL0 BETEL WG TIpOTEPALOTNTA TO Va eival og BEon va KaAAlepyel
otaoelg {wng, va avamntuoosl §e€LOTNTEC Kat va utooTtnpilel afieg. MpokeLtal yLo EMAOYEC TTOU
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ouvadouv HE TIC apXEC TNG SLAMOATIOMLKAG ekmaibevong onwg opilovtal and tov Helmut
Essinger (lewpyoylavvng, oo. 50-51) kot amotedolv €dodla  plag oAoKANpWUEVNG
EMAYYEAUQTIKAG QVAMTUENG KAl TPOOWTILKAG €EEALENC. Tautoxpova amoTeAOUV GCNUAVTIKO
TIAPAYOVTA TIOLOTIKAG avaBabuiong tng mapexouevng eknaibeuong otoug pabntég. Avtibeta, n
uetadoon yvwoewv Sev anotelel peilova otoxeuon tng ekmaldeuTiknG dtadikaoiag, cupdpwva
HE TOUG epwtnOévTeC, KaBw¢ {wvtag MAEOV OTNV Kowwvia TnG mMAnpodopilag autr Unopel va
avtAnBel pe peyaAn eukoAia amno diadopeg nmnyEg.

Y€ OX€0N L€ TOUG OTOXOUG EVOG BLWUATLKOU OEULVOPIOU SLATTOALTIOMLKNG EKTTaiSeuong, oL
epwtnBEvteg eméle€av otnv MAelovotnTd Toug tnv “KaAAlEpyela evouvaioBnong Kal tnv
“"KaAAtépyela opadikng ouveidbnong otn oxoAlkn) mpdén”. OL €MAOYEC QUTEC HUIOPOUV va
OUCXETLOTOUV QHECO HE TI ETAOYEG TIOU TIPOEKUYAV OE TPONYOULEVN €PWINCH TOU
EpWTINUATOAOYiOU Kal adopoUlV OTNV MPOTIUNCN TWV EKTALOEVUTIKWY OE EMIUOPDOWTLKEG SPATELS
mou eotlalouv otnv KaAAEpyela otacswv {wng otnv avamtuén &eflotnTtwv Kal otnv
umootnpn aflwv. Q¢ €k TOUTOU, OL EMIAOYEC TWV CUHUETEXOVIWV OTNV Tapouca €peuva
KATASEKVUOUV TN CNUAVTLKOTNTA TTou Ttpoodidouv ol ekmatdeuTikol otn Asttoupyia Tng Ta&ng
w¢ Sduvaulkd ouvolo, Mpo¢ O0deAOC Tou OTolou amatteital va SLHBETouV TIGC KATAAANAEG
6e€lotntec wote va BonBrioouv toug paBntéc va avamtuéouv evouvaiocbnon kot opadikn
ouveibnon.

Npotdoslg

And ta mapamdavw Swadaivetal n OeTIK) OTACN TWV EKMALSEUTIKWY OXETIKA UE TNV
TIAPOKOAOUONON EMUOPPWTIKWY CEULVOPLWY YEVIKA, OAAA KOl €LOLKOTEPO UE OVTLKELUEVO TN
SlamoAtiopikn ekmaibevaon. MPOKUMTEL KATA CUVETIELD N AVAYKN AUENONG TWV ETIUOPPWTLKWV
Opdocswv SlamoAtiopikig ekmaidevong anod Toug appodloug ekmaldeutikol g popelc, £ToL WOoTe
va  lkavomolnBouv oL EMIUOPPWTIKEG OVAYKEG TWV EKMALSEUTIKWY TNG TPWTOoRABULag
eknaidevonc.

Anapaitntn wotdoo gival n mpwbuotepn SLEPEVVNON TWV EKTTALSEUTIKWY AVAYKWY TWV
ETLUOPPOUUEVWV KaL TWV LOLALTEPWV XOPAKTNPLOTIKWY TOUC. ETOL EMITUYXAVETAL CUUPWVA LIE TLG
OpPXEG ekmaidbevong evnAKwWY n €UMAOKA TwV eMUOPPOUUEVWY OTNV €mMAoyr] TOCO TOU
TIEPLEXOUEVOU, 00O KOl TwV Topayoviwv Tou kabopilouv tnv emtux Slopydvwon LG
empopdwtikng dpdong, dtaodaAilovtag tn peylotomoinon Twv obeAwV yla Toug idloug Kat yLa
TouG HaBbntég. EmumpooBbeta, n Bepatoloyia Twv enMpopdwoswy eival anapaitnto va KAAUTTEL
T PNTEC OAVAYKEG TWV EKTMOLSEVUTLKWY, TTOPAKOAOUBWVTAC TIG YEVIKOTEPES €EAIEELC OTOV XWPO
™¢ ekmaibevong, kal StaodaAilovtag Katd autov Tov TPOMo T OeTk OTAOn TWV
ekmaldevTikwy. EmumpdoBeta, kdBe empopdwtiky Spdon elval amapaitnto va  €xeL
moAuSLdoTatn Kol OALOTIKN) TPOCEYYLoOn TOOO O OXEON UE TOV XWPO, TOV XPOVO, TouC POopPEig
uAoTmoinonc Kal Tt SLapkela, aAAd Kal o oxéon He Tn LeBodoAoyLkr MPOoCEyyLon Kal T OTOXEUON
™nge.

H avaBaduion tng moldtnTag Tou EKMALSEUTIKOU CUCTHUATOC €lval Apueca cuvOedepévn
He T PBeAtiwon TNG MOLOTNTAC TWV ETMIUOPPWTIKWY TIPOYPAUMATWY. Omwc Katedellav ta
EUPAMOTA HaC, AUTO UIOPEL va eTLTEUXOEL LOVO PECW TNG SLLOVUVEEDHG TOUG E TIG AVAYKEC TWV
EKTMOLOEVTIKWV OTIWE QUTEC TTPOKUTITOUV HETA ATTO CUOTNUOTLKA SlEpelivnon avayKwy, LE OTOXO
ToV c0dpr} TPOaSLOPLOUO TWV OTOXWV TWV ETIHOPPWTIKWV SPACEWV KoL TNV APTLA SLOLKNTLKA Kall
OpPYQVWOLOKI UTOOTHPLENC TOUC. AMWTEPOG OTOXOC OAWV TWV TOPEUBACEWV TIAPOUEVEL N
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ETIAYYEAUQTIKA KOL TIPOCWTILKA QVATTUEN TOU eKMALSEUTIKOU Tpog 0deAog Tou 8lou Kat TG
HaBNTIKAC KowvoTNTAC.
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Abstract

Peer feedback has gathered momentum in writing courses in the last twenty years, since it
contributes to the improvement of the students’ writing skills, their motivation and collaboration.
To this end, the present study aimed at investigating the effectiveness of peer review from a
cognitive and attitudinal perspective within the framework of the “process writing” approach to
teaching writing in the context of teaching Greek as a second language. Elements of the genre
approach were also incorporated in the “process writing” framework. More specifically, a study
was carried out in the second grade of a Greek Intercultural Junior high school involving twenty
students of diverse nationalities. The subjects attended six writing lessons whereby they were
provided with peer commentary. Pre- and post-questionnaires were administered to the
participants to identify their attitudes towards peer feedback at the entry point of the research
and trace any differentiation in their stances at the exit point of the intervention. The findings
revealed a positive shift of the respondents’ attitudes towards the merits of peer treatment and
unraveled development of their metacognitive awareness in that they gained insight in their
writing development in Greek as a SL.

Keywords: Peer Feedback, Process Writing, Genre Approach, Writing in Greek as a SI/Fl, Fostering
Favorable Stances Towards Peer Collaboration In Assessment.

Introduction
In Krashen’s (1982, 1985) theory of Second Language Acquisition the “Affective Filter Hypothesis”
represents a basic prerequisite which facilitates learning. According to this hypothesis, the
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affective filter is an imaginary emotional barrier preventing learners from fully assimilating the
second language input. An effective method of lowering this affective filter is to ensure optimal
conditions in the classroom which can maximize learning through communication and
collaboration. Peer cooperation through mutual feedback is an ideal way of securing an
unthreatening learning environment in the classroom. Furthermore, peer commentary enables
writing teachers to assist their students to receive more feedback on their writing as well as offer
students practice in a variety of skills which are deemed important in developing language and
their writing dexterity, such as purposeful interaction with fellow students, greater
experimentation with ideas, and new interpretation of the writing procedure. Peer evaluation
has assumed a pivotal role in both first (L1) and second language (L2) writing classrooms “based
on theories in collaborative learning and social cognitive development” (Coit, 2004, p. 902).

In the present research, the implementation of peer commentary has been probed within
the process-writing approach as various studies have confirmed that peer feedback is best
achieved in the process-writing framework (Al-Jamal, 2009; Ting & Qian, 2010; Farrah, 2012;
Anastasiadou, 2015). The process-writing pedagogy emerged as an opposition to the prevailing
paradigms to teaching writing which overemphasized the product of writing in the form of a
predetermined structure. Rather than repudiate concern with the final product, though, the
process approach, aims at attaining the best final product possible by enabling the students to
draft and redraft their text in an effort to improve it. Peer feedback can be best exploited in this
multiple drafting stage. In an attempt to supplement the process pedagogy, various theorists
(Hedge, 1988; White & Arndt, 1991) incorporated other significant dimensions, namely the
purpose and context of writing, the target audience, and cooperation among the students during
composing and revising, and between the students and the teacher embedding, thus, the
interactive and social parameters in writing. Finally, White & Arndt (1991) unearthed the
significance of providing students with ample practice in experimenting with the characteristics
of various text types. Consequently, the process approach incorporated vital elements of the
genre approach which maintains that the text types vary according to the social context in which
they are produced (Cope & Kalantzis, 1993). Going a step further, Badger & White (2000)
introduced the process genre approach as a hybrid paradigm whereby the constituents of the
two pedagogies are interwoven. In this light, the first researcher formulated a process writing
framework which embeds elements of the genre approach. This schematic representation is
cyclical and affords the possibility of a complex, intermingling of the various stages (figure 1).

The student takes into account the activity requirements which entail the target reader,
the generic type of the text, its topic and aim and the social milieu in which the specific text is
formulated. The teacher is also associated with these traits with a view to assisting the learners
to comprehend and successfully utilise them. Moreover, these characteristics determine the
produced text. The requirements of the activity initiate the process of writing which is recursive
allowing, thus, the writer to revisit previous stages in order to remedy them. This circular
procedure is reciprocally interrelated to the text, in that it initiates the text and the final product
feeds this procedure. The teacher and the students cooperate in the shared endeavour of
identifying the writing phases and finalising the text. Much in the same vein, the students interact
with their peers in performing group tasks and providing each other with formative feedback.
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Literature Review
The value of peer response in the second/foreign language writing classroom has been greatly
acknowledged by various theorists (Lee, 1997; Frankenberg-Garcia, 1999; O’ Brien, 1999). It can
contribute to the development of learning and increase student motivation (Hyland & Hyland,
2006) and at the same time it enables students to identify the weak and strong points in their
writing and, thus, improve their writing proficiency (Cai, 2011). Moreover, through peer review
students are assigned the role of a teacher (Liu & Hansen, 2002) and, in this sense, they are
actively engaged in their own learning and assume responsibility of their own learning progress.
In this light, many studies have investigated the potential of peer feedback. In an attempt
to explore a new way for combining assessment and knowledge in the framework of a hybrid on-
line learning methodology in a postgraduate course, Barak

Social
Situation
+
Purpose
+
Audience
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Genre
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Topic
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Figure 1. Process writing framework incorporating vital components of the genre approach
Based on Anastasiadou (2011)

17



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 5 No. 1, 2017, E-ISSN: 2308-0876 © 2017 KWP

& Rafaeli (2004) reported that the students who received constructive criticism via peer review
displayed a positive stance towards it and improved their performance by attaining higher scores
in the final examination. Likewise, working in a tertiary context in an undergraduate course,
though, Cho, Schunn & Charney (2006) concluded that participants rated the peer commentary
as interesting and time worthy. Moreover, they granted more value to rewarding comments
which praised the strengths of their pieces of writing. Similarly, having implemented peer
assessment with university students Berg, Admiraal and Pilot (2006) highlighted the supremacy
of feedback on the participants’ drafts during the writing process as compared to peer response
to the final product. They recommended the employment of peer commentary in small groups
and claimed that a combination of oral and written treatment translates into better results, since
oral response resulted in improvement in style, whereas written review focused mainly on
structure.

Zundert et al. (2010) concluded that the employment of peer review not only ameliorates
students’ writing competence but it also favourably influences their stances regarding peer
collaboration during writing through exposure to adequate training and ample practice. Kaufman
and Shunn (2011), examining learners’ perceptions regarding peer correction, unfolded data
which contradict the ones of previous studies. More specifically, the participants echoed their
disbelief in the fairness of peer review and questioned the ability of their fellow students to
assess their writing as they lack the necessary qualifications. A striking finding of this study,
though, was that this partly negative attitude towards peer review reliability did not appear to
influence the extent of the participants’ revision. Therefore, the researchers conclude that be it
negative or positive, the learners’ perceptions of peer assessment does not seem to affect their
revision work. Azarnoosh (2013) investigated a very interesting aspect of peer assessment, that
is any possible student partiality due to friendship prejudice. Contrary to previous research which
had traced familiarity bias in peer review (Falchikov, 1995; Morahan-Martin, 1996), the present
researcher did not detect any significant variation between the responses of friend and non-
friend pairs. Moreover, results pointed to the fact that the students showed positive attitudes
towards peer review ranking it as beneficial, challenging and interesting.

A last study conducted in the primary school context (Anastasiadou, 2015) attempted to
gauge the students’ notions towards peer reinforcement and measure the impact of this peer
collaboration on the learners’ performance. The findings highlighted that, while the learners
were opposed to receiving commentary on their writing in the beginning of the research, they
were favourably disposed towards peer review in the end of the intervention which involved
seven writing lessons. An additional finding of the present research was the students’ positive
reaction towards receiving treatment on the weak points of their texts opposing their reluctance
in the beginning of the intervention. Moreover, the learners welcomed the provision of a
correction code by the teacher in order to rectify their own and their partners’ errors, a practice
which had been unfamiliar to them before the intervention. Another significant finding was that
the subjects rated the whole process as interesting and time worthy. Finally, there was a
statistically significant improvement of the participants’ writing competence pinpointing the
salience of student interaction in the assessment process.

Even though a host of studies have been carried out regarding peer feedback in the
context of teaching English as a foreign/second language, little research has been conducted
concerning teaching writing in Greek as a second/foreign language. Given the research gap in this
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setting, the present researchers ventured this study with the aim of identifying the learners’
stances towards the profits of peer review in the Greek ESL/EFL writing classroom.

The Purpose of the Study

Taking into account the importance of peer reinforcement during the writing process and its
influence on developing the students’ metacognitive awareness towards appropriate practices
which can ameliorate their writing proficiency, the following research questions were articulated:
(1) Can peer-assessment aid learners to gain insight into their own learning progress and writing
skill development?

(2) Do the students who receive peer feedback to teaching writing in the second language
classroom acknowledge its benefits?

Methodology

The intervention was implemented in the second grade of a Greek Intercultural junior high school
which is a kind of school mainly attended by repatriots and migrant students, whereby Greek is
taught as a second language. The instructor was trained by the researchers and one of the
researchers was present during the writing sessions in order to monitor the progress of the whole
procedure.

Participants

The subjects were 20 students enrolled in the 2nd grade having finished the 1st-year introductory
cycle according to their level. The sample consisted of 14 boys and 6 girls, ranging from 14 to 16
years old. The countries of their origins were Georgia, Albania, Afganistan, China, New Guinea
and Russia.

Instrumentation

The employed instruments were the following

A pre- and post-questionnaire was given to students with a view to tracing their opinions in
relation to peer response to their written texts in the entry and exit point of the research and
identify any differentiation due to the intervention. A correction code was designed by the first
researcher (appendix |) containing symbols along with their meaning and examples with the aim
of aiding the students to detect their mistakes. Finally, the subjects attended six writing lessons
whereby they applied peer response.

Procedure

Pre-questionnaire

The initial questionnaire was divided into three parts, as follows:

Part one involved personal questions regarding participants’ age, sex, country of origin, part two
included seven items concerning aspects of partners’ responses and part three consisted of 10
statements related to more general parameters of the applied alternative assessment, that is
peer assessment. Closed-ended items were used as they are easy to answer, code and analyse
(Dornyei, 2003, p. 35) employing a 3-point Likert scale.
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The Correction Codes

Following Jacobs et al.’s (1981) typology for evaluating second language writing, the first
researcher formulated the correction code based on specific criteria in order to ensure clarity in
the assessment and facilitate the learners to mark their fellow students’ deficiencies and good
points. The following criteria were employed: 1. Content, 2. Organisation, 3. Vocabulary, 4.
Language Use, 5. Mechanics.

A special session was devoted to familiarise participants with the use of the code through two
texts. In this lesson the learners were required to spot the errors in the texts and highlight them
so as to be prepared to employ the same procedure in the following lessons whereby they would
be requested to rectify their partners’ texts.

Writing Lessons

Six writing lessons were conducted following the process genre approach. Concerning the generic
type of the text under examination in every writing lesson, a progressive text difficulty was
chosen in each successive lesson. Moreover, complying with White & Arndt’s (1991) advice,
selective error treatment was applied to avoid overwhelming learners with excessive feedback
which might confuse or dishearten them. Additionally, the students’ good points were raised in
order to aid them recognize their progress and attract their interest in getting involved in writing
(Hedge, 1988). Thus, the following framework was followed with regard to the topic to be dealt
with, the text type to be produced and the kind of errors to be treated in each session (Table 1):

Table 1: The writing context

Week Genre Topic Criterion

1st Paragraph My school Content

2nd Diary The benefits of friendship Organization
3rd Personal letter My mother in hospital Vocabulary
4th Formal letter TV producer about adverts  Language use
5th Speech On-line games Mechanics
6th Article Unemployment All the above

In each lesson, the students were asked to experiment with the features of a different
discourse type. They cooperated in an attempt to find the traits of each genre performing various
tasks. These activities included examining a similar text type, comparing a well-written and a
badly-written text, brainstorming the correct layout of a piece of writing, exploiting a picture or
a sequence of pictures, to mention but a few. Then, the participants were requested to produce
a text of the same genre on a certain topic, for a specific purpose, audience and social situation.

The first draft was produced, interchanged in dyads and evaluated by the partners by
means of underlining the defects following the error code. Having received this type of peer
response, the students were, then, asked to rewrite as homework their text abiding by their
partners’ comments with the aim of preparing their second draft. This second draft was
evaluated again in the next lesson by the same peers who had provided feedback on the students’
first draft. The learners corrected the second draft creating the final product of their writing
which was handed in to the teacher to be evaluated.
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The Post-questionnaire

The post-questionnaire was worded similarly to the entry questionnaire in order to offer the
possibility to compare the subjects’ beliefs in relation to peer commentary in the beginning and
the end of the intervention, and at the same time provide insight into any opinion variation or
lack thereof.

Analysis of the Data

The quantitative analysis of the results was conducted by means of measuring and comparing
the subjects’ responses to the items of the pre- and post-questionnaire on a percentage scale
gauging the frequency and percentages of the answers. The main target was to monitor the
respondents’ ability to meditate on the potential of peer feedback to enhance their writing
progress.

Findings and Interpretation

This section presents and interprets the results of the study in an attempt to discover whether
the research questions were verified, to search for ostensible explanations and discuss the
pedagogical implications of the accrued data.

At the entry point, an overwhelming majority of the participants (80%) were unfavourably
disposed to the statement “lI improve when my peer provides feedback on the content of my
writing (such as ideas, examples, etc)”. At the exit point, nevertheless, 75% endorsed the salience
of collaboration with their partners concerning the content of their writing compared to 10%
who expressed disagreement with the item under question, while 15% were undecided (Figure
1).

80% o
5% m Agree

En/n

Disagree

Pre

Post
Figure 1: | improve when my peer provides feedback on the content of my writing

With regard to the second question that sought to explore the possible writing
amelioration triggered by peer comments on the organization of the text, the analysis of the
answers revealed the following results: before the intervention most students (70%) stated that
they do not improve when their peer comments on the organization of their texts (such as
sequencing, logical development, etc). After the intervention, few subjects retained the original
belief that that their writing is not enchanced (10%), whereas three quarters of the participants
(75%) exhibited positive mentality in relation to peer comments on the organization of their text.
15% of them retained a neutral opinion (Figure 2).
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70% 75%

Post

Figure 2: | improve when my peer provides feedback on the organisation of my text.

A striking finding surfaced in the third item whereby the respondents’ beliefs were
diametrically opposite in the entry and exit point of the research. More specifically, before the
intervention 65% disagreed, 20% were undecided and only 15% agreed about the contribution
of their partner to the development of their vocabulary. At the end, 75% acknowledged the
contribution of peer review to vocabulary enhancement, 10% were opposed and 15% expressed
a neutral opinion (Figure 3).

65% 9%

m Agree

15% mn/n
0,
10% Disagree

15% 209

Post

Figure 3: | improve when my peer provides feedback on my vocabulary (i.e. using words
accurately)

The vast majority of the participants (80%) disapproved of the contribution of their
partners’ attempt to mark their mechanical mistakes at the entry point, while in the end the peer
assessment on mechanical mistakes was granted a high percentage of agreement (75%). 15%
remained undecided and only 5% - compared to the initial 15%- expressed their dissent to this
particular item (Figure 4).

80%

75%

B Agree
En/n

Disagree

Post
Figure 4: | improve when my peer marks mechanical mistakes (i.e. spelling, punctuation)

The fifth item referred to peer response to the partner’s writing style. The results
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indicated significant variations in the students’ perspectives towards receiving peer response on
this issue prior to and after the study. As shown in Figure 5, the students expressed remarkably
more assent in the post-questionnaire (70%) as compared with the pre-questionnaire (10%). The

percentage of 20% who refused to express either a positive or a negative opinion at the entry
point was reduced to 15% at the exit point.

B Agree
En/n
Disagree
Pre
Post
Figure 5: | improve when my peer provides feedback on my writing style (i.e. formal/informal
tone)

The most striking finding was that none of the participants attributed credit to receiving
feedback by means of a correction code in the beginning of the study. On the contrary, after the
intervention they highly endorsed (70%) the beneficial effect of the use of a correction code on
their writing while, those who could not decide were decreased to 15% (Figure 6).

m Agree
En/n

Disagree

Post
Figure 6: | improve when my peer identifies errors with correction symbols

The most significant alterations in opinions arose in the participants’ answers to the item
“I improve when my peer underlines errors with a red pen”. Although 90% of the respondents
indicated disapproval of having their mistakes underlined in red, most of them (70%) appeared
to adopt a quite different attitude compared to their primary one, as is illustrated in the following
figure (Figure 7). 20% of them were undecided and only 10% retained their initial aversion.
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90%

Post

20%

B Agree

En/n

10%

Disagree

Figure 7: | improve when my peer underlines errors with a red pen

Having analyzed the students’ attitudes regarding specific aspects of peer review, table 2
will present their opinions concerning peer treatment as a whole involving the ten last items of

the questionnaire.

Table 2: The learners’ attitudes towards providing and receiving feedback in writing

n/n Statements Pre-
Disagree
1. | want to receive peer assessment 90%
on the weak points of my writing
2. | want to receive peer assessment 80%
on the good points of my writing
3. |  enjoy collaboration and 80%

appreciate my peer’s contribution
to the correction of my errors

4. Training on peer assessment 5%
process helps me to provide
comments

5. Training on peer assessment 5%

process helps me to benefit from
the comments | receive

6. Peer assessment helps me to pay 80%
more attention to the details of my
own writing

7. Peer assessment increases my 80%
enthusiasm in writing.

8. Peer assessment helps me learn 70%
from my own mistakes

9. Peer assessment helps me to 75%
improve my writing ability as a
whole.

10. Peerassessmentis a boring activity 5%
and waste of time.

n/n
5%

5%

15%

60%

55%

10%

10%
15%

20%

45%

Agree
5%

15%

5%

35%

40%

10%

10%
15%

5%

50%

Post-
Disagree
15%

10%

10%

0%

0%

10%

10%
10%

10%

85%

n/n
15%

10%

20%

10%

15%

10%

15%
15%

10%

10%

Agree
70%

80%

70%

90%

85%

80%

75%
75%

80%

5%

Very little preference was displayed regarding the treatment of both the strengths and
weaknesses of their texts in the beginning of the study. At the exit point, though, a beneficial
effect was attributed to comments on both their good and weak points at a very high percentage,
that is 80% and 70% respectively. Moreover, after the intervention 70% showed eagerness
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concerning both collaboration in assessment and receiving comments from their fellow students,
revealing that most learners realized that the teacher is not the unique provider of feedback. This
shift of attitude was striking as a meager 5% conceded that they valued the effectiveness of peer
response in the beginning of the study. Very little endorsement (5%) was granted to being trained
on giving and receiving comments prior to the study, whereas an impressive shift surfaced in the
end with very high percentages (90% and 85% respectively) of the respondents showing
preference towards peer assessment training. In addition, most of the participants (80%, 75%,
75% and 80%) exhibited a highly favourable disposition towards the contribution of peer
assessment to the improvement of their writing both at the detail level and as a whole, to the
increase of their enthusiasm and to the enhancement of their metacognitive awareness, since
they learn to profit from their mistakes. Finally, although half the respondents anticipated that
peer assessment would be boring and not worth the time spent on it, after the study the vast
majority (85%) realized that the practice was interesting and time worthy. It can be argued, then,
that both research questions were verified as the subjects reflected on ways to improve their
writing competence and, simultaneously, they acknowledged the profits of peer assessment in
writing in Greek as a second language.

Discussion

The accrued data advocate and expand the findings of previous studies discussed in section 2.
More specifically, the results gathered build on Barak & Rafeaeli’s (2004); Van Zundert et al.’s
(2010); Anastasiadou’s (2015) studies which revealed that the learners’ original negative
opposition towards peer collaboration during writing assessment was transformed to a positive
disposition at the end of the intervention. The achievement of maximum profits when applying
peer review in the drafts rather than the final product emerged in the present research in
accordance with earlier findings (Al-Jamal, 2009; Berg, Admiraal & Pilot, 2010; Ting & Tang, 2010;
Farrah, 2012; Anastasiadou, 2015). Another finding which complies with similar studies (Cho,
Schunn & Charney, 2006; Azarnoosh, 2013; Anastasiadou, 2015) is the fact that the participants
ranked peer review as an interesting, challenging practice, well worth devoting classroom time.

The students’ preference to receive praising remarks, focusing on the good aspects of
their writing is in line with Cho, Schunn & Charney (2006); Anastasiadou (2015). The most
interesting finding of the present study was that the learners granted high value to fellow student
comments on their weak points, a finding addressed in very few studies so far, namely
Anastasiadou (2015)- to the best of our knowledge.

Finally, a significant finding, which was not sufficiently stressed in other studies, was the
willingness of learners of different cultural backgrounds to receive and give advice to their fellow
students. This result contradicts Miao, Badger & Zhen’s (2006) assumption that group solidarity
in peer assessment may imply tendency to interact with learners of the same rather than a
different cultural origin.

Limitations of the Study

One possible limitation of the present study is the fact that the students were assigned to rewrite
their commented on first draft at home. This may mean that parents or siblings may have
provided assistance to them, intervening, in this way, in the process. Yet, since the dimension
under exploration was the students’ attitudes rather than their writing performance, there is very
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little possibility that any external factors have influenced the results.

Suggestions for Further Research

Further research could be conducted to investigate the contribution of peer treatment to the
participants’ writing performance in Greek as a second language. An additional aspect worth
monitoring could focus on the accuracy of the comments that the learners offer their peers.

Conclusion

The present research was carried out with the view to exploring whether the application of peer
review and the use of a correction code for remedial work could trigger student reflection on
their learning progress and writing development. Moreover, it sought to empower the
participants to identify and acknowledge the profits of peer assessment.

It was found that, through the use of peer assessment, the participants gained insight into
their own learning process and increased their metacognitive skills being, thus, enabled to
monitor their own learning progress. In this sense, the first research question was verified.

Furthermore, the subjects developed favourable attitudes towards peer response within
the process-writing context and, as a result, they highly valued its beneficial effects on their eager
participation in writing and the improvement of their writing ability in the second language. Thus,
the second research question was also substantiated.

It can be argued, then, that even though peer assessment is a time-consuming task, it is
an effective teaching practice, which should be incorporated in the second language writing
classroom. To this end, training students in the assessment process is a prerequisite. Moreover,
special roles could be assigned to students by asking them to set principles for peer assessment
and engage them in the selection of criteria for error treatment. In this sense, the learners will
develop the sense of text ownership and assume responsibility of their own learning. The learners
will not only become critical readers of their writing but they will also develop critical thinking by
choosing the right comments for their peers. In this collaborative setting, the students are aided
within the Zone of Proximal Development to maximize their writing ability. Finally, their affective
filter is lowered, since through peer review they gain the sense of a real audience and, at the
same time, they simulate real life learning conditions, as they are requested to interact with their
fellow students, which is a practice employed in everyday reality.
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Abstract

The countervailing role of early detection and intervention for dyslexia has been particularly
highlighted recently. The aim of this paper is to examine the attitude of teachers, on the island
of Corfu, concerning the detection of dyslexia in the first grade of primary school through the
teaching of First Reading and Writing Skills. We applied the quantitative approach.
Questionnaires were used to explore the views of teachers, regarding teaching tools and their
application in the teaching of First Reading and Writing Skills. Teachers' knowledge regarding
issues, dealing with language teaching as well as their knowledge on Dyslexia was also examined.
The results concerning the early detection of dyslexia were positive, as was teachers' knowledge
on literacy issues. Nevertheless, all teaching tools were considered mediocre. At last, teachers’
participation in training programs and postgraduate studies on relevant issues was moderate,
although their attitude to training was positive.

Keywords: Dyslexia, Early Identification, First Grade, Language Teaching, Teachers.
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Introduction

Reading and writing are two of the most important social skills in modern society. Nowadays
children's right to education and thus reading and writing has been established by international
organizations such as UNESCO, the OECD, the European Union and all the democratic nations of
the world, which take action to combat illiteracy, which in 2013 swept over 796 million people
(World Literacy Foundation, 2013).

Given the importance of reading, in connection with the fact that reading difficulties
constitute the leading cause of school failure (International Dyslexia Association, 2010), during
the last decades, researchers have focused their attention upon the development and
understanding of teaching reading, as well as the problems which are associated with it, such as
dyslexia (Moats, 2009). This paper will probe into the knowledge, which teachers should have
concerning first reading and writing skills, as well as grapheme-phoneme correlations, which
students ought to be taught (Borg, 2003; Bos & Babur, 2001; Crandall, 2000; Freeman & Johnson,
2012; Goswami & Bryant, 1999).

Regarding the educational policy at an international level, we see that special emphasis
has been placed on literacy programs, such as the U.S. No Child Left Behind Act (2001).
Furthermore, research data shows that early detection and intervention alleviates the signs of
reading difficulties or dyslexia, thus leading to a need for high quality instruction for students
(Torgesen, 2004).

A major step which should be taken by the Greek Educational System is to map the needs
of Greek teachers, as to what they already know and what they should still learn, thus obliging
the state to create target training programs. Therefore, considering the aforementioned and
perceiving the key role played by teachers in the teaching of reading and writing skills, the
researchers will identify the positive or negative impact of teaching practices on students with
reading difficulties and the significant role of dyslexia screening and early childhood intervention.

The research was conducted on the island of Corfu, which is an area of enormous research
interest, because according to studies (Katsikas & Stafrinadis, 2001) in the last decade, Corfu is
one of the prefectures of Greece with the highest dropout rates in the field of compulsory
education, followed by failure in attending higher education (Kavadias & Raptis, 2005).
Additionally, the economic activities on the island, which focus upon the tourism business and
upon making a quick profit, act as an inhibitory factor on the education of young people (Institute
for Youth, 2008). This leads to the conclusion that tourism regions such as Corfu make an
interesting research study concerning school failure.

Defining Dyslexia

Dyslexia is a specific learning disability; therefore, it is a disorder that manifests itself in the non-
acquisition of reading and writing and dysgraphia skills, despite the normal mental and
psychological level of the individual (Shaywitz & Shaywitz, 2005). According to the definition,
given by the International Dyslexia Association in 2003, "Dyslexia is a specific learning disability
which is neurological in origin. It is characterized by difficulties with accurate and/or fluent word
recognition and by poor spelling and decoding abilities. These difficulties typically result from a
deficit in the phonological component of language that is often unexpected in relation to other
cognitive abilities and the provision of effective classroom instruction. Secondary consequences
may include problems in reading comprehension and reduced reading experience that can
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impede the growth of vocabulary and background knowledge" (Reid-Lyon et al, 2003:2).

The Etiology of Dyslexia

There have been various assumptions concerning the etiology of dyslexia. More specifically,
theories deriving from the medical field support the heritability and the genetic nature of dyslexia
(Peterson & Pennington, 2012: Stanovich, 1994; Scerri & Schulte-Kérne, 2009) and consider
dyslexia a neuro-developmental syndrome.

Literature review (Ramus et al, 2003; Snowling, 2000; Wagner & Torgesen, 1987;
Shaywitz, 2003; Ziegler & Goswami, 2005) highlights poor phonological processing as the main
cause of dyslexia. More particularly, many researchers suggest that poor phonological awareness
is the main risk factor of dyslexia and reading difficulties. The aforementioned studies as well as
the study conducted by Joshi et al (2009) have probed into the relationship between dyslexia and
adverse environmental factors, such as the use of ineffective teaching methods and teachers
reduced knowledge concerning the structure of language, as well as the absence of individualized
instruction.

The Importance of Early Detection

In the case of dyslexia, there has been a shift towards prevention through early detection and
intervention (Cakiroglu, 2015). For this reason, early detection of dyslexia is considered a key
objective among students, parents and teachers. More specifically, with regard to reading
difficulties two main areas of interest have been identified, firstly, early detection and
intervention for students with reading difficulties or for those in "high risk" (low socio-economic
level) counteract the diagnosis of learning disabilities (Fletcher et al, 2007: McCutchen et al,
2002). Secondly, if the diagnosis is not “locked” by the first class of primary school, then
elementary reading difficulties will accompany the student for life (Torgesen, 1998), as
intervention at an older age is more difficult (Torgesen et al, 2001). Vellutino et al (1996)
demonstrated that early detection and systematic teaching helped students to catch up and
improve on their first reading and writing skills.

The Teaching of First Reading and Writing Skills

In contrast to the spoken language, which is acquired by youngsters automatically, reading and
writing require systematic teaching in order for the child to gain a positive attitude towards
literacy. Although there are many methods of teaching, this study focuses upon those that are
applied to the Greek Educational System.

The Curriculum

The Curriculum, introduced by the Greek state, portrays the level of the institutional framework
of the particular educational system. This Curriculum acts as a “compass” for teachers guiding
them in their teaching process. The modern curriculum is an “action plan” involving the general
and specific objectives of each course, the strategies used to achieve them and the methods,
which are used to assess students (Gerogiannis & Bouras, 2007).

The Language Curriculum
The Language Curriculum consists of three subsections: goals, themes and pilot activities. The
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content consists of the following learning domains: Speaking, Reading and Writing, Literature,
Grammar and Information Management. The program is characterized by its target-based
approach. On the one hand, the program leads to the prevalence of a technocratic stance in
education and a fragmentation of the holistic approach to language teaching and its globalization
in teaching (Stogiannidis, 2013). On the other hand, it contributes to the consistency of the
curriculum, as it clearly describes the cognitive skills and knowledge which it seeks to develop
through the application of a particular course (Nynan, 1991; Seedhouse, 1999; Ministry of
Education and Life Long Learning, 2011).

The aim of the Greek Curriculum is to teach language through a communicative approach
to language teaching. Students are encouraged to develop their creative control of the spoken
and written language in order to "actively participate in the classroom and in the society as
whole" (Ministry of Education and Life Long Learning, 2003:14).

In terms of language teaching in the first grade of primary school the Curriculum focuses
on the learning of first reading and writing skills, and more particularly on the student’s
phonological and phonemic awareness. More specifically, an Inductive and Deductive approach
to language teaching is applied. It also proposes supplementary approaches to language teaching
such as the Holistic approach and Emergent Writing Skills (Ministry of Education, 2003).

In terms of students with special educational needs (SEN), it is up to the teacher to create
a supportive environment, as well as to be able to carry out learning assessments and elaborate
upon individualized programs designed for language teaching, so that students with SEN can
participate in the learning process (Ministry of Education and Life Long Learning, 2003).

The latest educational reform of 1999-2007 introduced the most recent theories of
language teaching such as Emergent Writing, and the Functional approach in connection with the
Inductive and Deductive approach to language teaching (Timpa, 2009). However, in reality
language teaching today is not communicative and interactive for Greek students (Michael,
2007). The language textbooks, used today, are based upon an Inductive and Deductive approach
to language teaching, which contrasts with all modern learning theories (Korres, 2010). Once the
Inductive and Deductive approach to language teaching is proposed as the main teaching
approach, it substantially reduces the enforcement of other approaches, which have been
proposed, such as for example emergent writing (Aidinis & Grollios, 2007). Finally, after
considering the aforementioned, language teaching in the first grade, aims at understanding the
language system rather than learning about the communicative use of the language (Aidinis &
Grollios, 2007).

Methodology

In Social Sciences, the basic methodological approaches to the gathering of research data are the
guantitative and qualitative approach to research, the hallmark of which lies in collecting and
analyzing the aforementioned data. The research methodology which we applied in this study is
the quantitative and more specifically sampling descriptive research questionnaires. The results
are presented as the Alpha coefficient, which takes a value equal to 0.801 for the scale
"Evaluation of educational tools". A 0.789 for the scale "Responsiveness of educational tools", a
0.649 for the scale "Knowledge of dyslexia", and a 0.899 for the scale "Familiarity with
phonological and phonemic rules". Regarding the research, this is primarily an ad hoc research,
implemented in order to meet specific objectives. It is based on information and data collected
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from primary sources, and involves solving an immediate problem.

Research Tools

A standardized questionnaire was used in order to collect data from a large sample. The analysis
was facilitated through the Statistical Package for Social Sciences 20.0. The questionnaire
consisted of 20 questions including the biographical data of teachers.

The Participants

Data collection took place in Corfu in a period of one month (May-June, 2015) as the teaching of
reading and writing skills is usually completed in the third semester of the school year and
teachers have formed a comprehensive view on the performance of their students. Researchers
made use of the census method which addresses 100% of the population selected (Bell, 2001) in
order to increase the reliability of the results and to decrease the non-sampling error (Rondos &
Papanis, 2006). The total number of teachers, who taught in the first grade of primary school in
Corfu and participated in the study in the school year 2014-2015, was sixty-four (64).

The participants consisted mainly of women (86.4%), while the percentage of men was
only 13.6%. It is observed that the average age of the respondents is 34.05 + 8.69 years, with an
average length of service in education, equal to 10.16 + 7,45 years. The respondents have taught
in the First Grade 3.5 times on average, which increases the validity of the responses due to the
high degree of experience in teaching first reading and writing skills.

Findings

Teacher’s Qualifications

Regarding the teacher’s education, 6.7% of the respondents have received a Master's degree and
only a 1.7 % has received a PhD. Therefore, the percentage of teachers who have continued their
studies appears quite small. This is associated with a number of adverse factors that negatively
influence the implementation of lifelong learning. Some of these factors are financial reasons,
lack of career evolution in the public sector and lack of permission for educational leave.

Teacher’s Training in Special Needs Education
Regarding the modules on special needs which the respondents attended during their studies,
the number appears low. More specifically, on average they attended 1.73 mandatory and 1.15
elective classes. The low number of special education courses is confirmed by a research
conducted by Lampropoulou & Panteliadou (2000), the results of which showed that the nine
Departments of Education in Greek universities only offer one required course for special needs
education and 2-3 electives, while in some departments the number in both categories is zero.
Moreover, it is observed that the majority of respondents (30.0%) did not receive training
in special education, which can be explained by the small percentage of training programs for
special education and the small number of students enrolling in retraining programs (Panteliadou
& Patsiodimou, 2000).

Teacher’s Pupils

According to the teachers who participated in this research, the average number of pupils, in
their classroom is 18.47 + 4.39 students, while the number of students who are experiencing
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difficulties in reading and writing is on average slightly less than 3. Teachers, who participated in
this research, believe that approximately one student, in every class, will eventually be diagnosed
with dyslexia and/or reading difficulties. Studies estimate the prevalence of specific reading
difficulties to approximately 10-16% of the school population, with 80% being associated with
dyslexia (Panteliadou & Botsas, 2007; Shaywitz & Shaywitz, 2008). As the official diagnosis of
students in Greece with reading difficulties takes place in the third grade of primary school there
was no formal diagnosis of dyslexia for any of the students. This formal diagnosis of dyslexia is an
official document certifying that the student has dyslexia. The teachers were nevertheless able
to understand the signs from as early as the first grade.

Teacher’s Assessment on Language Books

We asked teachers to assess the student’s book, the workbook and the teacher's book, through
a five-degree Likert scale. It was observed that all tools were assessed as moderate, by all the
teachers who participated in the research, with an average score very close to 3.00. The teacher’s
book has an average score of 2.68. The average scores concerning the aforementioned were very
close to 2.00. Therefore, we reached the conclusion, through the answers which we received
from the teachers, that the curriculum and the textbooks do not take into account the theories
concerning learning difficulties, despite the fact that it is clear in the ‘Introduction Section’ of the
curriculum that they have been formally incorporated (Ministry of Education and Life Long
Learning, 2003).

Finally, according to the teacher’s responses, the student’s textbook offers limited help
to students with difficulties in their first stages of reading and writing, while it is observed, from
the answers obtained from the questionnaire, that the size of the syllabus of the language course
restrain students with learning difficulties to keep pace with the rest of the students.

Teaching Methods

Regarding the language teaching approaches, we observed that the Inductive and Deductive
Approach to language teaching is widely used (mean 4.08), followed by the Communicative-
Functional Approach (mean 3.58), and to a lesser extent the Holistic Approach. A Combination or
Balanced Approach to language teaching and Emergent Literacy is also enforced. The precedence
of the Inductive and Deductive Approach to language teaching is due to the fact that teachers
are more familiar with it as it has been the main language teaching approach of the Greek
educational system for more than one hundred years (Aidinis, 2006).

The fact that the Inductive and Deductive Approach to language teaching is obligatory in
the teaching of first reading and writing skills (mean 3.83) shows the conformity of teachers to
the demands of the curriculum. This, nevertheless, disrupts the smooth transition of children
from nursery school to first grade, as the Inductive and Deductive Approach to language teaching
comes into contrast with the Emergent Literacy Approach, applied in nursery school. Therefore,
although the teacher's book states that teachers should adopt a "combination of teaching
methods and approaches such as the Inductive and Deductive Approach to language teaching
and Emerging Writing as well as a Total and Functional Approach to language teaching"
(Karantzola et al, 2006:12), in practice, according to the results of this research, teachers find it
difficult to apply supplementary approaches to language teaching. This is because they are in
contrast with the rational of the Inductive and Deductive Approach to language teaching.
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Teacher’s Knowledge on Dyslexia

In terms of the causes of dyslexia teachers consider the coding deficits as the main factor for
dyslexia (mean 3.93), followed by phonological awareness deficits and visual deficits (mean 3.85
and 3.70 respectively). As mentioned above, research proves that the main cause of dyslexia is
phonological awareness deficits (Snowling, 2000; Ramus et al, 2003; Shaywitz, 2003; Ziegler &
Goswami, 2005). However, research has also shows that coding deficits play a key role in the
onset of dyslexia (Vellutino, 1987; Mody, Studdert, Brady, 1997). One of the most important risk
factors, in this research, seems to be the presence of acoustic deficits (mean 3.52), while less
important ones are hereditary factors, poor teaching and lack of exposure to written texts in the
classroom, as well as emotional and psychological factors. Also, teachers’ knowledge on modern
research is scanty thus they are unable to link literacy problems and dyslexia to a poor teaching
environment and to the non-exposure of young learners to written texts (Vellutino et al, 2003;
National Reading Panel, 2000; Joshi et al, 2009).

The poor knowledge of teachers is also perhaps due to the fact that they do not attend
training programs concerning dyslexia. Similarly due to the aforementioned we can explain the
low response rate on the influence of hereditary factors, which are considered key risk factors
of dyslexia and have been verified and highlighted through a plethora of research which has been
conducted in the field (Pennington & Lefly, 2010; Peterson & Pennington, 2012).

Teachers’ Knowledge on Teaching Reading and Writing Skills

The knowledge of teachers in the teaching of first reading and writing skills to students with
reading difficulties seems to be adequate in this research (mean 3.10). Nevertheless, other
researches have shown that (Brady & Moats, 1997; Hill, 2000; IDA, 2010) teachers do not feel
adequately prepared to teach students with reading difficulties. In addition, teacher’s knowledge
on children’s development of reading skills in the first grade of primary school appears more than
sufficient, despite the fact that their knowledge on modern research findings concerning the
aforementioned issue appears to be limited (2.77). Here there is a discrepancy between the
knowledge teachers have, concerning the reading and writing skills of their students, and their
knowledge of modern research findings, which concern the issue of dyslexia. This discrepancy
often exists between the actual knowledge and the perceived knowledge of the participants
(Fielding-Barnsley & Purdie, 2005).

We observed that respondents agree that teachers must have knowledge of how to teach
phonological awareness. Teachers in this research do not fully agree that poor phonological
awareness contributes to early failure in reading, unlike teachers who participated in other
research (Joshi et al, 2009) and who all agreed that the lack of phonological awareness
contributes to early reading and writing failure. This may be because the participants of this
research are less familiar with the term phonological awareness (mean 3.80) and learning to read.
Additionally, we found the following contradiction, which was highlighted in Joshi’s research
(Joshi et al., 2009) and which showed that while teachers strongly agree that they need to know
how to teach phonemic awareness, their knowledge is nonetheless inadequate.

Identification of Dyslexia

As noted, respondents believe that dyslexia can be identified early in a student’s life (mean 3.93),
and that they are aware of the characteristics of dyslexia. Furthermore, they appear to be able
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to detect students with dyslexia from as early as the first grade (mean 3.23).

They also agree that teachers should be well informed about dyslexia (mean 4.92), and
about its interventions (mean 4.95). However, teachers’ knowledge on dyslexia intervention, in
terms of creating an individualized curriculum for the language, is very scant (mean 2.12), as the
results of this research show a moderate knowledge of the definition of dyslexia (mean 3.68) and
this is something which raises concerns.

Therefore, there is a discrepancy in a teacher’s actual knowledge on the one hand and his
or her attitude towards dyslexia. This result reveals that although teachers want to acquire
training, there are financial, personal and work parameters, which do not allow this to happen.
Additionally, moderate knowledge on dyslexia, as mentioned above, is due to the low rate of
participation in training and postgraduate studies, as well as doctoral studies, in connection with
the number of courses concerning special education the teachers have attended at an
undergraduate level. Finally, all teachers agree that they should be aware of the cognitive
functions of young learners and the learning strategies, which they employ in reading and writing
(mean 4.87 and 4.92 respectively).

Correlation-hypotheses

The factors tested through a hypothesis testing are four. This testing took place in order to
determine whether there are statistically significant differences, on the averages of variables
grouped by gender, teacher training in general and teacher training in special needs education.
To perform a hypothesis testing based on the research objectives of the study, it is necessary to
measure the degree of internal consistency of the variables that make up each scale. As
mentioned above, in this study, the results are presented as the Alpha coefficient, which takes a
value equal to 0.801 for the scale "Evaluation of educational tools". A 0.789 for the scale
"Responsiveness of educational tools", a 0.649 for the scale "Knowledge of dyslexia", and last but
not least a 0.899 for the scale "Familiarity with phonological and phonemic rules", thus
suggesting that it is more than satisfactory in all four cases.

Citing the descriptive statistics of each pooled scale and interpreting the averages of their
scores, we observe the following. Firstly that teachers assess the educational tools used for
language teaching in the first grade, as a measure of value (average 2.94). Secondly, they
describe that the aforementioned educational tools do not meet the needs and capabilities of
students with difficulties in reading and writing (average 2.03).

Concerning the knowledge and information teachers have or should have on dyslexia, it
was observed that the corresponding variable takes an extremely high average rating equal to
4.59. Therefore, it is clear that teachers are very versed to issues that relate to the disorder.
Finally, teachers tend to be less familiar with phonological (3.80) and phonemic rules as is shown
in the research (mean 3.67). The very good performance of teachers is associated less with their
training and expertise in the specific areas, but more with their experience and practical
involvement in the teaching of reading and writing skills as well as with the presence of students
with dyslexia and reading difficulties in their classroom.

Moving on to the testing of the initial hypothesis it is not determined whether there is a
statistically significant difference, or not, in the averages of the scores of the four scales on the
basis of the controlled difference between men and women using the t-test for independent
samples. The following results were observed:
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1. The average scores of both genders appear to be close, in other words there is no

3.

statistically significant difference. This is also confirmed by the t-test results for
independent samples, where the p-value is higher than the level of significance a=0.05,
signifying the absence of statistically significant differences in the averages of the scores
of the four scales examined. This may be due to several factors such as the limited
percentage of male participants and the similar educational and professional background
of both sexes. However, this comes into contrast with Singer’s (1996) research, which
suggests that the beliefs of male and female teachers may vary as concerning the
aforementioned factors.

Based on the linear correlation coefficient of Pearson, we observe that there is no clear
statistically significant relation between the four test ranges and the variables that
determine the age of the teachers, their teaching experience and the number of times
they have taught in the first grade. The p-value in all cases is above the significance level
of a=0.05. This is probably due to the fact that there have not been many changes in
language teaching, as in the previous textbooks the main language teaching method
which was used was the Inductive and Deductive approach to language teaching. Also,
due to teachers’ lack of training in modern teaching methods and dyslexia, there are fixed
perceptions, which prevail in the Greek educational community. These perceptions show
that teachers have no difference of opinion on the subject. It is worth mentioning that
other research, conducted in the field, has also presented similar results (Fielding-
Barnsley & Purdie, 2005; Piasta et al, 2009).

There are no statistically significant differences in the averages of the scores of the test
scales concerning the studies of the participants. More specifically based on the ANOVA
testing and the evaluated p-value in each case (>0,05), there is no difference in the mean
scores of the four scales under examination. This is probably because all teachers have
acquired a similar higher educational training and that reading and writing skills have only
been moderately broached upon in Greek universities. These results are in line with the
research conducted by Piasta et al (2009).

Completing the process of the hypothesis testing we applied a t-test for independent
samples, which attempts to answer the question as to whether respondents have
received training in special education. Our results present the absence of statistically
significant differences in the mean scores of the four scales of the study. More specifically
the p-value was above the level of significance a = 0.05 in all cases. This was associated
with the low rate of teacher participation in teacher training programs and postgraduate
studies in Corfu.

Discussion

This research was inspired by the assumption that teaching plays a key role in children’s learning
and that targeted and individualized instruction in reading and writing to students who have
difficulties, results in the avoidance of children being diagnosed with dyslexia in the future
(Scanlon et al., 2005). Therefore, recognition of the important role played by teachers who have
students with reading difficulties, leads to a need to investigate whether these teachers also
possess the knowledge which will enable them to recognize the risk factors of dyslexia and to
employ the appropriate teaching methods so as to help students with dyslexia.
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Summarizing the results of the present research, we conclude that teachers consider both
the student’s textbook and workbook mediocre. Furthermore, the teachers consider the
aforementioned books as inadequate in facilitating the needs of students with reading difficulties
or dyslexia. More specifically, the student’s textbook bares the lowest score in terms of usability
and responsiveness in relation to all other educational tools. The textbooks used in the teaching
of language, in the first grade, were considered appropriate for students without learning
disabilities, but have failed to facilitate students with reading and writing difficulties.

In terms of teachers’ knowledge on dyslexia, they tend to exhibit a high score and appear
informed about the issue. Nevertheless, their level of training in special needs education is low.
This contradiction is probably because dyslexia exists amongst approximately 10-15% of the
student population (Temple et al., 2003), thus many teachers have encountered numerous cases.
Therefore, practical experience and a personal interest in the phenomenon explain the large
number of teachers who have knowledge on the subject.

On the other hand, teachers feel insufficiently trained to provide individualized
instruction to students with dyslexia. This is explained by the small number of teachers who
participate in dyslexia training programs (Panteliadou & Patsiodimou, 2000).

To round off, it is clear that teachers in Corfu are reportedly capable of detecting dyslexia,
through the signs that children present in their reading and writing. We reached this conclusion
firstly, because of the fact that teachers are able to recognize the problems encountered by these
students in reading and writing and secondly because, on average, one student in every first-
grade class will most likely be formally diagnosed with dyslexia in the future.
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Abstract

Two hundred students as respondents randomly selected from semi-urban based degree colleges
of Vaishali district of Bihar (India) participated in a study that identified a number of factorsi.e.,
bonding with friends, acceptance of system, support & cooperation, selfishness and harmony of
social capital. The findings revealed that factors of social capital such as bonding with friends,
acceptance of system, support & cooperation, selfishness and harmony were significantly
predicted by friendliness, emotional stability, responsibility and extraversion dimensions of
personality. However, social capital factors such as selfishness and harmony were negatively
predicted by the factors of personality, namely emotional stability and neuroticism.

Key words: Social Capital, Personality, Quantitative Study.

Introduction

Social capital is currently receiving a lot of attention from development agencies and research
institutions and has been widely discussed across various streams of social sciences. It is a
relatively new concept and has been popularized by scholars such as Bourdieu (1980), Coleman
(1988); Putnam (1993); Fukuyama (1999).

Bourdieu (1986) described social capital mainly in terms of networks of relations. He
defined it as “the aggregate of the actual or potential resources which are linked to possession
of a durable network of more or less institutionalized relationships of mutual acquaintance and
recognition- or in other words, to membership in a group”. Coleman (1988) introduced social
capital by outlining two broad intellectual streams in the description and explanation of social
action. The first is the sociological approach, which sees the individual in a social and cultural
environment subjects to norms, rules and regulations. The second is the economic approach,
which is about self-interested independent individuals seeking to fulfill their goals. According to
the World Bank (1999) ‘Social capital refers to institutions, relationships and norms that shape
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the quality and quantity of a society’s social interaction. The central premise of social capital is
that social networks have values. It refers to the collective value of all “social networks” (who
people know) and the inclinations that arise from these networks to do things for each other
(“norms of reciprocity”)’. Furthermore, some scholars (Burt, 1998; Coleman, 1988) are of the
opinion that social capital refers to resources that can be acquired through social relations.

Some people in the society find a place easily on many social networks and they have the
propensity to derive benefit from societal interactions. They are perceived by people around
them as more sociable, outgoing and approachable. They share their experiences with others and
also show concern for others. They seem to possess high social capital. Similarly within
organizations, some employees are on many formal and informal networks; they are the
employees who are always “available”. They keep keen interest in the affairs of the organization
and interact freely with others. These persons have better networking which they leverage for
their personal advancement and growth. Definitely they possess higher social capital. On the
other hand, there are people both within the community and in organizations who are reserved,
do not mingle freely with others and mostly keep to themselves. They are present on fewer social
networks and their networking is not so strong. They seem to be lacking in their ability to profit
from the societal interactions. Their social capital is low.

A pattern seems to be emerging. People’s individual attitudes, values and characteristics
have a bearing on their social capital. In other words individual’s personality to some extent is
able to predict how an individual sense, interpret and act on the information and stimuli which
they receive from their environment. Therefore, personality factors can be good predictors for
many aspects of social phenomena. Some personality characteristics enhance social capital;
some other personality characteristics diminish social capital. The present research work was
undertaken with a view to examining the predictive value of personality factors in the
development of social capital. Six personality dimensions have been included in the present
study, which are as follows: responsibility, emotional stability, friendliness, ego-strength,
extraversion and neuroticism. Ego-strength, extraversion, friendliness, emotional stability and
responsibility are those dimensions of an individual’s personality that have been hypothesized to
enhance social capital; while neuroticism has been hypothesized to weaken social capital.
Extroverts have been found to have more social capital (Swickert, Rosentreter, Hittner &
Mushrush, 2002). Highly extroverted people are generally more warm, sociable, assertive and
active (Costa & McCrae, 1992). Based on these characteristics, it is of no surprise that
extraversion is associated with the magnitude of social capital (Brown, 1996; Pollet et al. 2011).

The aim of the present study is to examine how do personality factors predict the
individuals’ social capital and to address the following questions:

e How do different components of social capital related to each other?
e How do personality factors such as responsibility, emotional stability, friendliness, ego-
strength, extraversion and neuroticism predict different components of social capital?

Method of Study

Sample

Sample comprised 200 students as respondents drawn from urban and rural based colleges. They
were randomly selected for the present study. In terms of educational level, while 64.5% of the
respondents were undergraduate, remaining 35.5% were postgraduate. The distribution of
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educational level of respondents’ father was 20.5% non-matriculate, 15.0% matriculation pass,
14.0% graduate and 50.5% holding post graduate degree.

Tests and Instruments
The following tests and instruments employed:

(i) For measuring personality factors, such as responsibility, emotional stability,
friendliness, and ego-strength, Differential Personality Scale (Sinha & Singh, 1979) was
used.

(ii) For measuring personality factors such as extraversion and neuroticism, a scale

developed by Bhushan (1969) was used.

(iii) A set of questionnaire was developed consisting of 52 items measuring different
dimensions of social capital.

(iv) A Personal Data Blank was prepared to elicit biographical and other information, such
as age of the respondents, educational level, gender etc.

Differential Personality Scale (Sinha & Singh, 1976)

In the present study, Sinha & Singh (1976) scale was used for measuring four chosen factors of
personality, namely, responsibility, emotional stability, friendliness, and ego-strength. Reliability
coefficients of each of the four traits of the scale were calculated separately. For calculating
reliability coefficients, test-retest and split-half methods were followed. The test-retest reliability
coefficient ranged from .73 to .86 which was all statistically significant beyond .01 level of
confidence. Split-half reliability of the traits was calculated by the methods; the odd-even and
the first half versus second half. Split-half coefficients ranged from .82 to .90, which were all
significant beyond .01 level of confidence. Inter correlations among the different dimensions
were also calculated and the values of the correlations were low and statistically insignificant
providing evidence for the independence of the traits. Each item in the test has two answers-
true and false. The respondent is required to read each item and decide whether the meaning of
item is true or false for him or her and accordingly, encircle either ‘true’ or ‘false’. The scoring is
done with the help of the scoring-key of the instrument.

Eysenck Personality Inventory (EPI)

The Hindi version of the Eysenck Personality Inventory (Bhushan, 1969) was used to measure the
personality dimensions. The inventory comprised 57 items, out of which 24 measures
extraversion (E) and 24; neuroticism (N), the rest nine items constitutes the lie-scale of the
inventory. The validity coefficients of the Hindi version for both extraversion (r=.89) and
neuroticism (r=.84) were significant. The reliability of the test was also convincingly high. For the
extraversion dimension the split-half reliability (rii=.64), test-retest reliability (rii=.73) and the
index of reliability (rii=.78) were highly significant. Similarly, for the neuroticism dimension, the
split-half reliability (rii=.50), the test-retest reliability (rii=.76) and index of reliability (rii=.78) were
all highly significant. The reliability coefficients for the lie-scale have not been reported by the
author.

Development of Social Capital Measures
Respondents’ social capital was assessed with the help of the questionnaire developed by
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Lakshmi (2015). The responses were rated on a 5-points scale ranging from ‘strongly agree’ to
‘strongly disagree’. Initially, the questionnaire comprised of 60 items to assess the social capital
of the respondents. Subsequently, eight items were dropped on the basis of item analysis. Finally,
responses to the remaining 52 items were factor analyzed using the principal component analysis
(PCA) with rotated varimax solution on the criteria that eigenvalue should not be less than 1(one)
and the factor must have acceptable reliability (alpha coefficient > .60). An initial analysis (SPSS-
17 version) was run to obtain eigenvalue for each factor of the data. Kaiser’s (1960) rule was
followed to determine which factors were more eligible for interpretation because this rule
requires that a given factor is capable of explaining at least the equivalent of one variable’s
variance. Using this rule, five factors had eigenvalue over Kaiser’s criterion of 1. This criterion is
based on the idea that the eigenvalue represents the amount of variation explained by a factor.

Fourteen items were eliminated because they did not contribute to a simple factor
structure and failed to meet a minimum criteria of having factor loading of .40 or above. Two
items namely, ‘family members keep their own interest even in collective work’, and ‘family
members feel jealous of each other’s successes’ have been reversed in the final analysis of factor
analysis as they have negative loading. The purpose of reverse scoring is to prevent a cancelling
out of variables with positive and negative loadings. The rationale behind selection of factor
loading of .40 and above is the sample size comprising 200 respondents. The summary of
exploratory factor analysis results along with high loading items, mean, standard deviation and
variance explained by the factors has been presented in Table 1.

Table 1.Exploratory Factor Analysis Results for Social Capital Questionnaire

Factor 1 Bonding with Friends (N=13, M=42.80, SD=8.84, rii=.80, V=78.20, Eigenvalue= 12.56)
SN | Items Loading Mean | SD
39 | You understand problems of your friends as your own. .66 3.67 1.17
36 | You are aware of the problems of your friends even without | .58 2.90 1.21
any hint.
07 | You are always ready to help your friends. .58 4.20 .89
08 | Will your friends help you at the time of crisis? .55 3.26 1.29
01 | You trust your friends. .53 3.12 1.28
40 | You talk freely with your friends. .53 3.85 1.24
04 | Your friends are ready to help you when you need them. .52 3.33 1.28
03 | You make friends easily. .49 2.71 1.53
11 | All friends come together at the time of crisis. .45 3.74 1.38
43 | You solve your problems yourself without taking anybody’s | .45 2.98 1.22
help.
51 | You do agree with your friends suppressing your own | .44 2.44 1.16
desires.
05 | You go by your friends’ advice. 42 3.15 1.09
38 | You resolve any differences with your friends easily. 42 3.48 1.34
Factor 2 Acceptance of System (N=6, M=15.67, SD=4.94, rii=-.73, V=24.36, Eigenvalue=6.47)
27 | You have trust in the law & order situation of the | .79 291 1.27
government.
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49 | Do you have trust in government schemes? .70 2.72 1.15
50 Law & order situation of government is satisfactory. .67 2.65 1.15
26 | You are satisfied with your government policies. .67 2.71 1.22
47 People do their work efficiently in government offices. .57 2.41 1.34
28 | You feel satisfied with the condition of government | .45 2.28 1.26
hospitals.
Factor 3 Support & Cooperation (N=9, M=24.75, SD=5.89, rii=.72, V=34.64, Eigenvalue=5.84
16 | You know what your neighbors are doing in their daily lives. | .58 1.94 1.12
18 | Your neighbors fully participate in social activities. .52 2.97 1.36
35 | You like to spend time with your neighbors. .50 2.31 1.13
45 | You listen to the advice of your neighbours. .49 2.70 1.11
19 | Your neighbours trust you. 48 3.29 1.67
23 | You like to get help from your neighbours again and again. | .44 1.67 0.94
21 | Your neighbours are ready to help you. 44 3.21 1.22
15 How close are you with your neighbours? 43 3.18 1.29
20 | Your neighbours actively participate in religious activities. | .42 3.52 1.24
Factor 4 Selfishness (N=4, M=11.75, SD=3.60, rii=.60, V=12.93, Eigenvalue=5.03)
2 Most of your friends are busy with their own selfish | .70 2.71 1.44
behavior.
12 | Your friends are jealous of your success. .63 2.27 1.29
17 | Your neighbors simply take advantage of you. .50 2.90 1.46
46 | People see their own interests in government activities. 47 3.88 1.88
Factor 5 - Harmony (N=6, M=26.01, SD=3.81, rii=.68, V= 14.50, Eigenvalue 3.99)
31 | Family members become united at the time of crisis. .68 4.64 .82
29 | There is brotherhood in our family .64 4.34 1.02
30 | Do you feel proud of your family? .62 4.59 .80
42 | Family members keep their own interest even in collective | -.51 3.84 1.35
work.
32 Family members feel jealous of each other’s success. -.51 4.04 1.36
14 | You obey order of elders in your family. 46 4.58 73

Table 1 reports the factor loadings after rotation and five factors were extracted. The
varimax rotation method was then used to perform orthogonal rotation to eliminate items with
factor loading <.40. It is also clear from Table 1 that thirteen items such as ‘you understand the
problems of your friends as your own’, ‘you are aware of the problems of your friends even
without any hint’,” you are always ready to help your friends’, ‘will your friends help you at the
time of crisis’, ‘you trust your friends’, ‘you talk freely with your friends’, ‘your friends are ready
to help you when you need them’, ‘you make friends easily’, ‘all friends come together at the
time of crisis’, ‘you solve your own problem without anybody’s help’, ‘you do agree with your
friends suppressing your own desires’, ‘you go by your friends’ advice’, ‘you resolve any
differences with your friends easily’ were loaded on Factor | which was given the name, ‘Bonding
with friends’. The factor explained 78.20 per cent of the common variance and also showed
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higher reliability (rii = .80).

The items such as ‘you have trust in the law & order situation of the government,” ‘do you
have trust in government schemes,” ‘law & order situation of government is satisfactory,” ‘you
are satisfied with your government policies,” ‘people do their work efficiently in government
offices,” ‘you feel satisfied with the condition of government hospitals’ were loaded on Factor Il
which was given the name, ‘Acceptance of system. The factor explained 24.36 per cent of the
common variance and also showed higher reliability (rii =.73).

The items such as, ‘you know what your neighbours are doing in their daily lives,” ‘your
neighbour’s fully participation in social activities,” ‘you like to spend time with your neighbours,’
‘vou listen to the advice of your neighbours’, ‘your neighbors trust you,” ‘you like to get help from
your neighbours again and again,’ ‘your neighbors are ready to help you,’ ‘how close are you with
your neighbours,” ‘your neighbour actively participate in religious activities” were loaded on
Factor Il which was given the name, ‘Support and cooperation’. This factor explained 34.64 per
cent of the common variance and also showed higher reliability (rii =.72).

The four items such as, ‘most of your friends are busy with their own selfish behaviour’,
‘vour friends are jealous of your success’, ‘your neighbours simply take advantage of you’, ‘people
see their own interest in government activities” were loaded on Factor IV which was given the
name, ‘Selfishness’. This factor explained 12.93 per cent of the common variance and also
showed higher reliability (rii = .60).

The six items such as, ‘family members get united at the time of crisis’, ‘there is
brotherhood in your family’, ‘do you feel proud of your family’, ‘family members keep their own
interest even in collective work’, ‘family members feel jealous of each other’s success’, ‘you obey
your elders in your family’ were loaded on Factor V which was given the name, ‘Harmony’. This
factor explained 14.50 per cent of the common variance and also showed higher reliability (rii =
.68).

Results

In order to examine the pattern of relationship among the different factors of social capital,
coefficients of correlation have been computed. Table 2 presents the summary of the coefficients
of correlation.

Table 2.Mean, SD & Inter-correlations of Factors of Social Capital
Factors 1 2 3 4

1.Bonding with friends

2.Acceptance of system A1

3.Support & Cooperation 37** 27**

4.Selfisness -.26** -.13 -22%*

5.Harmony A7* .02 20%* -.21%*

**p<.01,*p<.05, N=200

It is clear from Table 2 that the factor of social capital such as bonding with friendsis
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positively associated to support & cooperation(r=.30, p<.01) and harmony(r=.17, p<.01); whereas
negatively related to selfishness(r=-.26, p<.01). Acceptanceofsystemis also positively correlated
to support & cooperation (r=.27, p<.05). However, support & cooperation is negatively related to
selfishness(r=-.22, p<.05). Selfishness is negatively associated to harmony (r=.-21, P<.05). The
findings are partially in the hypothesized direction in the case of the social capital factors i.e.
bonding with friends, support & cooperation, and harmony.

As the purpose of the study is to find out the relative contributions of personality factors
(e.g., extraversion, neuroticism, responsibility, emotional stability, friendliness and ego-strength)
considered as predictors and factors of social capital (e.g., bonding with friends, acceptance of
system, support &cooperation, selfishness and harmony) as criterion variables, multiple stepwise
regression analysis has been performed to evaluate whether factors of personality scores are
necessary to predict factors of social capital. Table 3 presents the summary of stepwise
regression analysis.

Table 3. Stepwise Regression Analysis of Social Capital Factor (Bonding with Friends) Predicted
by the Personality Factors

Factors R R Square | Adjusted R |Std.Beta |F df
Square

Friendliness .33 A1 A1 .33 24.34** 1/198

Emotional Stability | .37 A4 3 A7 15.73** | 2/197

Extraversion 41 .16 .15 .16 12.84** 3/196

*p <.05, ¥*p<.01, N=200

Table 3 shows that all three F- tests provide the results of a test of significance for R-
square, such as friendliness F (1,198) =24.34, p< .01, emotional stability F (2,197) = 15.73, p<.01,
and extraversion F (3,196) =12.84, p<.01 are statistically significant indicating that the
relationships are linear. Therefore, the model significantly predicts the criterion variable i.e.
bonding with friends. The value of R-square (R?=.11) for friendliness indicates thatthe amount of
variance in the criterion variable, bonding with friends by the predictor variable, friendliness. In
this case, the friendliness, emotional stability and extraversion 11, 14 and 16 per cent of the
variance accounted for by bonding with friends.

Adjusted R-square (R?) adjusts the value of R? when the sample size is small. The rule of
thumb is to report adjusted R? when it substantially differs from R? (Green & Salkind, 2010). In
this analysis, the value of RZ and the adjusted R? are slightly different. However, the review of the
standardized regression coefficient Beta (B) value for friendliness (6=.33) has positively
associated to factor i.e. bonding with friends whereas emotional stability (6=.17) and
extraversion (6=.16) were statistically significant. On the basis of the obtained results, it can be
concluded that the social capital factor, bonding with friends was primarily predicted to
friendliness factor of personality followed by emotional stability and extraversion. Other
personality factors, such as ego-strength, responsibility and neuroticism did not contribute
significantly to bonding with friends component of social capital.

Again a stepwise multiple regression analysis has been performed to evaluate whether
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factors of personality scores are necessary to predict factor of social capital such as acceptance
of system. Table 4 present the summary of regression analysis.

Table 4 Stepwise Regression Analysis of Social Capital Factor (Acceptance of System) Predicted
by the Personality Factors

Factors R R Square | Adjusted R | Std. Beta F df
Square

Emotional .24 .06 .05 .24 11.93** 1/198

Stability

Responsibility | .28 | .08 .07 .15 8.59** 2/197

*p <.05, **p<.01, N=200

Table 4 shows that the two factors F-test provides the results of a test of significance for
R-square such as emotional stability F (1,198) =11.93, p<.01land responsibility F (2,197) =8.59,
p<.05 are statistically significant indicating that the relationships are linear. Therefore, the model
significantly predicts the criterion variables, acceptance of system. The value of R-square (R?=.06)
for emotional stability indicates that the amount of variance in the criterion variable, acceptance
of system by the predictor variable such as emotional stability. In this case, the emotional
stability, responsibility 6 and 8 per cent of the variance accounted for by acceptance of system.
However, the review of the standardized regression coefficient Beta (B) value for emotional
stability (6=.24) has been positively associated to acceptance of system component of social
capital whereas, responsibility (6=.15) were statistically significant. It may be concluded that
acceptance of system, one of the components of social capital was substantially predicted to
personality factors, emotional stability and responsibility.

It is of interest to evaluate whether factors of personality scores are necessary to predict
the factor of social capital dimension such as support & cooperation, a stepwise multiple
regression analysis has been performed. Table 5 present the summary of regression analysis.

Table 5 Stepwise Regression Analysis of Social Capital Factor (Support & Cooperation) Predicted
by the Personality Factors

| Factors R | R? | Adjusted R? | Std. Beta F | df |
Friendliness .26 .07 .06 .26 14.62 1/198
Responsibility | .30 .09 .08 .15 9.88 2/197

*p <.05, **p<.01, N=200

Table 5 shows that the two factors F-test provides the results of a test of significance for
R-square such as friendliness F (1,198) =14.62, p<.01and responsibility F (2,197) =9.88, p<.05 are
statistically significant indicating that the relationships are linear. Therefore, the model
significantly predicts the criterion variables, support & cooperation. The value of R-square
(R?=.07) for friendliness indicates that the amount of variance in the criterion variable such as
support & cooperation by the predictor variable, friendliness. In this case, the friendliness,
responsibility 7 and 9 per cent of the variance accounted for by support & cooperation. However,
the review of the standardized regression coefficient Beta (B) value for friendliness (8=.26) has
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been positively associated to support & cooperation component of social capital whereas,
responsibility (8=.15) are statistically significant. On the basis of results, it may be concluded that
support and cooperation component of social capital was chiefly predicted to friendliness
dimension of personality.

A stepwise multiple regression analysis has been performed to evaluate whether factors
of personality scores are necessary to predict factors of social capital such
asselfishness. Table 6 presents the summary of regression analysis.

Table 6. Stepwise Regression Analysis of Social Capital Factor (Selfishness) Predicted by the
Personality Factors

| Factors R R? | AdjustedR? | Std.Beta |F | df |
Neuroticism .24 .06 .05 .24 11.78 1/198
Emotional .28 .08 .07 -15 8.17 2/197
Stability

*p <.05, **p<.01, N=200

Table 6 shows that the two factors F- tests provides the results of a test of significance for
R-square such as neuroticism F (1,198) = 11.78, p<.01, and emotional stability F (2,197) = 8.17,
p<05 are statistically significantly indicating that the relationships are linear. Therefore, the
model significantly predicts the criterion variable, selfishness. The value of R-square (R?=.06) for
neuroticism indicates that the amount of variance in the criterion variable i.e. selfishness by the
predictor variable such as neuroticism. In this case, the neuroticism and emotional stability 5 and
7 per cent of the variance accounted for by selfishness. However, the review of the standardized
regression coefficient Beta (B) value for neuroticism (6=.24) has been positively associated to
selfishness component of social capital whereas, emotional stability (6=-.15) has negatively
associated to selfishness, are statistically significant. Finally, it can be concluded that selfishness
as the component of social capital was greatly predicted to neuroticism dimension of personality;
whereas negatively predicted to emotion stability.

A stepwise multiple regression analysis has been performed to evaluate whether factors
of personality scores are necessary to predict factors of social capital such as harmony. Table 7
presents the summary of regression analysis.

Table 7. Stepwise Regression Analysis of Social Capital Factor (Harmony) Predicted by the
Personality Factors

| Factors 'R | R? | AdjustedR? |Std.Beta |F | df |
Neuroticism 27 .07 .07 -.27 15.25 1/198
| Emotional Stability | .32 | .10 .10 | .19 1139 | 2/197 |

*p <.05, **p <.01, N =200

Table 7 shows that the two factors F-tests provides the results of a test of significance for
R-square such as neuroticism F (1,198) = 15.25, p<.01 and emotional stability F (2,197) = 11.39,
p<.01 are statistically significant indicating that the relationships are linear. Therefore, the model
significantly predicts the criterion variable i.e. harmony. The value of R-square (R?=.07) for
neuroticism indicates that the amount of variance in the criterion variable, harmony by the
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predictor variable, neuroticism. The neuroticism and emotional stability 7 and 10 per cent of the
variance accounted for by harmony. However, the review of the standardized regression
coefficient Beta (B) value for neuroticism (6=-.27) has been negatively associated to harmony of
social capital whereas, emotional stability (6=-.19) has positively associated to harmony, are
statistically significant. It may be concluded that harmony component of social capital was chiefly
predicted to emotional stability dimension of personality; whereas negatively predicted to
neuroticism.

Discussion

The aim of the study was to examine the pattern of relationship among the factors of social
capital and also relative significant predictive values of personality factors for the different
factors of social capital. Friendliness among the personality factors was the best predictor of
social capital factor such as Bonding with friends followed by emotional stability and extraversion.
The finding was also in congruence with the finding of Sheldon (2008) who suggested that
extroverted individuals benefit from social network sites more than introverted individuals. Some
previous studies (Russel et al. 1997; Anderson et al. 2001) reported that extroverted individuals
have been found to have larger networks and higher contact frequencies. However, a more
recent study by Grant (2013) showed that higher levels of extraversion are not necessarily
beneficial. Moderately extraverted salespeople have better sales revenues than lowly or highly
extraverted salespeople.

Emotional stability was the chief predictor of social capital factor acceptance of system
followed by responsibility dimension of personality. Costa and McCrae (1992) suggested that
emotionally stable individuals showed fewer negative emotions like anxiety, stress and negative
effect. So that emotionally stable individuals are likely to have more extensive networks and
better capable of adapting to interpersonal differences (Klien et al. 2004).

Friendliness was the best predictor of social capital factor support & cooperation followed
by responsibility dimension of personality. Neuroticism was the main predictor of social capital
factor selfishness followed by emotional stability. Neuroticism is generally assumed to be
negatively associated with social relationship (Wanberg et al. 2000). Neuroticism was the best
predictor of absence of social capital factor harmony as the standardized regression coefficient
Beta (B) value for neuroticism had been negatively associated to harmony. However, emotional
stability had positively associated to harmony were statistically significant.

In general, the study shows that extraversion, emotional stability, responsibility and
friendliness factors of personality play an important role in predicting the components of social
capital. In addition, there are several considerations that need to be taken into account when
considering the findings of the current study. First, the study is primarily based on self-report
data. As a result, the strength of relations between variable was overestimated due to common
method of variance. Second, the nature and forms of social capital change over time as well as
the multidimensional construct of both personality and social capital.
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Newcomers in Greek State Schools:
From Classroom Practice to Policy Making

Neoawixfevta madia and HETAVACTEVTIKA
nAaiota oto EAANVIKO Anpooto XxoAeio:
EKTLHNOELG, TIOALTIKEG TIPOCGEYYLONG KAl

TIPOTACELG

Vasilios Zorbas?! & Evagelia Papalexatou?
ZEM EAANVIKO Avolkto Navemiotipo, Eknadeutikog, umodnda Stdaktwp Mavemniotnuiov
MNatpwv.

Abstract

This article centers on the needs of newcomer immigrant students with diverse linguistic and
cultural backgrounds in Greek state schools. Setting the discussion against a theoretical
background on second language acquisition and bilingualism, we delineate the stages of second
language development and provide examples of appropriate instructional strategies per stage
which every educator can employ in order to ensure the learners’ smooth transition to the target
language. The article concludes with a proposal on the integration of immigrant students in
Greek state schools.

Keywords: Bilingualism, Immigrant Learners, Second Language Acquisition, Teaching Strategies,
Education Policy.

Elcaywyn

H maykooula olkovouLlkn kpilon €ixe wg emakoAouBo OxL povo tnv kpion aflwv aAAd kal éva
OUVEXEC METAVOOTEUTIKO pelpa mpog tnv Eupwnn. Méoa oe éva tétolo mAaiolo, n EAAGSa
anoteAel TIG TeAeutaieg Suo dekaetieg, xwpo umodoxnG MANBUCUWY PE PETAVACTEUTIKO TIPOdIA

Bionotes

1pr Basirerog Zoppméc, TEM EAANvikd Avowktd avemiotiputo

2 EvayyeAia ManaAegdtov, Exmtadeutikds, vroyieia Sidaxktwp Mavemotuiov Matpamv.
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Kal UE OladpopeTikd YAWOOIKO Kal TOALTLIOUIKO umoPabpo (Mpifa & XooteAibou 2012,
Namnadonouvlog & Mpifa, 2016) oL onoiot katadBavouv otnv EANGSa Kal Kat’ eméKTacn épxovral
o€ enadn HE pa «GAAN» yAwooa KL évav «GAA0» TIOALTLIONO. AuTO BERala KAVEL TEPLOCOTEPO
ETUTAKTLKI TNV AVAYKN TOU EAANVIKOU KPATOUG VO EVAPROVLOTEL PE TN KPLoLN aUTH KOTAOoTAOoN
HEOQ OO TLG TIPOKTLKEG TTOU akoAouBouvtal ota eAANVIKA OXOAEia.

Méoa o€ €va TETOLO METAVOOTEUTIKO KALMQ, Ol eKMALSEUTIKOL cuxva aduvatolv va
avteneEEABOUV Kal va SLAXELPLOTOUV TIG TTPOKANCELG AUTEG, adoU TAEOV ONHAVTLKO TTOCOOTO TWV
tafewv amoteholv SiyAwoool padntikol mAnBuopol. Amo tn pia, n avaykalotnta Tng
evbuvapwong twv aflwv Twv SdiyAwoowv padntwv kat and tnv aAAn, to XapunAd yAwWoGoLKO
EMMESO AUTWV TWV HAONTWV ATOTEAOUV ONUAVTIKEC TIPOPANUATIKEC CUVIOTWOEG 0TNV SLOAKTLKN
npagn kot TNV aAAnA€mdpacn TOuG HE TOUG €AANVODWVEG CUUUAONTEC TOUC KOl TOUG
EKTIALOEVUTIKOUG.

QG €k TOUTOU KOl Of CUVEXELX TWV TpoavadepBEVTIWY oTOolXEIWY, N Tapouoa €pyaocia

KaAE(TaL Vo TTAPOUCLACEL:

e Tic Bswpieg mou oxetilovral pe tn SLYAWOOLKI) AVATTTUEN TWV CUYKEKPLUEVWVY HaBnTwy

e Ta otadla yYAwoolKAG avantuéng Twv diyAwoowv pabntwy

e TG TEXVIKEC TIOU aKOAOUBOUV oL €KTALOEUTIKOL TIPOKELUEVOU VA TIPOCOPHOCOUV TN
51600kl OTIGC YAWOOLKEG AVAYKEG TWV LABNTWVY QUTWV;

e Tov poAo tng moAtteiag avadopka e TNV EL060XN HLOONTWV UE UETOVACTEUTIKO TIPOdIA

e [lpotaoelg Twv ouyypadewyv He Bacn Tnv avaluon Twv npoavadepBEVIWY ONUELWV.

EVVOLOAOYLKOG TPOOSLOPLONOG TNG StyAwaoaiag

‘Exouv yivel MOAEG TipooTiABeleG evvoloAoylkol Tpocdloplopol tng «Styhwaoaotag» (Karosas
2004, Edwards 2003, Baker 2001, Ludi 1986, Haugen 1953) umd to mpiopa Siadopetikov
emotnUovikol mediou (m.x veupoloyia, YuyxoAoyia, kowwvioyAwoooloyia, maldaywylkn,
SL8akTikn K.a), kablotwvrtag £tot Tn Styhwaoaotia éva moAumAeupo/ moAudidotato ¢patvopevo.

AapBavovtag unodn toug oplopoUlg oL omoiol €xouv umootnplxBei, Ba pmopolvoe va
avadepbel mw n SwyAwoolo avoadpEpetal OtV KKOVOTNTA KATowou va  Xelpiletal Svo
S10hOpPETIKOUG  YAWOOLKOUG KWOLKEG, XWPLC amOpaITATWE VO CUVETTAYETOL TNV EMAPKELA 1)
EUXEPELO O€ QUTEG TIG YAwooeg (Gibbons, 1993:1).

H &wyAwooikn avamntuén evtaocoestol o S1APOPEC TUTTOAOYIEG, OTIWC N «TAUTOXPOVN
Siyhwooio» mou cuvteAeital OTav To ATOMO eKTBeTAL Kal 0TI SU0 YAWOOEG €K YEVETNC KAl N
«Sladoyikn dtyl\waoaoia» mou ouvteAsital 6tav KATOLoG ekTiBeTaL 0Tn YAWooao TTou opIAElTAL OTO
oTmtitL evw €pxetal oe enadn (ouvnBwe PeTd TNV NAKia Twv 8-9 xpdvwv) pe TN deUTEPN OTOV
€UPUTEPO KOLVWVLKO Xwpo (Baker & Jones, 1998:36).

MNa tnv mpooktnon plag deutepn¢ yAwooag (second language acquisition) €xouv
StatunwBel mowkideg anoPelg katl Bewpleg evw otnv mapovoa epyacia Ba avaAuBouv dUo ano
TG unoBéoelg mou €xouv umootnpxBel. TVpPwva pe tnv «YmoBeon AMNAe€aptnoNng Ttwv
Mwoowv» (developmental interdependence hypothesis) mou ekdpaoctnke and tov Cummins
(1978), oL 6Vvo yAwooeg Bpiokovtal os alnAefdptnon 6oov adopd OTIG EVVOLEG KOl OTLG
6eflotntec. H  kavotnta evog padntr otn 6evtepn yAwooa efoptdtal amd Tto emnimedo
LKOVOTNTOG OTNV MPWTN YAWood. AUTO onUaivel OTL OGO TILO TIEPLOPLOUEVN Elval n akadnUAiKN
LKavOTNTA O0TNV MPWTN YAwooa, tooo 1o SucokoAa Ba emiteuxBel N KATAKTNON YVWOEWV Kal
SeflotAtwy otnv 6eltepn (mAslovotikn) yAwooa. AANwote €peuveg o€ OleBVEC emimedo €xouv
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ermuBefatwoel tnv aAAnAosfaptwpevn oxéon HeTafL Twy de€lothtwy otn Nl kat M2 avadopikd pe
Vv npooktnon Ae€loyiouv (Umbel & Oller, 1995), pue popdoAoyikoug tumoug (Hancin-Bhatt &
Nagy, 1994), e Tnv avayvwplon AEEEwv Kal TNV avayvwoTiki katavonon (Verhoeven, 1994).

Mia dAAn umoBeon n omola amnotelel mpoéktaon NG umoBeong tng aAAnAe¢aptnong Twv
YAwoowv eivat n Oswpia twv KatwdAwwv [Thresholds Theory/Threshold Level Hypothesis /
Worsham’s Cognitive Threshold Theory]. H Bswpia auti avadépetal otn oxEon AvAPECSA OTn
YVWOTIKN Aettoupyia kal to Babuo Siyhwooiag. Ymootnpixbnke mwg mMPEMEL va UTIAPXEL Eva
OUYKEKPLUEVO, OpLOKO EMiMESO kavoTnTag otn SeUTEPN YAwooa KATL To omoio Ba BonBroeL otn
YVWOTIKN avarntuén tou pabntn (Skutnabb — Kangas, 1981). O Cummins ovOUOOE QUTO TO OPLOKO
emninedo katwdAL KAl UTIOOTPLEE TTWG N EMITEVEN TOU KATWTEPOU Elval OPKETN yla anodeuxBouv
oL OopvNTIKEC emumtwoels TG SlyAwooiag, evw n emitevuén tou Sevtepou Tou UYNAOTEPOU
erunédou tn¢ SiyAwoong tkavotntag, Umopel va odnynoet ota Betikd odpéAn tng Styl\waooiac. MNa
va €€nynBel kaAUtepa auth n Bewpla, eival avaykaio va toviotel mw¢ kabe katwdAL elval Eva
eninedo YAWOOLKNA G LKOVOTNTOG TO omoio emidpd tov SiyAwoco padnth. To mpwto KatwdAL eivat
TOo emninedo 1o omoio MpEmneL va KATaAdBeL o pabntig, TPOKELUEVOU va amodUYEL TIG APVNTIKEC
ETUMTWOEL] TNG SlyAwoolag evw To €mMOpevo KatwdAl €ival autd To omoilo amalteital
TIPOKELUEVOU va BLwWOEL 0 HaBNTAG Ta YAWOOLKA Kol YWwoTlka odpéAn tne Siyhwooiag (Baker,
2001).

MwooKN LKAVOTNTA TWV HoONTWV oTo OXOAELO

‘Ooov adopd oTN YAWOOIKN KOVOTNTO TWV HodnTwyv oto oXoAlkd mAaiolo, o Cummins (1984b)
npoteivel tn Stakplon petafL dVo ekboxwv TNG YAwaoolkn¢ emapkelag (linguistic proficiency) tou
OMANTA:

Q) TNG EMKOLVWVLAKNAG LKAVOTNTAC (communicative): H ETUKOWVWVLAKNA LKAVOTNTA OXETI{ETAL LE
Baoikéc Slanpoowrtikég enmikovwviakeg deélotnteg [BICS]. Mo CUYKEKPLUEVA, OL SLOTIPOCWTIKES
ETUKOWVWVLOKEG §ELOTNTEC OXETI{OVTAL LUE KABNUEPLVEG SpAOTNPLOTNTEG KOLL ATIOTEAOUV TIPWTLOTO
otoxo ¢ SidaokaAiag tng devtepng yAwooag. Emiong, avamtuooovtal mo yprRyopa amno TG
akadnuUaikéG YAWoOoLKEG beflotnteg, emeldry unoBonBolvtal and CUYKELUEVIKEG eVOELEELS Kal
Sladpapatilovtal o€ CUYKELLLEVOTIOLNUEVEG KATAOTACELG (context embedded situations) kat yia
oUTO TO AdYo tapoucLalouVv XaUNAEG YVWOTIKECG ATALTAOELC.

B) tng¢  yvwotikng/akadnuaikng yAwooikng emapketac [CALP]: H yvwotikn/akadnuaikn
YAWOOLKA ETAPKELO OXETLIETAL PE QATIALTNTIKEG TEPLOTACELG ETMUKOVWVLAG TIOU TIEPLEXOUV TILO
TiePLMAOKEG SOPEC Kal eLOLKO AeEIAOYL0. OL HaBNTEC KAAOUVTOL VA ETILKOLVWVOUV OE aKOSNUAIKES
LN OUYKELLEVOTIOLNUEVEG KaTtaoTtdoel (decontextualized situations), 6nAadr, o KATAOTACELG
OTLG omoleg n katavonon dev Baciletal ota cupdppaldpeva. Etol e€nyeital kot To yeyovog OTL,
EVW OL HaBNTEC MO UELOVOTIKEG OUAOEC €XOUV OPKETA KAAEG Tipodoplkeg Se€loTNTEC OTNV
TIAELOVOTLKA YAWOOQ, QVTIHLETWII{OUV TIPOBARATA LE TOV YPATTO aKkadnUaiko Adyo.

Emopévwg, ol aANOYyAwoool paBnTEC TPEMEL OXL MOVO VO KATAKTNOOUV TIC BOOIKEC
ETUKOWVWVLOKEG eELOTNTEC AAAA KAl TNV aKAaSNUATKA YAWGOGOLKN LKAVOTNTA, WOTE VA UITOPECOUV
Va OVTATTOKPLOOUV OTIC UTIOXPEWOELG KOL QTTALTOELG OAWV TWV YVWOTIKWV QVTIKEILEVWY OTO
oXOoAeio.

AiyAwooa Mpoypappata Eknaidevong
Ynapyouv moAAol mapayovteg mou Ba mpémnetl va AndBouv umoyn avadoplka UE TNV EMUTUXNA
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TMPOoKTNon tNG M2 aA\d kal Tn oxoAwn emidoon Twv MAONTWV PE UETAVAOTEUTIKO TPOdIA.
Avdueoa og autoUG TOUG TaPAyovTIeG cuykataléyovtal katd tn MNpifa & Itauou (2014), ot
OTAOELG TOU HaBNTA KAL TWV YOVEWV TIPOG TIG SU0 YAWOOECG, OLTTPONYOUUEVES EUTIELPLEG/YVWOELS,
Ta Kivntpa, emBupia tavtiong/ouvdeon e pia AAAN YAWOOLKN opada, n SLyAwooLkr) EMApPKELQ,
oL péBodol Sidaokaliag kat n oXoALKr eumeLpia.

E€loou onuavtikd polo Swadpapatilel n diyl\woon ekmaibevon mou avadEpetal oTtnv
KaAALEPYELA KaL Xprion 8U0 1 tepLocOTEPWY YAWOOoWV SL8acKaAloG 0TO OXOALKO epLBAAAoV (BATT
Mackey 1978, Romaine 1995) [otn Piketh (2006:12)] kaL otoxeleL otnv évtafn ATOPWV N
OAOKANPWV OPAdWY OTNV KOWwWVia SLoTtnpwvTag TN YAWOOLKN KAl TIOAITIOULK) TOUTOTNTA TOUC.
Ynapyouv €tal, Stadopa npoypappota SiyA\woong ekmaibeuong ta onoila KupLlapxoUV EUPEWG:

a) npoypauuata euBudiong [submersion-type programmes] (Romaine, 1998). ItdX0¢ tOU
OUYKEKPLUEVOU TIPOYPAMUATOG £lval n adalpeTik Siylwooia pla Kal ol pabntég yYAWOGOLKAG
HELOVOTNTOC EVTIACOOVTAL OTLG TAEELG TNG KUPLAG ekmaidevong pall pe Toug GuoLKOUC OULANTEG
™C¢ YAWOOLKAG TAglovotntaG. H yAwooa Aoutdv, otoxog (n yAwooa tng xwpag umodoxng)
Aewtoupyel €1¢ Bapog TG YAwooag TwV oAAOYAWOOWV Habntwv Kol Umopel va odnynoeL otnv
apatpetikn dStylwooia [subtractive bilingualism] (Lambert, 1980 otov Baker & Jones,1998:154).
8) npoypauuata euBamntiong [immersion programmes]. ITOXOG TOU OUYKEKPLUEVOU
TPOypPAUOTOC €ival n mpooBetiky SiyAwooia. Ot pobNTéG AUTWV TWV TIPOYPAUUATWV
Si6aokovtat T M kal M2 WG YWWOTIKA aVTIKEPEVA VW 000V adopd oTa UTIOAOLTTIA YVWOTIKA
avTIKElpeva aflomolouvtal Kot oL SU0 YAwooeg. Me autd tov Tpomo, dev «amelkeitaw n Ml twv
OAAOYAWOOWV HaBNTWV EVW Ol HaBNTEG KAAALEPYOUV Kal OVONTUOOOUV Kal Ta SU0 YAWOOLKA
ocvotnuata enwdelolpevol and ta Betikd tng Sdiylwooiag. Autry n tumoloyia SiyAwoong
eknaidbevong otnpiletal otnv Bswpla TNG «KOWNAG UTOKEIHMEVNC YAWOOLKAG LKOVOTNTAGY
(common underlying proficiency - CUP) (Cummins, 1980). ZUudwva pe autni tn Bswplia, n Kkown
SlyAwoolkn avotnta Asttoupyel wg Baon yla va avarntuxBel opaAd 1000 n mpwTn 000 Kal n
Sevtepn yAwooa (Cummins, 2000). Emopévwg, eival toAL onuavtiko ta diyl\wooa matdld va unv
mapapeAoUV TNV EKUAONON TNG MPWTNG Toug YAwooag, n omoia amoteAel tn Bdon ywa tnv
EUKOAOTEPN EKUABNON oG SEUTEPNG N KAL TIEPLOCOTEPWY YAWOCWV.

ZTadLa YAWOOLKNG TTPOOKTNONG

Méoa amno ti¢ Bewpieg anoktnong deutepng yAwaooag (second language acquisition theories), o
KAOe ekmadeUTIKOG Umopel var avtAnoel moAUTIUES TTAnpodopieg oL onoieg Ba tov BonBricouv
oTNV avamtuén Twv YAWOOLKWV LKAVOTATWV Twv veoadixBéviwy pabntwv (newcomers), ol
omoiol mpogpyovtal amno SladopeTikd YAWoOIKA Kal TMoAttliopkd meptBairovta (Fillmore &
Snow, 2002; Hamayan, 1990). 20udwva pe Toug Freeman kat Freeman (2001), ot Bswpieg auTég
QTTOPPEOUV ATIO SLOXPOVIKEG EPEUVEC SLadOPWVY ETLOTNUOVLKWY TOUEWYV, OTIWG N YAwoooAoyia,
n veupoyAwaoaooAoyia, n kowwvioAoyia, n Puxoloyia kat n avBpwroloyia kot cuykAivouv oto
OTL N YAWOOLKN avamtuén evog pabntn o pia Seutepn YAwooa mepvael amno Stadopa dakplta
otadla, EeKVWVTOC Ao TNV TANPN Ayvola TNG VEOG YAWOOoOG Kal GTAVOVTOG OTO YAWOOLKO
eninedo mou mpooopolalel auto eVvOg puaikol opdlAnth (native speaker).

Ta otadla autr¢ tng StyA\waootkng avamntuénc eival ta €€N¢:

Jtabdio I: SwmnnAo / lMpooAnmtikdé 1 [ponapaywyiké otadio (The Silent/Receptive or
Preproduction Stage)

To ouykekplpévo otadlo Stapkel ouvnBwe amod 10 wpeg £wc £E€L UrVeG. e autd To 0TAdLo, oL
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HaBNTEG €xouv ouXVA HEXPL KL 500 «SeKTIKES AEEeLG (receptive words), SnAadr Aé€elg mou elvat
HEV LKavol va KatavorioouV, dAAA SV UMOPOUV VO XPNOLLOTIOL| GOV E AVECT, EVW TAPAAAnAa
apxilouv va pabaivouv vEeg AEEELC TIG OTTOLEG KATAVOOUV OO KOl TIEPLOCOTEPO WE TNV TAPodo
TOU XpOvou.
AuTO To 0TAdlo ouvnNBwWC xapaktnpiletal and LA TMAPATETAUEVN «OLWMNAN Tepiodo»

KATA TNV omola oL pabntég site aduvatouv €ite MAPAYOUV TIEPLOPLOUEVO TIPOPOPLKO AdYo.
Qotooco, elval oe Béon va  amokpivovtal €EWAEKTIKA Xpnoldomolwvtag Slddopeg
OVTLIOTABOULOTIKEG OTPATNYLKEG, OTWG yla mopadslypa va Seixyvouv pe To SAKTUAG Toug €va
OVTIKELUEVO, HLO EKOVA, N €va TIPOOWTO, VoL eKTEAOUV pLa Tpaén n evtoAn (A.X. va otékovtal
0pBLoL, va kAelvouv TV mopTa KTA.), va KAVOUV KABNUEPLVEG XELPOVOLLEG TTOU va UTtodnNAwvouv
katadoaon f apvnon Ue Eva anAo "val" f "oxt".

TeXVIKEG KAl 5paOTNPLOTNTEC TTOU UMOPEL VA XPNOLUOTIOLCEL O EKTIALOEUTIKOG:

e Xpron OmTKWV €PeBIOUATWY Kal eEWAEKTIKWV otolxelwv (visual aids and gestures)

e Apyo¢ pubuog optAlog KoL Xprion mapoyAwaooIKwV oTolxelwv (Tovilovtag AEEeLg KAELOLA)

e Amodoxn MEPLOPLOUEVNC TTAPAYWYHS TIPodOopLKoU AOYoU amo TNV MAEUPA TwV HaBnTtwv

o Kataypadn Baoikwv Aé€ewv oTov mivaka Kal avilypadn QUTwv and Toug LabnTég

e Aflomoinon elkOVWY Kal AAAWV LECWV OTNV EMEERYNON EVVOLWV

e Anuloupyia moAutpornikou meptBaAlovtoc pabnong

e Aflomoinon tng oAknG aobnTnpLaKAG KWVNTIKNAG amokplong (total physical response)

2tadio ll: To mpwiuo otadio napaywyric (The Early Production Stage)
Ooov adopd otn Stapkela autol Tou otadiou, auTd Pmopel va SlapkETEL EwG Ko £EL UAVEG UETA
TO TEPOC TOU TipomapaywylkoU otadiou. Ol pabntég pabaivouv péxpt kat 1.000 «SEKTIKEGH
A€€e1c Tou evepyoU Toug As€lhoyiou (receptive/active words), SnAadn AEEeLg TIC omoleg pmopolv
TOOO VA KATAVONOOoUV TIANPWE AAAA KOl VAl TG XPNOLUOTIOL)O0UV UE OPKETH AVEDH. € AUTO TO
otadlo, oL HaBNTEG Urmopouv va ekPwVoUV LOVOAEKTIKEC GPACELC I} akOua Kal ppaoelg pe Svo
A€€eLc KaBWE Kal va KaTavooUV To EpEBLOUA LE TO OTTOLO €pxovTal o€ emadr otn «véa» YAwooa,
Slvovtag CUVTOUEC AmavTOELC (TT.X. vaL, OXL KTA) o€ amA£g EpwTAOELG (m.X. TtoLog/mou/TL).

TeXVIKEC KAl S5paOTNPLOTNTEG TTOU UMOPEL VA XPNOLUOTIOLOEL O EKTIALOEUTIKOG:

e Epmiokn pabntwv oe cuAaBoypidpoug (charades) kat yAwoolkd matyvidia elikaoiog

e EumAokn pabntwv og matyvidia polou (role playing)

e [lpowBnon Slaldyou

o Aleaywyn ouvevtelEewv pabntwy Ue KateuBuvtpLeg odnyieg

e Xpnon SlaypopudTwWyY, TIVAKWY KAl EVVOLOAOYIKWY YpadnUATWY

e Xpnon Stadnuicswv amno epnuepideg kKot AAAWV TTOAUTPOTIKWY UALKWV

e EvBAppuvon ouvepyaTIKNC avayvwong (partner reading)

2radio lll: H avabduon outhiac (Speech Emergence Stage)

AUTO TO OTAOLO ETEKTEIVETOL XPOVIKA MEXPL Kal €va emumAéov €toc. OL pabntég €xouv nén
Kataktroel mepimou 3.000 A&€eLg kat apyilouv va EMKOWVWVOUV XPNOLLOTIOLWVTAC CUVTOMEC KOl
amAég dpaocelg/mpotaoelg. Ol paBOnTEC £miong, UMOPOUV va TIPOXWPOUV OE avAyvwaon Kal vo
KOTAVOOUV PEYAAUTEPO EVPOC KELUEVIKWYV ELBWV HETA ATIO TNV XPHON OTPATNYIKWYV. H yvwon tng
MPWTNC YAwooacg 6ev Aeltoupyel apvnTk®, evw oL HaBntéc autou tou otadiou Teivouv va
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okédtovral otnv yAwooa-otoxo, mapouolalovtag peiwon otnv petadpacn Aégewv/dbpacewv
amnod tn M otn 2. Emiong, elvat tkavol va GUMHETEXOUV Og armAoUG SLaAOYoUCG KAVOVTaG Xpron
QMAWYV KOONUEPLVWYV EPWTHCEWV OTIWG LA TIAPASELY A « MTTOpW VA TTAW OTNV TOUOAETA;» KABWG
€MIONG KOL VO ATMOVTOUV O€ QUTEG. AKOWN, OE QUTO TO otddlo, oL pHadntég eival oe B€on va
TIAPAYAYOUV HEYOAUTEPEG TIPOTAOELG UE OPKETA YPOUMOTIKA KOL CUVTOKTIKA AABn, €10l o
EKTIALOEVUTIKOG KOAE(TAL va TTapEXEL BonBeLa Kal uTtooTpLEn, otav xpelaletal.

TeXVIKEG KOL 5pACTNPLOTNTEG IOV UIOPEL VAL XPNOLUOTIOL)OEL O EKTIALSEUTIKOG:

o Aetaywyn opadikwyv oculntrioswv

e Xpnon dpapatomnoinong

e AvaBeon CUUNMANPWONG ALTHOEWY KoL AAAWV EVTUTIWY

o Juyypadr KEWWEVWVY ULKPNG EKTOONG

o [eplypadn AVIIKELUEVWV

e Atlomoinon moAutporiikoU UALkoU amo ta MME

e EvBAdppuvon ATtouLKAG aAvVAYVWONG LE TAKTIKOUG EAEYXOUG KATAVONONG

2tadio IV: I’Awaootkn ikavotnta ueoaiov enutédou (Intermediate Language Proficiency Stage)
To oTadLo0 TN HECALOG YAWOOLKAG ETMAPKELOG SLOPKEL EVal ETUMPOCHETO £TOC LETA TO TIEPAG TOU
Tpitou otadiov tN¢ «avaduong NG opthiag.» Ot padntég os autd to otddlo, £xouv Adn
avamntuéel mepinou 6.000 Aé€eis kat apyilouv otadlakad va oxnuatilouv mo nepimAokes GppAoELS,
elval oe Béon va ekppalouv TN yvwHn Kot TIG amoPelg Toug, va {NTouv SLEUKPLVAOELG, va
polpadovtal TI¢ oKEPELG TouC KaBwe emiong Kol va HAOUV EKTEVECTEPQ.
TeXVIKEC KAl 5pOTNPLOTNTEG TTOU UMOPEL VA XPNOLUOTIOLOEL O EKTIALOEUTIKOG:
e EvBappuvon NG akpoaong armod Toug LabnTtég
e Aflomoinon mMoAUTPOTLKOU UALKOU Katd tn SidaokaAia
o JIxedlaopOC BepaTIKWY SpAOTNPLOTATWY UE ECTIOOUO OTNV VBAPPUVON TNG OPAYWYAG
AOyouU KoL OXL OTOV OXNUOTIOUO YPOAUHATIKWY TUTIWV
e '0Bnon twv pabntwv yla avaAnyn peyalltepwy pOAWV G€ CUVEPYATIKEG SPAOTNPLOTNTEG
e [lapoxn eMUTA£0V XpOVOU f TPOTOTIOINGN TWV SpOOTNPLOTATWV/EPYOCLWY TTOU KaAoUvTal
va SLEKTIEPALWOOUV OL LaBNTEG

2tadio V: Nuwaootkn tkavotnta npoxwpnuévou emnunédou (Advanced Language Proficiency Stage)
Avadoplkd pe Tn xpovikn SldpKeLla auToU Tou oTtadiou, KUPALVETAL Ao MEVTE €WG EMTA ETLTAEOV
€Tn. Z€ aAUTO TO 0TASL0, oL PaBnTEG €xouv TAEoOV avamtUéel To €OKO Ae€lAoylo Sladopwv
YVWOTIKWV OVTIKELLEVWYV (content-area vocabulary) kal Umopouv va GUUUETEXOUV TIANPWE OTLG
SpaotnpldtnTteg NG TAENG Ue KaBodnyoupevn emuAéov otnplEn. Ol pabntég pmopouv va
XPNOLUOTOOUV TN YAWOOA-0TOXO HUE EMAPKELA avTioToln TwV GUOIKWV OUANTWV TG (dlag
NAiag. Akoun, mapouctdlouvv uPnAn cadnivela Kot XPNOLULOTOLOUV AeELIAOYLO KOl GUVTOKTIKEG
Sopég uPnAotepou emumédou. Ta avayvwoTika evoladEpovta Twy padntwy nAéov Steupuvovtal
AOYyw TNG AVeONC OTn YAWoOoO OTOXO, WOTOO00, N avaykn yla emiBePfaiwon os oxéon HeE VEEC
€vvoleg otn M2 gival £kdnAn Kot o auTo to emninedo.

TeXVIKEC KAl 5pOTNPLOTNTEC TTOU UMOPEL VA XPNOLUOTIO)OEL O EKTIALOEUTIKOG

e EvBAppuvon ektevESTEPWVY cLUINTNOEWV HETALL TWV HABNTWV TAvVw o€ Tolkida Bépata

o Aeaywyn oulnNTAoEwv yUPW OO KOLWVWVLKA {NTHMOTO OTA OTtola oL paBnTeEG elvat tkavol
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va untepaoTti{ovtal TIg B€0eLg TOUG
e [lpowBnon KkpLTIKAE avaAuong Kat afloAoynong Twv cuvadwv Bepdtwy
e ApaotnplotnTteG OTI( Omoieg oL padntég pmaivouv otn Swadlkacio ocuvBeong,
ovaouvBeong ypamtwy KEWWEVWY, KaBwe Kal  autoafloAdynong kat etepoaloAdynaong
TWV KEWEVWVY
EvBappuvon KPLTIKAG EpUNVELAG LOTOPLWY, LUBWV, KAl TOLNUATWY
Anpoupyia dpaoctnplotitwy adniynong (storytelling)

Fevikég apyxég otnv didaokalia diyAwoocwv padntwv

Baowkég apxég mou Ba mpémel va StEmouv tnv eknmatdeutikn Stadikacia eival oL akoAouBec:
Avénon Katavonowuotntag (Increase Comprehensibility): Baoel tng Bswpiag tou Krashen (1981)
yla tnv umodeon tou «katavontou Eeloayousvou» (Comprehensible Input Hypothesis), ol
EKTIALOEVUTIKOL Ba TIPETEL VAL OTOXEUOUV OTO VO KAVOUV TO TIEPLEXOMEVO TOU HaABrUATOC TILO
Katavontd otou¢ MaBntéC autolg, Aappavovtag umopn ta Wlaltepa  pabnoloka
XOPOAKTNPLOTIKA TOUG. ZUYKEKPLUEVQ, PE TOUG MOONTEC TWV MPWLLWV Kal pecaiwv otadiwv
YAWOGOLIKAG EMAPKELAC, OL EKTIALOEVUTIKOL UIMOPOUV VO XPNOLUOTIOLOOUV N AEKTLKO UALKO OTWG
dwtoypadieg kal avtikeipeva 1 va katadpUyouv oTnv avanapactacn Stadopwv EVWOLWV HECW
KATAAMNAwY ylo tnv Teplotaon €EWAEKTIKWY KOl TOPOYAWOOLKWY HUNXAVIOUWV. Koabwg
OVOMTUOOETAL N YAWOOLKN EMAPKELD TWV HAONTWV, 0 KABe eKMALSEUTIKOG UTOPEL va
XPNOLLOTIOLNOEL Kol AAANEG TEXVIKEC KOL OTPATNYIKEC KAVOVTAC XPron tT¢ Nén mpoxwpnueévng
YAWOOLKAG LKAVOTNTAC TWV HAaBnTwv Omwe N Xpnon ypadlkwy oXNUATWY Kal ypadnuaTwy,
EUMELPIKWY SpaoTnploTATwV Kal Kataokeuwv (hands-on activities) kaBw¢ kot opado-
OUVEPYOTLKWY TEXVIKWV (collaborative learning techniques).

Evioxuon aAAnAodpaonc (Increase interaction): Baocel tn¢ Bewplag tou Swain (2000)
OXETIKA He TO Kotavontd e€ayopevo (comprehensive output), umdpyxouv TOWKIAEG
ETUKOLWVWVLOKEG OTPATNYIKEC TIGC OMOIEG OL HABNTEC WIMOPOUV Vol XPNOLUOTIOL|COUV ylol Vol
ovamtuéouV TIC YAWOOLKEG TOUG SeELOTNTEG KoL va KAAUYPOUV €TOL TIC ETULKOWVWVLIAKEG TOUC
OVAYKEC HEOW «Slampaypdteuong evvolwv» (negotiating meaning) ota mAaiolo auBevtikwv
ETUKOLWVWVLIOKWYV Kataotdoswv (real life situations). Metaft aAAwv nepthapBdavovtal n opado-
ouvepyaTikn pabnon, n opadikn UeAETn (study buddies), n pabnon péow SpaotnplotHTWV
SlepeuvnTikou TUToU (project-based learning) kaBw¢ kat n pabnon péoa amod tnv aAAnAodpaon
Saokahou kot padntn.

Avantuén yvwotikwv Seélotitwy: Bdoel twv Bewpuwv tou Cummins (2000) mepl
akadnuaikng yA\wooag, mpoTteivovtal oTpatnYKEG LEOW TWV omolwyv o KABe Habntng unopei va
avarntuéel de€lotnteg uPnAng diepyaoiag, kKabBwg auvfavetal n YAwoolk tou woavotnta. Ot
Chamot kot O'Malley (1994) avémtuéav tnv Bewpia tng «Mpocéyyong NG MVWOTIKAG
Akadnuaikng Ekpabnong tng NMwooag (CALLA)» og pla mpoomnaBeta yepupwong Tou XAOUATOG
HETAEL TwV Bewplwv Tou Cummins KoL TWV OTPATNYLIKWYV TIOU XPNOLULOTIOLOUVTOL OTNV TAEN amnod
TOUG MaBNTéc. T TNV  €vePyomoinon YVWOTIKWV KAl UETOYVWOTIKWY OTPATNYLKWY,
XPNOLUOTIOLOUVTAL EPWTACEL] TIOU OTOLTOUV KPLTKA okéEPYn (m.x., T Ba ocuuPel av ...;),
povtelonoinon tou «okédtopal peyohodwva Kal ekppalopo»” péow tng dladlkaociag tng
npodoplkng efwtepikevong, €€AOKNON OE OTPATNYIKEG HEAETNG KAl OE OTPATNYLKES
QVTILETWTILONG MLag e€€taong pe VP NAEG TPoodokieg yla GAOUG TOUG LaBnTEG.

Aélonoinon tn¢ mpwtng( untpiknc) yAwooac (evioxvet tnv katavonoiuotnta): Ta dedopéva
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Sladopwv peletwv (Berman, Minicucci, MclLaughlin, Nelson, & Woodworth, 1995; Lucas and
Katz, 1994; Pease-Alvarez, Garcia & Espinosa, 1991; Thomas & Collier, 1997) kaBw¢ kat ot
BepeAlwdeLg apxEG Twv Bewplwv tou Krashen kat tou Cummins cuvnyopoUV oTnV avaykn Xprnong
™G MPWING YAWOOOG Twv Mabntwv otnv taén ywa tnv avamtuén Siadopwv deflotntwv
OUMTEPANOUBOVOUEVNG KAL AQUTH TG KOTavonowotntag (comprehensibility). Zxetikd pe tnv
QIMOTEAECHATIKOTNTA TOU OXOAELOU yLla TNV KAAUYPN TWV YAWOOIKWY Kol HaBnNCLOKWY ovayKwV
TWV HoBNTWV o AOUV pLa pelovoTikn YAwaooa, ol Thomas kat Collier (1997: 64) tévicav otL
TA MPOYPAUUATA TIOU OTOXEVOUV OTNV aflomoinon t¢ UNTPLKNAG YAwooag cupBAaAAouv «otnv
Slakvpavon TNG emtuyiag Twv podntwy Kot ennEedlouvv BETIKA TIG LOKPOXPOVLIEC OKASNUAIKES
ETUTUXLEG TV padnTtwv». H aflomoinon Aowmov tng UNTPLKAG YAWCCOG TwV Lodntwy pnopet va
BewpnBel wg pia Baoikn pEB0SOG Ao ULa OELPA CUYKEKPLUEVWY HEBOSWV KAl OTPATNYLKWV TTOU
UTOPOUV Va EVIOXUOOUV TNV aVATTUEN TNG KOTOVONGCLUOTNTOG TWV Hadntwv.

Npotdoslg

OL paBntéc mou mpoépxovial amd HETAVAOTEUTIKA TeplBAAAlovta amoteAoUv TAEOV ula
TIPAYUATIKOTATA TNEG CUYXPOVNG EAANVLIKAG OXOALIKNC TAENG. ATTO TN pio TAEUPQ, oL pabnTég autol
KOAOUVTOL VO QVTLUETWITIOOUV TN YEVIKOTEPN OMAAn €vtagn Toug otnv eAANVIKN KOowwvia, Kal
oo TV AAAN va SLaXELPLOTOUV Ta YAWOOLKA TIPOBANLATA TTOU TTPOKUTITOUV, OVTAC OLUANTEC LG
SeUteEPNG YAWOOOG 0 apXLko otadlo. H €AAnVIKr YAWoOoO TIOU €val avaykoio va avamtuéel n
OUVKEKPLUEVN HEPLSO pabntwy, elval N YAWooo Tou KAAoUVTAL VA XPNOLUOTIOLOUV OXL LOVO WG
HECO €MIKOWVWVIOG, OAAA KOl WG «EPYAAEio» pABnoNG mpokelpévou va avtaneEéABouv oTLg
OUTTOLTA OELG TNE OXOALKN G TIPOYUOTIKOTNTAG.

To 1994, Bdaoel umoupykng anodaong, 500nke n Suvatotnta tng ddackaAlag TG
YAWOOOG KAl TOU TIOALTIOHOU TWV XWPWV TTPOEAEUONG TWV HaBntwv avtwv. MNapd tnv andédaon
autn, 6ev edapudletal ota eAANVIKA OXOAEla KATIOLO EMIONUO EKTMOLSEUTIKO TIPOYPOLA
S16aokaAiag Tou MOALTIOHOU KoL TNG YAWCOAE TWV MOSLWY UE UETAVOOTEUTIKO TtpodiA oTIg
tagelg umodoxng (Aapavakng 1997). Emiong, oL Mntakidou kat Tpéooou (2009:68) sotidlouv
otov vopo? ywa t «Statripnon te untetkAc yAwooac» cOUPWVA PE TOV Omoiov, padnuata yia
TN YAWOOoO KOL TOV TIOALTLOMO TNG XWPAG TIPOEAEUCNG TWV TTALSLWVY ELVOL TIPOALPETIKA KAl UTTOPOUV
va Ylvovtal 0To Xwpo Tou oXOAELoU, OTIOU UTIAPXEL KaL EMOPKNAC aplOUOC pabntwy. Ta padnuata
avtlotolyouv oe 4 wpeg epdopadlaiwg, dedopévou OtL N TAfN akoAouBel MANPEC MPOYypAA
(#/10/20/11/708/7-9-1999). Nap’ 6Aa autd, Sev undpyouv cxoAsia mou va epapuolouv otnv

3 Zoppwva pe toug Mntakidov, 2.& Tpéooov, E.(2009:63-64) oL tagelg umoSoxns Bewpovvtal ‘emavopbwTikég TAgeLS yio
Tig petovotntes . Kabiepwbnkav otig apyxés e Sekaetiog tov 1980 kat tébnkav o€ e@appoyn Ta emopeva xpovia- Bacet
UTIOUPYLKWV ATIOPAGEWV- HE SLapopes Stapopomoumoels. To 1996, cupmepAn@Bnoav otnv SlamoATiopik ekmaiSevon,
aAAG 0 pOAOG KB WG Kat 1 AetTovpyia Toug emavampoadloploTnkay BACEL TNG UTIOUPYLKIS ATIOQACTG
®/10/20/T'1/708/7-9-1999. H 1ox0¢ ToUGg Sev epLoptldTay AoV povo ota StamoAttiopikd oxoAeia, SeSopévou 6TL oL —
TIOALTIOTIKA KOl YAWOGOAOYIKA — HABNTIKEG HELOVOTNTES VT PXAV O€ KAVOVIKA oxoAeia. Ot pabntég autol ,
TAALVVOOTOVVTES, GAAOSATIOL KL TIPOCPUYES, TIPOEPXOVTAL KUPILWG ATIO TIG XWPES TNG TIPWNV ZoPLETIKNG EVWwon G Kot Ao
™mv AABavia aAA& cupmepapBavovtal kot autdxBoves pabnTég pe pabnolakés SUoKoAiEs. ZVHPWVA LE TNV VTIOVPYLKT
amo@aomn to 1999, ot td&eig vtodoxn g xwplomkav o€ Tpels katnyopies: Ta&els vtodoxns I, TédEeilg utodoxmc Il kat
@povTiomplakd Tufipata. H Sta@opd petadl twv tTdéewv vToSox1§ Kot TwV QPOVTLOTNPLAKWOV TUNUATWwY glvat dTL ot
TGEeLg VoS OXN G AELTOVPYOUV TIAPAAANAX |LE TO GYOAELD, EVW TA (PPOVTIOTNPLAKA TUHATA HETA TN ANjEN ToL péxpL 10
wpes ava efdopdda (2 wpeg v Nuépa. TKOTAG Kot Twv SV0 elvat ) opaAn peTtdBaon Twv pabntwv avtwyv oto EAAnviko
eKTIUSEVTIKG oVOTNHA 0TO TTAKIGLO TNG SLATIOALTIOWIKTG EKTIAiSELONG.
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npagn, Tov Voo auTo.

KaBwg OSlamotwvoupe mwg otnv EANGSa oL TOATIKEG  S10/TOAUTIOALTIOLKNG
eknaidevong dev Bewpouvtal emapkelg, N SLAPOPETIKOTNTA TWV HABNTWY AUTWV Kal N GXOALKA
évtagn kat n ekmaidevon toug Ba TPEMEL VA AVTLUETWIILOTOUV HE TN Snuloupyla evog véou
vouoBeTIkoU TAaloiou Kal TNV uoBETnon VEwV SLEAKTIKWY TIPOCEYYICEWY TIOU VA OTOXEUOUV
oTNV OMOAN OXOALKN KL EUPUTEPN KOWVWVLKH EVTAEN TWV HaBnTwy and HETAVAOTEUTIKA TAaioLa.

Q¢ €k ToUTOU, Ba pmopoucav va MPOcHEPOVTAL TTPOTMAPACKEUACTIKA Hadnuata otnv
npwtn YAwooa (M1) amd efelSikeUpévoug eKMalSeUTIKOUG, Ot ouvepyoaoia pe Ponboug
SlyhAwoooug ekmaldeUTIKOUG, OE KATIOLEC TEPLOXEC TNG XWPOG HOC,  OTMOU UTAPXOUV
OUYKEKPLUEVEG LETAVAOTEUTIKEG OPASEC O€ HEYAAQ TTOCOOTA.

Autn n mpoomndBeila Ba oTOXeVE OTNV OTASLOKN KAl OO ekTtaibeuon Twv pabntwv anod
HETAVOOTEVTIKA TtepBAANOVTQ, OTNV TOVWON TNG autonenoibnong Toug, otnv yedupwon tou
XAOUATOC Kal otnV SnpLoupyla eVOg YEVIKOTEPOU BETIKOU KALHLATOC yLol aUTOUC TOUG LaBNTEG OTN
OXOALKN KOWvOTNTA.

OL eknatdevuTtikol autol Ba avaldapBavav TNV cuvexn mapakoAouBbnon kal avaAuon tng
€€ENLENC TOUu AOYyoU TOUC Ta akOAouBa xpovia HE OKOTO Vol KATaypAalouv TNV CUVOALKI) TOUC
npododo. EmumAéov, eav n ekpadnon tng mpwtng YAwoooag Aapupave xwpa mapaAAnia Ue TV
KUplo. ekmaideuon (1 OE QMOYEUUOTIVEG WPEC), ONUAVIIKOG Ba pmopouoe va eival o poAog
KATIOLWV YOVEWV Tou Ba pmopoucav va BonBrnoouv CUUPETEXOVTAC EVEPYA TIPOG OUTH TNV
katevBuvon.

MNapdAAnAa, mpoteivetal n dnuloupyia KatdAAnAou ekmaldeutikou SiyAwooou UALKOU,
£TOL WOTE Ol HaBONTEC va elval LKavol vol avatpEXouV o€ omoLladnMoTE amo TG SU0 YAWOOEC yLa
Va UITOpOoUV VA TIG CUVOEOUV Kal Vol avamtuéouv SLYAWOOLKEG LKOVOTNTEG KAl LETAYAWOOLKEG
be€lotntec. EmumAéov, n avamtuén tpiyAwoowv AeflkwV KOL OTTIKOAKOUOTIKOU UALKOU Ba
BonBouoe toOug MABNTEG va CUCXETIIOUV YPOUUATIKO-CUVTAKTIKA PaLVOUEVA Kol YAWOOLKA
otoeia, va avayvwpilouv tn cLVOECN TWV YAWOOWV KoL EMOUEVWG VA AUEACOUV TNV Katavonon
TWV popdwv, AXWV Kal TUTIWV TILO APECA KAl EUKOAQL.

Ev katakAeidL, ol YAWOOLKEG Kl TIOALTIOMLKEG LOLALTEPOTNTEG TWV MabnTwyv autwv Ba
EnMpemne va aflomolovvtal kal va Bewpouvtal wdEAUEG o pia avopoloyevy ta€n Kal n
eknaibevon va pnv eotwdlel otnv SwdaokaAia povo tng EAAnVIKAG yAwooag aAAd va
KateuBuveTal otnv avamtuén Mlag TOAUYAWOOLKAG Kol TIOAUTIOALTIOMIKNAG OXOALKNAG Kall
€UpUTEPNG KoWOTNTAg, Tou Ba amoteAeital amd avOpwmoug Lkavoug va CUVUTIAPXOUV, va
ouvepyalovTtal KAl Vo ETILKOLWVWVOUV HE Toug AAAoug datnpwvtag mapdAAnAa tTnv YAwoolknA Kal
TIOALTLOWLKH TOUG TAUTOTNTA.
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Abstract

This paper analyses the role of context in interpretation of political utterances on hate speech in
Kenya. The political landscape in Kenya has been characterized by multiparty politics since early
1980’s. When the Kenya African National Union (KANU) party won the 1992 general election
amidst stiff rivalry from other political parties, some of the political parties that lost the election
to KANU decided to merge into political coalitions so as to remove KANU from power. The end
result of this political scenario has been a heightened political rivalry between coalitions of
political parties. This rivalry is characterized by fierce exchange of political discourse with hardline
ideologies resulting into a polarized Kenyan nation. This kind of political environment in Kenya
has culminated into events such as the infamous Post-Election Violence of 2007/2008. One of the
factors that have been widely speculated to account for the animosity amongst Kenyans is hate
speech perpetuated in political utterances. This paper analyses selected political utterances on
hate speech to demonstrate that politicians in Kenya heavily rely on context to encode hate
speech messages in their political utterances while making the utterance meaning obscure. The
paper attempts to show how context is therefore central to pragmatic interpretation of political
utterances on hate speech. In fulfilling these objectives, the paper applies principles advanced in
Relevance Theory by Dan Sperber and Deirdre Wilson (1985, 1996 & 2004) in the pragmatic
interpretation of political utterances on hate speech. Content analysis procedures were used in
the selection of relevant data from pre-election campaign speeches rendered during the 2013
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General Elections in Kenya. The pre-election campaign speeches for the 2013 General Elections
in Kenya were retrieved from the archives of the leading media houses in Kenya; Kenya Television
Network (KTN), The Kenya Broadcasting Corporation (KBC) and The Royal Media Services
(CITIZEN). The paper argues that political utterances on hate speech in Kenya rely on the context
surrounding the utterance to generate the possible intended hate speech message. It further
argues that politicians in Kenya are able to deny certain interpretations of meaning given to their
utterances on hate speech because the contexts surrounding such utterances obscure utterance
meaning by generating multiple pragmatic interpretations.

Keywords: Political Utterances, Hate Speech, Context.

Language and politics in Kenya

Politics in Kenya and the world over has evolved into a social activity that has taken centre stage
in the daily activities of human life and it defines how a politician interacts with the rank and file.
As a result, politicians have come to be associated, and so it is assumed, with specialised and
skilful use of language to win support from members of the society and even influence the
thinking and actions of their supporters. In highlighting how critical politics has become in human
existence, Habwe (1999) notes that politics has had an overwhelming importance in people’s
lives and it relates with people directly and immediately while displaying a complex language
matrix on which politicians depend for persuading, commanding, threatening, bargaining,
reassuring, imposing and reasoning. In reinforcing the relationship between politics and society,
Eagleton (2000) and Bayram (2010) observes that the way we perceive language is the foundation
of our social construction and individual or group relationships. Sociolinguists have tried to
account for individual or group relationships to establish how language operates in society as a
medium of building relationships and perceptions. It is within this framework of understanding
on how language operates in society that this paper investigates the role of context in
interpretation of political utterances on hate speech in Kenya.

Expression of political content in society is made possible using language in both verbal
and non-verbal communication. In fact language is the prime vehicle for politics to the extent
that politics cannot exist without language. The language of politics is described as political
discourse and utterances in political speeches form part of political discourse. From a rather
general perspective, Dijk (1997) observes that political discourse is defined by both text and
context. Politicians generate political talk only when their talk is contextualized in such
communicative events as cabinet meetings, parliamentary sessions, election campaigns, rallies
and protest demonstrations.

Apart from the crucial contextual dimension in the description of political discourse and
its many sub-genres, there is the element of structures and strategies of political text and talk
itself. In analyzing political discourse, Dijk (1997) says there is need to understand that there may
be some properties that distinguish political discourse from discourses in other societal domains
(like education, business, religion) which enables researchers to differentiate the sub-genres of
political text and talk from the other discourses. Further, one needs to be aware of the
distinctions within political discourse, for instance a parliamentary speech of a politician and how
it differs from a campaign speech of the same politician. This is because discourse structures may
have many functions, in many different contexts and in many different genres. van Dijk (1997)
concludes that once particular properties of political contexts have been analyzed, political
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discourse analysis in many respects will be like any other kind of discourse analysis. The specifics
of political discourse analysis therefore should be searched for in the relations between discourse
structures and political context structures. Thus, whereas metaphors in classroom discourse may
have an educational function, metaphors in politics will function in a political context. In other
words, the structures of political discourse are seldom exclusive, but typical and effective
discourse in political contexts may well have preferred structures and strategies that are
functional in the adequate accomplishment of political actions in political contexts. Therefore,
the analysis of political utterances on hate speech in this paper has been carried out cognizance
of the existence of several other types of discourses as explained by Dijk (1997) and much effort
was made to confine the analysis to political utterances in pre-election campaign speeches that
were rendered during 2013 General Elections in Kenya.

From a different perspective, Wodak (2007) explains that that words and phrases in
political discourse can receive different interpretations depending on the ideological framework
in which they have been used. She explains that ideologies can be equated with intended and
non-intended meanings; with illocutionary and perlocutionary forces depending on the context
surrounding the discourse. This suggests a context-dependent view of political ideology; that
different contexts and different audiences yield ideological dilemmas, basic contradictions and
different readings (interpretations) when analysing certain political speeches or genres. These
observations on context-dependent view of political discourse are part the subject of
investigation in this paper; to investigate how politicians in Kenya manipulate political talk to
effectively utilize context to encode hate speech messages. Hate speech messages result into
negative ideologies that lead to hate and discrimation against certain individuals or group of
people.

According to Bayram (2010), every political action is prepared, accompanied, influenced
and played by language. The linguistic texts developed to realize political goals are then
described as political discourses. Political discourse is therefore a result of politics and it is
historically and culturally determined. It fulfils different functions due to different political
activities and it has a thematic dimension because its topics are primarily related to politics such
as political activities, political ideas and political relations. Language, both in politics and
elsewhere, has a key role in the exchange of values in social life and transforming power into
right and obedience into duty. It may both create power and become an area where power can
be applied. Social values and beliefs are the product of the institutions and organizations around
us, and are created and shared through language. The views contained in a linguistic text (or
discourse) correspond to the views of the social status of language users, thus providing simple
labels which evoke social stereotypes that go far beyond language itself. For instance, listening
to a given variety, acts as a trigger or stimulus that evokes attitudes or prejudices or stereotypes
about the community to which the speaker is thought to belong. These observations by Bayram
(2010) are part of investigation in this paper. If language defines social status of the language
user, this paper argues that politicians skilfully use language to manipulate context to subvert
social status to achieve relevance of utterance on hate speech to the hearer.

Bayram (2010) further observes that the manner in which individuals choose and use
different language systems varies according to who the speakers are, how they perceive
themselves and what identity they want to project. Language use varies according to whether
the situation is public or private, formal or informal, who is being addressed and who might be
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able to overhear. The preceding description fits political discourse; given that politics is
concerned with power: the power to make decisions, to control resources, to control other
people’s behaviour and often to control their values. Bayram (2010) goes ahead to explain that
the main purpose of politicians in using language is to persuade their audience of the validity of
their political claims. Political influence flows from employment of resources that shape the
beliefs and behaviour of others. Common resources include expert skills, the restriction of
information, the ability to confer favours on others or to injure them without physical force, and
subtle or crude bribery. Experienced politicians make use of tools such as presuppositions and
implicatures in political discourse. Such tools lead the listener to make assumptions about the
existence of information that is not made explicit in what is said, but that might be deduced from
what was said. This paper interprets politicians in Kenya as a social group which displays a
context-dependent discourse described as political utterances.

The Notion of Utterance
The notion of utterance is rather elusive. Eugene (2004) observes that the notion of utterance
does not have a precise linguistic definition but says that phonetically an utterance is a unit of
speech bounded by silence. Eugene (2004) goes further to elaborate that an utterance is a natural
unit of speech bounded by breaths or pauses. In dialogue, each turn by a speaker may be
considered an utterance.

However, Bakhtin’s (1986) theory of utterance highlights the following properties of
utterance which have enabled this study to crystalize utterance as a linguistic unit of analysis and
description:

i) The property of Boundaries
The theory notes that every utterance is a response to a previous utterance. Bakhtin
(1986) explains that actual utterances must take into account the already linguistically shaped
context into which they exist. Characteristically, any concrete utterance is a link in the chain of
speech communication and the very boundaries of the utterance are determined by a change of
speech subjects.

ii) Responsivity or Dialogicality
Bakhtin (1986) says utterances are not indifferent to one another, and are not self-
sufficient; they are aware of and mutually reflect one another. Sperber & Wilson (1986) and Blass
(1990) support Bakhtin (1986) by observing that an utterance exists within a linguistic context of
other utterances. Therefore, every utterance must be regarded as primarily a response to
preceding utterances and that each utterance refutes, affirms, supplements, and relies upon the
others, presupposes them to be known, and somehow takes them into account.

iii) Finalization
Bakhtin (1986) explains that whenever there is change of speaking subject to mark the
end of a speaker’s utterance, this end is realized because the speaker has said everything he/she
wishes to say at a particular moment or under particular circumstances. When listening to a
speaker, listeners clearly sense the end of the utterance, as if they hear the speaker’s concluding
signal. This is finalization which is specific and is determined by specific criteria (Bakhtin, 1986).
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iv) Generic form

According to Bakhtin’s (1986) theory of utterance, this property of utterance holds that
the choice of speech genre is determined by the specific nature of the given sphere of speech
communication, semantic (thematic) considerations, the concrete situation of the speech
communication, the personal composition of its participants among other related factors. The
guidelines stipulated under this property have enabled this paper to classify its object of
investigation as political utterances.

Understood from the perspective of Bakhtin’s (1986) theory, utterances can be identified
as units within which messages are encoded. Therefore political speeches at political rallies
contain utterances that contain political messages from politicians. What this paper therefore
sought to establish is the role of context in the interpretation of political utterances on hate
speech in Kenya. Once an utterance is rendered and recorded, what actually is analyzed on paper
is a syntactic expression of the utterance and as such there is need to establish the interface
between utterance and sentence.

Potts (2005) attempts to draw a distinction between utterances, sentences and
propositions. An utterance is a physical event, located in space and time. The occurrence of an
utterance involves two participants; an agent who produces a linguistic object and that linguistic
object itself. Potts (2005) describes a sentence as some abstract entity produced by the grammar
of a language while a proposition is basically some sort of idea that can be specified with
language. Potts (2005) goes further and adds that a single sentence as a grammatical entity can
be used in multiple utterances because utterances are rendered within specific occasions each
occurring within a unique set of space and time (what Sperber & Wilson (1986) and Blass (1990)
describe as physical context of an utterance). For instance, the sentence [I want you to come
here] can be used in multiple utterances depending on where the speaker is and on who and
where the addressee is. Similarly, as put by Potts (2005), a single utterance can contain multiple
sentences. The utterance “I like him: he’s nice” contains the sentences [l like him] and [he's nice].

In drawing a relationship between utterance and proposition, Potts (2005) further
explains that a given proposition can be expressed in multiple utterances. For instance, the
proposition Peter fooled all of you! can be expressed by the utterances “Peter fooled all of you!”
or “I fooled all of you” (spoken by Peter). Similarly, a single utterance can correspond to more
than one proposition. For instance the utterance “It’s cold in here” corresponds to both
propositions It’s cold in here and Someone should close the window. From this discussion, it is
clear that utterances are verbal entities which are perceived as sentence-like structures. Thus
after an utterance has been rendered by a speaker what exists thereafter is its representation in
form of a sentence-like structure which can elicit multiple meanings. This reveals the fluid nature
of utterance; that an utterance is such a fluid verbal linguistic unit with multiple pragmatic
interpretations that a speaker can easily deny some interpretations. The denial of one utterance
meaning while accepting a different interpretation has characterized political discourse in Kenya
and this is what has motivated this study; to establish how context affects utterance meaning in
political utterances on hate speech.

The Notion of Hate Speech
The concept of hate speech started receiving profound attention in Kenya after the 2007/2008
Post-Election Violence (PEV) in Kenya. One of the widely speculated causes for the PEV in Kenya
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was perpetuation of hate speech by members of the political class. Reports on monitoring of the
2007 elections also revealed that the pre-election campaigns for the 2007 National Elections
were riddled with political propaganda and hate speech (NCIC, 2010). The manner in which
politicians handled campaigns contributed to the climate of heightened ethnic hatred that
resulted into the infamous 2007/2008 Post-Election Violence in Kenya. It is within this mind-set
that this paper analyses political utterances on hate speech to establish the role of context in
encoding hate messages.

The notion of hate speech has remained fluid and this probably explains why politicians
accused of hate speech in Kenya find it easy to deny some of the interpretations of meaning of
their utterances. Perlmutter (1999) describes hate speech as speech which consists of verbal and
non-verbal expressions that demean, oppress or promote violence against someone on the basis
of their membership in a social or ethnic group. Odongo (2010) observes that unlike in the
instances of most internationally recognized offences, there is no universally agreed definition of
what the term hate speech means. However, she says hate speech refers to words of incitement
and hatred against individuals based on certain group characteristics they share. It includes
speech that advocates or encourages violent acts against a specific group and creates a climate
of hate or prejudice which may in turn foster the commission of hate crimes.

In Kenya, it is in the public domain that political utterances, and therefore political
discourses, are used to incite and provoke people into acts which propagate either hatred or love
in the community. This has resulted into attempts by Kenyans to classify the language of
politicians into hate-speech and, by insinuation, love-speech. To curb the perceived negative
effects of hate-speech on the Kenyan people, the Kenya government has enacted legislations to
provide a legal framework on how to deal with peddlers of hate speech. In his preface to a paper
by The Kenya National Cohesion and Integration Commission (NCIC) (2010) on ‘Guidelines for
monitoring hate speech in Kenya’, Dr. Mzalendo Kibunjia observes that:

“...Following the national widespread violence of 2008, Kenya realized the danger she faces in
becoming a failed democracy through ethnic hatred and it is in this backdrop that the National
Cohesion and Integration Act addresses negative ethnicity and criminalizes hate speech...” (p.3)

The National Cohesion and Integration Commission (NCIC) (2010) observes that hate
speech is a term which refers to a whole spectrum of negative discourse, stretching from hate or
prejudice and incitement to hatred. Hate speech is designed to degrade, intimidate, or incite
violence or prejudicial action against a person or group of people based on their race, ethnicity,
nationality, religion, language ability, or appearance (such as height, weight, and hair color).
Although hate speech, as described above, is termed as “speech”, NCIC notes that hate speech
covers not only oral or written communication but also any other form of expression such as
movies, arts, gestures (symbolic speech). In hate speech, words are not merely “only words”, but
“words that wound” which lead to harm and violence.

From the definitions of hate speech given above, one may develop a false impression that
the notion of hate speech is clear to every mind. It should be understood that an utterance on
hate speech can easily receive different pragmatic interpretations of meaning. It is because of
this inherent nature of utterances on hate speech that politicians in Kenya find it easy to escape
the whip of the law by denying certain interpretations of meaning of their utterances on hate
speech. This paper was motivated by this linguistic scenario in the Kenyan political scene to
establish how context interacts with meaning in interpretation of political utterances on hate
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speech.

The identification of political utterances whose messages constitute hate speech in this
paper was guided by the guidelines set out by NCIC (2010):

(a) The speech needs to be examined as one whole; merely picking out a section of the
speech that is ambiguous and when heard on its own could raise questions about the intention
of the speaker does not help in defining hate speech. The entire speech must be taken into
account.

(b) Attention may be paid to the actual language (use), tone of the language or expression;
this may be supported by examining whether the language intended to inflame or incite hatred
or violence. Seeking answers to questions such as:

i.  Was the speaker using allegory in the speech or was it direct?
ii.  Wasthe tone one intended to fan emotions or was it calm?
iii.  What signs (paralinguistic features) were used in the cause of making
the speech, were they violent?

(c) The accuracy of the statement; a speech on a historical or current fact or on a likely
interpretation of a clause (for instance, a clause in the constitution) is unlikely to amount to hate
speech. However, when the speech contains stereotypes or lies then it is likely to stir up emotions
of hate; for example stating that traditionally, members of a certain community were known to
be long distance traders may be a historical fact. But stating that members of that community
are known to move about aimlessly would be stereotyping which would not be a fact and such
an utterance could excite hate against the community.

(d) The totality of the context; the surrounding circumstances in which a statement was
made could help define it. For example, if during a debate on whether leaders tend to fan ethnic
hatred in their address a statement is made as an example, even though the statement itself may
amount to hate, the speaker may not be perpetrating hate speech.

Having applied the factors stated above in analyzing a hate speech linguistic item, the
paper applied the following indicators of a linguistic item with hate speech message as stipulated
by NCIC (2010):

i.  Speechesthat cause hatred must be such that it will solicit disdain against a person

or group because of their ethnicity

ii. Speeches or utterances that encourage ethnic, religious or group violence must
encourage the audience into some negative action.

iii.  Utterances that depict others as inherently inferior must infer superiority and
inferiority to parallel groups.

iv.  Utterances that degrade others must infer or state that another person is a lesser
human.

v. Utterances that dehumanizes must state or infer that the other person is not
human, for instance, calling them a weed.

vi.  Use of cultural stereotypes; the generalization or categorization of a group while
depicting them in a negative way.
vii.  Utterances that promote discrimination on the basis of tribe, color, ethnic group,
religious group.
viii.  Use of abusive, negative and insulting language.

ix.  Use of inciting and/or provocative language.
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X.  Use of stories that profile people and communities negatively.

xi.  Use of imagery, poems, metaphor and proverbs which could stir up ethnic hatred.

xii.  Pictures published in media which could lead to ethnic, religious, or racial
discrimination.

xiii.  Stories or essays used by the media houses to depict others less inferior or which

could be used to propagate hatred.
xiv.  Ridiculing of another on basis of ethnicity, race or religious belief.
xv.  Use of alarming language.

Theoretical Framework

Relevance Theory by Dan Sperber and Deirdre Wilson may be seen as an attempt to improve on
one of Grice’s central claims: that an essential feature of most human communication, both
verbal and non-verbal, is the expression and recognition of intentions (Grice 1989). In developing
this claim, Grice laid the foundations for an inferential model of communication which has
formed the basis for Relevance Theory.

Relevance Theory has been developed in several stages. The initial version of Relevance
Theory is spelt out in Sperber & Wilson (1986) and later expounded in Sperber & Wilson (1995)
and in Wilson & Sperber (2004). Relevance Theory is a cognitive-pragmatic communication model
for interpreting and understanding utterances. It is an inferential approach to pragmatics that is
based on the concept of relevance in life. In inferential pragmatics, the analyst seeks to explain
how the hearer infers the speaker’s meaning on the basis of the evidence provided. The hearer
searches for the speaker’s meaning by looking for relevance in the speaker’s utterance using the
available contextual information as evidence.

The theory proposes that understanding and comprehension are directed and channelled
by the innate principle of relevance. Sperber & Wilson (1986;1995) and Wilson & Sperber (2004)
argue that humans tend to pay attention to what is relevant to them and that humans form the
most relevant possible representations of phenomena and process them in a context that
maximises their relevance. The principle of relevance works like a filter in the mind of the
communicators so that only the information that is selected by that principle leads to
understanding of the meaning of the utterance. It is on the basis of this general principle of
relevance that this paper holds the assumption that political utterances on hate speech are
relevant to the hearer within the context of the utterance. As such the paper goes ahead to
investigate the role of context in the interpretation of these utterances.

Relevance Theory operates on three tenets:

a) The notion of context

b) The principle of relevance for communication

¢) The comprehension procedure of Relevance Theory

This paper discusses the first two tenets which are most relevant in the analysis of political
utterances on hate speech with regard to the scope of this paper:

a) The notion of context

The search for relevance in an utterance is a psychological process guided by the mental
context of the communicators. Sperber & Wilson (1995:15) define context as:
“Context is a psychological construct, a subset of the hearer’s assumptions about the world.”
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Schroder (2008) simplifies this as referring to some kind of encyclopaedia about the world
which contains the values and norms of a society, personal belief system and cultural norms.
Context constitutes all the knowledge that the communicators will have stored in their mind at
the time they enter a conversation. Context plays a key role in the interpretation of utterances.
There are two kinds of contexts relevant for the interpretation of speech event: the linguistic
context and the situational or physical context. Blass (1990) describes a linguistic context as
including linguistic information that precedes the speech event while the situational context
includes virtually everything non-linguistic in the environment of the speaker. The notion of
context as captured in Relevance Theory provides important guidelines for understanding the
context of an utterance. This paper sought to find out how context operates in the interpretation
of political utterances on hate speech in Kenya.

b) The Principle of Relevance for Communication

According to Relevance Theory, utterances raise expectations of relevance because the
search for relevance is a basic feature of human cognition, which communicators may exploit.
Intuitively, an input such as a sight, a sound, an utterance or a memory is relevant to an individual
when it connects with background information (contextual assumptions) he has available to yield
conclusions that matter to him: say, by answering a question he had in mind, improving his
knowledge on a certain topic, settling a doubt, confirming a suspicion, or correcting a mistaken
impression. An utterance that is relevant to the hearer is one that produces contextual
implications such as settling a doubt in the mind of hearer.

Wilson & Sperber (2004:612) provide the following principle of relevance as being the basis
for Relevance Theory as a theory of inferential communication:
“Every act of ostensive communication communicates the presumption of its own optimal
relevance.”

This means that by saying something in the normal course of human interaction, one is
telling the hearer not only that he/she thinks that what is being said is worth the time and effort
the hearer will take to process it, but also that no more easily processed utterance would give
the same result (utterance meaning). The discussion in this paper is based on the assumption
that political utterances under investigation in this paper fulfil the principle of relevance for
communication to take place; that the propositions in the political utterances on hate speech are
relevant to the hearer within the context in which they were rendered. With this assumption in
mind, this paper interprets political utterances on hate speech to establish how the utterance
interacts with its context to encode hate speech massages.

The principle of relevance for communication operates on the basis of cost and benefit in
the mind of the communicators and it is guided by two aspects:

The first aspect of the principle of relevance for communication is the cognitive principle.
The cognitive principle of relevance enables the hearer to single out one possible interpretation
as interpretation of communicated utterances, thoughts, gestures and perceptions when
information is channelled through it. Wilson & Sperber (2004:610) states that the cognitive
principle of relevance is:

“Human cognition tends to be geared to maximization of relevance.”

In a situation where an utterance generates multiple pragmatic interpretations, the

cognitive principle of relevance is applied to identify the possible speaker intended meaning.
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This principle has two components: an informative component and an intentional
component. The informative component is also referred to as ‘inferential communication’ in
relevance-theoretical terms. It communicates the content of the message arrived at through
processes such as implicatures, explicatures, disambiguation and enrichment. This component is
important in the analysis of political utterances on hate speech in this study because it accounts
for how speaker meaning is inferred to arrive at the hate message in the utterance.

The intentional component of cognitive principle of relevance communicates the
intention of the speaker. It consists of verbal and non-verbal cues that a speaker builds around
his/her message so that the hearer understands the message as intended by the speaker. Due to
the informative component’s ability to generate multiple pragmatic interpretations from an
utterance, further interpretation of that utterance applying the accompanying intentional
component enables the hearer to arrive at the possible intended speaker meaning. This is
because intentional component contains ostensive stimuli from the speaker that guides the
hearer towards the intended message. It is within the framework of these components of
cognitive principle of Relevance Theory, informative and intentional, that this paper finds
rationale to analyse political utterances on hate speech to establish how context is utilized to
encode hate messages in political utterances.

The second aspect of the principle of relevance for communication is the communicative
principle. The communicative principle of relevance states that:

“Every act of ostensive communication communicates a presumption of its own optimal
relevance.” (Wilson & Sperber, 2004:612)

This principle means that when communicators talk to each other, the relevant
theoretical processes of understanding is initiated. Every successful communication relies on the
shared background assumptions between the interlocutors. This paper analyses political
utterances on hate speech as linguistic units of communication that have multiple pragmatic
interpretations. Thus, in order to arrive at the hate message in the utterance as the intended
speaker meaning, the process of utterance analysis must factor in notions on the communicative
principle of relevance. This leads to identification of aspects of ostensive stimuli used by
politicians to enhance communication with the hearers. The ostensive stimuli used by politicians
include linguistic aspects of speech rendition that politicians use to establish a shared context so
as to drive the hearer to the intended speaker meaning.

Role of Context in Interpretation of Political Utterances on hate Speech: A Relevance Theory
Perspective

The notion of context and the principle of relevance for communication are tenets upon which
Relevance Theory operates. The two tenets of Relevance Theory work mutually and
simultaneously in the mind of the interlocutor with each relying upon the other to yield utterance
meaning. The search for utterance meaning in the mind of the hearer starts with a mental search
for relevant context of the utterance. As conceptualised in Relevance Theory (Sperber & Wilson,
1986; 1995 and Wilson & Sperber, 2004), the search for relevance of an utterance by a hearer is
a psychological process guided by the contextual assumptions available in the mind of the
communicators. It is therefore a prime responsibility of the speaker to provide a proper context
for the interpretation of the utterance to the hearer; if not provided, the hearer ends up deciding
on the most possible context of the utterance.
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In order to enhance communication of political messages, Speakers of political utterances

in pre-election campaign speeches for the 2013 General Elections in Kenya utilized context to
encode hate speech messages in their utterances. Past events in the history of Kenya formed an
important context for hate speech messages. Consider the utterances below:
“...Nyinyi mlipiga kura kwa fujo kwangu. (You voted for me in large numbers.) (Cheers, ululations,
vuvuzela and intense whistling from the croud) lakini kura ilipofika Nairobi, ikafanyiwa ukarabati
mpaka mkasema; no Raila... (But when the votes reached Nairobi, they were modified until you
said: no Raila...”)

Response: No peace
“...Jamaa wakatoa bunduki. (Fellows produced guns) (A lot of laughter) Wakaanza kupiga watu
wetu; damu ilimwagika. Nilikuja hapa Kakamega, nikakuta watu wetu wamelazwa; risasi kwa
matumbo; risasi nyingine kwa tumbo; nyingine hapa kwa paja; nyingine hapa kwa mguu. Si ni
unyama huo? (They started beating our people; blood was shed. | came here in Kakamega, | found
our people hospitalised; bullets in the stomach, bullets in the thigh, another here in the leg. Isn’t
that brutality?)

Response: ndio (yes) (emphatically)

These utterances were uttered by a member of the CORD Coalition in 2013 to highlight
events that occurred during the 2007-2008 Post-Election Violence in Kenya. At the time of the
utterance, the events are historical being used by the speaker to create a context that makes the
hate speech message in the utterances relevant to the hearer. The informative component of the
utterances is to advance an ideological mind-set in the hearer of ‘Us against Them’. ‘Them’ in
these utterances are referred to by the pronoun ‘wa’ (they) being described as brutal; supposedly
implying government agencies. In the context of the utterance, the utterance implies the rival
political coalition JUBILEE whose members were seen to be government sponsored. The
utterances qualify as hate speech because they are intended to incite the hearer (Us) against the
implied ‘Them’ (JUBILEE Coalition). The speaker then uses a dialogue structure in which he allows
the hearer to complete utterance that he was saying as a way of confirming if the hearer and the
speaker were now sharing the context the speaker had created for the hate message:

Speaker 1: ...si ni unyama huo? (is that not brutality?)

Response: ndio (yes) (emphatically)

The positive response by the hearer indicated to the speaker that the utterances were
relevant to the hearer. Relevance of these utterances is anchored in the intention of the speaker.
The utterances, having been rendered in a pre-election campaign speech for the 2013 General
Elections in Kenya are intended by the speaker to depict the speaker’s political coalition (Coalition
for Reforms and Democracy — CORD) and those who support them as victims of political violence
perpetuated by government-allied agencies. It should be noted that the rival political coalitions,
JUBILEE and AMANI Coalitions, were already packaged as the Pro-Government coalitions and
therefore in the 2013 campaigns, particularly JUBILEE was seen to represent the then
Government. The effectiveness of the context so created by the speaker in making the hate
speech message relevant to the hearer was enhanced by the atmosphere of change already
created by the speaker in the introductory utterances as captured below:

Speaker 1: Tarehe nne mwezi wa Machi mwaka huu tutaona kivumbi. Kivumbi ya kuleta
Kenya mpya ... Tumekuja manaake sisi kama Wakenya tunataka mabadiliko. Sio? (On fourth of
March this year we shall see a cyclone. A cyclone to bring new Kenya ... we have come because
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we as Kenyans we want change. Isn’t that so?

Response: Eeh. (Yes)

In this excerpt, the speaker describes the forthcoming general election as a “...kivumbi;
Kivumbi ya kuleta Kenya mpya...” (...cyclone; A cyclone to bring a new Kenya...). The speaker’s
political coalition (CORD) is being depicted as the agent of this cyclone for change while the rival
political coalitions (JUBILLEE and AMANI), by implication, are pro-status quo. The speaker is
utilizing two shared contexts: a context created by the speaker in which people want change and
the context of injustices against the people during the 2007-2008 Post-Election Violence to
advance the hate message on the ideology of ‘Us against Them’. Notice that in both cases, the
speaker is using a dialogue structure of question and answer to confirm if the message he intends
to communicate is relevant to the audience. Affirmative response from the hearer is used to
determine the acceptance of the propositions in the utterance by the hearer; an indication that
the utterances are relevant to the hearer. We can therefore conclude that the speaker has used
past political events known to the audience to create a shared context for the utterances and
thereby make the utterances on hate speech relevant to the hearer. This is further evident in the
utterances below:

Speaker 6: This election can only be compared to the election of 1963...

Response: Ndio Baba (Yes Father)

Speaker 6: For fifty years, Kenyans have wandered in the wilderness... they now have an
opportunity... to change the course of history... the struggle has been long... that is how we can
explain the assassination of Pio Gama Pinto... Thomas Joseph Mboya... J. M. Karuiki, to mention
but a few... tunataka kumaliza utawala wa kiimla, tunataka kumaliza ufisadi, tunataka kumaliza
unyakuzi wa ardhi... nimehesabu Wakenya ambao waliwawa kinyama. Mtoto wa nyoka ni nini?
(...we want to end dictatorship, we want to end corruption, we want to end illegal land grabbing...
| have counted Kenyans who were brutally murdered. The child of a snake is?)

Response: Nyoka (Snake) (Intensive blowing of vuvuzela and cheering)

In these utterances, the speaker who belongs to CORD Coalition uses past events of
assassinations in Kenya to create a context intended to manipulate the mind-set of the hearer to
make the hearer feel insecure if the presidential candidate of JUBILEE Coalition wins the election.
The hate speech message in these utterances is anchored on the premise that these
assassinations were carried out during the reign of the First President of the Republic of Kenya
who happens to be the biological father of the JUBILEE Coalition presidential candidate. Thus, by
implication, the speaker is cautioning the hearer that if the JUBILEE presidential candidate wins
the forthcoming election, then like his father, he will perpetuate atrocities like political
assassinations and brutal killings. This is hate speech intended to set the hearer against the
JUBILEE presidential candidate. Again in these political utterances, the hate speech is advances
within a context specifically created and manipulated by the speaker as informative component
of the utterances.

Manipulation of context to achieve relevance in the utterances while advancing hate
speech based on the ideology of ‘Us against Them’ is in speaker’s use of the personal pronoun.
Leech and Svartvik (1986) describe pronouns as words which function as whole noun phrase; and
that most pronouns act as substitutes or replacements for noun phrases in the context in which
they have been used. Of relevance to this paper is the use of the personal pronouns ‘we’, ‘us’
and ‘they’ in the political utterances on hate speech. Hakansson (2012) observes that the
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pronoun ‘we’ when used in political speeches expresses ‘institutional identity’. It depicts the
speaker as a representative of or speaking on behalf of an institution. A speaker uses ‘we’ to
create a divisive impression of ‘us’ from ‘them’ and thereby easy to give a positive picture of the
group he/she belongs to while the other group is depicted negatively. Consider the following
utterances in which pronouns ‘we’, ‘us’ and ‘they’ have been used:

Speaker 5: Waambiwe haiwezekani tena kikundi cha watu wachache mno ndio walala hai
na sisi ni walala hoi... tuwe vigilant kabisa kwa sababu hatutaki safari hii kura zimeibwa... (They
should be told that never again shall a very small group of people are rich and the rest of us are
poor... let us be so vigilant because we don’t want this time round our votes to be stolen again...)

The first person pronoun ‘sisi’ (us) and ‘tu’ (we) in ‘ha-tu-taki’ [neg.-we-want] in the above
excerpt are used by the speaker to refer to both the speaker and the hearer as belonging to the
same institution. An impression of ‘them’ against ‘us’ is created by the speaker’s use of the
pronoun ‘wa’ (they) in the verb phrase ‘waambiwe’ (they should be told) and it is enhanced by
the speakers description of ‘they’ as just a small group of people who are economically able,
exploitative and steals votes to acquire political power; while the speaker’s political coalition
constitutes people who are poor and exploited and now ‘championing for justice’ in Kenya.
Remember, the speaker is a member of the political elite class and therefore in actual fact, he is
economically wealthy. Therefore, in order to fulfil the hearer’s expectation of relevance in his
utterances, he uses an all-inclusive first person plural pronoun to break the class barrier between
him and the hearer. Thus, the use of ‘sisi’ (us) and ‘tu’ (we) creates a shared imaginary context
(psychological) that subverts the social order and creates a false one in which the hearer and the
speaker share a socio-economic class. This creates a context upon which the hate message in the
utterance is made relevant to the hearer

As explained by van Dijk (1998), use of contrastive dimension of ‘Us versus Them’ helps
articulate mental representations which yield into building of ideological frameworks of power
relations with one group (Us) presenting itself in positive terms, and the other (Them) in negative
terms. In this context, the politician has used the ‘Us and Them’ dimension to advance hate
speech massage and achieve relevance of the utterance.

The role of context in interpretation of political utterances on hate speech is also evident
in establishing the possible intended speaker meaning. In this sense, context is utilized by the
speaker as an ostensive stimulus as seen in the utterances below:

Speaker 1: ...sio wale wa kusema na kutenda...kuiba ndiyo unajua zaidi halafu unasema
kusema na kutenda (...not like those of ‘talk and do’...stealing is what you know best and then
you claim you ‘talk and do’).

The referent/person against whom the hate message in the above utterance targets is
not identified in the utterance. A search for the referent within the co-text of the utterance (as
intra-textual analysis) neither establishes the referent of the hate speech by anaphoric nor
cataphoric reference resolution. However, an extra-textual analysis of the utterance establishes
a non-linguistic context surrounding the utterance. The non-linguistic textual analysis is
necessary as supported by Sperber and Wilson (1986) in Relevance Theory that an utterance
needs to be interpreted within both the linguistic and non-linguistic context in which it exists.
Where a speaker has not provided sufficient evidence in form of ostensive stimuli within the
utterance, the cognitive principle of relevance holds it that the hearer’s mind will search for
relevant contextual assumptions around the utterance and this process may include searching
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into the non-linguistic text of the utterance (Wilson & Sperber, 2004). Thus, in the above
utterance, the hearer is compelled to get into inter-textual analysis of previous events to retrieve
both linguistic and non-linguistic assumptions relevant to the political phrase ‘kusema na
kutenda’ (talk and do). The phrase ‘kusema na kutenda’ (talk and do [talk and execute what you
talk about by actions]) is a political slogan for United Republican Party (URP), a political party in
the JUBILEE Coalition. The phrase is associated with the URP Party leader William Ruto who
coined the slogan. Whenever the phrase is used in political circles, it is used to make reference
to the URP Party leader. Therefore, as used by the speaker in the utterance above, the implied
referent is the URP Party leader. In these utterances, the speaker describes the referent as a
person who has perfected the art of stealing by saying ‘kuiba ndio unajua zaidi’ (stealing is what
you know best). The speaker deliberately fails to mention the referent NP is in the subject
position as shown below:

‘...[missing NP] kuiba ndio unajua zaidi alafu unasema kusema na kutenda’ (...[missing NP]
stealing is what you know best and then you say ‘to talk and to do [take action])

However, the hearer is able to recover the missing NP from previous linguistic and non-
linguistic contexts using the assumptions generated by the slogan ‘kusema na kutenda’ (to talk
and to take action). The past linguistic and non-linguistic contexts of the utterance in this case
act as an ostensive stimulus which guides the hearer to the speaker meaning. The role of context
as an ostensive stimulus in such an utterance is very important considering the fluidity of the
utterance in eliciting multiple pragmatic interpretations because the missing NP.

Conclusion

This paper sought to establish the role of context in interpretation of political utterances that
contain hate speech messages in Kenya using data of selected political utterances extracted from
pre-election campaign speeches for the 2013 General Elections in Kenya. This paper has
established that in order to enhance communication of the hate messages to the hearer,
politicians use context to create a shared background with the hearer upon which the hate
message is delivered. This is achieved through recount of past events which the hearer is familiar
with and once this is done the speaker then advances the intended hate speech message.

The paper has also established that context is used to achieve relevance of the political
utterance to the hearer. Where this is evident, the speaker manipulates context to achieve
relevance. Manipulation of context is most evident in utterances which contain hate speech
messages advancing the ideology of ‘Us against Them’ based on context that subverts the social
class order.

One characteristic of political utterances on hate speech is their fluidity in eliciting
multiple pragmatic interpretations. For the hearer to identify the possible intended speaker
meaning, such an utterance must be interpreted guided by an ostensive stimuli provided by the
speaker. This paper has established that context in an ostensive stimulus used by politicians to
guide the hearer to the possible intended speaker meaning. This is more evident in political
utterance on hate speech with a missing NP in the subject position. In such utterances, context
as ostensive stimulus is necessary for the retrieval of the missing NP as the referent targeted by
the hate speech.

While in this paper the discussions has identified some of the roles of context in the
interpretation of political utterances on hate speech in Kenya and discussed each role in isolation,
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it needs to be noted that the role of context in utterances is multifaceted. Utterances in which
context can be interpreted to play more than one role, the different roles operate mutually and
simultaneously in the utterance to realize utterance meaning.
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Avarnapaywyn tng Kupiapxng lI6goloyiag otn oxoAwkn
npaén. Kpttikn aviumapabeon He T MEPLEXOEVA TOU
pnadnuoatog tng lotopiag oto eEAANVIKO dnpoTikG oxoAeio

Abstract

In this study we present a critical discourse analysis to the contents of a section of the textbook
of History of the 5th grade in Primary Education. The selected chapters (13-16 of the third (C)
section) are included in the student’s school book and they are chosen because of their deep
political hue and individual political messages emerging in symbolic or declaratory field. The
researching historic interest is focused on the main frame transition from the Roman to the
Byzantine world, with references to the social, juridical-legal, economic, cultural and political
structures. The constructed narrative shows off the presentation of the Byzantine Emperor. The
main objective is to understand and study the epistemological potential of a marxistic proposal
posed as an open issue: a) What is the subject in the process of teaching history? b) What we
teach in history class (content), to whom we address (configuration personal characteristics),
why, who pose the questions and why? Thus we suggest three possible methods: a) qualitative
content analysis -and particularly critical discourse analysis - of textbooks, b) a review of
education policy, c) a pedagogic composition through critical dialectical analysis in order to
comprehend the marxistic historicity which seems to be hiding.

Keywords: Historical School Books, Ideology, Byzantium, Marxistic Issues.
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ElcaywyKa

OLnpoéodartol SnUociol TOAEUOL YLa TNV LOTOPLKN ekmaideuon otnv EANada (cuyypadn BLBAlwy
lotopiag oUpdwva pe ta AEMNNZ-AMNZ tou 2006, aAAG Kal Ta VEQ TIPOYPAUMUATA OTIOUSWVY TOU
«Néou ZxoAeiou») xapaktnpilouv T mMpoomabeleg emavaidlomoinong tng LOE0AOYIKAG
Kuplapxiag avapeoa oe LOEOAOYOUG VEOOUVTNPNTIKWY, VEODIAEAEUOBEPWY KAl UETAUOVIEPVWV
QVAYVWOEWV TNG ouyKkuplag, e BEoelg mou dEpvouv O ampayia TNV opLOTEPN KPLTIKA TNG
ekmaidevong, kabBwg n teAeutaio avakUKAWVEL avEEOBEC KPLTIKEG, XwPLg va dtacadnvilel T
BewpnTIkA MPogpyacia yla pla UTIaPKT Tadaywyio AAAOU TUTIOU HE TIG OVAAOYEG OXOALKEG
6ouéc. To «Néo XxoAeio» adopd oTn UETOVOUACIO OTOULOTIKWY CXESLACUWY Yyla TNV Tapoxn
VEVIKAG €Kmaideuong, TPOCAVATOALOUEVNG OTOV OLKOVOULKO OVTAYWVIOUO O TAYKOOULO
eninedo. Mo OElpA CUYKEKPLUEVWY ETUAOYWV OTNV £dappoyn TNG TPEXOUCOG EKTTALOEUTIKAG
TOATIKNG (aloAoynon ekmaldeuTikoU €pyou Kal eKMOLSEUTIKWY, €udacn otnv avadelén
KOWWVIKWV KOl YyVWOTIKWV OefloTTwV HE OTOXO TNV KATAPTION LEPAPXKWYV HOPIWV
anoteAeopaTkOTNTAC/EMidooNC HoONTWY, LOLWTIKOTOLNOELS, HETADOPA OLKOVOULKWY TIOPWV
TEPAV TNG KPATIKACG/Enuootag suBuvng) mpoavayyéAhouv tv uloBEtnon pag akpatdpvolg
eknaidevong, HE aAUOTNPA KPLTPLO OLKOVOULKOU VveEOPIAEAEUOEPLOUOU, TIOU XELPOYWYEL Kot
XOPACGOEL OLOBUA, CUVALVETLKA UTIOKELEVAL.

Ta Swamioteutnpla avadeléng tou «Néou IxoAeiou», wC KUPLOPXOU LOVTEAOU yla TNV
UTIOXPEWTLKN EKMaideuon otn Xwpa, £xouv eniboBel oto MAALOLO TNG NYEUOVLIKAG ETLKUPLAPXLOG
ToUu veodAeAelBepou KartaAlopou, mplv evéuBouv to pavéua tng matdaywylkng KoVoTopLog
Kall TNG oXOALKkN¢ SbakTiknG. H pntopeia mpodomiong tou «N€ou IxoAeiou» €xel ouvtayBel oto
TMedlo TNG TOALTIKAG KOL OLKOVOULKAG oxVoC. Q¢ SnAwTik amdppola NG opyavwong tng
EKTIALOEVONG KOl TWV EKMALSEVTIKWY SOHWYV, OVASEIKVUETOL N amoucia TnG €vvolag Tng
«LOTOPLKNAG ouveibnong» otn Sladlkacio KPLTLKAG €V-OUVELONONG W¢ Apecou Taldaywylkou
OTOXOU TOU onuepwvol oxoAeiou. Amo tn SbaokaAia tng lotopiag oto SnUOTKO oXOAeio
anouoLlalel omoladAMOTE KOWWVLKN/TOATIKA dldtagn yla xelpadEtnon Kal eVOUVAUWON TwWV
HoONTWY KAl HaBNnTpLwy, WOTE VO CUMHETEXOUV WG EVEPYA UTIOKELHEVA 0T Slapopdwon Tig
S1kA¢ Toug Lotopiact. AvtiBétwe, onwe daivetal, n oxoAkn lotopia, WG UAVUUO-TIEPLEXOUEVO KOt
w¢ ekmaldeutikn Sladlkaoia-oXOAKEG TIPAKTIKEG, AVOOPAYEL TO OUVOAO TwV Kuplopxwv
oxéoewv otn Bdaon tou oxeolakol Seopou padntA-dackdlou, wote va Sounbouv ekelva ta
XOPOAKTNPLOTIKA TNG TIPOCWTILKOTNTAC TTou Ba anodexBet kat Ba eivat e€olkelwéVo To EAANVLKO
dnuotikd oxoAeio. Onwg, emonuaivel n Jean Anyon, «av UEAETHOOUUE TN OXOALKH yvwon w¢
KOLVWVIKI KATAOKEUN, TOTE Slaypd@etal v moAAo(¢ kaL n kowwvia mou thv OolkoSOUEl, TN
OUVTAOOEL KoL TNV mopdyel. H oxoAikn yvwon we avaAutiko mpoypaupuo ortouvdwy, amokKaAUITEL
TTOLEC OUAOEC KATEYOUV TNV e€ounia WOTE va UITOPOUV VA UETAPEPOUV KAl VA EKQPPAIOUV TIC
aVTIANYELG EKEIVEC TTOU VOULUOTIOLOUV TIC CUYKEKPLUEVEG OUAOEC TTIOU KATEXOUV KAl QOKOUV
eovoia. Mropel uaAiota va tautonotnBouv akoun Kot EKEIVEG Ol KOWVWVIKEG OUAOEC TOU OeV
evéuvauwvovTal HECW TWV OESOUEVWY OLKOVOULKWYV KAl KOIVWVIKWVY SLEPYATLWY KOl ETTOUEVWE

1Mo e eupUTtepn SLEMLOTNUOVLKN ouTTNON OXETIKA pe Tn StbaokaAia Tng lotopiag aTo eANnVIKO oxoheio, BA. eVOEIKTIKA:
Mrmovidng (1998), Kokkivog (1999), Nakou (2000), Moniot (2002), Kokkivog & Ayyeldkog (2004), Husbands (2004),
Maupookoubng (2005), Mattozzi (2006), Kokkivog & Ndakou (2006), Avdpéou (2008), Kokkivog k.A. (2010), Kapakatodavn (2012).
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oUTE avayvwpilouv oUTE aVamaPLOTOUV TIG KOOUOAVTIANYELS, TIC SPATELG KAL TLG TTPOTEPALOTNTES
TOUG OTO OUYKEKPLUEVO AVOAUTIKO Ttpoypauua» (Anyon, 1979: 382), mapapévovtag UTOTEAELG Kot
KUPLAPXOUUEVEG.

H nmatdaywyikr, wotdcoo, w¢ Babutepa MOALTIKN €vvola KATavonong tg ouykpotnaong
TWV UTIOKELPEVWVY HETA OE Eva SOUNUEVO eKTALSEUTLKO TtepBallov, pag odnyel oe epwTipaTa
Tiou apopoUV OTNV KPLTLK aVAAUGCT TOU TIEPLEXOUEVOU TNG OXOALKNG lotoplag, oto Babud mou to
QVAAUTIKO TPOYpOMMO TNG lotoplag oTnv UTIOXPEWTIKN ekmaibevon yedpupwvel TOug
OUCXETLOMOUG TIOU TIPOKUTITOUV O€ KABe mepliodo avapeoa otn yvwaon, otnv €€oucia Kal 0Toug
dopeic NG Kuplapxiag. Etol, pmopouv va amocadnvioTouV oL GUVAPTHOELS OCWV EAEYXOUV TLG
OuVONKEG Tapaywyng Kal Tpoaywyng tTng yvwong, twv aflwv Kal Twv Seflotntwv Kal va
OTTOKTAOOUV VONUO TAUTOTNTEC, EPUNVELEG KOl LOEOAOYLKEG OUVADELEC UE TN OUYKPOTNON
OUYKEKPLUEVWV KOWVWVLKWV CXECEWV OTOV MIPAYUATIKO KOopo (Giroux, 2013).

MapdAAnAa, PE TNV KPLTIKN OMOTUNON TOU TIEPLEXOUEVOU TNG EKMAiSeUONC KoL TwV
OXOALKWV TIPOKTIKWYV (TL, TW¢ Kal ylatt pabaivouv ol pabntég) eyypadovtal cuvalobnuara,
emBUpieg, KaBwG MepLlypAdOUPE KAl KATOVOOUUE TNV TTOAUTIAOKOTNTA TNG SLAAEKTIKAG Kivnong
TWV KOWVWVLWYV oTNnV otopia. Av n PeA€Tn kal n culitnon yla tnv eknaidevon anoocuvdebel and
TO NOLKO-TIOALTIKO TNG VONUO KAl OMOVEUPWOEL armd To GUAAOYLKO TG MPOBEUA yLa KOWVWVLKN
oAAayn), av n KPLTIKA KATAAREEL OTELPOG SOYUATIOMOC Kal KOTtrXnon, SiXw¢ KOWWVLIKEG avadopEC
Kal mpooduyn oto SLaAoyo PE OpOUG OPYyAvVWONG Kal olkodounong véag nyspoviag, tote Ba
TIPOKELTAL YL AVOywyr O «Toldaywylopo» Kot «0pBoAoyLKO ETAYYEALATIKO TEXVOKPATIOUOY,
SnAadn yla pa akopn GAeAeUBEepPN, ATOULKLOTLKA adriynon evog ¢plavBpwrou opapatog Sixwg
avBpwmLouO.

Mo évav opLopo tng otopiag?

OL LoTOpPLKEG TtEPLYPAdEC CUUHOPPWVOVTOL AVOYKOOTIKA HE TNV EMLKALPOTNTA TNG YVwong,
noAamAaotdaovtal poll Pe TOUG UETOOXNMATIONOUE TNG KAl UE TN OEpA Toug Slappnyvuouv
TOUG SE0OUG LLE TOV EQUTO TOUG, Ypaddel o Foucault (Kokkivog, 2003:231) kat ouve)ilel Aéyovtag,
OtL bev uTtApxeL Kaveva adriynua ou va neplypddel Tnv Lotopia, EKTOC amnod TNV KATAoTaon Tou
adnyntn: €tol, miow amnd tnv wrtopia Twv Betikiotwy, epdaviletal pa AN LoTtopia, autr Tou
atopou kabeautou, pa lotopia mou adopd otnv avBpwrvn UTtapén, KaBwg cuveldNTOMOLOUUE
Kol TN OLKA HaG LOTOPLKOTNTA. H LoTopila TOU KOWWWVLKOU avOpwrou UETATPETETOL O LoTopla
«AOywv», TN B€0N TNG KOWWVLKAG - LOTOPLKAG TPA&NG AauBAavouy oL TOKIAEG AEKTIKEG TIPOKTIKEG
tou avBpwrmou (pratiques discursives). O Foucault Bdalet otn Béon ¢ lotopilag pla
«apyooAoyia», n omnoia eplypAdel Toug AOyoug oav EELOLKEUUEVEC TIPAKTLKEG, ONUELWVOVTAG
pLa pnén e tn papélotikn prlocodia: n apyatodoyia dev eival n emotpodr oto i6lo To HUOTIKO
™¢ pllag, Tng Kataywyng, lvat n ocuotnuatikn nepypadn evog AOyou — OVTIKELUEVOU. ZTNV
Apxaiodoyia tne MN'vwonc oplletal n «vEa Lotopla» w¢ opyaviki EVOWUATWON TNG dladopdg otov
LOTOPLKO AOYo. H acuvéxela evtomiletal Kot avadelKVUETOL OTNV LOTOPLKI £pEuva, Ttapatnpeitatl

2 Storey (1973), ®oukd (1975), Marwick (1985), Derrida (1993), Williams (1994), BauBakidou (2001), Kapakatodavn (2001),
Hobsbawm (2002), Kokkivog (2003), MaupoaokoUdng (2005), Mattozzi (2006), Smith (2006).
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N METATOMION TOU QOUVEXOUC Kol MPOBAAAETAL TO altnua yla tn yevikr/odatpikr/oAloTikn
Bewpnon kat Lotoploypadikr avacuykpdtnon tou mapeABovtog (Foucault, 1969: 15-25).

H véa lotopla, onwg Stapopdwdnke otig apxég tou 2000 awwva (Burke, 1991: 1-23),
amodExetal TN SLAKPLON TOU LOTOPLKOU YEYOVOTOG amod TtV epunveia Tou, aAAd &g S€xetal tnv
LOOTLUIO TWV LOTOPKWVY EPUNVELWY, VW Slvetal €udaon oto SLEMOTNUOVIKO XOPOKTHPA TWV
LOTOPLKWYV EYXELPNUATWY KAl OTNV LOTOPLKA avAAUCH €vavila otnv Lotoplkn adrynon. Otav
Sladopetikol avBpwrol, SLaPopeTIKEG OUASEG KOl TAEELG pWTOUV: «TL ONUAlVEL N LOTopIA YL
HEVA/UAC Kal MWC UITOPEL auTo va xpnowuorotn9el n va unv xpnotuomnotndei ocwota», TOTE
Slamotwvou e OtTL N Lotopla yivetal totopia-rtpoBAnua 6oov adopd tn xprion Kat tn dlaxeipilon
NG, aAAA OXL KOL TOV OPLOUO TNG.

O Map¢, o omnoiog ypdadel yia tnv lotopia oto €pyo «18" Mmpupaip tou AoudoBikou
Bovanaptn», oxoAldlel To AdBo¢ Mou KAVOUV Ol AEYOUEVOL QVTIKELUEVLKOL LOTOPLKOL, KaBwg
mapouaotalouV To MPAELKOTINUO OV LA LOTOPLKH aroAoyia Tou Npwa. AVTIOETWC, «amodELKVUEL
w¢ n maAn twv taéewv otn FaAdia dSnuiovpynoe TETolEC OUVINKEC KAl OXEOELC TTOU ESwWaaV TN
duvartotnta o’ éva LETPLO Kol yeAoio mpoowito va nmaiéel To poAo Tou npwa». Ymootnpilel emiong,
OtL: «oL avipwrtol SnULoupyouV TNV Lotopia Toug, alda Sev tn dnuioupyouv akptBwc onwe Ja
ndedav, uéoa oe ouvirkeg mou tic Stadeyouv ot ibiol, aAda ueoa oe ocuvInKec ToU UMAPXOUV
aueoa, o eivat 50ouévec kat kAnpodotridnkav and to nopeAdov»3. Na thv vAoTkA avtiAnyn
¢ lotoplag, «n oTopia €ivail CUYKEKPLUEVN, TPOXLO KOl TTOIKIAOUOP®N UE OUVOUAOUOUC Kol
TIPOOTTTIKEC KOl Omolo¢ €€loTopel BPIOKETAL CUVEXWC UTTPOOTH OE TIPOAYUATOH TTOU Poivovtol
Stakekpiueva, aveaptnta kat kad’ eavta. H Suokodia Bpioketat oto va cuAdaBou e to cuvoAo
oav oUvoAo kot vo SLakpIVOULE TIC OXEOELC UE SLAPKELX oo T ocuvtoua ouuBavta» (Singer,
2006).

MebBoboAoyia

TNV mapoloa HEAETN QVAPWTLOMOOTE YLO T TIOLOTIKA XOPAKTNPLOTIKA Tou «NEou ZxoAgiou»,
mou daivetal va cuykpoToUV TO TAQLICLO TIPOCOPHUOYNG TNEG UTIOXPEWTLKAG ekmaibeuong otnv
EAAASa otov emikuplopxo TeXVOKpaTIKO PAeAeUBepLopnd, Onwe autog erPAAAeTal and v
gupuTEPN KaTUTtoALoTIK avadldpBpwon. Yrmootnpiloupe oOtL to «Néo XxoAelo» O& ouviotd
eYXelpnua eKMALSEUTIKNAG LETOPPLUOULONG TTOU adopd OE KALVOTOUEG TIPOCEYYIOELG OTN GXOALKN
SL8OKTIKN KL TNV TTPOOyWYI TPWTOTMOPLOKWY IO Ay WYLKWVY OpXWV.

AvtAwvtag and tnv KAaolk Bewpla TG avamapaywyng Kal TG avilotolxiag oXoALlKAg
YVWOoNG Kal oUUIEPLPOPA OTOV KOTILTAALOTIKO OLKOVOULKO KATAUEPLOUO Epyaciog, aAAA KoL TOU
SlapkolC¢  emavakaBoplopol TwV TIOALTIOTIKWY  XOPAKTNPLOTIKWY TWV UTIOKELLEVWY TNG
ekmaideuonNg WG POG TOV KOWVWVLKO KOTOUEPLOUO OTOV KATUTAALOUO, TPoodeVUYOUUE KAl OTO
NESI0 TWV MOATIOULKWY OTIOUS WV, OTIWE HOPELOTIKA Kol LETAUAPELOTIKG StapopdwOnkav?.

Eldikotepa, umootnpiloupe Ta Bewpntikd Kot peBodoloylkda oxnAuoTa TIou
avadelkvuouv To oxoAelo wg medio adopoiwong Kal KOUOPULOUOU TTou KOAALEPYOUVTAL OTLG
ekmaldeuTikéG Sladlkaoieg Kal gyxapacoouv €udula, £OVOTIKA, UAETIKA, TIOALTIOUIKA KoL
ToflKA TTIPOONUA, AVAYyKOLO Yl TNV TIPOCOPUOYH OTLC UTIAPXOUOEG KEPAAALOKPATIKEC SOUEG,
VOULLOTIOLWVTOC Ot LOEOAOYIKO, KOLVWVLKO KO TIOALTIKO €MIMESO TIC KUPLOPXEC OLKOVOULKEC

3 Map¢, K. (1996). H 18n Mmpuuaip tou AoudoBikou Bovardptn (1852). (uetadp.: @. Qwtiou). ABAva: Osuéhto.
4 EVOELKTIKA, Tapammépmoupe ota BewpnTika oxpata twv Williams (1958), Willis (1977 & 1978), Edgar & Sedgwick (2002),
Andrew & Sedgwick (2005).
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OX€0ELG. Me yvwpova TIG VEO-HAPELOTIKEG EPUNVELEC TNG VEAG KOovwVLoAoylag tng ekmaibeuong
nou ¢wrtilel, pEow NG OUMPBOAKAG OAANAemidpaong, TIG OLOMPOCWIIKEG OXEOCEL OTNV
KaBnUePLVOTNTA TNG OXOALKNG TAENG, ATOTUTIWVOVTAS VOPUESG, VOOTPOTILEG, TPOOSOKIES, TO AOYO
(discourse) tng g¢ouoiag kat TG LWOXVOG ota Spwvta UTIOKEIHEVA (LaBNTEG, eKMALSEUTIKOUG,
YOVE(G), avatpéxoupe otn PL{OOTAOTIK KPLTIKA Taldaywylkn: ylatl auth yepupwvel To
TLOAUOXLOEG TIOALTLKO TIPOTAYHA YLO. KOWVWVLIKA areAeuBépwon (dpon Twv Taflkwv Slakploswv)
Kal KOWwwVik &lkaloouvn, PeE TNV maldaywylk mou Oev amokAeiel, aAlAd evioxUeL tnv
TMoAupopdia o Pl avtimaAn, avil-nyeRovikn Kot dnpoota matdaywyikn (BA. oxetka, Sarup,
2006).

KaBe moAttiko-nOikol UdOUC Kal TEPLEXOUEVOU QVAOUYKPOTNon mpolmobétel tnv
EMlyvwon OTL amotteital pa Bewpla yla To UMoKeipevo, pla ovtoloyia, pia Bewpla yla tov
avBpwmo wg npolndbeon yla tnv cLUTAEEN Bewplag — mpang, yla tnv nmopeia o €vav dikalo
Kal BaButepa SNUOKPATIKO KOOUO. BaoLkOC 0TOXOC E(val va KOTOVO|COUE, LEAETI)COULIE KAl val
EKOUTAWOOUPE TIC EMIOTNUOAOYLKEG SuvatotnTeg piag mpdtoong mou BE€TeEL WC avolyth
T(POPBANUATIKI EPWTAMOTA:

e [lowo eival to unokeiuevo otn Sidaokalia tng lotoplag;
e TuL akplpwg O6adokoupe oto MaABnua NG lotopiag (meplexOUevo), O TOLOUC
anevBuvopaote (SLapopPwWon MPOCWTILKWY XAPAKTNPLOTIKWY), yla TIolov Adyo, Tolol

BETouV Ta EpWTHMOTA KOL YLOTL;

‘Etol, otolxeloBetrioape Tpelg TuBavoug TPOmMoug/pueBOdoug TOU  PIMOPOUME  va
eNe€ePYAOTOUE TIG UTIODECELG KOL TIC OKEWELG HAG: O) TIOLOTIKA aVAAUGCHN TIEPLEXOUEVOU -KOlL
€18IKOTEPAL KPLTIKA avdAuon AOyou®- Twv OXOAKWV eyXEPLSiwY, B) KPLTIKA TNG EKTIOUSEUTIKAG
TIOALTLKAG, V) OUVOEON Lo TTALSAYWYLKNG LECW TNG KPLTLKAG SLAAEKTLKNG avAAUONG.

Mpog avadelfn twv mapanavw, MaPaBETOUE €vav eVOEIKTIKO TPOTO KATAOKEUNG TNG
UTTOKELUEVIKNG B€aong tnG lotoplag pe ta GEOAOYLKA KAl TIPAKTLKA OTOLXELQ TTOU AVTLOTOLXOUV
OTLG OUYXPOVEC KaTTOALOTIKEG Olepyaoieg, mpofaivovtag o€ KpLtik avaAuon Adyou ota
TIEPLEXOUEVA ULOG EVOTNTOC TOU oXoAlkoU eyxelpldiov tng lotopiag tng E° Anpotikol®. Ma tig
OVAYKEC AOLTTOV TNG TIOALTIKOIOE0AOYIKN G LEAETNC, ETUAEXONKAV Ta KepaAata 13-16 tng tpitng ()
gvotntac tou BiBAiou tng lotopiag Tou padnth tng E' taéng tou Anpotikol oxoAeiou, Aoyw tNng
BaBLAC¢ MOALTIKAG AmOXpWoNG KAl TWV EMIUEPOUG TIOALTIKWY HUNVUMATWY TTou  avaduovtal, o€
OUUBOALKO 1 oe dnAwTtiko medlo. H tpitn evotnta tou BiBAlou €xel euBANUOTIKO TIOALTIKO
TEPLEXOUEVO, KaBwC oTig oelibeg tng mpodlaypadetal to Baoikd mAaiolo petafaong and to
Pwpaiko oto Bulavtivo KOoUo, HE avadOopEC OTIC KOWVWVLKEG, SIKALIKEG-VOLLKEG, OLKOVOULKEC,
TIOALTIOMIKEG KOl TIOALTLKEG OOMEG, CUMTIUKVWVOVTAC TNV OavAAUon OTnv Ttapouciacn Tou
BuZavtivol Autokpdtopa.

5 H kputikn availuon Adyou amoteAel epeuvnTikr) HEB0SO Mou MpooeTalpileTal TO HOPELOTIKO MAPASELY A KAL, CUVETIWG, KAOE
Ao Tapd SlaknPUGCOEL TNV TIOALTLKY TNG OUSETEPOTNTA. AVTIOETWG, LAALOTA, auTOoTPooSLopileETal WE KPLTIKA TIPOCEYYLON TIOU
unnpetel TNV L8€a TNG KOWWVIKAG AAAAYAG, OTO TTAEUPO TIAVTA TWV KATATUEGHEVWY KOL OTO OVOUA TNG TEAKAG TOUG
Xelpadétnong. ArmoPAEmnel &g, oTnv amokaAuPn Tou POAOU TWV PNATIKWY TPAKTIKWY TNV QVamapoywyn aviowy oxXECEwWY
e€ouoiag kat BETeL Ta MoplopaTa TG KPLTIKAG AVAAUCAC TNG OTNV UTNPEC(O TOU ayWwVa yLa Hial pL{OCTIAOTLKY KOWVWVIKA aAlayr.
o MePLOCOTEPEG AETTTOUEPELEG OXETIKA LE TO eBOSOAOYLKO EpYOAE(D TNG «KPLTKAG avdAuaong Adyou», BA. evbelktikd Phillips &
Jgrgensen (2009).

6 Mevtng, 2T., Mapaykoudakng, EA., Nikohdmoulog, N., & NikoAomoUAou, M. (2011). (ot ékSoan). lotopia E* Anuotikou.
2ta Bulavtiva xpovia. ABrva: Opyaviopog Ekdooew AlSakTikwy BIBAlwy.
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AvaAuon-oulNTnon Tou MEPLEXOUEVOU TOoU OXOALKOU gyxelpLdiou lotopiag tng E* Anpotikol
Ynoevotnta 13

Avolyovtag kaveig To BLBAlo otn cuyKekpLévn evotnta (evotnta ), €pxetal o OMTIKY madn
HE TOV TitAo w¢ onuaivov-Aelavta mou nmpocavatoAilel Tov avayvwotn: «To Bulavtivo kpatog
uta Suvaun mou peyadwver» (ox. eyxelpidlo, o. 41) mou, oe cupPoAiko eminedo, dnuovpyel
NpooSokKieg yla evaoxoAnon Ue pia eplodo akung, eunpeplag kat SUvVapnG tng aUToKpaToPLaC.

AwaBalovtag To elcaywWYLKO €vOETO, aKPLBWE KATW amd Tov TTAo TNG unoevotntag 13,
SlamoTtwveTal pla mpoonaBela BeTikng mMPodldbeong Tou avayvwotr, amo TNV apxn akoun,
o6oov adopd To MPOCWTO —Kal, EMOUEVWGE, TO aflwua Kal TNV e€ouoia- Tou autokpatopa. Me
AaA\a AoyLa, o louoTviavog cuvaEeTal e€apxn G UE TNV eVPUTEPN TEPLOS0 aKUNG Kal SUVAUNG TNG
OUTOKPATOPLAC KOL HUE TNV ETIUEPOUC ETUTAKTIKY) OVAYKN EMAUONG YEWOTPATNYLKWY KOl
EOWTEPLKWV SLOKNTLKWV TIPOPBANUATWV.

H ouvéxela dev ekmAnooel, ylati oto keipevo Sleukpivilovtal 6oa ndn umovondnkav
ONUELOAOYLKA: OTNV TpExouca SUOKOAN cuykupia, avalapPAavel 0 VEOC AUTOKPATOPAG, O OTOLOG
«...0lOKPLVOTQV VLo TIC YVWOELG TOU, TNV EPYATIKOTNTA TOU KAL TNV TOAUN TOU VA QVTIUETWITI(EL
SuokoAiec» (oX. eyX., 0. 42), aKOUN KOL YLOL TNV LKAVOTNTA VA ETUAEYEL TOUG TTAEOV KOTAAANAOUG
ouvepyatec’.

Ta mpooovta auta tou e€aodalilouv emituyxeic mapeUPACELS Kol OECTILOELG LG OELPAC
YPAYOPWV KOl OTMOTEAECHOTIKWY HETPpWVY yla thv Ndn aflohoynuévn «...kaAn Asitoupyio tou
KPATOUG KQl Yl TNV AUUVA TWV OUVOPWV TNG aUTOKpatoplioac» (o). gyx., 0. 42). Qotooo, eival
TOAU evlladEpov va SoUUE, oTnV anapiBunon Twv HETPpWVY TouU akoAouBel, Tnv e€luvnon Twv
TIPOOOVTIWV TOU QUTOKPATOpa. AUO o oUTd, To BewpPOoUUE £€ALPETIKA PEYAANG onuaoiag:
«KQTAPYNOE TA TPOVOULY TwV AfUwV...»(0X. €YX., 0. 42) To Oomoio, wotooo, avadEpeTal anod
KOLVOU LLE TO PETPO Yl TNV ATOYOPEUON TWV UEYAAOKTNHATLWY VA KATAOYXOUV TA KTAHOTA TWV
HLKPOISLOKTNTWV yLa XpEN Tou toug ddehavi.

‘EtoL, AapBavovtag umoyn tnv WoLaitepn UTIOYPAUULON TIOU TIEPAAUBAVEL TO KELEVO OTLG
AE€eLg «mpovopLa» KAl «AfUwv», o€ avtlotolyia pe to tautoxpova npoPePAnuévo PETpo Tepl
KaTtApynong Tou mpoavadePOUEVOU TIPOVOUIoU Twv peyaloidloktntwy, umoBEtoupe, OtL

7 Y& Lo TIPOOTIAOE LA TIPOTEYYLONG TWV LOTOPLKWY TINYWY, CNUELWVOUHE OTL oL BUTAVTLVEC TINYEC TIAPOUGLAlOUY ToV louaTviavo we
d0680E0, AUTAPXLKO, TELOUATAPN, Heyalouavh Kal ortdtalo. Ocov adopd Toug cUVEPYATEG Tou, SLadwTLOTIKA Elval doa
T(POKUTITOUV Ao TNV oToptkn BiBAloypadikr €peuva. Avadépoupie eniong OtL o Kammadokng ATaV avwTATOG KPATIKOG
UTIAAANAOG UE TIOANEG LKaVOTNTEG, AANA KAEDTNG KL ALoXPOC, O AVOPWTIOG «UE T UEYAAa oaydviay. Elxe emwvonoel emiong
0AOKANPO cUoTnua Bacaviotnpiwy ot GUAAKEG. ATtO TNV AAAN HEPLA O TPLRWVLAVOG KATAYPADETAL WG OVORAOTOC VOULKOG,
oA\& 0 A€oV mapadomiotog (BA. Kopddto, 1974:113-114,122).'0Ocov adopd Toug oTpatnyous Tou, o BeAlodplog Bewpouvtay
LKaVOTATOG, WOTOC0, CUYKEVTPWVE TNV amoAuTn kaxurmolia Tou louoTviavou, e€attiog Stabopwv dnuwv mepi amonelpag
odeteplopol Tou Bpdvou (e€aAhou, katnyopnBnke yla emBoUAn Kat podoaoia TouAdyxLotov 4 HopES) Kal TNG LEYAANG
SnuUoTIKOTNTAG TTou amoAdppave oto otpdteupa. O Napor g CUYKEVTPWVE TA T(POCOVTA TOU XPELALOVTAY, LA VO KATAOTEL
adladiovikntog: ftav Bappaléog Kal MeTUWY, TapoAo Tou UToAeimovtay matdeiag. Aev Bewpelto emikivduvog, ylati wg
€LVVOUX0G, cLUPWVA Le TIC Ttapaddoelg, Sev ATav duvatod va €xel BAEPELS yLa Stekbiknaon tou Bpovou. Emutpocbeta,
amoAduBave TNG AMOAUTNG EUMLOTOCUVNC TNS Oe0bwpag, YeYovOE Tou armd (OVo TOU AELTOUpYOUoE KATAAUTIKA (BA. Aouyyn,
2011:106-108). ANwOTE, 0 louoTVIaVOG, TAPOAO TIOU 0TO OXO0ALKO eyXeLpiSLo TpoBAMETAL WG Wolaitepa amodacLoTkdg, LAAOV
UTIEKELTO O€ ETILPPOEC LOXUPWV TPOCWTIKOTAHTWY, OTWE TWV OTEVWY CUVEPYATWV Tou Kal Wdlaitepa Tng culuyou Tou. H Auyoulota
povornwAoloe TNV amdAuTn aduvapio Tou QUTOKPATOPA, GE CNELD TTOU CUXVA Tov uTtokaBLoToUoe Katd Tn Afdn anoddcewy ot
onuavtikd Intuata (BA. XptotodphomovAou, 1996:253-260). JUpdwva pe tov NTA (2003:63-91) n aUTOKPATELPA TV
avevdolaotn kL adlotaktn, AGS0oEn Kat pvnaoikakn, mapacknviakr kat padlovpya, deomotikr kat Blatn, cuvaua eupuéotatn
KaL oaynveuTikn. HAeyxe Tov autokpatopa amdAuta, adol autdg epdaviZotay cuxvotata avamodaoloTog KL ETILPPETAG.

8 370 OXETIKO onpElo avadEpeTal akplPWS: «KaTapynos Ta MPovOULa TwV AWV KAt AaySGpEVCE OTOUG UEYAAOKTNUATIEC v
a{pVoUV T KTAUATA TWV UKPOISLOKTNTWV YELTOVWY TOUG, VLA XPEN TTOU TOUG OPeAav» (OXOMKO eyxelpiblo, 0. 42).
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TPOKELTAL YA TAUTIoN TwV SU0 evolwV (ARUWV Kal HeyaAolSLOKTNTWY) WG TPOG TNV amoAauon
Slaitepwv mpovopiwve.

TauTion, TOU avalpelTal 0 KAMOLO ONUEID MAPAKATW, yLaTl ol Afuol gpépovtal wg
EKTIPOCWTIOL TOU AQOU, VW avTIBeTa, EMpPWVETAL 0€ AANO onpeio, Staxwpllovtdg Toug Kal TTaAL
amno TN HeyaAn Aaikn palo’ cuvteAwvtag £ToL, oTn Snuloupyia pLog andAutng cuyxuong LETaY
Twv 800 6pwV -TIOAU CNUAVTIKWY Kol KOBoPLoTIKWY, yla tnv opBh kpttiki® mpooéyyion tng
LOTOPLKNG TEPLOSOU- Tou, PBEPaLA, CUMUMUKVWVEL ULt TIOAU OUYKEKPLUEVN Amoyn Kal
nipoBePANUEVN TIPOTEPALOTNTA CXETIKA E TNV QTOALTIKN KO, CUVETIWG, aTtaglkr mpocAnyn Kot
Kotavonon tng LOTOPLKAG TpayuatikotnTagt?.

EtoL Aoutdv, to PLOAQIKO HETPO TNG KATAPynong tng Suvatotntag KOTAOXECNC
TIEPLOUCLAKWY OTOLXELWV TOU AaoU aTtd TOUC HEYOAOKTNUATIEG, OTTOYUUVWVETOL ATIO TO TIOALTIKO
Tou mAaiolo —6g oulntiovuvtal ot BabLEC TAIKEG aviodTNTEC TToU UPLOTAVTO OTNV Kolvwvia Tou
Bulavtiou!? kat mou kaBlotoloav avaykaia tn AARPN TOU OUYKEKPLUEVOU HETPOU- KA,
TOUTOXPOVA, ETIXELPELTAL N AMOSUVALWON TNG UPLOTAUEVNG KOWVWVLKNC adIKlaG PE TNV avadopad
NG KaTtapynong WoLaitePwV MPOVOULWYV Kal 0TOUG AfLOUG.

MpokUTTEL, £T0L, N avaykalotnta AqPng LETpWV KaTA TN adikiag, and omola MAsUpA Ku
oV eKMOpeVETAL aUT Kol MpoBaAAetal, aubailpeta pla Yevikeupévn ondn mpog OAEC TIG
KATEUOUVOELG, TTOoU N KATASELEN TNC ETULOVPEL SIKALWHOTLKA TNV TIAPEUBACT TOU AUTOKPATOPA WG
HLOG UTEPTATNG apXNG, amoAuta Sikalng KL ApUEPOANTITNG WC TPOC TA EMUUEPOUG CUVTEXVLOKA
oupdEépovta: dev eflotopouvtal ot Pialeg TaflkéC ouykpouoelg otn Paon Olekdiknong
S10popETIKWY CUUDEPOVTWY ATTO TIOLOTLIKA SLadPOPETIKEC KOLVWVIKEG OUASEG.

Zta mAaiola QUTAG TNG KOVLOTOPLKNC» TIOPOUCLAONG TWV YEYOVOTWY, Ol GOPELG TTOALTIKNC

9 Qotdo0, Aelnel amod tn oxohikr adriynon n mapdbeon MePALTEPW LOTOPIKWY oToLXElwv Tou Ba kablotovoav cadéotepn Tty
g€lotopnon. Ma napadelypa, dev avadeépetal OTL N €vViovn cUMMABELa Tou louoTviavol Kal ToU cuvauTokpatopa Belou Tou
louoTtivou Tou A’ pog To Ao Twv Bévetwy, odnynoe otnv amoAUTn AoKNoN TPOUOKPATIAG TwV TEAEUTAWY TTPOG TO TUAUA TOU
Aaou Tou urtayotav otov avtimaio Anpo twy Mpaocivwy, Pe amoTEAEoUA N KOTAOTAON vVa EEDUYEL amd TOV EAEYXO TNG KEVTPLKAG
e€ouaiag kal va avaykAaoeL TOV AQUTOKPATOPA, MPWTLOTWG, TN Blatn KATACTOAN TWV yeyovotwy Kal, o SeVtepn daon, otnv ékdoon
aUOoTNPEOTATOU SLATAYHUATOC TIOU AImayOPeUE TNV atatia o€ OAOKANPN TNV QUTOKPATOPLA OTIO OTIOLOSATIOTE XPWHA TOoU IMnddpouou
KL av pogpxotav. ‘Etal, ol Aol TornoBbeTovvtay o€ (on polpa amévavtl otnv KpaTikn eéouaia, n onola Twpa b€ pepoAnmrolos,
oA WOoTOOO, ameloUoe OAOKANPO TO Aad Kal Tov 06nyouoe og ekOAAWON YEVIKELUEVNG AAKAG ayavaktnong (Aouyyng, 0.m.:114)
mou e€ehixBnke oe e€éyepon (BA. «Ztdon tou Nikay, mopakatw).

10 O NiwoUpav avadEpel OXETIKA OTL EKEL OTIOU UTTAPXEL KPLTIKY SUvaun, n otopia mavel va ivat éva BBAo pe adnynoeLg kat n
Bloypadia éva publotdpnua, oute ol Stabopwy WV {wnPEG MEPLYPADES UTTOPOUV VA QVTLIKATAOTHCOUV TOUG CUANOYLOHOUG (BA.
Fkpauot, 2005B:42).

11 Katd to Aouyyn (6.11.:17,19,28) n aoTikr LoTtoploypadia epunvelal Ta yeyovota e BAon tnv avBpwrivn TpoowrikoTNTA KAt TLG
TMPOBETELG TNG, Mapayvwpeilovtag TIC avayKaieg KOWWVIKEG SLabIKkaoleg Kal TIG EKACTOTE LOTOPLIKEG CUYKUPLEG UECQ OTLC OTIOLEG
gvtaooetal kal §pa to Atopo kat nopada pe GAAa AdyLa, pun AapBavovtag urtogn Tn SLAAEKTIKA GXECN TWV TTPAYUATWY. AVTIOETWC,
n Hapélotikn avtiAnyn tng otoplag Bewpet Tn Pulavtvh Kowwvia, oe OAEC TLG ETULUEPOUG TIEPLOSOUG, HLa Kovwvia TagLKn, Omou
0 XOPAKTPAG TWV CUYKPOUOUEVWY TAEEWY AANALEL SLAAEKTIKA KOL OE OUVAPTNON UE TA KOWWVIKA cuoTrpata (SOUAOKTNTIKO Kat
beoudapytko) mou Sladéxovral To €va To Ao, emaAnBelovtag Tov TAEIKO XOPAKTHPA TWV KOWWVLKWY QyWVWV.

12 3¢ meiopa TG mapdAewpng Tou oxoAkoU gyxelptdiou, MaPABETOUUE TO YWWOTO, TTOAD XOPAKTNPLOTIKO amdomacua Twv Mapé &
‘Evykehg (1997a:15-16) otnv apxf Tou «MavidhEoTOU TOU KOWUPOUVIOTIKOU KOUUATOC», Orou Bewpolpe OTL amokabiotatal n
LOTOpLKA aAnBeLa: «H oTopla SAWV TWV KOVWVIWV TTou Urtrpéay UExpL onuepa elvat n Lotopia Twv Taékwv aywvwy. EAEUVEPOC Kat
boUAog, natpikiog kat mAnBelog, peoubaAikdc kUploc [aplotokpdtng] kat SOUAOTIAPOLKOG, UAOTOPAG Kal KAApAc, kovtoAoyic
KQTATEDTNC Kal katarmelOUeVOG, Bplokovtav o Slapkn avTimapadeon(...)mou KAVE Qopd TEAEIWVE E(TE LUE EVaV EMAVAOTTATIKO
aQvaoyNUATIOUO OAGKANPNG TNG KOWVWVIAC EITE LUE TOV KOLVO OAETPO TWV QVTIUAXOUEVWY TAEEWV. S€ TAALGTEPEC LOTOPLKEC TEPLOOOUC,
Bplokouue axedov mavtou uta ToAUAokn SLEVIETNON TNE KOWwWVIAG O MOLKIAEC TAEELS, uta TOAVELST StaBabuLon TG KOWWVIKKG
tepapyiag. 2tnv apxaia Pwun €youue mnatpikioug, tnelc, mAnBeioug, Soulouc' oto Meoaiwva @eoudalikols kupiouc
[peoubapyeg], umoteleic, uaotépous, kaAPadeg, mapaytoug, SOUAOTIAPOLIKOUG” KAt OXESOV O GAEC QUTEC TI¢ Taéels BplokoulE, kat
AL, btaitepeg StaBaduioelg(...)».
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e€ouoiag paivetal va avalapBavouv poAouG MPOOoTATN TWV SNUOCLWV AdiKwY CUUPEPOVTWY (0
QUTOKPATOPAC armayopeVEeL TIC Snuevoelg)3.

Tehikd, o «eAéw Oeou»? autokpdtopag amodibel tn Skaloolvn, KATAPYWVTAG
T(POVOLA KOl AVIOOTNTEC.

To €tepo amod ta dvo péTpa, ou ailouv WoLlaitepng avaiuong, eivat n popoAdynon twv
TIOALTWV «...OUU@WVA UE TA El00dNUata Touc»(o). eyX., 0. 42).

H eruypappatikn avadopd tou BLBAlou og autd dnpLoupyel TNV evtUTwon KOG amoAuTa
Sikaing pubulong, ywatt odnyeital o avayvwotng OE CUVELPUOUC, otn PBdacn Twv omolwv
npoPBdarAetal adnipttn n avaykn va ¢opoloyouvtal oL TTAOUGLOTEPOL TIEPLOCOTEPO Kal Ol
dTwxOTEPOL AlyOTEPO. QOTOO0O0, ATTOKPUTITETAL TO BACIKO YEYOVOC OTL La, £0TW KOL LE HULKPOTEPO
000010, GOPOAOYNCN TWV ELCOSNUATWY TWV GTWYXOTEPWVY OTPWUATWY, SeV EELOWVETAL OE Kapia
neplmtwon Pe pia popoAdynon e LeyaAUTEPO CUVTEAECTH TWV LOXUPOTEPWV.

‘ETOL TIPOOTIEPVIETOL, TO ONMUOVTIKOTEPO ONUEID OMou €8palwVeTAl N Sopun KoL N
AelTtoupyla pLoG EKPETAAAEUTIKAC KOowvwviag. To yeyovog, Snhadn, otL ol ptwyotepol £xouv NN
MANPWoeL Bapy TO TiUNUA HE TNV amoOAUTn aAAOTPlwon TOU €XOUV UTOOTEL UEOW TNG
QOEEVWOTC TOUC amod Ta HECA TNE TTAPOYWYNE KAL TNG LETATPOTIC TOUG OE EUNMOPEVUATO" UE TN
6€opeuon Tou PovadikoU TOUC TTEPLOUCLAKOU OTOLXEIOU, TNG EPYATIKNG TOUug Suvapng, otn Baon
™G Mmapaywyng umepaiog ya ta adeVIIKA TouG. ATTOKPUTITETAL EMIONG TO EPWTNMA, YLATL val
UTTAPXOUV TAELIKEC AVTLIOETELG O€ L0l KOWWVia, yLaTl va utdpxouv MAoUaoLol Kot ¢twyol, aAAd
ovTIOéTwe, Bewpwvtag¢ TO wWC VOUOTEAEla, Oelyvoupe va TO QmMOSEXOUAOTE KAl va
SLOMPOYUOTEUOUOOTE AMAQ TOUG OPOUC GUVEXLONG TNG UTIAPENC TOU.

‘Etol Sev apdoBnteital n Bdon tng naboy£Evelag otnv EKUETAAAEUTIKE TipodeouSap)krt®

13 O Kopbartog (6.1.: 115-117) audlopntei £vtova tn yevikotepn VOUOBETIKY Kal SLOkNTIKA HeETappLuOuLon tou louotiavou, T
omola omeVdel va amobwoel otn SLapopdwon VEWV TAPAYWYLIKWY OXECEWV OTI QVATOALKEG Kal SUTIKEC eMaApXlEG TNG
QUTOKPATOPLAG —TtoU KABLOTOUCAV AKPWG QVAXPOVIOTIKEG KAL OVOTTOTEAECHATIKEG TIG UDLOTAUEVEG SLOLKNTIKEG KOl VOULOBETIKEG
Slatagelc- kat oxtL otn depopevn peyaloduia Tou autokpATopa. EMUTAEOV, O TIEPLOPLOUOG TNG UTIEPCUYKEVIPWONG TNG yNng ota
XEPLOL TWV LOXUPWV KAL N TTPOOTACLA TWV UIKPOAYPOTWY ATIO TOUC HEYOAOYALOKTAOVEG E(XE OUTAN TPOOTITIKN: amEPAETE, adeVOC,
OTNV QIOTPOTI EPNUWONG LEYOAWY EKTACEWY yNG 0TNV EMAPX(A KL TN CUVETIAYOUEVN TITWON TNG Tapaywyng kal, adeTEPoU, TNV
armodpuyn Snuoupylag OTACLOOTIKWY KWNUATWY Qmd TOUG HLIKPOAYPOTEG -LLAUTEPA TWV OVOTOAIKWY EMOAPXLWY- TIOU
QYOVAKTIOHEVOL TTPOCXWPOUCAY O0TO KOMUA TWV (OVOPUCLTWY TTOU EKTIPOCWTTOUVTAY Ao To Ao Twy MNpacivwy -to onolo BERala,
QVTITIBETO OTa OXESLA TOU AUTOKPATOPA YLla EMEKTACN OTn AUoN- kol SnULoupyolcav XWPLOTIKEG TAOELS kal edpalwvay éva
YEVIKOTEPO TVEUUO avTapoiag kal apdlofnTnong mpog To MPOoWIo ToU autokpatopa. Mpodavwg, AoUTov, Sev EMPOKELTO yla
ouveldntn GUOAQIK TIOALTIKY EVOG KOWWVIKOU KPATOUG, TIoU €ixe 0TOX0 TNV avadlavour] Tou cUANOYLKOU TTAOUTOU Kol ThV
anmodoon TwV HECWY TaPAywynG 0€ 00OUG TA XPNOLULOTIOLOUCAV Yla VA TTIAPAyouV. MAAAOV EMPOKELTO yla AUTO TIOU avadEPEL O
Kopbdtog, dtu: «H karmtaAiotikr kovwvia, arto to téAoc Tou ueoaiwva kat Swie, Bprike oto pwuaiko dikato to KaAUTEPO oUoThUN
amovoung t™e Sikatoouvne, mou eEUNMNPETOUCE T CUUQPEPOVTA TNC» (0.71.:116). EEGAAoU, katd Tov kpauot (2005a: 92) n
avaygévvnaon Tou pwpaikou Swkaiou, SnAadn tng Bulavtvhg KwdKomolnong TS pwHAIkAG HEBOSOU AUGNG TwV TIPOBANUATWY TOU
Sikatou, avtiotolel oTnv epdavIon KLAG KOWWVLKAG opadag ou emBupel éva LovILo VOUOBETIKO Ao, Lkavo va BETeL Ta dpLa
NG ATOUIKAG BoUANCNG ota Aol TG EUPUTEPNG TTAANG, WOTE VA UIMOPEL VA AVATTUEEL TIG KPUUUEVEG SUVALELG TNG, Yla TNV
LOTOPLKA ATOCTOAN TNG va NynBel évavtt Twv LTIOAOITWY OpASWV.

14 Mpokettat yla tn Bewpia Tou «povapxlopou» (regalismo), mou umepaoriletal tnv e€ouacio Tou povapxn/BacAld we MEPLOCOTEPO
amoteAeopatiky kal eéattiag tng OeikAC KATAYWYAC NG, €ite €upeca (LEOw Tou Aaou) eite aueoa («eAéw Ogol PACIAEUC»)
(Tkpdpot, 2005a:99, 180). Ze OAO TO XPOVIKO €UPOG TNG Teplodou Tou Bulavtiou, To KUPOG KAl N géoucia ToU auUToKpATopa
ouvtiBevtal otn Bacn Tng amoAuTng WOEag tng BeiknG Tou Kataywyng. OAOKANPOG O TOALTIOUEVOG KOOUOG QVHKEL OTOV «EKAEKTO
Tou Og0U» AUTOKPATOPA, O OTOLOC PUBLLIZEL TOGO T TOU KPATOUC OO0 Kal Ta TOU KAPOoU Kat TN ekkAnoiag (Mango, 2006:73-74
Kat PAUKkatin-ApBeAép, 2011).

15 Ak{Zel va onuewBel wotdoo OtL, Katd tn papélotikh otoploypadia, mapdlo mou ol peoudapyKEC OxETELC Tapaywync elvat
EKEIVEG TIOU KUPLAPYOUV OTO LEYAAUTEPO HEPOG TNG loTopiag Tou Bulavtiov, n meplodog petafy 4 kat 7°V al. -n neplodog, SnAadn,
omou evtacoetal kat n Baoheia Tou louoTviavol- Bewpeltal we mepliodog KATAPPEUCNG TOU SOUAOKTNTIKOU GUOTAATOG Kat OXL
akoun we npodeoudapykn (n teheutala meptodoloyeital LETAEL Tou 79V KaL Tou 9° at.) (BA. Aouyyn, 0.1.:25).
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Kolvwvia tou Bulavtiou Katd tnv moxr Tou louoTtviavou, Kal to eviladEpov evtormniletal og pia
TipooTafeLa e€WPAIOUOU TOU EKUETAANEUTLIKOU KABECTWTOG, EPEUPLOKOVTAC, LE ETUKOLVWVLOKOU
TUTIOU TIPAKTIKEG, HLa NOWKN TNG Apxouaoag Taéng mou evdladEpetal va apBAUVEL TIG UPLOTAEVES
avLooTNTEG, AaUBAavovTag LETPA IOV, AVTLOETWG, TG VOULLLOTIOLOUV KOl TIG KaBlepwvouv.

H umoevotnta npog To TEAOG TNG, OVATIAPAYEL TIEPLOCOTEPEG OUYXUOELS, HE avadOpPES
OXETIKA HE TA OMOTEAEOHATA TWV TOPATAVW METPpWV. H €vtovn umoypdAuulon Tou Opou
KUETAPPUOULOEL», uTIOKOOLOTA ML amoAoyntiky SLABeon OXETIKA HE TNV amokpuyn Kal
SL00TPERAWON TOU PEPOPULOTIKOU XOPAKTAPA TWV CUYKEKPLUEVWY UETPWVY TIOU OVOUACTNKAV
oTO Kelpevo «petappuBuiosig»le.

EmutAéov, Aadg kal Srpol avrtlpetwmilovial cav SUo Slakpltd popdwHaATA -E
Slapopetika KL avtiBeta cuudEépovia- o, EVIEAWC AVIOTOPLKA KL auBaipeta, TomoBstouvtal
10 éva £€w amod to GAAoY’.

‘EToL, 0 AaOG PEPETOAL LKAVOTIOLNEVOG ATIO T LETPA, OE AVTLTAPABOeon Ue TouG ARUOUG
mou ¢aivetal va evoxAoUvTal Kal, 0KOUN TIEPLOCOTEPO, HE TOUG TIPOVOULOUXOUG TTou Biyovtal
aueoa. Ekeivo mou avadelkvuetal oAwPBNTO KL EVIOXUUEVO OO TNV 0.0AdELO KL TIC OVTLPATELS
™G OANG dynong, elval To KUPOC TOU ALUTOKPATOPA, Kol N aiobnon evog dphoAaikou kat Sikatou
apyovrta.

‘ETOL, Ol LOTOPIKA TEKUNPLWHEVEG, OCUVETELC TTPOOTIABOELEG TOU BpOVOU VA XELPAYWYEL TO
Ao, SLalpwVTOG TOV KoL moEEVWVOVTAC ToV amod ta SIKA Tou cUAAoyLKA opyava (BA. Afpoug) pe
OKOTIO TNV €€UMNPETNON TWV €KAOTOTE TIOATIKWY PAEPewv, dalvetal va QMOTUTWVETAL WE
OUVETIELO. OTO KEUEVO, SNULOUPYWVTOG TAUTOXPOVA TO EpWTINUA, TwWC Eival duvato va eivol
LkavortoLnUevocg évac Aadg, otav diyovtat ot cUAAOYOL KAl Ol OPYAVWOELS TOU.

Ao 1o Kkelpevo, BEBata, Sev anouaotalel n anddoon ULOG OLKOVOULKIOTIKNG TIOALTLKA G TTOU
npoPaivel oe MEPLKOMEG OTA ELCOSAUATA TWV TOALTWY, Yyl va e€olkovounBouv xpruata, ta
ornola kot StatiBevtal o peydAo TOCOOTO yla OTPATIWTIKOUE £€omAlopouc,® mpokelpévou va

16 To oxetikd Ywplo oto Kelpevo €xel we e€NC: «...0t UETAPPUIUITELC QUTEG tkavoroinoay To Aad, aArd evoyAnoav toug 6rjlou¢ Kat
SUCPETTNOAV TOUG TTPOVOULOUXOUC. EQEPQY GUWE OTO KPATOC MTOAAG xpriuata, e TA ormola 0 louaTIVIAVOG EKAVE EpYa ONUAVTIKA
yla tnv eroxrj tou...» (oX. eyxelpidlo, o. 42).

17 3tn oxetkn BBAloypadia twv Bulavivwv xpovwyv mepthappdavovtal ekteveic meplypadés twv Afpwy, we Slaitepo
XAPAKTNPLOTIKO TNG SLoiknong Tou Bulavtivol KpATouG. AvadEPOVTal XapAKTNPLOTIKA, OTL ETPOKELTO YLA OPYAVWHEVA TUA AT TOU
Aaou kat Bewpouvtay MoAU GUGCLKO YLa TOV OTIOLOVONTIOTE TIOALTN (AKOMN KO YL TOV AUTOKPATOPA) VA AVAKEL O €vVaV amtd AUTOUG.
To evbladépov TwV AAKWY OTPWHATWY YLl TOUG Aoug ATAV TIOAU HEeYAAO, akOUN Kal ToU yuvalkeiou mMANBucuou. Apxika ntav
eMLPOPTIOUEVOL E TN SLleCaywyr) TWV apUATOSPOULWY OToV IMmddpopo (aBANTIKA cwHaTEl), LE TNV TTAPOSO TWV XPOVWY, WOTOCO,
QTEKTNOAV TIOALTIKN LoXU Kal opyavwaon otn BAaon SLoKpLtwy KOWWVIKWY Kol BpnoKEUTIKWY yVWPLOUATWY. EToL, yla mapddelyua,
ol Mpdaovol NTav ToAUAPBUOTEPOL Kal AQIKOTEPOL HE CUUMABELX TPOC TO HOVODUOCLTIOHO, evw oL Bévetol oAwyaplBuol,
0PLOTOKPATIKOTEPOL Kal €kAvayv Tpog tnv Opbodotia. AvaAloyn NTav Kol n MPoomaBela TOALTIKAG XEPAYWYNONG TOUG, WG
KOUMOTIKA 6pyava, amod Toug SLadopous AUTOKPATOPES KATA T Slapkela TnG Bulavtvig lotoplag (XapaKkTnpLloTikn n meplmtwon
KOUUATIKAG Xpnolpomoinong Twyv Bévetwy amd tov louotviavo). Ze mepltdodoug EKTAKTNG avAyKNG CUVEBAANAY OKOWN KOL OTNV
opyavwon g auuvag tg moAng. Télog, eixav To Sikaiwpa Snuoctog €kbpacng mapamdvwy yla TNV EKACTOTE AUTOKPOTOPLKNA
TIOALTIKY), TIPOC TN CUYKANTO KOL EVWTLOV TOU (510U TOU QUTOKPATOPQ, TPV TN TEAECN TWV AYWVWV UECA OTOV IMmodpouo.
Mpodavwg, EMPOKELTO yLa va e(60¢ BeapoU oL AELTOUPYOUTE WE TIOALTIKO UETO TILEONC TN EKACTOTE TIOALTIKAC TOU @pdvou -padll
pe tnv ExkkAnola kat, Alydtepo, tn ZUyKANTO- éva HECO EAEyXoU Tou Beopol TNG amdAutng povapxiag. ‘HTav ol HOVEG TIOALTIKES
opyavwoeLg Le Snuokpatikn tbeohoyia (BA. oxetikd, Kopddato, 1974:128, XplotodlomnovAou, 1996:260-266 kat Aouyyn, 0.m.:113-
114).

18 H SLaxpoviKOTNTO TWV AVTIAAIKWY LETPWY, TIOU epapudlovtal ot BAon avtioToya avTIAAiKWY TTOALTIKWY, avadUeTaL armod To
oUVOAO TWV HapELoTIKWY avaAloewy. Ma TV olkovopia Tng mapoloag oulATNoNG, WOTO0O0, MEPLOPLIOUAOTE GE OXETIK avadopd
Tou Map€ (2011:52-53), émou avaAUeTal N OKOVOULKY Kplon w¢ SOULKO OTOLXE(O TOU KATUTOALOTIKOU OUOTAUATOG. AvadEpEl,
AOUTIOV, XAPAKTNPLOTIKA OTL, TOpOAO Tou peTalld TOAEUOU Kal kpiong Sev udlotatal omoladnmote cuvdeon (n Teheutala
Tponye{tal KAt MOAU TOU TPWTOUL), ivat KabBapd wWoTtdCoo, OTL 0 TIOAEUOC OEUVEL ETUKIVOUVA TIG TTPOUTIAPXOUCEC OLKOVOULKES
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LkavortotnBel n mpoanopaclopévn LEYAAOUAVAC KL ETIEKTOTIKEA TIOALTIKH TOU autokpdtopal®,

Fvetal WSlaitepn avadopd otnv KOMK XPUCOWV VOULOUATWY Tou emiBAAlovial oTLg
avtaAaKTIKEG oxEoel SleBvwg (maykoopo xpripa),2® dnuoupywvtog cuvBhikeg uméppaonc
HLOG TIEPLOPLOMEVNG OTO ECWTEPIKO TOU KPATOUG AELTOUPYLOG TOUG, QTOKAELOTIKA WG UECWV
Qyopag —Ue TN Hopdn €OVIKWV VOULOUATWY WG MECWV KUKAodoplag kat avtaAlayng aflwv
XPNONG- KAl avadelEng toug oe MAyKOOoULo xpnua. Etol mpoowwviletal n Stapopdwon tng
TIAYKOOULAG ayopAc, oTa MAALoLa TN omolag auto (To MayKOOULO XPra) AELTOUPYEL KOl PE TLG
TPELG LOLOTNTEG TOU: WG MECO TIANPWHNG, AyOoPAS KAl WG KOWWVLKA UAN Tou mAouTou, otav BERata
6¢e Slatapaocoovtal oL KOABLEPWUEVEC LOOPPOTILEG OTLC AVIAAAAYEC TWV ELOWV HETALY TWV XWPWV
(BA. oxetikd, Map€, 2010a:234-242 kot Map€, 20103:186-189).

Etol, daivetal va cupmAnpwvetal to Pndpdwtd tn¢ louoTvidvelag MOALTIKAG, €VOG
LUTIEPLAALOMOU, OTIOU TA OTAQL E6PALWVOUV O,TL £XEL TIPONYOUUEVWE KATAKTNOEL 0OE OLKOVOULKO
eninedo. Me alMa Adywa, ta Bulaviva vopiopata KuplapxoUVv OTnV TAYKOOULO ayopd,
HOVOTIWAOUV TLG TIOYKOOULEG CUVAAAQYEG KOL N LOXUG TOUG EMIKUPWVETAL, EV TEAEL, HE TA OTAQL.
Elval amoAUtw¢ avaykaio wotooo, n anoduyn onolacdAmoTe avaywyng TG eV AOYw LOTOPLKAG
TIPAYUATIKOTATAG OTA XOPOKTNPLOTIKA TOU KOTUTAALOTIKOU Kol VeOpAeAEUBepoU TPOTIOU
KOLVWVIKOOLKOVOULKAG 0pYAvVWOoNG TwV CUYXPOVWY KOWVWVLWY -Tlapad TIG EVTUTIWOLOKEG, £lval
oAnNBela, opoLOTNTEG- TIPOKELUEVOU VA amodeUXOel 0 UNPUKACUOG BewpnTIKWV apeénynoswv
TWV MPWTWV SeKaeTLwy tou 2000 atwva?l,

Ita mAaiola, EMUTAEOV, LLOC YEVIKOTEPNC BETIKNC aloAdynong TnG mpayuatonolnbeicoag
HetappLBuLong Sev AeineL n avadopd o kataokeu épywv uTtodopnc22. AKOUN Kat n amdktnon
NG TEXVOYVWOLOC OXETIKA LE TNV Tapaywyn HeTaéloU, XpNOLUOTOLETAL YLa TNV TIPOoTayavdion
HLOG ETITUXOUC TTOALTLKNG Tou Bpovou og OAa ta {nTruata.

BéBawa, dev mpémel va pag dtadelyel Kal To yeYovog Tou MARpoug Slaxwplopol Tou
KPATOUC QIO TOUG TTOALTEG TOU YLATL, Tapd TN SUCAPECKELO TIOU TIPOKAAESAV TA LETPA O€ SLOUG
KOlL TIPOVOLOUXEG TAEELS (0TO cUVoAo Tou Aaou, dnAadn), To kpdtog mAoutilel kat e€omALleTal.

Ze Melopa, TNG «OUBETEPNSY KA N TIOALTIKAG adrynong mou eTixeLpeital, avadelkvieTal
N AELToupyla TOU KPATOUG WG UNXOVIOMOU KOTOTiEONG, KATOOTOAAG Kal €EUTNPETNONG TWV
ocupdepOVTWY ULag Kuplapxng AT, wg pnxaviopoU avamapaywyns tng kuplapxng tbeoloyiag.

‘Eva Tétolo KpATtog eival eMOPeVO va SUVOUWVEL 0€ BAPOC TWV WBLWV TWV UAKWY 0pwV

SUOKOALEG KaL N CLUVEXLOT TOU CUVETIAYETAL alEnaon TG dopoAoyiag, evw oL aufavopevol Gopol, Glyoupa SV AMOTEAOUV yLATPLIKO
ylo T oOAo€va PELOUEVA EL0OSNHUATA.

19 Ma v emipovn embiwen e weyaAng pwpaikng O€ag -mou xapaktnpilet yevikotepa tov 6° al. kat tdlaitepa tov lovotviavo-
KaL T HeYoAoUavr TIOALTLKY TOU, TTOU 08HYNGCE OTNV TIOPAKN KOL TNV KATAOTPOMN TOU KPATOUG aTtd TLG ASLAKOTIEG OTPATIWTIKEG
ETUXELPNOELG, BA. TAUKOTIN-ApBerép (2011:28-32).

20 0 Aéviv oto BLBAio tou: «la Tov Mapé Kat To LapéLlopd» oXoMAleL, LeTAl) GANWY, EKTEVH AITOOTIACUATA OO Tov A’ TOUO Tou
Kedbalaiou Tou Map€, dmou To xpAUa MAPOUCLAZETAL WE TO AVWTATO TPOLoV eEEALENG TNG avTaAAQyAC KL TNG EUMOPEUATIKAG
TIoPAYWYNG KAl LE TN Lopdn TOU XpUooU aMOTEAEL TO YEVIKO L0OSUVANO, HECW TOU omoiou aviaAAdocovtal OAa Ta eUmopelpata
KaL Tou oTLg S1adopeg HOPDEC TOU (QTAO EUMOPEVMATIKO LoOSUVAUO 1 UECO KUKAOOPLAG i HECO TANPWHNG, BNoaupog Kot
TIAYKOOULO Xpra) avtavakAd oAl SladopeTikég Babuideg tg kowwvikng Stadikaciag tng mapaywyng (BA. oxeTka Aévwy,
2011:46-47).

21 O Tkpdauot (x.xp.:135) ypadovtac otn yuvaika Tou arnd tn GUAAKN, TPOTEIVEL T peTadpaon evog BBAlou pe titho: «O
KQTUTAALOHOC OTOV apXaio KOoUo», Omou katadikaldtay avolxTtd n tdon va Bewpeltal KATTaALoTIKY KABE VOULOUATIKY KoWwvia.
Tdon, tnv omola dnulovpynoe KAMoLog MOUOEV Kal IPOKAAEDE TNV avolXTr Lopdr Tou (Slou tou Mapé,.

22 Npémel va MOV E, woTdoo, OTL N OXeTIKA avadopd oe £pya uTIoSoUNG, Sev avtavoakAd To péyebog Tng LoTopikd erBePalwiuévng
TAONG TOU QUTOKPATOPA Yl KOALTEXVIKA Snuloupyla KAl TNG aydmng TOU yla TNV OVEYEPGCN OKOSOUNUATWY TIOU UTPEE
mapoltwdng (BA. Xplotodilomovlou, 1996:300-301), adol neplopiletal oe €pya oU adpopolV AMOKAELOTIKA 0TO 081kO SikTuo.
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UmapEnG Twv MOALTWV Tou, va eomMALleTAL, VO KATAOTEAAEL, va Spa LUMEPLOALOTLKA, va SLalpel Kat
va Baocilevel. Me aMa Adyla, mavel va eival —n 6ev umnpée MOTE Tou- €va HOpdwWUA TIOU
otolyeloBeteital otn Baon Twv AdikwV CUUPEPOVTWY KAL AVAYKWY, TIAPA EVAG OXNUATLOMOC TIOU
gemndadel amod autnv kab’ eautr) TNV adlakomn MAAN Twv TAEEWVY, TIOU UMOpPEL va £yLve amoAuta
codng HE TN METEMETA €6palwon TOU KATUTOALOTIKOU OUCTAUATOG, WOoTOcOo, udlotatatl
avapdiBola kat ota xpoévia tng peoudapyiac.?? Etol, autod To KpATOC, TNG KATATIEEONG KA TNG
KATAOTOANG,  omoTeAel  Oxnua  vAomoinong Twv — KOTAKINTIKWV — OVEPWV  Tou
OUYKEKPLLEVOTIOLOUVTAL OTO MPOCWTO TNG AmoOAuTnG dlyolpag e¢ouaiag, Tou autokpdAtopa:
«OAa avta ékavayv to Bulavtio mAouaoto kat Suvato Kal TOV QUTOKPATOPA ETOLUO Vo {WVTAVEWEL
TO OVELPO ToU: va pTaoel T Bulavtivr) autokpatopia ota maAld cuvopa TN¢ pwuaikric» (o). EyX.,
o.43).

ZeEXWPLOTO £VOETO, MPOC TO TEAOG TNG evOTNTOG, TANPOdOPEL yla €va TIOALTIKO aTOTINUO
TOU autokpatopa, va kKAeiosl tTn Olocodikn IxoAr Tng ABrvag, attTloAoywvTac Tn CUYKEKPLUEVN
evVEpyeLla w tpoomabela e€alewng kaBe eotiag cuvtipnong tng apxaioag Bpnokeiag. To yeyovog
ouTo, Ba Aéyape otL mapaPfLalel Tn Bactkn Kol KATOXUPWHEVN amod naAldtepa (BA. Stataypa Twv
MedloAavwv) apxn tng aveflBpnokeiag, wotdoo Pe avtiBetn popd OTn CUYKEKPLUEVN LOTOPLKN
neplodo, evw PooBAAAEL TO eAeUBEPO MVEL A TNG XPLOTLAVLIKAG SLdaokaAiag, tpooBAEmovTag
otn Blotn emBoln tng?.

Qotooo, anod ) oXeTikn otoptkn BBAloypadia tng meptddou, LAANOV TIPOKUTTEL, OTL N
evépyela Tou louoTtwviavou va kAeiosl T Ohocodikr) IxoAn, dev anéBAene otnv entPoAn Tou
XploTiaviopou évavtl ¢ Bpnokeiag Twv eBViKwy T000, 600 OTNV MapeUNOdion e€AMAwong tng
MNVIKAC TIVEUUOTIKAC KOt TIOALTLOTLKAG Ttapddoonc?®.

Avaloyeg TOALTIKEG avadelkvUOUV TOV QTOAUTOPXLKO Xapaktnpa SltakuBEépvnong tng

23 yta BBALa Tou: «Kpatog Kat emavaotaon» Kot «Ia to Map€ kat To HOpELoUO» 0 AEVLV KATOTILAVETAL IE TNV EVVOLA TOU KPATOUG,
oulnTwvtag TNV otn BAon Twv TMOMWY KAl EKTETAUEVWY avadopwy KAl aVAAUCEWV QUTAG amd toug Mapg kal ‘EVykeAg,
TIOPATIEUTOVTOG TAUTOXPOVA OE OXETIKA AMOOTIAoUATA TnG MAovaolag apBpoypadiag Toug (BA. evdeiktikd, Aéviv 2007:20-27 kat
2011:63-65, avtiotolya). XapakIneLoTikA ival oXeTkr avadopd Tou otov EvykeAg, cupdwva UE TNV OTOLA TO KOATOG YEVVIETAL
UETQ OTIC TAEIKEC AVTITETELS KAl YIVETAL TO KOATOG TNC OLKOVOULKA KUPLapXNG TAENG TTOU, UE AUTO TOV TPOTO, KADIOTATAL KA TTOALTIKG
kuplapxn Evavtt twv undAoutwy taéewv. ETol, To apyalo KpATog¢ NTavV KPATOC Twv SOUAOKTNTWY yla TnV urotayr twv SoUAwy, To
peOUSAPYIKO KPATOG NTAV TO Opyavo TwV EUYEVWV Yl TNV UmoTayr) TwV OO0UAOTAPOIKWY QypoTwWV Kol TO OUYXPOVO
QVTUTPOOWITEUTIKO KPATOC Elval TO Opyavo EKUETAAAEUONC TwV UOTWTWY EQYATWY IO TOUC KATILTAALOTEG. Avamodeukta
akoAoUBE(, katd tov ‘EvykeAg (2003:57), 0 aywvag tn¢ KaTame(OUEVNS TAENG EVAVTIA OTNV TTOALTIKN Kuptapxia. H CUYKEKPLUEVN
Slamiotwon eivat eEALPETIKA XprOLUN oTnV epaltépw e€EALEN TG mapoloag culATNONG, OTIOU ETIXELPOULE VA audLoBnTACOULE
TOV QVTISLAAEKTIKO, N UALOTLKO, LOEAALOTIKO TPOTIO E TOV OTol0 EpunVeVETAL Kat SLEAOTKETAL N LloTtop{a 0TOUG HOBNTES HaG.

24 0 Kopdatog (6.1m.: 118-119) avadépetal, eEGANOU, e APKETEC AETITOUEPELEC OTN SLWKTLK TIOALTIKA TOU louoTWLavoU armévavtt
o avBpwmoug GAAWV BpnOoKEVUATWY —apXIk& evavtiov Twv ERpaiwyv, ol omoiol e€alTiag TNG OLKOVOULKNAG TOUC ETLPAVELAC
KatadepaV va apaxwprnoouy tn OKUTAAN 0TOUG QLPETIKOUG ZapapelTes TG mepLloxng TN Malatotivng Kat, 0Tn CUVEXELQ, EVAVTIO
TWV €6VIKWVY (EL6WAOAQTPIKWY) TANBUCUWY TNG AVATOANG TIOU EKXpLOTLAVI{OVTAY, Yla VA YALTWOOUV Ta BaoavioTrpLa.

Emiong, o KwAéttag (2008) mpaypatomolel pla €uplTOTN KPLTIKA TNG YEVIKOTEPNG TIOALTIKAG KAl TNG TPOCWTIKOTNTAG TOU
louoTVLavoU, AIMOKAELOTIKA OTn BAcn Twv avTldpacTikwy Tou Bécewv amévavtl otnv apxaia eAAnvikr Bpnokeia. Mapoio mou
BewpoUUE OTL N KPLTIKA TOU CUYKEKPLUEVOU cuyypadéa e oTepeital TeKUNPlwong, woTOCOo TIEPLOPILETAL O QVIOTOPLKEG Kal
QVTIOLAAEKTIKEG, LOTOPLKA AbEAEIG EKTIUNOELS KOl EpUNVELEC, adol 6 cupmepAapBavel pia oelpd AAWY TIOPAUETPWY, TIOU Sev
eCavthouvtal, oute cuvoyiovtal amapaitnta yUpw amno TG BpnoKEUTIKEG TEMOLBN OELG EVOG OVApPXN, O OTolog K&Be Ao mapd
eudopolvTay 1 Ayovtayv ano avAaAoyes LETAPUOLKEG avnouXieg, OAMA avTIBETWE SLaKPIvoVTaY YLa TIG UTTEPLETPES LUTIEPLAALOTIKES
KQL NYEUOVIKEC TOU TAOELG.

25 H XplotodphormoUAou (0.11.:272-273) avadEPeL OXETIKA OTL 0 lovoTvViavdg, Hopel og BEuata ocoVoC TIOALTIKAC ONHUACLAC Vo
uloBetel petplomadbr otdon, éoov adopd TNV EAANVIKA MVELUATIKA Tapddoon (m.x. cuvepyaocia pe Tov €Bvikd TplBwviavod),
waotdoo oe Bépata UPNANG TIOALTIKAG oL BECELG TOU lval amapEYKALTEG ard TNV MOALTIKY Kat LOE0AOYLKA Tou KatelBuvon, Tou
amoPAénouy otabepd otV avacloTaon TOU PWUAIKOU auTokpatoplkoU Oewdoug, Tou Wewdoug NG avacuvdeong g
QUTOKPATOPLAG LE TO PWHATKO MapeABOV, pakpld amd kaBe eheuBeplakn porr TG EANVLIKAG AVATOANC.
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autokpatopiag kot cadel TACELG CUYKEVIPWONG TNG AMOAUTNG e¢ouaiag oe €va MPOOWIO, O
€Kelvo TOU auToKpATOPA. MEYOVOC MOV, WOTOCO, ATOCLWITATAL OTO OXOALKO €yXELPLSLO.

‘Eva emumAéov €vOeTO 0TO TEAOG, MEPIAAUBAVEL ETILYPAUUATIKA TA OVOLATA TWV BACIKWY
CUVEPYQTWV TOU QUTOKPATOPA, XWpI¢ Lolaitepeg MANpodopleg yla To €pyo Tou Kabevog, mapd
HOVO yla TIG LBLOTNTEG TOUG Kol KE pia dpAon Mou Toug XapaKTtneLlel CUVOALKA, OXETIKA HE TLG
OLailtePEeG LKAVOTNTEG KAL TNV TATIEWVA -KOL OXL TNV APLOTOKPOTLKI- KATAYWYr) TOUG, UTIOVOWVTOAG
NV MAQTLd avtiAndn kat tnv ofela Kplon TOU AUTOKPATOPA, TIOU ETEAEYE TOUG CUVEPYATEG TOU
HE Slaitepo aoBntiplo mou Oev eumodlotav amd TaEKEG QYKUAWOELS. Alvetal, €tol, n
evTUTIwOoN TNG UTMapéng lowv gukalplwv aveéALEnG oTnV KOWWVIKN LEpapXio, aKOUN Kol OTLC
unateg B€oelg Sloiknong, OTOMWVYV amo T TAEOV TAMEWA KOWWVIKA otpwpoata: «OAot
Sdlakpivovtay yLa TG LKAVOTNTEG TOUC KOl OXL VLA TNV OPLOTOKPATIKY KATaywyr Toug» (o). €YX., O.
44).

Qotooo, aut kabaut) n Wlaitepn mMPoBoAn TNG OUYKEKPLUEVNC dldotaong otnv
TEPIMTWON TWV CUVEPYATWY TOU QUTOKPATOPA, ATIOKAAUTITEL TNV TTAYLA TIPAKTLKA AVEALENG oTa
UTIOTO AELWHLATA ATTOKAELOTIKA TWV YOVWV TNG TOTE ApLOTOKPATIAG.

MPaKTLKA TIoU &V avaTPEMETAL ATtO ANMAEG €QUPETELC TTEPLITTWOLOAOYLKOU XapaKTipa. Ag
unv Eexvou e OTL N apxouoa TAEn napaxwpel eviote to dikaiwpa o peloPndieg atopwy ano ta
KOTWTEPA KOLVWVIKOA OTPWHOTO va avépyovtal o SleUBUVTIKEC BE0ELG, ETULTPEMOVTIAC MLV
€AEYXOUEVN KOL TIEPLOPLOPEVN KOLVWVLKA KLVNTIKOTNTA TTOU AELTOUPYEL, KOTA KAvOva, UTEP TWV
OUUPEPOVTWY TNG.

E€aodaliletal, pe autd tov TPOmo, Ula emidacn ONUOKPATIKAG AslTtoupylag Tou
OUOTNHATOG TIOU CUOKOTIEL TNV UTapEN €VOC AMOAUTOU, KATA Ta AAAQ, KATAUEPLOMOU POAWY -0
omolog amapEyKkALTa avarapAayeTaL LEGA AT TOUG UTIAPXOVTEG LOEOAOYLKOUC LUNXOVLOMOUC TOU
KPATOUG- Kal Sivel xwpo otnv eAnida, e€aocdalilovtag TNV KOWWVLKA cuvaiveosn Twv Adikwv
taéewv otn dlalwvion ¢ eKPETAAAEUONG ou udiotavtal and tnv Ta&n mou KUPLOPXEL EMAVW
TOUG.

EmumpooBeta n tamewvy Kataywyn TwWV OTOUWV TIOU TOUG ETUTPEMETAL N KOWWVLKA
avodog, otnv mAeloPndia Twv MEPUTTWOEWV, SEV TOUG ATMOTPETEL ATIO TO VOL UTINPETOUV LE TTAB0Gg
To oupdépovia TwV KATATILEOTWV TNG TAENG TOUG MEoA amd TI VEEG BECELC TIOU TOUG
napoaxwpndnkav.

E€aAAou, n adiotaktn otdon twv BeAwodplou kat Napon katd tn odayr 30.000
avBpwnwv péoa otov IMMOSpopo, EVICYUEL TO ETUXEPNUA OTL ATTOTEAECUATIKOTEPOG KOLVWVIKOG
€AEYXOC KOl KATAOTOAN TWV EKUETOAAEUOUEVWY TAEEWV ETMITUYXAVETAL UE €EQYOPACUEVOUG
ETUOTATEC UE TATIEWV KoTaywyr2e.

Ynoevotnta 14
JTN OUYKEKPLUEVN UTIOEVOTNTA TIAPOUCLAlETaL, €MIPAVELOKA €VOl LOTOPLKO YEYOVOC Uellovog
onuaociag, TO00 yla TN GUYKEKPLUEVN LOTOPLKN TEPL0S0 G600 Kot yla oAOKAnpn tnv mepiodo tou

26 MpoKeLTaL yLa EKEVO TO GavopeVo Tou ovopdletl o Opélpe (1977:43) «tauTion e To SuvAaoTn», TO TPWTO 0TASLO TNE TAANG, TOU
aywva Tpog Tt XepadEtnon, Onmou o katarmeldpevog Bplokel 0to SUVAOTN TOU TO TPOTUTIO TOU avOpLopoU Kal eEeAlooeTal
TUPAVVLIKOTEPOG OO TOUG TUPAVVOUG TOU OTN GUUMEPLPOPA TOU TIPOG TOUG CUVIPOPOUG Tou, OTav Tou S0Bel pa Béon pe kamola
eCouaia. Etol «(...)Zmavia o aypdtng mou “mpodyetal” o€ EMIOTATN SEV YIVETAL TTLO TUPAVVIKOG OTOUC TTPWNY CUVTPOQOUG TOU Ao
Tov (610 Tov tSLoKTNTN(...)».
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apyaiou kat tou peoudapytkol KOGUOU" TO yeYovdE TNG «Xtdong tou Niko»?’.

ATO ToV TITAO aKOUN, KataBAAAeTaL pooTnabela MPoideacoU TOU avayvwoTn yLa TNV
0pPVNTIKN XPOLA TOU YEYOVOTOC, avadelkvlovTag TouG ARUOUG WG TAPAXOMOoLd OTOLXELQ, TIOU
S10TaPACOOUV TNV KOWVWVLKH ELPRVN TIOU XOPOKTNPLZEL TNV MpwTEVOUOA:

«OL AfuoL avaoTATWVOUV TNV MPWTEVOUOA LUE TN “otaon tou vika”» (o). €yX., 0. 45).

H adwkn otdon twv ANUWV TIOU UTIOVOELTOL ONUELOAOYIKA OTOV TITAO MPE TN A€En
«QVOOTOTWVYOUV», OVASELKVUETOL EVTOVO OTO QUECWG TOPAKATW EVOETO, OTOU OL AVTLOPACELG
TWV ANUWV KOL Ol OUVETIAYOMEVEG TopaxeG amodibovtal amoluta oto yeyovog Ot «Ot
UETAPPUIUIOELC TOU louoTIVIOVOU EVOXYANOQV TOUG TPOVOULOUXOUG Kol TOUG Afjoug(...)» (oX. yX.,
o.45).

EmutAéov, 0TO GUYKEKPLUEVO AUTO €VOETO, ToVIleTal BETIKA N 0TAON TNG AUTOKPATELPAC
Oeodwpag, n omola: «...otrAplée tov louoTviavo kat Tov EMeLOE va unv napattnVei» (ox. €yx., o.
45), yeyovoc Tou KataAnyeL otn Blatn KataoTtoAn TG «ZTAoNG» oo TNV OUTOKPATOPLKH dpoupd:
«H avtokpatopikn ppoupd enviée oto aiua t “otaon tou vika”» (oX. €yX., o. 45).

AvO PNUOTIKEG eKPPAOELS, «OTNPLEE» Kal «ETMVIEE OTO aipa» ¢GOavVEPWVOUV Kal TO
AavOdavov TePLEXOUEVO TOU UNVUMPOTOC, TIOU Eemxelpeital va petadobel. Etol, n Osodwpa
otnpilel tov avdépa NG OTC SUOKOAEC OTLYUEG, amMOSEIKVUOVTOG TO HEYOAElD NG WG
ouvautokpatelpag (Auyovotag) kat tnv agia tng wg oulUyou, EVW TAUTOXPOVA aVASEIKVUETAL O
OAO TOU TO HEYOAE(O O KATAOTAATIKOC UNXOVIOUOG TOU KPATOUCG TOU Spal TLHWPNTLKA Kol
npoPaivel oe pla katadwpn enidelén Loxvog, mviyovtog oto aipa kabe Aaiki avtidbpaon kot
OUMUBAAAOVTOC TAUTOXPOVA OTOV MAPASELYUATIOUO TWV VEWV YEVEWV, OTLG OTIOLEC Kol aroBAETEL
n adnynon.

To 6iklo Tou autokpatopa Sev emibExetal apdlofritnon, n wotopia anopavonke Kat To
mAaiolo oto omoio ektuAicoetatl oAOKANpN n epattépw adnynon, €xeL nén tomobetnO«L.

Etol, avadépetal OtL oL petappuBuioslg tou lovotviavou evoxAnoav cupdEpovta Kot
obnynoav toug emikedaAng Twv ANpwy otn SLatiTwon MmapaAndvwy TPog Tov 6Lo. AuTog, Toug
Aakouoe Ue TIOAAN pooo)r, aAAd Sev evédwaog, e amoteAeopa va Eeomdoouy Blaleg TapaxEg,
TIOU KALLaKwONKav o€ 6An tnv MpwIEVOUCA.

Elvat evblodépovoa n amoddoon autoUOLOU TOU OMOOTIACUOTOC?®, amd to omnoio
amouoldlel kabe otopikn akpifela. Etol, Eeomouv tapaxég petall twv Mpacivwv kal Twv
Bévetwv xwplg, va kapia avadopd ota aitia kat otnv adoppr tng Aaikng avtng avtidbpaong.

Evw, n dpoupd mpoonabeil va toug xwpioel, Eadvikd oL SUo mapatdfelg evwvovtal
EVAVTLA TNG. TO OKNVLKO, OTIWCE TIAPOUCLATETAL, TIAPATIEUTIEL OE KATAOTAOCEL CUYKPOUONG LETAEY
onadwv modoodalplkwv opddwv crnuepa, O6mou to ayeAaio €voTikto, 0 GavATIOUOG Kal N
Aatpeia Tou cwpateiou petatpenovtal o€ LoeoAoyia, mou 0dnyel pe tn oelpad tng o TuPAn Bla.
Adnvetal va evvonBel otL To MANB0o¢ £6paoe ameplokemnta Kal xwpic kapia npodavr attia. Me
TOV TPOMO autov umofaduiletal o Kotd Ta GANA COPEOTOTOC OLKOVOULKOC, TIOALTIKOG KOl
KOWVWVLKOG XOPAKTNPOG Tou OAOU CUMPBAVTOC, amokpumrovtal Kol SlacTtpédovtol onuavTIKA

27 Mnopetl n «2tdon tou Nika» va amotéleoe pla Aaikr e€éyepon mou Eekivnoe we kivnua Aaikng Slapaptupiag Kat, wg TEToLo, va
UV €ixe KapLd avtikelpevikn mpoindBeon va eMmKpATrOeL TEAIKA, WOTOCO, HE AUTAV avaudloBATnTa Sokdotnkay Ta 0pLa g
avtiotaong tou Aaol Kal ekeiva TG dpxouoag TAENG, EVW OL OXETELG HeTatl Toug Ba Slappayouv oploTikd. Timote ma &g Ba eival
onwg mpwta (BA. Aouyyn, 6.m.:117-118).

28 « Ot petappudulioelc tou lovatviavou €Balav Taén otn Altoupyla Twv UNNPECLWVY TOU KPATOUG Kat eméBalav éXeyxo ota éooba
Kat Twv Arfjuwv. AUTO EVOYANTE TOUC 0PYaVWTECG TWV TTITOSPOULWV KA OL pYNYOL TOUC UETEPEPAY TA TTAPATTOVA KOL T SUCOPETKELX
TOUG aToV auTokpdtopa. O louoTIVIAVOC TOUG AKOUTE UE TTPoaoxn, AAAd Sev aAAaée T amopaoelg Tou» (o). yy., 0. 45).
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LOTOPLKA OTOLXELQ, TTOU KpIVETAL avayKaio va TeplypadolVv CUVOTTIKA WG amapaitnta yla tTnv
KPLTIKA ammoSEATIwGoN TNG CUYKEKPLUEVNG LOTOPLKAG ouykuplag?®. Asv e€nyeital emumhéov, yla
TIOLO AOYO TO HOLVOUEVO TIANB0G KaTadEPETAL KAL EVAVTIOV CUVEPYATWVY TOU QUTOKPATOPA KA,
OUYKEKPLUEVQ, evavtiov Tou Karmmaddkn kot tou TpiBwviavouP.

lvetal Wolaitepn avadopd oTNV EMEKTACN TWV TAPAXWV Kal €W Ao TOV MNOSPOouo, O
OAn TNV MPWTEVOUOQ, KAL OTNV EKTPOTIH TOUG 0€ BavSaAlopoUE SNUOCLWV KTNPLwY, AVAPECSO OTA
omola cuykataAéyetal kat n Ayia Zodia, otnv onola yivetal wbiaitepn avadopd, efattiag tng
KATAAUTIKNG EMISPAONG TOU AKOUOUATOC TNG 0TO BUMLKO Twv EAAAVWY Kal tapd To yeyovog OtL
Sev mpoKeLTal yla tn yvwotn Ayla-Zodld, n omoia Sev eixe akoun ktlobei, aAAd yia pia aAAn
ekkAnaoia mou nmpoUnnpée otnv 6t B€on.

AkOuN, N ocUyXUon yLd TOV QVOYVWOTN O€ LOTOPLKO KATASNAWTLKO, aAAA Kol LOEOAOYLKO
nedio emtelvetal pe tnv avadopd OtL ota yeyovota npootibevral «(...)moAAdoi Suocapeotnuévol
katotkol tn¢ MoAng» (oy. yx., 0. 46), xwpic va Eekabapiletal anod T RTav SucapeoTtnuévol autol
Kall, KATw aro mota Aoyikr §gv evtaooovtav e€apxng otoug Afpoug.

H adniynon ouvexilel «aviotoplka»: «uataie o louoTiviavog Kot ol NYETEC TwV ANUwv
nipoorntadnoav va npeurioouv to nARGo¢ kat va teplopicovv tou¢ otaotaotéc(...)»3! (ox. eyx., o.
46).

29 O petappubuioslg Tou louoTviovou ATAV 0TNY 0UGTAL LA TIOALTLKY, TIOU EEUTINPETOVOE TIC TIPOOWTILKEG UTIEPUETPEC PLAOSOELEC
va Kuplapxnoet oe Avatohn kat Avon kat va emavadépel Tn Bulavtvh autokpatopia ota cuvopa tng MaAdg pwpaikng. EToL, n
PeYAAN aywvia ATav va mpooapTtioel Ta e6adn tng Along pe TG euhoyieg Tou Mama kat tng OpBodotiag vs Twv EMapPXLWV TNG
AvatoAng, mou elxav aonacBHel to povoduottiopod. Napadoctakd, o mpoodANg Afpog NTav eKeivog Twv BEVETwy, amo tnv enoxn
mou kuBepvoloe o Belog Tou o louotivog. Qotdoo, ol dphodolieg Tou yla eméktacn otn AUGON, MTOU UETAPPACTNKE O TIOAUETELG
KATAKTNTIKOUC TIOAEUOUC, 08 CUVSUAOUO UE [LA OELPA OUVTIKWY TIOAELWY OTNV AVATOAR, TG avopiBUNTES OMATAAEG SNUOGLOU
XPNUOTOC 0€ ayoAlvwTa YAEVTOKOTLA KOl 0Pyl 0TO TMAAQTL, TN CUVIAPNON UTIEPOYKNG ypadELOKPATIOG Kal Tov €BLOUO TOU OE
OTEAELWTEC KATAOKEVES SNUOCLWY KTLPLWVY KAL OXUPWHATIKWY EPYWV -KaTd Tov Mpokomio, 0nwg avadepetal oto Aouyyn (6.1.:101),
oTn BAoN TOUG OAQ OTPATIWTIKOU Kol EKKANCLACTIKOU Kal KABOAOU apaywyLlkoU XapaKTHpQ, Yo TNV POCWTLKNA TOU TIPOoBOAR Kat
HoOvVov- 06rynoav otnv avaykn emBoAng ayplag dopoloyiag kat epapuoyng evog aveAénTou GoPOELOTIPAKTIKOU UNXAVIOUOU, TTOU
odnynoe potpaia oe €€aoBévion ™G MAATLAG AdKAG LATaG AN KOl TwV HECAIWY CTPWHATWY TIOU KARBNKaV va TANPWooUV TO
Tiunua. H vnawdpoc epriuwaoe, n mapaywyr eAattwinke Spauatika, EEomaoav Taélkol aywvee Kal oTaolaoTikd kviuata. Ot
enapylec tnG AvatoAnc Gewpouvtal akoun o emBapnUEVES, agpou eéavaykaotnkay o€ Baputatn popodoyia, onwe dAAwaote kat
dAot ot untéAourtotl, woTtéoo yia ASyouc rtou SeV TIC apopoUoay, ONTwE N EMEKTAON 0T AUGCN, TTOU AVTUTPOOWITEVE TA CUUPEPOVT
tou MMama kat ¢ Opdodoéiag kat Gyt TOU LUOVOQUOLTIOUOU, ToV omolo eixav aonaotel atnv mAswoyneia toug. O SHUoC Twv
Mpaolvwy EKTTPOCWITOUCE TA CUUPEPOVTA QUTWV TWV EMAPYLWV KAl Epyovtav Ot avrideon UE ekeivov Twv BEvetwv, mou
ouVTAOOOTAY UE TIC PIAOSOEIEC Kal TN YEVIKOTEPN €EWTEPLKN TIOALTIKY TOU QuUTOKpAtopa. Motpala, n KOVIPpA KoL N YEVIKOTEPN
avTumaAdtnTa yapaktriplle TG UETAEU TOUG OXEOELG, OL OTOIEG EKTPATNKAV OE QVOLXTH OUYKPOUON UETA OTtO KALUAKOUUEVEC
QaypLOTNTEC TOU EUVONUEVOU ANou Twv Bévetwv og Bapog Twv Mpaolvwy kat TwV OLKOYEVELWY TouG. H unmépBaaon twv oplwv ard
TOUG MPWTOUG, O OUVSUNOUO LUE TUYKEVTPWAN TPOVOUIWY OTa XEpla Toug, BopUBnoe ToV aUTOKPATOPA KAl TOUG 08ynoeE o€
SUCUEVELQ. TO YEYOVOC QUTO TOUC EEOPYLOE KAl EVWENKAV UE TOUC MAPASOOLakoUC aVTUTAAOUG TOUC, TOUG [Ipdaivoug, EVavTia oTo
Upovo. Etol, éekivnoav ta yeyovota tne otaonc tou Nika. ‘Ooov apopd TNV mpoooxn UE TNV omola dkouoe o louoTiviavoe ta
napdrova Twv Mpaolvwy apxikd kat Twy BEveTwv oe SeUTEPN pAon, apKel va avapeépouue tnv adalovela mou emESELEE LUE TN
oUAMNYN kot Bavdtwon twv mpwtattiwv Tou StaBAUATOC, avAUETH aToUC omolouc fTav ki évag Bévetog. Etat, mupodotninke n
Aaikr e€€yepaon Kol Ta yeyovoTa TnNG «oTacng Tou Nikay» (Yl 0Oha Ta mapamavw, BA. Kopddato, 1974:112-126).

30 TG00 oL SU0 TOUC OO0 KL EVAL AKOWUN TIPOCWTIO, 0 APXNYOC TNG BACAKAC dpoupdc Kalomodiog, ou exBpelovtay Touc BEVETOUG
KaL Toug eixe meploploel oAU, «(...)aokoUoav UEYAAn emppon otov louoTViavo, E(yav Kako GVOUX KAt HTaV ULontol oTi¢ Aaikéc
UALEC, TOOO Yl TIG KAEWIEC KAl TIG KATAXPNOELG TOUG, 000 Kal yla ta avtidaikd touc gpovriuatax» (BA. Kopddato, 6.m.: 125). H
XplotodphomovAou (1996:269) avadépel, avti Tou Kalomddlou, tov Eudaipova mou eloénpate KL QUTOG T KAV Tou MARBoUG.
MBavov va mpodkeLtal yia To (dlo mpdowro.

31 Npokettal, mPodAVWE, VL0 LLOL EK TWV UOTEPWY TPOOTIADELA TOU QLUTOKPATOPA VA KATEUVACEL TA TVEUUATA, LETA Tt T BUEN A
TIOU £E0NKWOE UE TNV AVAAYNTN KOL EEOUCLAOTIKY) OTACN TIOU EMESELEE TIPONYOUUEVWGE, KOLVOTIOLWVTAG OTOV EE0NKWHEVO Aad TNV
amodoxr Tou altApatog va kabatpebouv ot Tptpwviavog kat Kammadokng (Kopddatog, 6.m.: 127), Toug onoloug BERala, HeTd TtV
KATQOTOAN TNG «XTAONCY, emavadloploe (Aouyyng, 0.1.:118).
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AvapwTLETOL KAVELG, AOLTIOV, WG OL AjOL TTIou EVOXANBNKav amo Tig LETapPUBULoELS TOU
QUTOKPATOPA, EE0NKWVOVTOL EVAVTIOV TOU KOl OTN CUVEXELX OL NYETEC TOUG, TWV OMOIWV Ta
ocuudépovta eiyav Blyel akOpn MEPLOCOTEPO, MTPOOTIABOUV VAL EKTOVWOOUV HE TOV AUTOKPATOPA
™V O0An katdotaon. H avakpifela KoL o LoTopLlkog XUAOG o MANRPNn €kdpaocn, efattiag tng
anodpuyng e£LoTOPNONC CNUAVTIKWY YEYOVOTWwV32,

3TN OUVEXELD, OTO OXOALKO eyxelpiblo yivetal avadopd otnv €KAoy Tou YMATIOU WG
QUTOKPATOPA ATIO ToV 1610 To Aao (BA. oXOAL0 oTnV UTtooNK. 33), TNV KALLAKWON TWV YEYOVOTWV
KOLL TOV TTOVLKO TOU KaTEAQBE ToV louoTvLavo Kal To TOAATL YEVIKOTEPQL.

Avadépetal n oBevapry kot KabBoploTiky otdon TG OeodwpPag Vo CUYKPATHOEL TOV
OUTOKPATOPA KOL va Tov emavadEPeL 0To BpOVo TOU, WOTE VA AVILLETWTIIOEL WG TIPAYUATIKOG
autokpdatopag tn SUokoAn katdotacn, Statalovrag Toug oTpatnyolg tou, BeAtodptlo kat Napan,
va katooteilouv tnv e€éyepon33.

Q¢ pEkPBLep Aettoupyouv ol SU0 TOAU HLKPECG Ttapdypadol 0To TEAOC TNG UTIOEVOTNTAG,
OTIG OTtoleg evieAwg emipavelakad avadEpetal n Blaln KataoTtoAn tng €€yepong LECA OTOV
Imtnodpopo anod toug Bedtodplo kat Napor|, To anotéAeopa TnG omoiag xapaktnpilletal ppLkto,
eflowvovtag wotooo, Tn doAodovia 30.000 avBpwnwv amnod To oTPATO TOU AUTOKPATOPO LE TLG
EKTETAUEVEC UAIKEC KATAOTPOEG TTOU TIPOKANBONKav armod tn pavia Tou Aaou, o€ Yo Tpoomnadela,
HaAAov, edpailwong tng menoibnong nmepl Tou avanotpentou ¢ avtidpaong tou Malatiol otn
Blatdtnta Tou GxAou.

Oocov agopad oto péyloto dakuBevpa va dlatnpnBel Tto KUPOC TOU QUTOKPATOPA
oAwpnTo, «ueAayyxoAka» dlatumtwvetal 0Tl autod dev teAeadopnoe. EmutAéov, dnuioupyeitatl
gt alobnon umotipnong tou BaclkoU HNVUHATOG OANG OQUTAC TNG KATOOTOANRG, TOU
OTOLXELOOETE(TAL OTIC APVNTIKEG CUVETELEG TNG Kal o€ eninedo Suvatotntwyv AAikAg ékdpaong
oTo MEANOV, PE TO va adlepwVETAL TOGO oUVIOUNn avadopd oto yeyovos: «OL aywVeG TOU
(trodpopoU  SLKOMNKAV Ylo OPKETA xpovia kat kade @wvn Aaiknic OStauaptupiog
owrnaog(...)»(ox. €yx., 0. 46).

H unmoevotnta KAEIVEL e UL YEVIKOAOYN KOL OTTOEVOXOTIOLNTLKA Yl TOUG KUBEPVWVTEG
ouvOnuatoloyia, Wblaitepa TOVIOUEVN, WOTE va PNV adnvel meplbwpla KPLTIKAG Kal o€ BAaBog
OVAAUONG TWV TEKTOLVOUEVWV.

Me tn dpaon: «Tedwka, kaveic e viknoe otn “otaocn tou vika”» (ox. €yx., o. 46),
Snuoupyeital n aiocBnon otL 0Aa 6ca €ywvav, povov OAeBpo amédepav kol o€ timote Sev
TiPORyayaV Toug UALKOUG Opou¢ UTtapéng Tou Aol Kal TNV EUNUEPLA TNG auToKpatopiag.

Mpodavwg, 0 aoTkog Tpomog avtiAnyng kat StbackaAiag tng lotopiag adatlpel anod tnv
LOTOPLK avaAuon To TIAéOV Opyaviko Tng otolxelo -tn SlaAektikn- umofipalovtag n

32 Avadépetal atnv Lotoptkn BiBAloypadia OTL n dpxouoa TAEn LUETAXELPI(OTNKE GAEC TIC SOALOQYTOPES KAl TIG AVEVTIUEG UEBGS0UC
evavtia ota mAndn, énwg t Sumpoowrtia, v naparAdvnon, to Yeuvdog, ™ dwpodokia, TNV eéanatnan, tnv mpodooia KaL T
oukopavtia, mavovtac to Aad efartivne, ua mou Kwouvtav oto xwpo tne efouciag, yla thv omoia Sev ntav kavorou
TIPOETOUAOUEVOC apoU, avtl va atnpiyOel oTic SIkEC Tou mANBelakec Suvduelc, avalitnoe nyETeC amo TNV apyovoa taén. Etot,
KQTAPEPE VA TIAPEL UE TO UEPOG TOU O AUTOKPATOPAC TOUG APLOTOKPATEG «NYETEGH TOU AatoU, aTnNPL{OUEVOC OTA TTPOTPIAL yLa TV
apyouvoa taén naparndvw UETPA. To kivnua mpodovnke and tn aUykAnTo kat ard tov (5to Tov Yridtio, Tov ortoio o Aadg e€€Aeée yia
QUTOKPATOPX Kail 0 0T0l0¢ 081 YNTE TG AdIKEC UATEC, Uall e TOV adePPS Tou MoUTNLo, aVTi TPOG TO MAAATL, UETA OTOV IMMOSPOLO,
OTAVOVTAC Tou Ula alatnpeotatn nayida (BA. Aouyyn, 0.1.:116-118). Mpodavwg, n clyxuon Tou ETIXELPELTAL, EVIACOETAL GTO
OTAOOTAOLO TNG AOTIKNAG TIPOTIAyAvSag Kat TPOoGBAETEL 0TNV ATOTOALTIKOTIO(NGN TNG LoToplag.

33 0 Aouyyng (0.11.:116), wotooo, Bewpel 6TL, 6o Bappaléa kL av kpivetal n otdon g Oeodwpag, o louoTVIOVOC UIToPEL KAl va
un HeTapelovvtay motE, av dev umnpxe n Bealdotnta TG MOAU CUVIOUNG €AELONG OTNV TIPWTEVOUCA LOXUPWY KAl TIOTWY
OTPATEUUATWY, LKAVWY va TviEoUV TNV EMavVACTACH OTO aipa.
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QMOCLWTWVTAG TANPWE, TO VONUA TWV EVIOVWY TIOATIKWY {UHWOEWV otn Bdaon twv PBlawwv
OUYKPOUCEWV KOL TAELKWY QY WVWV.

M’ auto, BonBa va moupe OtTL KATL AAAaEe Kal Tav pellovog onpaciag. MExpL TOTe, Katd
tov Aouyyn (0.m.:113,118), nrav yevika adiavontn n Oéa uUlag yevikne eé€yepong UE
EMAVAOTATIKO XOPOAKTHPQA, YLATI TO QUTOKPATOPLKO Vewpouvtav w¢ To Movo Suvatd Kot
QVAVTIKOTAOTATO MOAITEUUQ, QLWVIO KOOEOTWC OMwG Kol N autokpatopia, kot n Aaikn
SUCOPETKELA UTOPOUTE Vo EEOTIAOEL ATIOKAELOTIKA OF MEUOVWHEVA TPOCWNA 1 HEBOSOUG
SlakuBEpvnong kat oté otnv idta tnv e€ovoiad?.

Meta tn «Xtdon tou Nika», wotdoo, e5pAlWVETAL Ula avoLXTH aviutapdbeon UeTafy
AaoU Kal KeVIPLKAG g€ouaiag kal n apyxouvoa tafn avtllappavetal otL moAlopkeital anod évav
exOpkd Aad. M’ autd oxupwvetal oto MaAdtt kot epodialetal pe Se€apeVEG Kal OLTATIOOAKEC yLa
oautovopia og vepod kal tpodr, aviiotolya.

En’ autou, n XplwotophomouAou (0.1m.:273-274) avadépel ) OeopoBETnon MPAKTIKWY
eAéyxou tou MANBuopoU TNG Mpwteloucag Kal laitepa tn O€omion Tou «KolalolTwPOoC»
(quaesitor) mou eixe emidpopTioOeL pe TNV MapakoAoUONon GowWV ELCEPXOVTAV OTNV TPWTEVOUCA
oo TNV emopxia yla emayyeARATikoug AOyou g Ko TNV TaXUTEPN EMLOTPOGN TOUC OTLC OLKIEG TOUG,
TIPOKELUEVOU VAL NV OITOTEAECOUV EOTIEC OVTIKOOECTWTLIKWY EVEPYELWVS,

Ao ta mapandavw Aoumov, Aappfdavovtog unmoPn KoL TO YEVIKOTEPO HETEMOVOOTOTLKO
LOTOPLKO TAQiCLO, PalvETAL OTL OL TIPAKTIKEC QUTEC TOPOTEUTOUV O DACLOTIKEG EKPAVOELG
OTOAUTNG KATAOTOANG KAl KPATIKOU €A£YXOU, UE OKOTIO TNV £6paiwon TNG OUTOKPATOPLKAG
efouolag, mapa o pEtpa mou eEARGOnoav yla TNV AVILLETWITLON TG aoTtudAiag, omwc Bewpeitat
OTL oLVEPN amd Kkamotoug Bulavtvoldyoug Lotoptkolc3e,

ISLaitepn evtumwon, TEAOG, TPOKAAEL TO €vOeTO TOU TTANPOGOPEL Yl TN OTACH Kal Ta
Aoyl TnG AuyouoTag, TIPOKELWEVOU VO CUYKPATACEL armd tn ¢uyr tov TavikoBAnuévo
louotwviavo. Elvat evEelkTIKA plag amoAutng Emapong mou xapaktnpilel Slaxpovikd, AAAwOTE,
kaBe avtllaikn efoucia. Asv mailel kav pOAo0 n TPONYOUUEVN «TOMEWVAY» KATAywyn TNG
Auyouotag, ylati o Ogdg tng €dwoe otnv mopeia TG {wNg TN O,TL TNG €ixe OTEPNOEL UE TN
vévvnon tng. Etol Aowtov n, katd moAAoU¢ LoTtoplkolg, yevvaia otdon t¢ Osodwpag adrvel
€vtova tnv aioBnon pLag kakopadnuevng, ahalovikng, uméptatng e€ovaoiag mou dev emBUUEL pe
Tinmote va xdoel 6ca mpovopuLa tng divel o Bpovog kal £xouv adalpebel amod Tov KATATILECUEVO
Aao.

Méyloto StakUBevpa amoteAel n, mdaon Ouoia, mapapovr) otnv efouocia, oe meloua

34 Afloonueiwtn eival n miotn kat n adpociwaon oTov auToKPATOPa TWV eEABALWUEVWY, AAIKWVY LalwV KAl KATA TOUC EMOUEVOUG
OLWVEC, 0 AAAQ XWPOXPOVIKA TAQUOLAL KOl OE TIALPOHOLEG GUVONKEG YEVIKEUUEVNG QKNG EEEYEPONG. AVaPEPOULE, yla TTOPASELY A,
TNV LOTOPLKN EUTELP{Q TOU TIOAELOU TWV XWPLKWY EVAVTLA 0T Souloktntikr deoudapxia, otn MNepuavia tou 1525, katd tn SLdpkela
ToU omolou, oL EEEYEPUEVEC QYPOTIKEC LALEC OE GUVONKEC QTTOAUTNG TAEIKNG CUYKPOUONG UE TNV APLOTOKPATIA, TOUG TPIYKLTEG KAt
Tov kApo, avayvwpllav wg povadikn mnyrn e€ouaiag Tov autokpatopa. Autov povaya dev audlofntoloay Katd Tn cUvIadn Twv
12 apBpwv, oTa OmMoia CUUMUKVWVAY TIC KOTAOTATIKEG APXEG TOU EMOAVOOTATIKOU TOUC aywWva, OMWE AUTOG EVOOPKWVOTAV OTA
mhaiola Tng 6paong Twv SV KEVIPLKWY CUVWHOCLAKWY EVWOEWY TOUG, Tou «Mamoutolou g Evwong» kat Tou «Dtwyol Kovpavt»
(BA.'EvykeAg, 1991).

35 EVTUTIWOLAKA €lval n opoLoTTA TWV LECWVY TIOU METEPXETAL N KUPLAPXN TAEN 0TO GEOUSAPXIKO KOOHO SLAaxPOVIKA Kot o€ OAa Ta
UAKN KoL Ta TTAQTN TNG YNG. H CUYKEKPLUEVN TAKTLKI, TIAPATIEUTIEL OE TIOAD LETAYEVECTEPEC TIPAKTIKES SLAKPLONG, PATOLOTIKNAG UDNG,
Tou ULoBeTABNKaV ard Toug AyyAoug katd to 15° at. og Bapog Twv IpAavdwy urmnkowyv Tou Hvwuévou Baowelou, Toug omoloug
KL amayopeuay va L0EPXOVTAL OTLG AyYAIKEG TIOAELS TNG LPAAVSIKAG EMIKPATELAG, Bewpwvtag Toug Slapkn Ty KwdUvou Kat
anootabeponoinong (Ellis, 2006).

36 BAgrte, yla mapadelypa, Tov KOAL, omwe avadEépetal otn Xplotodpthorovlou (0.1m.:274).
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omolaodnmote avtiBetng Aaikng etupnyopiag. To mapdBepa eival AKPWG OMOKAAUTITIKO:
«Ormotog yevvndnke, avandpevkta Ba nedavel. Sto Baolid duwc eivat adtkatoAdyntn n euyn.
Eyw b€ Ya unopovoa va {w xwpic tnv moppupa, oUTe enduuw va {rnow tv nuEpa mou o€ Vo ue
artokaAovv Baoidtooa. Eav Aoutdv o0, Baollia, OéAelg va owVeic, uropeic: Kot xpriuata moAAd
Exouue, kat Yadaooa kat mAola. ZKEWYOU OUWG UNTIWG, OTO UEAAOV, UETAVIWOELS TTOU CWINKEG
pevyovtag, avti va UeiVeLS e6w Kal va TEJAVELS. ALOTL O€ UEVA APETEL KATTOLOG AOYOC maAaidc,
1ToU A€eL OtL eivat kaAo va neBaivel kaveic BaotAac» (o). €yx., 0. 46).

MapatnPoUE Uila APOKAAUTITN EE0OAOYNCN TNG APXOUOCAC TAENG, SLA TNG EKMIPOCWITOU
™G, mou dev adnvel meplbwpla apdlofriTnong tng umapéng andAuta Talkd TPOodLOPLOUEVWV
Opwv UTtAPENG METAEL TNG MAATLAC AATKAG LATOG KoL TV EEOUCLOOTWY TNG.

Xapaktnplotikd givat ta Adyla tg XplotodplhomovAou (6.1.:256), meplypddoviag tnv
MpoowrkoTNTa TG Auyolotag: «Exyovoa uynAnv tbeav Sta To YpEo¢ KoL TNV AIOCTOANRV TOU
nyeuovoc aAda kot St tnv andotaotv thv ywpifovoav tou¢ SeOOTAC ATl TwV UIMNKOwWV, SeV
elvat evkOAwc mpoottn ayarna tnv eéovoiav, aélol tnv mpookuvnaotv(...)».

EmiBeBalwveTal MW 0 KATATILECTHC TTIOU TIPOEPXETAL ATIO TLG TAEELC TWV KATATILECUEVWV
tafikad, aAAa kol épudula eival oAU okAnpog. Etol kL edw €xoupe tnv €€€ALEN oe amoAuta
autapxkn éyolpa eouciag, HLAg YUVOIKOG TTIOU AMWAECE 1 anwdnos amo tn UvAUn TnG Thv
tafkr Tne kataywyn3’. H mopdlpa ya auvtrv anoteholoe Aéov to KaAUTtepo cdpavo. Ocov
adopd ot KOWWVIKA GUAA Kal TOUG POAOUG TOUG, KATAVOOUUE OTL n Bulavivr) Kowwvio wg
TIATPLAPXLKA KOL CUVINPNTIKY £XEL OECUOOETAOEL CUYKEKPLUEVOUG POAOUG YLOL TOUG AVOPEC, TLC
YUVOLIKEC KL TOUG EUVOUXOUG TO0O OTNV LOLWTLKA 000 Kal otn dnuoaota {wr). O amokKAELGUOG TwV
YUVOLKWV amo T dnuoota {wry UMopoUsE v OKUPWOEL 0g MEPUTTWOELG, OTIOU QUTEC NTav
OVAYKOOMEVEG ATt TA TIPAYHATA VO EVIOXUOOUV OLKOVOULKA TOL OTILTLOL TOUG, E(TE OTIC AYPOTIKEG
KOLVOTNTEG, €(TE OTLG TIOAELG.

Ynoevotnta 15

H ouyKekpLUEVN UTTOEVOTNTA APLEPWVETOL ATTOKAELOTIKA OTO vao tn¢ Ayiag Tou Oeoul Zodliag,
OToU TtEPLYpAdETAL N LOTOPLA TNG KATAOKEUNG TNG. MpokaAel evoladEpov TO yEYOVOGS OTL AUECWG
HETA tn «Xtdon tou Nika» o autokpdtopag embidetal oe avolkodounon OAwv 0owv €Xouv
Kataotpadel, mpoKeWEVOUL va «(...)kavel tnv MOAn akdun kaAutepn» (ox. €yx., . 47).

‘EtoL, anAd, o 6AeBpog mou eixe mpokAnBel, amokabioTatal PECW TWV TTOALWY KAAWV
TIPAKTLKWY aVOLKOSOUNONG SNUOCLWV KTIOUATWY XWPLE VO oImavToUV oTa TIPay LOTLKA KoL SLopkn)
npoPAfpata smBiwong tou Aaol tne auvtokpatopiag,®® aAld otnv npoowrikh kevodofia tou
louotwiavou®s,

37 H AuyouUota Atav TAMEWAC KATAYWYAS, YLATL 0 TATEPAC TNC ATAV «apKTOoTPOdoC», dnAadh, $povTloTrc apkouSwv Tou
XPNOLLOTIOL0UVTAY OTLG TAPACTACELS TOU ITmodpopou Kal n idla HETd To Bavatd Tou, e€AoKNOE TO eMAyYEAUQ TNG nBomoloy Kat
™G Xopeutplag, ekdidovtag ocuxvd TO CwHA TNG TPOKEWWEVOU va emPlwoel. Taglkd avike oto AApo twv MNpaocivwy:
XplotodphomouAou (6.1.:254-257).

38 O MANBUoPOG otV KwvoTtavtvouroAn kupaivetal tny emoyr auth otig 300.000-400.000 avBpwrtoug Tov, VW aVTIHETWITIZEL
YEVIKOTEPQ OLKOVOULKA TIpOPAA AT Kol coBapd PoBArLaTa oTEYaonG, oL TAOUGLOL XTI{OLV aVAKTOPA, OXL artd avaykn, aAAG «£¢
UBpLv kat TpU@RV», OTIWE AVadEPEL XAPAKTNPLOTIKA 0 Mpokomiog (BA. Aouyyn, 6.1.:111).

39 0 Slakang mobog, AAWOTE, TOU AUTOKPATOPA VO OVEYEIPEL va vad, ToU OUOLOG TOU va NV UTIAPXEL TouBevd, og ouvduaouo
UE TN YVWOoTH Tou dpdon: «Veviknkd o€ SoAouwvtal», TIOU AMOTUTIWVETAL e OlalTepn UTOYPAUULON OTN OXETIKA oeAlda Tou
oXOALKoU eyxelptdiou (0. 48), avadelkvUeL Tou AOyou pHog To aAnbEc.
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Ynoevotnta 16

TNV UTIOEVOTNTA aUTA TEpAAUPBAVETAL EKTEVNG avadopd TwV BETIKWY ATOTEAECUATWY TNG
ETIEKTOTLKNG EEWTEPLKAG TIOALTLKNAG TIOU £PAPUOCE O lOUOTIVIAVOC PETA TNV «TAKTOMOINCN TWV
E0WTEPIKWV MPoBAnuatwv». Q¢ emtevypata avadEpovial ol VIKEG Kol Ol KATAKTHOEL TTOU
€dwoav 60&a oTov autokpAatopa Kal yontpo oto PBulavivo KPATOC, EMEKTEWVAV TNV
autokpatopia ota maAld tng ouvopa, HeTatpénoviag tn Meodyelo os «Bulavtiviy Alpvn» Kal
avolyovtag gunmoplkoug Spopoug pe tn AUon, CUVTEAWVTAG EMUTAEOV, OTNV avVOLKOSOUNOoN Kal
otn Avon €pywv Loaglwy e ekeivwy TnG AvatoAng (BA. ox. eyyx., 0. 49).

MNpoBaiAetal, emutAéov, o€ €161KO €vOeto éva Bulavivo Xpuod LETAAALD e ELKOVIIOEVO
TOV QUTOKPATOPQ, £DUTIO KAL LE OTPATIWTLKA OTOAN va akoAouBei tn dadvootedavwpuévn Nikn,
niporayavSilovtog TG OTPATIWTIKEG TOU QPETEG KOL TNV avdpeia Tou, MoOu wotoco, &ev
ETUKUPWVOVTAL aTtd TN OXETLKN LoToptkh BBALoypadia’®.

2tn ouvéxela, edopévou OtL v unmopouoayv va anoolwnnBolv eVIEAWC TO apVNTIKA
OTTOTEAECUOTO TWV ETIAOYWV TOU, avadEpovtal LAAAOV wG avamoPEUKTA TTAPEMOUEVA HLOG,
KOTA Ta AAAQ, ETUTUXNHUEVNG KOL LOTOPLKA ETILREBANUEVNC TIOALTIKAG.

XapaKTnpLoTikn €ival n ¢paon He TNV omoia SNAWvVoVTaL Ol APVNTIKEG OUVETELEG: «H
EMEKTAON QUTH OUWC EIYE KAL TIC XPVNTIKEC TTAEUPEC TNC» (O)X. €YX., 0. 50).

Etol, onUewwveTal OtL, oL pokpoxpoviol (20 mepimou xpovwv) TOAspoL €€AvIAnoav
OLKOVOULKA TO KPATOC Kal To UMEBaAaV O€ VEOUG KLvOUVOUG, KOUPOOOV TIC OTPOTLWTIKEC
duvapelg, amoduvauwooav TG GPOUPEG TWV OUVOPWYV, SUCAPECTNOAV TOUG TIOAITEC TOU
unEdepav tn okAnpn dopoloyia kat otadbnkav attia va anobpacuvBouv napadooiakoi exBpol
NG autokpatopiag, onmwc ot MNéposc.

Ev téAel, kataokevaletal n aiobnon, 0Tl OAEG OL LUTIEPLAALOTIKEG TIOALTIKEC TIPOKTLKEG SEV
anédbwoayv TTOTE OUCLAOTIKO, ylati: «OAa auTta avaykaoav ToV dUTOKPATOPA VA oTpa@el éava
otnv Avatoldn kat V' a@pnoel eKTEDEIUEVEG OE VEOUCG KLVOUVOUG TIC SUTIKEG ETTAPYLIEC, TTOU UE
mtoAAéc Yuoieg eixe avaktrioew» (oX. eyx., 0. 50).

H umoevotnTta oOAoKANpwVETAL e SUO0 EPWTACELS, EK TWV OTIOLWV N Hia avadEPETOL OTOUG
efwteplkolC €xOpolG TG autokpatopiag (xwpl¢ kauia Oldkplon petafl ekelvwv TOU
gvoxAoloav TNV autokpatopia Kol EKElVWV O0ToUG omoioug ekeivn emélefe va emtebel) kal n
AAAN avalnTtd to BETIKA KoL TO 0pVNTIKA ATOTEAECUATO TWV TIOAEUWV. OL OLKOVOULKEG CUVETTELES
TwV MoAEpwy, e€ldavikevovtal kot SlkaloAoyouvtal HE TNV MapdBeon evog EvOeToU 0TO TEAOG
TNG UTIOEVOTNTAG, OToU O (610G 0 autokpdtopag pépetal va aneuBuveTal oto Aad yLa va Tou
eTPBAAEL pEow TG B€omiong eL8IkoL vopou- TV adoaciwaon kat tTnv adlapaptipntn cuvelopopd
otn GLNOS0EN EMEKTATIKI TOU TIOALTIK).

TNV TPEXOUCA cUYKUpPLAa TNG TTAYKOOLOG OLKOVOLKAG KPLoNG Kal Twv Buclwy oTLG omoleg
umoBaAAovtal oL Aaoi Tou KOCUOU KaL TLG OToieg meiBovtal va mpaypaTomoltjoouV 0To OVoua
davtaotikwyv gxBpwv 1 anibavwv oevopiwv MTWYXELVONG, OMOKTA LSLaitepn EmKOLPOTNTA TO
OUVKEKPLUEVO €VOETO, YU QUTO KOl TO TTAPAOETOUPE QUTOUOLO (OL OTIOLEG UTIOYPOUUIOELS Elval
TOU KELUEVOU):

«OL OTPATIWTIKEG SATTAVEC KOl O AYWVAC KATA TwV exIpwV xpetalovtal UEYaAn ppovtida
Kol Ywplic xprpata autd ta mpayuata Sev eivat Suvatov va yivouv. Zavarmnpaue oAn tnv AQpikr,

40 H Xplotodihomovlou (6.11.:252) avadépel XapaktnpLlotika: «(...)EnéBAemnev [0 louoaTiviavig] autompoownwe kat mapnkoAovvet
£K TOU OUVEYYUC Ta UEYAAX Ttpoypdupata tne Baotdelag tou. OUSEV MOAEULKOV LUETWTTOV ETECKEQPVYN OUSE noyoAndn ue tnv
Sle€aywynv oTPATIWTIKWY ETUYEPHOEWV...)».
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unodouvAwoaue toug BavddaAoug kat eArtifouue va Swoel 0 O6¢ va MTETUXOUUE TTOAAD akoun kat
onovdalotepa and autd. ' qUTO MPETEL VA ELOTIPATTOVTAL Ol (POPOL TAKTIKA KAl TpOYduua Kol
OTLG OPLOUEVEC TpoTeauiec» (o). €YX., ©. 50).

Ol aévaol e€omALlopoL yla xapn avtiaikwyv cupdepovIwy, ou napouctalovtal BERata
WG amoAuta Aaikég umoBEaelg, n emBoAin duoPBaotaytng dopoloyiag Kat n enikAnon tou Oeol
yla TNV enippwon tou 0Aou dlakuBelpatog, kablotd aubopuntn onoladAMoTE avaywyr otnv
TPEXOUOA LOTOPLKI KL TIOALTLKI) CUYKUPLO TTOU BPIloKETAL N XWPAS LAG.

H evotnta kAeivel S1BupapPika pe avakepoAaiwon OAWV TWV UTIOEVOTHTWVY TOU
OTTOTEAECQV OVTLKELEVO OXOALOOMOU pag. Eviumwaon mpokaAel n mARpng amoucia £€0Tw KoL TOU
TLAPOLULLKPOU OPVNTLKOU OTOLXELOU TTOU Ba UIMOPOUCE VO OLOUPWOEL TNV ATIOTEAECUOTIKOTOTN KAl
TLETUXNMEVN TTOALTLKN) EVOG QUTOKPATOPQ, O Oomoiog amoteAel cUpBolo otn Bulavtivi Lotopia.

AvopwTlOpaOoTE €V KATAKAELSL, ylati n 66&a mou KEPSLOE 0 AUTOKPATOPOG LETA ATIO TOUG
ETEKTATIKOUC TIOAEUOUG, OTIWCE KAl TO YONTPO €VOG KPATOUG TIOU OEV EKMOPEUOTAV, OUTE KOl
UTINPETOUOE Ta Adikad cupdEpovta, Ba mpémnel va adopoUlv oTo Aao;

Eniong, 6ev katavooupe to Adyo mou Ba Empeme Ta oUvopa TtNG Bulaviwng
QUTOKpATOPLAC VA PTACOUV EKEL OTIOU EMEKTEIVOVTAV LA AAAN, TIPOYEVEDTEPN, LUTTEPLAALOTIKN
ouTtoKkpatoplia, N pwHAikA;

TEAoG, 6ev KOTOVOOUE, YLATL AUTOG va €lval 0 POVOG TPOTIOG yla va avamntuxOel to
EUMOPLO PE TN AUON KOL yla VO UTIAPEEL EVTOTIKA KATAOKEUN SNUOCLWY £PYWV QVTIOTOLXWV UE
ekelva tng AvatoAng.

Ma Toug Adyoug autol¢, uloBetoupe Ttnv anoyn tou Kopddatou (6.1m.:138), cuudwva pe
TNV OMola, N YEVIKOTEPN QUTAPXLKN KAl OOEQECTATA QVTIAdiK TOALTIKN) TOU louoTiviavou nNtav
aTOAUTWC KATAOTPOPLKN, UE TPOYLKEG CUVETELEC 0TO UEAAOV Tou Bulavtiouv ueta to davato tou.
Abela dnuoota taueia, kadoAikn etwyela ki eéadAiwon, oTAOLAOTIKA KLVAUXTO OTO OTPATEVUA,
eaxpeiwon kat aLoxpoKEPSELA TWV LOXUPWYV OTNV UNaLFp0, OTOLYELOTETOUOQV LUE CAPHVEL ULO
Evtovn naAn twv taéewv mou 0dnNyouoe o€ ECWTEPLKN TOALTLKN Kplon.

AkpotelevuTieg NMapatnpnoeLg

Oa unapéouv mnpodavwg, OSladopol «kaloBeAntég», mou He (NAo Ba omevoouv va
SKaLOAOYCOUV TO LOTOPLKO KAl YVWOTIKO EAAELUMA TNG EMiONUNG LOTOPLKNG adrynong ota
mAaiola NG ekmaldeuTiknG Sladikaoiag-omwe 1o Katadeifapue pe TN OXETIKA OvAAUGCn TOU
mpayuatonoibnke otnv moapovoa epyacia- oyupllopevol OtL Ba Atav advvato va
ouuneplAndBolv TO0eC AEMTOUEPELEG OE €val OXOALKO €yXELPidLO LG Ta€ng Tou Anuotikou.
Qotooo, Ba anavtovoape OtL elval AAAO n cuvoTttiki Teplypadr YeyovoTtwv AOyw OLKOVOULAG
XWPOU Kal XpOvou Kal GAAO n €TUAEKTLKA Xpnolpomnoinon kat TpoBoAr OTOLXELWV TETOLWV TIOU
€€UTINPETOUV OKOTIOUC SLadopeTIkoUE amd tn Slatunwon TNG LoToptkAG aAnBsiact. stnv
TEPUMTTWON HOG EXOUME pla Katadpwpn dtaotpéPAwaon Kal apamoinon ¢ pucloyvwuiag tne
OUVKEKPLUEVNC LOTOPLKAG TIEpLOSOU, TOU elval amoOAuTa €VOELKTLKI) TOU TPOTIOU UE TOV OTOILo

41 Oa cupdwvroovpe pe Tov Adlopn (1996:122-123) OXETKA UE THV amOAUTn eUTUVN TTOU (PEPOUV Ol EKTTALOEUTIKOL KOl AKOUN
TIEPLOTOTEPO Ol CUVTAKTEC TWV OYOAKWY EVXEPLSIWV- va EEMEPVOUV TIC, TAONG PUONG, EMIONUA SLATUNTWUEVEC EKAOYIKEUOELG,
OXETIKA UE TNV UMOXPEWON TOUG, W¢ ULtodoboToUuEVOL UTAAANAOL, va UTOKEWTAL OTIG UTTOSEIEELG TWV KPATIKWY AVOAUTIKWV
TIPOYPAUUATWY. OPEIAOUVY UE TNV TPOTEKTLKY, KOLTIKY] TTPOUT(TN TWV OTOPLKWY YEYOVOTWV, VA EEMEPVOUV AKOUN KAL TIC AKOUTLEG
SLaoTPeEBAWUTELC TOUC, EMITPEMOVTAC Vo aVaOELXTEL N KATAPAVNC TAELKOTNTA TNG EMTIONIUNG LOTOPLKAC apriynong, otadepd oto Bwuo
UTIINPETNONG aTtO UEPOUC TOUG TNG LOTOPLKAC aAnPeLac.
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AELTOUPYEL TO OXOAEID WG HNXAVIOUOC avartopaywync ThS Kuplapxng tdeohoyiag?.

To av to oXoAelo amoteAel OVTWE EVAV TETOLO UNXAVIOUO, UImopel va To avtliAndBel kavelg,
napakoAouBwvTtag Tov mapakATw cuANoyLlopd: «OL t6€eg tne kupiapyng taéng eival oe kade
emoxn ot kupiapxeg t6éec. Me dAda Adyia, n taén mou eivat n kupiapyxn VAkn duvaun tnc
kowvwviag, eival tavutoxpova n kupiapxn nvevuatikn tng duvaun. H taén mou €xet otn dtadeon
NG Ta UETA TNG UALKNG apaywyrg, SLHFETEL TAUTOXPOVA T UETH TNC TIVEUUATIKIC TTAPAYWYAG,
ETOL WOTE, UAWVTAC YEVIK, OL LOEEC AUTWV TTOU OEV EYOUV TA UECA TN G TIVEUUATLKNG TTAPAY WY
unotaooovtal o’ autd. Ot kupiapxec Loeec bev eivatl Timote aAdo amod tnv tdeartrn Ekppacn Twv
kuplapywv UAIKWV OxEocwv, gival ol Kupiapxec UALKEG ayEoelg mou ouAdauBavovtatl oav L6EEG,
apa gival n EKEPAON TWV CYECEWV TTOU KAVOUV Ul Taén Kuplopxn, EMOUEVWC Ol LOEEC TNC
kuplapyiac tnc. Ta atoua mou amoteAouv tnv kupiapxn taén(...)avausoa ota aAda kuplapyouv
EMIONC OO OTOYAOTEC, oav napaywyoi tbewv, kot puduilovv v mapaywyn Kot Stavoun twv
tbewv tn¢ emoxn¢ toug» (Map€ & Evykehg, 1997B:94).

Oa Aéyape, EMOUEVWG, OTL N AOTIKA TAEn w¢ Kuplapyxn, dpovtilel va mapaysl Kol va
Slavépel Tig 16€eg ekelveg Tou TNV KaBlotouv adltadhovikntn Kot ecast kupiapyn, ¢povtilovrag
TAUTOXPOVA KOl ETILUEAWG VAL ATTOTPETIEL TO OXNMUATIOMO omolacdhnote TalkA¢ ouveidnong®? os
€KELVOUG O0TOUC omolouc avw amoPBAEnel va kuplapxel. ANWOTE, glval KATavonto To YEYOVOC,
otL: «(...)kade kaiwvoupia taén mou umaivelr otn Jeon ULAG dAANG mou KUpPLAPXOUOE TPV Qo
QUTNYV, Elval UTTOXPEWUEVN, OITAWC YL VO TTPXYUATOTOLOEL TO OKOTIO TNC, Vo TAPOUOLAlEL TO
OUUQEPOV TNGC 0QV KOIVO CUUPEPOV OAwV TwV UEAWV TNG Kowvwviac, 1 (...)mpenet va Swoet otic
LOEEC TNC TN HOP PN THC KATOAIKOTNTAC, KO VX TIC TTAPOUTLAEL OQV TIC UOVEC AOYIKEC Kal kadoAika
Eykupeg(...)» (BA. Map€ & Evykelg, 19973:95).

Ita mAaiola autd, O,tL SLACKETAL 0TO OXOAELO, AMOCKOTEL OTNV gyXapaén Tng Kupilapxng
omtikAG. H lotopia amoteAel TO KOTEEOXNV YVWOTIKO OVTIKEIUEVO, HECW TOU oOTmoiou
npontayavdifovtal 6ca WOewdn cuvnyopolv otnv ebpaiwon, €mPoAn KoL katioxuon tng
Kuplapxng Taénc kat Twv cupdepdviwy tnc.

42 0 Aktouogp (1999:91-95) Bewpel to oxoAeio wg tov kate€oxnv I6eo0hoyikd Mnxaviopo tou Kpdatoug (IMK), mou kuplapxet évavtt
OAWV TWV UTIOAO(MWY OTLG WPLUES, CUYXPOVEG KATUTOALOTIKEG KOWWVIEG KA, ETUWTAEOV, LOXUPIZETAL TIOAU XOPAKTNPLOTIKA OTL O
OXOALKOG Unxaviopdg elval ekeivog mou kpUBetal miow amd tov moALtiko IMK, t Burpiva, pe dAa AdyLla, TNG AoTIKAG TAENG.

43 H gvvola e Taglkng ouveibnong, ouudwva pe tov K. Marx €xel U0 OPEeLG: TN ouveidnon tou Tafikol cUPGEPOVTOC Kat T
ouVvelbnon TG LOTOPLKNG AMOCTOANG. AUTEC 0L SU0 OPELG EVTACGOOVTAL OTO QVTLOETIKO O A TNG TAANG TWV TAEEWY, AELTOUPYWVTAC
oe 6Vo enimeda: tnv Talikn Stekdiknon kat Tnv emavactatikn 6pdcn. QoTO00, N CUYKEKPLUEVN BEWpPNOon yLa TNV TAIKA cUVEISnon
umopel kKdAALoTa va SleupuvBel, ameheuBepwpévn and tn LapELoTIKN LOEOAOYLIKY TIEPLXAPAKWON —av BEAOUUE OMwWaodnToTE va
UNV ULOBETACOUUE amoOAUTA TNV HOPELOTIKA Woeohoyla— Kal va armoTeA€éoeL T BAON yld TO OXNUATIOMO HLAG TEPLOOOTEPO
PEAALOTIKAG €LKOVAG TNG KOWWVIKAC SOUNG Kal Tou poAou pag péoa o€ autnv. H Tafiki cuveidnon umopel va dwbel wg
QVATTOOTIOOTO THAKA TNG EVPUTEPNG KOWWVIKAG CUVEISNONG. MPOKELTAL yLA TOV TPOTIO LE TOV OTto(0 KABE Kowvog avTtihapBavetat
™ 6€0n TOU OTO KOWWVIKO oUOTNHA Kal €8IKOTEPA OTO CUOTNHO TAPaywyns. Kat amd tnv amogn autr anoteAel Baoikn
OUVLOTWOQ TOU TAEYUATOC TWV SOULKWY KL TWV AELTOUPYLIKWY CUVAPEWY TTIOU SLAUOPDWVOULV TNV KOWWVLKT TOU CUUTEPLGOPA WG
CUVLIOTWOO TWV SOULKWV KAL TwV AELTOUPYLIKWY CUCXETICEWY QUTAG KABEAUTAG TNG KOWWVLKAG Tou UTapéng (Kupibng, 2005).

44 EVIOYUTLKQ, TTOpamEUMOUE o€ €peuva Tng Adapou (2002:579-596) oxeTikd pe ta ooAlka eyxelpidla tng lotoplag tng mepltddou
1950-1976. Oa Aéyaype, OTL Ta Baoikd onuela ota onolo KataAnyeL n EpeUVATPLA, SeV adopoUV LOVO 0T CUYKEKPLUEVN Tiepiodo
TIOU PEAETA, MG daiveTal va armoTEAOUV XAPAKTNPLOTIKA 0TOLXEla TTOU SLamvEOUV SLaYPOVIKA, TOOO TO TIEPLEXOEVO TWV OXOALKWY
eyXelpidlwv g lotoplag 600 Kal TO YEVIKOTEPO TVEL A TNG I0TOPLAG WG YVWOTIKOU AVTIKELUEVOU UEXPL OrEPA. BAETOUE, Aoutdy,
va tapouactalovtal, AAOTE TEPLOCOTEPO KAl AANOTE AlyOTEPO, WG LEoa UAOToinong kat Slathpnong tng kuplapxng tdeoloyiag tng
EKAOTOTE ETOXNG, ATOTEAOUV TPWTIOTWE £BVIKO-SlamatdaywynTIKA LECA KOL TIOALTIKA epyaAeia Kat, SEUTEPEUOVTWE, TTALSAY WY LKA
péoa minpodopnong. Alémovtal amno pia, Alyo moAU, eviaia ekmatdeutikr) dpthocodia SLapdpPwong KOAWY MATPLWTWY KAL TIOALTWY,
apOCLWUEVWY OTNV TATPLSA KAl UTIAKOUWYV OTLG ETUTAYEG TNG EKAOTOTE TIOALTIKAG e€ovaiag, avtioTolya. Mevikdtepa, n lotopla wg
KOWWVLKN ETILOTAUN ETLOTPATEVETAL YIo VA €8PALWOEL OTN VEOAQLA TNV EKACTOTE €MOUUNTA KOWWVLIKY CUUTEPLPOPA TIOU
mapanéunel, cuvnbwg, oe melBrvioug, ABouAoug kat akivEUVOUG yLaL TLG CUVTNPNTIKEG TIOALTIKEG SUVAUELS UTINKOOUG. ATtodelyeTal
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OAa ta mopandvw KaBLotouv avaykaio tnv enavadlampayUdteuon Tou CUVOAOU TwV
INTnUATwy Tou adopouv oTNV eKMALSEUTIKN Sladikaoia yevikotepa kat tn StdaokaAia Tng
lotopiag mo e6ika. OL ekmaldevtikol oe kaBe Babuida xpeldletal va avtotabolv otnv
aviotoplkn adaipeon kot va S16AEouv ek VEOU Ta LOTOPLKA PaLVOUEVA UE BACH TLG OLKOVOULKEG
OXEOELG KOL TOUG TAEIKOUG ayWVEG TwV Adwv. H LoTOpLKOTNTA QMOTEAEL EYYEVEG OTOLXELO TWV
OLKOVOULKOKOLVWVLKWVY GOLVOREVWV KAl N eMLOTAKN TNG lotoplag dtatnpel/Slekdikel to poAo Tng
wG €€opOoAOYLOPEVOC UNXAVIOUOG KaTtoxUpwaong Katl dtacdaiiong tTng cUANOYIKAG KvAuNng. Ot
auBaipeteg Slavontikég kataokevég v adopolv otnv lotopia, adol auth, WG AUTOTEAEG
yVwotiko medio, umakoUeL otn Aoylkn TNG SLOOTAUPWHEVNG TEKUMNPLWONG, TNG ATOSELIKTLKAG
ETUXELPNUATOAOYiaC Kal TG opBoAoyIkAG avaipeont. H LOTOPLKN EMLOTHAN AELTOUPYEL WG KPLTLKN
OUVELSNON KoL WG UNXAVIOUOC GUAAOYLKNC XElpadETnong, oto mMAaiolo alwv yla tnv arnodoxn,
™ O&nuokpatia Kal TNV Kowwviky Owkatoouvn. Ol pntoplkég Slaotaocel tng lotoplag
TpoAmAlTOUV Ta EMXElPNUATA Kol TIG amnodeifelg, wote va daodaAilovial ta Kpltipla
EYKUPOTNTOG Kal va amodeVYOVTOL OL TIOIKIAEG AVOYVWOELG ETILUEPOUC LOTOPLKWYV TIEPLOSWV OTO
OVOHA EVOG aTEAECHOPOU ETLOTNUOVIKA KOL ETIKIVOUVOU KOLVWVLIKA TTOALTIKOU OXETIKLOUOU.

Movo, Aowndyv, otn Bdaon pag avaloyng Aoyikng Ba pumopoloe va MPoodoKA KAVELG TO
EemEpaopa TNG SLOXPOVIKNC —TOUAGXLOTOV UEXPL TIPOTLVOG- AARBELAC TTOU EVUTIAPXEL OE TTIOAAEC
amno Ti¢ eudueic otn cUAANY toug datunwoelg Tou Mapé. MNa tv okovopia Tng culitnong,
TAPOOETOUE IO ATIO AUTEC, OTIWCE TN OTAXUOAOYNoE 0 MKpAoL ota TETpAdLa TG PUAAKNG: «Nn
LOTOPLKN OXOA...OLKOLOAOYEL TNV QXPELOTNTA TOU OHUEPA LUE TNV AYPELOTNTA TOU XTEC, TITAOPOPE(
avrapaoia TNV kpauvyrn tou S0UAOTTIAPOLKOU OTO XTUTTHUA TOU KVOUTOU, ULOL KOlL TO KVOUTO gival Eva
TToAUXpoVvo, Eva matporapadoto, Eva LoTopLko kvouto» (Mkpauaot, 2005B:115).

BibAloypadra

Abapou, M. (2002). To eknatdeutiko ocuotnua otnv unnpeoia tou edvikou kpatouc. H eAAnvikn
niepintwon «1950-1976». ABiva: Mamnalnon.

AAtouoép, A. (1999). (T €kb.). Ocoelg (1964-1975). (uetadp.: =. Natayavag). ABAva: OeuéALo.

Avbpéou, M. Avtp. (2008). (emu.). H dtbaktikn tn¢ otopiac otnv EAAada kat n épeuva ota
oxoALka eyxelpidia. ABriva: MetaixpLo.

Andrew E., Sedgwick, P. (2005). Cultural Theory: the key concepts. New York: Routledge.

£T0L, N KOWWVIKA avatouia Tng EMOXNE MoU amoTeAEl eVIOTE QVTIKEIEVO aVAAUONG Kat, WG €K TOUTOU, €V MPOAYETAL LA KPLTLKN
LOTOPLKA adrynaon, tkavn va SLEpeUVCEL AlTLO KL ATTOTEAECUATA, VO CUVOECEL T LOTOPLKA YEYOVOTA OTAL LOTOPLKO-KOWWVLKA TOUG
maiola Kat va UTIoypappioEL, TauTOXpoVa, TNV OALOTIKOTNTA TNG LoToplag Kal TNV aAANAeEAPTNON AQWV KOl TIOALTLOUWY oTn Baon
€VOG LOTOPLKOU CUVEXOUG, €ToL WoTe va avadelyBel wg Baotkd omho katd TN poaAhodogiag katl Tou (ALTApLopoU. AVTIBETWG, O
moAepog Sev avadelkvietal adlampaypaTeuTa WG n Xewpotepn popdn Blag, edocov ota miaiola twv Katd mepLddoug
QVTIPPEOALOTIKWY EBVIKLOTIKWY TIUPAANPNUATWY, eEQ{PETAL TO NPWLIKO KOl TIOAEULKO LOEWOEC KAl MapaTdooovtal obayEg Kat
Sohodovieg mpog enippwaon Tou €BvVIKOU GppovAATOC.

Mapopola, o Mapklavog (1987:96-102) avadépel, OTL N aoTKA TAEN €xeL avabéoel oto pABnua Tng lotopiag to poio va
dpovnuatitel kat va petadidel tnyv kuplapxn Woeohoyia, mMapapopdWVOVTAG ETOL, TNV LOTOPLKN TIPOYUOTIKOTNTA KOL OVTLOTPEDOVTAG
TNV MALSEUTIKY AELTOUpYia TNG LOTOPIKAC yVvWonc. Avti, Aoutdy, va otnpixBel n LOTOPLKY avdAucn oTLG apxeC TG Bewplag Tou
LOTOPLKOU UALOMOU, KAAALEPYWVTAC TNV LOTOPLKA CUVEISNON Kal Kplon Twv Habntwy Kol EpunVeVOVTAG TNV LOTOPLKY dpAacn Tou
avBpwou, CUOKOTIZETAL TO MAPOV Kal kKaAAtepyeital n Peudng cuveidnon kal n LOTOPLKY akpLoia, eMITpEnovTag MopdAANAa otnv
QOTIKA TAEN TN Slatwvion tng kuplapxiag tg. H arm\n mapdBeon aclvvdetwy Kat acadwv mAnpodoplwy, KaBwg Kal n mapeppUnvela
NG LOTOPLKNAG TPAYHUATIKOTNTAG UE TNV UTOTAyn TNG o€ AavBaouévn epunveuTikn Bewpla, mou eumnpetel OLOTEAN TAIKA
oupdEpovta, Kablotolv TPoPANUATIKY Kal emikivbuvn tv omoladnmote mpoondbela KAALIEPYELOG TNG LOTOPLKAG OKEPNC Kal
ouvelbnong ota veapd ATopa oXOALKAG NALKLAG.

106



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 5 No. 1, 2017, E-ISSN: 2308-0876 © 2017 KWP

Anyon, J. (1979). Ideology and United States History Textbooks, Harvard Educational Review, Vol.
49, No. 3, pp. 361-386.

Bappakidou, 1. (2001). lotopia kat KAAALEPYELA TNG LOTOPLKAG OKEPYNG. To padnua tng lotoplag
WG KOWWVLIKNA Lotopia. Makebdvoy, 9, oo. 39-52.

Burke, P. (1991). New perspectives on historical writing. Cambridge: Policy Press.

Fkpapotl, Avt. (x.xp.). Mpauuata ano t euAakn. (Letddp.: A. Pavtomoulog, & @. Xatlndakn).
ABrva: Hpldavoc.

lkpapot, Avt. (2005a). Ot Atavoouuevol. A* Touog. (netadp.: ©. X. ManadonouAog). ABrva:
ZTOXAOTAG-ZUyXpovN ZKEYN.

lkpauot, Avt. (2005B). H opydvwaon tn¢ kouAtoUpac. B’ Touog. (Letddp.: O. X. ManadonouAog).
ABnva: Ztoxaotng-Zuyxpovn IKEYN.

MMevtng, It., Mapaykoudakng, EA., NikoAdmoulog, N., & NikoAomouAou, M. (2011). (ot’ €kdoon).
lotopia E' Anuotikou. Sta Bulavtiva ypovia. ABrva: Opyaviopog EkS0oswg ALSaKTIKWY
BiBALwv.

MMuokatin-ApBelép, EA. (2011). (&' avatumwon). H moAwtikny 1deodoyia tng Bulavtivrg
Autokpatopiag. ABriva: Wuyxoylog.

Derrida, J. (1993). Spectres de Marx. Paris: Galilee.

‘Evykelg, Op. (1991). O moAeuoc twv ywpikwv otn lepuavia. (petadp.: ©. Namapryac). ABrRva:
Zuyxpovn Emoxn.

Evykelg, Op. (2003). O ANouboBiko¢c @oiepumoy Kot TO TEAOG TNC KAQOLKNG YEPUOVIKAG
@ulooopiac. ABriva: Zuyxpovn Emoxn.

Edgar A., Sedgwick P. (2002). Cultural Theory: the key thinkers. London: Routledge.

Ellis, G. St. (2006). QuAeTikég Slakpioelg otnv IpAavdia Twv teAeutaiwyv xpovwy Tou Meoaiwva.
210: G. Halfdanarson (emu.). QuAetikég Stakpioetg otnv Eupwraikn lotopia. @ecoalovikn:
Enikevtpo, oo. 53-76.

Foucault, M. (1969). L’ archéologie du savoir. Paris : Gallimard.

Giroux, H. (2013). A Critical Interview with Henry Giroux, Global Education Magazine, No. 2, pp.
20-23, http://www.globaleducationmagazine.com/critical-interview-henry-giroux.

Hobsbawm, E. (2002). H Ertoxnri twv Akpwv, o cuvtouo¢ 200¢ atwvag 1914-1991. (uetadp.: B.
Kametavyldavvng). ABriva: Ogpéllo.

Husbands, Chr. (2004). Tt onuaivelr Stbaokaldia tn¢ wotopiac: yAwooa, LOEEC Kal vonuaTa.
(ueTtadp.: A. Aukoupyog). ABriva: Metaiyuto.

Kapakatoavn, A. (2001). Awdikaoie¢ mpoocAnPng LOTOPKWY YEYOVOTWV-KAAALEPYELAG
KOLVWVIKO-TIOALTLKWY apXWV OTNV TPOCXOALKN Kal TpwTn oXoAlk nAtkia. Xto: E. Kouptn
(emuy.), H épeuva otnv npooyoAikn ekmtaidevon. ABrRva: TunwbnRtw - . Aapdavog, co. 181-
191.

Kapakatoavn, A. (2012). Exnaibeutikn Oswpia kot Atbaktikn Mpaén. Mia KowvwVvikn otopia Tng
Sitbaokaldioc kot Tou StbaokaAikoU ermayyeAuatoc. Emikevtpo: @scoalovikn.

Kokkiwvog . (1999). Ano tnv totopia otic lotopiec. ABrva.

Kokkwog, . (2003). Emotriun, tbeoAoyia, tautotnta. ABrva: Metaixuto.

Kokkiwvog, . Ayyehdkog, K. (2004). (em.). H StaBeuatikotnta oto oUyxpovo oxoAgio kat n
Sibaokaldia Tne Lotopiag Ue T xpnon nnywv. ABrva: MetaixuLo.

Kokkwvog, ., Nakou, Etp. (2006). (erup.). Mlpooeyyilovrag tnv LOTopLKN EKMaISEUON OTIC APYEC TOU
21°% awwva. ABriva: Metaiyuto.

107



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 5 No. 1, 2017, E-ISSN: 2308-0876 © 2017 KWP

Kokkwog, I'., Maupookoudng, A., fatowtng, M., Aepovidou, EA. (2010). Ta ouykpouotaka Feuata
otn dibaokadia tng lotopiac. ABriva: Nooypappa.

Kopbartog, I'. (1974). (5n £€k8.). Akun kot Mapakun touv Bulavtiou. ABriva:: Mmoukoupavn.

Kupibng, A. (2005). Ot LETAAAAEELG TNG ETEPOTNTOGC, ATIO TNV TAELKI) OTNV TIOALTIOULKA ETEPOTNTAL
oL 8Vo OYPelg Tou WOlou voulopatog. Sto: A. Kupidng, A. Avépéou (emu.), Oyelc tne
etepotnTag. ABnva: Aapdavog-Gutenberg, oo. 103-142.

KwAg€ttag, It. (2008). lovotiviavog. H paotiya tou EAAnviouou. ABriva: EDavépog.

Aalopng, K. B. (1996). H &ibaokalia tng lotopiag ota oxoleia. 2to: To oyoAlko uadnua ektog
gbpac. Kputikn mpoogyyton oxoAikwv padnuatwv tng deutepoBadutac ekmaidevonc.
ABrva: Zuyxpovn Emoxn, oo. 105-123.

Aévwy, |. B. (2007). Kpartog kat Emavaotaon. H Stdaokadio Tou poapélouou yio To KpATog Kol To
kadrikovta Tou mpoAetapiatou otnv enavaotaocn. ABriva: Z0yxpovn Emoxn.

Aévuy, |. B. (2011). Mo to Mapé kat to papétouo. ABriva: 20yxpovn Emoxn.

Nouyyng, K. T. (2011). (3" €k8.). Emtokomnnon Bulavtiviic lotopiag. A’ Touog (324-1204). Meléteg
KME. ABrjva: Zuyxpovn Emoxn.

Mapklavog, 2. 2. (1987). (y' €kd.). O polog Tou padbnpartog tng lotopiag otn Mevikn Eknaideuon.
Ita UALKA Tou Zupmnoaoiou, ou Slopyavwoe to Ask€uPBpn tou ‘85, to TuRua Matdeiag Tng
KE tou KKE kat to KX tng KNE, pe 6épa: ZyoAegio kat I6eoAoyia. ABriva: Z0yxpovn Emoxn, oo.
96-102.

Map¢, K. (1096). H 18n Mmnpuuaip tou NoubdoBikou Bovamaptn (1852). Metadp. @. Owrtiou.
ABrva: Ogpéllo.

Mapg, K., Evykehg, Op. (1997a). Mavi@pEéaTto Tou KOUUOUVIOTIKOU KOUUATOC. ABrva: Epatw.

Map¢, K., Evykedg, Op. (1997B). H yepuavikn deodoyia. Touog mpwtog. (Letddp.- emp.: K.
@W\ivn). ABAva: Gutenberg.

Map¢, K. (2010a). Kpttiky tng [lMoAttikri¢c Owkovouiag. (petadp.: . Mnalwpévog). ABrAva:
Zuyxpovn Emoxn.

Mapg, K. (2010B). To KepaAato. Ztnv nepiAnyin tou MNMwA Aapapyk. ABriva: Kaktog.

Mapg, K. (2011). H epmopikn kpion otn Bpetavia. Zto: K., Map¢, & Op., Evykelg, Keiueva yia tnv
olkovoulkn kpion. ABrva: Zuyxpovn Enoxn, oo. 43-53.

MaupookoUdng, A. (2005). Avalntwvtac ta ixvn tnc¢ lotopiag: totoploypapia, Stdaktikn
uevobdoldoyia kat Lotopikéc nnyec. Oecoalovikn: Adol Kuplakidn.

Mmovibng K. (1998). Zntriuata £€peuvac Tou MAPAKEIUEVOU TwV OXOALKWV EYXEPLOiwY. T
Mpaktikd MaveAAnviou Zuvedpiou EAANVIkAG Mawdaywyikng kat Ekmaitdevtikng Epeuvac.
ABnva: Atparmnog, 239-246.

Mango, C. (2006). (emw.). lotopia tou Bulavtiou. Naverotiuo tg 0EPopdng. ABriva: NedéAn.

Marwick A. (1985). Etcaywyry otnv lotopia. pet. K. Tpiykou. ABriva: The Open University. M.
Koutooupumog.

Mattozzi, I. (2006). Exmaidevovrag avayvwoteg lotopiag. (emu.-mpoAoyog: O. KaBBoupa)
(neTtadp.: N. Zkovdpag). ABriva: Metaiyuto.

Moniot, H. (2002). H Atbaktikn tng lotopiac. (uetadp.: Edn Kavvep). ABrva: Metaiyuto.

Nakou, Ep. (2000). Ta maibia kat n totopia: LOTOPIKN OKEWN, yvwon kal epunveio. ABrnva:
Metaiyuto.

NTW, K. (2003). Moptpaita Bulavtivwy. ABrva: Qkeavida.

Phillips, L., & Jgrgensen, W. M. (2009). AvaAduon Aodyou. Gswpia kot Médobdog. (petadp.: AA.

108



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 5 No. 1, 2017, E-ISSN: 2308-0876 © 2017 KWP

KloumkioAng) (emu.: I Ztaupakakng). ABriva: Namalnon.

Sarup, M. (2006). Mapéilouocg kat Eknaibsvon. @sooalovikn: Emikevtpo.

Singer, P. (2006). Mapé. (uetadp.: M. XapaAaumnn). ABriva: NMoAutporov.

Smith, P. (2006). MoAwtioutkn Oswpla, uta etoaywyn. (Letadp.: A. Katoikepog). ABriva: Kputkr).

Storey, J. (1973). Cultural theory in Popular Culture. New York: Harvester Wheatsheaf.

@®oukd, M. (1975). H taén tou Adyou. (petadp.: X. Xpnotibng & M. Mawddtong). ABrva:
Hpwdavaoc.

Opélpg, N. (1977). H Aywyrn tou Katamielouevou. ABriva: Parna.

XplotodthomouAou, Atk. (1996). (B’ €kd.). Bulavtivn lotopia. A’ touog: 324-610. O@scocalovikn:
Baviag.

Williams, R. (1958). Culture and society. London: Chattoand Windus.

Williams, R. (1994). KouAtoUpa kat lotopia. (Letddp.: B. AmootoAidou). ABrva: N'vwon.

Willis, P. E. (1977). Learning to Labour: how working class kids get working class jobs. Aldershot:
Gowe.

Willis, P. E. (1978). Profane Culture. London: Rutledge & Kegan Paul.

109



== MULTILINGUAL ACADEMIC & j\/

MULTILINGUAL ACADEMIC (
JOURNAL OF EDUCATION
AND SOCIAL SCIENCES

T www.kwpublications.com

2] ISSN: 2308-0876

The Pedagogic and Instructive Use of Art in Primary School:
The Case of Shadow Puppet Theatre

Antonios Vassiliou
To Link this Article: http://dx.doi.org/10.46886/MAJESS/v5-i1/2434 DOI: 10.46886/MAJESS/v5-i1/2434

Received: 02 June 2017, Revised: 06 July 2017, Accepted: 10 September 2017

Published Online: 17 October 2017

In-Text Citation: (Vassiliou, 2017)

To Cite this Article: Vassiliou, A. (2017). The Pedagogic and Instructive Use of Art in Primary School: The Case
of Shadow Puppet Theatre. Multilingual Academic Journal of Education and Social Sciences, 5(1), 110—
136.

Copyright: © The Authors 2017

Published by Knowledge Words Publications (www.kwpublications.com)

This article is published under the Creative Commons Attribution (CC BY 4.0) license. Anyone may reproduce, distribute,
translate and create derivative works of this article (for both commercial and non-commercial purposes), subject to full
attribution to the original publication and authors. The full terms of this license may be seen

at: http://creativecommons.org/licences/by/4.0/legalcode

Vol. 5, No. 1, 2017, Pg. 110 - 136

https://kwpublications.com/journals/journaldetail/MAJESS JOURNAL HOMEPAGE

Full Terms & Conditions of access and use can be found at
https://kwpublications.com/pages/detail/publication-ethics


https://kwpublications.com/pages/detail/publication-ethics
http://creativecommons.org/licences/by/4.0/legalcode

— | MULTILINGUAL ACADEMIC

MULTILINGUAL ACADEMIC J 0 U R NAL 0 F
JOURNAL OF EDUCATION
AND SOCIAL SCIENCES

www.kwpublications.com

ISSN: 2308-0876

The Pedagogic and Instructive Use of Art in Primary
School: The Case of Shadow Puppet Theatre

Antonios Vassiliou
PhD, University of Western Macedonia

H 310akTIKA aglotroinon Tng T€EXvng oto AnMoTIKS
2X0Agio: H mrepitrTwon Tou OedTpou ZKIWV

AvTtwviog BaaoiAgiou
PhD, University of Western Macedonia

Abstract

The present study focuses on the pedagogic and instructive use of art and more specifically of
the Shadow Puppet Theatre in Primary School. Initially, we briefly present the objectives of
education — those who concern the popular tradition, the art and the promotion of culture as
these are formulated in Act 1566 of 1985. Furthermore, we discuss modern methods of teaching
that are included in various institutional texts, which concern the above school level, such as the
Cross Thematic Curriculum Framework (D.E.P.P.S.) and the “Analytic Curricoulae” (A.P.S.).
Several approaches are also presented regarding the particularities of this form of drama and the
advantages and disadvantages in regard to its introduction in the educational process. Then, the
possibility of integration of Shadow Puppet Theatre in the teaching of various instructive subjects
of Primary School is discussed, while presenting evidence for its presence in the textbooks which
are taught today in Primary Education. Finally, instructive proposals are presented on the use of
this form of drama - in the frame of Cross Thematic Approach of Education - for almost all subjects
taught in Primary School. In conclusion, the study of all the above mentioned elements leads to
the ascertainment that the Shadow Puppet Theatre can be instrumental in the enrichment and
modernisation of teaching and general educational process at school.

Key words: Primary/Elementary School, Shadow Puppet Theatre, Audiovisual Literacy, Cross
Thematic Curriculum Framework.

Elcaywyn

OplopévoL amod TOUG YEVIKOTEPOUC OTOXOUG NG ekmaideuong, Omwe autol dlatumwvovtal oTo
apBpo 1, § 1 tou Nopou 1566/85, eivat —petaly AAAWV- n avadelen twv aflwv tng Aaikng Hog
napadoong, n katavonaon Tng cnuaciag tng téxvng kat n dtadpuAafn kabwg Kal n mpoaywyr Tou
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TIOALTIOMOU HaG. 2To (6o mvelupa Kwvouvtal To AwaBepatikd Eviaio MAaiolo Mpoypappdtwy
Inovdwv (A.E.M.M.Z.) kaBw¢ kat ta AvaAutikd Mpoypdappata Zmoudwv (A.M.2.), ta omoia
edapuolovral onuepa otnv eknaibevon. MNa noapadelypa otnv eloaywyr tou Mevikol Mépoug
tou A.E.M.N.Z. daBalovpe ta €€nc: «Oewpeital avaykaio n kKaAAlEpyela tne ouveibnong tou
evpwnaiovu moAitn We TNV TAUTOYpPovn Slatnipnon t¢ EVVIKNAC UAGC TOUTOTNTAC KAl TNG
TTOALTIOULKN G UAG QUTOYVWOLaG». AUTA O€ TIOAU YEVIKEG YPOAUUEG OGOV adOopa TNV ATTOCTOAN TOU
OXOAE(OU OXETIKA E TNV POAY WY TOU TIOALTIOHOU, TN Stdowaon Kal tn §1adoaon tng MOALTLOTIKAG
HOLG KANPOVOLLLAG.

AU tnv AaAAn, avadoplkd pe tn SLOAKTIKA MPAEN KOL CUYKEKPLUEVO LE TA UOVTEAQ
(nopdEc) dibaokaliog Twv Sladopwy SIOOKTIKWY QVTIKELLEVWV O0TO OXOAE(0, oTta U0 MapATAVW
Kelpeva (A.E.N.MN.Z. kat A.M.2.) mpoteivetal n StaBepatikn / SLEMOTNUOVIKY TIPOCEYYLON, N omoia
6lvet ™ Ouvatotnta otov poONTA va OUYKPOTACEL HE OALOTIKO TPOMO (YVWOTIKA,
ouvaloONUOTIKA, aloONTIKA, OTOXAOTIKA K.ATL.) €va eviaio oUVOAO YVWOEWV Kol SELOTATWV KL
€10l va Slapopdwoel TNV TPOCWTILKA Tou amoyn OXeTIKA pe ta Bfpata twv Siadopwv
ETUOTNUWY, TN METAEL TOUC oUVSean KABwWCE Kal tn oUVOEDH Toug HE TNV KaBnueptvr) tou {wn.
Mpoteivovtal emiong OLOAKTIKEG HEBOSOL €VEPYNTIKNG OIMOKINONG TNG yvwong HEoa amod
SloBepaTikéG SpaoTNPLOTNTEC KoL OXESLOL epyaciag ToOu £XOUV WG OTOXO TNV TIOLOTLKA
oavapBaduion tou MPoohePOUEVOU EKTTALOEUTIKOU £pYOU, TTPOAYOUV TN CUAAOYLKA TtpoomaBeLa
TWV HaONTWvV, avamtuooouVv TNV KPLTIK Tou¢ OKEYN Kal mopdAAnAa TapéXouv OTov
ekmaldeuTikO mpwtoPfoulia kat guelifia, wote va elval oe Béon va ekouyxpovilel kal va
ETUKOLPOTIOLEL TO TIEPLEXOUEVO KoL T peBodoloyia tng StbaokaAiag tou (Xatindnuou, 2011: 31-
41).

OAa ta mapanavw (oKoTmotl Kot 0TOXO0L) TO0O O& TOALTLOMLKO Kal adaywyLko eninedo 66o
Kol o€ SLOOKTIKO BewpoUpe OTL e€unnpeToLVTAL PE TOV KOAAUTEPO Suvatd TPOMo HECA Ao TV
aélomoinon tng TEXvNG oTo oXOAELo Kal ELOIKOTEPA TOU OEATPOU ZKLWV YLO TO OTIOL0 YiveTaL AOYyOG
oTo mapov apBpo. H cuykekpLluévn popdn téxvng, omwe Ba davel kal otn CUVEXELA, Ao TN ULa
TIPOAYEL TNV TOALTLOTIKY) HOG KANPOVOULA, KATL Tou amoteAel I{NTOUUEVO OTn ONUEPLVN
TLOAUTIOALTLOULKY TIPAYUATIKOTATA, KL amd tnv GAAn péoa amd mAnbwpa OMTIKOAKOUOTIKWVY
epeblopdtwy cUPBAAAEL, petafl Twv AAAwvY, otnv avaBadulon tng eKMaldeUTIKAG TPAENG, otnv
KAAALEPYELA TNG KPLTIKAG KAl SNUOUPYLKAG OKEYNG TwV pabntwyv Kabwg Kal otnv avamtuén
TIVEUUOTOG OUVEPYOOLOG KoL OUAAOYLKOTNTAG HETAEU TOUG. OeWPOUME, EMOMEVWG, TIOAU
ONUAVTLKA KoL KOOTOpa eKMAldeUTIK Sdpaotnplotnta TNV aflomoinon tng CUYKEKPLUEVNG
pHopdnG Beatplkng TéXvng oto oXoAeio, yla tnv omoia Ba LWAACOUUE AVOAUTIKA OTN CUVEXELA.
Mpwv OpwG amd autd Ba mMapoucLAOTOUV KATIOLEG amOPELS Kal TpoBAnuatiopol mou €xouv
StatunwBel avadopikd pe TNV eloaywyn Tng otnv ekmatdeutikny Sltadikacia.

H bLattepdtnta Tou OEATPOU IKLWV KaL N ELOOLYWYK) TOU 0TV EKTTOLSEVTIKA Stadikacia

AmoteAel mpaypaTkoTNTA N Slammiotwon OtL n ekmadeuTikn Stadkaoia otnpixBnke Katd To
TapeAOOV -aAAG aKOWN Kal orpepa o€ éva peyalo Babuod otnpiletal- otov mpodopko Kal Tov
YPATTO AOYO KOl OTOXEUE KUPLWE OTNV AITOKTNON KOL TN CUCCWPEUCT YVWOEWV aTto MAEUPAC TWV
pnoOntwv. To oxoAeio, SnAadn, eotiooe Kotd To TaPeABOV 0TI KAAGIKEC LopdEC TIPODOPLKOTNTOG
KOl EYYPOUUOTOCUVNG, OTIOU 0 TIPOPOPLKOC KOL O YPATTTOC AOYOG -0mwe Nén avadpEpOnke- elxav
Kuplopxn B€on otnv ekmatdeutikn Stadikaocio. Ol ONUEPLVEG OVAYKEG TWV HoBNTWV OUWC, oL
omoiol kaAouvtal va {)COUV OTNV €MOXI TNG OMTIKOAKOUOTIKAG MAnpodopiag, emiBarlouv oTo
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Néo ZxoAeio va dwoel Baputnta o€ €vav Lo CUVOETO EYYPOUATIONO, OTO TAQLCLO TOU Omoiou
Ba kaAAlepyeital n LKavOTNTA TOUG va avoaAUOUV KOL VO XPNOLULOTIOLOUV OTMTIKOAKOUOTIKA
KELLEVA KOL VO CUVELONTOTOLOUV TO €KGPOOTIKO SUVAULKO QUTWV TWV KEWWEVWY. ETBAAAeTaL
Aountov to oxoAeio va TpowBNoEL Evav OMTIKOAKOUOTIKO eyypappatiopd (audiovisual literacy)
TwV padntwv (Nadaywywko Ivotitouto/Meilov Mpoypappa Empopdwong, 2011, topog A': 72).
‘Evag ONMOVTIKOG TPOTOG ylo TNV €niteuén TOU MOPAMAVW OTOXOU €£lval oL padntég va
aoxolouvtal oTo OXOAElo KUplwG Pe MOAuTporukd €pya, dnAadn pe €pya mou ocuvdualouv
SL0POPETIKA CUCTAHATA ETLKOWVWVIAG KOl 0TOL OTtola SLATTAEKOVTAL N ELKOVA, O NXOG, O YPATITOG
Kall TPOodOpPLKOG AOYOC K.ATL. OEWPOUHE OTL YLO TNV EMITEVEN TOU TTAPATIAVW OTOXOU CNHOVTLKOG
glval o poAo¢ Tou OeATPOU IKLWV LE TNV ELCAYWYI TOU oTNV ekmaldeuTikn dtadikaaoia.

Méoa amo to O£atpo IKlwv, aAAA KAl YEVIKOTEPO HEoa amo TN téxvn (Méya, 2011: 50),
0 HaBNnTAG o€ enimedo otdoewv Kal autoyvwoiag yvwpilel Tov «AANov» (To StadopeTikd) KATL
mou amoteAel avaykaia mpolnobeon yla va tov oeBaotel, pmaivel otn Béon tou «AA\ouY,
amoktd dnAadn evouvaiocbnon, yvwpiletl tv dla tn {wn kot dopel To cvoTnua aflwv Tou péoa
a6 tn {wn tou «AAOU», TPOCAPUOTIETOL EUKOAOTEPA OTNV KOLVWVLKN TIPAYUATIKOTATA KO
KOTAVOEL TNV TTOAUTTAOKOTNTA TWV GOLVOUEVWYV TNG, KATOVOEL TOV EQUTO TOU KOl CUVELSNTOTOLEL
TIC avAyKeG Tou. Emiong o€ yvwoTtiko eninmedo Kal o€ enimedo LKAvoTATWY, 0 LadNTAG KaAALepyel
TN OTOXQAOTIKN LKAvVOTNTA Kal TN SnULoupyLkn tou okéPn (eppnveia cupBolwv, avayvwplon
oxéoswyv, Slatumwon amoyPng Kol MPWTOTUTTWY LOEWV), QVOMTUOOEL €PEUVNTIKN SLabeon,
ovtihapPBavetal Tig ouvbEoelg mou SlEmouv Ta Slddopa YVWOTIKA QVTLKEIPEVA, Ta omola
S16aokovtal oto oxoAeio (§LtaBepatiki MPooEyyLon TNG yvwaonc), EVOUVALWVEL TNV Tapatipnon,
EVIOXVEL TIG YVWOELG TOU Kal e€eAlooeL TNV aloBnTIKr Tou avtiAnyn.

To O£aTPO KWV ETIOUEVWG WG TOLdAYWYLKO HECO TIPoodEpeL ota matdld TMoAAG Kot
xpnotua epebiopata toco o€ Puxoouvalobnuatikd 000 Kal o€ vonTLKO eninedo. H elocaywyr Tou
oTNV eKMALSEUTIKN Stadilkacio eUMAEKEL TO TaLdl/Hadnthn TOC0 VoNTIKA OGO KOl CUYKLVNOLOKA,
OWUOTLKA, YAWOOLKA Kol KoWwVLIKA (Madaywytko lvetitouto/Meilov Npoypappa Empopdwaong,
TOpoG A': 89). Elval yevikd amodektd pdAlota nwe n yvwaon, To cuvaiodnua, n emotun Kot n
Puxkn kaAALEpyela Bplokovtal oe aAANAETULOPAOTIKY), SUVOLLKN KOL CUUMANPWHOTIKA OXEoN. Z€
avtiBeon pe ta mapandvw oto mapadoolakd oXoAelo KaTd kavova KaAAlepyeital n vonon kat
napapeAovvTal n Puxn Kol To CwHa Tou modlol Ye O,TL AUTO CUVETTAYETOL yLa TNV €EEALEN TOU
(Moudaywyko Ivotitovto/Meilov Npoypappa Empdpdwong, topog B': 46-47).

Méoa ano to O£atpo ZKlwv To aldi BLwveL Tov Xwpo Tou GavtaoTikol, ToU GUUBOALKOU
KOLL TOU TIPOYLOTLKOU, QIalpalitnTol oToLXELO yLa TNV OAOKANPWHEVN avamTuérn Tou. Méoa amo v
ELKOVLKA TIPAYHOTIKOTNTA TOU €miong PBuwvel, mapakoAouBwvtoag M Topdotacn Tng
OUYVKEKPLUEVNG Hopdn¢ Beatplkig Téxvng, avamtuooel SLAPopoug AUUVTIKOUG UNXAVIoUoUG,
OMwG n evouvaioBnon —n omoia Nén avadépbnke- n TavTion, N avamAnpwon, n Ketabeson, n
uetadopd K.Am. Eniong péoa amo tn ypriyopn evaiiayn avtibetwy cuvalobnudatwy mou ViwoeL,
onwg GoOBoc-TOAUN, AUTIN-X0pA K.ATL., TOo Tadil au€Avel Tn cuykLvnaolakn Tou évtaon. Méoa amno
™V evallayr Tou TPOYHATIKOU HE TO payilkd/umepduatkd otolxeio to matdi Eedpelyel amod tnv
KaONUEPLVA TIPAYUATIKOTNTA Kol HETABALVEL OE VOV HAYIKO KOOMO, LKOVOTIOLWVTOG £TOL pLa
avBpwrivn avaykn n omoia gival cuvudacpévn He tnv avalntnon tng aAnbelag. Télog, péoa
oo TNV TAUTLON TOU HE TOUC NPWEG TO TtalSl 0lpOUOLWVEL TOUG KOLVWVLKOUG KOVOVEG KOlL TOUG
KWOLKEC, TN vooTporia Kal tnv nBotporia Tou KOoWwVLKOU GUVOAOU, TIG afleg, TIC amayopeVOELC,
TO WBaVIKA KOl YEVIKOTEPA TN Soun Kat tn Asttoupyla Tng Kowwviag (AAknotig, 1999: 111-112).
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O\ ta mopamnmavw CTOLKELD TTOU CUVUTIAPXOUV LE TO @£ATPOo IKLWV ELVaL EMOUEVWE amapaitnTa
Kal dlaitepa xpriowa otn dlanaldaywynon Twy podntwv.

MéxpL orjEPO £XOUV YIVEL QIO TNV TIOALTELQ KATTOLEG TIPOOTIABELEC YL TNV ELOAYWYI] TOU
@edtpou Iklwv otnv eknaibevon péow Sladopwv mpoypappdtwy. Mia anod Tig MPWTEG Kal N
ONUAVTIKOTEPN KATA TN YyVWUNn Hag e€ival auty tou Ymoupyesiou EBvikng MNowdelag Kat
OpNOKeUUATWY, N omola €ylve o cLUTPAEN e To Yroupyeio MoAttiopou. H cuykekpiuévn Spacn
npaypatonoltnke to 1996 amno to Mouoeio EAANVIKAG Aaikng Téxvng (M.E.A.T.) Kat umtayotav
oto Tpoypappa «MeAiva». Ito mMAaiolo autol Tou Mpoypaupatog €ixe SnuioupynBet évag
dakehog pe titho «KaAnomépa oac népa yia népa: H napaotacn apyilet», o onolog mepAappave
EKTTOLOEVUTIKO UALKO OXETIKO HE TOo Ofatpo Ikwwv. O mopamdavw ¢akehog Savelldtav o€
eKTTOLOEVUTIKOUC Kol OXOAELQl UE OKOTO TNV €KMOVNON OXETIKWVY TPOYPOUUATWY. AU OAd Tal
mapanavw ¢Gaivetal, TOTEVOUUE, TTOAU KaBapd n onuacia tTnG CUYKEKPLUEVNC Lopdr AdiKNG
Beatplkng TEXVNG otV ekmadeuTiKn Stadikaoia.

Qotooo Ba mpémnel edw va avapepbel otL £xouv datumtwOel Kal KATOEG avtiBeTeg
anoP el avadoplka PE TNV ELCAYWYI TOU OEATPOU IKLWV OTNV EKMALSEUON. ZUYKEKPLUEVO EXEL
umootnpPLBel mwg auth n pHopdrn BeaTpIKNg TEXVNG LE TOV YyVWOTO TUNMOMOLnpEVO Blaoco Tng,
OTOU UTTAPXOUV Xapaktipec and Siadopetikég eOvotnteg (EBpaiog, ANBavog / BeAnykekag,
‘EAAnveg, Toupkol K.ATt.) oL omoiol cuxvad avtipeTwiovtot HeTafl Toug HE £XOpa KOl pATOLOUO,
bev €xeL B€on otn onUeEPLVH OXOALKH TTOAUTIOALTIOMLKNA TIPAYHOTIKOTNTA. Ytootnpiletal paAlota
OTL TO OXOALKO O€aTpo IKLWV, TO omoio avaudlofitnta £xeL Béon otnv eknaidevon, Oa mpémnet
va Eepuyel ano tov Kapaykloln Kal Tov TUTIOTOLNHEVO Blacd TOU HE Ta XOPAKTNPLOTIKA TTOU
TeplypadnKav mapamavw Ki otL 0a pémnet va e€eAyBel o €éva matdaywylko HEoo Tou Ba eVwVeL
TOUG HaBdnTég kot Ba cupPallel oto KAlLa To omoio eival anapaitnto va SLEMEL To cUYXPOVO
TLOAUTIOALTLOULKO oxoAeio (TaAdvng, 2012: 129-135).

Exel untootnpyBet emiong n amoyn (Aypadlwtng, X.X.: 1-9) mwg to Oatpo IKLwvV Umopel
va TPoodEPEL CNUAVTIKEG UTINPECLEG OTOV XWPO TNG SLAMOALTIOUKAG ekmaibeuong PeE TNV
nmapouciaon €pywv OXETIKWV UE TN METAVACTEUON. YMApPXouv MAAloTa €pya, OmMwg «O
Kapaykiolng oto Kaotiyydpt», ta omoila mpaypatelovial to BEpa ¢ UETAVAOTEUONG TWV
EAAVWY otnv APEPLKR KATA TG apXEG Tou 2000 aLwva Kot T TIPORAROTO TTOU QVTLLETWTILOAV
ekel.! Elval yeyovog mweg TETOl €pya UmopoUlV va BonBrjoouv Tpo¢ upa 1o avepwrtvn
OVTIUETWIILON TWV ONUEPWVWYV HETAVOOTWYV oTov eAAadIkO Ywpo amd Ttoug EAANVeG,
avaAoyl{OpeVOL OL TEAEUTALOL TIG TTOPOLOLEG KATAOTACELG TIOU Blwoav Ol CUMTIATPLWTEC oG TOV
2006 alwva KaTd TNV HETAVACTEUOT TOUG 0TNV APEPLKA OAAG KOl 0TOUG AAAOUG LETAVOOTEUTIKOUG
TPOOPLOMOUG. Mpoteivetal OUwWG N avalAtnon VEWV oeVapLaOKwY LOewV yla TV aflomoinon tg
OUYKEKPLUEVNG HopdNG BeaTpLKnC TEXVNG OTOV XWPO TNG ALATTOALTLOULKAG AYWYNAG, OL oTtoleg Sev
UMopoUV va Tpogpxovtal amod tov mapadoolakd Kapaykioln, omou kuplapxel —omwg nén
avadepOnKe- To €OVIKO OTOLXELO KAl N CUYKPOUOH KATAKTNTWY / KATAKTNUEVWY (EAAAVWY Kal
ToupKwv) KaBwg Kat N avtumtaAotnto HETAEY TwV SLaPopwV EBVOTIKWY OUASWV TNG 0OWUAVLKAG
ouTtokpatoplag.

MPAyUaTL OE APKETEC TTAPOOTACELC TOU EAANVIKOU OEATPOU KWV, TO omolo €xel AaBeL

1 To ¢pyo autd avrikel otov kapaykolomaiytn Ntivo Bodwpdmovio amd tv M&Tpa, nxoypaghenke amd tov TeAevtaio
otn Néa Yopkn to 1927 kal ava@épetal He KWULKO TPOTO 0TLG SUCKOALEG KAL TIG TEPLTETELEG TIOV AVTLUETWTL{AV OL
petavacteg oto vnot Castle Garden (Kaotiyydpt), To omoio amoteAoloe xwpo UTOS0XNG KL EAEYXOU TOUG ATO TLG
QULEPLKOVIKEG OPXES.
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€vav 0laitepo €BVIKO Yapaktipa o€ aviiBeon HE TOV TPOYOVO TOU TO OBWHAVLIKO TOU
X0PaKTNPLZOTAV YL TNV TTOAUTIOALTIOKOTNTA TOU, UTIAPXOUV KATIOLOL NPWEC Ttou TipoBdaAiovtat
he Wlaltepa apvntikd tPoOmo. Auto adopd —onwg ndn avadépbnke- TOOO AUTOUC TOU
nipogpyovral ano Siadopeg eBvotnteg, T.X. EBpaiog, AABavog / BeAnykékag, Toupkog / Naodg
K.ATl., 000 Kal auToUG oL omoiol mapouctalouv kamola Slaltepa XOPOKTNPELOTIKA, TUYX.
vewypadikn mpogleuon (oop Aloviolog), cwHaTKA sAattwpata (Mopdoviog), Kowwvikn
npoglevon (Ztavpakag), YA\woolko Wolwpa (unmapuna-riwpyog) k.Am. OAa ta mapandvw otolxeia
OUWC BewpoU e OTL amoTteAoUV PEPOG TNG OATLPAG KOL TOU 0APKOAOUOU —0 0oToiog TTOAAEG POPEG
dTAVEL OTO Opla TOU AUTOCAPKACUOU 6cov adopd tov i6lo tov Kapaykldln- kal anoteAouv
OVOTIOOTIOOTO OTOLXELD TNG OUYKEKPLUEVNG HopdN ¢ Beatplkig Téxvng. Emopévwe onotadnmote
npoonaBela adaipeong OAWV QUTWV TWV XAPOKTNPLOTIKWY YVWPLOUATWY TIOU OTEKTNOE TO
Oféatpo KWWV KATA TNV LOTOPLK Tou Oladpopny otov Xpovo Ba To WUETETPEMOV Ot Eva
OMOCTEWUEVO BEapa To omoio €xel XAoel TN SUVAULKA TOu Kol Sev €XeL MAEoV va TEL TiMOTE
QMOAUTWC OTOUG BEATEC TOU KL TTOAU TEPLOCOTEPO OTA TtALSLA.

Oocov adopd TNV avimoAotnta (eviote kol Tnv exBpotnta) Tou mapatnpeital
OTEPEOTUTILKA OVALECO OFE KATIOLOUCG XOPOKTHPEG TOU OEATPOU IKLWV, QUTH OVIAVOKAQ ThV
TLOAUTIOALTLO LK 0BWHAVLIKH KOWVwVia oTtnv omola Kuplwg Snuoupynbnke, 0mou urtipxav moAAd
npoPAnuata cuvumapéng kat cuppiwong -petall Twv Stddopwv eBVOTIKWY OpAdwV- aAAd Kal
Katamieons. Ouwe oe KoL mepimtwon Sev MPEMEL VoL KPIVOUHE KAl VA EPUNVEVOUUE —TTOAU
TIEPLOCOTEPO VA AOYOKPIVOU LLE- JLE TA KPLTAPLA TNE TIOAUTIOALTIOMIKOTNTOG KOL TOU 0€BOOUOU TNG
ETEPOTNTOG, TA OTOLA TIPAYHLOTL TIPETIEL C)UEPA VO KUPLAPXOUV OTNV Kolvwvia pog Kot blaitepa
oto oxoAeio, Sadopa yeyovota KABWG KOL KOWWVIKEG KOL LOTOPLKEG KATAOTAOEL TOU
napeABovtog. MoAl meplocotepo &€ TOTEVOUUE OTL O€ KOULA Tepimtwaon 6ev umopel 1 dev
TIPEMEL VA CUUPBAAEL N UTTAPEN TWV TOPATIAVW KATAOTACEWYV 0TV Eevodofia Kal Tov paToLoUO.

OeWPOUUE EMOUEVWE OTL HE TNV KATAAANAN atdaywyLkr), LOTOPLKH KAl KOWVWVLOAOYLKN
TIPOCEYYLON Ol TOPATIAVW KATAOTACEL MIOPOUV va oUpBdaAouv otnv avadelen twv
TLOAUTIOALTLO LKWV KOWVWVLWY, GUCIKA UE Ta TIPOoPANHaTa cuvVUTIaPENG TTOU AUTECG TIOAAEG GOpPEG
OQVTILETWTTI{OUV. Z€ KaULA TtepimTwon Opwe dev mpémnel va e€oBeALoToUV amd To OXOALKO O£aTpo
ZKLwV, ylati Stadopetikd Ba to PeETETPEMAY OE Lo avouola popdn Beatplkng téxvng. To O¢atpo
ZKLWV AOUTOV UmopEel va KPLVEL, va ETILKPLVEL KOlL EVIOTE val KaTaKkpivel Sev €XEL OWG VoL AOYOKpLVEL
A va poPnBei timote. Dpovolpe, TENOG, OTL elval amoAUTWE KATAAANAO Kot TtodaywyLtkd XpA oo
otnv ekmaldevutikni Stadikaoia €ToL Onwe akpLBwWE eivat crpepa, Kvoupevo BEPRala oe Kamola
KOouLa mAaiotla, ta omoia oUTwWE N AAAWC SLaB£TeL To oUYXPOVOo EAANVLKO O£ATPO ZKLWV.

H évtagn tou Oedtpou IKLWV ot dLdaokalia

Onwg dpavnke and 6oa mpoavadépbnkav —kat onwe Ba davel otn ouvéxela- n €vrtaén tou
OeATPOU IKLWV OTNV ekmaideuaon €xeL TOAA v TIPOOPEPEL OTOUG LAONTEC TOOO O AL AYWYLKO,
JuxoouvaloOnuatikd Kol vonTiko eminedo 600 Kot o Puyxaywywko. Ocov adopd OpWG TN
S16aokaAia Twv SLAPOPWY YWWOTIKWY QVTIKEMEVWY (HaBnuatwyv) twv A.MN.Z. Ba mpenel va
avadepbel OTL elval autovonto mwe autr n popdr BeaTpikng TEXVNG O KAULA TiepimTwon Sev
€xel dnuoupynBel yla va umnpetnoel SI60KTIKOUC OKOTIOUG CUYKEKPLUEVWY HABNUATWV N
€VOTNTWV SL8OKTIKAG UANG Tou oXoAelou. EEAAAOU oL Téxveg, Omwc kal ot Emiotrueg, Sev
SLaBETOUV MO HOVEC TOUG AL aywWYLIKO XopaKTApa. ATTOKTOUV TETola SLaoTacn amod T OTyUn
mou ot matdaywyol SnuloupyolV OXECELG KoL eKPPAOCTIKA Slakeva PETAED QUTWV Kol TwWV
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HOBONTWV TOUG HE OKOTO TNV €VEPYO Kal PBlwpatiky HEBeEn twv teAeutaiwv (Matdaywylko
Ivotitouto/Meilov Mpoypappa Empopdwong, topog B': 46). H évtafn emopévwg Kal n
aglomoinon tou OeATPoU IKLWV CE QUTOV TOV TOMEN TNG KMALSEVUTIKNG Stadikaciag elval éva
{NTOUUEVO OTO OTIOLO TIPWTAPXLIKO POAO €XEL 0/n EKMALSEVUTIKOG KOL N LKAVOTNTA Tou/Tng va
petaoxnuatilel tn StbaokaAlia and pla tumikn Sladkaoia LETAS00NE YVWOEWV OTOUG LaBNTEC
oe Mo Sladikaoia dnuloupylkr,, OmMou oL TeAeutaiol amod amlol mapatnENTEG yivovtat
OUMUETOXOL KaL cuvdnpLoupyol Tng.

Eidape mapanavw otL n moAtteia péow Stadopwv vopwy (m.x. 1566/85), mpoypapdtwy
(rx. A.E.N.N.Z., AN.Z) KA. TTPOBAETEL TRV KOTAVONON AMO TOUG HABNTEG TG onuaciog Tng
TEXVNG UE TNV €vtaén TnG oto oxoAeio kabwg kat tn dtadUAan Kal Tnv mpoaywyr) Tou TIOALTIOUOU
poG. Mpv OPWC UANCOUHE yla TNV Evtaén Tou Oedtpou ZKlwv otn didaokalia, ag Soluue péoa
a6 ta SLOAKTIKA eyXELpiOLa —Ta omola amoTeEAOUV £dOpUOoyr TWV TTAPATIAVW TIPOBETEWV TNG
TIOALTELOG- KATA OO0 £pXETOL O €Madr 0 LaBNTAG 0To OXOAEl0 e TO OLATPO IKLWV, TO OTOLO
avapdlofitnta anoteAel pia avbevtikn popdn Aaikng TEXvNG Kal Ko onpavtiky ékdpavon Tou
TIOALTLOMOU HaC.

Ek twv mpotépwv Ba mpemel va mapadextoUUe OTL ol avadope TwV SLOAKTIKWV
EYXELPLOLWV TOU AnUOTIKOU ZXOAElOU OTO OLATPO IKLWV E(VAL TTIOCOTIKA OXETLKA AlyeC, oAAG o€
KAToLa. amd auTA €lval TTOLOTIKA O OPKETA LKOVOTIOLNTIKO TMESO. JUYKEKPLUEVA OTNV TPiTN
evotnta (oeAideg 45-55) Tou mpwtou teU)oug Tou BLBAiou yia TNV eAAnVIKA YAwooa Tn¢ Mpwtng
taéng (BiBAlo Mabntn), n omola £xel Tov TiTAO «Mia mapaotaon otnv mAATEin», UTIAPXOUV
Téooepa Kelpeva mou avadépovtal oto O£atpo IKWWwV. Ta Kelpeva autd €Xouv Toug TiTAoug
«B@eatpo Zkiwvy, «Mutn ocav cadaut», «MnAa kot kounAa» kol «Eva Aeuove e @tepa». ITIg
odnyleg/mpotacelg yia Tn SL6aoKAALA TNG CUYKEKPLUEVNG EVOTNTAG, TTIOU £XOUV TIEPIAAPBEL OTO
BiBAio Tou Aackdlou (2006: 43-44) oL cuyypadeig, peTall AAAWVY MpOoTELVETAL VO 0pyaVWOEL pLa
SlaBepatikn Spaotnplotnta pe BEpa tov Kapaykidln, va SltaBactolv amno tov/tnv eKmadeuTiko
oTNV TAN ATIOOTIACHOTA Ao £pya TOU EAANVLKOU OeATPOU ZKLWV, va yivel culATtnon yla Toug
APWEC, TOUG XOPAKTHPEC TOUG, TA XOPAKTNPLOTIKA TOUG KOL TOV TPOTIO TNG OMIALaG ToU KaBevag,
va 60000V oToUG HABNTEG ELKOVEG Kal PpLYyOUPES TWV NPWwV, Vo opyavwOel amnd tnv taén —eav
elval edikto- emiokePn o€ éva pouoeio, 6mou Bpilokovral eKBEUATA OXETIKA LE TO OEATPO ZKLWV,
va kKAnBel évag kapayklolomaiyxtng va dwoel mapdotacn oTo oXOAElo Kal va UAACEL yla TN
O0UAELA TOU, VO TIELPAUATLOTOUV OL HABNTEG XPNOLLOTIOLWVTAC Evav KO KL EVOL GEVTOVL HE TO
dwg KaL TN oKLA, va dnpoupynoouVv €va §1KO Toug €pYo OToU o/n EKMALSEVUTIKOG Ba kaTaypd et
Toug Sladdyoug, va Pptidéouv ol pabntég dyolpeg Kal OKNVIKA, va ETOLUACOUV adioa yla tv
napaoctaocn, va ypadouv mpookANoEeLG K.ATL. AKOUN TIPOTEIVETAL va EMEEEPYAOTOUV ELCAYWYLKA
oL paBntég To Keipevo «O Méyag AAé€avdpoc kat to katapauévo @idt», To omolo amoteAel
amopayvntodwvnUEVO amOoTIOCUO and OPMWVULO €pyo Tou Euyéviou Imabdpn, mou umapyel
oto AvBoAdylo mou SL6ACKETAL 0T CUYKEKPLUEVN TAEN. TéNog, os omtikd Sioko (cd) pe titho
«Adyava Kot yaxava», o onolog mepLéxel 24 tpayolSla anod aviiotolya Keipeva tou S16aKTKoU
gyxelpLdiou tnc NMwooag, mepA\apPAveTaL pia Kpr mapaotacn anod tov Euyévio Inabapn, mou
OTNPLETAL OE KELUEVO TOU EYXELPLSIOU Kol oTnV omola amayyEAEL Kal Tpayoudd o agipvnoTog
KapayKloZomaiytng Ke tn cuvodeio maudikic xopwdiag.?

2 AE{ZeL va ompelBel 6L, Tt TANpo@opnONKapE artd i ek TV GLYYPaEMY TOL TIapaTvm eyxelpdiov, o ETaddpng
OUULUETEIYE APLAOKEPS MG GTN GUYKEKPLUEVT] TIXOYPAPNOT).
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Itnv MNpwtn tafn, emniong, oto PBBAlo «MeAétn Meplparloviog A° AnuoTikoU» Kal
OUYKeEKPLUEVA 0T oeAida 117 umdapyel (la €lKaOTK ouvBeon (adica) otnv omola, UETALL
AAA\WV €LKOVWV TIou apopouV SLAPOoPEG TTOALTLOTIKEG SpACTNPLOTNTEC, UTTAPXEL LA ELKOVA TOU
Kapaykidln, n onola puolkd mapanéunel oto O£atpo Iklwv. MAAota KAtw and tnv adioa
UTIAPXEL LA EpyOLaia 0TNV OToila oL LaBNTEG KAAOUVTOL VAL TTOUV TIOLAL TIOALTLOTLKY) SpaotnpLotnta
TPOTLOUV Ao O0eG elkovilovtal. Eival oadEg OTL Kal Pe auth TV eukatpia 0/n EKMALOEUTIKOG
€XELTN SuvaTOTNTA VA UANOEL YLOL TN CUYKEKPLUEVN Lopdr) BeaTpLKAg TEXVNG OTOUG LOONTEC TOU.

Enopevn avadopd oto O£atpo KWV o SIOAKTIKO EYXELPLOLO TOU ANUOTIKOU XxoAgiou
€Xoupe oto Tpito Tev)og tou BiBAlou tng Nwooag tn¢ Tpitng ta&ng (BLBAlo Mabntn), To omoio
€XeL Tov TiTAo «Ta amiGava poAvBia». Tuykekpluéva otlg oeAideg 44-45 tou BBAiou autou
UTTAPXEL €VA ATIOLOYVNTOPWVNUEVO ATIOCTIOCUA ATTO TNV tapaotacn tou Euyéviou Znabdpn «O
Kapaykiolng @oupvapnc». To €pyo OUTO EVIAOOETAL OTN YEVLKOTEPN €VOTNTA ME TitAo «Tou
kOouou to Ywui». Emiong oe oxéon Ue TNV mapanavw avadopd UTIAPXOUV 0TO SEUTEPO TEUXOC
tou BiBAiou tn¢ NMwoaooag ¢ dlag taéng (BiBAio Epyaciwyv) Kot CUYKEKPLUEVA OTLG OEALOEC 56
Kol 58 KATOLEG SPAOTNPLOTNTEG OXETIKEG UE TO OEATPO IKLWV OL TIEPLOCOTEPEC EK TWV OTOLWV
adopouv Sladopa YpapHaATIKA pavopeva. Mia Opwc and auteg otn oeAida 58 INTAEL oo Toug
pHobntég va ypaldouv To TEAOG TNG Lotopiag Tou €pyou «O Kapaykiolng goupvapnc», n omola
onwg avadépdnke umtapxel oto BiBAlo Tou Mabntr, Kal va TV TapPoUCLACOUV O€ TTAPAOoTOoN
OTOUC CUMMAONTEC TOoug HE dlyolpeg mou Ba Kataokeudoouv ol (Slol pe matpdv to omoio
UTIAPXEL O0TO TEAOG Tou Tetpadiovu Epyaciwv. Auti n §pactnploTnTa EVTIAOOETAL TIPAYHOTL OTO
mAaioLo TN SLABEUATIKNC TTPOCEYYLONG TNG YVWONG, KLAC KOl EKTOC amd TNV armAn mopoucioon
€VOG KELUEVOU TOU OedTpoU IKWWV TO OUVOEEL HE TeEXVIKA Bpata (kataokeun ¢lyoupag,
apAoTacn, EMAOYH HOUGCLKNG EMEVEUONG K.ATL.) KABwWG Kal Le TNV avamntuén tTng SNULOUPYLKAG
okeéPng kat tng davraoiag Twv pabntwy (cuvéxion Tng Lotopiag anod toug idloug). MaAlota wg
OTOXOL TWV §pacTNPLOTATWY autwv mpoBdAlovtat amod to BiBAiou tou AackdAou (2006: 48) n
efokelwon twv podnTwv pe Ta eKPPaOTIKA HEoa Tou Oedtpou ZKwwv, n aflomoinon Twv
mAnpodoplwv €vog SLaAoyLKOU KeELWWEVOU, N Kataokeun Beatplkwv SlaAOywv kol osvapiou
6paong K.Am.

210 BBAio tng NMwooag tng E' tdéng, mou €xeL tov titho: «Tn¢ yAwooag podt kat podavi»,
UTTAPXEL KL EKEL Lo afloonueiwtn avadopd oto OEatpo IKLWV. ZUYKEKPLUEVA oTo BiAlo tou
MaBntn (tevxog y'/oeAiba 17) umapxeL £val KEWEVO TNG CUVTAKTIKNAG OUASAC 0TO Omolo yivetatl
Hlot TTOAU ouvtopun avadopd otn CUYKEKPLUEVN Hopdr Beatplkig Téxvng (Lotopla, TpoOMOg
nagiparog, Baolkdg npwag, dtadoon K.Am.). Eniong oto Tetpadio Epyaciwy (tevxog B’ /oehideg
32-34) umdpyouv KATOLEG SpAOTNPLOTNTEC, OL TIEPLOOOTEPEG €K TWV omoiwv adopouv dtadopa
YPOUUATIKA patvopeva. 2 pia Opwe amd auteg divovtat odnyieg yia Tnv Kataokeun pyoupwy,
OKNVLIKWV Kol GAAWV cUVEPYWV TOU OEATPOU ZKLWV KABWGE yLa TOV TPOTIO TaLEiaTOC.

Avadopd otn cuyKeKPLUEVN popdn Beatpiknc Téxvng yivetat kat oto BLBAlo «DQuaika E'
AnuotikoU-Epeuvw kot AvakaAuntw». ITiG oeAibeg 78 katl 79, pe adopun t SidaokaAio tou
kedpaAaiouv « Dwc» KAl CUYKEKPLUEVA TNG EVOTNTAG « DWE KoL UALKA OWUATH», UTIAPXOUV KATIOLEG
dLyolpecg Kal €va PLKPO KELUEVO ylal TNV LoTopiat autng tng popdng Beatplkng TEXvng otnv
EAAGSQ.

Tehevtaia avadopd yla To O£aTpo IKLWV O SLOOKTIKO EYXELPLOLO KOl OUCLOOTLKA
tedevtala emadn Twv HadnTtwy pe auth T popdr Beatplkng TEXVNG KATA T $oitnaor Toug oto
Anpotikd Xxoleio €xoupe oto BBAio «Oeatpiky Aywyn E' kat 3T° AnuotikoU» TO omoio
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S16doketal 0To Hadnua Oeatpikn) Aywyn Twv U0 TeEAsUTAlWY TALEWY TNG MOPATIAVW OXOALKAG
Babuidag (mwg GAwote Ba pmopoloe va amouclalel To O£atpo IKLWV Mo €va SLEAKTIKO
EYXEPiOL0 MoU adopd to BEaTPo;). TuykekpLluéva otn {wvn 16 tou mpoavadepBEvtog BLBAlou
(BiBAlo Mabntr kat BiBAio Aaokdalou), n omoia dépel Tov TitAo «BAnmw uta Jeatpikn
napaoctacn», UTapxeL kepalato mou emypadetal «O poAo¢ pov w¢ Jeatn o€ Ula mapPAcTAoN
Oeatpou Zkiwv». To Kepalalo autd anevBUVeTAL 0 HABNTEG TNG 2T TAENG KAl TtepAapBavel
KATIOLEG SPACTNPLOTNTEG OXETIKEG E TO OEATPO IKLWV. ZUYKEKPLUEVA {NTA A6 TOUG HaBNnTES,
adol napakolouBricouv pla mapdotacn Kapaykioln, va ypdPouv TG EVIUTIWOELG TOUG KAl TLG
Sladopéc Tou Oedtpou KWV oo To Béatpo mou €xouv RGN yvwpilosl kabBwg Kal va
aflohoynoouv TNV TOPACTOCN ME EVO EPWINUATOAOYLO TIOU ETLOUVANTETOL AKOLN
napouaotalovtol KATOLEG YEVIKEC MAnpodopieg (Alyeg) OXeTIKA He TO OEatpo IKLwV (tpoéAeuon,
lotopla, Poowol npweg, opydvwon Tmapactaong K.AT.). TEAOG, UMAPXEL Ml OKOWPN
SpaotnploTnNTa n omoila EVTACOEL TOUG HABONTEC oTnV €peuva OXETIKA HE outh TN popdn
Beatplkng TExVNG, adou {NTA amod TouC TEAEUTAIOUC VA TIPAYLLATOTIOL|COUV LA OUVEVTEUEN UE
€vav Kapaykiolomnaixtn (6idetat kat umodelypa epwtnuatoloyiou), o onmoiog Oa kKAnBei va Swoel
TIAPAOTACN OTO OXOAE(O KOl OTN GUVEXELX val TN dNUOCLeVOOUV 0Tn OXOALKN epnuepida pall pe
dwtoypadieg ano tnv napaoctoon.

Me tnv teAeutaia autr avadopd tou BLBAlou yia To padnua tng Osatpikig Aywyng otnv
E’ kot tnv IT° ta€n oto O£atpo IKLWV KAEIVEL OUCLAOTIKA N €madr Twv HobNTwv Tou ANUOTIKOU
IxoAeiov pe auth ™ popdn Beatpikng tEXVNG, 600V adopd puaotkd Ta SL8aKTIKA eyxelpidla. Oa
TPETEL OUWCE VA CNUELWOEL OTL KOl 0 PEPLKA OKOUN oXOoAKA BLBAla umtdpyouv Kamola eAAxLOTA
onueia omou yivetal avadopd oto O£aTpo IKLWV, OMwE T.X. oTo BLBALo «MeAEtn MepiBaAiovtog
" AnuotikoU» (BLBAlo MaBntn) kot cuykekpluéva otnv evotnta 7 (oeAida 116) tou €xeL tov TitAo
«O TMoALTIOUOC UaG», OTIOU UTIAPXEL Lo TIOAU Uikpr dwToypadia piag yuvailkeiag ¢pyovpag tou
Oedtpou ZKlwV Xwpic kavéva oxoAto. OL avadopEG QUTEG OUWE O KAULA TiepimTwon &gv unopet
va BewpnBel 6TL mpoBAANOUV EMOPKWE TN CUYKEKPLUEVN Hopdr BeaTpLKAG TEXVNG.

Onwg ddavnke and OAa ta mapandvw ol emadEG TIG omoleg €xouv oL HabnTéG PeE To
Ofatpo IKIWV MECW TwWV SLOAKTIKWVY eyXelpldiwv Tou AnpotikoU XxoAsiou eival -omw¢ Aén
avadEpOnke- Alyeg Kal AmOOTOCUATIKEG. To Yeyovog auTto paAlota kabiotatal o €viovo, av
AdBoupe untoyn ta xpovia mMopaAovAS TwV Hadntwv otn oxoAwkn Badbuida avti kabwg Kal tTnv
NAkkia toug, adol w¢ yvwotov ta madla evBouotdlovtal OAU UE TN CUYKEKPLUEVN HopdN
Beatplkng téXVNG. E€aipeon ota mapandvw iowg amotelel n Mpwtn td€n Kupiwg Adyw Tou
S1baktikoL gyxelpldiou tng Nwooag oto omoio Nén avadepBKaE.

A¢ €pBouE OUWE TWPA OTOUG TPOTOUG Evtaéng Tou Oedtpou ZKlwv otn SidackaAia. Qg
YVWOTOV N CUYKEKPLUEVN Hopdn Beatplkng TEXVNE SnuoupynOnke amo eVAALKES yLa EVAALKEG LE
QTOKAELOTIKO OKOTIO TNV Puxaywyia. H Bepatikr kal n popdn tov Osdtpou IKlwv —Ldlaitepa tou
00wHavIKOU 0ANG OE YEVIKEC YPOUUEG KOL TOU EAANVLIKOU UEXPLTO HEoa Tiepimou Tou 200U atwva-
gixe évtova aploTodavikO XOPAKTNPO HE TIOAMEG akpoieg ekppaoell Kuplwg oe€ouaAikol
TIEPLEXOUEVOU TTOU eviote €dtavav ta opla TN atoxpoloyiag kat tThe xudawotntac.® Eniong n
OUVKEKPLUEVN Hopdr) OeaTpikrC TEXVNC —DUOLKA KOL QUTOL TTOU TNV UTINPETOUOCAV- ELXE OVATTTUEEL
otevl oxéon Me TOV UMOKoopo (Metpomoudog, 1980: 65-101), amd 6w Kol ol

3 0 «Tobpkog» Kapaykidlng pdAiota Taplotavétay pe évav Tep&oTio @aAld, Tov oTo eAMVIKG O4aTpo Tk
KULETAOYMUATIOTNKE» O0TO LaKpD TOV XEPL, Kol BwoAoX0VOE CUVEXWG.
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naykeg/koutoafakndeg xapaktnpeg/npweg Itavpakag, Nwvtag, KwotapéAAog K.A., Kal TIOAU
KQLKr) oX€on e tnv ekaotote e¢ovaia (FTaAdavng, 2012: 130). I KapLA epIMTWON EMOUEVWE SEV
UTTOPOULE VAL LOXUPLOTOUE OTL TO @£ATPO ZKLWV —TOUAAXLOTOV OTNV apXLKA Tou popdn- Ba ntav
Suvatov va aneuBuvBel o maldLad, oAU MepLocOTEPO pAaALoTa SV UMOPOULE Va UTIOOTNPLEOU LE
OTL SnuLoupynBnke yla va UTNPeTroel SIOAKTIKEG AVAYKECG TNG EKTIALOELVONG KaL ELIKOTEPQ TN
S16a0KaAio EVOG CUYKEKPLUEVOU YVWOTIKOU QVTIKELWEVOU (Mabnpatog).

ZUEPA WOTOCO TIOU Elval EUPEWG AMOSEKTO OTL N KABOE popdr) TEXVNG KATEXEL N TIPETIEL
va KATEXeL TN 8K NG avaudlopntntn 6€on otnv eknaidevon, n évragn kal n aflomoinor g
0T0 paBnotlako rmeptBaAAlov tou oxoAeiou —oupnepAapfavopuévou Tou OeATPOoU IKLWV TO OTolo
HUEAETAUE OTO OUYKEKPLUEVO ApBPOo- amoTeAel MOAUTIHO EKTIALOEVUTIKO/SLIEOKTIKO epyaleio ota
X€pla tou ekmatdeuTikou (Méya, 2011: 49).

A¢ €€eTAOOUUE OHWG TwpPA KAmolo oo Ta SLOaKTkd ovtikeipeva twv A.M.Z. Tou
AnpotikoU XxoAeiou otn SLOAKTIKA TPOCEYyLON Twv omolwv pmopel va davel xprown n

OUYKEKPLUEVN Hopdr BeaTpLkig TEXVNG.

NMwoca

Jupdwva pe to A.E.N.N.Z. «H dibaokalia tou padnuatoc tne yAwoooag oto AnUotiko ZxoAeio
QmOOKOMEL OTNV avantuén Tt Kavotntae Twv Hadntwv va Xelpilovtal UE ETTAPKELA KOl
autonenoidnon, ouveldbnta, vurevBuva, amoteAecuatikd kot SNULOUPYIKA TO YPATTO Kol TOV
TIPOWOPLKO AOYO, WOTE VO CUUETEXOUV EVEPYX OTN OXOALKN) KOl TNV EUPUTEPN KOWVWVIO TOUCY.
‘Exet umootnpxBel (MNE, 2011, topog B': 11) wotdoo mwg yLa va KlvntomotnBouv oL pabntég otn
vYAwookn dtdaokalia, Kal KAt €MEKTOON YL TNV EMITEVEN TWV TOPATIAVW CKOTIWV KAl OTOXWV,
€VOG TTOAU ETUTUXNUEVOC Kal SOKLMOOUEVOG TPOTIOG lval N aglomoinon tng téxvng. H ouvdeon
6nAadn tng SidackaAiag TG YAWooog UE TIG AEYOUEVEG «YAWOOLKEG» TEXVEG, OTIWG N LOUGCLKN, O
X0pOg, n {wypadikn, n dwrtoypadia, to BEatpo k.Am. Sivouv tn Suvatotnta TNG KAAALEPYELAG TNG
YAwooKAG €kdpaong (mpodoplkng Kal ypartrg) oxL tumomolnuéva aAAd péoa amd AAAoUG
«SpopoUC», EUPEDQ, LLAG KL OAEC OL TTAPATIAVW OVOPWTILVESG SPAOTNPLOTNTEG ETLKOLVWVOUV OOV
«ouykowvwvouvta doxela» pe tn yl\wooa. Eival mpodavig emopévwe n BonBela mou pnopet va
MPoodEPeL TO OLaTPO KWWV OTNV EMITEUEN TOU OKOTOU KOL TWV OTOXWV TNG YAWOOLKNG
SbaokaAiag, plag kat OAeG oL mapandavw PopdEC TEXVNG oTLG omoieg avadepONKaAE UTINPETOUV
oAAG KoL uTtnpeToUVTAL amd TN OUYKEKPLUEVN Hopdrn Bsatpikng téxvng. Ocov adopd tn
vAwookn Stdackalia, mpwta Ba e€etdcou e Tov MTPodopLKO Kal KATOTILY TOV yparto Adyo.

Npodopikdg Adyog: Katavonon/akpoaon kot tapaywyrn/ophio

2TOUG A€OVEC YVWOTIKOU TtepLlexopévou Tou A.E.M.M.Z. 6cov adopad tov mpodoptkd Adyo/outAia
KOL aKpOaon yla Toug Hadntég OAwv twv Ttafewv tou AnuotikoU XIXoAeiou evtdcoovtal ol
OVOKOWWOELG, oL adnynoelg, ol meplypades, oL SLAAOYIKEC Kol HOVOAOYIKEC HOPPEG
gmkowvwviag (eién mpodopikol Adyou) kabwg kat n Asttoupyia Tou. Qg yevikol otoxol, LeETaL
aMwv, mepthapBavovtal n avantuén twv dtadopwv eldwv mpodoptkol AGYoU, N LKOVOTNTO TOU
poontn va SwaBalel pe cux€pela Kal EKPPOOTIKOTNTA, N LKAVOTNTA TOU va OKPOATAL, va
Slatunwvel, va g€nyel kot va emiyelpnuatoloyel pe akpifela kal auvtonemnoibnon, vo KAveL
OUVELSNTH XpNon Twv ¢paoTikwy eMAOYwWVY Tou eMIBAAAEL N KAOE TiepioTaoNn EMIKOWWVIAG KO
To eninedo Aoyou, va xpnoluomolel oAoéva aufavopevo Ae€IAOylO, va  eAEyXEL TNV
QoS EKTIKOTNTA TOU Adyou Tou, va cUANaUBAVEL UTTOVOOUEVA, VO EVTOTILIEL Kal va armodeVyEeL
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ouvnon eopaotikd opaipata, va adnyeital amo WvnUnG, Vo 0VaKOLWVWVEL TIPOCWTTKES EUTELPLEG,
oKkEPELG, emBupieg, oxédla, TPOYPAUMATA, TO VONUA €VOC KELWEVOU K.T.0., VO EKTLUMA KOl Vo
armoAapuPBavel  aoBNTIKA KoTaflwUéveG HopdEC AOyou, OnMwG amayyeAleg, Oeatplkeg
TIAPOAOTACELG, AKPOAOELG XOPLOUATIKWY OANTWY, TEAOG OTLC SPALOTOTIOLCELG KOL 0T TTayvidia
POAWV VO IPOCAPUOTEL T ASYOUEVQ, TA TIAPAYAWOCOLKA LETA KoLl OAN TN cupnepldopd tou. OAot
Ol TIAPATIAVW OTOXOL UTtNPETOUV TNV EMIKOWVwWVia Kat Tnv aAnAenibpaon, OepeAlwdelg Evvoleg
otn SlaBspatikn mpoaoéyylon g StdaokaAiag.

EVOEIKTIKEG SpaOTNPLOTNTEG TOU WMopoUV va Tpaypatonotnbouv: Ocov adopd tnv
KATavonaon Kat tnv mapaywyr npodoptkol Adyou o/n eKMadeUTIKOC HEo Ao TO OEATPO IKLWV
€xeLtn Suvatotnta pe S1adopeg TEXVIKEC va fonBroeL KAmoloug padnTég, Wolaitepa autol g Twv
HLIKpWV Tafewv TIoU €xouv pia olaitepn SuokoAia va ekppaotolv eAeUBepa UMPOOTA OTOUG
OUMMOONTEG TOUG ) €XouV KAToleg SUOKOALeg otnv ekdopd tou Adyou. MNa mapddelyua pnopet
va 0pyavVWoEeL SLAAOYoUC VOGS TTaLdLoU e KATIOLO ayamnévn Gplyoupa Tou armod To OLATPo IKLWVY,
TLX. Tov Kapaykloln. Méoa amd autoug toug SLaAOyoucg Kal LE T XPNon EPWINCEWV Kol
QMAVTACEWV UMOpPEl 0/n eKMALSEUTIKOC VO ETILKOWVWVAOEL PE TOV JUIKPO HaBNTh Kal va mapeL
S1adopeg mAnpodopieg amo autdy, T.y. yla Tov 1810, yla TNV OLKOYEVELA TOU, Yla Toug piAoug Tou,
yla To oXOA€lo, yla TIC ayamnUEVEC TOU SpaOTNPLOTNTEG KATA ToV EAeUBEPO XpOVo TOU, yLa TA
mavidia tou KA. Emiong pmopel o/n ekmaldeutikog va InTRosl amd Ttov pabnt) va
Slopyavwoel o teAeutaio¢ $avtaoTlkoUG f KAl TPAYHATIKOUC SlaAdyoug pe Suo n Kat
TIEPLOCOTEPEC DLYOUPEC KAl VA EKPPACEL £TOL TLO EAEVBOEPA TOV ECWTEPLKO TOU KOOUO. MTopel
OKOUN va opyavwoel YAwoolka matyvidia, omou ot ¢yolpeg, dnAadn ot idlol oL pabntég,
KaAoUvtal va ipodEPouv YAwOooodETEG, va avaypappotioouv AE€eic (6w mpoodEpeTal oAU N
dyovpa tou Kompitn mou pddel «pmepmikiotika» kot Peudd), va WAnoouv o pa yAwooa
akataAafiotikn (6w npoodépovtal ol dyoupeg Tou ERpaiou kat Tou BeAnykéka), va AR couv
WOLWUATIKA KAl va CUVELONTOTIOIOOUV £TOL TN YewypadLlkr Kal TNV KOWWVLIKA TOWKIALQ TG
€ANVIKAG YAwooog, paypa mou mAoutilel o peydAo Babuo to Ae€ldylo kal Tn YAWOoOLKA
ékppaon twv madlwv (edw mpoodépovial ol Plyoupeg TOU Umapuna-fwpyou, TOU
Xpnotuormolel Tnv eAAnvikn Bopelodutikr Stalekto/ta PAAXLKO/TA XWPELATIKA, TOU ITAUPAKA, O
oTolo¢ MIAQEL TN «UAYKLKN» YAwooo Tou meplbwpiou, Tou olo-AlovUolou, TTou XPNOLUOTIOLEL TNV
entavnolakn SLAAEKTO K.A.), va TtoUVE aveKSOTa, aoTela K.ATL., va amayyeilouv moljpata A Lkpa
kelpeva, va SinynBouv Kkamola yvwotd toug mopauubia ) puboug (m.x. Toug HUBoug Tou
Alowmou) K.d. OL paBntég Twv HEYOAUTEPWY TAEEWVY EKTOC ATO KATOLO ATd TO MOPATIAVW
pumopouv va e€aocknBolv oe peydAeg amayyeAieg, adnynoelg Kal meplypadeg HEoa amod tn
OUUMETOXN TOUG O MOPAOCTACEL;, o€ Oladopeq HopdEC emixelpnUatoloyiag, o€ GPACTIKES
ETUAOYEG avAloya WPE TNV Teplotacn emkowvwviag, otov alAnyoptkd Adyo, otn Xprion To
«mAovoou» Ae€lhoyiou K.AT. TEAoG Umopel 0o/n EKMALSEVUTIKOC HMECA QTO TIC TOPOTIAVW
SpaotnploTNTEC va mapaKivAoeL kKot va 818Gl Toug padntég tou/Tng va tormoBetolv Kot va
Xpnotlpomnololv cwaotd tn ¢wvn toug (opBodwvia), va Toug Selel TPOMOUC KAl UNXAVIOHOUC
TIAPOYWYNEG NXWV HE TO CWHA, VO EAEYXOUV TNV OVOTTVON TOUG KATA TNV OlAla, va mapdayouv
0pBa toug dtadopouc pBOYyous TNG YAwooag K.ATT.

Mpamntog Adyog: Katavonon/avayvwon kat tapaywyn/ypadn
Ooov adopad tov ypamnto Aoyo Bo E0TIACOUHE KUPLWG OTNV TOpaywyr) TOU oMo TouG HadnTeg,
dlaitepa and autolg TwV HEYOAWV TAEEWY, TOGO ToU avadoplkol 0G0 Kal ToU KATeuBUVTIKOU.
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Ou a€oveg yvwotikou meplexopévou tou A.E.M.M.Z. otoug omoioug Ba avadepBbolpe eival ta
otadla Tou ypaipatog evog Kelévou, n dour tou, ol YAWGOOLKEG TIPAgelg, ta (6n Adyou, ol
TUTOL TWV KEWMEVWVY Kal N mepAnyn. Q¢ yevikoug otoxoug, HETafl AAAwvV, UTTOPOUUE va
avadEPOuUE TN ouvTan amo Toug HabnTEG SLaPOPETIKWY TUMWY KELWWEVWY aKoAouBwvTag T
Sladlkacio tou oxedlaopol (mpoouyypadlkd otadlo), TNG ypadng TG apXKNG €KEOXAG
(ouyypadiko otadlo) kat tEAog Tou eAéyxou Kal TG BeAtiwong Tou (petacuyypadikd otadlo).
Eniong otoxo amoteAel 0 HETAOXNUATIOUOG KEWWEVWY (TL.Y. €vag HUBoG Tou AlowTou va Yivel
KELWEVO yla pia apaoctacn Kapaykloln), n cuvtaén nep\nPewy, n xpnoomnoinon dtadpopwyv
€ldwv AOYOU yla CUYKEKPLUEVOUCG OKOTIOUC Kal SladopeTikoUg amodEKTeG (Mm.X. OUVEVTEUENC,
BloypadikoU Kelpévou, adioag, KeWWEVOU 0dnylwy K.ATL). OL mapanmdvw oTOXoL UTINPETOUV TN
doun, TNV E€MKOWwWvia, To oUOTNUA KAl TV OPyavwon, TNV opolotnta kot tn Stadopaq,
BepeAlwdeL EVVoLeG KL QUTEG 0TN SLaBepaTikn MpooEyyLon tng StbaokaAiag.

Avadoplkd HE TNV KOTAVONon TOU ypamtoU Aoyou (avayvwon) otoxo amoteAel n
KAAALEPYELD TNG LKAVOTNTAC TWV Hadntwv va StaBalouv pe suxEpela Kol eKGpAOTIKOTNTA, Va
ooknBouv oTnV avayvwon KEWEVWY Tou OEATPOU IKLWV HE TNV OIMOLTOUHEVN ekPopd Tou Adyou
(xpwpatiopo tng dwvng, VPOG, KIVAOELG K.ATL.).

Qotooo Ba mpeénel va avadEpoupe gubBUG e€apxng OTL OPKETOL HaBNTEC cuvaviouv
ToAAEG SuokoAieg, 6tav kalouvtal oto oxoAeio va mapafouv ypamnto Aoyo Stadopwv eldwv. Ot
SuokoAieg TouG elval TOOO TEXVIKNE PUOEWG (§OGUNON TOU KELMEVOU, QVATITUEN KAl KATATAEN TOU
UALKOU, mapaypadomnoinon K.AT.) 000 Kol -KUplwe- Teplexopévou, dewv, Asfloyiov k.. H
npwtn opdada duckoAwv Ba Aéyape OTL adopd To «TTWE» Kot N SeUTePN TO «TL» Ba ypaouv.
Emiong kat ol eknaldeutikol cuvavtoUv SUCKOALEG yla €vav SnNULOUPYLKO KoL EUXAPLOTO TPOTO
Sbaokaliog Tou ypantol Adyou. Oa SOUHE 0T CUVEXELD TTWE LECO OO TO OEATPO IKLWV Elval
duvatodv va EEMeEPAOTOUV OPKETEG ATTO TLG TOPATIAVW SUOKOAEC KATAOTACELG.

Elval kowvwg amodekto mwg yLa va mopdget ypamto Aoyo o pabntig Ba mpeneL mpwta va
tou 60Bolv epebBiopata. Ta epeBiopata autd umopel va e€ival OMTIKA, OKOUOTIKA 1 Kal
ouvduaopog autwy twv duo (AAknotig, 1999: 170). Eival SnAadn moAU 1o eUKoAO €vag Habntng
va ypaet éva mopapvBi, edv tou 600el mpwta Eva omTIKO epéBLopa, TL.X. pia dwtoypadia, edv
OKOUOEL LA PoUOoLKN, €dv SeL pla Beatpikr) mapdotacn KA. To O£aTpo IKLWV WG YVWOTOV
nepthappavel mAnBog ontikwv (dlyolpeg, umepviedeg, adioeg, {wypadleg K.A.), AKOUOTIKWY
(Louotkn, SLaAdyoug) Ko OMTIKOAKOUOTIKWY €PEOOUATWY («WVTOVEG» 1 BLVTEOOKOTINMEVEG
TAPOOTACELG). Emtiong epéBlopa pmopel va amoteAécouv Kal oL i8LEG oL KAAALTEXVIKEG EKDPATELG
TWV HaBnTwv oTo MAALoLo TNG EVAOXOANOAG TOUG E TN CUYKEKPLUEVN Hopdr Beatplkng TEXVNG,
OTWG N KaTaoKeUun dlyoupag, okNVIKWY, UMePVTE, Stadpnuiotikng adioag k.Am. Mapatnpoupe
Aoumov otL ta epebiopata, mou TOCO amopaitnTta €ival ywa tTnv mopaywyn ypamtou Adyou,
TIAPEXOVTOL HECW TOU OEATPOU ZKLWV OTOUCG MOONTEG He Talyviwdn Kol EUPNUATLKO TPOTO,
TIPOKAAWVTAC £TOL TO evELAdEPOV TOUG KL TN BETIKN TOUG avTamoKkpLon.

EvOelKTIKEC SpaOTNPLOTNTEG TIOU WUTTOPOUV va Tipaypatonotnbolv: Ito mMAAiolo Tou
TieplypadnKe mapanavw Oa prmopoloayv yla mapddelypa ol Hadntéc va HeAeTrioouy Kabe dopa
£€vayv npwa Tou OedTpou IKLwV, T.X. ToV purnapuna-riwpyo. Na tov okomod avtov Ba pnopoloav
va epeuvroouv oe BLBAL0ONKeg, Sladiktuo K.a., v Bpouve TTANPOdOPLES YLl TOV CUYKEKPLUEVO
APWA, VO KATOLOKEUAOOUV TN dlyolpa Tou K.AT. ITn ouvéxela Ba pmopouaoav va ypayouv eva
Kelpevo yla tnv neplypadn Tou npwa (mwg tov PAEMOUY, va TOV XOPAKTNPLOoUVY, va. LIAOOUV yLa
N YAWoOoO TOU, yla TIG ATAKEG TOU, YLOL TN LOUCLKI) TTOU TOV OUVOSEUEL, yla TG SUOKOALEC KaTd
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TNV KOTOOKEUN TG dLyoupag Tou K.ATL). Akopn Ba pmopoloav va ypadouv éva KelLeEVO ot
yYAwooa tou Apwa, T.X. €va ypAupa mpog évav ¢ilo Toug otn YAwooa Tou Urnapuna-rwpyou
(eAAnvikn Bopelodutikn SLAAEKTO). Oa Hmopouoayv €MIONG oL LOBNTEG VA KATAOKEUAOOUV TLG
dLyolpeg AWV TWV NPWWV TTOU XPELATOVTAL yLO va «aveBED» pLa Beatpikn mapdotacn tnv omnoia
Ba emAé€ouy autol (gite yvwotn elte mMPWTOTUTN), VA KAVOUV TA OKNVLKA, TOV UMEPVTE K.ATL. Oa
umopouoav va ypaouv o€ atopkr i opadikn Baocn mpwtotuna Beatplkd £pya, akoAouBwvtag
Ta BrApoata evog cuyypadéa (mpoouyypadiko, cuyypadlkd Kal PETACUYYpaPLKO oTddlo). Oa
unmopovuoe dnAadn pe tn Ponbela tou/tng ekmatdeutikol va SnuoupynBel éva «Epyaotrpl
Oeatpkng/ Anpoupyking Nrpadng», OMou oL LabnTég Héoa amo ta ypamntd toug Ba tafdePouv
OTOV PayLKO KOopo tou Kapaykloln, pabaivovtag £ToL Tov TpOmo ypa ipatoc, Toug KWOLKEG, TN
ONUELOAOYLO KA YEVIKA TO € LUOTIKA» TOU OEATPOU ZKLWV.

Méoa amd to OfaTpPo IKIWV WUTOPOUUE €KTOG amd Tov avodoplkd Adyo va
KOAALEPYNOOULE KOL TOV KATEUBUVTIKO (TOCO TNV KATAVONGH TOU OG0 Kal TNV mapaywyn), 0nmwg
glval n mpdokAnaon, ot odnyieg k.Am. MNa napadelypa Ba pmopovcoav oL padntég va dtafacouv
Kelpeva ou mePLEXOUV 0ONYIEC KAl va TIG EKTEAECOUV LE OKOTIO TNV KATAOKEUN Slddopwv
OVTIKELLEVWV TNC OCUYKEKPLUEVNG Lopdn ¢ Beatpikng TEXVNG (PLyolpwv, OKNVIKWYV, UMEPVTE K.A.).
Oa prmopouoav emniong va cuvtafouv TETolou eidouc Keipeva yla va dwoouv ot idloL 0dnyieg oe
GANOUG TTWC VO KATALOKEUACOUV T TIAPATIAVW QVTIKELHEVA. Mo va «Stadnuicouv» Ta £pya Toug
Ba propovoav oL padntég va dptiaouv {wypadtec (adioeg/pekAGUES) LE pLOL OKNVI Ao To KAOe
£€pyo, O0mou Ba onuelwvotav o TitAog, N NUEPA KOL N WP TNG apaoctaong, Suo Adyla yla tThv
umnoBeon KA. Ta apéows mapanavw BonBave otn dnuiloupyia and toug pabntég Stadopwy
KELUEVIKWV 0wV (adioa, mpookAnon K.a.). Ot adioeg i} oL MPooKANOEL AUTEG Ba pmopoucay va
avaptnBouv oe Sladopa onpueia tou oxoAeiou, omou Ba tig €BAemav kat Ba Tig Stafalav 6Aol ot
HOONTEG TOU, Kal UE AUTOV TOV TPOTIo Ba METUXAIVAUE TTapaywyn YPArToU AOyoU O€ QUBEVTLKEG
ouvOnkeg emikowvwviag. Emiong ol pabntég pe ta mapandvw Pmopouv va e€aoknBouv otn
ouvtaén mepA\qPewv Kal pAALoTa SIKWV TOUG KELLEVWY, KATL TTOU €ival oAU Bonbntikd otn
OUYKEKPLUEVN Sladkaaoia.

OL HaONTEG AKOUN UITOPOUV HECO a0 TO O£aTPo ZKLWV va e€aoknBouv Kat o AAAa 16N
AOyoU KOl KELWWEVWY, OTWG N ouvévteuén kot to Bloypadikd. Mmopoulve yla mopdadelypa va
TApouUV Mia ouvévteuén amod €vav Kopayklolomaixtn HE €pwWTNOEL MAAloTa Tou Ba
Statunwoouv oL idlol. Mmopouv emiong va ouvtdaéouv éva Bloypadlkd onueiwpa Tou
kapayklolomaiyxtn He Pdaon tn ouvévteuén mou AdPave kot va e€aocknBolv £€T0L KOl OTOV
HETAOYNHUATIOUO SLAPOPpWV KELWEVWV K.ATL. AKOUN Utopouv va autooxedldlouy Téoo mpodopika
000 Kal ypamntd pe Bdon tov Apwa evog €pyou, Tn dlyolpa Tou, TIG KATOOTACELG OTLG OTIOLES
ouvnBwC aUTOC eumAEKETAL K.Q. TEAOC UMOPOUV va €MIOKEDTOUV HOUCELO OXETIKA HE TN
OUYKEKPLUEVN popdn Beatplkig téxvNG (T.X. Zrnabdpelo Mouoeio Oedtpou KWWV Tou Apou
Apapouciou, To Mouosio Oedtpou KWV «Xapidnuoc» tou MoAttiotikou Kévtpou tou Arjpou
ABnvaiwv k.a) kat va KAnBouv otn cuvéxela va culntrioouv n Kot va ypayouv €va Keipevo
OXETLKA HE TLC EVIUTIWOELG TOUG.

Madnuatika

JUupudwva pe to A.E.N.MN.Z. kat ta A.MN.Z. 6ToUug 0TOXOUC TNG SLEAOKAALOG TWV HOONUATIKWY TOU
AnpotikoU XxoAsiou (tafelg A’ €wg 2T') meplhapfavovrol PeTafl AAAwV Kot ot €€NG: oL LaBNTEC
va.  avTtilappavovtal Tov  XWpo, Vo ovamtléouv TNV MOPATNPENTIKOTATA KoL  ThV
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OQUTOCUYKEVTPWON, VO LETPOUV Sladopa peyEdn, va avayvwpilouv Ta oXNUOTA Kol T OTEPEQ
(va Ta oxedlalouv kal va ta Kataokeualouv), va umopolVv va umoAoyilouv Kal va cuykpivouv
TIEPLUETPOUG ETUMES WV OXNUATWY, VA KATOVONOOUV SLatoOnTika tnv €évvola Tou eppadou kal otn
OUVEXELa va uTtoAoyilouv epPfada. va ekteAolv dLadopeg HabnuaTkeEG Tpatelg (avaloya kAaBe
dopa Ue To EMIMESO TWV YVWOEWV TOUC), va eMAUOUV TtpofAnpata, va yvwpilouv Ta vouiopota
KOLL TLG OXEOELG TOUG UEXPL TO ETMESO TWV APLOUNTIKWY YVWOEWV TOUC KAl VO EEOLKELWVOVTOAL HUE
KATAOTAOELS aviaAlaywv KAT. Onwg Ba SoUpe otn cuvéxela TOAAOL amd TOUG MOPATAVW
OTOXOUC UTINPETOUVTAL LECO OO TO OEATPO ZKLWV.

EvOelKTIKEG SpaoTNPLOTNTEG TTOU HUMOPOUV va Tpaypatonoinfolv: 2to mAaiclo mou
eplypadnke mopandavw Ba Prmopouos yla MApASElyUa OTIC ULKPESG Taelg (A" ) kot B') va
e€aoknBolv oL pabnTEC OTOV MPOCOVATOALOUO OTOV XWPO HUE TO OTACLUO ULaC TTapAoTaon ,
kKaBwg kal otn oxedlaon, avamapaywyr, avayvwplon, ovouaocio kat tafivopunon dtadopwv
VEWUETPIKWV OXNUATWY HESA ATIO TNV KATACKEU OKNVIKWYV, UEPVTESWV, PlyoUpwv KabBwg Kat
SLadopwv AAAWYV E€apTNUATWY amapaitnTwy yla pla apdotoon. Emiong 68a pmopolos va €xouv
HLOL TTPWTN €Tadr) KE TIG EVVOLEC: UAKOC (adol Ba XpelaoTel va HETPriooUV), EMLPAVELD KOL OYKOG
(adoU Ba dnuLoupycoUV KOTOOKEUEG TTOU KATAAAUBAvVOUV XwWPo), XpOvog (LEoa oo T XPOVLKA
SlLapKeLa pLag mapaotacnc), XpHpa (KOoTog UAIKWVY KATAOKEUNG, «KOYLUO» ELOLTNPLWV YLO pLa
napaotaocn) K.Am. MmopoUv akOun va MPOCEYYLooUV TN £vvola TNG CUUUETPlOC péoa amod tnv
TapaTpNon Kal enefepyacia ELKOVWY KAl OXNUATWY TOU OEATPOU IKLWV TTOU ELVOL CUUUETPLKA
w¢ Tpog Tov afova. TéAlog umopolv va e€ooknBouv oe SLAPopeC HABNUATIKEG TPALELG
(mpboBeong kot adaipeong aplBuwv Ewg TNV MPWTN £lkocada oL pabntég tng NPwTng TAgNg Kot
W¢ TNV TPWTN ekatovtada ol padntég tng Asutépag) kabwg kal otnv emiluon amlwv
NMPOoBANUATWY TIOU Vo OXETI{OVTAL LLE TNV EVAOXOANCH TOUG LE TO O€ATPO IKLWV.

Ma toug Habntég Twv peyaAlTepwY Talewv Ba pmopoloe MOAAEG QMO TIC TTAPATIAVW
Spaotnplétnteg va yivouv oe peyalvtepo Babog. MNa mapadeypa Ba pmopovoe va yivouv
okpLBelc peTPOELS UNKwV, epBadwy, OyKwy, ywvlwy, XPNUATWY K.ATL., TToU €lval amapaitnteg
ylal TNV KOTOLOKEU OKNVLIKWV KAL TNV EKTEAECN MLOG MapdoTtaong. Emiong ol pabntég umopouv va
e€aoknBolv og oUVOETEC LaBNUATIKEG TtpAtels mpocBeong, adaipeong, MOAAATMAACLOCUOU Kal
Saipeonc (avaloya kdBe dopd pe TNV NALKIA TOUG KAl TO EMIMESO TWV YVWOEWV TOUG) KaBw¢ Kat
otnv emniAuon ouvBstwv TpoPANUATwWY (m.X. EVpeoNG MEPLUETPOU, EUPadwy, OyKou K.ATL.) Ta
omoia oxetilovtal pe O1ddoOpeC KATOOKEUEG OTO TAALCLO TNG €VAOXOANOAG TOUG HE TN
OUYKEKPLUEVN Lopdr BeaTpLkig TEXVNG.

lotopia

Ixetika pe tn SidaockaAia tng lotopiag oto AnUoTikO ZxoAeio péoa amd to OEatpo IKwv Ba
npénel va AdPBoupe umoyn kamoloug Slaitepoug TaApPAyovieG oL omoiol adopouv TO
OUYKEKPLUEVO OLOOKTIKO avTiKelpevo. Katapxnv to padnua tng lotopilag, wg yvwotov,
S16aokeTal autoteAWG amo tnVv Tpitn Eéwg v IT° ta@n. MNa tig SUo MPWTEG TALELS TNG TTAPATIAVW
OXOAWKNC BaBuidag to pabnua auto eival EVIAyUEVO OTO SLETILOTNHOVIKO SLOAKTLKO QVTLKEIUEVO
™¢ MeAétng NeptBaAlovtoc. Q¢ ek TOUTOU TO O£aTpo IKLWV poodEpeTal yia tn dtdaokaiia Tou
YVWOTIKOU QVTIKELEVOU TNG loToplag Kuplwg amo tnv Tpitn AnHoTikoU Kol TTavw, Xweig wotoco
va arokAgiovtal KAmoLleg avadopES Kol Yol TOUG HaBNTEC TwV ULIKPOTEpWY Tatewy. Emiong Ba
TPEMEL 0/n eKMASEUTIKOG var AdBeL urogn tou/tng otL ta Stddopa LOTOPIKA yeyovota Sev
TIPETIEL VA TIOPATIOLOUVTAL QTTO TOUC HOONTEG LECA ATTO TG SPAOTOTIOW)OELG TNG CUYKEKPLUEVNC
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Hopdng Beatpikng téxvng (AAknotig, 1999: 128). TéAog, 0TO MAALCLO TOU MAPATIAVW HABAUATOC
Ba mpémel o/n ekmAlSeUTIKOG va eival dlaitepa MPooekTikOG/f, wote va amodpeuxbolv
omnoleodnmote coBVIOTIKEG avadopEg, TTou 0dnyouv o Sladopeg KataoTaoelg Eevodofiag Kal
PATOLOMOU —yLa TLG OTIOLEG £yLVE AOYOG KAl TTAPATIAVW- XWPLG aAUuTO OMWE va Yivel og BApog TG
QUBEVTIKOTNTAG KAl TNG AUECOTNTOG TNG CUYKEKPLUEVNG Hopdr¢ Beatpikng téxvng. Exovtag
QUTOUC TOUC TaPAyovTeg UTOYn, ag SoUpe ot adPEG YPOUMEG TOUG YEVIKOUG OKOTIOUG Kal
OTOXOUC TOU HaBAUATOC AUTOU yLa TO AnUOTLKO 2X0AE(o.

JUupdpwva pe to A.E.M.M.Z. kal ta A.M.2. otoug otoxoug tng SitdaokaAiag tng lotoplag tng
OUVKEKPLUEVNCG OXOAKNG Babuidag (taelg I €wg 2t') meplhapPavovrtal petafl AAAwV Kal oL
€€NC: va €pBouv ol pabntég oe emadn HE TOUG CNUAVTLKOTEPOUG €AANVIKOUG HUBOUC Kal
€L6IKOTEPA LE AUTOUC TIOU €XOUV TIOYKOOULA ATIAXNON, VO YVWPLoOOUV CNUAVTLKA YEYOVOTa KOl
e€elilelg ™C eAANVIKAC loTtopilag amd tnv apxalotnTta WG OAUEPA, KABwWC Kol otolxela tng
lotopiag TwV AAAWV TIOATIOMWY KoL AQWV KL VA Ta UCXETI{oUVY, va avamtluéouv tnv Lkavotnta
TNG KATAVONOoNG TOU XWPOU KOL TOU XPOVOU KL TNE XPNONG TWV OXETIKWYV OpwV, Vo EVhUEPWBoUV
YLO TLG KOWVWVIKEC, TIOAITIOULKEG, BPNOKEUTIKEC Kal EBVIKEC S1adOPOTIOLTELG TWV KOLWVWVLWV TLG
OTIOLEC MEAETOUV, VO KOTOVOOUV KOL VO OTTOSEXOVTOL TLG TIOALTIOMLKEG, OPNOKEUTIKEG 1} AAAEC
Slapopomnoloel we BepeAlWSES SIKAW U TWV AVOPWTIWY O PLat SNUOKPATLKN KOWVWVIO KoL WG
BeTIkO apayovta tTNG eEEALENG TN, va AOKTHOOUV £0VIKN) GUVELISNON, ayamn yla tn Xweo Toug
kal StaBeon epnvikng ocuvumapéng, ouvepyaoiag kat aAANAOKOTOVONONG UE TOUC YELTOVLKOUG
Aaoug, va yvwpiloouv TIG LOEEC, TIC TIETOLONOELG KAl TIG OTACELS TWV OVOPWIWV OTNV LOTOPLKN
nmopeia toug, va evtonilouv, va €MIAEYOUV KOL VO OPYQVWVOUV OTTAEG LOTOPLKEG TIANPOdOpPLeC
HECO OO HlA TIOWKIALL TINywv, XPNOLUOTIOWWVTAG TV TexvoAoyia 1 aA\a péoa yla va
QVAKOLVWVOUV OIAQ LOTOPLKA B€pata.

EvOelkTikEG SpaoTNPLOTNTEG TIOU WTOpPoUV va TipayuatonolnBolv: Ito mAaiclo Tou
neplypadnke mapandvw Ba pnopovoe otnv I Td€n oL Habntég va pooeyyicouv MoAAA armo ta
kedalala tng evotntag tng Huboloyiag, mou meplhapfavetal otnv UAN TOU CUYKEKPLUEVOU
pobnuatog, péoa and to Ofatpo IKwwv. MNa moapddelypa Ba pnopovoav va KATAOKEUACOUV
dLyoUpeC, OKNVLIKA, CUVEPYA K.ATL. EUMVEUCHEVA OTTO TOUG LUBOUG TOUG OTIOloUG TPaYLATEVOVTAL
oTa LaOAUATA TOUG. Oa Umopouoay va LEAETCOUV KL VO avamapaoTtoouy dtadopoug puboug
KOl YEYOVOTA O€ ELKOVEG I adioeg katl va ta SinynBouv. Oa pumopoucav va ypdyouv Kelpeva
(oevapla) mavw otoug pUBoug Tou peAetouv (m.x. ol aBAoL tou HpakAl n tou Onoéa, n
ApyovauTikn ekotpateia, 0 TpwIKOC TTOAEUOG K.ATL.) KOIL OTN CUVEXELA Va Ta Ttaiouv oto OEatpo
ZKlwv. Ma Tov oKomo auTo Umopouv va §ouv MapaoTtacelg Sladopwy KapaykLolomalytwy, oL
oToleg €xouv BEpata mapuéva amo tnv eAAnvikn puboloyia.

Itnv A" taén Ba pmopoloav va KATAOKEUAGOUV ¢LYOUPEC, OKNVLKA, CUVEPYQ K.ATL
OXETKA PE TNV apxaia EAAGSa, Ti.Y. TNV AKpOTIOAN Twv ABnvwy, To pavteio twv AeAdwv Pe TNV
MuBia k.Am. Oa pmopouaoayv eniong va LEAETACOUV KAl VA aVOopaoTioouV lddopa LoTopLka
YEYOVOTA TNG ETOXNG QUTHC O €LKOVEG N adioeg Kal va ta dtnynBouv (m.x. o MeAOTOVVNOLAKOC
TLOAEMOG, OL eKOTpaTeEieg Tou Meydlou AAe€avSpou K.ATL). ZTo TTAQIOLO AUTO HImopouV va douv
™V napaotacn «0O Meyac AAéEavdpoc kat To katapauévo @idt». AvaAoyeg Spaotnplotnteg Ba
purmopouoav va yivouv kat katd tn SidackaAia tne pwpaikng kot Bulavtivig otopiag otnv E’
takn.

Itn &wbaokaAia tou pabnuoato¢ tng lotopiag ywa tnv It taén Oa pmopolos n
OUVKEKPLUEVN Hopdr) BeaTplknG TEXVNG Vo TIPOOhEPEL ETiONG TTOAU peyadAn Bonbeia, pag kot

124



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 5 No. 1, 2017, E-ISSN: 2308-0876 © 2017 KWP

UTIAPXOUV TIOAAEG TAPAOTACELG IOV avadépovtal otnv nepiodo tn¢ Toupkokpartiag, Wdlaitepa
yla tnv Emavaoctaon tou ‘21, Tig onoieg pmopouv va Souv oL Habntég. Oa umopoloav aKOUN ot
HOONTEC va KOTAOKEUAOOUV LYOUPEG NPWwWV TNG €moxng autng (my. Katoaviwvng,
KoAokotpwvng, ABavacolog Aldkog K.A.) KaBwg Kal oknViKA. Oa unopovoayv va ypayouyv Kelpeva
(ogvapla) mavw oto LOTOPLKA YEYOVOTA TIOU HEAETOUV (.. 0 Bavatog tou Katoavtwvn 1 tou
ABavaoilou ALAKoU) KoL 0T CUVEXELA va Ta taifouv oto O€atpo Ikwv. MeydAn BonBela pumopet
va TIPOOGDEPEL N CUYKEKPLUEVN Hopdr BEATPIKNG TEXVNG KAl OTN UEAETN VEOTEPWV LOTOPLKWY
YEYOVOTWY, OMWE T.X. 0 EAANVOITAALKOG TTOAEUOGC, N YEpUAVLKN Katoxn K.AT. YIdpxouv paAlota
TIOAAEG TTAPAOTACELG TTIOU avOPEPOVTAL OTLG TIAPATIAVW LOTOPLKEG TIEPLOSOUG KOl TG Omoleg Ba
propovoav va Souv ol padntéc.* Oa urmopoloav akOUn oL LoBnTEC va xapaktnpicouvv Stadopa
LOTOPLKA TIpOowWTta KaBwWG Kal va culntrioouyv yla ta €0ipa tn¢g kabe emoxn¢. OAa ta mapandavw,
onwg Nén avadpépbnke, Ba TPEMEL va TPOCEYYLOTOUV WE Blaitepn mpoooyxn, Xwpi¢ dnAadn
0KPOTNTEC Kol poaAAodofiec. Emiong oto mAaiolo tou napandvw padnuatog Ba prnopovoav ot
HOONTEG VO CUOXETIOOUV €VVOLEG, YEYOVOTA KAl TIOALTLOTIKA €pya AAAWV AQWwV Kal EMOXWV (TL.X.
ToUpkwv/Toupkokpatia, ItaAwv/Italokpatia, eppavwv/Teppaviky Katoxn K.AT.) kat va
SlaTtunwoouy TIG amoPEeL] TOUG. AKOUN UIMOPOUV Vol LEAETHOOUV TIG SLAPOPEC EMIPPOEC TIOU
SExTNKE N EAANVLKNA KOWVWVIO LECA OTOV XPOVO WG ATOTEAECHA TNG EMAPNC TNG UE AANOUG AaoUg
(kuplwg katakTtnNTéC). Eval XAPOKTNPLOTIKO TOPASELYHA Yl TA AUECWG TAPAMAVW Elval N
dLyolpa Tou Zlop Alovucolou amo tn Zakuvbo, o XapaKTrpog Tou omnoiou meplapBavel moAAd
«dutikotpoma» otolxeia (yA\wooa, apdieon, pouoikn K.a.) mou odeilovtal kupiwg otnv €€vn
Kuplapxia twv Emtaviowv (Evetokpatia, Opaykokpatia K.AT.). Me Baon Ta mopandvw LoTopLKA
YEYOVOTQ UTIOPEL TILO EUKOAQ, yla TTAPASELYHA, va KotavonBel amod toug Habntég To YAwoowko
6lwpa Tou cuykekplpévou npwa. Emiong to yAwoowko dlwpa autd pmopel va yivel n adopun
yla HEAETN TWV TAPANMAVW LOTOPLKWY YEYOVOTWVY. To O£aTpo KWWV aKOUn TpoodEpeTal
Slaitepa yla StamoAttiopkn) HeAETn, adol mepllapfavel Apweg amod diddopoug Aaoug Kal
TIOALTLOMOUG, oL omoiol AAAOTE CUUPBLWVOUV OPUOVIKA AAAOTE OUWG UTIAPXOUV TIPOPANUATA
HETAEL TOUG, OMwWG cupPaivel oe KABE TMOAUTOALTIOUIKY Kowwvia. TEAo¢ Ba pmopoucav ot
HoONTEG va emokedpTtouv SLddopoug apxaloAoyLlkoug XwpPous i Louoeia ou oxetilovtal pe Ta
LOTOPLKA yEYovoTa Ta omoia LeAeToUV KABe dopa.

rewypadia

To padnua ¢ Mewypadiag dtddoketal avtoteAwg otnv E' kat tnv 2t t@fn tou Anuotikou
ZxoAeiov. MNa TIG uTIOAOLTTEG TALELG TNG TMOPATIAVW OXOAKNG Babuibag to pabnua autod sivat
EVTOYMEVO OTO SLETUOTNUOVIKO SLSaKTIKO avtikeipevo tng MeAétng MepBaAlovtog (WSlaitepa
otnv A’ taén omou Sidaokovtal moAAd otolxeia yewypadiag tng EAAGdacg). Q¢ ek TouTOU TO
Oéatpo Zkwwv mpoodépetal yla tn SidackaAia ToU YyVwoTIKOU QVTIKELUEVOU TNG Mewypadiag
KUPLWCE armo tnv A" AnHOTIKOU KOl TTAVW, XWPLE WOoTOCO0 va armokAElovTal KATIOLEG avadOopES Kal
YLl TOUG HOBNTEC TWV ULKPOTEPWV TAEEWV.

JUupudwva pe to A.E.M.M.Z. kot ta A.M.2Z. otoug otoxoug tng didaokaAlog tng Newypadiag tng

4 Me jua pdyetpn mepiynon oo Stadiictuo pmopel kAToLO¢ v Bpel TApaoTACELS T Slagnpices TapasTdoewy SLipopwy
KAPAyKLOJOTIALXTMV LE LOTOPLKO TIEPLEXOUEVO” ava@EPoupe peptké: 28 OxtwPpiov (0 Kapaykidlng Zapumotép, Movopayia
uéxptL Oavatov, To Hpwikd «OXI» k.a), 251 Maptiov (0 Xplotiavopdyog, To Kpu@d ZxoAeld, O Matpiapyns Fpnyoprogo E’,
To Bavpa Tov ayiov Anuntpiov, To AdBapo tou 1821 k.AT.). Aeg oxeTik& oTnV LoTtooeAiSa: http://karagkiozis.weebly.com.
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OUYKEKPLUEVNG OXOALKNG Babuidag (taelg E kat 2T kaBwg Kot A" w¢ evoTNTA TOU HaBruaTog
™¢ MeAétng NeptBaiiovtog) mepthapfavovral LeTafl aAwVY Kal oL €ERC: va avayvwpiloouy tn
OXETIKN O€0on Twv Yewypoadlkwv Slapeplopatwy oto Xaptn tng EAAAdog, va Eexwpilouv
ONUOVTIKEG LOTOPLKEG TIOAELG KAl OLKLOMOUG OTO VOO TIOU QVKOUV Kal va Slakpivouv Tig
VNOLWTLKEG ATIO TIG NMELPWTLKEG TIEPLOXEC TNG XWPAC, VA YWwpPLloouv TN YEwypadLKr) KOTAvVOUn
TwV avBpwrnwv otn yn (AMeLpoL, Kpdtn K.AT.), va euatcBntonoinBouv yia ta peyaia tpoBAnpata
TIOU OVTLUETWIIEL onueEPA N avBpwWMOTNTA, VA YVWwPLoouv ToV TIOALTIOMO KABe Aaol Kal va
QVamTuEouV TIG AmapaitNTEG OTACELG Ylo KATAvVONOn, amodoxn, emKowvwvia, cuvepyacia Kal
oAANAEyYUN pe AAAoUG AaoUG K.ATL.

EvOelkTIKEG SpaoTNPLOTNTEG TTOU HUIMOPOoUV va mpaypatonoinfolv: 2to mAaiclo mou
neplypadnke mapanavw Ba pmopouvoe otnv A’ Taln oL pabntég pe adoppr KAMoLoV Hpwa-
dyolpa, m.X. TOV pmopuno-fuwpyo, tov Zop AOVUGCLO K.G. VO EPEUVHOOUV Evav TOTO TNG
EANASag (m.x. Tn PoupeAn 1 ta Emtavnoa), T mMOAELG TOU, TIC OUVNBELEG TwV KOTOKWY Tou, Ta
NN, Ta €0ua kot Tig mopadooels tou. Na kavouv urtoBetika taidia og dtadopouc tomouc (téoo
™¢ EANGSOG 600 KOl TOUu €EWTEPLKOU), va LEAETAOOUV TIC EVOUUOTOAOYIKEC OUVNBELEG TWV
KOTOLKWV TOUG, TA QVTIKE(PHEVA TNEG KABNUEPLVNC TOUG XPRONG, TN HOUOCLKN TOUG K.ATL. Kol va
KATOOKEUAoOUV Sladopa amod autd ) va emevOUOOUV LOUCLKA HILOL TTOPAOTAON UE LOUGCLKA Ao
Sladopecg meploxég tng EAAGSAC i amd aAAeg xwpes. MoAU peyaAn Bonbela, omwe ndn €xet
ovadepbel, pmopel va TPoodEpel n OUYKEKPLUEVN popdn Beatplkng TEXVNG KOl OTN
StamoAttiopiky peAéTn, adou meplhapPavel Npweg amd diddpopoug Aaou¢ Kal TTOALTIOUOUG
(EAAnveg, Toupkoug, EBpaioug, AABavouc/ApBaviteg K.ATL.). AKOUN popet va SnutoupynBouv ki
AANOL NPWEG Ao AAAEC EBVIKOTNTEG yLa TIC AVAYKEC TOU GUYKEKPLUEVOU HaBrUaTOGC.

Kowwvikn ka MoAwtiky Aywyn
To padnua tng Kowwvikng kat MoAttikng Aywyng Stddoketal avtoteAwg otnv E’ kattnv Zt' taén
TOU AnuotikoU ZxoAeiou. MNa TLg utOAOUTEC TAEELS TNG Ttapardvw oXoAkn¢ Babuidag to pabnua
QUTO elval evtaypévo oTo SLEMLOTNUOVIKO SLSaKTIKO avTikeipevo tng MeAétng NepBaAiovrod.
Zupdwva pe to A.E.M.MN.Z. kot ta A.N.Z. okomodg tng dbaokaAiag tng Kowwvikng Kat
MoALtikng Aywyng TG CUYKEKPLUEVNG OXOALKAG Babuidag (taelg E' kal 2T aAAd KOl TECOAPWV
AWV Tagewv W¢ evotnta Tou padnuatog tng MeA€tng MeptBaAAovTo ) elvat: va Katavonoouv
ol LaBNTECG TOUG POAOUG, TO SIKOLWHOTO KAl TLG UTIOXPEWOELG TOUG WG TTOALTEG KOlL VAL KATALOTOUV
tkavol va dtaxelpifovtal kat va avtiletwriilouv ta SUOKOAA KOWWVLKA Kol NOkd tpofAnuata,
mou ouxva epdavilovtatl otn {wr TOUG, TOCO OTO AUECO OCO KAl O0TO €UPUTEPO GUGCLKO Kal
KOWWVIKO TeplBaAAov. Emiong okomdg TOUu OCUYKEKPLUMEVOU HOOAUATOC €lval n TVEUMOTIKA
avamtuén, He TV mpowbnon TN yvwong Kol T Katavonong tou Babutepou vonuatog Kot
okomoU NG {wNG KOL TWV OLKOUUEVIKWY Kol Slaxpovikwy aflwv Tng avBpwrivng Kowwviag, He
OTWTEPO OTOXO TNV ePappoyr) Toug otnv Kabnuepvh Lwn’ n nOwkn avamtuén, Le tv evBappuvon
TwWV paBOntwv wote va afloAoyoUv HE KPLTIKO TveUpa Ofpoata eleuBeplag, wootntag,
Skatoouvng, avBpwnivwyv SIKALWUATWY, KABWE KoL TwV SIKOLWHUATWY KoL TWV UTIOXPEWOEWV
TOUC OTNV KOWVWVIA' N KOWWVLKI, OLKOVOULKH KOL TIOALTIKI) QVATTTUEN, LE TN oTHPLEN TwV pabntwy
WOTE VO ATTOKTAOOUV TN YVWaon, TV KOTovonon Kat Tig 5£€LoTtnTeC ou elval amapaitnta oTtoelia
yla tnVv eAeUBepn, umteUBOUVN KAl EVEPYO CUUUETOXN TOUG OTO KOLVWVLKO, OLKOVOULKO KOlL TIOALTLKO
yiyveoBal n MOATIOULKN QVATTUEN, LE TNV EVIOXUON TNG EOVIKAG KAl TIOAITIOULKIC TOUTOTNTAC
TwV pabntwy, tn ouveldntonoinon tng $pUoNg KoL Tou pOAoU TwV SLadpopwv OpASwWVY OTLG OTIOLES
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avikouv, Kol Tnv amodoxn tng SladopeTIKOTNTAG KOl TOU MAOUPOALOMOU™ n avamtuén tng
€AANVLKNG MO TAUTOTNTAG KOl CUVELSNONG e BACN TNV €OVIKI KOL TIOALTLOTIKN LOG KANPOVOULA'
N KAAALEPYELQ TWV KOLWVWVIKWVY OXECEWV KOL TNG KOWWVLKNEG CUVOXNG, TNG OTOULKAG EuBUVNG Kot
NG KOWWVIKAG aAANAgyyUNG n Katavonon Kol N eKTiunon Twv cURBOAWV Kal Twv Beopwyv' n
QIOKTNoN KPLoNg Kol TTOALTIKAG oKEWNC.

MoAAol amod Toug MOPAMAVW OKOTIOUE KoL 0TOXOUG UTINPETOUVTAL HECA Ao To @£atpo
KWV AmAQ Kol HOVO ME TNV EUMAOKN TwV HaBntwv pe auto. Elval yvwoto e€alou mwg To
B£aTPO YEVIKOTEPQ, KT EMEKTOON KAL N CUYKEKPLUEVN Lopdr) BEATPLKNG TEXVNG, CUUBAAAEL OTNV
KOLVWVLKOTIOINON TWwV atOpwV Kal otnv opaAn €vta&n Tou¢ oTo KOWwVLKO oUvolo. Emiong
BonBadel mapa oAU Ta MOdLA VO KOTOVONGOUV TO TAEYUO TWV KOWVWVLKWY OXECEWV UECO OTO
omnoio fouv, adou to Batpo amod tn GUON TOU ATOTEAEL HLa ETKOWVWVLAKY dpacTtnplotnta.
Méoa amo 1o QLaTPO IKLWV KAl TNV OQVATTUEN TWV KOAALTEXVIKWVY KAOEWV Twv padntwv
KaAAlepyeital n €deon yla yvwon kKot yla anoktnon dsflotntwy. Emiong mpoodépovral (oeg
gUKaLlpleG €kdPAONC, CUVEPYOOIOC KOL CUHUMETOXLKOTNTAC, MLOG KOl QMOTEAEL Pl GUAAOYLKN
Spaotnplotnta. AKOUN To O£aTPo IKLWV CUUPBAAAEL OTNV KATavonon Tou AaikoU TOALTIOHOU Kal
KOT' €MEKTOON OTNV QLOONTIKN avATTUEN Twv padntwy, adol n CUYKEKPLUEVN Lopdr Beatplkig
TEXVNG amoteAel pla auBevtik KaAALTEXVIKN dpaotnplotnta. TEAOG, OCUVTEAEL OTNV KATAVONON
oMo TOUG MaBNTEC Twv SlAdopwV TOAITEUUATWY (QUTAPXIKWY, SNUOKPATIKWY K.ATL.) Kl TwV
Stadopwv Beopwv, KaBwG KoL —pe KATOLEG TIPOUTIOBE0ELG- 0TOV 0EPACUO TNG ETEPOTNTAC.

EvOelKTIKEC SpaoTNPLOTNTEG TIOU WUMOPOUV va TpaypatonolnBouv: Ito mAaiolo mou
neplypadnke mapandavw Ba pmopovos ol pabntég tng E° kat tng It taéng va kAvouv yla
TAPASELYUA EPEUVA KOL VAL CUYKEVTPWOOUV OTOLXELO YLa TAL TIOALTEU LOTO TIOALOTEPQ KOLL CUEPQ,
£T0L OMWCE auTA tpoPBarlovtal péoca amno To Oatpo Ikiwv (m.X. otnv Toupkokpartia, otnv Katoxn
K.ATL), yla Stddopa kowvwvika ipofAnpata (m.x. GTWXEL, KATATILEST), ATIOKAELOUOC, TipooduyLd
K.Ql.) TO0O SLaXpOVIKA 000 Kal CUYXPOVIKA KaBwg Kat yla Stddopoug Kowwvikoug Beopoug. Ta
QTTOTEAECUOTO TWV TIAPOTIAVW EPEUVWY, TIEPA amd Tn oulnTnon Tou UTopel va yivel, Ba
prmopouoayv va Ta TIAPOUCLACOUV KAl O€ ML OXETIKN Beatplki mapdotacn. Oa pmopovoav
ETLONG va TAPOUCLACOUV O pLla Tapaotacn AOn, €é0ua kat mapadooelg katoikwy dladopwv
TIEPLOXWV TNG EAANVLKAG ETUKPATELAG AAAA KOl AAWV XwpwV KaBw¢ Kol padntwv/cupupadntwy
TOUG TIOU TtpogpyovTal and AAAeg xwpeg (Letavaoteg). TEAoG, pe adopun to potifo tdéoo tou
oBwpavikol 600 Kal Tou €AAnVIKOU Oedtpou ZKlwv, OMOoU UTApYouv ToAAolL APwEeC amo
OL0DOPETIKEG KOWWVIKEG, YAWOOLKEG, BPNOKEUTIKEG, TIOAITIOULKEG Kol €OVOTIKEG ouddeg, Ba
propoucay oL LaBnTEG va HEAETAOOUV Kal va avalnTtrioouV TPOTIOUG OPHOVLKAG CUMUPBLWoNG Twv
Aawv pe dltadopetikd mMoALTlopo, yYAwooa, Bpnokeia, duAn KA., dAAA Kal TwWV avamodeUKTWY
OUYKPOUCEWV ToU TOAAEG POpPEC ouvavTIOUVTAL OE TETOLEG (TMOAUTIOALTIOUIKEG) KOWWVIEC. To
TeAeuTalo €XEL W OTOXO TNV KOTOVONON KoL TNV €MIAUCN LE EPNVLKO TPOTO, HECA ATO TNV
armodoxn tTNg €TEPOTNTAC, TWV EVOEXOUEVWY TIPOBANUATWY TIOU AMOPPEOUV OO TIG TTAPOTIAVW
KOLWVWVIKEC KATAOTAOELG.

duoka

Onwg gival yvwoto 1o O£atpo IKlwv otnpiletal oto Gwe Kal TN OKLA KL OUCLAOTIKA Elvat
€va «Tayvidy pe ta Suo mapanavw Guokad pavopeva. Na Ty napaywyn Tou pwtog, UE OKOTIO
TOV PWTLOPO TOU UTIEPVTE Kal TN Snuoupyla TG oKLAC amo tnv Kabe ¢pyoupa, oL cuyxpovol
KapayKlo{OTalXTEC XPNOLUOTOLOUV NAEKTPIKA  KUKAWPOTA Kol  Aapmtipsg.  MNoAwotepa
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XpPnollomnolovoayv AAAEG TINYEC, OMwG KEPLA, Auxvapla K.A. To yeEyovog auTo, Onwg eivat Gpuaotko,
umnopel va BonBroeL moAU otn Stdaokalia Twv SIEAKTIKWY OTOXWV TTOU TEPLYPADNKAV AUECWG
TIAPOTIAVW.

EvOEIKTIKEG SpaoTNPLOTNTEG TIOU WMOPOUV va Tpaypatonolnfouv: ITo Mapanmavw
mAaiolo Ba pnopoloe o/n eKMALSEVTIKOG TNG CUYKEKPLUEVNC TAENC VO SNULOUPYHOEL NAEKTPLKA
KUKAwpota ota omola Ba €Bale NAEKTPIKOUG AQUMTAPEG ylot TOV GWTLOUO ToU TeEPLypAdnKe
napanavw. OL padntég Ba pnopovoav va mMapATNPRooUV Ta NAEKTPLKA KUKAWMOTO QUTA KAl Vol
Snuloupynoouv avtiotola HME TN XPNON OHWG MIATOPLWY, AQUMTAPWVY XAMNAAG TAONG
(Aapmakia) k.Am. Me ™ dpaoctnplotnta auty e€aockolvtal ol padntég téoo otn dnuloupyla
NAEKTPLKWY KUKAWUATWY 000 KOl OTNV MEPAUATIKY Slamiotwaon yla tTnv Umopén LOVWTWY Kol
OYWYWV TOU NAEKTPLKOU PEUUATOC KABWE KaL 0T XPNOLOTNTA TwV KOAWSiwy, Twv dlakomtwv
K.ATL. Emtiong pmopouv va dtamiotwoouv Tt Stadopéc avapeoa ota Siadopa €idn ouvdeong
KUKAWHATWV (mapdAAnAn kat o oelpd). Avadoplkd Pe TO GwC UTOPoUV va SLamoTwoouV
TIELPOATLKA TNV UBLYpappn dtadoon Tou PwTog He TN Xprion dakwv, AAUMTAPWY Kal AAAwWV
OUVEPYWV TOU OedTpou KWV, va Slamiotwaoouy Tnv Umapén cwpatwv dtadavwy, nuidladpavwv
Kal adlapavwyv (m.x. pryoupeg and lehativa, xapti, VA0, dépua K.ATL.), TOV TPOTO OXNUATIOUOU
NG OKLAG, TN Sldxuon KoL TNV amoppodnon Tou Gpwtog K.AT.

MeA€tn NepBaAlovtog

H MeAétn MeptBaAlovtog SI6A0KETAL AQUTOTEAWS OTIG TECOEPLG TIPWTEC TAEELC TOU ANUOTIKOU
IxoAeiou (A" éwgkal A’). To CUYKEKPLUEVO HABNUO OUWG UmopEl vt ouvOEeBEeL pe mpoypappata
KalL va aLOTIOLOEL TNV EUMELpia KAl amo AAAou¢ TopEelg, onwg tnv NepBarlovtikn Ekmaidevon,
Vv KukAodoptlakn Aywyn, tnv Aywyn Yyeiag k.a. To ©@€atpo IKlwv, 0nwc Ba SoUE 0T CUVEXELQ,
Uropet va pavel xprioLlo Kot o€ auTo TO SLOAKTIKO AVTIKEIUEVO, GUOIKA OTLG TAEELG QLUTEG VLA TLG
omoieg mpoPAEnetal n dtdackalia tou.

ZUpdwva pe to A.E.M.MN.Z. katta A.MN.Z. 0 yeVIKOG okomog TG MeAétng tou NepBaiiovtog
elval n amoktnon yvwoewv Kat n avantuén de€lotitwy, afLwv Kal OTACEWV, TIOU ETILTPETOUV OTO
pobntA va mapatnpel, va meplypddel, va epunveVEL Kol o€ KAmolo Babuo va mpoPAEnEL T
AelTtoupyia, TOUG CUOXETIONOUG Kal TIG aAAnAerdpdoels tou puolkol Kal avBpwmoyevoug
neplBaAAovtog Héoca 0To omoio avamtuoostal N avBpwrivn dpacTnPLOTNTA OTO XWPO KoL OTO
XPOVO, LLE TPOTIO WOTE va odnyeital oTn cuVELONTOTIOLNGCN TWV TIAEOVEKTNUATWY KAl TNG AVAYKNG
yla aswbopo avamrtuén tou mAavAitn. H Swadikacio autr amookomel otn dnuioupyia piag
odatpknc avtiAnPng yra t {wn mou cuvioTa Kuplwg TNV avantuén yvwoTtikwy dlacuvdécewv
Kol aAANAeTSpAoewV PETAEU SLDOPETIKWY AVTLIKELMEVWY, OTLG omoleg n Eéudaon Sivetal otnv
OVTLUETWTILON TOU Habntr w¢ EpeuvnTh.

Karmolotl and toug empépoug otdoxoug TG StdaokaAiag Tou CUYKEKPLUEVOU SLOAKTLKOU
OVTIKELLEVOU YLO TOUG MOONTEG TOU AnUOTIKOU IXOAElOU €lval Ol TOPAKATW: Vo avamntuéouv
TIVEUMO. CUVEPYQOLOG Yla TNV TTPAYUATONOolNon KOWwv §pactnploTATWY Kal EKGNAWOEWV 0To
XWPO Tou oXoAsiou, va avamtuéouv evdladEpov Kal ayamnn ya Tnv matpida Kot TNV MOALTLOTIKN
TOUC KANpovould, va esvoloBntomoinbolv oe B£pata AvILUETWTONG TMpoBAnuatwy (Ty.
nieptBailovtog) mou adopolv To eupUlTEPO TOTIKO TepLBarlov, va avamtuéouv eviladépov yla
™V avalntnon Kat avadelén otolxelwv amo Tov Aaiko MOALTIOUO TNG EUPUTEPNC TTEPLOXNC OTNV
omola aVNKEL N KOWOTNTA Toug, va evalctntomnotnbolv yla ta nmpoBAnuata mou adopouv To
€UpUTEPO GUOLKO KoL avOpwTtoyeVEG EPLBAAAOV K.ATT.

128



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 5 No. 1, 2017, E-ISSN: 2308-0876 © 2017 KWP

EVOEIKTIKEG SpaOTNPLOTNTEG TOU WUTOpPOUV val TipaypotomnotnBouv: OL pabntég pe
adopun TNV opyavwon HLOG Tapdotacns Oedtpou IKlwV (Kataokeur ¢lyoupag, OKNVIKWY,
UMEPVTE, ouyypadn KeEvwY KAL) e€epeuvolv 1o meplBdAlov Toug (Puoikd Kot
avBpwroyevég). Kavouy, yla mapddelypa, €peuva ayopac Kal acXOAOUVTAL UE TNV ayopd TwV
anapaitntwyv VALKWY avoAapufavoviag o KaBévag KAToLoV pOAO, TPAYHOTOTOLOUV ETUOKEELS
o€ pouoeia [ AAAOUG OXETIKOUG XWPOUG LE OKOTIO TNV AOKTNON UALKOU aAAG KOl TTAPOLOTACE WV
NG KaBnuepvotnTag mou Ba Toug GavoUV XPrCLA OTNV PAYUATOTOINCN TNG BEATPLKAG TOUG
napaotacng (m.X. CUYKEVTPWON OTOLXELWV OXETIKA HE TNV Mapadoon N S1adopwV KOWVWVLKWV
KOATOOTAOEWV K.ATL.). M€ Bdon ta mapandvw Umopouv va SnpLloupynoouv Beatpikd oevapla, oto
omoia Ba amotunwvovtal S1aPopPEC KATACTATELS TNG KABNUEPLVNEG LW KOL TA OTIOla UImopouV
va T TTAPOUCLACOUV OF HLO TTOpAoTacn OMou oL NPweC Ba eival ByaAuévol péoa amnod v idla
™ wn (m.X. n apuHovik cuvlTtapén f oL CUYKPOUOELS TWV avBpwmwy, N ayamnn, o £pwtagc, n
{nAa, n yévvnon, o Bavartog, ot Stadullkég oxéoelg, n vloBeaia, to Slaluylo Twv YyovEwv, oL
ovamnnpieg, ot TMPOPANUATIKEC HOpdEG ocuumepldopdg pEoa otnv TAafn, to TpoPAnuata
oupBiwonc oto oxoAelo/bullying, o ekpoBLopOC, N Kakomoinon K.4.).

21o mAaiolo tng NeptBarlovtikng Ekmaidevong, n omoia onwg Rdn avadpépbnke pmopetl
va evtaxBel oto oUyKeKPLUEVO SLOAKTIKO QVTLKEILEVO, UTTOPOUV oL LaBntég va aoxoAnBbouv pe
€va epLBAANOVTLKO {ATNLA TO OTIOLO £XEL OXEON HE TO AUECO TTEPLBAANOV TOUG (TT.X. TO MPOPBANUA
TWV OKOUTILSLWY, N PUTIOVON TWV TTIOAEWV QIO TA AUTOKIVNTA, TOL EPYOOTACLO KOL YEVIKA OO TLG
avOpWMLIVEG SpaOTNPLOTNTEG, TIC TIUPKAYLEC TwV daocwv K.AT.). 2to mAaiolo mou avadEpOnke
TIAPOTIAVW UITOPOUV OL LOONTEG VO CUYKEVTPWOOUV KATOTILV OXETIKI G EPEUVOC TO OTOLYELA KOL TLG
TAnpodople¢ Kal va Ta SpapaTonoljoouv mapouctdlovtdg Ta O Ha Beatplky mapaotaon.
MrmopoUv aKOUn va apakoAouBnoouV TAPACTACELS IE OXETLKO TIEPLEXOUEVO. ITO MAALOLO TNG
KukAodoplakng Aywyng Umopolv oL Ladntég LEaa amod Toug NPWEeS/dLyoUPeG TNG CUYKEKPLUEVNC
Hopdng Beatplkng téXvNG va mpooeyyioouv Sladopa BEpaTa OXETIKOU TEPLEXOUEVOU (TLY.
o6nyieg yla tnv kukAodopia twv melwyv, xprion uMOyeLwV SLaBACEWY, KATACKEUT Kal EKUAOnon
TWV Baclkwv onUATWV KUKAodopilag, KATaoKkeun Kol EKLABNoN t¢ Asttoupyilag TwV GWTEVWV
onuatodotwyv, acdpdaiion auvtokvntwy, mapapldacelg tou K.O.K., pumavon tou meptBaAlovtog
ano ta tpoxodopa, nxoppumaveon, achaAn odnynon modnAdTwv Kol YEVIKA Tpoxodopwv,
Tpoxaia atuxnuata, xprion {wvwv acpaieiog kal KpAvoug K.A.). Zto mAaiolo tng Aywyng Yyeiag
UIOPOoUV oL HaBNTEC péoa amod TOuG NPWEG/DLYOUPEC TOU OEATPOU ZKLWV VA TIPOCEYYIOOUV
Sladopa BEpaTa oXETIKOU TIEPLEXOUEVOU (TT.X. UYELQ KL UYLELVH) TOU CWHATOG, UYLELVN Slatpodn),
atuxnuaTa Kot Tpwteg BonBeLeg K.ATL).

®duowkn Aywyn

To padnua tng Ouoikig Aywyng (Mupvaotikng) SL6AoKeTAL AUTOTEAWG O OAEG TIG TAEELS TOU
AnpotikoU XxoAsiou. Q¢ ek ToUTOU TO Of0TPO IKLWV HMOpel va davel xprnowo o autd To
SL80KTIKO avTikeipevo kaB' OAn tn SLApPKELX TNC MOPAUOVIC TOU HaBNTr) OTn CUYKEKPLUEVN
oXOALkn BaBuida.

JUpdpwva pe 1o A.E.M.N.Z. katta A.M.2. o0 okomndg tng Duaotkng Aywyng oTnV UTIOXPEWTLKNA
eknaidegvon elval va CUUPBAAEL KATA TTPOTEPALOTNTO OTN CWHOTIKA OVATITUEN TWV pabnTwy Kat
napaAAnAa va PBonBrnosl otnv PUXLKA KOl TIVEUROTLIK TOUG KaAALEpyela KaBwg KoL otnv
OPHOVLKA €VTagr Toug oTNV Kowvwvia. MpoTepaldtnTa €XEL N AVATITUEN TWV KWVNTIKWV Se€LoTNTWV
TWV HaBNTwV KoL HECW OUTWV N KAAALEPYELA TwV GUCIKWV TOUG LKAVOTTWV KoL N evioxuon tne
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Uyelog toug. Kamolol amd Toug EMIUEPOUC OTOXOUG TNG OSL60OKAAIOG TOU GCUYKEKPLUEVOU
SL6AKTLKOU QVTIKELUEVOU YL TOUG LAONTEG TOU ANUOTIKOU ZXOAELOU Elval OL TOPOKATW:

Takelg A" - B’

OL HaBNTEG EMISLWKETAL VA AVOITUEOUV TIG AVTIANTITIKEG TOUG LKOVOTNTEG: TNV KLvaLoOnTikN
avtiAnyn, v omtikn avtiAnyn, tnv akouotik avtiAnyn, tnv avtiAinyn péow tng adng, Tig
LKAVOTNTEC OGUVTOVIOMOU, va avamtluéouv amA€G KLWVNTIKEG TPOCOPUOOTIKEG Oe€loTNTEG, va
yvwpioouv kat va KaAALEpyriocouV oTolxeia puBuoL Kal Kivnong, va avamtuéouv tn 1N AEKTLKA
ETUKOWVWVIA: ekPpaoTIK Kivnon, dnuioupylkni kivnon, va avamtuéouv tn davracia Kol Tn
SNUOUPYLKOTNTA TOUG, va €KGPAOTOUV KLVNTIKA, XPNOLUOTIOLWVTIAC TO OWHA TOUC, Va
ovantuéouv amAEG KvnTIKEG Se€LOTNTEG, va KOAALEpynoouv otolxeia tng €AANVIKAG AQIKAG
mapadoong, va ATOKTO0UV YVWOELG TIOU OXETL{ovTaLl e ToV Tapadoaolakd Xopo, Tn LOUGCLKN Kal
TO TpayoudL Ot TOTUKO Kal €Bvikd emimedo, va avamtuéouv QaVTIANTTIKEG LKOVOTNTEG:
KLVOLOBNTIKN), OTMTIKr, OKOUOTIKA ovtiAnyn, LKAVOTNTEG CUVTOVIOHOU, VO EKTIUAOOUV Ta
aLoBNTIKA otolxela TN Kivnong K.AT.

Takewg M - A’

OL HOONTEG ETUSLWKETOL: VA OVATTTUEOUV KOWVWVIKEG KOl PUXLKEC OPETEC OMWG: ouVepyaoia,
opadikd mvevpa, autonelBapyia, B€Anon, unmeuBuvoTnTa, UOUOVH, ETLUOVH Kal BAappog, va
BeATLWOOUV TIC OVTIANTITIKEC TOUC LKOWVOTNTEG: TNV KLvaloOnTikh, TNV OMTIKI, TNV OKOUOTLKNA
avtiAnyn, v avtiAnPn péow tnG adng, TIC LKAVOTNTEC CUVTOVIOHUOU, va avanmtuéouv amA£g
KLVNTLKEG TPOCAPHOOTIKEG SEELOTNTEC, CUVOETEC MPOCAPHOOTIKEG SEELOTNTEC, va avarTtuiouv T
UN AEKTIKA €MKOWVWVia: eKPPAOTIKY Kivnon, SnULOUPYLKN Kivnon, va KOAALEPY|COUV OTOLXELa
puBUOU Kal Kivnong, va eKPpaoTouV UE To Tpayou st koL TNV Kivnon, va SLeupUVoUV TLG KIVNTIKEG
ToUuG SuvatoTNTEG, va avamtuEouv amAEG KIVNTIKEG TTPOCOPUOOTIKEG SEELOTNTEC, va avamTtuéouv
N MN Aektikn emkowvwvia: ekdpaotikn kivnon, dnuloupylkn kivnon, va avamtuéouv tn
davtaocia kat tn SNULOUPYKOTNTA TOUG, va KOTOvVONoouv TNV aicbnon Ttou Ywpou
XPNOLLLOTIOLWVTAC TO CWHA TOUG, VA AUTOOXESLACOUV KLVNTLKA XPNGOLULOTIOLWVTOG TO CWHO TOUG,
VQ QTIOKTAOOUV YVWOELG TTIOU OXETI{ovVTaL UE TOV TapadooLako Xopo, TN LOUCLKN KoL TO Tpayoldt
O€ TOTIKO Kal €BvikO emimedo, va KaAAlepyroouv otolxeia Tng eAANVIKNG Aaikng mapdadoong, va
yvwpioouv tnv €AANVIKA TOALTIOULKA TtopAdoon, va eKTLUACOUV Ta alobntikd otolxeia g
Klvnong K.AT.

TagewgE" - 2T
OL paBntég embLwketaL: va BEATIwWoOUV TNV Kvalobntikn avtiAnyn, tTnv omtikn avtiAndn, tTnv
avtiAnyn péow g adng TG LKAVOTNTEG CUVIOVIOUOU, VO OVATTTUEOUV OUVOETEC KIVNTIKEG
Se€10TNTEC, TMEPITTAOKEC KLVNTIKEC SEELOTNTEC, VAL OTTOKTI|OOUV YVWOELG TTOU OXETI{OVTAL PE TOUG
napadoolokoUC XOpoug, TN HOUGCLKN Kal TO TpayoUSL ot TOmKO Kol €Bvikd eminedo, va
KaAALEpynoouv otolxeia puBuou, Kivnong, LOUOLKNC, Tpayoudlol, va yvwpiloouv oTolxela tng
AaiknG pag mapadoonc, va katavorioouv tnv oot TNG TMOAITIOUIKAG HOC KANPOVOULAG, va
EKTILAOOUV Ta aloOnTIKA oTolyEla TNG Kivnong.

‘OAou¢ Toug MapamAvwW oTOXoUC Bal LITOPOUCAE OE YEVIKEG YPAUUEC VA TOUG EVTAEOUE
0c TPELC opAdeC: a) YuxokwnTk (aloBnon tou Xwpou Kol TOU XPOVOU, OTTLKOKLVNTIKOG
OUYXPOVLOUOC KOl CUVTOVIOMOC K.ATL.), B) LOUGLKOKLVNTLKNA (puBUOC, éviacn, puBuLKA KoL KLVNTLKA
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ouvobeia/puBuikn aywyn K.Am.) Kat y) mapadoon/ moAttiopog (eAAnvikol mapadooiakol xopot).
Ot ouvtpurtikn mMAeloP ndio Twv mopamavw oToXwV UNtnPeTouvVTaL, OTw¢ Oa SoUE 0T CUVEXELQ,
HEoa amd TNV EVOOXOANON TWV HAONTWV LE TN CUYKEKPLUEVN popdr BeaTplkng TEXVNG, avaioya
duotka pe Vv nAwia kot tTnv PuxokvnTikn avamtuén toug. Elval yvwoto eEdAAou nwg yla va
600l pla mapdotacn Osdtpou IKlwv Ba MPEMeL —peTAy TwV GAAWV- va UTIAPXEL amd Tov
Kapayklolomaitn OMTIKOKLVNTIKOG OUVTOVIOMOG, pPuUBuIk kivnon, aplotn yvwon 1ng
TAPaS0CLOKAG LOUGLKAG KOL TWV XOPWV K.ATT.

EVOELKTIKEG SPAOTNPLOTNTEG TTOU UITOPOUV VA TIPAYHATOTOLNB0UV: ITIC UKPOTEPES TALELG
(A" kot B') aAAa kot ot apéowc emopeveg (I kat A’) Ba mpémnel va 600l Eudaon otnv
PUXOKLVNTIKA aVATTUEN TWV HaBnNTwV KAl 0TNV HOUCLKOKWVNTIKY. Ma Tov okoTtd autd pmopouv
ol LaBNTEC va TTAPOUV OTO XEPL TOUC ULa dpLlyoUpa Tou Kataokelooayv ol (Slot Kat pe KATAAANAN
HOUGLKH UTIOKPOUGN UIOPOUV Vo XopEPoUV TOV XOpO TIOU «XOPEVEL» N dlyolpa 0TV MOpACTACh
N €vav ¢avtaotiko Xopo. OL pabntég kwvouvtal eAeUBepa otov Xwpo TnG aiboucag kat
OUVTOVI{OUV TLG KLV OELG TOUG HE TN MOUGLKA 1 UE PUBULKA XTUTTHUOTA TOU/TNG EKMaLSeuTikoL. H
SpaotnplotnTa auth Umopsil va yivel €ite atopikd eite opadikd (ypoppn/kKOkAog) eite oe
{euydpla. ITn CUVEXELQ LITOPOUV VOl UTTOUV OL LaBNTEC oW QIO TOV UIEPVTE KAl VA KLVI)GOUV TN
dLyoUpa Toug pubUIKA WoTE va «XopeLEL N TeAeuTtaia miow ar’ to ravi. Ot pLyoupeg pmopouv
va «XOpEYPOUV» -KaT' EMEKTOON KL OL HOONTEG- O Ta €16 TWV EAANVIKWV X0pwV (TN TOANG, TOU
XWPLOU, TWV VNOLWV K.ATL.) aAAA KoL EEVWV (TT.X. EUPWTIATKWY, AUEPIKAVIKWYV, OLOLOTLKWY, KAOLOLKNG
HOUGCLIKNAG K.ATL.). Mg auUTOV TOV TPOTO TPOodLOPI{OUE TOV XOPO O OXECN HUE TOV XWPO Kal
OUYXPOVWG KAAUTITOUME KAl OTOXOUC TNG SLATIOALTIOMLKA G aywyNn¢. Emiong pumopouv oL pabntég
va xop€Pouv GavtaoTikoU¢ XopoUg TwV HUBLKWY KoL TIPOIOTOPLKWY XPOVWV HE TIC OVAAOYEC
dLyoUpeg (m.x. TNG emMoXNG Twv Bewv Tou OAUUMOU, TwV NUIBewV/Onoéa Kal HpakAn K.AT.), Twv
XPOVWV TNG apxalotntag (KAaoLkAg KoL UoTEPNG), TL.X. XOpELUOUV oL ABnvaiol otnv apyxaio ABAva
HETA TN vikn otov MapaBwva f oL otpatiwteg Tou MeydAou AAeEAVOPOU LETA ATIO L0 LEYAAN
vikn KA., Twv Bulavivwy xpovwyv (r.X. xopelouv oL Beatég otov MMOSpoUo TPV amd pia
trodpopia i oL akPIiTeg PETA amod pia vikngopa paxn), Twv VEOTEPWYV XPOVWV (T.X. oL KAEDTEG
HETA amo Hla haxn o€ éva mavnyupl), TwV CNUEPLVWVY XPOVWV K.ATL. Mg autdv Tov TpOTmo
TpoodLopillou e TOV XOPO OE OXEON WE ToV Xpovo (AAknotig, 1992: 146-151).

Ma tv enitevén twv PuUXOKLVNTIKWY OTOXWV, TIOU TEplypadnKkav mapandvw, Mmopet
OKOUN 0/n eKMALSEVTIKOG VA TIPAYHOTOTOL)OEL HE TOUG HaBNnTEéG SLadopeC QLOKAOELG Lo TNV
KLVNTKA TwV SAKTUAWV KAl TO CUYXPOVIOUO TWV XEPLWV (T.x. U0 PLyoUpEG TTOU TIG KPATAEL O
HaBNTAG OL OMOLEG CUVOMIAOUV Kal KVOUVTOL CUYXPOVIoHEVA). Mmopel o/n eKMALSEUTIKOG va
KAVEL AOKAOELG OTOUG LABNTEC YLAL TOV CUYXPOVLOUO KATA TNV Kivnon Twv HeEpwV ULag pyoupag,
T.X. Tou Kapaykidoln mou amoteAeital amd moAAd «koppatia» 1 tou EBpaiou, Tou omoiou tO
kedAAL kveltal (elval «EeBLOWUEVO» OTIWC A€EL xapaKTnploTika o Kapaykliolng). Mmopet akoun
0/n ekmatbeuTIKOC va S18a€eL oToug HadnTteg mwe yivetal n eppuxwon piag pyovpag, n onoia
MpoUmoBEtTel peyaAn YuxokvnTik wplpuotnta, dnAadn nwe «BAEmewy n dyolvpa, MWC
KTIEPTIATAELY, TIWE «AVTLOPAY», WG «OLOBAVETAL» K.ATL.

ITG peyaAltepeg tagelg (E kot It') pmopel o/nekmadeutikog va Swaoel pudoaon, EKTOG
OO TOUC TIAPATIAVW OTOXOUG YLOL KATIOLOUC OO TOUC HaBNTEC TToU SEV TOUG €£XOUV KATAKTIOEL
EMAPKWC, OTNV TAPAS00N KAl OTOUC TOALTLOTIKOUC oToXou¢ (eAAnvikol mapadootakol kot
ouyxpovol xopot). Mmopel yla mapadetypa va Stdagel otoug pabnTég Tov Xopo ToU XOpPeVEL N
KAaBe PpLyoupa, T.X. ToV TOAULKO TOU pmopuna-riwpyou, Tov Kahapatiavo tou Kapaykloln tov
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omolo xopeUeL pe Tov Xat{naPatn oto TEAoG KABe mapdotaong, Tov (EIUMEKIKO TOU ZTaUpaKa
K.ATL. Ta mopamavw UopoUuVv val yivouv Kal 0€ cuvepyaoia e ToV/Tn yUUVAOTH/yUVAOoTPLO TOU
oxoAelou, omou autdg/autn eival Stabéopog/n.

OswpoUpe TENOG OTL Sev elval MAEOVAOUOC v avadEPOUUE OTL OAEG OL TOPATIAVW
Spaoctnplotnteg ocupParlouv otnv opadikotnta (évtaén tou atopou otnv opada), TN
ouvepyaoia, tnv automnelBapyia, tov oeBacud Tou GAAou, TNV TAPNON TWV KAVOVWVY, TNV
ETUKOLVWVLA K.ATL., TTOU KL QUTOL AIOTEAOUV ETUHEPOUG OTOXOUC TOU CUYKEKPLUEVOU SLOAKTLKOU
OVTLKELUEVOU.

Mouokn

To padnua tng Mouotkng S16A0KETAL AUTOTEAWG OE OAEG TIG TAEELG TOU ANUOTIKOU IxoAeiou. Qg
€K TOUTOU TO O£aTPO IKLWV UMmopel va davel XprioLUo o€ aUTO TO SLOAKTLKO QVTIKELLEVO KaB' OAN
TN SLAPKELD TNE TTAPOLOVIC TOU HaBNTr O0Tn CUYKEKPLUEVN oXOALKH Babuida.

EVOELKTIKEC SpaOoTNPLOTNTEG TTOU HIopoUV va mpaypatornotnfolv: O/H ekmatdeuTikog
™G TAéng o€ ouvepyaoiot PE TOV/TNV HOUGLKO TOUu OXOAgiou, OmMou autog/autr eivat
SlaBgopog/n, propei va 8tddakel toug pabntég tou/tng (LBlaitepa AUTOUC TWV ULIKPOTEPWY
Tafewv) va TOmoBETOUV Kal VO XpNOLLOTIOLOUV 0WoTA T Ppwvr) TOUC, Vo Toug Selel Twg pmopouv
va mopayouv nxoug pe Siadopa péEpn TOU owupatog (T.x. Xépla, XEAn K.AT.) | pe dtadopa
OVTIKELJEVQ, OL oTtoioL gival amapaitnTol og pla mopdotachn OeAtpou IKIwv. MTopel akoun va
TPAYUATOTOLNOEL Slddopa HOUCLKOKLVNTIKA ToXvidla HE HOUOIKN) UTOKpouon amod TN
OUVKEKPLUEVN popdn Beatplkng TEXVNG, AAAA KAl VO AKOUOEL PE TOUG HaBnTég Tou Stadopa
HOUGCLKA potifa mou amaviwvtal oto O£atpo IKwv. OL pobntég Twv PeyaAUTEpWY TASEWV
UmopoUlV va pabouv va TtpayouSouv ATOUIKA 1 OMOSIKA Ta TPAyouSld TWV NPWWV ULOG
TAPACTAONG, TL.X. VA TOAULKO YLla ToV pmapumna-fwpyo, pla Zakuvevh kavtdada yla tov olop-
Awovuolo, évav apave yla tov Xatlnapatn k.Am. Méoa amod tn §pactnplotnta authH Kol OTo
mAaiolo Tng eBvopoucikoAoyiag Kat TG HouotkAG Aaoypadiag, o pabntng Ba pmopéocel eniong
va LEAETAOEL HOUOLKA poTifa amd dtadopa pépn tng EAMASAG aAAd Kal To KABe pouaotko €160¢
TPAYoUuSLoU TIOU ATIAVIATAL 0T CUYKEKPLUEVN popdn Beatplkng TEXvNG (T.X. TO VNOLWWTLKO, TO
NMELPWTLKO, TO PEUNETLKO, TNV EMTAVNOLAKN Kovtada K.AT.). Me autov tov Tpomo umnpeteital
KOl 0 0TOXOG TNG KAAALEPYELAG KO TNG SLAoWONG TNEG LOUOLKAG MapAdoong Kal YEVIKOTEPA TOU
TLOALTLOMOU TOU TOTIOU HAG. Z€ VAl SLATTOALTIOULKO TIAQLLOLO KOLL YLl TIG AVAYKEG LA TTAPAOTAONG
SlamoALTIopLKOU TiEpLleXOpEVOUL, TNV omola Ba dnuloupyoloav ol pabntég, Ba pmopovoav ol
TeAeuTalol va aKoUOOUV Kal VA LEAETAOOUV LOUGCLKEG Kal TpayoLSLa amo AAAEG xwpeg (WoLaitepa
TWV XWPWV TPOEAEVONG CUUHAONTWY TNG TAENG TOUG N Tou oxoAegiou). Me autdv Tov TpoTo
UTINPETOUVTOL KOL 0TOXOL TNG SLATIOALTIOULKAG EKTASEVONG LECA QIO TN LOUCLKN, N «YAwooo»
¢ omolag Bewpeitat amd moAAoUG wg SteBvnc. TENOC, KAToLoL LaBNTEC TwV HEYAAWYV TAEEWVY, OL
omoiol evéexopévwg yvwpilouv va mailouv KAMOLO HOUCLKO Opyavo, Ba pmopoucav va
SNULOUPYNOOUV ULKPEG LOUGCLKEG CUVOEDELG YLO TIC AVAYKEC HLOG BEaTPIKNC MapAoTaonG auToU
Tou £(60U¢ Kal PE AUTOV TOV TPOTIO va eE0IKELWOOUV Kal PE TOV POAO TOU HOUGLKOU dnutoupyol
KOlL TNG LOUOLKAG EMEVSOUONG ULaG TTApAOoTAoNC.

Osatpkn Aywyn
To padnpua g Osatptkng Aywyng SLOACKETOL AUTOTEAWC OE OAEG TIG TALELG KATIOLWV ANUOTIKWV
YIxoAeiwv (m.x. Eviaiou Avapopdwpévou MNpoypappaToc) EVw OTA UTTOAOUTA TO CUYKEKPLUEVO
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OLOOKTLKO QVTIKE(UEVO €lval evtaypévo oto pabnua tng Awodntikng Aywyng. Q¢ ek ToUToU TO
@fatpo IKuwv unopei va davel xpnoLo o auTo To SLEAKTIKO avTIKEleVO Kab’ OAn Tn Slapkela
NG MAPAUOVAG TOU HaBNTH Ot CUYKEKPLUEVN OXOALKN BaBuida.

JUpdpwva pe to A.E.M.M.Z. kot ta A.M.2. 0 YeVIKOG okomog TnG SibaokaAiag tou Osdtpou
0T0 AnUoTIKO 2xoAglo elvatl: «va evBappuvBoUV oL pabnTtég WoTe va avamtuEouV LKaVOTNTEG Kal
KALOELG yLOL VO LTTOPECOUV VAL AELTOUPYGOUV APUOVIKA TOGO WG AUTOVOEG IPOCWITLKOTNTEG 000
Kal pEoa otnv opada. EdkoTepa emISLWKETAL: N EvBAppUVON TNG SNULOUPYLKNG Ekdpacng, N
yvwpluia tou madlol pE ToV EQUTO TOU, N CUVEPYOOLA KOL N PUOVLKN €vTaln Tou oTnv opdda,
N aAvAamntuén Twv GuOLKWY Kot SLavonTIKWV LKAVOTATWY Kal N KOAALEPYELD TOU PUXLKOU KOGUOU,
n Sapopdwon alebntikAg - KaAATEXVIKAC avTiAndng kol kpttnplou kol n mopaywyn
KOAALTEXVLKOU TPOIOVTOG (oL LaBnTéc we 6EKTEC Kal Snuioupyol), N yvwpLuia e AUECO TPOTO UE
KOAALTEXVLKA - TIOALTLOTIKA €TUTEVYUATA TO0O TG MaATpidag Tou 600 Kal TwV GAAWVY TIOALTIOUWY,
N OTIOKTNON CUYKEKPLUEVWYV YVWOEWV YL TO B€ATPO KoL TLG AAAEC TEXVEG, KABWC KL yLa TN oXEoN
TOUC LLE TOV TIOALTLOMO Kall TNV Kowwvia, N SnULOUPYLKN avartuén Twv ekdpacTikwy Se€loTATwV
TOU pEoa amo To AOYOo Kol T YAWooo, N SnUIOUPYLKH TIPWTOTUTN Topaywyn Spapatikwy
KELLEVWYV, N YVWPLULA TNG LOTOPLAC TWV LOEWV KL PEUUATWYV OTO XWPO TNG Oeatpikng TEXvNG, TTou
ouvéBaAav otnv €€EALEN ToOu egupwmaikol TOATIOMOU, KOl N Katavonon tng oaflag tng
SLAMOMTIOMIKAG KOl TIOAUTIOAITIOMLKAG  aywyYAC,> N OUANOYLIKA  KaAMTEXVIKH Snuioupyia
(Beatpikn mapdaotacn), N AUESH EVEPYOTIOLNON, N CUMKUETOXN Kal N mapéupaocn Tou pabntr otn
S1baktikn Stadikaoia, N mapaywylkr) S1aoVVOED TWV YVWOTIKWY OVTIKELLEVWY HECA ATIO TLG
epapuoyéc Tou Spapatog, kabwg katl n cuvdeon ¢ Bswplag pe Tnv mpagn». Onwc Ba pavel otn
OUVEXELX, aAAA KoL OMwC TOAU €UKOAQ UTTOPEL KAMOLOC va SLATIOTWOEL, N CGUVIPUTTIKA
mAeloPndia Twv MopaAmAvWw CKOTIWV Kal 0TOXWV UIopoUV va UrtnpetnBouv péoca anod to OEatpo
ZKLWV QKOUN KAl KE TNV ATtAn EUMAOKA TWV HabnTtwv Pe auTo.

EVOEIKTIKEG SpaOTNPLOTNTEG TOU UIMOPOUV va mpaypatornotnfouv: O/H ekmalSeuTIKOG
NG tAéNG ot ocuvepyacio pe tov/tnv OsatpoAdyo Tou oXoAeiou -Omou autog/autn eival
Sla0éopog/n- umopet kat’ apxnv va pépet o€ emadr Toug LabnTEG TOu/TNG HE TO OEATPO IKLWV
(mpoéAeuon, otopia, Asttoupyia, pemeptoplo K.AM). Ta modid SnAadn mpémel mpwia va
YVWPLoOUV KoL VO ayamoouV TN CUYKEKPLUEVN Hopdn Beatplkng Téxvng va pabouv amnod mou
NPBe, oTE, WG, TOLOL €lval oL BACLKOL TOU NPWEC, TIWG OPYAVWVETOL UL Ttapaotaon K.ATL. Mo
TOV OKOTMO QUTOV Mmopel o/n eKMALOEVUTIKOG VA  XPNOLUOTOLOEL TAOUGLO  OXETIKO
OTTTLKOAKOUOTLKO UALKO (PpLyoupeg, Stadaveleg, BLBAla, pouaotkn, Bivteo kal nxoypadnuéva Epya,
mapakoAoubnon «{wvtavwv» TAPAOTACEWV and yvwoTtoU Kapayklolomaixteg K.Am.). Me Tig
TapAAvVW SpaoTNPLOTNTEG UTINPETELTOL O OTOXOG TNG ATMOKTNGONG CUYKEKPLUEVWY YVWOEWVY yLa
TO BEaTpO (OEATPO ZKLWV EV TIPOKELUEVW), KABWE KAL YLOL TN OXECHN TOU LLE TOV TIOALTIOUO KAl TNV
Kowwvia.

e £€vol TILO TIPOXWPNUEVO OTASLO MIMOPsl 0/n EKMALSEUTIKOC VO OPYAVWOEL £val
«Epyootrpt Oedtpou IKLWwvV» Omou Oa HUNOEL PE BLWHUOTIKO TPOTO TOUG MaONTEC TOu/TNG OTLC
TEXVIKEC TNG OUYKEKPLUEVNC HopPNC Beatplkng TéEXvNG. MTopel, yla mapadelypa, HEcA Ao
OlUTOOYXESLEC TTAPOIOTACELG N} KOLL LE TN OUVSPOUN EVOC Kapayklolomalytn, omou sivat Suvatov va

50 OUYKEKPLUEVOG OTOX0G AVUPEPETAL YEVIKA 0T BeaTpikn} TEXVT. ‘000V aopd To O£aTpo TKLWV, TO 0TIOI0 HAG EVSLX@PEPEL
€8, 0 0TOX0G aUTOG Ba UmopoVoe va UETACYNUATIOTEL O0€ YvwpLiia TG oToplag Twv WemV Kal Twv Wlaitepwv
XAPAKTNPLOTIKOV TNG CUYKEKPLUEVNG HOPPNG BEATPIKNG TEXVNG KAL OTNV KATAVON 0N TNG aglag TNG SIATOALITIONLKNG Kot
TIOAUTIOALTIOULKNG Oty WYT|G.
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ETULOKEDTEL TO OXOAE(l0, va Selfel TIC BAOIKEG apXEC OTNV Kivnon katl tnv epduxwon tng dryolpag
(mwg Badilel, mwg kABeTaL, TWE KOLTAlel, MW avildpad, Mw¢ MAdel/wg dnAadn xelpiletal tov
«AOYO» KaL TN «Pwvn» TNG, WG «aLoBAVETALY, TTWG XPNOLUOTIOLEL T SLAdopa AVIIKEILEVA, TTWG
ELOEPXETAL KOl TIWG e€EPXETAL AMO TN oKNvN K.ATL). Emiong umopel va 6eifel otoug pabntég
SLadopeg TEXVIKEG Kivnong Tou Kapayklolomaixtn (Mwg OTEKETAL oW amo Tn OKNVA, WG
KPATAEL TN dLyoupa, MG XPNOLUOTIOLEL Ta Sladopa aVTLIKEIPEVA TTOU Elval amapaitnTa ylo tnv
TAPAoTacn K.ATL.), TOV TPOTIO SNULoUPYLaG TWV OKNVIKWYV KAl TOU pWTLOUOU TOU UMEPVTE K.A. Me
TG MOPATIAVW SpaoTNPLOTNTEG UTNPETOUVTAL, HETOEU GAAWV, N SnULOUPYLKN EKPpacn Twv
HoONTWVY, N CUVEPYOOLA KAl N OPHOVLKA EvTagn TOUG 0TNV ouada, n avamtuén Twv GuUCLKWY Kot
SLoVOoNTIKWV LKAVOTHATWY TOUG K.ATL.

Mropel 0/n eKMALSEUTIKOC va opyavwoel éva «Epyaotrpl Oeatplkng/AnULOUPYLKAG
Mpadnc», omwg Nén avadpepbnke, 6mou Ba PUNOEL TOUC HABNTEG TOU/TNG OTOUC LOLALTEPOUC
KWOLKEG Kal TN «OnUeLOAoyla» TNG CUYKEKPLUEVNC HopdnC Beatplkng TéEXvNG. Oa UEAETNOEL
EMIONG PE TOUCG HOONTEG TN popdoAoyia KoL TOUG KAVOVEG EVOG £€PYOU TOU OEATPOU KWV UE
OKOTIO TNV TAPOYyWYN Ao TOUC TEAEUTALOUC TTPWTOTUTIWY £PYWV aUToU Tou Beatpikol eidouc.
Mropet va §16deL oToug HaBntég Tou/TnNg Mwe va Yypadouv mpwtotuna £pya oo t ¢avrooia
TOUC, XPNOLLOTIOLWVTOG KUPLWE UALKO TNG KABNUEPLVOTNTAC, 1) TTWG UITOPOUV VA LETATPEPOUV L
Lotopia r évav pUBo og oevapLo 1) KoL €pYO yla To OEaTPo IKLwV. AKOUN UMopEel va toug SLdatel
TIWC va. SNULOUPYRoouV £vav Kalvouplo xapaktripa/elyolpa LEAETWVTAC TLG AETTTOUEPELEC EVOG
OTOMOU TNG KaONUEPWVOTNTAC KOl TAPLOTAVOVTAG TO OC0 VIVETAL TIEPLOCOTEPO HE
EKPPOOTIKOTNTA KL PEAALOUO. ME Ta mapamnavw, OMwe eival GuoLKO, UTINPETEITOL O OTOXOC TNG
SNUIOUPYLKAG TPWTOTUTING TAPAYWYNG KELHEVWY, OnAady o otoxoG NG SNULOUPYIKNG
ypadrc/ékdppaong.

OL HaBnTég pmopouv va apakoAouBrjcouv oTo oXoAEilo TOUG MAPACTACELS TOU OEATPOU
KWV amod emayyeAUATIEG KAPAYKLOLOTIALXTEG KaL OTN CUVEXELD va akoAouBnoeL oultnon Kat
OXOALAOMOG TOUG (KpLtikA Kat afloAoynon toug). H culAtnon autr unopei va neplotpadel téoo
yUpw arm’ autd mou cuvéBnoav otn oknvr 000 Kol yUpw amod tov polo tou Beatr o ula
napaoctacn Oedtpou Zkwwv. Emiong umopetl yivel oulAtnon pe tov Kapayklolomaixtn yupw amno
{NTAMATA TEXVIKAG TNG CUYKEKPLUEVNG HOPDNAG Beatplkig TEXVNG. AKOUN OL LaBNnTéC HE TN
BonBela tou/TNG EKMALSEUTIKOU UITOPOUV va «avePdcouv» oto oxoAeio Stddopa £pya Tou
Oedtpou KWV €ite p€oa oTNV TAEN TOUG €lTE, av N MopAcTACN £LvOL TIETUXNUEVN, UMPOOTA O€
OAoug Toug LaBntég Tou oxoAeiou. Ta €pya AUTA UMOPEL va poEpxovTal £ite amd To KAACLKO
PETIEPTOPLO €LTE Va lval TPWTOTUTIEG SNULOUPYLEG TWV Olwv. OL HaBNTEC e Ta Tapamdvw, OTwE
elval puoiko, kabiotavtal T0co §EKTEC 00O Kal TaPAYwYol KAAALTEXVIKOU TIPOTOVTOC, OTIWG pNTa
avadEPETAL OTOUC OTOXOUC TOU CUYKEKPLUEVOU HOBAUATOC, KAl CUVELSNTOTOLOUV TOV pOAO TOUG
w¢ Beatéc og pla Beatpikn mapaotoon.

ZuunepacpoTa

Onwg npoékuPe Eekabapa amo OAa 6oa avapEpBnkav mapanavw, To OLATPo IKLWV UMOPEL va
MPoodEPEL TMOAUTIUEG UTINPECLEC oTo OXoAeio, tOooo otn Sldackalia elSikotEpa 60O Kal
VEVIKOTEPO OTNV ekmaldeutikn Stadkaoia. Avakedalawwvovtag oca nén mapouvoidotnkayv Ba
Aéyope WG N €vtan TG OUYKEKPLUEVNG HopdNC Beatpikng téxvng otnv ekmaideuon eivat
QMOAUTWC amapaitnTn Kot Umopel auth vo cuvoPLOTEL OTOUG TTAPOKATW TECOEPLS AEoVeG: a) To
O£aTPo IKIWV WG «epyaleio» pabnong, we peco SidaokaAiag. Autd onpaivel OTL, OMwg GAvNKE
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Qo Ta MAPANAvVW, UIopel va xpnotpomnolnBel and tov/tnv ekmaldeuTiko yla va StdaxBel n UAN
KATIOLWV HaBNUATWY UE €vayv TILO EVXAPLOTO TPOTO. Eniong unopet va BonBnoetL onuavtika yla
pa SlaBepatik mpoogyyon tng S8aKTéag UANG Slddopwv MaBNUATWY TwWV AVAAUTIKWY
Mpoypappatwy Zrmoudwv. Mmnopet SnAadn péoa and autn tn popdn Beatpikng tEXVNG —HeTALY
TwV AAwv- va yivel n ouvdeon Sladopwv amoomacuatwy g Stbaktéag VANG. B) To Oatpo
ZKLWV WG avtikeipevo Stdaokaiiag. Mmopel SnAadn n cuykekpLUEVn popdr Beatplkng TEXVNG va
yivel avtikeipevo pabnong/Sibaockaliag oto oxoAelo wWOTe va TO yvwploouv Kol va TO
ayamnnoouv Ta matdld aAAd Kal ylo va To XpnolUomnoLloeL o/n ekmaldeuTikog otn StdaokaAia
TOU/TNG. 2T0 MAQLOLO QUTO UIMOPEL VOl EEETAOTEL N LOTOPLO TOU OEATPOU IKLWV, SLAPOPES TEXVLKEC
yla TNV opyavwon HLag mopdotaon KA. y) To @€atpo IKiwv w¢ péco Ppuxaywyiag. H dtaotaon
oUTA ToUu OedTPOoU IKLWV UTOPEL va tpaypatonolnbel téoo péoa amnod évav euxapLoto TPOMo
S1baokaAiog Twv pabnuatwy, onmwe avadepbnke Kal mopandavw, aAAd Kuplwg HEow AAAwV
5paOTNPLOTTWY OXETIKA HE AUTO To Beatplkod €idog, OMwWC mapakoAouBnon MAPACTACEWY, TO
«aVEBOOUOY TIAPOOTACEWV OTO OXOAEL0 Ao Ta (Sl Ta TaLdSLA, Ol EIKOOTIKEG SpaOTNPLOTNTEG
TIOU TIPOYLOTOTIOLOUVTOL OTO MAQLOLO TNG MPOETOLMAOLOG plag mapaoctaong K.a. 6) To Oéatpo
KWWV YLOL TNV OVTILETWTILON TPORBANUATIKWY HopdwV CUUTNEPLPOPAG HUECO OTNV TALN N OTO
oxoAeio (ekdpoPLouod, kakomoinon K.Am.) KaBwg Kal n Xprion Tou yLla TNV TPOCEYYLON ETUKOLPWV
BepATWV (KOWWVLIKWVY, TEEPLBAAAOVTIKWYV K.A.).

KAelvovtag Ba Aéyape mwe To O€atpo ZKLWVY, TO OMoilo w¢ yviola popdn Aaikng TExvng
KUPLAPXNOE yla SeKAETIEC otnV Puxaywyla matdlwy Katl evnAikwy, onpepa Sev paivetal va €xeL
pnéMov. Evarmokettat Aoutdv otov/otny ekmadeutikd n aflomoinon kat n avadelér tov peoa amo
v eknatdevutikn dtadikaoia.

References

Aypaduwtng, O. (x.x.) Metavaoteuon, Patolopog kat NeoeAAnviko O€atpo Zklwv, Slabéoiuo
otnv wotooeAida: http://www.inpatra.gr/kedek/theory.pdf, npooneAdotnke otig 10-12-
2015.

AAKNnoTLC. (1999). KoukAo-B¢atpo okiwv. ABrva, EAAnvikd Mpdppata.

FaAdvng, B. (2012). To B€atpo oKlwv 0TO CUYXPOVO TTOAUTIOALTIOMULKO OXOAEl0. 2T0: OEaTPO Kal
Eknaibevon: deopol aAAnAeyyong, em. (Mkopag k.a.), ABriva, MaveAArvio AiKTuo yla to
O¢atpo kal tnv Exmaidbevon (oo. 129-135). AlaBéowo oto Sladiktuo otnv LotooeAida:
http://users.sch.gr/theatro/Praktika2012%20Gr/C1Galanis%20ndn%20Gr.pdf,
npooneAdotnke otig 12-12-2015.

Méya, I. (2011). H aflomoinon tng awoBnTkng eumelpiag otnv ekmaidevon. Xto Meilov
Mpoypaupa empopdpwong Exkmatdbevtikwy, Baoilko Empopdwtikd YAkS: Topog A: TeViko
HEpog (0.0. 49-69). ABrva, Nawdaywywko IvotitouTo.

Metpomoulog, H. (1980). Ynokoopocg kat Kapayklolng. ABriva, EAAnvika Mpappata.

Xatlnénpou, A. (2011). EVaAAQKTIKEG pOpdEG, TEXVIKEC Kal uEBodol dibaokaAiag kal padnong.
Y10 Meilov Mpoypappa emipopdwonc Ekmatdeutikwy, Baotko EMpopdwtiko YAKO: TOHOG
A: M'eviko Hépog (oo. 26-41). ABrva, MNatdaywylko lvotitouTo.

Nopo/enipopdpwtikd VAKG/tpoypappata
Nopog ur’ aplB. (1566), Aoun kat Asttoupyla ¢ mpwtoPaduiag kot Sdsutepofabulog
ekmaidevonc kot aAeg Statatelg, Epnuepic tng KuPBepvrnoewg, aplOuog puAov 167, 30

135



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 5 No. 1, 2017, E-ISSN: 2308-0876 © 2017 KWP

YenteuPpiov 1985, ABrva.

Nadaywylkd Ivotitovto/Meilov Mpoypappa Empopdwong. (2011). H exmadeutiky onuaoia
TOU Kwnuoatoypadou: ApxEg, otoxol, ebapuUoyEG, Baoikd Emipopdwtikd YAIKO: TOpoG A':
FevikO pépog. ABrva.

Nawdaywytlkd Ivotitovto/Meilov Mpoypappa Empopowong. (2011). H avaykaldotnta Ttou
@eatpou otnv eknaidevaon, Baokd EMpopdwtiko YAKO: TOHoG A': Tevikd HEpoG. ABrva.

Nadaywytko lvotitouto/Meilov Mpdypappa Empopdwong. (2011). H Adaktikn twv Texvwy oto
Anpotikd IxoAeio, Baokod Emipopdpwtikd YAIKO: TOopog B : EOIkO pépog, ME70/AdckaloL.
ABnva.

Ivotitouto, M. (2003). AwaBepatikd Eviaio MAaiowo Mpoypappdtwyv Zmoudwv (A.E.M.M.L.),
Avalutikd Mpoypdppata Zmoudwv (A.N.Z.), ABnva, 6wabéowa otnv otooceAida:
http://www.pi-schools.gr/programs/depps/, mpooneAdotnke otig 17-12-2015.

IxoAwka Eyxepidia

YMNEN®. (1998). H Nwooa pou yla tnv 2t taén, A’ teuxog, Abriva, O.E.A.B.

YNAIOMA. (2014). Nwooa: Npappata kat Ag€stg, A° AnpoTikou, mpwto Tevxog, (BiBAlo Mabntn),
ABnva, ITY kat Ek6ooeLg Aldodavtog.

YNEN®-N, I. (2006). AvBoAodylo Aoyotexvikwv Kelpévwv A’ kat B° Anpotikou —To deAdivy, ABrva,
O.E.A.B.

YNEN®-N, 1. (2006). NMwooca A’ Anuotikou: lMpappata, Aé€elg, lotopieg (BiBAlo AaokaAou)
MeBoboloyikég odnyieg, ABriva, O.E.A.B.

YNEN®-N, 1. (2006). Ta aniBava poAuBla: Nwooa I Anuotikou, Tpito tevyoc (BiBAio Mabnth),
ABrva, O.E.A.B.

YNEN®-N, 1. (2006). Ta amnibava poAuPla: Mwooa " Anuotikou, devtepo tev)og (Tetpddilo
Epyacwwv), ABriva, O.E.A.B.

YNEN®-N, I. (2006) Ta amiBava poAUPla: MMwooca " Anuotikol (BiBAio AaokdAou)
MeBoboloyikég 0dnyieg, ABriva, O.E.A.B.

YNEN®-N, 1. (2006). MeAétn MeptBarioviog [ Anpotikou (BiBAio Mabntn), ABrva, O.E.A.B.

YNEN®-N, I. (2006). Tng yAwooag podt kat podavt: NAwooa E° Anuotikou, tpito teuxog (BLBAio
Ma6ntn), Abrva, O.E.A.B.

YNEN®-N, I. (2006). Tng yA\wooag podt kat podavi: NMwooa E° Anpotikol, SeUTEPO TEUXOG
(Tetpadio Epyaciwv), ABriva, O.E.A.B.

YNEMG-M, I. (2006). Quowd E° AnpotikoU-Epeuvw kat AvakaAvurtw (BiBAio Mabntn), ABrva,
O.E.A.B.

YNEN®-N, 1. (2006). Osatpiki Aywyn E" kat ZT° Anpotikovu (BiBAio Mabntn), Abrva, O.E.A.B.

YNEN®-N, I. (2006). Osatpkn Aywyn E* kat 2t Anuotikou (BiBAio Aaockdlou), ABrva, O.E.A.B.

136



