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The Role of Visual Semiotics in Shaping HIV and
Aids Discourses in Kenyan Print Media:
A Case Study of a Newspaper Advertisement

Kodak Benard! & Yieke Felicia?

!Department of Linguistics, Maseno University, Maseno, Kenya, 2Department of Languages,
Linguistics and Literature, Laikipia University, Nyahururu, Kenya

Abstract

Since the first reported case of HIV and AIDS infection in Kenya in 1984, there have been
concerted efforts aimed at combating the disease and managing its impact on the public. Such
efforts include clinical interventions and development of Information, Education and
Communication materials targeted at the general public. Between the years 2004 and 2005, the
Kenya government developed media campaign materials that appeared as advertisements in
newspapers. Most advertisements presented the sanitized version of HIV and AIDS. This paper
argues that the sanitization of HIV and AIDS is an “identity project” negotiated among the players
involved: the media, the government, medical practitioners, religious groups and the public. The
effect of culture on the way HIV and AIDS discourses are constructed has implications on the way
the public views the issue of HIV and AIDS and treats those who have it. It also reveals possible
sites of difficulty when government and religious organizations communicate about the issue.
Keywords: Advertisements, Discourse, Gaze, Linguistic Sign, Social Identities, Visual Semiotics.

Introduction

Pandemics are widespread epidemics, and epidemics are defined as diseases affecting the
greatest number of people in communities at a certain period and moving from place to place
(Kodak, 2010). The spread of HIV AND AIDS fits these definitions as it has swept around the world
and in recent years centered on African countries, particularly Sub-Sahara Africa (McGeary,
2001). The government of Kenya declared AIDS a national disaster in 1999 (Willis, 2002), and has
conducted advocacy campaigns and mobilization of all sectors of the community, resulting in the
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formulation and implementation of multi-sectoral HIV AND AIDS response programs.
Intervention and management measures have been put in place by the Kenya government, in
conjunction with Non-Governmental Organizations and Community-Based Organizations to
sensitize the general public, create awareness and help combat the disease. Among the
intervention measures is the development and dissemination of Information, Education and
Communication materials such as billboards, posters and advertisements in the newspapers,
radio and television.

This study investigates the production of meaning from visual images of HIV and AIDS in
advertisements in Kenyan newspapers. This study examines one particular advertisement - the
sanitized face of HIV and AIDS that ran in Kenyan newspapers between the years 2004-2005. It
examines the meanings of images in the advertisement as part of the content analysis of the
advertisement discourse. This is a qualitative analysis of the visual modes of signification in the
language of newspaper advertisements. Analysis entails applying the Kress and Van Leeuwen
(1996) visual semiotics theory of analysis to analyze the semiotics of the advertisement.

Many cultural scholars in the West have examined ways in which the media and other
public discourses have constructed the images and identities of people living with AIDS (hereafter
PLWA) and noted that in the early days of the epidemic, PLWA were primarily portrayed as
isolated and anonymous members of “risk groups”, represented as faceless images of gay men,
criminals, prostitutes and drug users. Studies in Eastern cultures have revealed similar early
portrayals of PLWA as “the other” (Jones, 1998). Dearing (1992) examined how in Japan the news
media and existing cultural models have worked together to construct AIDS as a “foreign disease”
and those affected as “outsiders”. Jones (1997) found that media messages in Hong Kong
similarly portray the PLWA as an invader from “outside” threatening the well-being of the family
and society.

This study applies the interpretation of discourses in context to analyze the issue of
linguistic and social concern- the construction of the sanitized face of HIV and AIDS in the Kenyan
print media. The way we talk about HIV and AIDS, in medical journals, in advertisements and in
everyday talk, structures our ideas of HIV and AIDS, of what it is, who is affected and what should
be done to control or eradicate it. HIV and AIDS structures ideas of society, the way we divide
people into groups and relate with them, who we consider “at risk” and who we consider as part
of “the general population”, normal, neutral, unmarked (Myers, 1994). To illustrate the above
points, this study examines one advertisement that appeared in the Daily Nation in the years
2004 -2005 and in particular the visual semiotics and the choice of words used to talk about AIDS
in the advertisement campaigns that illustrate the ways different audiences are addressed and
which assume different views of society. It also examines how AIDS talk is used in advertisements
for condoms, Voluntary Counseling and Testing (VCT) centres, Anti-Retroviral Therapy (ART),
nutrition and nutritional supplements.

AIDS discourses in Kenya have undergone the full cycle of reportage, that is,
announcement, definition, debunking, judgment and conversion. The cycle of reportage can be
compared to the identification, revelation and demystification of Magic Johnson in the American
Press. In their analysis of perhaps the world’s most renowned “AIDS celebrity”, Magic Johnson,
Payne and Mercuri (1993) point out how the construction of Johnson’s “mediated image” drew
from already well-established cultural conventions of reportage, particularly those used in media
coverage of political figures. Thus, like a candidate for a public office, Johnson’s image went
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through various stages of “announcement”, “definition”, “debunking”, “judgment”, and
“conversion” through which he finally emerged as a credible “national symbol and spokesman
against the spread of AIDS”. These are the stages through which a novel phenomenon goes
before it is accepted in the public domain as an authentic and reliable reference point from which
other conclusions can be made. This study explains the cycle of reportage that the AIDS
discourses have undergone by comparing the contents of the early discourses with the 2004
advertisement.

Jones (1997) examined government educational materials from 1987-1995 and found
that newspaper commercials about AIDS constructed PLWA as objects of public censor, deviants
whose infection is seen as the result of violating cultural boundaries, especially those erected
around the family. PLWA are often portrayed as: “Others, Outsiders” rather than “Insiders”,
“Cultural Outcasts”, and a strong family (rather than a strong condom) is offered as the best
protection against the threat. The current study examines how stigma and discrimination are
managed by the advertisements in the print media. This study examines the media portrayal of
the risk groups in Kenya, the definition of who is at risk and who is the threat. It also examines
the various alternatives to sex offered in the advertisement as a protection against infections.
The advertisement is regarded not as an isolated instance of discourse, but as an episode in the
communally constructed story of AIDS in Kenya, both arising out of and helping to create the

7 “"

society’s “theories” for the affected and the infected.

Research Questions
This introduction leads us to several interesting research questions about how meaning is crafted
and negotiated in visually complex discourses like newspaper advertisements.
e What are the dominant visual images of HIV and AIDS and how are they described?
e How do the various visual images of HIV and AIDS function in terms of semiotic meanings?
e How is the representation of HIV and AIDS created in newspaper advertisements?

Visual Semiotics Theory

Most accounts of visual semiotics have concentrated on lexis, that is, denotative and connotative,
the iconographical and the iconological signification of the individual people, places and things
depicted in images (Kress & Van Leeuwen, 1996). The “grammar” of visual design examines the
way these depicted people, places and things are combined into a meaningful whole. Just like
grammar of language describes how words combine in clauses, sentences and texts, visual
grammar here describes the way in which depicted people, places and things combine in visual
“statements” of greater or lesser complexities and extensions. Visual design plays a vital role in
the production of meaning.

In media studies, the term “language” often refers to more than just verbal language. This
idea of language involving all systems of communication is associated with the modern study of
language as proposed by the French theorist, de Saussure (1922). He believed that all the ways
in which human beings communicate, such as through flags, smoke signals, religious ceremonies
and clothes, could be looked at and analyzed as if they were languages. Saussure called this
method of studying all signs as language “semiotics”. He maintained that one of the chief tasks
of linguistics was to define itself and secondly, that the objects of study in language, unlike other
sciences, are not given in advance. For linguistics, it is the definition of language espoused by a
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theory that actually creates the object of study.

Semiotics and linguistics share certain fundamental elements: the notion of forms related to
meanings (linguistic sign in language and any other sign in semiotics), that function as part of
code systems (language, gestures, art, music, cinema, etc) which are used to communicate
information. De Saussure focused on the sign as the theoretical and methodological unit of
linguistic and semiotic analysis. Semiotics and linguistics are connected and can actually function
together provided that linguists adhere to the original Sausurean suggestion to adopt the sign as
the primary shared unit of both linguistic and semiotic analysis. The sign is presented as the most
crucial link connecting linguistics and semiotics as part of a larger structural paradigm. The above
notion of the sign is the core of Systemic Functional Linguistics in which language is seen to
represent and construct our perception of reality in the form of “goings-on” or processes of
various types (for example doing, being, happening, etc) which incorporate different categories
of participants (for example, actors, goals, receivers, sensors, attributes, etc). Using the Systemic
Functional Linguistics Model, Kress and Van Leeuwen (1996) posit the existence of two main
categories of processes of which the participants represented in those images come to take part.
This study uses the linguistic sign as the unit of its analysis of the discourses in the
advertisements. The research analyzes how the linguistic sign is used to create the face of HIV
and AIDS in newspaper advertisements. The linguistic sign in this case includes the visual
properties of the advertisement.

The study also examines how the visual texts in newspaper advertisements impact on the
readers’ perceptions of HIV and AIDS and analyzes how visual semiotics are used in shaping the
face of HIV and AIDS in advertisements to aid meaning interpretation and determines the impact
of using the visual images on the readers’ ability to interpret the messages. Visual semiotics in
newspaper advertisements include modes of signification such as picture images, participants,
body language, colors, gaze, gesture and writings all of which work in complementarity to create
the meaning in discourses. It is this synergy across semiotic modalities that we analyze in the
newspaper advertisement.

Methodology

This research entails an analysis of the visual images of a newspaper advertisement of HIV and
AIDS that appeared in the Kenyan print media between the years 2004-2005. Descriptive
research design was used as it involved the use of primary data collection methods as the most
suitable route for the attainment of the study objectives. The study involved identification of the
various modes of signification in the advertisement and a description of how the modes of
signification contribute in constructing the overall message in the advertisement. The study
examined the type of visual semiotics and symbolic meanings that readers can derive from the
advertisement. The advertisement was subjected to a qualitative analysis using Kress and Van
Leeuwen (1996) Visual Semiotics Theory.

Analysis

Following below is the analysis of the verbal and visual modes of signification in the language of
the newspaper advertisements. Advertisements in newspapers use visual semiotics such as
picture images, advertisement claims, body language, celebrity figure, color, facial expressions,
gesture, verbal and visual imagery and graphics. The transcription of advertisements in the two-
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column mode by Jones (1997) enables the advertisement to be analyzed in two different
categories: verbal and visual modes of signification. The actual words used are presented in the
right hand side of the column and a description of the picture is given in the left hand side of the
column. The analysis that follows below treats the verbal and visual modes of signification as the
semiotics phenomena that construct the discourses of the face of HIV and AIDS in the print
media.

Picture presentation is part and parcel of newspaper advertisement. It is possible to
identify aspects of visual semiotics in newspaper advertisements, as newspaper is a visual-only
medium, hence visual semiotics (Eco, 1990). Surrounded with visual signs, human beings have
always strived to signify them and use them for communication. When the images urge us to
react, we are aware of its effect upon us, which is resulted from myths, ideologies and
connotations embedded in the images. The picture images, body language, celebrity figure,
color, gaze, gesture, imagery, point of view, and writings are the visual semiotics of the
newspaper advertisement. These are the semiotic features that work in complementarity with
each other to construct the discourses of HIV and AIDS in the print media.
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Transcript of Advertisement

Visual text Verbal text

Photo Photo-size: A close-up photo of five
characters in a crowd holding onto each other’s
left hand wrist forming a circular figure.

. . TOGETHER WE CAN DEFEAT AIDS
Setting: A crowd standing at a garden party at

. 2. Be faithful
statehouse, Nairobi.
. . . 3. Use a condom
Participants: The president of the Republic of 1. Abstain

Kenya at centre. On his left is a woman and on
his left is a man. A girl on the left and a man on
the right hand foreground. Crowd in the
background.

Gaze: All five central characters looking upwards
at the reader. All are tight-lipped giving a serious
impression.

Colors: Foreground black. Crowd in various dress
colors. Central character in a navy-blue suit with
the red ribbon on his coat lapel. Words in white,
yellow and black.

The rectangle with the words PAMOJA
TUANGAMIZE UKIMW!I and a circular shape of
five left hand wrists holding onto each other as a
sign of solidarity in the fight against AIDS.

4. Know your status

1. Don’t have sex. This is the best way to
avoid AIDS.
2. Be faithful to your partner and make sure
your partner is faithful to you.
3. Always use a condom if you decide to take
the risk and have sex.
4. Know your HIV status and that of your
partner.

PAMOJA TUANGAMIZE UKIMWI

National AIDS Control Council

Body Language

Body language is a semiotic device of communication (Eco, 1990). Newspaper advertisements
being still photos, it is not possible to discern body movement but the mere appearance of a
character tells us a lot with regard to his/her state of health, lifestyle and what he/she is most
likely engaged in. The participants in the advertisement are all “healthy-looking”, clean,
respectable, men, women and children from all walks of life in Kenya. There is indication, from
their body language that they practice what they eschew, that is “abstain, being faithful, use a
condom and know your status”. The reader can be influenced to emulate them.

Body language is an important visual semiotic device because the presentation of an
advertisement by “healthy-looking” characters creates a positive image that promises hope and
continuity. This is the sanitized version of HIV and AIDS in the media. An evidently sick character,
with a bony, wasted body, on the other hand, would create fear and even scare the readers from
buying the advertised product.

Celebrity Figure
A celebrity figure is a prominent personality that the reader can identify with. He/she acts as a
role model to the youth. He/she may be a prominent personality in the field of politics, religion,
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entertainment, sports or education and is admired by all respondents or one that has got a secret
appeal to individual readers. The celebrity has qualities which the reader may wish to emulate
because of the perceived benefits that accrue out of association with the celebrity or out of
aspiring to become another celebrity. Companies exploit celebrity status for competitive
advantage, thus pursuing celebrity status may be a highly rational and beneficial strategic choice
(Osho Times, 6 April, 2001).

The construction of the “AIDS celebrity” is a kind of “identity work” that is negotiated
among the players involved: the media, the government, the public, the PLWA himself/herself,
each bringing to the construction their own “theories” regarding the self and communication.
When players in the construction hold shared assumptions about the nature of the self and the
role of communication in enacting it, harmonious discourses arise; when cultural models among
the players differ, contradictory or ambiguous constructions result. The effect of culture on the
way “AlIDS celebrities” are constructed has implications for the way societies view the issue of
HIV and AIDS and treat those who have it. Since the first reported case of HIV infection in Hong
Kong in 1985, only two HIV-positive individuals have made public their seropositivity: a British
dentist named Mike Sinclair who disclosed his condition in 1992 and died in 1995, and J. J. Chan
a Chinese disc-jockey, who came forward in 1995 and died a few months later (Jones, 1998).
When they made their revelations, both became instant media personalities and were invited by
the Hong Kong government to act as spokespeople for AIDS awareness and prevention.

The “AIDS celebrity” in Kenya is different from the case of Hong Kong because here, it is
mostly the “neutral, unmarked” prominent personality in the entertainment, politics, religion or
sports industry who acts as the spokesperson. This has the overall effect of working messages of
hope, reward and life rather than using the damaged images of PLWA who would instill fear and
despair among the readers. However, celebrity status does not always make one invincible
although this is the image portrayed by the icons. A correspondent comments thus about Marilyn
Monroe, a Hollywood film and music star, in an article entitled The Emptiness of Celebrity Status:
She was the most beautiful woman ever, one of the most successful. She had everything. But she
was exposed, naked, with no private life (Osho Times, 6™ April, 2001).

The present advertisement has the then president of the republic of Kenya amongst a
crowd of other actors who was identified by many youth as their role model. The former
president is seen as leading the fight against HIV AND AIDS. Herméren (1999) distinguishes
various kinds of power through which an advertisement may have a persuasive influence. There
is the star power where the product is associated with a celebrity figure. This study determines
that star power leads to paradigm shifts in the consumer culture. The teenage readers identify
with celebrities and take up the message they send. The others in the fore-ground are men,
women and a girl who represent the general face of Kenya and are involved in the fight against
HIV and AIDS. Normal “sanitized” faces of neutral characters imply that anyone can get HIV and
AIDS and the fight requires the concerted efforts of all members of society.

Color

Colors are used in advertisements to achieve special effects with regard to the symbolisms
associated with the colors. Color appeal is used to create a pleasant and endearing feeling about
the advertised product. Colors are culture-dependent in that different cultures associate certain
colors with certain symbolic meanings (Berlin & Kay 1969). For example, in Western cultures
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black symbolizes death/mourning, white stands for purity, red for danger and green stands for
hope and life. Color is seen on the participants’ dresses and the general setting of advertisement.
Several colors can be found in the advertisement. The significant color in the advertisement is
the red ribbon on the president’s coat lapel. The red ribbon is a symbol of solidarity with PLWA.
It shows that we all care and are concerned with the plight of PLWA. Red is the color of life and
love. In a study of color therapy and their symbolic meanings, Marsland (2006) posits that the
color red is symbolically associated with brain wave activity, increase of heart rate, respiration
and blood pressure. Thus the president wearing a red ribbon on his coat lapel indicates that the
fight against HIV and AIDS is being waged from the highest government office in Kenya.

Gestures

Conventionally, gestures involve the use of hands to indicate communication (Crystal, 1997).
Newspaper advertisements being still photos, the reader has only one opportunity to see
gestures if the photo was taken at an instance when gesture was used. It is possible to read much
into even one instance of gesture as the following illustrations show.

The five characters in the advertisement have each left hand holding another’s left hand
to achieve a circular shape that signifies unity. This ties up with the slogan: Together we can
defeat AIDS. The fight against AIDS calls for unity as unity is strength. The links in the circular
shape also indicate that AIDS can spread from one person to another in a chain-like manner.
Gestures blend well with other semiotic signs such as facial expressions and body language in
constructing the AIDS discourses in the print media. Gestures reinforce other activities of the
participants and help to emphasize the words which also illustrate the discourse as it is enacted
by the participants. The use of gestures makes the advertisement message more explicit.

Gaze

Gaze involves the use of facial expressions to communicate an idea or a feeling without
necessarily saying it in words, Kress and van Leeuwen (1996). Facial expressions reveal our inner
feelings and states of being. In the present advertisement, gaze is manifested in the form of eye
contact and smiles emanating from the actors and directed at the readers (who are the goals of
their gaze). The use of gaze in multimodal advertisements is a communicative strategy in which
facial expressions are used to invite the viewer to explore the interpretive paths in
advertisements by reacting to and responding to it. The application of gaze is indispensable in
everyday life as well as in business.

Direct eye contact is a communication strategy in which the actor establishes rapport and holds
the goals’ attention. Readers and addressees need convincing hence eye contact will help do it.
It is also a sign of frankness. For example, the in-group in the newspaper advertisement have a
serious direct gaze aimed at the readers. Gaze here is signified by oblique vectors that originate
from actors and directed at goals who are the readers.

The representational meaning as proposed by Kress and Van Leeuwen (1996) has been
used to analyze the newspaper advertisement. When a narrative visual proposition has two
participants, one is the actor, the other the goal. The goal is the participant at whom the vector
is directed, hence it is also the participant to whom the action is done, or at whom the action is
aimed. In newspaper advertisements, the participants’ eyelines form the vector which directs the
reader to follow the interpretive paths in the advertisement narrative. The relational interactions
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are guided by the direction of the participants’ looks. Facial expressions are directed at the
viewer or other goals in the advertisement. All actors in the advertisement above engage in one
form of facial expression or other with their goals, including the reader. The reader automatically
follows the actors’ eyelines and subsequently gets the message of the advertisement by getting
the target of the actors’ gaze. In this case the actors give the readers direct eye contacts. HIV and
AIDS is a serious matter and the message about it has to be serious. The facial expressions used
work together with the written texts to enhance the meaning of the advertisement (Head &
Sterling, 1987). Facial expressions also reveal the characters’ moods and attitude towards the
issue of HIV/AIDS. Personal feelings and idiosyncrasies emerge from gaze.

The image of the actors looking outwards at the reader points to the fact that the actors
are depicted as demand images. The fact that all participants in the advertisement have an
outward-looking gaze means that they address the general public rather than themselves or the
in-group. They demand some form of action from the reader, in this case they invite the reader
to join in the fight against HIV and AIDS. The accompanying words or phrases help to illustrate
their actions, especially the slogan that goes: Together we can defeat AIDS. Kress and Van
Leeuwen (1996) posit that other pictures address us directly. The newspaper reader is either the
subject or object of the look, and the represented participant is the object of the readers’
dispassionate scrutiny. No contact is made. The reader’s role is that of an invisible onlooker. Yet
the participants are themselves presented as “offer images”. The advertisement offers the
represented participants to the reader as items of information as though they were specimens
in a display case. The actors invite the reader to join them in the fight against AIDS through their
facial expressions.

Advertisements use the interactive visual semiotic features to assert the “demand”
nature of the image. The fact that represented participants gaze at the viewers is interpreted as
arequest or “demand” to the viewers (Kress & Van Leeuwen, 1996). Gaze is important for passing
the desired message by way of capturing viewer’s attention. Direct eye contact calls for
reciprocation of the same trust that the actor bestows on the reader. The reader is invited by the
actors to join in the fight against HIV and AIDS through the direct appeal of eye contact.

Since a gaze message conveys one’s assessment of the social qualities of one’s self or the
other, it usually bears certain implications on the relationship. For example, an expression of
solidarity, as a type of gaze, implies that one values the other as a member of an in-group, which
signals one’s intention to establish or maintain a close relationship with the other. The public is
portrayed as part of the in-group that is represented in the advertisement. Participants in
newspaper advertisements make use of facial expressions to enhance the advertisement
message. Gaze therefore, is an integral part of managing interpersonal relationships.

Imagery

Imagery are words, phrases or sentences used in a way different from their literal meaning in
order to create a particular mental image or effect. This is language that produces pictures in the
mind of the reader or listener (Hornby, 2000). There are different forms of imagery such as
similes, metaphors, personification and symbolism. The present advertisement uses
personification and symbolism. Personification is seen in the slogan Together we can defeat AIDS.
In the personification AIDS is given the qualities of a living human being, an enemy that needs to
be crushed, much like one would vanquish a foreign enemy. The red ribbon on the coat lapel of
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the president of Kenya is a symbol of solidarity with victims of AIDS. The five wrists holding each
other is a symbol of solidarity and unity against a common enemy - HIV and AIDS. All instances
of imagery call on all concerned to join the war against AIDS.

The packaging of AIDS advertisements results in a text genre closely allied in its formal
characteristics to media advertisements for selling and buying of houses, cars and second-hand
furniture- small adverts which, interestingly enough, are used for trading in used rather than new
goods. Consumers observe these representations and decide whether to invest time and effort
in “detextualizing” them. Advertisers embark on the discourse practice of AIDS advertising
equally strategically, producing versions of the advertisement for selective interpretation by
recipients (Jones, 1998).

Metaphor is another form of imagery identified in the advertisement. Sontag (1989)
points out the way metaphors around AIDS shape our perceptions of it. One of the metaphors
that Sontag (ibid.) and others trace is that of AIDS as a battle. AIDS is mostly presented as a battle
where reference is made to the “fight against AIDS”, and the invasion of the body by HIV virus
presented much like the invasion of a country by foreign armies and the fight against it as a
military warfare. The body has its defences; these are sabotaged from within, thus allowing
invasion. Another common metaphor has to do with what the press calls “carriers”, that is people
with the HIV virus who have not yet developed AIDS, so “we” cannot recognize “them”. In the
Kenyan print media, AIDS is presented in images of war, poverty, disease, and suffering. At the
same time, images of hope, reward and morality also abound in the advertisements. One
response to these metaphors of battle in the body or vampire-like carriers is to try to reject them
and stick to the scientific facts. But AIDS activists who analyze culture have tended to take a
different line; they say that there is no going beyond metaphors, that the scientific facts
themselves are based on metaphors, and that activists should struggle to define which
metaphors will circulate. They examine and criticize popular newspaper and media
representations, and offer their own alternative metaphors and language (Jones 1998).

The general population is invited in the slogan Together we can defeat AIDS to join in the
fight against AIDS - much like armies would be called to defend a country in case of invasion by a
foreign enemy. The way we talk about AIDS in medical journals, in advertisements and in
everyday talk, structures our ideas about AIDS, of what it is, who is affected and what should be
done. AIDS structures ideas of society, the way we divide people into groups and relate them,
who we consider “at risk” and who we consider as part of the general population, normal, neutral
unmarked (Myers 1994). Most advertisements assume that the audience is HIV-negative, and
incarnate the HIV positives as attractive and threatening, as agents of the disease. The
representations of HIV and AIDS in positive images are used to represent a negative phenomenon
reveals the contradictory nature of advertisements as propounded by Jones (1998).

Figures of speech are used with the intention of creating mental images and cause
doublespeak. HIV AND AIDS is a sensitive issue, victims are still stigmatized in society and they
generally do not wish to confront the truth. It is therefore necessary to present the
advertisements in such a way that they do not deflate a reader’s ego, touch raw nerves or present
it negatively.

Conclusions
From the foregoing, it is clear that newspaper advertisements use verbal and visual modes of
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signification to construct the face of HIV and AIDS in the print media. Visual semiotics relies on
such semiotic devices like picture images, body language, celebrity figure, colors, facial
expressions, gesture and the complementary role of the accompanying graphics to elicit the
desired responses from readers. The use of “healthy-looking” characters is the most appealing
aspect of the advertisement. This is the sanitized version of HIV and AIDS in newspaper
advertisements. Positive advertisement promises such as reward, hope, morality and celebrity
status help to create memorability and general appeal of advertisements. Changed behavior
emerges only from a sense of self worth, which the current advertisement promotes.

The theory put forward by Kress and Van Leeuwen (1996) provides a useful framework
for considering the communicative potential of visual devices in the media. “Visual semiotics,
according to Van Leeuwen (ibid.) is or should be concerned with aspects of representing social
practices, as forms of life, as the things people say about social practices; with discourse as the
instrument of power and control as well as with discourse as the instrument of social construction
of reality” (ibid.) This study establishes that power relations exist between the copywriter and
the reader by examining the various portrayals of the reader in this particular AIDS discourse.
Such portrayals include the presentation of the reader as the victim, carrier, the general public,
anonymous and uninfected, with the copywriters adopting a high moral standpoint from where
they address the reader.

The advertisement of images of HIV and AIDS helps to achieve various scores on the part
of the copywriter. It is possible to sell a product while at the same time passing across a serious
medical message. Such is the case with the current advertisement which promotes ART, the sale
of condoms, nutritional supplements and VCT while at the same time helping the reader to make
serious decisions that are meant to prevent HIV and AIDS infection and protect one’s life.
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Abstract

The present study aims to provide a descriptive analysis of how Greek 15 and 16-year-old dispose
their free time as a result of their parents’ level of education, occupation and income. For the
collection of data, survey research with the questionnaire as the methodological tool was
conducted in a sample size of 663 high school students of Thessaloniki during March and April
2011. Findings indicated that parents’ level of education, occupation and income play an
important role in the determination of some of their children leisure activities. The extent of
family effect, however, while considerable, is not overwhelming enough to justify a general
conclusion that teenagers’ extra curricula activities are shaped as an outcome of parental
socioeconomic status.

Keywords: Leisure, Adolescents, Parents, Family, Greece.

Introduction

Leisure does not represent a homogenous category of behavior and there is little consistency in
terms of the formulation of a precise commonly accepted definition that contains all its meanings
and dimensions and also in terms of how leisure activities are categorized and defined. However,
this lack of consistency is of trivial importance in comparison with the understanding of its
significance and content. Specifically, there is general consensus that leisure -distinguished by
the individual’s perceived freedom to act and distinguished from conditions imposed by necessity
and the demands of work or other duties (Cushman & Laidler, 1990: 1)- can provide numerous
benefits, among which are relaxation, pleasure, recreation, diversion, reward for work, social
achievement, personal development, mutual understanding, a healthy mind and body (Gist &
Fava, 1964, p. 411; Kaplan, 1975, p. 26; Rojek, 2010, p. 1-2).

Historically, the significant enlargement of leisure time is placed at the begging of the
20th century and is associated with the change in the working conditions caused by the
technological enhancement. The idea that increasing automation and the consequent increase
in labour productivity would reduce the demand for labour seems to have risen to prominence
in the 1920s and 1930s. Mumford (1934, p. 279) predicted, and called for, a society arising from
a completely mechanized and automatized system of power production, which will lead to the
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reduction of work and to the universal achievement of leisure. Indeed, science and the machine
reshaped traditional patterns into hundreds of new forms and as a result working men and
women found countless pleasures and amusements readily available that had once been
restricted to the privileged few. This overwhelming shift prompted Dulles (1965, p. 397) to
conclude that people of no other age had ever had anything like the leisure, the discretionary
income, or the recreational choices of the American people in midtwentieth-century.

However, a number of commentators pointed out that, while increased leisure time for
the masses could be seen as a boon and a means to outweigh the ills of a machine age (Pack,
1934, p. 240), it could also be seen as a problem, depending on how the time was used. Given
that Western industrial culture had hitherto been work orientated with limited leisure time for
most, it was believed that many were ill-equipped to make 'good' use of extended periods of
leisure. Cutten (1926, p. 87) mentioned that people have taught how to make money but not
how to spend it, have taught how to obtain leisure but not how to use it. It became apparent that
the sudden acquisition of leisure found many people unprepared for the correct use of it, under
the assumption that they could not use it to the best advantage, namely in order to avoid
psychological and physical harm and incidentally 'improve' themselves by enriching memory and
imagination or by developing physical strength and skill (May & Petgen, 1928, p. 5-6). In the
1950s, a sequence of commentators — Friedman, Ellul, Marcuse, Fromm, Wilensky — concluded
that leisure for most people would be controlled and alienating despite the significantly reduced
working hours. Three decades later Newman (1983, p. 101) contemplated leisure as
consumption-related and conforming to 'technological' values and hence not the supreme
vehicle for self-actualization, but rather one of the prime instruments for social control.

The grave concern about peoples’ use of leisure was, during the last two decades, focused
especially on adolescents, since they spend dramatically less time than in the agrarian past in
household and income-generating labor. As Larson (2001) noted, if we look back over the past
200 years, the most striking historic change in young people’s use of time is that they spend much
less time on labor activities and much more on schooling today. The underlying question is
whether they are spending their time in ways that are healthy, creative and constructive.
Moreover, another research field arose is the examination of the factors that play an important
role in the adolescents’ use of leisure activities, namely the freely chosen and ‘non-obligatory’ in
nature activities, thereby excluding time spent at school and doing school work after school, time
spent on household chores and time spent in paid employment (Byrne et al. 2006). Among many
factors, it is of great interest to examine the gravity of family’s influence, since as a child moves
into adolescence, he or she experiences increased freedom to engage in self-managed leisure
opportunities because parents begin to relax their authority and allow room for their
adolescents’ growing need for autonomy and responsibility.

Literature Review on the Influence of Family on Adolescents’ use of Leisure

The empirical quantitative and qualitative studies concerning the record and the examination of
the family’s influence on the adolescents’ use of leisure are usually conducted by sociology,
psychology and education researchers. Also, some of them have been conducted by polling
companies or by organizations and institutions of public or private sector, which have the
appropriate infrastructure, the necessary number of staff and the financial requirements for the
completion of lengthy and costly research efforts. Most of the studies have been conducted in
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Anglo-Saxon countries and especially in the U.S., a country where the problem of disposal of
leisure raises the concern of the average citizen and arouses the special interest of the scientific
community. This literature review presents the body of research concerning the influence of only
the family’s occupation, level of education and income (namely socioeconomic status) on their
children’s use of free time.

Price et al. (2009) and Wight et al. (2009), using the American Time Use Survey data to
describe the time use of 2,059 15 to 17 year old, concluded that adolescents with more educated
mothers spend more time studying and on the computer, less time watching television, and are
more likely to eat dinner with parents. Also, they found that income correlates positively with
teenagers’ paid work, homework, computer use and the likelihood of eating with parents, but is
negatively associated with sleep. Zeijl et al. (2001) in their survey concerning leisure activities
among adolescents in the Netherlands found significant effects pertaining to social class, with
young adolescents from higher social classes accessing more organised or structured leisure
activities than those from lower social classes. Almost all of the younger boys from the lower
social classes fitted into a pattern of unstructured leisure (mainly included playing outside and
engaging in computer activities-game), while pre-adolescents from higher social classes engaged
in a wider range of activities, since they had more access to, and opportunities to experience, a
greater diversity of leisure activities. Towards the same direction, Daly & Leonard (2002)
described how 12 to 16-year-olds from low-income families in Ireland frequently engaged in
unstructured leisure activities with little cost attached, such as watching television, listening to
music and hanging around with friends. Indeed, only 2 out of 25 teenagers interviewed
participated in organised activities. More of the boys were involved in sport, and young people
living outside Dublin had a more limited range of activities available to them. Meeting friends
and ‘just hanging around’ was the most frequently cited activity by the young people. Similar
results were found in Hofferth’s & Sandberg’s (2001) and Ridge’s (2002) studies. The authors
reported that younger English children and adolescents from low-income families most
frequently spend their free time watching television and playing outside with friends, and only
few of them were attending any clubs or structured leisure activities with their peers. On the
contrary, children with highly educated parents spend more time on homework and reading and
less time on television. Moreover, Zill, Nord & Loomis (1995) also showed that there is
considerable inequality in the extent to which different groups of American teens use their free
time in constructive as opposed to idle or detrimental ways. Specifically, their research data
indicated that young people from families with low levels of parent education or family income,
who would seem to be most in need of organized skill-building and character-nurturing activities,
were found to be least likely to engage in such activities. Similarly, Bodovski & Farkas (2008) and
Cheadle & Amato (2010) confirmed that higher family socioeconomic status are strongly and
positively correlated with concerted cultivation, such as with increased music and arts lessons.
Also, Lellock (2013), studying a sample of 2.465 American 6 to 19-year-olds, indicated, in general,
that both arts-activity participation as well as cultural performance attendance are significantly,
but moderately weakly correlated with income/wealth measures and with occupation as well.
Lastly, according to McMeeking & Purkayastha (1995); Zeijl et al. (2000), middle-class children
have more independence and freedom from parents in their leisure than working-class children.

The interpretation of the phenomenon of the family’s socioeconomic characteristics
influence on adolescents’ use of leisure is attributed mainly to the range of opportunities offered,
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which are differentiated according to parents’ income and education level. Réiste & Dinneen
(2005), who investigated the opportunities, supports and barriers to recreation and leisure for
2,260 12-18 year old Irish students, concluded that significant numbers of young people from
lower socioeconomic groups are more likely to experience financial barriers to leisure activities.
Mayock & Byrne (2004) in a qualitative study of 41 Irish teenagers found that those living in poor
neighborhoods of inadequate leisure amenities and recreational facilities mostly engage in
unstructured activities, such as playing football, hanging around with friends, watching television,
playing computer games and even consuming alcohol.

In conclusion, findings from the growing body of published research papers indicated that
the parents’ socioeconomic status plays an important role in the determination of their children
leisure activities. These activities seem to be structured, organized, active and constructive for
most of the teenagers from middle-high socioeconomic status, whereas unstructured and
informal for most of the teenagers from low socioeconomic background.

Aims of the Study

Despite the fact that in the wider context of sociology of leisure the relation between family and
children use of leisure has adequately been detected by theorists and researchers in Anglo-Saxon
countries, in Greece one cannot find relevant surveys. The present empirical study aims to fill this
evident gap in the literature. Its primary purpose is to provide a descriptive analysis of how Greek
15 and 16 year old teenagers dispose their free time as a result of their parents’ level of
education, occupation and income. More simply, the main focus of the study lies in the question:
To what extent are teenagers’ extra curricula activities —namely those formed after school
obligations- determined by their socioeconomic background? Simultaneously, a critical and
interpretative approached is attempted.

Sample and Method of the Study

For the collection of data, survey research with the questionnaire as the methodological tool was
conducted. The questionnaire consisted of two parts. The first part included questions related to
the socioeconomic status of the participants’ parents. The second part included questions
designed to detect the adolescents’ weekly amount of free time and the hours they devote during
this time to watch television, serf on the internet, play video games, listen to music, read
extracurricular books, newspapers and magazines. Also, the second part of the questionnaire
included questions concerning the teenagers’ favorite newspaper and magazine issues-sections-
materials, the kind of programs they usually watch on television and the reasons for using the
internet. Lastly, the frequency of several leisure activities was examined, such as hanging around
with friends, watching sporting events at stadiums-courts-arenas, playing an instrument, visiting
museums, going to the movies or to the theatre and participating in voluntary work.

The sample consisted of 663 high school students of Thessaloniki, which is the second
biggest Greek city with approximately 1,000,000 residents. Stratified random sampling technique
(Lohr, 2009: 73-101) was used. Having as key criterion the socioeconomic stratification of their
inhabitants, six high schools were randomly selected from three zone areas of the prefecture of
Thessaloniki during March and April 2011. Specifically, 35.04% of the participants attended high
schools situated in the center of the city (where people from middle socioeconomic status live),
32.7% in the eastern side of the city (where people from higher socioeconomic status live) and
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32.2% in the western side (where people from lower socioeconomic status live). Regarding
gender, 49.2% of those who answered the questionnaire were males and 50.8% females.
Regarding age, 68.6% were 15 years old and 31.4% were 16 years old. As far as their family level
of education is concerned, 14.4% of the fathers had elementary education, 31.1% had graduated
high school, 22.2% had a degree from Technical Meta-Secondary School and 32.3% had a
university degree. Similar were the results concerning mothers’ education level, as 8.8% had
elementary education, 33% had graduated high school, 19.5% obtained a Technical Meta-
Secondary School degree and 33.3% a university degree.

Results - Discussion

According to the results, the mean of Greek adolescents’ free time is 25.6 hours weekly (3.7 per
day). Their family’s income seems to be an important factor (F=8.879(2,498), p=0.00) that
differentiates the amount of free time, as it decreases to 20.5 for those whom their parents gain
more than 4000 Euros and it increases to 29.3 for those whom their parents gain from 2001 to
4000 Euros. In the middle (23.1) we find adolescents whom their parents’ income does not
exceed 2000 Euros. This finding, which shows that teenagers of higher economic status have less
free time, could be attributed to the fact that wealthy parents may afford their children’s
participation to many costly activities, whereas young people from lower socioeconomic groups
are more likely to experience financial barriers to leisure activities.

Furthermore, empirical data shows that their most frequent activities are listening to
music (13 hours per week), surfing on the internet (9.5 hours) and watching television (7.3 hours).
Playing video games (3.8 hours) and reading extracurricular books (3.8 hours) are moderately
popular, whereas the least preferred activities are reading magazines (2 hours) and newspapers
(1.8 hours). This weekly time disposal is, according to the inferential statistics conducted,
influenced mostly by their parents profession. Specifically, teenagers whom their father practice
scientific professions spend weekly 0.7 hours more reading extracurricular books and also 1.7
and 0.8 hours less time respectively watching television and playing video games than the
participants whom their father has a low class job. The amount of time spend in these three
activities is also influenced by the mother’s occupation and level of education. Particularly,
adolescents whom their mother enjoys high occupational prestige devote weekly 1.1 more hours
reading extracurricular books and 2.6 and 2.1 more hours respectively watching television and
playing video games than those whom their mother holds an occupation of low admiration and
respect. Also, towards the same direction is the influence of the mother’s education level.
Specifically, adolescents of mothers with a university degree read extracurricular books for 3.2
hours weekly and play video games for 3.2 hours, whereas the time spent is such activities is
decreased to 1.6 and 4.7 respectively for the participants of mothers who have only graduated
high school. Thus, it can be maintained that well educated parents with a profession of high social
status steer their children to spiritual activities, such as reading extracurricular books, and
simultaneously discourage them from engaging in less constructive activities, such as watching
television and playing video games.

Moreover, the survey examined the frequency of several leisure activities (Table 1). The
most popular activity turned out to be hanging out with friends, as the 57.4% of the participants
stated that they meet their friends everyday and the 26.1% two or three times a week. Two of
the three mentioned at the questionnaire activities related to sports seem fairly popular.
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Particularly, 13.1% of the adolescents play sports with their friends everyday, 26.8% two or three
times a week and 19.4 once a week. Also, 41.4% of the adolescents attend live sporting events at
least once a week. However, 51.5% of them do not participate in sport teams at all. At least once
a week seven out of ten respond that they go to cafes or bars, but with such frequency only one
out of ten goes to the movies, 2.4% watch theatrical plays and 3.9% visit museums.
Approximately seven out of ten do not spend any of their free time in either playing a musical
instrument or volunteering work as members of relative Organizations. Only the first of the last
three activities appears to be statistically significant to all five independent factors of the study.
Specifically, teenagers with wealthy, educated fathers and mothers who practice scientific
professions spend significantly more time playing a musical instrument. Thus, well-educated
parents acknowledge the importance of such an activity to the development of their children
skills and also affluent parents can afford the costly tuitions. Moreover, participants of well-
educated fathers and mothers devote statistically significantly more time watching theatrical
plays, visiting museums and volunteering than those of low-educated parents. This result could
be attributed to the logical assumption that the more educated the parent is the deeper he/she
can penetrate the importance of such spiritual or selfless/humanitarian activities, and
consequently can persistently steer his/her child to them. Lastly, teenagers from middle-high
socioeconomic status spend more time attending live sporting events and playing as member of
a sport team. This result can be explained by the fact that low-income parents cannot afford the
financial burden of covering the costs of their children participation in a team or attendance to
live sporting events.

Table 1. How often do you spend time in these activities? (1: Never, 2: Once every six months,
3: Once a month, 4: Two or three times a month, 5: Once a week, 6: Two or three times a week,
7: Everyday)

1 2 3 4 5 6 7

Hang out with friends? 0.6 1.4 1.8 3.3 9.4 26.1 574
Play sports with friends? 9.9 9.8 10.4 10.7 19.4 26.8 13.1
Play as member of sport team? 51.5 5.2 1.8 3.5 7.3 14.8 15.7
Attend live sporting events? 231 122 1221 113 12.7 16.0 12.7
Go to cafes/bars? 4.4 5.8 9.7 10.7 33.5 289 7.0
Play a musical instrument? 689 5.8 2.9 3.0 3.7 3.5 12.2
Visit museums? 441 37.2 105 4.4 1.7 1.4 0.8
Go to the theatre? 455 375 9.6 5.2 0.8 0.8 0.8
Go to the movies? 6.8 286 324 211 7.8 2.0 1.4
Do volunteer work as member 707 160 48 3.2 3.1 11 12

of relative Organizations?

Conclusion

Leisure is a context in which adolescents are encouraged to manage their own experiences by
exerting personal control over their environments and acting autonomously (Brown & Theobald,
1998). However, the question arises at this point is whether the preferences, choices, tendencies,
motivations and priorities of an adolescent are shaped only by his/her own personal will or they
are determined by his/her parent’ socioeconomic status. The existence, the extent/gravity and
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the direction of such a determination was the aim of the present quantitative empirical study
conducted in a sample size of 663 high school students of Thessaloniki.

Briefly, findings indicated that parents’ level of education, occupation and income play an
important role in the determination of some of their children leisure activities. The extent of
family effect, however, while considerable/notable, is not overwhelming enough to justify a
general conclusion that teenagers’ extra curricula activities are shaped as an outcome of parental
socioeconomic status. More specifically, adolescents of middle-high socioeconomic background
seem to engage in some more structured (attending live sporting events and playing as member
of a sport team), spiritual and constructive (reading extracurricular books, playing a musical
instrument, watching theatrical plays, visiting museums and volunteering) activities than their
peers of low socioeconomic background. This finding is consistent with Bourdieu’s (1986);
Lareau’s (2003); Collins’s (2000) concept of social reproduction, according to which the
development of many behavioral traits of children from different social statuses is
linked/correlated to the unequal distribution of cultural capital among social classes, the main
forming factors of which are the level of parents’ formal education, occupation and income.

However, as far as the qualitative use of leisure is concerned, it must be highlighted that
only in some of the extra curricula activities are the adolescents from middle—high socioeconomic
status favorably engaged. Particularly, no statistically significant relation was found between
parental socioeconomic status and the reasons children use the internet, the sections of a
newspaper or a magazine they read and the kind of programs they watch on television. Thus, it
can be argued that, since the under-investigation family factors do not affect teenagers’ time
disposal in the whole in terms of its use in constructive as opposed to detrimental ways, further
research should be conducted in order to reveal the whole spectrum of determinants or factors.
Although leisure behavior is considerably unequal and differentiated due to parental
characteristics, it seems that there are more explanatory variables (to by identified) in a wide
range of settings which are essentially associated with certain motivations and priorities of an
adolescent.
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OUVONKeg, OXL MOVO OTO KOWWVIKO TPOOKNVIO aAAd Kol oToug (Sloug Toug KOATIOUG Tou
deUWVLOTIKOU KLvnpatog oe Eupwrn kot AUepLKr. MPOKELTaL yla £Va KOWVO OLKOVOULKO, TIOALTLKO
KOl TIOALTLOMIKO TTAQLOLO OTNV LoTopia TWV KOWWVLWY, SLomoTIopéEVO Babld amod TG apxEg TG
natplopylog, mou KataAnyeL oAPEPA 0TO GALVOUEVO TNG YUAALVNG 0pOodNC, TwV gUmodiwy Kal
TWV QVIOOTATWY OTNV aVEALEN TWV YUVOLKWV OTNV EMOyyeEAHATIK Lepapyia. Mpokettal
OUCLOOTLKA yloL ULlat TPOXOTESN ToU, OTO OVopa TNG Kabayloopévng pntpotntag, adatpel
otaBepd amod T yuvaika tn duvatdtnta TN MOAUTAEUPNG KAaTa&iwaong TnNg 0ToUG XWPOUS TNG
gpyaoiag 1 tng mveupatikng dnpouvpylag emiBaiiovrag tng to matdl. Autr n MPOBANUATLKN
amotunwvetoal Le BLBAloypadikég avadopEg amod tnv emoxr tou Rousseau, Tou Darwin kot Tou
Freud péxptonuepa, dsixvovtag otL n 1deoAoyia tnNg LNTPOTNTAG OE CUVAPTNON LE TNV Epyacia
KOl TNV araoXOAnon, TNV MVEUPATIKOTNTA KOL TNV EELOAVIKEUON TIOPOAEVEL AKOUN, OE KOLVWVLKO
KOl ETLOTNOVLKO eTtinedo, Eva {ATNHA AVOLKTO.

NE€eLg-KAELBLA: MnTpotnTa- Okoyévela, Epyaoia-AnaoxoAnon, GEUWVIOTIKO Kivpa, cuotnua
TAPOYWYNG — QVOTTOPAYWYNG, OLKOVOULKO, TIOALTIKO Kol TIOAITIOUKO TAaiclo-matplapyia,
TIVEUHATIKOTNTA- €€ldavikevon, Ppalvopevo Tng yuaivng opodnc.

Abstract

The present study attempts to make an interdisciplinary approach to issues of associating
motherhood and family with work and employment. Thus, in the perspective of discussing the
specific theoretical construct in the context of social sciences and through the interplay of
History, Literature, Sociology, Politics and Economics, the study examines women’s status, which,
in the history of Western thought, is defined, in social, economic, political and cultural terms,
within the framework of a production - reproduction system. Remarkably, the crucial issue of
ideology or, as Beauvoir posits, of the religion of motherhood, in historic, social and economic
terms, has always been associated with a policy of priorities concerning birthrate and family,
which are considered fundamental factors for the development of the social fabric. It is
demonstrated that the relationship of childbearing and childrearing, work and motherhood has
been a recurring issue not only in the social scene, but also within feminist movements in Europe
and America, depending on historical, political and economic conditions. This is a common
economic, political and cultural context in social history, impregnated with patriarchal principles,
and generating the glass ceiling effect, namely, barriers and disparities impeding women to rise
to the upper rungs of the corporate ladder. Thus, in the name of deified motherhood, women
have constantly been deprived of the possibility of pursuing career advancement or intellectual
achievement on account of being forced to bear children. The specific premise has been variously
reflected in literature since the time of Rousseau, Darwin and Freud, demonstrating that, in
interrelation to work and employment, spirituality and idealization, motherhood ideology has
sti-remained, in social and scientific terms, an open question.

Keywords: Motherhood- Family, Work —Employment, Feminist Movements, Production -
Reproduction System, Social, Economic, Political and Cultural Context- Social History- Patriarchal
Principles, Spirituality- Idealization, Glass Ceiling.

Elcaywyn
H wbeoloyla TNC MNTPOTNTAC OE OUVAPTNON MHE TNV €pyacia Kal TNV omooyxoAnon, tnv
TIVEUMOTIKOTNTA Kal TNV €€60VIKEUON TOPAUEVEL AKOUN, OE KOWWVLKO KOL ETLOTNHUOVIKO
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emninedo, éva {NTNUA avolkTo. H SLETLOTNUOVIKA TIPOCGEYYLoN aUToU Tou {NTAUATOC SELXVEL OTL N
ouvbeon petall avamopaywylkng Owadlkaciog kal avatpodng malduwv, epyaciog Kat
HUNTPOTNTOC EMAVEPXETOL AVAAOYQ LE TLG LOTOPLKEC, TIOALTIKEG KL OLKOVOULKEG CUVONKEG, OXL LOVO
OTO KOLVWVLKO TIPOOKAVLO OAAQ KAl 0TOUG (8LoUG TOUG KOATIOUG TOU EULVLOTIKOU KLV UATOG O€
Eupwrn kat Apepikn.

ElvaL yeyovog otnv Lotopia tou SuTKoU TOALTIOMOU OTL 0 POAOC TNG yuvalikag
xopaktnpiletal amd tv evaAlayr QVAPECO OE TEPLOSOUG KATAKTNONG KOl TEPLOSOUG
MAAWVEpOUNONG TPAYUA TIOU QATOTEAEL OTNV MPAYUATIKOTNTA Hla otabepry otnv Lotopla Twv
KOLVWVLWVY HUE KOO TOTIO OUVAVTNONG €va GUOTNHA TIOPAyWwynG — ovamapoywyng mou B€tel
TIAVTA 0TN yuvaika To Kauto SIAAnua, epyacia i untpotnta, KapLEPa 1 olkoyEvela. MNpokeLtal
yla €va KOLWVO OLKOVOWLKO, TIOALTIKO KOl TIOALTIOUIKO TAQUOLO OTnV LoTopla TWV KOWWVLWY,
Stamotiopévo Babld amo TG apxEC TNG mATPLAPXLOC, TIOU KATAANYEL OCHUEPA OTO PALVOUEVO TNG
YUOQALVNG 0podnC, TwV EUMOSIWV KOl TWV OVIOOTATWV OTNV AVEAKLN TWV YUVOLIKWV OTnV
ETAYYEALQTIKY Lepapxia. MPOKEITOL OUCLOOTIKA yla Lot TPOXOMESN TOU, OTO OVOUQ TNG
KaBaylaopévng untpotntag, adalpel otabepa amo tn yuvaika tn duvatotnta tn¢ MOAUTTAEUPNG
Kataflwong TG 0ToUG XWPOUG TNG Epyaciag 1 TG MVEUUATIKAG dnutloupylag emiBarlovtag tng
1O Tl

MpAyuaTL, N yuvaika-pava cuvOEETAL TTAVTA, LOTOPLKA, KOWVWVIKA KOL OLKOVOULKQ, E HLa
TIOALTIKI) TIPOTEPALOTNTOG YUPW OO TO B€pa TNG YEVWNTIKOTNTAC KAl TNG OLKOYEVELOG,
Bewpolpeveg wg PBaotkr TNyn ovamtuélakol TaPAyovTa TOU KOWWVLKOU oTou. Amo tnv
opxEyovn Hopdr TN MPOOPLOUEVN va Yevva Kal va Sivel {wry, 0 pOAOG TNG EXELTAUTIOTEL LE AUTOV
NG Havag - tpodov. Tov 180 at. o Jean-Jacques Rousseau, oto BtBAio tou Emile ou de I’éducation
(1762, 1961), bivel Eéudaocn otig pebodoug aywyng Kot avatpodrg Tou matdlov, ETUKEVIPWVEL TN
T(POCOXN 0T ox€on pavag-madlov, e€ldavikeUel To POAO TNG Kal SnULoUpPYEL TO TPOTUTIO TNG
“kaAAG untépag”. Tov 190 awwva o Charles Darwin pwAd oto mAaiolo tng e€eAkTikng Bewplag tou
yla ta Epduta PNTPLKA EVOTIKTA TNG Yuvaikag (1871: 873). Freud (1905, 1987) uneptovilel amno
TNV MAEVPA TOU TN UNTPLKA uTtdoTOoN TNG Yuvaikag. MpoBAaAAeL Tov olbddeLo VOO0 ToU MatEpa
Kal To paAAikd ¢BoOvo kabBwg Kal TNV avaykn tou davépa va amodelfel KaL EMOTNUOVIKA TNV
OVOTOWULKN UTIEPOXN TOU OE 0XE0N UE TN yuvaika meplopilovtag TNV £T0L OTNV avamapoywyr] Kot
TN UNTPOTNTA Kal armokAgiovtag tnv emionua and kabs aAAo xwpo, OMwE TNV gpyacia, tnv
TIVEVHATIKOTNTA A TNV €€ldavikevon.

Qotooo tov 180 kal 190 atwva cuvteAoUVTaL TOUTOXPOVA KAl PEYAAEG LOTOPLKEG TOUEG
TIOU €UVOOUV TNV avaduon Tou GEULVIOTIKOU KIVAUATOG KOL TNV apxA yla tn XepadEtnon tng
yuvaikag. Ta dnuokpatikd Wbewdn tou yaAAkoU Stadwtiopou, n Sltaknpuén Twv SIKAlWUATWY
Tou avBpwmou tn¢ FaAALKAG Emavaotaong nepi “eAeuBepiag, todtntag kal adeddoouvng” éxouv
oav AOYLKA CUVETELA TO altnua kat T Slekdiknon twv yuvalkwy yla Ta idla dikalwpata. Ita
MPOTUTIA TNE XAPTAC yla TN Staknpuén tTwv dikalwpdtwy tou avBpwrou, n Olympe de Gouges
ToApa va ypadel tnv avtiotowyn Déclaration des droits de la femme et de la citoyenne (1791,
2003) /Awaknpuén Twv SIKALWHUATWY TG yuvaikag Kot tng moAittdoc. H MaAAkn Emavaotaon
amoSelkvUETAL EEQLPETIKA XPAOLUN YLa TIC EMOVAOTACELS Tou 190U awwva og 6An tnv Evpwnn.

OL poapélotég Slvouv TOAU amAd TPOTEPALOTNTO OTNV TAAN Twv TAfswv ywa TNV
XEPAdETNON TWV YUVALKWY N omola guvoeital TEAKA péoa amd tnv avaduon KotaAAnAwv
LOTOPLKWY, TIOALTLKWVY KOl KOVWVLKO-OLKOVOULKWYV oUVONKWV 0w N BLOUNXAVLKY EMAvVACTOON, N
npoéoBacn otnv eknaideuon, n cuppikvwon tng BpnokeuTikng matdelag Kal oL SUO TayKOGHLOL
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nioAepol. Etol ouvteleitat Stadoyika n €€060¢ TN yuvaikag amo To omnitL Kot n €lcodo¢ Tng oTov
gepyaotako xwpo. O vopog tou 1907 otn MaAAia mapd Ssiypotog xaplv, mou SlekSIknOnKe
0Bevapad amno tig peuviotpleg kat umtootnpixdBnke otn BouAn amnod Toug pL{ooTACTIKOUE KoL TOUG
OOCLOALOTEG, Elval TTOAU ONUOVTIKOG KOBWE Mopaywpel OTLG TAVIPEUEVES YUVALKEG TO SiKalwa
va ELoTIpATTOoUV eAeVBepa Tov ULoB6 toug (Khanine, 2010). 2tov mpwTto ayKOouLo OO (1914-
1918), ol yuvaikeg otnv Eupwnn avtikaBblotolv Toug Avdpes oTnV AOKNON TOU EMAYYEAUOTOG
Tou¢ KaBwg Kal ota ypadeia Kol ta epyootacia. Me tov €pxoud tng epnvng Slekdikoluv tnv
eAelBepn SLaBeon tou PLEBOU TOUG KAl apvouvTal va EMOVEABOUV OTNV MPOTEPN KOTAOTAON
TOUG TIOU NTaVv OUVUPOOUPEVN OTOKAELOTIKA HUE TO pOAo Tn¢ oullyou-untépag. To 1919,
6e60opEVNG AUTAG TNE AVILKOTAOTAONG KoL TTPOodOPAC TWV YUVOLKWY Katd tn SlapKela Tou
Meyahou MoAépou, ot FaAAideg daokdaleg katadépvouv dla vopou va apeifovtal oto iSlo
eninedo pe toug OAOKAAOUG KoL yivovial €ToL Ol TPWIEG yuvaikeg otnv Eupwmn mou
ETUTUYXAVOUV TNV Tiepidnun Stekdiknon Twv yuvatkwy: «ion apolfn ywa ion epyacio» (Khanine,
2010). To Sikalwpa autd 000 KoL €AV AKOUYETAL opdgevo, oUTe Kal onuepa gival Sedopévo
0poU cUUPWVA LE OTATIOTIKEG EPEUVEC OL AUOLBEC TWV YUVALKWY Elval HLKPOTEPEG ATIO QUTEC
TwV avépwv. EL8IkOTEPA 0TI XWPEG TNG EE oL apolBEC Twv yuvalkwy eival katd 18% xapunAotepeg
oo TLG avtioTtoleg Twv avépwv (EXMPEZ, 9-03-2012).

H Michelle Perrot, opdtiun kabnyntpla tng ovyxpovng lotopiag oto mavemniotipwo Paris
VlII-Denis-Diderot, yvwot kupiwg yla tn cupBoAn tng otnv avaduon tn¢ lotopiag twv Nuvatkwv
kal Tou QUAou (Perrot, 1998, 2006, 2009), emionuaivel OtL LoTopLkA oL FaAAiSeg evtaooovtal
OTOV KOOMO TNG epyaciog moAU vwpitepa ar’ OtL ot AAAEC XWPEG. MNa MopASELYUA, KOTA TN
Slapkela TG emavaotaong tou 1848 aywvilovtal oto MAEUPO Twv avdpwv SLeEKSIKWVTAG TN
Helwon Twv wpwv gpyaciag nuepnoiwg. Eniong, o vopog mou Pnodiletal to 1899, xaplg otov
TOAU Onuoolomolnuévo yla tnv emoxn aywva tng Jeanne Chauvin, Sivel ot yuvaikeg to
Skalwpa otnv UTIEPAOTILON KAL TLG AVOLYEL TNV IMOPTA OTO eMAyyeAUA TG Siknyopou. Etaol, Omwg
SnAwvel n yaAAida wotoplkdg, umo to BApog TNG ekkoopikeuong (laicité-secularism) otn FoAAla
(1905) aAAa kot €€ attiag plag mo XapunAng yevwntkotnTag Toug IPOoNYoUEVOUC OLWVEG, OL
FaAALSEC ELOEPYOVTAL TIPWLLLOL OTO XWPO TNG epyaciag katadépvovtag Stadoxikd va kataAdfouv
gL 6€on oto cuotnua TNG Mapoxn¢ Lobwtwv untnpeowwv ( the employment payment by salary
or wage earners) (Khanine, 2010).

H évtagn twv yuvalkwv oto ocloTnua mapoxns Uobwiwv unnpeowv (“salarisation”)
QUEAVETAL LETA TOV TIPWTO TIAYKOOULO TIOAEUO OQAAA KON TIEPLOCOTEPO KATA TN SLApKELA KAl
HETA TO TEAOG TOU SEUTEPOU TAYKOGULOU TIOAEUOU, onUATOSOTWVTAG TNV Evapén ULaG VEQG
ETOXNG YLOL TN YUVOLKOL KOVTpA OTN Hoipa 1ou o XitAep 6pile kol cuvoLe yU autnv péoa amo
™ ¢pdon, yvwotn kat wg “ta tpia K”: « Kiiche, Kinder, Kirche » (kouliva, mawdid, ekkAnaia).
MapdAAnAa o OHE pe tnv 6puon tou, To 1946, BePfatwvel 0TL Ba aywvioTtel yla v Lodtnta
oVEPWV-YUVOLKWVY 0 OAOKANPO TOV KOGUO EVW OE OAO KOl TIEPLOCOTEPEC XWPECG KOTOXUPWVETOL
otadlaka 1o Sikaiwpa Pridou Twv yuvalkwv.

Méoa 0" QUTEG TLG LOTOPLKEG, TIOALTIKEC KOl OLKOVOULKEC ouvOnKeg, n Simone de Beauvoir
ypadel kal dnpoaoteVel To Asutepo ¢uAo (1949), £va BiBAlo Tou OTLYHATLIOE YEVIEGC OAOKANPEG
Kol Oswpeltar péxpt kot onpepa n PBiPAog¢ tng Bswpilag TOU TOYKOOULOU GEULWVIOUOU
TIOLPOUTEUTIOVTOC £TOL 0 €val £(60G MOALTIOULKAC TTalyKooplomoinong. H Beauvoir gival n mpwtn
TIOU, EEKLVWVTOC OO TN YUVOLKELD atoulkotnTa, amodacilel va aoxoAnBel Kal va EpEUVNOEL TN
B£0on TNC yuvaikag otn yevikotnTa TNG. AlVEL OTOUG AYWVEC TNG Kol OTLC SLEKSIKAOELC TNC, £TOL
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onw¢ ekdnAwvovtal Stadoxkad oe 0AOKANPO TOV KOGUO, pLa eviaia dwvn KaBwE KAl pLo LOTOPLKN
KOl EMLOTNMOVLKN dikaiwan.

To 1999, opyavwvetal and tnv Christine Delphy kat tnv Sylvie Chaperon (2002) oto
Mapiot, To mpwto peyalo SleBvég ouveédplo otn MaAAia, e OKOTIO va a§LOAOY N CEL TTEVIVTA XPOVLA
HETA TN Snuoaoievuon Tou AsUTtepou dUAOU, TNV LOTOPLKA CUMBOAN TOU O KABE TOUEQ TNG YVWONG.
‘Eva BaoLko EpWTNA TTOU TIPOKUTITEL €LVALL : TIWE ONUEPQ TTOU SLAVUOULE ULa TIEPLOSO KOWWVLIKAG
KOl OLKOVOULKAG omLoBo8ponong, OTou n epyaciakn avaodAalela TwWV YUVOLKWY oUEAVETOL Kal
1o Skalwpa NG apPAwong Kat TG ekovoLaG EAeVBEPNG UNTPOTNTAC AMEAOUVTAL OE OAOKANPO
TOV KOO0, n ok tng Beauvoir umopet va BpéPet to péAov (Delphy & Chaperon, 2002).

Me autd wg &edopéva, otnv Tapoloa epyacia EMLXEIPETAL L SLETILOTNHOVLIKA
TPOCEyyLon Tou {NTHUATOC TNG CUVEEDNC TNE UNTPOTNTOG KAL TNG OLKOYEVELAG LE TNV Epyacia Kal
TNV anacyO0Anorn. € auTr TNV MPOOTTIKA TNG BewpnTIKA¢ cUVOEONC 0TO MAALCLO TWV KOWVWVIKWV
emotnUwy, e€etaletal péoa amo tn SlamAokn HeTaty tng lotoplag, tng Aoyotexviag, g
Kowwvtiohoyiag, Tng MoAtikng kat tng Otkovouiag, n umdoTtaon TNG yuvaikag oploBetnuévn, os
OAn TNV Lotoplk Stadpopn tng SUTIKAG OKEPNG, OO KOLWVWVLKH, OLKOVOWULKH, TIOALTIKN KOl
TIOALTIOUIKY  amoyn, oto mAaioclo  €vOG OUCTAHOTOC TapaAywyng — ovamapoywyng. H
TPoBANUATIKN auTh anotuntwvetal He BBAloypadikég avadopég and tnv emoxr Tou Rousseau,
tou Darwin kat tou Freud péxpt onuepa, deiyvovtag otL n &eooyia TNG UNTPOTNTAC OF
ouvVAPTNON HE TNV gpyacia Kal TNV amacXOAnon, TNV MVEUUATIKOTNTO Kal TNV e€lbavikeuon
TIOPOLLLEVEL AKOUN, OE KOLWVWVLKO KAl ETILOTNUOVLKO £Ttinmedo, €va {TNUO OVOLKTO.

luvaika, Mntpotnta Kat Epyacia

MPpAyUOTL OE HLa ETTOXH OTIOU OO TG apXEC Tou 200U ALWVA ETILOTNMOVLKA, KOWWVLIKA, TIOALTIKA
ktiletal Sladoxikd o pUBog TG UNTPOTNTAC, OToU N €vvola Tou Pppoldikol mavoeéouaAlopou
Bploketal oto andyeLo NG, 0mou amno tn dekaetia tou ‘30 olkodopeital oto mAaiolo TouAdylotov
ToU SUTIKOU TOALTIOMOU g, AOYw TNG MAYKOOULAG OLKOVORLKAG Kpiong tou 1929, pia oALTIKNA
TIPOTEPALOTNTOG AVEU TIPONYOUUEVOU YUPW aTtd TO B TNG YEVVNTIKOTNTAG, TNG OLKOYEVELAG KOl
NG UNTPOTNTAC, BEWPOUUEVES WG BacLk TNy avartuélakoU TapAyovTa ToU KOWVWVIKOU LoToU,
n Beauvoir €pxetat pe tn dnuooieuvon tou AsUtepou GUAOU, KOVTPO OTO TIAYKOGLILO, KOLVWVLKO,
OLKOVOULKO KOl TIOALTIKO KATECTNUEVO, va Bpuppatiosl autr thv wpaia lkOva OV KOOWEL Ue
dwtootédavo tnv beoloyia TG UNTPOTNTAG KoL va StaknpuEel otL Baoikn polnobeon yla tnv
autovopia ¢ yuvaikag eival n aneAleuBépwaon TNG Ao TNV avarmopaywyn KoL n evragn tng
OTOV KOOO TNG EpYAciog KoL TNG mopaywyng.

JOKAPEL AOUTOV TNV ETLOTNHOVIKA KOLWOTNTA KOL TNV TAYKOOULA KOWA YVWHN otav
audlofntel Tn duvapn kat TNV WBLa tnv UIAPEN TOU PUNTPLKOU EVOTIKTOU, OTAV KATNYOPEL TOV
Freud yia BloAoyiko vteTep Voo anodidovtag TNV KATWTEPOTNTA TNG yuvaikag kal tn Stadopd
Twv 8V0o PUAWV OTN PUNTPOTNTA:

«H katwtepOTNTA TNG Yuvaikag mpoepxotav €€ apxng amo To yeyovog OTL katd Baon sixe
TIEPLOPLOTEL 0To va emavalappavel tn {wn, VW 0 avipac epeuploke Adyoug va gL, KATA TN
YVWUN TOU TILO OUCLAOTIKOUC armo tnv kabapr yeyovotnta (pure facticity of existence) tng
omapéng; to va eykAwpiloupe TN yuvaika otn pntpotnta, auto Ba onpalve otL Stawviloupe
ouTA TV Kataotaon» (Beauvoir t.2, 1949: 200, petadpoaon and ta yariika KadoyAou )

OA0 TO HUBLOTOPNUATIKO TNC £PYO EVOOPKWVEL OTNV TPAYHUATIKOTATA TN BlwUATIKA
eUneLlpla Tou meplypadetal oto AsUtepo QUAO: davepwvel pEoa amo Eva AOYO E0WTEPO Kall
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TPO-0LdUTO6ELD, TOV €Vvoxo pOAo tNng lokAaotng, Tn pubomoinon tg KNTPOTNTAC, TNG KNTPLKAG
Buclag Kal Tou UNTPLKOU EVOTIKTOU Ao Hia oLSMOSELa Kowwvia AppwaoTtn TTOU 0TO OVOUA TNG
UNTEPOAG ATOKAELEL TN yuvaika amnod to Skalwpa tng e€davikevong adou emBarlovtag Tng To
naldl, TG adalpel otnv ouvoia tn duvatotnta tNg MOAUMAEUPNG Katafiwong HEoA Ao TOUG
XWPOUG TNG pyaciag 1 TG mveupatikng dnuoupyiag (Kadoglou, 2009).

H Perrot emionuaivel OTL TPAYUATL TO UNTPLKO HOVTEAO TTAPEUELIVE TIAVTO AKPWE SuvaTo
kal laitepa oe mePLOSOUG OLKOVOULKAG Kpiong. Etol tovilel otL otn &ekaetia tou ‘30,
Aappavovtol METPO TIPOKELUEVOU OL TIOVTPEMEVEG Yuvaikeg Onuoctol umalAnAol va
eykataAeipouv TNV epyacia toug mapaxwpwvtag tn 6€on toug otoug avdpeg. Emiong, amod tnv
ETOUEVN TOU OEUTEPOU TIOYKOOULOU TIOAEUOU OIOKEITOL N TIOALTIKI) TWV OLKOYEVELOKWV
embopdtwy mou apxilel avapeoa otoug SUO TOAEUOUC KoL EVIOXUETAL oTadLloKA AOyw TOu
Snuoypadikou eAAelppartog. Yroypappilel akopn otL ano tn dekaetia tou ‘30 €éwg tn Sekaetia
Tou ‘60, TPOPAMAETAL TO HOVTIEAO TNG MNTEPAC - VOLKOKUPAG evw TNV mepiodo auth ot
epyalopeveg yuvaikeg oxebov xpetaletal va amoloynBouv eneldn epyalovrtot. AuTO TO HOVTEAO
payxetol n Beauvoir, kataAnyel n Perrot, otav ypadel To AsUtepo puAo (Khanine, 2010 ).

Mpayuatt n Beauvoir amodelkviel oto AsUtepo GUAO OTL O TPOMOG HE TOV OTOILO
OVTIUETWITI{OVTAL Ol YUVALKEG OE OLKOVOWLKO, TIOALTIKO KO KOWWVLIKO €MIMeSO TIC KAVEL MLaL
Katwtepn kaota (Schwarzer, 1984: 38). Qotdoco oto téAog tou BiBAlou, dnAwvel OtL Sev eival
depwiotpla ylatt motevel OtL n AUON TwWV Yuvalkeiwv mpoPAnuatwv Ba Ppebel oe pla
coolaAlotiky €€EALEN tNC Kowwviag (Schwarzer, 1984: 31). Otav OpwG SLATILOTWVEL OTL N
HopELoTikn Bewpla epdavileTal wG OUTOTILA YLIATL AKOUA KL OTLC XWPEC TOU AEYOUEVOU UTIOPKTOU
COGCLAALOLOU OTIOU TO OLKOVOULKO GUOTNHO KOL OL OXECELG Ttapaywyng aAAaéav, oL tapadoolakol
pOAoL Tou Avépa KoL TNG yuvaikag Mapapévouy, UloBeTel amo tn dekaetia Tou 70’ T oTtAoN ULOG
PL{OOTIACTIKNG GEULVIOTPLAG KOL OTPATEVETOL OTL( YPAUMEG auTol Tou ovopalav TOTE VEO
depwviopo. Q¢ ploomaoTikn Aoutov depviotpla, cUVOEEL TNV XElpadETNON TNG Yuvaikag UeE TNV
TAAN TwV Tafewv aAAG OHWG Kol £Ew amod autAv xwplc va e€aptd svieAwg tnv aAAlayn g
YUValKelaG katdotaong amo tnv aAAayr tng Kowwviag. KataAnyel otL Ba énpene va avaAubel
HE TIOAU cofapo TPOMOo N Kowwvia wote va avadelxBel n oxéon avapeoa otnv eKUETAAAELUON
TOU €pYATN KL TNV EKPETAAAEUON TNG Yuvaikag (Shcwarzer, 1984: 31, 33, 41).

Metd to AsUtepo dUAO, Kol AAAEC yuvaikeg, Kupiwg otn Sekaetia tou 1970 pe tnv
avaduon tou Sevltepou pLlooTAOTIKOU VEODEULVIOTIKOU KUMOTOG TOU omoilou mpolotatal n
Beauvoir kal OUVOEETAL YE TNV EMOVACTOON KAl TOUG HUEYAAOUG QYWVEG TWV YUVALKWY,
aoxoAouvtal Ue Tn BEon NG yuvaikag oto cUoTNUA TOpaywynG-avanapaywyng onwe: n Betty
Friedan oto BiBAio tng, The Feminine Mystique (1963, 2001), n Kate Millet oto Sexual Politics
(1969, 2000), n Shulamith Firestone oto The Dialect of Sex: The Case for Feminist Revolution
(1970, 2003), n Germaine Greer oto The Female Eunuch (1970, 2008) 1, n Juliet Mitchell oto
Women’s Estate end Marxism (1971, 1973).

Kata tnv amodn tng Beauvoir, povo n avaluvon tng Firestone ¢pépvel KATL KawvoupyLo
ouvdéovtag tnv ameAeuBépwon NG yuvailkag kal TNV ooTwn €vtaén tng oto cloTnua
TAPOYWYNG — TOU TOPAd0o0LlaKA TNV EVIAOOEL KOWWVLKA, OLKOVOMLKA KOl TIOALTIKA OTa
XWPOTAEIKA Ao TNG avamapaywyns — LEoa amo TV aneAsubépwon tng untépag. Kaula amno
TIC AAAEC avaAUoELG Sev elval emapKAG Kal SV mpoTeivel AUCELG SLOTL OAEC TOUG APKOUVTOL Erosso
modo 01O POPELOTIKO POVTEAO — HE TNV €vvola OTL N €AEUCH TOU C0OOCLOALOHOU Ba SwaoeL oTLg
yuvaike¢ (oo OSlKalwpata oTnv OLKOYEVELQ, TNV €pyacia Kol YEVIKA OTnV Kowwvia.
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MNapaAAnAilouv TV eKUETAANEUON TOU EPYATHN HE TNV EKUETAAAEUON TNG VOLKOKUPAG BEwpwvTag
TNV KATAmieon TwV YUVALKWY amd TO TATPLOPXLKO cUOTNUA avaAoyn HE TNV Katamieon tou
€pyaTn and TO KATMITAALOTIKO cUOTNUA. H KATAPYNon TOU KATITAALOUOU, OTWE EMLONUALVEL N
Beauvoir, 6ev CUVEMAYETOL AUTOMATA KOL TNV KATAPYNON TNG TATPLAPXLKN G KOTATIEGN G TTOU Elval
AppNKTa CUVOESEUEVN E TIG SOUEG TNG OLKOYEVELAG TIOU TIPETEL VAL aAAAEoUV. H eKUeTAAAEUON
NG Yuvailkag w¢ VOLKOKUPAG dev lval To (810 e TNV EKUETAAAEUGN TOU EpyaTtn SLOTL N epyacia
NG VOLKOKUPAG Sev Ttapdyel umepadia onwg cupPBaivel e Tov epydatn amnod tov onoio KAEBouv
Vv unepagia tng epyaociag tou (Schwarzer, 1984: 39-41).

H avaAluon auth tng Beauvoir kataypdadetal otn dekaetia tou 1970, TNV €moxn Twv
OYWVWV ToU S€UTEPOU KUOTOC TOU GEULVIOTIKOU KLV UATOG KOl KATAANYEL OTNV Ieplypadn Twv
SL0POPETIKWY KOWVWVIKWY CUVONKWY TWV YUVALKWY TTIOU CUVOEOUV TNV TIOALTLKH, KOWVWVLKNA KOl
OLKOVOWLKH KOTOTTIEDT TNG YUVALKOG PE TNV TIAAN TwV TAEEWV KOL TNV KOWWVLKA TAEN otnv omoia
oavkouv. Amo tn pLa, urtdpxouv SnAadn yuvaikeg ovoeg Bupata amo dUo MAeupEC TauTOXpova,
WG epyaTpleg ot (Sleg kal w¢ ovuyol gpyatwy, I AAAEC, wG oUIUYOL, VOLKOKUPEC KOl UNTEPEG
OKOUO KOl KATIOLEG OOTEC TIOU TLG EYKATOAEITMEL 0 oUTUYOC TOUC KAl EUTtTOUV, Aoyw EANAeLdNng
meplovoiag, epyaciag Kol EMAYYEAUATIKAG KATAPTIONG, OTNV KATNYOPLO TOU TPOAETOPLATOU
(Schwarzer, 1984: 74).

Amo tnv AAAn, otn Sekaetia Tou ‘70, o€ pia €moxr Omou oTo SUTLKO KOO0, Ol YUVALKEG
Slvouv paxeg yla tn xelpad£tnon toug Kat apxilouv va epyalovrtol SLEKSIKWVTAC TNV EVTaén TOUg
OTO CUOTNHA TTOPAYWYNAG, OL YuVaikeg otn 2oBLetikr Evwon epyalovtot oxedov OAeC Kat HAAloTa
elval moAU mepndaveg yU auto, eKTOG amod KaAmoleg oulUyou¢ LPYNAWV aflwpatoUXwv N
ONUAVTIKWYV avdpwv TIC omoieg oL epyaldueveg yuvaikeg BAEmouv mepidpovnTikad. Exovrag
tallbePel otn Zofletikn Evwon kot £xoviag Sl amd Kovid Tov TPOmo {wn¢ TwV COPLETIKWY
Yyuvalkwy, n Beauvoir Slamiotwvel OTL Ol OWKLOKEG epyacieg kal n ¢povtida twv matdiwv
gumnintouv €€ 0AOKANPOU Kol ATMOKAELOTIKA, OTIWE AKPLBWG KAL OTLG SUTIKEG XWPEG, OTLG YUVOLKES
(Schwarzer, 1984: 29). Me dA\a Aoyla €ite TPOKELTAL YO KOUUOUVIOTEG €I(TE TPOKELTAL Yl
KOTUTOALOTEG, UTTAPXEL TIAVTA LA UTTOTEAELA TNG yuvaikag oTov dvépa Kal To OTEPEOTUTIA TWV
poAwv avapeoa ota dVo PpUAa mapapevouv dla, avetdptnta amnd TNV Hopdr TwV MOALTIKWY
ocvotnudatwv. H (6ia n Beauvoir €£ AGA\ou yilvetal QVTIKEIMEVO YAEUAOUOU KOl OO TOUG
opLoTEPOUC Kal amod Toug Seflouc. « Asv eixa pall pou oute tnv aplotepd olte tn 6e€ld » Ba
dnAwoel (Schwarzer, 1984: 75).

ZAUEPO AUTH N avaAuon Tng Beauvoir evioxUeTal OKOUO TIEPLOGOTEPO Kol EMaAnBeleTalL
aro TNV 6la TNV MAyKOOHULO KOWVWVLKH TIPAYUATIKOTNTA KaBwG oTtov KOGUOo TNG £pyaciag, To
MPOPANUA TNG epyaclakng emodAAELag, TNG avepylag Kal TNG Twyelag eival cuvdedeuévo
KUPLWGE KE TNV avaywyr) TOU TIPEKOPLATOU — KATA avaAoyia e TO TIPOAETAPLATO TTOU TIPOCBAEMEL
o€ pila «avaolvBeon tng emoxng tou kedpalaiov kal tng epyaociac» (Brophy & de Peuter, 2007:
117) - kot TnG yuvaikag. Xto teAeutaio BLBAio tou pe titho, The Precariat: The New Dangerous
Class (Standing, 2011), o ka@®nyntng OkovoulknG AcPAAELAG OTO TIAVETILOTAULO Tou Bath ka
avtupoedpoc tng BIEN (Basic Income Earth Network), Guy Standing piAa yU auth tn véa
ovaduopEVN TIAYKOOULO KOWVWVLKA TAEN TOU TIPEKAPLATOU TIOU GUVOEETAL LLE TNV OLKOVOULKN
ovaodpaAeLla Kal TNV MpoowpLvr epyacia kat mepthapBavel o mpwtn ¢Aon T YUVAIKES, TOUG
VEOUC KOLL TOUG ETAVAOTEG. ALEUKPLVIZEL OTL OL YUVALKEC UITOPOUV TTIOAU EUKOAQ VO EKTTECOUV OTNV
Katnyopla tou Aeyopevou AoUurmev npekaplatou (lumpen precariat ) Omwc elval KoL oL yVWOTEG
w¢ Bag Ladies oL omoie¢ kKouBaAdve 0OKOUAEG PE TPOPLUA KOL TIPOOWTILKA OVTLKELLEVA TIOU
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anoteAoUV TN povadikh Toug mepLovcia. MPOKeLTAL YL YUVALKEG TTOU £XOUV XACEL TOL OTITLAL TOUG
Kal elval mMAéov AoTeyeg xwpig katadAupa {wvtag otn UépLa kot oto neplbwplo (Depommier &
Gauchebdo, 2011).

Mpayuoaty, Ta TeAeutala €ikool XpoOvia, Ol Yuvailkeg €ival OUTEC TOU TANTTOVTAL
TIEPLOOOTEPO QO TNV OLKOVORLLKI aeBatdtnTa KoL TNV avepyla evw lvat tautoxpova ta Bupata
HLAG EVTUTIWOLAKAG aviootntag apolBwy (22% diadopd cupdwva pe otoxeia M.I.L.O. ya 1o
2010 otnv EAAGSa) PeTagV avdpwy Kal yuVaLKwY otV idla B€on aAAd Kal LELWUEVES EUKALPLEC
aglomoinong Twv MPOCOVIWY TOUG OTLS BE0ELG AUTEC. TN XWPO KOG N QVEPYIA TWV YUVALKWVY
dBaveL to 14,8% €vavtL tou 8,3% twv avépwyv, evw otnv Evpwrnaiki Evwon n yuvalkeio avepyla
tov Maptio tou 2010 napouciaoe mooooto 9,4%, eAadpd xapunAotepo amnod 1o 9,8% twv avdpwv
(F.r.1.®., 2010). Emiong, onwg avadépouv oL Artoomopn & PadanAidou (2007), moAAQ onNUAVTIKA
EUMOSLa OTWG SLaKPLOELS, ApVNTIKA OTEPEOTUTA, KOl KOWVWVIKEG TipokataAnPelg opBwvovtatl
UMPOOTA OTLG YUVOLUKECG, SUGKOAEUOVTAG TNV ETTAYYEAUATIKN TOUC EEEALEN KOl TO SPOO TOUG TTPOG
Vv kopudn. (Tabet, 2010; Zappn, 2012).

JUpudwva PE EPEUVEG, OL YUVALKEG KATEXOVTOC TO UEYOAUTEPO TIOCOOTO OTIC eUTIABE(C
KOWWVLIKA opadeg Bplokovtal o auénuévo Kivouvo GTWYELNG KOL KOLVWVLKOU OTTOKAELOUOU OE
oxéon ue toug avdpeg (TpyyomouAou, 2012). Mallikd otov mAavAtn, to 80% Twv GTWYXWV
avBpwnwy, eivat yuvaikes. Itnv EAAGda petall twv opddwv uPnAol kivduvou dtwyelag
ovadEpPovTal Ta OyPOTIKA VOLKOKUPLA, TO GTOHA HE XAUNAO EKMOLOEUTIKO emimedo, Kal ta
LLOVOYOVELKA VOLKOKUPLA TTou otnv MAsloPndia toug avadpEpovral o yuvaikeg (EANvikn EkBeon
ITpatnylkng yla tnv Kowwvikn Mpootaoia kat tnv Kowvwvikn Evtagn yio tnv nepiodo 2008-2010).
Ztn FaAAla yla mapddelypa, ptwyeg mou Sev pnopouv va {rioouv alompenwg, ival ol HOVEC
yuvaikeg pe maldld, ol NAKIWUEVEG Xwpi¢ ouvtaén n ot doltntpleg mou eéwbolvtal otnv
nopvela. Auth n tedevtaia Spapatikn dlamiotwaon mMPEMEL va eEeTacBel amd KOWWVLKA Kol OxL
a6 nBwkomAaotikr anodn tovilel n el6IkeLUEVN 0T depVIoTIKN Bewpia PpAdcodog Fabienne
Brugere. H yaAAida ¢pldéoodog mapanéunel eniong kal otnv nepimtwon tou Berlusconi otnv
ItaAla n omola avadelkviel autr T SUCAPEDSTN KOWWVLKA TIPAYUATIKOTNTO TTOU AVTOVAKAQ TN
Spapatiky kotaotacn Twv yuvalkwv mou 8e Ppiokouv Sdoulewd (Camus, 2011). Autd to
dawodpevo NG e€wONOoNG TwV YUVALKWVY OTnV mopveia eEamAwvetal OAO Kal EPLOCOTEPO OTNV
Eupwrn, Wblaitepa péoa amo tn Hallk LETAVAOCTEUOH YUVALKWY TOU TIPWNV OVATOALKOU UTTAOK
OTLG XWPEG TNG Eupwmng pe okomod tnv avalntnon epyaciag kal piag kaAutepng {wng .

210 publotopnua tng Mensonges de femmes (Wépata yuvalkwy), n cuyxpovn pwoida
ouyypadéag Ludmila Oulitskaia (2003), meplypddet pe yAadupd, KAUOTIKO KoL AKPWE ELPWVLKO
TPOMO aUTO TO GALVOUEVO TIOPVELOG VEWV YUVOLKWY TIou Sloxetevovtal amd T mpwnv
KOUUOUVLOTLKEG XWPEG 0To oUVOAo NG AuTtikr¢ Eupwnng. H Oulitskaia pavepwvel péca ano tn
carila KoL T €PELTLA TOU KOMUOUVIOTIKOU GUOTAHATOC, TO HUB0 Tou gupwrmaikol SuTtikol
napadeioou, TN carmila KoL TNV KATAPPEUCH TOU KOTTAALOTIKOU GUOTAHATOC KOOWE Kol ToV
UTTOKPLTLKO TPOTIO LE TOV OTIOL0 EKUETAAAEVETOL QVTIOTOLXA TIG YUVAIKEG, Héoa amod Ta ypavalla
€VOG BpwuLkou SIKTUOU TIOU aVOKUKAWVETAL akplPwG He Tov (610 BpwuLlko TpOmo o OAn TN
AvuTtikr) Eupwrn. AlKQLWVeL 0TV ouadia Thv avaAucn tn¢ Beauvoir 6c6ov adpopd GTNV OLKOVOLLLKN,
pe S1adopoug TPOMoUC, EKUETAANEUOT TNG YUVALIKAC TOCO Ao TO KATILTAALOTIKO 000 Kal oo TO
KOUUOUVLOTIKO cUOTNUaL.

MpayuaTtt oto TMAALICLO TNC MAYKOOULOG OLKOVOULAG Kal TNG Epyaciag, n yuvaiko gUminTet
OAO KOl TEPLOCOTEPO OE QUTAV TNV VEO avaduoOpevn Tafn tou Tmpekapldtou. H Brugére
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OVELPEVETAL HLla Kowvwvia omou dev Ba xpeldleTal va UTIAPXEL KLa NUEPQ TNG Yuvaikag, aAAd
Huépa twv Nuvalkwy, Pe TNV €vvola OTL, Omwe €Aeye mutatis mutandis kat n Beauvoir mpv
copavta XPovia, oL yuvaike¢ {ouv OLOPOPETIKEG KATAOTACELS: QVAUECA OTN yuvaika
eTxelpnuatia rp S1euBUVTIKO OTEAEXOC LLAG ETILXELPNONG KAL TNV AVEPYN Yuvaika BuBLopévn otnv
KOLVWVLKI] KOLL OLKOVOULKA avaodalela, n mpoBAnuatikn dev eival kaBoAou n idta (Camus, 2011).
Me adopun tig epyaldueveg yuvaikes otn 2ofLetikn Evwaon, n Beauvoir Bétel and tn Sekaetia
Tou ‘70 Tt0 {ATNMA TNG SLAKPLONG AVAUECA OF «OAVOPIKA» KOL «YUVOLKELA» ETIOYYEALATA, TNG
LEPAPXLKNG AVEALENC TWV YUVOLKWY CUVUPACUEVNG LE TNV UTIAPEN EVOG EKTETAUEVOU «OOPOTOU»
HOL KOUL TOOO avOeKTIKOU PppaypaTog Tou eUnodilel TNV avéEALEN TWV YUVOLKWYVY OTNV LEpapXia OTLG
ETUOTAMECG, OTNV TOALTIKA, OTLG ETUXELPNOELG, OEUaTa TOU KUPLAPXOUV OTOUG XWPOUG TNG
olkovoulag Kol tng epyaoiag Tig teheutaieg Vo dekaetieg e dlaitepn éudacn onuepa Kal EXEL
ETUKPATNOEL VO OVOUATETAL «POLVOUEVO TNG YUAALVNG opodnc» (glass ceiling) (MamaAe€avdpn,
2012).

'vwotomolel Aowmdv n Beauvoir OtL TNV €moxni €Keivn kat otn Xofletikn Evwon o
ETAYYEALATIKOC SLOXWPLOUOC LETAEL avOPWV KOL YUVALKWVY ELVOL UTIAPKTOG TOCO WG 0PL{OVTLOG
(6nAadn To TOCOOTO MAPOUCILAC OE CUYKEKPLLEVOUG OLKOVOULKOUG KAASOUG) aAAG KOl WG KABETOC
(6nAadn ol dladopormolioeLg TNV LEpap)ia OTO ECWTEPLKO Tou KABe kKAadou). Etol mapatnpet
OTL Ol OOBLETIKEG epyalOUEVECG YUVAIKEC SEV €XOUV MPOCPACN OTNV KEVIPLKN ETULTPOTN I OTLG
KPATIKEC OUVEAEVOELG 1] 0€ OOTA €UBUVNG PE paypoTK e€ovuoia. AKOHA SLATTLOTWVEL OTL TO
oUOTNUA TTOPAYWYNG, AV KAl SLdpOPETIKO O AUTO TWV KATITOALOTIKWY XWPWV, OVATIAPAYEL TIG
Slakpioelg Aoyw dpUAou ou 08nyoUV OTOV ATTOKAELGUO TWV YUVOLKWVY OO KATIOLO ETTAYYEALATA
KOLL TN OUYKEVTPWON TOUG O XapunAd apelfopeves epyaociec. H mAsloPnoia twv yuvalkwy dev
€XEL IPOOPOON OE ONUAVIIKEG KAPLEPEG OTIWG TapA SElyHATOC XAPLWV OTA EMAYYEALOTA TWV
HNXOWVLKWV TIoU cUVEEOoVTaL UE TIG ETILOTAMEG, TNV TEXVOAOoyla 1) TNV €peuva Kol amaoyoAeital
KUPLWE 0TOUG TOUELS TNG ekTtaibeuong KoL TNG LATPLKAG. Elval yvwoTto OTL 0TI XWPEG TOU TPwnV
oVaTOALKOU UTTAOK — OTIOU N LUyela mopeixeto dwpedv — TO EMAYYEAUA TOU yLOTPOU TIOU ATV
OKANPO, TTOAU KOUPAOTIKO KoL XOUNAQ QUELBOUEVO aTTO TO KPATOC, Aokouvtav otnv MAsloPnodia
TOU Ao TLG yuvaikeg (Schwarzer, 1984: 29). H padkn cuykévipwon €€’ AAAOU TWV YUVALKWY OTO
XWpPOo TNG ekmaidevong kat tn¢ SddaokaAiag kat pdAlota o OAeg TG Pabuideg pe dwtelvn
e€aipeon tig uPnAég Babuideg otnv tpLtoPabuLa, €xel e€eAiyOel og €va TayKOOULO dALVOUEVO.

ZAUEPQ, COPAVTIA XPOVLIA UETA, N Perrot emonuaivel w¢ LOTOPLKOG OTL AUTO TO LOVTIEAO
uropet va StaBpwOnke alAd duotuxwg Sev e€adaviotnke. Yoypappilel paAlota OtL XpeldleTal
akopa va 606o0v MOAAEG paxeg kal oto medio Tou cupBoAlopou, debopévou OTL UTTAPXEL N
avtiAnyn otL N €lcob0¢ TWV yuvalkwy o€ éva emtayyeApa, To urtoBabuilel Omwe akplPws cuVERN
KOL UE TO EMAYYEAUQ TOU EKMALSEUTIKOU TIOU HEOA O Alyeg SeKOETiEG £XOOE TO KUPOG TOU.
Emukevipwvel emiong tnv mpoooxn mavw oto Béua tng PeUTIKNG KOWWVLKAG EMITUXLOG TWV
KOPLTOLWYV — VOl GOLVOUEVO TIOU XaPOKTNPLleEL KOt TTAAL OAEG TIG AVETTUYHEVEC 1) UTIO QVATTTUEN
XWPEC : TA KOPIToLo TETUXOIVOUV KAAUTEPO OTOV TOMEQ TwWV OXOAKWV €TOOCEWV Kal TwV
omoudwV aAAA ALYyOTEPO OTOV EMAYYEAUOTLKO TOUEQ KABWC TOAAOL TOUELG UPNANG EMLOTNUOVIKNG
e€e16lkevonc kal KaAUtepa opELBOUEVOL OTIWC AUTOL TWV NXOVLKWVY 1 TWV OTEAEXWV N KOL TWV
ETUXELPNUATLWV LEYAAWV ETIXELPNOEWV €akoAouBoUV va Katéxovtal amo toug avdpeg (Khanine,
2010).

Mmopel n padikn emévduon VEWV YuValKwV otV tptofaduia eknaidevon va odnynos os
pLo e€€ALEN 6oov adopd otn BEoN TWV YUVALKWY OTNV Katnyopia Twv uPnAoBadbuwyv oteAexwv
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KOl TWV OVWTEPWV EMOYYEALATWY, AUTO OUWE &€ onUaivel OTL N YyuaALvn opodr €0TIAOE KAl OTL
0EV UTIAPXOUV QVIOOTNTEG KAl EUMOSLO OTNV QVEALEN TWV YUVOLKWV OTNV EMOYYEAUATLKA
Lepapyia. AvtiBeta, To €UpPoG TNG YUAALVNG 0podNG TOCO OTN XWPA MOG OG0 KOl O TIAYKOOHLO
eninedo, elvat ducavaloya HeyANO O OXEON ME TN CUMUETOXN TWV YUVOLKWVY OTNV ayopd
epyoaoiag kal ta mpooovta ou autég Stabétouv. OLyuvaikeg orpepa UTIOAOYIETOL OTL KATEXOUV
TIOOOOTO ULKPOTEPO TOou 10% Ttwv avwtepwy Slolkntikwv Béoswv (Mamaie€avdpr, 2012). Autd
LOYXUEL O OAEC TIG XWPEG TOU KOOUOU, o€ Sladopetikn BEPRata avaloyia Kal o€ OAECG TIG LEYAAEG
ETUYELPNOELG I} OPYOVWOELG OTIOU TO TTOCOOTO AVEALENG TWV YUVALKWY 0 UPNAA mooTta ) BE0ELg
gubuvnc eival aneAmotika pikpo (Laufer, 2004).

H 8wa Stamiotwon yivetal amno peyaAeg SLeBveig kat KOLVOTIKEG OpyaVWOELG otV Eupwrn
mou MpowBolV T oulAtnon MAvw oto BEpa TwWV Yuvalkwy Kal tng YudAwvng opodng (DGV,
V/7139/93-EN, 1995). 2tn MaAAia yivetal oto mAAioLo TNG MOALTIKAG, LE EVAUCUA TO VOO Ttepl
LOOTLULOG, EVW OTOV ayYAOOQEOVIKO KOO0 TIPAYLLATOTOLEITOL OTO TTAQLOLO TNG OLKOVOULOG OTIWG
To Oelxvouv oL TMOAUAPLOUEC €PEUVEG MAVW OTNV KOTAOTAON TWV YUVALKWY OTOV XWPO TWV
ETIXELPNOEWV Kal Tou management (Laufer, 2004: 118, Zappn & TpryomouAou, 2012). Ot Marilyn
J. Davidson kat Ronald J. Burke emiyelpoUv pla yeviki €peuva e okomo va Sei€ouv tn Slebvn
Sldotaon tou dawvopévou TNE YUAALVNG opodnG Kal TG B€0NC TWV YUVALKWY OTOV XWPO TwV
ETIXELPNOEWV Kal Tou management (Davidson & Burke cited in Laufer, 2004: 118).

MoAAEG €peuveg uTIOOTNPL{OUV OTLTO PALVOUEVO TNG YUAALVNG 0pOodNG, TWV UTtodiwv Kat
TWV QVIOOTATWY oTNV aVEALEN TWV YUVALKWY OTNV EMayyeAUATIKn lepapxia, odeiletal oto
YEYOVOC OTL TO LOVTEAO SLOIKNONG TWV ETUXELPNOEWY N} TWV HEYOAWV OPYAVIOUWY SNUOCLWV N
WOLWTIKWV (1Y TtavenotipLa) SLEMETAL and KOWWVLIKA SIKTua, VOPUEG, KAVOVEG KOL TIPOKTLKEG
TIoU LoToplka otnpilovtal oe avdpika mpotuna (Laufer, 2004: 120). Kat' autiv Tnv €vvola Ta
kpLtipla emtiAoyng mpooAnyng dev eivat aflokpatikd aAAd pe Bdon ta otepedTUTIA TOU HUAOU.
‘EtoL 0 0€€LOTIKOG XapaKTAPAS TWV TPOTUTIWY TOU management rmapd delypatog xaplv cuvdEetal
KUPLWEG UE TO XOPOKTNPLOTIKA TNG ETLOETIKOTNTOG, TOU OVTOYWVLOTLKOU KOL KUPLOPXLKOU
TIVEUATOG TIOU TIAPATIEUTIOUV oUVHRBWG oToug AvOpeG MapPA OTLG YUVALKEG, OL OTIOLEG KATA TNV
armoPn TOAWV €peuvnNTWY OUXVA avaykalovial vo ULOBETACOUV OE QUTOUG TOUG
ETAYYEALATIKOUG XWPOUC avOpLKEC ouUmePLOPES. 2TO TTAALOLO aUTO yivetal Adyog — mpayua
TIOU EVIOXVUEL AKOUQ TIEPLOCOTEPO TA TOPASOCLAKA OTEPEOTUTIA aAVOPWY KOL YUVOLKWY — yla
management ovOpLKOU TUTOU, QUECOU KOl LEPAPXLKOU ToU ekPpAlel Ta TAPATIAVW
XOPOAKTNPLOTIKA KAl YLo management yuvalkelou TUTIOU, TILO CUVEPYOTLKOU KOl CUUUETOXLKOU
TIou xapaktnpiletal anod tnv akpoaaon, Tn CUUUETOXN, TN Slampayudteuon Kal tTnv avalitnon
ouvaiveong (Laufer, 2004: 120-122).

Ze auta ta idla xapaktnplotikd avadepetal kot n Melissa Tyler yia va tovioetl tn Stdkplon
ovAapeca otov avdpa KoL TN yuvaika OoToug XWPOoug Tou management KoL TNG
ETUXELPNUATIKOTNTAG. Emonpaivel emiong otL oto Baowo As€Adylo Tou management yivetal
Aoyog yia “poiakég”’ de€lotnteg (“soft”skills) ocuvudaopéveg pe TIc SpaotnPLOTNTEC TWV
Yyuvalkwv Kot “okAnpeg”’ e€lotnteg n mpooeyyioslc (“harde’” approaches ) cuvupaopéveg pe TtV
napadoolokr mpaktiky Twv avépwv (Tyler, 2005: 570). Kavovtag paAlota, péca amod plo
edpappoyn tng prhocodikng Bewplag Tng £TEPOTNTAG TNG Beauvoir, pia GEULVIOTIKA TTPOCEYYLON
yla TOV TPOTMO Aoknong efouciag Kal EMAyYEAUOTIKAG ovappixnong oOTouGg XwPOoug Tou
management, n Tyler StamoTwvel OTL N yuvaika Asttoupyel SuoTtuxwg Kot ekel wg to AAAO, TO
Seutepevov, To UTOSeEDTEPO, £V TEAEL WG TO AeUtepo pUAo (Tyler, 2005: 569-571).
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MapoAa auTad, TLG EPLOCOTEPEG GOPEC, OL Yuvaikeg Sev KaTtadpEPVOUV va OTIACOUV Kal va
Slamepacouv tn yuaiwvn opodn SLOTL avTpeTwmilouv To SIANUUO AVAESO OTNV OLKOYEVELQ KOl
TNV €pyacia, T UNTPOTNTA KAl TNV KAPLEPQ, TAPAUEPI{OVTOC £TOL T TPOOWTIILKEG TOUG
dodofileg, evw MOAU ouxva SloKOTTOVTaL KOPLEPEG AOYWw HNTPoOTNTaG. Agdopévou OTL ol
yuvaikeg avaAapBavouv HOVeG oXeSOV QTTOKAELOTIKA TLG OLKLOKEG EPYACIEC KAl TNV avatpodn
Twv nadlwy, v umopolv va cUPGIALWOOUV EMAYYEAUATIKA Kal olkoyevelakn {wn ylati dgv
umopolV va avtoanetEABouv oToug eviaTikolg puBuoUg SOUAELAC Kal Ta EAVTANTIKA wpapLa
TIOU QUmaLToUVTOL Ao TN Slolknon Twv EMXELPNOEWY, TOU Mmanagement 1 GAAWV OPYOVIOUWV
(Laufer, 2004: 120, 123, Zappn & TpyyomouAou, 2012).

Me Baon ta otolxeia Twv Hvwpévwy EBvwy emiBeBatwvetat 6Tl o€ OAEG TIG KOWVWVIEC, OL
YUVOLUKECG EKTEAOUV TO HEYAAUTEPO HEPOC TWV OLKLOKWY EPYACLWYV KOl €Vl oL KUPLEG UTIEVOBUVEG
yla v avatpodn Twv madlwv kat tng eppovtidag Twv appwotwVy Kal NAKIWHEVWY TIPOCWITWV
(UN, 1995). Qotdo0, n au&avopevn CULHUETOXN TWV YUVALKWY OTNV ayopd epyaciag, ol aAAayEG
OTNV OLKOYEVELA KOl 0ToUG oulUYLKOUG poAoug, Kabwg kat To dnuoypadikd mpoBAnua tng
ynpavong tou mAnbuopou tng Eupwnng €xouv pEPeL 0TO MPOOKNAVLO TNG Eupwmaikn¢ KoWwviKng
Atlévtag to B€pa NG EVOPUOVIONG TNG EMAYYEAUOTIKAG Kal olkoyevelokns {wng. (European
Commission, 2005). «O emtuxnUEVOG cuVOUAOUOG TNG Epyaciag Ke TNV WOLWTIKN {wr cUUPBANAEL
otn pelwon Twv dtapopwv PeTafl Twv GUAWVY Kal ot BeATiwWoN TNG TTOLOTNTOG TOU EPYOCLAKOU
neplBairlovtog, SleukoAUvovtag TOPAAANAQ, TNV  QVIWMETWILON TNG TPOKANONG TwvV
Snuoypadikwv arlaywvx»(Emtponn twv Evpwnaikwv Kowotntwy, 2006). Eniong, €UMELPIKES
£€PEUVEC TTIOU €XouVv TpaypatomnolnBel otnv Eupwrnn, otig IkavowvaBLlkeC xwpeg kat otig HMNA
£€6el€av OtL MOAEC POPEC OL YUVAIKEC WG AVTISOTO yla TNV OVTLUETWITLON TOU GALVOUEVOU TNG
«YUAAlVvnG opodnG» TIOU CUVAVIATOL OTOUG OLKOVOULKOUG OPYQVIOUOUG Katadelyouv otnv
emxelpnuatikn dpaoctnplotnta (Zappn & Kwotavtédou, 2012) kat daivetal va UTIOKLVOUVTOL
TIEPLOCOTEPO ATIO KIVNTPA TIPOCEAKUONG, LE TIPWTA OTN CELPA TNV AVAYKN TNG aveéaptnoiag Kot
™V avaykn enitevéng aAAd KoL tnv avaykn e€LooppoOmnong TG Epyaciag e TNV OLKOYEVELAKNA
{wn (Zappn & TpryomouAou, 2012).

Méoa amd pa ToAToPIK Tpoogyylon (culturalist approach) tng untpotntag, tou
HUNTPLKOU EVOTIKTOU Kal Kat’ e€mMEKTOON TNG avatpodng Kal dpovtidag twv nadiwyv (mothering),
n Beauvoir B¢teL pue To Aeltepo DU, amo tn dekaetia Tou '50 Ko 0Tn cuvEXELa oo Tn SeKkaeTia
tou ‘70, pe p popdn aktiBlotikol, plloomaoctikol depwiopol (eAeuBepn kot dwpedv
aupAwon, eAeVBepn kal Swpedv avtloUAANYN, EKOUCLA KOL EUTUXLOMEVN UNTPOTNTA), TO BEua
Tou SIANUUaTOC Tou eMIBAAAEL N KOWwVia 0TN yuvaika OVAPECSO 0TNV KOPLEPA KAL TN KNTPOTNTA.
To kauto B€ua tng Wbeoloyiag f 0mwe éAeye n Beauvoir tng Bpnokeiag tng untpotntag (Beauvoir
t.2, 1949: 181) daivetal OtL amoteAel pla otabepr) otnv WOToPlA TWV KOWWVIWY KaBwg
ETAVEPXETAL OTO KOWVWVLKO TPOOKAVLO aAAA Kal oToug (6loug TouG KOATIOUG TOU EULVIOTIKOU
Kvnuatog og Eupwrn kat Apeptkn. Xtn FaAAia, mopd Selypatog xapwv, N GEULVIOTIKA opyavwaon,
Osez le féminisme, €pxetal orpepa, umo TO PAPOC TNG OLKOVOULKNAG KPLong Kol Twv
OUYXWVEVUOEWV, Vo BECEL Kal TIAAL OTNV Kolvwvia Kol To KPATOC, TO alwvio epwtnua: MNotog Ba
Kpatnosl Ta madld; Ta otoleia eival dlaitepa eviunmwaotakd: povo 1 ota 10 modid €xel pia
B£on o Bpedovnmiako otaduo, to 60% Twv madlwv 0-3 eTwv puldccovTal amod Evav anod Toug
YOVEIC TOUG (OTLC MEPLOCOTEPEG TEPUTTWOELG ATIO TN pUNTEPA). MNiocw amd autol Toug aplBpolg
KpUBOVTOL ONUOVTIKEG KOWVWVIKEC AVIOOTNTEC KoL TIOAAQ epmodia yla TLg yuvaikeg, ooov adopad
oTnV MPoofacn Toug OTNV Epyacia f TNV EMLOTPOd TOUC OTNV AmO.oXOANCN. ACKWVTOG KPLTLKN
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oTNV KUBEPVNTIKN TIOALTLKA, OTa TAA(OLX TNG VEAG KAUMAVLIAG TNG MOPOAMAVW Opyavwaong, ol
depwviotpleg emonuaivouv: av o Frangois Hollande éxeL Seopeutel OXeTIKA Pe T SIKALWUOTA
TWV yuvaLkwy, to INtnua g ppovtidag twv matdlwy ivat to B0A6 onuelo Tou MPOYPAUUATOC
Tou. Kapla &¢éopeuon pe moootikd otolxeia Sev €xel mpoxwpnoel péxpl onuepa! (Osez le
feminism, 2012). To 6ua g avatpodng kat Gpovtidag Twv madlwv cuvudpacUEVO KUPLWG e
N UNTEPQ, €MOVEPXETAL Aoutov otabepd, amd tn Oekaetia tou ‘80, OTO emikevipo Twv
dEUWVLOTIKWY SLEKSIKAOEWV KAl AyWVWV.

Mpayuoatt otn dekaetia tou ‘80, ot Rich (1976) ue to BBAio tng, Of Woman Born,
Motherhood as Experience and Institution, otn ouvéxeia n Chodorow (1978) oto The
Reproduction of mothering : the Psychoanalysis and the sociology of gender kat n Gilligan (1982)
oto In a Different Voice, emavadépouv to Bpa TnG LNTPOTNTOG OTO ETMIKEVTPO TNG ETLOTNLOVLKAG
KOLVOTNTAC KOL TWV PEUVIOTIKWY oulntioewv. Katnyopouv tnv Beauvoir 6tL euBuveTaL yla TNV
OAAOTPLWON TNG YUVOLKELOG TAUTOTNTAC TPOCOPUOLOVTAC TNV OTO AVIPIKO HOVTEAO evw Sivouv
£€udaon oTo yeyovog OTL ikool xpovia petd To Asutepo DUAO, oL yuvaikeg e€akohovBouaoayv va
TIOPOLEVOUV QVTILETWIEG UE TN OUTAN nuUeEpnola epyacia (0To OmitL KoL otnv €€WTEPLKN
gpyacia), va Tmalpvouv KATWTEPOUG HLOOOUG Kal va Xpnolpomolouvtal w¢ oeEoUOALKA
QVTLKEHEVA.

ElvatL n apxn tou ¢pepwviopol tng Stadopdg mou ekmpoowreital otn MaAAia amod 1o
AeyOuevo YAAAKO GEULVIOTIKO UTTAOK TNG dtadopdc pe enmikedpalng tnv Irigaray (1984) kal tnv
Fouque (1995) mou Bewpouvtal oL TiLo pL{oCTIACTIKECG, OAAQ £TTiONC Kol TNV Héritier (1996) kat tnv
Agacinski (1998). Eival afloonpeiwTto To yeyovog otL tnv idla emoxn o YoAAKOG GEULVIOUOC, O
Aeyopuevog French Feminism, evoapkwvetal otnv Apepikn anod tnv lrigaray kot tnv Héléne Cixous
(1975) oL omoieg Sev eival kav YyWwoTéG TNV nepiodo auth otn MNaAAia al\a kat anod v Julia
Kristeva. Evw n Beauvoir Bewpel tn pntpotnta we éva emidpatvopevo otn {wn TwV YUVOLKWY, 0UTA
N VEQ YEVLA GEULVIOTPLWV TNV EMOVAPEPEL OTO KEVTPO TNE YUVALKELOG UTTOOTACNG KOL TNV AVAYEL
o€ KaBoploTIKO TapAyovTa TTOU CUMUIMUKVWVEL CUMBOALKA TN yuvalkeio tautétnTa. H puntpikn
eunelpia anoteAel Tn fdaon yla tn Snuoupyia evog KAAUTEPOU KOCUOU, CUVLOTA TNV €TLoTpodn
otn Mnteépa-Ouon kat 6To poAo TNG pHavag-tpodou divovtag Epudaon otig Blodoyikeég Stadopég
TwVv 8V0 GUAWV OV YEVVOUV LE TN OELPA TOUG SLaDOPETLKEG CUUTEPLPOPEC.

AuTOVv Tov AOyo mou avaduetal Héoa amd TNV eMAVEUDAVLON TOU VATOUPAALOHOU Kall
eTuKaAE(tal mAaAL tn duvaun tng $uoNnNg KalL ToUu MUNTPLKOU EVOTIKTOU, QUTOV TOV UTIOYELO
L6€0AOYIKO TTOAEUO TIOU CUUTAPACUPEL PEULVIOUO Kal olkoAoyia Kot paivetal edw kot Tplavia
Xpovia avapeoco otoug culturalists kat toug maternalists, mou OxAlel TIC KOWWVIEG
KAAALEPYWVTOG OTN yuvaika To alobnua tng UNTpLkAg evoxng kat B€tel maAL Eévtova to SiAnuua
UNTPOTNTA N Koplépa, Teplypadel n dlhocodog, emixelpnuatiag kot depwviotpla, Elisabeth
Badinter, oto teAeutaio BIBAio tng pe titho, Le Conflit - la femme et la mére (Badinter, 2010).
Eva BBAlo mou Eeonkwoe pvtiako tudpwva otn MaAAio Kol €YLVE YEVIKA OTO XWPO TwV
OVOPWTILOTIKWY KoL KOWVWVIKWV ETILOTNUWYV £V TIPAYUATIKO best-seller.

Meta 1o mpwto t™¢ PBLBAlo, L'Amour en plus (1980) omou n Badinter ota xvapla tng
Beauvoir KoToppiMTeL HE TN OELPA TNC, KOVIPA OTOUG aVASUOHUEVOUG TOTE UTIOOTNPLYTEC TOU
VATOUPOALOMOU/HATEPVAALOHOU TOV HUBOO TOU PNTPLKOU €VOTIKTOU Kot TNG “KaAAG pntépac”,
ETOVEPXETAL, TPLAVIA XPOVIA HETA, OTO Blo Kautd Bfpa. Mmpootd otov Kivéuvo pLag
TIOALTLOULKAG oTiloB08pOUNCNC TTOU EMIXELPELTAL oTASLAKA OAO QUTO TO SLACTNUA HECA OO TV
aylomoinon tng BloAoyiag kot Twv yovidiwv £1¢ Bapog Tou mepBAANOVTOC KOL TWV TIOALTIOULKWY
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emubpAcewv Kal Tng omolag Bupata eivat ot yuvaikeg, n Badinter emwonuaivel 6tL mpokeLtat Aiyo
A TIOAU yla pLa poomdBfela va emavapEPouv TN UNTPOTNTA 0T KapSLA TNG YuValKelog potpag
(Badinter, 2010: 9), koL va TNV ENAVATPOCSL0PIOO0UV WG OLKOUMEVIKO TIEMPWHEVO.

Me tn ouvevoxn tTng Kowwviag mou T aflohoyel wg TG MAEOV KATAAANAEG KAl TIG
avaBETeL TNV oAk euBLUVN TNG AvaTPOPAG TWV ALSLWY, OL YUVOLIKEG SLOKATEXOVTAL QTIO EVOXLKA
CUMITAEYLOTOL TIOU EVTEIVOVTOL QKON TIEPLOCOTEPO ATO TNV TECN TOU LATPLKOU CWHOTOG KOL TNV
enionun evoyomnoinon twv Sladopwv WBIKWY — ModOPUXLATPWY, VEUPOAOYWYV, TTALSLATPWY,
PuxavoAuTtwy — €Ml TNG LNTPOTNTACG IOV UTIEPTOVI{OUV TN BLOAOYLKA LKOWVOTNTA TWV YUVALKWV Val
yevvouv Kal Balouv oe e€€xouoca BEan TNV EIKOVA TWV TIPOOTOTEUTIKWY UNTEPWV-TPodwWV, AAAd
KOl aTtd TNV TIEON TOU OLKOYEVELAKOU TIEPLBAAAOVTOC ETOLUO VA TG EYKAAETEL YLA TTOPAPEANON
TWV matSLwv.

AUTH N EIKOVA TNG QYLOTIOLNUEVNC UNTEPAC ETUBAAAETAL EMIONG EUUECO KL OLWTINAAQ HECTL
amo 1o HUBo tNg KaAng olkoAoylkng puntépac (Badinter, 2010: 58) n omoia oto Ovopa NG
Beomoinong ¢ pavag-yng KoL TG avaykng emtotpodng otn epuon, ULoBETEL TIG AOYLKEG TOU CO-
sleeping, Tou puGLOAOYIKOU TOKETOU KL OV YIVETOL OTO OTITL OTIWC CUVERBALVE TTAALA, TIPAY A TTOU
YeWQ, amno tn dekaetia tou ‘80, otnv Apeptki Kat otov Kavada kat apyodtepa otnv Eupwnn to
enayyeApa t¢ Doula (Klaus, Kennel & Klaus, 2002), mou umayopeUeL TIG UPATUATLVEC TTAVES KL
TOV UTIOXPEWTLKO BNAOOUO TIPOCOPUOCUEVO OTLC AVAYKEG Tou BpEdouc.

H Badinter (2010: 101-118) katayy£AAEL TO pOAo TN Leche League mou yevvnOnke oTig
Hvwpéveg MoAlteleg 0TOUC XWPOUG TOU XPLOTLOVIKOU dovitapevtaAlopol kot dtaddbnke otn
OUVEXELX 0€ OAO TOV KOO0 Kol 61 OTOUC XWPOUG TOU TIAYKOOULOU GEULVIOTIKOU Kal OLKOAOYLKOU
KLV UATOG. Tovilel akOun OTL 0 UNTPLKOC ONAQCUOC TPOCAPLOCUEVOC OTLG AVAYKEG TOU HWwPOoU
QUITALLTEL TN CUVEXN TTAPOUGLA TNG UNTEPOC OTO OTITL KAl TNV UTtnpeaia tou Bpédouc. Auto amnod
TN UL, QIOUaKPUVEL TOV Ttatépa amo To motdi kot urtoBabuilel Tov matpLkd Tou pOAO o€ oxéon
LLE TO UNTPLKO EVW OLKUPWVEL TO TIPOTELVOEVO YOVIKO HOVTEAO TNG dekaeTiag Tou ‘70 kat '80 omou
ToAAd Leuyapla elxav MEPAUATIOTEL XAPLG OTO UMLUITEPO OTO HOIPACHA TWV POAWVY KOL TNV A0
Kowvou avatpodr twv rmatdlwv. Ao tnv aAAn, odnyel moAAEG dopEG TN yuvaika otnv anodacn
va eykataAeipet tn SouAeld tng nf va avalntioel epyacia pepikng anaoyxoAnong (Badinter, 2010:
146-152 ).

H auv€avopevn olkovopLKn Kpion miong tou oTadLlokA Tt PE TAYKOOULEG SLaoTAoELG OETEL
avanodeuKTA OTLG yUVaikeg To SIANUUA LNTPOTNTA 1) KOPLEPQ, OLKOYEVELA 1 Epyacia. TNV apxn
™¢ dekaetiag tou 1990, n owkovouLKN Kpion €oTelAE iow oTO oTtitL TOAAEG yuvalikeg, Kupilwg TIg
IO EVOPAUCTEG OLKOVOULKA KOLL TLG ALYOTEPO KATAPTIOUEVEG. H Hallkr avepyla oTL SUTIKEG XWPES
TIOU EMANEE TLG YUVALKEG TTOAU TTEPLOGOTEPO AT’ OTLTOUG AVOPEC, emaveédepe, os SleBVEG emimedo,
OTO KOLVWVLKO TIPOCKAVLO TO B€a TNG UNTPOTNTAC KAl TNG UNTPLKAG avatpodn. Ztn MaAAia yia
MapAdELyUa TIPOTELVOV OTLG YUVALKEG EMidopa pNTpoTNTAC Yl TPla Xpovia, LloodUvauo UE To
HLOO EVOC KOTWTATOU LoBoU, yla va LElVouV OTO OTiTL Kal vt ac0ANB0oUV amOKAELOTIKA LE TNV
ovatpodn Twv Taldlwv TOUG TIOU OTNV TIPAYUATIKOTNTO, OMWG TIC £lmav, OomMOTEAEl pla
adlapdlopfitntn afio kal ocuykpLtikd ToAU omoudaldtepn amd pa @AAn epyacia xapunAd
opeLBOpEVN. AKOAOUBELTOL £TOL HLOL KOWVWVLKH TIOALTIKA TIOU €€aipEL TIG UNTEPEG KL TN UNTPLKNA
dpovtida, e€lowvovtag HaAlota, OTwe To KatayyeAAeL n Badinter, Tnv avatpodn Twv madlwv pe
EMAYYEALA TO Omoio Bewpeital amo TNV Kowwvia Kot TV oALTelo w¢ oAU 1o omoudaio amnod
omotodnmnote aAo. E€aA\ou eival mepLooOTEPO AMOSEKTH OO KOWVWVLKA Aroyn n avepyio tng
UNTEPOC amo TNV avepyia Tou matépa (Badinter, 2010: 11).
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Akoun mapatnpeital, oe Eupwnn kat Apepikr, to daiwvopevo OtL oto omitt Sev
ETUOTPEDOUV HOVOV Ol YUVALKEG HE TA ALlYOTEPA EMOYYEALATIKA TTPOoOVTA, aAAA emLoTpEdouV
OTO OTTTL KOl AUTEC IOV €lval Wblaitepa KATAPTIOUEVEG Kal 6N ota eAeVUBepa emayyEApaTa, anod
TN oTwyun mou yivovtal pntépeg (Badinter, 2010: 163). Itig Hvwpéveg MoAtteleg umapyet
teleutaia n TAON TOAEG YUVAIKEG KOPLEPAG VO ETAEYOUV OAO KOL  TIEPLOCOTEPO va
eykataAeipouv tn SoUAEld TOuG yla va acxoAnBouv €€ oAokAnpou He TtV avatpodr Twv
madLwyv toug. To 2003, ot New York Times avadépovtal o pia opt-out revolution (Belkin, 2003)
TWV EMAYYEALATLWV YUVaLKWV Kot to 2008 €peuveg otn MaAAia Sivouv éudacn oto 610 KoWwVLKO
dawopevo (Werner, Dupuis & Elle, 2008). Kaplépa/olkoyEVela, TIETUXNUEVN EMAYYEALATIKA
yuvaika kot KaAn pntépa Sev ouvadouv kabw¢ daivetal autdg o cuvduaouog va anwbeitatl
armod TOUG KNXAVIOMOUG TNG Kowwviag Kal TnG moAtteiag. H KaAn untépa mpemeL va eival 660 1o
Suvatdv MePLOCOTEPO KOVTA OTA TOLSLA TNG YU UTO OL YUVOLKEG KAl LAALOTA OL TILO LOPPWHEVES
KOl LE T TIEPLOCOTEPQ TIPOCOVTA ETUAEYOUV CUXVA €pyacia HEPLKAC amaoxoAnong, apvouvral
™V poaywyn 1 6€xovtat éva mooto unoBabuiopévo yla va pnv mepvave 6An tn {wr Toug oto
ypadeio. Itnv €peuva ¢ n Badinter emionuaivel OTL AMOTEAECUO QUTAC TNG  KOWWVLKNAG
Kataotaong lvat n avodog pPe auvénTikr Taon TNG YUVALKELOG epyaciag LEPLIKNC amaoxOAnong
(Badinter, 2010: 164 ).

Mpémel va emlonuavOel akopn OTL N vedTEPN YEVLA TwV EVpwaiwy yuvalkwy, autwy ou
yevvnonkav yupw oto 1980, BAEMOVTOG TIC LNTEPEC TOUG TTOU £X0UV BUCLACEL TA TTAVTA YLl TV
oave€aptnaola Toug va lval TEAIKA XaUEVEG O OAa Ta PETWTIA: SUTAN epyacia (LEoa Kat €€w amod
TO OTUTL), EMAYYEAUATIKN UTIOTiHNON TO00 ot eminedo lepapyiag 600 kat og eninmedo pLobwy,
KOKEG UNTEPEG AOyw aduvapiog va avtaneéEABouv oe OAEC TIC UTIOXPEWOELG -ETTAYYEAUATIKEC,
OLKOYEVELOKEG KOL KOWWVLIKEC-, odnynbnkav otnv audlopntnon autol TOU MOVTEAOU
XEpadETNONG OV e TO0O KOO KTLoTNKE Kot SLekSLKABNKE armo Tig pavadeg toug. EtoL yU autn
TN VEOTEPN VEVLA, 0 OpOC PEULVIOTPLA EXEL YIVEL KOL TLAAL EVVOLA OPVNTLKA KaL CUVOEETAL, KATA Ta
TIAE0V OEELOTIKA TTPOTUTIA, E TNV UOTEPLA, TNV ETUOETIKOTNTA, TNV avdpomoinon TnG yuvaikag Kat
TO Hioog toug yla toug avdpeg. Etol ol idleg B€Aovtag va avtanokplBouv oTo MPOTUTO TNG KAAARG
HUNTEPAG, TPOTLUOUV VA LElvouV OTO oTtitL kovtd oto maldi, mapapepilovtag TG TPOOWTILKES TOUG
enayyeApatikég Pprrodolieg kabBwg Kal TG SlekSIKNOELS yLa iooug uoBboulg 1 yla epyacia xwplg
Slakploelg Adyw ¢puAou (Badinter, 2010: 161-162).

H ayyAida kowwvioAdyog, epeuviTpla Kal €L81KOG o Béuata yuvalkelag amaocxoAnong
Catherine Hakim (2000: 6, 8-10) ival pta oo TI§ MPWTIECG TOU TAELWVOUNCE KAl KATEYPAYE TIG
€MAOYEG {WNG TWV Yuvalkwyv otov 210 at. Alakpivel Tpeig katnyopieg: TG home-centred (20%)
TIOU TIPOTLHOUV va unv epyaldovtal Sivovtag Pacikr TPOTEPALOTNTA OTA TALSLA KoL OTNV
olKkoyéevela, Ti§ adaptive (60%) mou emBupoUV va cuvSUACOUV Epyacio KoL OLKOYEVELD XWPLG va
eUmAEKovTaL €' OAOKANPOU OE pLa EMAYYEAMOTLKY KoplEpa Kal TiG work-centred (20%) mou dgv
€xouv maldi kot eival Soopéveg €€’ oAokApou OTNV gpyacia Toug 1 o SpaoTNPLOTNTEG TNG
SNUOOLOC KOWWWVLKAG, TIOALTIKAG N KAAATEXVIKAC {wnNC. Ze pla mio mpoéodatn €psuva o Neil
Gilbert (Professor of Social Welfare and Social Services at U.C Berkeley) (2008: 31-34) 6eixvel pla
AaAAN TumtoAoyia ou mepAaUPAVEL TEGOEPLG TUTIOUC YUVOLKWY OVAAOYQ LE TOV aplOpo matdlwy:
TI¢ traditional ou €xouv tpla N Kal meplocotepa mMALSLA KOL ElVOL OTO OTITL UNTEPEC TTANPOUC
amooxoAnaong, tic neotraditional mou £xouv Vo TaALSLA KAl cuXVA amacxoAouvtal o epyacia
HEPLKAG amaoxoAnonc, Tig modern mou £xouv £va motdi aAAd Sev eykaTtaAslmouv TNV KapLEpa
TOUC Kal TI¢ postmodern xwpig maldi mou eival €’ oAokApou adooLWHUEVES TNV KOPLEPA KAl
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NV enayyeAQaTikg toug ertuyia. O neotraditional kat oL modern anotelouv tnv mMAsloPndia
TWV YUVALKWYV TIou Tipoomtafouv va cuvdudcouy epyacia Kot LNTPOTNTA ME TIG TPWTEC va Sivouv
TIPOTEPALOTNTA OTNV OLKOYEVELA KAl TIG SEUTEPECG OTNV KAPLEPQL.

Map’ OTL oL MAPATIAVW EPEVUVEG ATIOTUTIWVOUV TOUC SLAPOPETIKOUG TUTIOUG YUVOLKWY OTLG
ayyAooaoVIKEG xwpeC, &gV ameéyouv Kal TTOAU armod Ta MPOTUTA YUVALKWY OTLG S1adope AANEG
TEPLOXEG TNG Eupwring 6e60évou OTL elval CUVUDACUEVEG LE TN UNTPOTNTA TIOU OTWG EMWONKE
TAPATAvVW €XEL Kataypadpel 0To CUANOYLIKO OLOUVELSNTO WG OLKOUHEVLKO TTEMPWHEVO. EE dAAou
QUTH N TTOALTLKI TNG QYLOTIOLNONG TNG UNTPOTNTAC atkoAouBeital grosso modo o OAEG TIG SUTIKEG
XWPEG UE HEYOAUTEPN EUdaon TIG TEAsUTALEG deKAETIEC AOYW TNG OLKOVOULKNAG KPLoNg Kat TG
auénuévng avepylac.

lotopikad, n deoloyia NG UNTPOTNTOG £(val MAVTA OE CUVAPTNON UE TNV OLKOVOULKA
KATAOTOON, TNV OLKOYEVELAKN KoL KOWwVLKA ToALltikr (Badinter, 2010: 44). & KABE OLKOVOULKN
kpilon daivetal 0TL ol Kowvwvieg INToUV Ao TIC YUVALKEG VA ETILOTPEYPOUV OTO OTILTL YL VO KAVOUV
OUTO TIOU £€POUV KAAUTEPQL: VA TEKVOTIOL|GOUV Kol va avaBpéPouv ta matdid touc. H Beauvoir
glxe emonuavel anod tn dekaetia tou ‘70 OTL Kapio kamtaAlotiky xwpo dev Ba Swaoesl SouAeld
OTIC YyUVailKeG 000 UTAPXEL avepyia otoug avdpe¢ (Schwarzer, 1984: 46). Mpayuatt to
TIPEKOPLATO, OTIWG SLeUKPLVIEL 0 KaBnyntig Olkovoulkng AoddaAetlag Guy Standing, elval mpoiov
€VOG L6E0AOYLIKOU OLKOVOULKOU peUOTOC TTou oth ekaetia tou ‘70, eUnveuopévo ar’ auto ou
ovopalouv véo-dpheAeuBeplopo, mpowOnoe £va VEO LOVTEANO OLKOVOULKNA G avamtuéng Baolopévo
OTNV OVTAYWVLOTLKOTNTA KOL ToV EAeUBEPO avTaywviopo. Mia amnod tig kateubuvoelg autol Tou
PeLHATOC ATAV N avamtuén tng eueALEiag TNG ayopAC KoL TWV EAACTIKWY HopPWV Epyaciog n
omola HPEeTEDEPE TOUC KWVOUVOUC Kal TNV avaodAAEld TAVW OTOUC £pYalOMEVOUC KOL TLG
OLKOY£VELEG TOUG 08NYywWVTOG OE €va AYKOOULO TipekapLdto (Depommier, Gauchebdo, 2011).

2tn dekaetia tou ‘70, ‘80 ywvotav aAL Adyog yLa Eva evOEXOUEVO KATABOANG ULoBoU oTLG
VOLKOKUPEG — UNTEPEG. Katd tnv Beauvoir pla tétola ekdoxn Ba evBAappuve TG YUVAIKEG va
TiotéPouv OTL To va €lval VOLKOKUPEG KAl MNTEPEG LOOSUVAUEL UE EMAYYEAUA KAl ATIOTEAEL Eval
arobekTO tPOmo Iwng. M’ autd emiuével n Beauvoir, gival akplpwg autov 1o SLaxwplopo
QVAUECO O€ YUVOLKELQ Kal avOpLkA Epyacia, avaueoa os epyacia péoa Kal £€w aro To oTtitL mou
TipEMEeL va amoppidouv oL yuvaikeg av B€Aouv va yivouv autévopa atopa (Schwarzer, 1984: 79).
IRuepa n Brugere, 6nwg n Beauvoir mplv capavta xpovia, eniBefatwvel SUOTUXWG LUE TN CEPA
™G, WG 8IKOC otn PepvLoTIKN Bewpla, O0tL 600 dev aAAATeL N B€0N TWV YUVOLKWVY KAl TWV
avSpwWV OTOV LOLWTLKO OLKOYEVELOKO XWPO, SEV TPOKELTAL VA UTIAPEEL KOWVWVLKN Lootnta (Camus,
2011).

H avatpomr ot KOTECTNUEVEG OKEWEL TTAPAUEVEL AOLTOV TO {NTOUHUEVO O OAa Tal
eMinmeda WOTE OL KOWWVLEG va LNV a§LOTIOLOUV TO POAO TNG UNTEPAC ELG BAPOC TNG YUVaALKAC, WOTE
VO AOKOUVTOL KOLVWVLIKEG KoL EKTIALOEUTLKEG TIOALTLKEG TTOU Ba TpowBoUV MPAYUATLKA TNV Evvola
TOU KOTOUEPLOMOU €pyaciag oto OTitL kKol tnv avatpodrn twv matdiwy, mou Ba AapBavouv
umoYIn TIG ETILOU UIEG KL TG TIPOOWTILKEG PLA0SOElEC TWV YUVOLKWVY Kal Ba eyyuwvtol TV €vtaén
TOUC OTNV ayopa epyaociag pe iooug opouc. Oco dev Ba Aappavovral pétpa kot dev Ba aokouvTal
TETOLOU €(60UC OLKOYEVELAKEC TIOALTIKEG, TO PALVOUEVO TNG UTIOYEVVNTIKOTNTOG Ba au€dvetal
OTwG SelYVOUV OL OTATLOTIKEG EPEVVEC, e oTaBEPO pUBUO, TOGO OTIG AlYYAOCAEOVIKEG XWPEG 00O
Kal otnv lanmwvia kot ot Eupwrnaikés xwpeg tou votou (Badinter, 2010: 193). 'HéNn otov
oyyAooa€oVIKO KOO0 N avadopd OTNV UTOYEVVNTIKOTNTA YIVETAL HECO Ao TN SLAKPLON TwV
opwv childless kat childfree (Cf: Veevers, 1980; Ireland, 1993; Campbell, 1985; Campbell, 1999)
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evw otn NAAla pdouv xwpig dtakplon yla ekovola 1 akouaola otelpotnta (infécondité volontaire
ou involontaire) (Badinter, 2010: 194; Donati, 2000; Mazuy, 2006).

Eniloyog
Ev katakAeiSl, n wotopla NG yuvaikag oamo tnv oapxéyovn Hopdn TG HEXPL ONUEPA
xopaktnpiletal amd tv evaAlayr QVAPECO O TEPLOSOUG KATAKTNONG KOl TEPLOSOUG
naAwvépopnong n onoBodpounong, MPAYHA TTOU QMOTEAEL OTNV TPAYHOTIKOTNTA o otabepn
OoTNV LoToplal TWV KOWWVLWV HE KOWO TOMO OUVAVINONG €va oUCTNUO TOPOywyng —
ovamapoywyng mou BETeL mavta otn yuvaika To Kauto SIAAnua epyacia f LNTpotNTa, KapLlEpa
1 OLKOYEVELO AUTO TO KOLVO OLKOVOULKO-TIOALTLKO TTAQLLOLO OTNV LOTOPLA TWV KOWVWVLWV KOTOANYEL
o100 PaLVOUEVO TNG YUAALVNG 0podNnG, TwV gUmodiwv Kal TwV AVICOTATWVY oTNV aveALEn Twv
YUVOLKWYV OTNV EMOYYEAUQTIKN LlepapXia, adalpel amo Tn yuvaika, 6To Ovopa Tne Kobaylaopevng
UNTPOTNTAC, TN SuvatdtnTa TNG MOAUTIAEUPNG Kataélwaong HEoO Ao TOUG XWPOUG TNG EPYACLag
1 TN MVEUUATIKAG dnutoupylag emBAAAOVTAC TNG TO TtaLdi.

Ze OAn TNV WoTopLKn Stadpoun TNE yuvaikag, To Kauto Bépa tn¢ tdeoloyiag i Omwe EAeye
n Beauvoir tTn¢ Bpnokelag NG UNTPOTNTAC CUVOEETOL AUECA, ATO KOLWWVLIKH, OLKOVOWLKN,
TIOALTIKI) KOl TIOALTIOMLKN Aoy, UE Pl TIOALTIKA TIPOTEPALOTNTAC YUPW Omo To Béua tng
YEVVNTIKOTNTACG KAl TNG OLKOYEVELOC, BEWPOUHEVEC WC Baaolkn TNyn avamtuélakol Tapayovta
TOU KOWWVLIKOU LoTtou. Etol n avamodeuktn cuvdeon HeTaly avamapaywylkng dtadikaaotag kot
avatpodng Madlwy, Epyaciog KoL HNTPOTNTAC EMAVEPXETOL AVAAOYO UE TIC LOTOPLKEG, TIOALTIKEC
KOl OLKOVOULKEG OUVONKEG, OXL LOVO OTO KOLVWVLKO TIPOOKNVIO aAAQ Kol otoug (dloug toug
KOATIOUG TOU EULVIOTIKOU KlvApOToG¢ o€ Eupwmn kat Apepikr). Auth n mpoBAnuatiki
QUTOTUTIWVETOL KL O€ EMLOTNUOVLKO eminedo amod tnv emoxr tou Freud péxptl onuepa. Idlaitepa
oTNV E€MOXN MOG. mapoatnpeital otadlakd Kat MapAAANAa UE TO KOLVWVLKO-OLKOVOULKO KoL
TIOALTIKO TAaiolo Ttou Bplokel TNV KopUdwaon Tou otn Peyalutepn SLeBvr olkovouLkr kpion mou
YVWPLOE TIOTE N Taykooula Lotopia, mAnBwpa dnuooteloswv amd mnoawdoPuyldtpoug,
veupoAodyoug, matdopuxoAoyoug, PuxavaAutég mou BETouv ek véou oe efExouoa Béon T
TIPOOTATEUTIKEG UNTEPEC-TPOGOUG Kal uTteptovilouv TN BLOAOYLKA LKOVOTNTA TWV YUVALKWY Va
yevvouv kat va ivouv Lwn. Qaivetal Aoutov otL mapd tn BeAtiwon twv cuvBnkwv StaBiwong ko
gpyaciog twv yuvalkwyv, mutatis mutandis, oxedoév oe OAo TOV KOOUO, n EMPPON TOU
TIATPLAPXLKOU CUCTALOTOC OTLG KOWVWVIEG Hag TTAPAPEVEL TTAVTA LloXupn!
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Abstract

In light of the ambitious reform that the education sector in the United Arab Emirates (UAE) has
undergone over the last decades, the present study attempted to delve into the challenges
inherent in change management, and precisely into the barriers and resistance to change
encountered in the schools operating in Al Ain city. Hence, a qualitative study was conducted,
seeking to record school-principals’ views on the barriers and resistance confronted with in the
educational reforms implemented. The results entail weighty implications for education policy
formulation in the UAE, as the highly centralized structure of the UAE education system was
indicated as a major barrier to educational reform, interrelated with all the other barriers
identified in the study, while additionally clashing with the flexibility demanded in order schools
to keep pace with the exigencies of the knowledge economy. It should be noted though that the
study was susceptible of significant limitations as regards the subjectivity of responses and a
limited sample.
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interrelated with improving student outcomes within the knowledge era (Dorman, Fraser &
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McRobbie, 1997; Fullan, 2007). Indeed, the rapid rate of change, especially in the new
millennium, has greatly impacted any school setting, from the small rural to the large urban
school district (Calabrese, 2002, 2003). In effect, change is integral to any contemporary
educational setting, as schools strive to reinforce their organizational and instructional efficiency
and increase learning effectiveness, among rising demands for excellence and innovation.

Yet, change initiatives call for leaders who deeply understand the intricacies and
complexities inherent in any change effort (Hall & Hord, 2014). As Calabrese (2003) has stressed,
an effective school administrator needs to understand the significance of the change required,
as well as the consequences of what it takes to be a change-driven school administrator.
Managing these complexities is actually the main challenge in the change process, with resistance
to change being the most eminent problem leaders are largely confronted with. Hence, Willower
(1971) has argued, any educational administrator who is to pave the way for innovation should
firstly recognize all potential sources and forms of resistance to change.

In this context, the present study attempted to delve into the challenges inherent in
change management, and precisely into the barriers and resistance to change in schools
operating in Al Ain city, as the education sector in the United Arab Emirates (UAE) has undergone
an ambitious reform over the last decades (National Qualifications Authority, 2013). In detail, a
gualitative study was conducted, seeking to record school-principals’ views on the barriers and
resistance confronted with in the educational reforms implemented. Effectively, recording the
barriers encountered, as well as the practices mobilized to handle them, as reported by
participants in the study, might be of interest to policy makers, as well as to change agents in
general, in subsequent reform agendas.

The Theory

In the first place, to answer the question ‘what does it take to be an effective leader’, we need
to distinguish between the concepts of leadership and management, a rather overwhelming task
indeed. According to Brinia (2011), the review of relevant literature indicates that there are as
many definitions of leadership as there are persons who have attempted to define the concept,
which are actually numerous as leadership has been a popular and highly debated topic.
Definitions most often differ on the basis of the angle taken to describe the concept, as a set of
traits, behaviors, relationships, perceptions, or as various types of influences over followers,
goals and organizational culture. As Yukl (1989) has observed, the most apparent controversy in
literature revolves around whether leadership should be defined as an organizational process, as
opposed to an individual behavior. Further distinguishing the characteristics of leaders from
those of managers, one could posit that while managers ‘do things right’, concerned with the
‘how’, and execute on the basis of responsibilities and authority, leaders ‘do the right things’
concerned with the meaning to people, and operate by influencing commitment (Appelbaum et.
al., 2015; Yukl, 1989, 2001).

Thence, in the current study we are concerned about identifying ‘the right things’ to be
done so as the change initiative will make meaning to everyone involved and will gain the
commitment required. And this takes us to another critical question ‘how does a leader manage
change’? It is evident that planning, initiating, implementing, and consolidating change largely
depends on the personality traits of the person in charge. Yet to answer the specific question, we
need to define change and how it is perceived in educational settings. In this regard, a strand of
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relevant studies have been conducted, trying to elucidate the critical issues around educational
change, in terms of context, processes and interpretation.

First and foremost, educational change is regarded as inevitable, as education systems
globally lead under the impact of socioeconomic internationalization, digital technology
advancement as well as demographic reallocation (Fullan, 2007; Giddens, 1990). In this context
of dramatic changes, education leaders need to lead initiatives that seek to reform education so
as to the facilitate and reinforce the ‘preparation’ of citizens to cope with the increasing
complexity of society, impacting people in their everyday lives (Alptekin-Oguzertem, 1997)

According to Macri, Tagliaventi and Bertolotti (2000), organizational change is a coherent
set of attitude and behavior alteration in the setting of an organization, coming as direct response
to its environment. Their study drew on resistance to change in small manufacturing firms,
conducted through observations, ethnographic interviews and document analysis. Their results
indicated that the process of organizational change is in fact incremental, diffusing in the form of
continuous small change actions rather than as a revolution or a traumatic event, while resistance
to change can be seen as a complex mixture of context, attitudes, and processes.

In this respect, Fuller (1969) attempting a categorization of individual resistance to change
through in-depth interviews, came up with four overarching categories of concerns: unrelated
concerns, self-concerns, task concerns and impact concerns. Unrelated concerns do not center
on the innovation as the individual appears rather indifferent at this stage, while self-concerns,
may either be informational (more information is demanded) or personal (how the innovation
will affect the individual). Task concerns revolve around management issues, that is, how to work
effectively with the innovation. Finally, impact concerns are distinguished in consequences
(effects of using the innovation), collaboration (ways of co-operating with other people) and
refocusing (refining the innovation) (Hall & Hord, 2014).

Current understandings of leadership in the school context reiterate the critical role of
the principal for leading and managing change in schools. In this regard, Calabrese (2002) has
posited that the school principal as a change agent should take into account five core principles:
prepare to lead change process; design change strategies in order to meet pacing requirements;
identify the particular nature of change; realize the tacit rules that guide attitudes toward
change; and be attentive to the external and internal powers on change process.

Likewise, McDaniel and Di Bella-McCarthy (2012) tried to provide practitioners with
handy strategies to improve their leadership self-efficacy, a critical parameter to leader
performance and a key causal factor in managing change. A leader’s self-efficacy is actually
deemed to rely on the requisition of a set of leadership knowledge, skills, and competences, and
on conscious engagement in self-monitoring strategies.

To this end, according to Calabrese (2002), effective leaders need to reflect on a set of
critical questions, in order to delve into the nuances of the change nature: Can change be
controlled or managed? Is change inevitable? How do you manage people who resist change?
How do you create and sustain an environment in which organizational members embrace
change? How do you assist organizational members in coping with the uncertainty associated
with change? Furthermore, he has argued that change must be examined both from a personal,
as every member brings his/her own personal construct about change nature, and from a
collective perspective, as organizational change relies on collective actions and beliefs.

As far as barriers in change implementation are concerned, Tang, Lu and Hallinger (2014),
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explored through qualitative interviews how a sample of five successful Chinese principals
responded to educational reforms. Their findings have identified eight significant barriers to
change in schools, listed by order of frequency: negative teachers; lack of knowledge and skills in
the field of change; impatience to see quick results; limited teacher experience to serve as
models; lack of teacher understanding and interest in change; limited resources to support
implementation; and, lack of parental understanding and support of the change.

They have further indicated a set of supportive strategies used by principals to launch and
sustain innovations in their schools: concentrate on training some key teachers as models;
encourage teachers to attend training on the new methods; provide learning opportunities for
staff; establish incentive systems; build a team of middle-level leaders; regularly invite experts
for guidance and support; reflect on collective experiences and support creativity suggestions;
introduce the new teaching methods through multiple channels; create a safe environment for
innovation; provide teachers with successful models of new methods; as well as, provide
opportunities for successful experience sharing (Tang, Lu & Hallinger, 2014).

In the same vein, Erwin and Garman (2010) conducted a meta-analysis, examining
published research involving resistance to organizational change, so as to present a
comprehensive framework of constructs and variables, as well as to identify emerging trends and
themes in recent resistance to change research. Their results have also drawn on specific change
practitioner recommendations, providing change agents with practical guidance in dealing with
resistance to change within the context of the organizational change process.

As mentioned above, the role of the school principal has emerged as the most critical
among variables that affect school effectiveness and change management in a large body of
research. Yet, there is a mandate for gaining further insights as to ‘how’ principals go about
enhancing effectiveness in their schools. As Leithwood & Montgomery (1982, p.309) have
posited, ‘surprisingly few studies have asked that question directly’. Taking into consideration
that the UAE education sector has undergone an ambitious overhaul through the last decades,
aiming to facilitate the transition of the country to a knowledge-based, sustainable and
diversified economy (National Qualifications Authority, 2013, p.13), it is of immense interest to
listen to school Principals themselves, as to how they managed the large scale reforms imposed,
the barriers encountered and the strategies mobilized.

Purpose of the Study

Hence, the purpose of the present study was to record the views of Principals in Al Ain schools,
as regards the barriers to educational change. Precisely, it sought to gain insight into Principals’
perspectives about the barriers and individual resistance to change within their organizations,
aiming at a) identifying the barriers usually encountered whenever change is ahead; b)
investigating how they can be overcome. Though gaining a better understanding of the barriers
and the internal resistance encountered in organizations undergoing change in the UAE context,
as well as of the personal strategies employed to prevent and handle resistance, it is expected
that critical implications will emerge, both for policy makers and for change agents, in facilitating
the implementation of educational reforms.

In this regard, the research questions guiding our study drew on:

Q1: What types of barriers are discernable when changes are implemented in schools?

Q2: How do school principals respond to the barriers and resistance encountered?
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Q3: How is resistance prevented and/or handled?
Q4: What kind of support do school principals provide their teachers for introducing,
implementing and consolidating changes?

Methods and Tools

In an attempt to gain meaningful insights into the situation, the qualitative approach was
followed, allowing greater flexibility and enabling the researcher to obtain explicit information
(Cohen & Manion, 1994; Mason, 2002; Verma & Mallick, 1999). Qualitative data were retrieved
through 5 semi-structured in-depth interviews, conducted with a purposive sample of school-
principals in the Al Ain, upon their consent, while official clearance to conduct the study was
granted by the Abu Dhabi Education Council (ADEC).

The interviews were carried out using a research tool constructed to reflect the context,
aims and limitations of the specific study, grounded on relevant literature (Erwin & Garman,
2010; Fullan, 2007; Hall & Hord, 2014; Macri, Tagliaventi & Bertolotti, 2000; Tang, Lu & Hallinger,
2014). The interview guide included open ended questions requiring descriptive answers, to
encourage conversation which may prompt spontaneous information. The length of the
interviews ranged from thirty to sixty minutes, and they were all conducted in person.

It should be noted however that there have been certain limitations to the study, such as
subjectivity of responses, a limited sample and restriction to the UAE context, impeding
generalization of results, while calling for further research.

Data Analysis
The data retrieved underwent qualitative analysis, using Nvivo software, a powerful program for
analyzing qualitative data.

Initially, the five interviews were transcribed and imported to Nvivo 10. Then, the main
nodes and child nodes were developed. A node is a collection of references about a specific
theme identified through coding the data. A child node is a sub-node used to divide a theme into
more specific topics.

In detail, three main nodes were created which were barriers, resistance and practices.
The barriers node was used to classify all the responses related to principals' perceptions on
barriers, whereas a child node was created to codify all the examples provided. The resistance
node was used to aggregate the reasons for individual resistance, while three child nodes were
created to further classify parents’, teachers’ and principals’ reasons for resistance. In addition,
an examples node was created to aggregate examples of resistance as presented by principals.
Finally, practices node was the node developed to classify principals’ practices in dealing with
barriers to change, which was also subdivided to three child nodes: parents, teachers and
examples.

It should be noted that the interviews were conducted in English, which is not the native
language of respondents. Quotes from the interviews have been presented as expressed
(without syntactical and/or grammatical correction).

Results
Sample Profile
Out of the five interviewees, two were male and three were female. Two of the principals worked
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for government schools and three worked for private schools in Al Ain. To ensure their anonymity
the interviewees were assigned symbolic code-names, starting with an M for men and with an F
for women (Table 1).

Table 1. Respondents’ Profile

High

G Age School type School level |.g . esF
names qualification

M1 31-40 Private K-12 Master

M2 41-50 Government Three cycles Master

F1 Ab5°1"e Private K-12 PhD

F2 31-40 Private K-12 Master

F3 41-50  Government Cycle 2 Master

The first interviewee (M1) was an expatriate Principal in a K-12 private mixed school that
follows the UAE Ministry of Education curriculum. He is under 40 years old. He has worked as a
teacher for 7 years and he has been working as a principal for 7 years, as well. He attended two
short courses in change management and his highest qualification is a Master degree in
education leadership.

The second interviewee (M2) was a highly experienced Principal in a public, male, three
cycle school. He is Emirati and his age range are between 41-50. The highest qualification he has
received is his Master degree, while he has been working as a school principal for over 10 years.

The third interviewee (F1) was also an experienced Principal in a K-12, private and mixed
school that follows the British curriculum. She is over 50 years old and she has a wide experience
in the education field, as a teacher and principal, while she is a PhD holder.

The fourth interviewee (F2) was a Principal in a K-12, private and mixed school that
follows the American curriculum. She is an expatriate and her age range are 30-40 years old,
while she has over 10 years of experience as a teacher and principal. Her highest certificate is a
Master degree.

The fifth interviewee (F3) was a cycle two school female principal. She is Emirati and her
age range are between 41-50. The highest qualification she has received is her master degree.
She has been working as a school principal for over 16 years. She has attended intensive training
sessions as part of the preparation for leading the New School Model, launched by ADEC.

Principals' Views about Barriers to Change
While, in general, interviewees’ views regarding the barriers to reforms at school level coincided,
each one put emphasis on different types of obstacles.

F3 reported that barriers are "issues and situations that hinder the application and
implementation of a plan or an approach in the educational system or the school". M1 focused
on the financial barriers, imposing tremendous constrains in hiring highly qualified teachers and
motivating the existing personnel so as to put more effort into implementing innovations. This is
however interrelated to the highly centralized education system, which he indicated as a major
barrier to change at school level. As he pointed out: “I cannot do anything without taking the
permission of ADEC which consumes time.... Daily three or four emails are received from ADEC
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and some of these emails and circulations ask for a lot of things that may need two to three days
just to prepare their requirements.... ADEC fluctuates and tries to implement a lot of changes in
the same time that many schools cannot cope with this". To further clarify his point, he added
"sometimes ADEC starts a project, schools try to implement it, in the second year ADEC cancels
that project and starts another one... sometimes there are contradictions between projects". F1
agreed that the centralized system is a barrier of major importance. As she posited "barriers are
not coming from our system, it is from outside..., from the government authority... Barriers arise
when we are asked to do something that cannot be done in our system".

Most importantly though, all interviewees identified teachers’ and parents’ resistance as
the most critical barrier to any reform. In fact, they referred to a well established ‘culture’ of
resistance to any change effort. For instance, M2 stressed that "parents are not coming easily ...
and this happens because of the culture”. In the same vein, F2 reported that the culture of the
staff and parents are outstanding examples of the barriers she encountered in her school.

Principals' Views about Resistance to Change

Running a word frequency count in Nvivo 10, we identified that the word ‘resistance’ was the
more frequent than the word ‘barriers’ in the five interviews as depicted in Figure 1.
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Likewise, the frequency of the word ‘teachers’ was indicated to be higher than ‘parents’ and
‘students’. In effect, all respondents assumed that teachers resist change more than parents,
whereas students are not actually considered as resistors to change. Teachers resist change for
many reasons according to interviewees', the responses of which have been classified as shown
in Figure 2.
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Teachers

resistance reasons

Figure 2. Causes of teachers' resistance

Teacher’s concerns, as depicted by the interviewees, were divided into four categories
following Hall and Hord’s (2014) categorization of concerns: unrelated concerns, self-concerns,
task concerns and impact concerns.

As far as unrelated concerns are concerned, M1 posited that teachers who work for
private schools get low salaries which actually make them ‘unconcerned’ for the reforms
implemented in their schools. On the contrary, he stressed, they are more concerned with finding
other income sources to cover their family's expenses.

However, most of the causes of resistance identified by respondents fall under self-
concerns. Teachers are believed to resist change simply because they do not want any change to
affect their ‘comfort zone’. Hence, they resist because "they think that change will bring more
work". Actually, "any change is considered by teachers as extra work", regarding it as "tiresome
and an overload responsibility". Moreover, M1 pointed out that teachers resist change when it
affects their parallel roles, such as motherhood. For example, he clarified, female teachers pretty
often say "l can go to other schools with little difference in salary, but with less or at least a
qguarter of work, because as a female | have children at home and other responsibilities”. Most
importantly though, teachers do not favor any change in the ways they are used teach. F2
provided an example of a teacher who refused to apply more innovative teaching methods. As
she mentioned "she likes to teach using the old traditional way, she will stand and lecture and
students should listen". Additionally, F3 resumed that change might affect the comfort zone of
the teachers just because "it will not leave them enough time to meet with their colleagues".

Additionally, the concerns of teachers about their ‘status’ were prominent in principals'
responses. According to M2 "teachers think that the new ideas could be a problem for their
position", explaining that they think that the failure to implement an innovation may lead to their
replacement by new employees. Furthermore, it appears that when the introduction of an
innovation is linked to some advancement for those who implement it, they end up receiving the
‘jealousy’ of their peers. M1 and F2 faced this kind of concerns when they were assigned the role
of the Head of the Department (HoD) undertaking to improve the work in their schools. As F2
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stated, their fellow teachers started to object, going around saying "what is this HoD better than
me on?", or "l know more than she does".

As related to task concerns, M1 reported that teachers mostly resist when they do not
understand how to implement the innovation, needing thus support and training to tackle the
issue. Also, according to F2, "people have phobia of technology, and they think that | am gonna
lose my job because the new graduates know more", so they just say "no, | don’t wanna use it",
essentially fearing of potential failure and the consequent embarrassment, which are in turn
interrelated with self-concerns.

At impact concerns level, M2 pointed out that "people refuse to change because they
think they are alright". For instance, according to F2, teachers usually claim that they have used
traditional teaching methods for many years and yet they are good teachers. As she highlighted,
they tend to argue “well, | have been teaching for 20 years, so why do | have to move into this
new thing? However, this could also be interpreted as resistance to change to protect their
comfort zone and save face. Yet, senior teachers do have impact concerns. They might resist an
innovation because they are truly concerned about its impact based on their experience of the
local culture, of the context and of the students. Respondents acknowledged that in the case of
impact concerns, they bring to discussion resistors’ points. Indeed, M1 stated that "he should be
fair" and hence he always accepts justified resistance.

Interestingly, the responses of some private school principals drew on issues related to
formal reform as a major cause of teacher resistance. Precisely, they referred to a lack of trust to
the reforms introduced by ADEC, and its often contradictory policies. For example, F1 referred to
a case when they were asked by ADEC to establish a Board of Governors with increased authority
in their school, which they refused to do, as they are a private school and cannot function under
a rigid framework. As she reported, "we are already having the best quality of students who
graduated from our schools... ADEC should leave the market to decide". In fact, the respondents
who work in private schools put more emphasis on the resistance raised to formal innovations
introduced by ADEC, a fact that bears implications as to the distinction between government and
private schools and the varied factors that influence resistance to change.

Furthermore, the interviewees disclosed that more resistors share some common
characteristics. F3 stated that resistance usually comes from the "less dedicated staff and
teachers who are older in age and experienced, whereas younger and novice teachers are more
willing and accepting to implement change". M2 further emphasized that old teachers tend to
claim that "old is better than new and they refuse to change anything".

Finally, it was noted that the degree of resistance may be related to factors associated
with the change agent himself. For example, F2 pointed out that if a change agent attempts to
mandate teachers to implement an innovation by telling them “that you just have to do it, and
this is how it is", he/she will definitely fail. In the same vein, M1 noted several times that change
agents should be patient when introducing changes in their schools. Actually, according to F3,
"resistance occurs at the beginning of the implementation and it decreases by time and
experience."

Parents
Delving into principals' responses, it was made evident that parents resist changes in the
education field due to their previous assumptions about education, along with their desire for
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the wellbeing of their children. As M1 highlighted, "you will face some parents with tradition
mentality who want their children to be educated as they studied".

Furthermore, parents’ resistance to educational reforms may arise from their suspicion
that this may entail hidden costs which they will be not able to handle. Also, quite often
resistance emanates from parental concern for their children’s grades and performance, which
they think are highly interconnected with the curriculum followed. As reported, "parents are
resisting change and they continue to complain when a new curriculum is applied". Actually, both
M1 and M2 who work for a private and a government school respectively, mentioned exactly the
same example of parent resistance to the implementation of the new English curriculum. As M1
reported, they started to work on drafting their own English Curriculum in line with ADEC's
mandate, but this raised several complaints among parents. Likewise, M2 agreed that the parents
keep complaining for the absence of a single book for English, "they don’t understand that there
is a big change with the new skills and the book becomes the last resource in teaching English".

Supporting change Implementation and Dealing with Resistance

This section describes the practices in hand to support change implementation and to deal with
resistors, as reported by interviewees. It was divided into two sub sections: dealing with teachers
and dealing with parents.

Dealing with Teachers

Interviewees suggested various strategies and techniques to support change implementation and
deal with resistance, such as discussing, convincing, training, holding meetings or providing
incentives. Figure 3 summarizes the practices that were drawn from principals’ responses.

building a Decision

suportive aed Communication

. making process
climate &P

\/

Incentives
- Resources and
Training and

Lzl reinforcement

Sanctions

Figure 3. Suggested practices to support change implementation and reduce resistance

First of all, respondents referred to the role of the overall climate in school in supporting
change implementation. F1 highlighted that "maintaining a spirit of respect, honesty, and
transparency" can motivate teachers to implement change. Likewise, F3 agreed that "respect is
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the main part in dealing with all stakeholders". Moreover, M1 stressed that being patient is also
a crucial parameter in supporting change implementation. He provided several examples from
his experience, indicating that implementing and sustaining change requires from one to five
years. As he reported, "when | wanted to change students' assessment policies and tried to
convert it to ongoing assessment | struggled for one semester just to apply it in low quality. |
needed one extra year just to raise the quality. Now, after less than five years | can say that the
students' assessment policy is well and smoothly implemented in the school."

Secondly, interviewees reported that a major influence to change implementation is also
exerted by the decision making process. As F2 stated "I really care about consistency in school
and we don’t implement change until we are all assured that we brainstorm together and, after
the consensus, we reach an agreement". Similarly, F3 strongly believed that involving teachers in
school decisions leads to smooth implementation, while it also helps to identify factors helpful in
overcoming resistance. In the same vein, M1 reported that "sharing with teachers in taking
decisions reduces resistance". Actually, he presumed that if all teachers contributed to the
decisions made concerning necessary reforms, he would "face zero resistance".

Respondents unanimously agreed that communicating with teachers is one of the core
practices they use to support change and deal with resistors. As F1 stressed, "we listen to their
concerns", while F2 indicated that her first step is to “make them understand what is cooperative
learning, how it will help them". In effect, conversation, listening attentively and thoroughly
explaining different approaches, are among the strategies used by interviewees to tackle
resistance. Additionally, the need to surface resistance was also reported. As M1 put it, an open
dialogue is “better than letting them resist overly or in hidden".

Hence, the next step after surfacing concerns through discussion is to support teachers
with training. As F1 highlighted, "we try to work on their weaknesses through mentoring and in
service staff development", while additionally F2 reported that she was concerned about "how
can the school management help them master the skill and develop confidence". Furthermore,
M2 added that an action plan is usually designed to improve the performance of individual
teachers who face problems with the innovations to be implemented.

In addition, principals stressed that providing teachers with adequate resources is also of
critical importance. Precisely, all interviewees strongly believed that to implement an innovation,
catering for budgetary support, training, materials and tools, is indeed part of their role as school
leaders. Also reinforcement and incentives were also considered to be of foremost importance.
To this end, F3 explained that she regularly reinforces and motivates her staff, rewards them for
their good performance, and encourages them whenever required. In addition, M2 provided
examples of incentives in use to award high performing teachers, including giving them less work
load, or granting them more flexible work schedules.

Finally, respondents outlined that when repertoires are exhausted, they may be obliged
to use mandates with the less committed or not responding teachers, or in extreme cases it may
even lead to dismissal, but according to M2 "this would be the last option". As F1 posited, "l give
many chances and try different ways... if it does not work, then | follow the written rules”.

Dealing with Parents
Most of the respondents’ statements depicted that they highly value the role of parents and they
consider of critical importance their involvement when introducing reforms. Their repertoires to
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involve parents in implementing innovations, may comprise “orientation sessions”, “workshops”,
“surveys” to record their views, or even “whatsapp groups" to inform them on critical issues. As
a result, F2 noted that many parents have been involved in the innovations implemented, adding
that "parents are now open to the idea of change because they have developed trust in us".

As F3 reported, ‘it’s the school’s duty to hold meetings and orientation sessions for
parents to let them be informed about updated issues and take them on board together with the
school family’. She went on to stress the importance of involving parents in decision making, and
provided an example of a case when they relied on parents’ suggestions to introduce a new
system of punishment and rewards in their school, which encountered no resistance as parents
themselves provided the input for its formulation.

Furthermore, M1 noted that "most of parents ask to improve education so | involve them
in different committees..., | benefit from their ideas, advice, feedback, reflections and support
for teachers". He also provided an example of altering school’s policies relying on parents’
suggestions. As he stated, "if the parents have suggestions that make sense,... for example, |
changed the quantity of English papers because of parents’ fair request”. Conversely, M2
doubted that parents fully understand the innovations initiated, while he claimed that most of
them do not usually attend the meetings held. Yet, he believes that they easily accept changes
that focus on enhancing their children’s learning.

It should be noted though that one of the respondents was quite negative to involving
parents in implementing changes. She justified her point by making reference to the uniquely
multinational context in the UAE, reporting that in their school they "have 52 different
nationalities with different languages and background. Everyone has a different opinion".

It is thus evident that principals’ repertoires for dealing with parents in introducing
reforms mainly rely on holding meetings and providing detailed information on the rationale and
expediency of the innovations. Yet, the tactics largely vary between principals in private and
government schools, as private schools in the UAE usually address a population of numerous
nationalities and cultures.

Discussion

The qualitative analysis of our research data identified five critical barriers to implementing
reforms in UAE schools. A significant barrier has been indicated to be of financial nature, which
is also largely interrelated with the highly centralized structure of the UAE education system. In
effect, money matters when it comes to hiring highly qualified teachers and motivating the
current personnel to put more effort in implementing an innovation. This comes in line with
relevant findings indicating that financial constraints could be an immense hurdle for any
organization to move forward towards achieving its goals and introducing innovations (Airasian,
1989), which actually applies to all kinds of organizations, educational or not. For instance, in a
study in the hotels sector, results depicted that the lack of resources and the cost of change were
the most important constraints to change (Okumus & Hemmington, 1998).

As far as the highly centralized educational system in the UAE is concerned, contemporary
literature emphasizes that centralization does not fit the current trends of participatory
management, empowerment and shared decision-making (Brennen, 2002), parameters which
are of paramount importance in effective change implementation. Actually, decentralization is
explicitly sought after by the majority of interviewees, which they consider that would enable
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themselves and school personnel to have a “say” and get involved in the process of decision
making. According to Flaggert (2000), this could indeed foster a positive organizational culture
for change.

Also, there has been made wide reference by respondents to cultural and social barriers,
such as parents’ cultural and socioeconomic background exerting influence in their active
involvement in their children’s education and supporting of reforms. In effect, most respondents
in our study highly valued the role of parents and the importance of involving them in
implementing innovations. According to Fullan (2007: 190), all relevant research has indicated
parents’ support and cooperation with the school as a crucial factor in effective change
implementation and the progression of schools, as they have a vested and committed interest in
their children’s success. Yet, parents’ involvement is an ambivalent issue, as it has also been
indicated to be highly conditioned by cultural values and beliefs. Hence, change agents should
also possess increased awareness of the beliefs and values of the community where changes are
meant for (Zaltman & Duncan, 1977). However, according to Beglane (2001), parents’ non
supportive culture may be subjected to change in cases they witness substantial improvement in
their children’s performance and attitudes.

Age is another parameter that has been identified by some respondents to account for
hindering reforms in schools. Does age really matter when it comes to acquiring new ideas? Do
elder teachers really have less motivation to accept and implement change? According to Sikes
(1992), when change is imposed on veteran teachers, the implicit message is often not just that
the new idea will be better, but also that what the teacher has been doing for years is ineffective
or even harmful. Yet, it needs to be borne in mind that resistance to change does not solely come
from elder personnel. Leaders need to expect that for every change there is resistance (Fullan,
2007; Hall & Hord, 2014). Indeed, our findings indicated that resistance in schools mainly arises
from the teaching personnel, which is actually considered to be a natural and expected reaction.
According to Gravenhorst (2003, p.3) resistance is an "almost inevitable psychological and
organizational response that seems to apply to any kind of change, ranging from rather modest
improvements to far-reaching change and organization transformation”.

Our findings interestingly depicted that school principals have a wide ‘repertoire’ of
strategies and techniques to support the implementation of innovations and deal with resisting
teachers. On top of their practices is holding meetings to explicate and fuel information about
the innovation, while provide a forum for teachers to express their concerns, listening attentively
and using conversation and persuasion to bend resistance. This comes in line with relevant
literature, outlining the critical role of communication in change management. According to
Boonchouy (2014, p. 110), such “principal-facilitated discussions” are “intended to collectively
define and address problems and encourage collective staff attention to these problems”.
Additionally, Loebe (2005) posits that principals have to listen objectively, carefully and
considerately to all teachers’ remarks and concerns. Furthermore, Delucia (2011) emphasizes
that adhering to clear and regular communication may help in building trust between teachers
and principals, which is essential for developing a professional learning culture which in turn
leads to successful change.

Building trust is also closely interrelated with fostering a spirit of respect, honesty,
transparency and collaboration, which were also indicated to be highly valued by interviewees in
the present study. In effect, keeping a good, constructive and respectful relationship with the

56



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 3 No. 1, 2015, E-ISSN: 2308-0876 © 2015 KWP

teaching staff is vital to move school forward (Scott, 2002). Furthermore, including staff in
decision making and encouraging collaboration between staff members may strengthen school’s
professional learning culture and further reinforce trust among its members, in benefit of
students’ learning. (Boonchouy, 2014; Delucia, 2011)

To this end, teacher training and professional development go alongside with change
implementation. Actually, all respondents in our study acknowledged in-service training as a vital
parameter for successful change, while they also outlined the role of mentoring. Indeed,
professional development schemes that comprise individual conversations, mentoring, and
coaching, so as to support teachers who face difficulties with the change process, have been
indicated in relevant studies to facilitate the implementation of reforms (Hall & Hord, 2001;
Loebe, 2005; Tang, Lu & Hallinger, 2014).

Yet, all the above may not work unless the change process is supported with adequate
resources. In effect, research has highlighted that the availability of resources is as essential to
successful change as skills and knowledge (Beglane, 2001). Moreover, adequacy of resources is
closely interrelated with providing for rewards, which in turn has also been indicated as an
effective motivator that may encourage teachers to go with change (Beglane, 2001; Ormrod,
2008). In our study, financial rewards were not indicated to be widely in use as a mode of teacher
motivation, mainly due to the highly centralized structure of the UAE education system which
does not allow such kind of budgetary flexibility. Yet there were several references to rewarding
practices that may enhance motivation, inspiring teachers to improve and abide with change,
such as less work-loads or more flexible work schedules.

Finally, our findings indicated that when the principals’ repertoires to tackle resistance
are exhausted, they may need to use mandates with the less committed or not responding
teachers. This is consistent with Hall & Hord (2014), arguing that mandates could be used when
resistors are not willing to change. Still the importance of ongoing support and interventions for
the effectiveness of the mandate is stressed at all times. And this takes us perhaps to the most
critical aspect of educational reform. Change cannot happen all of a sudden. Rather, it will take
an extended period of persistent and progressive work to be implemented, integrated and
sustained within an organization (Hall & Hord, 2001; Scott, 2002), which was essentially a
principle recognized by most interviewees in the current study.

Concluding Remarks

As educational change has been spurring globally to pace with the new socioeconomic mandates
emanating from the exponential rate of techno-scientific advancement and globalization, the
role of school principals as change agents has become more pertinent than ever before in the
history of education. The UAE, since its founding in 1971, has developed at a rate that is almost
without parallel, with the education sector following an ambitious agenda of education reform,
related to building educational capacity, encouraging technical knowledge and innovation in the
curriculum, and introducing international quality assurance frameworks to raise standards
(National Qualifications Authority, 2013).

Hence, it was deemed important to get insight into UAE school principals’ individual
stories, as to how they managed the large-scale reforms imposed, the barriers encountered and
the strategies mobilized. The results of the qualitative study conducted are largely congruent
with relevant research findings. Yet, they entail several weighty implications for education policy
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formulation in the UAE, as the highly centralized structure of the UAE education system was
indicated as a major barrier to educational reform, interrelated actually with all the other barriers
identified in the study, while additionally clashing with the flexibility demanded in order schools
to keep pace with the exigencies of the knowledge economy. To this end, there was depicted a
clear mandate by respondents for gradual decentralization and more professional development
for teachers to deal with change.

It should be noted however that there were certain limitations to the study, such as
subjectivity of responses, a limited sample and restriction to the UAE context. Additionally, the
study was limited to the schools operating in Al-Ain city. A direction for future research could be
replication of the study with larger samples, while delving deeper into the peculiarities of the
UAE context, such as the highly multi-national/multi-cultural environment, as well as the
different operational frameworks for government, private and charter schools.
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Abstract

The present paper presents our experience of introducing a Master program in healthcare
management and quality in a newly founded Saudi university specialized in health sciences. The
mission of the program was to advance the quality and efficiency of the Saudi healthcare system
through providing for qualified professionals in health management, quality and communication.
To this end, close cooperation with other universities and research centers was sought in
developing and implementing the program, applying international educational standards. Our
results from the assessment survey conducted with the first cohort of students, although limited
in scope, indicated an overall satisfaction from the program. Yet, to substantially assess the
program, a follow-up survey could be conducted with graduates’ employers, delving into the
changes that have taken place in their skills, knowledge and attitudes as a result of their
participation in the two year study program. Additionally, a participants’ pre-program evaluation
has been planned to be implemented with the future cohorts of the program participants.
Keywords: Master’s Program, Healthcare Management, Program Development, Assessment.

Introduction

Individuals and institutions approach the challenges of program development from many
different points of view (philosophical, historical, social, economic, and political contexts) with
different practical strategies (and financial constraints) and with different and overlapping sets
of skills. A successful outcome to this process requires a strong interest and commitment to the
concept (Lewis, 2005).

Many universities and educational institutions now offer healthcare management and
quality higher degree programs to provide opportunities for students who would like to pursue
further studies in healthcare management and quality. Developments at national level in Saudi
Arabia, are represented by the establishment of a national body called Central Board for
Accreditation of Healthcare Institutions (CBAHI website).

Almost all healthcare institutions striving for quality and undergoing voluntary or
involuntary processes of accreditation, indicated a need for graduate programs in healthcare
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management and quality geared to health care professionals. Establishment of other bodies that
are related to the field and, informal and formal, discussions at national meetings with
healthcare administrators indicated shared feelings of such a need. Of equal importance,
increased attention among medical institutions to the field of healthcare management and
quality as a discipline has been emerging with increasing numbers of healthcare management
and quality professionals. Healthcare managers play vital roles in healthcare such as strategic
management, service (or operational) management and Managing (through) people (Baker,
2002; Llewellyn, 2001; Degeling, 2003).

However, there is lack of statistics on the number of healthcare management professionals
in Saudi Arabia or on how many hospitals have qualified administrators and managers.
Healthcare management programs in the region lack the healthcare quality component, not
designed for healthcare professionals or not recognized by the Ministry of Higher Education.
The later deficiency may incur difficulties for students’ career, while the premier diminishes the
quality of the program (Um Alqura University and King Saud University websites).

Hence, in this article, we describe the process of the development and implementation of
a Master’s degree program and the first cohort of graduates' views on the program.

An Account of the Processes

Planning, Needs Assessment and Development of the Program

The idea to develop a master’s degree in healthcare management and quality stemmed from
the College of Public Health & Health Informatics (CPHHI), which is based in King Saud Bin
Abdulaziz University for Health Sciences (KSAU-HS). The college was established in 2005 with
one program which is the Health Informatics Master's Program. In subsequent years, the college
expanded to a comprehensive, vertically integrated, multilevel, multidisciplinary college offering
programs locally (Riyadh), nationally (Saudi Arabia) and regionally (Middle East) to healthcare
professionals. However, for now, the College occupies a limited temporary space awaiting the
establishment of the new buildings for the whole KSAU-HS. With the establishment of the
College, there was a need for teaching faculty with advanced education and training in the
fundamentals and principles of healthcare management and quality to expand the scope of the
college and examine college outcomes.

The planning phase is very important in developing any program. Planning for the program
required several working groups to address curriculum; finances; administration and instruction.
Commitment and support were obtained from both faculty as well as the administrative
leadership. An integral part of this planning included needs assessment, willingness to receive
training, and interest in a collaborative programs. In Saudi Arabia, a need has been identified for
advanced graduate studies in healthcare management and quality to develop the next
generation of healthcare management and quality professionals and to train them in research
methods to validate their efforts. This need was also identified by formal needs assessment at
CPHHI at KSAU-HS. The results of the needs assessment permitted to surface concerns and
propose actions and solutions as needed.

Thence, in fall 2006, the CPHHI collaborated with the Liverpool School of Tropical Medicine
(LSTM) to develop a master’s degree in healthcare management and quality, targeting health
care professionals. The program was developed and designed to provide health care
professionals the opportunity and credentials to advance their healthcare and quality
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management skills by acquiring knowledge in the fundamentals and science of healthcare
management and quality, and related research; to learn new trends and perspectives in
healthcare and quality management process; and to enhance their professional growth and
careers. The development and implementation of the master’s degree program was a unique
and complicated process and experience that required an intense and cooperative interface
between CPHHI and LSTM.

University management was enthusiastic about the concept of a master’s degree in
healthcare management and quality, tailored to health care professionals, as they had recently
implemented a master’s degree in health informatics program, their first master’s degree
program, and were open to similar programs. Planning for the program required several working
committees to address curriculum; finances; management, quality, instruction; and technology.
The program curriculum was modeled after the developed Curriculum and Instruction major and
was approved by the CPHHI as Instruction major. Approval as a Curriculum and Instruction
program was sought by the university leadership and then by Saudi Ministry of Higher Education
Channels. The CPHHI realized that establishing a master’s degree program to accommodate
health care at KSAU-HS would require significant input from health care professionals. Therefore
faculty from the CPHHI, College of Medicine and LSTM met into groups.

The curriculum development team of CPHHI collaborated with the LSTM, UK. The
curriculum was developed to meet the standards of the national Ministry of Higher Education
and National Commission for Academic Accreditation & Assessment (Ministry of Higher
Education and National Commission for Academic Accreditation & Assessment websites). The
courses included:

e Introduction to policy development, strategic and quality management and quality

e Quality Assurance Evidence Based Medicine Health Information Systems

e Financial management and quality of health care

e Planning, monitoring and evaluation Health insurance models and applications
Health Economics

e Human resources management and quality and development

e Organization and personal development

e Selected topics in Systems Management and quality and Health Quality

e Study design and research methods

e MA Thesis in Systems Management and quality and Health Quality

Program Implementation

As the curriculum underwent revision by the Curricula Committee, work proceeded in the other
aspects and was ready for being started in its current format by fall 2007. Thirteen participants,
from the disciplines of Medicine, Nursing, Pharmacy, Dental and Health Management were
recruited to enroll in the program. This group was generally successful. One participant left the
program at the end of the first semester due to scholarship in his medical specialty. With the
revisions from the input of the Curricula Committee the master’s degree program was offered
nationally and regionally in the fall of 2007. The 42-credit-hour program included 36 hours of
required course work, six credit hours of thesis. As of the second semester of 2009, 21
participants were actively enrolled, five physicians, six nurses, four dentists, one health
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administrator and five pharmacists from all over the kingdom of Saudi Arabia.

Program Review and Improvement: Problems and Solutions

As with any new program, there were experienced several problems with the development,
implementation, management and quality of the program. Nonetheless, we feel that we have
been successful in our collaboration. Since it is likely that similar cooperative efforts and
ventures in learning will occur here and in other institutions, we deemed important to share our
experience in identifying these problems and the solutions we were able to work out
collaboratively. These problems included but were not limited to:

Time and Human Resources

Difficulty was encountered in recruiting a pool of instructors willing and experienced to teach in
KSA. Due to the limited number of academic staff qualified in Healthcare Management and
quality in Saudi Arabia, the CPHHI needed to apply the modular system in teaching. This system
allowed the staff from LSTM to reside in KSA for one month to finalize their course module and
so on for all courses. Only one course was given at a time for the whole month. This allowed
more flexibility with regards to academic staff time from LSTM.

Logistics and Communication

Due to the program being offered by CPHHI in collaboration with LSTM, some logistical and
communication difficulties were faced. The joint management and nature of the program helped
to keep this particular problem to a minimal. We established a graduate council among CPHHI
and LSTM for academic affairs of the program. Day to day management of the program was
granted by Department of Health Systems and Quality at CPHHI.

Different grading system among CPHHI and LSTM

The grading and marking system in LSTM is different from the one used in CPHHI. (Table 1).
We've managed this problem by applying a factor in deciding the final grade. This factor is 1.286.
So the following formula was developed: LSTM mark X 1.286 = CPHHI mark.
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Table 1. Grading System at KSAU-HS

Mark Points Grade Course Grade
95-100 5.00 A+ Excellent Plus
90 less than 95 4.75 A Excellent
85 less than 90 4.50 B+ Very Good Plus
80 less than 85 4.00 B Very Good
75 less than 80 3.50 C+ Good Plus
70 less than 75 3.00 C Good
65 less than 70 2.50 D+ Pass Plus
60 less than 65 2.00 D Pass
Less than 60 1.00 F Fail
1.00 WF Withdrawn with Failure
1.00 DN Denied
1.00 DS Disciplinary Action
NP Non-grade Pass*
NF Non-grade Fail*
IC Incomplete*
IP In Progress*
w Withdrawn*
EX Exempted*

Student Feedback

Methods

Students’ views on the program were recorded, using the UK Student National Survey
guestionnaire (The Higher Education Funding Council for England website). A Likert scale of 1 to
5 is used by this survey tool, where 5 stands for definitely agree and one for definitely disagree.
To reduce bias, blank unnamed forms were distributed to the first cohort 11 graduating
students, in hand. The filled in forms were returned on the same day to the department
secretary, who in turn took care of the data entry. A hundred percent response rate was
achieved. Responses to the questionnaire were spread, calculated and analyzed using a
Microsoft Office Excell Worksheet. Means and percentages were calculated for the survey
sections.

Results

Students in general agreed that academic staff were good at explaining issues (mean=4.55), that
the staff made the program interesting and that they were enthusiastic (mean=4.45 and 4.36
respectively). Additionally, they indicated that the program was intellectually stimulating
(mean=3.91). Students' views on assessment and feedback varied, with means ranging from 2.82
to 4.09. They also indicated that the academic support they received was sufficient
(mean=4.04), while they found the topics and the knowledge acquired useful (mean=4.23).
Furthermore, students were satisfied with the organization and management of the program
(mean=4.00 to 4.18), and to a lesser extent with the learning resources provided (mean=2.81.to
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3.36). They generally assumed that the program enhanced their personal development (mean=
4.36 to 4.55). The program overall satisfaction mean was 4.00. Percentages of agreement with
statements regarding the program are illustrated in Table 2.

Table 2. Percentages of agreement with statements regarding the program
Percentage of

The National Student Survey Questions

Agreement
Teaching
e Are staff good at explaining things? 100%
e Have staff made the subject interesting? 82%
¢ Are staff enthusiastic about what they are teaching? 82%
e |s the course intellectually stimulating? 91%
e Average percentage of agreement 88.75%
Assessment and Feedback
¢ Have the criteria used in marking been made clear in advance? 55%
e Are assessment arrangements and marking fair? 82%
e Has feedback on your work been prompt? 27%
e Have you received detailed comments on your work? 36%
e Did feedback on your work help clarify things you did not 63%
understand? 52.6
e Average percentage of agreement
Academic Support 73%
e Have you received sufficient advice and support with your 91%
studies? 73%
e Have you been able to contact staff when you needed to? 79%
e Was good advice available when you needed to make study
choices?
e Average percentage of agreement 73%
82%
Organization and Management 82%
e Does the timetable work efficiently as far as your activities are 79%
concerned?
e Have any changes in the course or teaching been
communicated effectively? 27%
¢ |sthe course well organized and running smoothly? 45%
e Average percentage of agreement 45%
39%
Learning Resources
e Are the library resources and services good enough for your
needs? 91%
e Have you been able to access general IT resources when you 91%
needed to? 82%
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e Have you been able to access specialized equipment, facilities 85 %
or rooms when you needed to?
e Average percentage of agreement 100%

Personal Development
¢ Has the course helped you to present yourself with
confidence?
e Have your communication skills improved?
¢ As aresult of the course, do you feel confident in tackling
unfamiliar problems
e Average percentage of agreement

Overall Satisfaction

Discussion

Recording student satisfaction is a new concept in Saudi Arabia. Reviewing relevant literature
we identified only a single article discussing this vital issue (Aldosary, 1999). This made it very
difficult to make any comparisons of this survey with local or regional programs.

The teaching part of the questionnaire showed overall agreement with the questions
with percentages ranging from 82 to 100 percent. This may be interpreted as reflecting the
success of the choice to establish collaboration with LSTM. The assessment and feedback section
of the questionnaire produced anticipated results due to the time taken to process grades
among LSTM and KSAU-HS. The grades had to go through a process of audit and approval in
both institutions. This mainly caused issues with the promptness of assessment and feedback.
From the academic support and organization and management perspective, there was
recorded an overall satisfaction with communication with the academic staff. The
dissatisfaction expressed concerning learning resources, including library and IT, may be
interpreted in terms of the temporary establishments where the program took place in. Finally,
the personal development section of the questionnaire reflected the perceived satisfaction
concerning graduates’ personal development, confidence and optimism as regards their abilities
and careers.

Furthermore, a comparison has been carried out between the results of the current
student survey and the results of the England National Student Survey for year 2009 (Table 3).
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Table 3. Comparison between results of the current student survey and of the
England National Student Survey for year 2009
Our Study Results National Student Survey

Questions % Satisfied Results 2009
Teaching 88.75 83
Assessment and feedback 52.6 65
Academic support 79 74
Organization and 79 72
Learning resources 39 80
Personal development 85 79
Overall satisfaction 82 81

In consistence with the National Student Survey 2009 results (The Higher Education
Funding Council for England website), satisfaction with the teaching aspect of the program
scored the highest level of satisfaction among other parts of the questionnaire, and overall
satisfaction was around 80%. Inconsistence though, with the National Student Survey 2009
results, was recorded in the poor satisfaction with learning resources. As mentioned before,
this may be interpreted by the temporary building the program was carried in.

Hence, developing the program for qualifying a new generation of successful healthcare
management and quality researchers seems to have been a wise decision. From our perspective,
the most important lesson learned from this experience is the need to establish a collaborative,
peer relationship with colleagues who have the expertise, experience, and depth of knowledge
in education to create a successful program. In this respect, we deem the following suggestions
to be critical in developing, implementing and sustaining a program:

e Maintain a strong peer relationship with colleagues based on mutual respect for each
other’s knowledge, abilities, and personal worth.

e Obtain conceptual and financial support for the program from the leadership of the
collaborative parties involved.

e Perform a needs assessment in order to recruit good instructors with interest and
experience in teaching and involve them in planning discussions from the onset.

e Market the program on an ongoing basis using different media. Report program results
at national meetings as a means of disseminating information about the program.

e Provide effective orientation both in technology and program structure to participants
and new instructors.

e Respond to queries from individuals interested in the program in a timely manner.

e Understand healthcare professionals tend to be straightforward in their feedback, have
high expectations of their instructors and program administrators, and require simple,
organized instructions.

e Be positive and patient with inevitable administrative problems. Develop the
infrastructure to address problems as they arise.

e Encourage feedback from current participants and graduates and be prepared to make
changes as needed.
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Limitations of the Study
As mentioned, recording student satisfaction is a new concept in Saudi Arabia. Reviewing
relevant literature revealed only a single article discussing this vital area (Aldosary, 1999). This
made it very difficult to make any comparisons of this survey with local or regional programs.
Additionally, a participants’ pre-program evaluation would have been helpful in recording
their prior knowledge, skills and attitudes on the profession of healthcare management, and be
used as reference framework for subsequent evaluations. Also, the program was not
benchmarked with other similar programs.
However, the issues raised herein may serve as ideas for future research.

Conclusion
The present paper presented our experience of introducing a Master program in healthcare
management and quality in a newly founded Saudi university specialized in health sciences.

The mission of the program was to advance the quality and efficiency of the Saudi
healthcare system through improved management, quality and communication. In detail, the
program strived to produce qualified healthcare management and quality specialists and
researchers who can effectively partner with healthcare professionals in systematically
developing, applying, and evaluating healthcare systems to respond to the changing dynamics
in healthcare. To this end, close cooperation with other universities and research centers was
sought in developing and implementing the program, applying international educational
standards.

Our results from the assessment survey conducted with the first cohort of students,
although limited in scope, indicated an overall satisfaction from the program. Yet, to substantially
assess the program, a follow-up survey could be conducted with the graduates’ employers,
seeking to evaluate them. We suggest that semi-structured interviews with the employers of
the graduates could be conducted, delving into the changes that have taken place in their skills,
knowledge and attitudes as a result of their participation in the two year study program. If
employers and possibly some end users (peers and colleagues) could identify areas of change
and improvements, it would substantially enhance the effectiveness of the program.
Additionally, a participants’ pre-program evaluation has been planned to be implemented in
the future cohorts of the program participants. Finally, further research is needed to determine
the statistics of healthcare management professionals in Saudi Arabia, and of qualified
administrators and managers in hospitals.

Acknowledgment

The author would like to acknowledge the support of the KASU-HS’s senior management
including; Dr. A. Al-Rabeeah and Dr. B. Al-Kanawy. Special thanks are also due to the Dean of
CPHHI, Dr.Majid Altuwaijri, Prof. Hassan Amir from LSTM and faculty of the program.

References

Aldosary A. (1999). Students' Academic Satisfaction: The Case of CES at KFUPM,” JKAU.
Engineering Science, 1(1), 99-107.

Baker, G. R. (2002). Healthcare managers in the complex world of healthcare. Frontiers of Health
Services Management, 18(2), 23-32.

69



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 3 No. 1, 2015, E-ISSN: 2308-0876 © 2015 KWP

Central Board for Accreditation of Healthcare Institutions, Saudi Arabia (CBAHI), website
http://www.cbahi.org.
King Saud University website. Accessed on January 31st, 2009.

http://economics.kau.edu.sa/content.aspx?Site_ID=120&Ing=EN&cid=38412& URL=www.
kau.edu.sa.

King Saud University website. Accessed on January 26th, 2010.
http://cba.ksu.edu.sa/file/high/edoc_1246881982.pdf.

Llewellyn, S. (2001). ‘Two-way windows’: clinicians as medical managers. Organisation Studies,
22(4), 593-623.

Ministry of Higher Education, Saudi website, www.mohe.gov.sa. Accessed on January 26th,
20009.

National Commission for Assessment and Academic Accreditation Website. Accessed on March
26t 2009.

Results of UK National Student Survey for the years of 2009 webpage. Accessed on January 17,
2010. http://www.hefce.ac.uk/pubs/rdreports.

The Higher Education Funding Council for England website http://www.hefce.ac.uk. Accessed
on March 26, 2009.

Um Alqura University website http://www.uqu.edu.sa/page/en/1291. Accessed on January
31st, 2009.

70


http://www.cbahi.org/
http://www.hefce.ac.uk/pubs/rdreports
http://www.hefce.ac.uk/
http://www.uqu.edu.sa/page/en/1291

MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 3 No. 1, 2015, E-ISSN: 2308-0876 © 2015 KWP

Appendix

The Master’s Program in Systems Management and Health Quality Manual

Introduction

The Master’s program in health systems management and health quality is geared to overcome
the severe shortage of qualified capabilities in the field of health systems management and
health quality. Graduates of the program shall contribute to the development and application
of health systems management and health quality at hospitals and health centers, and solve the
problems that may hinder the advancement of health systems management and health quality
and its utilization.

Due to the difficulties facing Saudi students interested in obtaining a graduate degree from an
overseas university, the School of Public Health and Medical Informatics offers the Master’s
degree in health systems management and health quality to the international standards in this
specialty with a view to becoming the beacon of progress and advancement in health systems
management and health quality in our dear country.

Mission

The mission of the Master’s program in health systems management and health quality is based
on the significance of building national cadres of a high caliber in the field of designing,
developing, and applying health systems management and health quality, rendering
administrative and technical consultations to the health sector organizations, qualifying
graduates of great skills with an administrative background and expertise in the latest
applications of health systems management and health quality , with a view to occupying the
leading positions in these organizations, in addition to introducing knowledge and administrative
technology to the local health systems management and health quality.

Objectives
The Master’s program in health systems management and health quality aims to meet the
needs of the Saudi health sector for the national cadres specialized in the health systems
management and health quality capable of introducing knowledge, applying health systems
management and health quality, and promoting the professional services of the health
sector. The program also aims to graduate specialists and researchers of an excellent level
of national capabilities in managing health systems and health quality, and providing health
organizations with technical consultations. The key objectives of the program are as follows:
1. Keeping pace with the technology and systems of health systems management and
health quality in the Kingdom, expanding and disseminating research works
2. Contributing to enriching all branches of human knowledge via the studies specialized in
the filed of health systems management and health quality, in addition to serious
pursuit of scientific and creative technological advancement to discover new facts
3. Enabling distinguished students who hold university degrees to continue their graduate
studies in the Kingdom
4. Preparing professional and academic capabilities and highly qualifying them in the filed
of health systems management and health quality
5. Encouraging academic capabilities to keep track of the fast advancement of science
and technology, excel in creativity and innovation, and promote the scientific research
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while directing it to tackle the local issues
6. Participating in promoting the quality of the university programs in a way that interacts
with the programs of the graduate studies

Medium of Instruction
English shall be the medium of instruction due to lack of scientific references in Arabic and the
shortage of teaching staff.

The Title of the Degree
Master of Sciences in Systems Management & Health Quality

System of the Study

The Master’s program study depends on courses and a thesis. Students should study at least
four semesters. Credit units are thirty of graduate courses plus six credits for the thesis. Total
credit hours are thirty-six.

Methodology depends on advanced media of instruction and state-of-the-art information
technology and communications. Materials shall be collected from reality where opinions and
ideas are exchanged in small working groups. The course shall be conducted in credit hours.
Students are requested to submit a master thesis at the last year of study under the supervision
of a faculty member at the School.

Plan of the Study
The program consists of a study plan for courses and the thesis. Here is the detailed study plan

that indicates the study requirements.

First Semester Courses

No | Code Course Title Level Credit Hours
Introduction to policy development,
>01| HMQ strategic and 1 3
502| HMQ Quality Assurance 1 3
502| PUH Evidence Based Medicine 1
503| HMQ Health Information Systems 1 3
Total Credit Hours 12
Second Semester Courses
No | Code Course Title Level Credit Hours
504| HMQ | Financial management of health care 2 3
505| HMQ | Planning, monitoring and evaluation 2 3
HMQ Optional Course from Group 1 2 3
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HMQ Optional Course from Group 2 2 3
Total Credit Hours 12

Optional Courses

Groupl: Students should select a single course of this group after consulting the
academic advisor

No | Code Course Title Level Credit
506| HMQ | Health insurance models and applications 2 3
507 | HMQ Health Economics 2 3

Group?2: Students should select a single course of this group after consulting the
academic advisor

No | Code Course Title Level Credit
508 | HMQ Human resources management and 2 3
509| HMQ | Organisation and personal development 2 3
Summer Semester
No | Code Course Title Level Credit
519| HMQ Select topics in Systems Management and ) 3
Health
Total Credit Hours 3
Third Semester Courses
No | Code Course Title Level Credit
520 PUH Study design and research methods 3 3
MA Thesis in Systems Management and
600| HMQ Health 3 6
Quality
Total Credit Hours 9
Fourth Semester Courses
No | Code Course Title Level Credit
600 MA Thesis Completion 4 6
Total Credit Hours 6
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NepiAnyn

H mapovoa peAétn OSlepeuvd Tnv mMeplmTtwon tou Anuotikol IxoAeiou Qoupdoupd wg
napadelypa oxoAelou evaANQKTIKNG ekmaideuong mou epapUolel KALVOTOUEG TOLSAYWYIKES
TPOOEYYIOELS 0TNV EAANVLIKN EKTTOUOEUTIKI TIPAYHUATIKOTNTA. Mot TNV cuAAoyn tTwv dedopévwv
aflormo)Bnkav mAnpodopieg amod NAEKTPOVIKEG TNyEC Kal Ole€nxOn ouvévteuén pe Tov
SleuBuvtr) Tou oxoAeiou. Amo tnv avaAuon Kot epunveia twv dedopévwy pogkuPe OTL TO A.3.
Qoupdoupd uLoBEeTEL VEEG ML AYWYLKEG TIPOOEYYLOELS, cUXYpoveG HeBOdoug SidaokaAiag kat
EVAANOKTLIKEG TIPOAKTIKEG, CUUUETEXEL Ot OlAdopa KOLVOTOHO EKMALSEUTIKA TPOYPAUUATA,
ETUSWWKEL TO AVOLYMO OTNV Kowwvia, KaAAEpyel Kol OSloTtnpel OUVEPYATIKEC OXEOELG
EKMOLOEVUTIKWY, YOVEWV KOl TOTIKNG KOWVWVLAG KoL YEVIKOTEPA TIPowBEL pila véa plocodia yia
™V padnon. Emopévwg, e€AyETOL TO CUUTIEPACUA OTL O XAPOAKTNPLOUOGC TOU WG EVOAANAKTIKO
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oxoAeio odelleTal oToV CUVOUAOUO OAWV TWV MOPATIAVW TIAPAYOVTWY, XwpPLg va mapafAEnetal
TO YEYOVOC OTL KATOLEG LOLaiTEPEG OUVONKEG, OTWG N avaAoyia HaBnNTwy ava KMALSEUTIKO Ko
aibouoa didaokaiiag AelToUpynoayv EMLKOUPLKA OTNV EMLTUXLA TOU.

NéGergkAedid: Anpotiko Ixoleio QDoupdoupd, Kawvotopeg maldaywylkéG TPOOEYYIOELS,
Kawvotopa ekmatdeuTikA MPoypAUOTA, EVOAAAKTIKES TIPOKTLKEC.

Abstract

The present paper delves into the case of the Fourfouras Primary School as an alternative school
that applies innovative pedagogical approaches in the Greek educational context. Information
from online sources and an interview with the principal of the school were used for data
collection. The analysis and interpretation of the data showed that the Fourfouras School adopts
new pedagogical approaches, modern teaching methods and alternative practices, participates
in several innovative educational programs, seeks to connect with society, cultivates and
maintains collaborative relationships among teachers, parents and the local community and
generally promotes a new philosophy for learning. Therefore, it is concluded that its
categorization as an alternative school is due to the combination of the above factors, without
however overlooking the fact that some specific parameters, such as the ratio of students per
teacher and classroom, may have reinforced its effectiveness.

Keywords: Fourfouras Primary School, Innovative Pedagogical Approaches, Innovative
Educational Programs, Alternative Practices

Eltcaywyn

Ta teleutaia xpovia oe KAMoleG Eupwmaikeég XwWPeS, Onwe kat otnv EAAGda, elonxbnoav kot
epapudotnkav pa oepd and Kawvotopa Ekmadeutikd MNpoypaupata. Ta mpoypdppata autd,
HEoa oto eupUlTEPO TAAioLo NG TaldoKeVIpIKNG Sldotaong tng HAdnong, otoxelouv otnv
OVAVEWGON TOU TEPLEXOUEVOU TNV OXOALKAG Yvwong Kal otnv avauopdwon tng SL8AKTIKAG
Stadkaoiag mpowbwvtag VEEC Mpooeyyioelg otnv nabnon kot B€tovtag tov pabntr oto
ETUKEVTPO TNG Habnolakng Siadilkaciag (ZmupomoUAou, Avactacdkn, AsgAnyiavvn, Koutpa,
Noukd & Mrmoupag, 2008).

Qot600, T MEPLOCOTEPA QMO QUTA TA KALVOTOMO Tpoypaupata Sev Bpilokouv gupeia
edpappuoyn ota oxoAeia, kaBwg UAOTIOLOUVTAL TTPOALPETIKA (ZTTUpoTIoUAOU K. cuv., 2008), e€altiag
TOU yeyovotog Ot erBarAovial BECUKA OTOUG EKTTALOEVUTLIKOUG XWPLE va TOUG EUTTAEKOUV OTN
Stadkaoia tou oxeblaouol (Zalavn, 2014). AvtiBeta, n evepyog eumAokn Twv WBlwv twv
EKMALOEVTIKWY, KABwC Kal n SuvatoTNTO QUTOVOULAG TNG OXOALKAG povadag otnv edapuoyn
KOLVOTOULWY, Uopel va Slapopdwoel eVOANAKTIKEG TIPAKTIKEG OTNV eKMAiSeUON, OL OTOLEG
AapBdvouv umoyn To KOWVWVLKO KAl TIOALTIOULKO KEPAAALO TWV HabnTwy.

‘Eva T€Tolo mapadelypa epappoyng EVAAAOKTIKWY EKTTOLOEVUTIKWV TIPAKTLKWY 0TO Aol
NG TUTIKAG ekmaibeuonc anoteAel To Anpotiko 2xoAeio tou Qoupdoupad Kprtng, to omoio Oa
peAeTnOel S51e€061KA OTNV CUVEXELA. ZKOTIOG TNC TtapoVoaG LEAETNG TTEPLTTWONC elval n €1g BaBog
Slepelivnon Twv XOPAKTNPLOTIKWY TOU CUYKEKPLUEVOU OXOAElOU avadopLKA LE TNV LoTopia Kot
TOL XOPOKTNPLOTIKA TOU, TNV dLAocodia Kal TIC ETPPOEC TTou €xel SexOel, Tig SLdakTikEC peBodoug
TIOU XPNOLUOTIOLEL, TOl KALVOTOUO TIPOYPAUATA TToU epapUolel, KaBWE Kal TOUG TEPLOPLOUOUC
TIOU OVTLUETWITIIEL. ZUYKEKPLUEVA, LECT OTTO TNV OVAAUCT TWV TIAPOTTAVW OTOLXELWV ETUSLWKETAL
va dtepeuvnBouv oL Adyol yla Toug omoioug Slakpivetal wg EVAANAKTIKO OXOAELO.
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MeOBodoAoyia Tng Epguvag

2TO OUYKEKPLUEVO ApBPO MPAYUATOTOLETAL N MEAETN TNG MEPLMTTWONG TOU ANUOTIKOU ZXOAEioU
Tou ®oupdoupd KpAtng, KaBwg cuVLOTA €va LOVOSLIKO TIAPASELY LA TIPAYLATLKWY TIPOCWTTWY OF
TPAYMOTIKEG KataoTtaoelg (Cohen, Manion & Morrison, 2008), péoa anod tn UEAETN TOU omolou
UImopoUV va KatavonBouv €Vvoleg Kal TTOPAETPOL TTou adopouv oTtnv edappoyr KAWOTOUWV
b aywylkwy npooeyyioewv otov eAAadIko xwpo. Ma tn die€aywyn tng LeEAETNG TtepimTwong,
XPNoLLomoOnkayv MPWTOoYEeVELG Kal deuTtepoyeveig NyEG, aflomolOnke SLadiKTuako UALKO Kot
S1e€nxOn e1g-fabog nuidopunuévn ouvévteuén pe tov SlteuBuvtn Tou oxoAeiou.

ApxKa, BewprBnke okompo va dtepeuvnBouv kal va otolxeloBetnBolv ta dedopéva
a6 to Sladiktuo, wote va opyavwBolv ol afoveg Tou BewpnTikoU MAALGIOU. TN CUVEXELQ,
SLeENXOn peA€tn g umapyouoog BiBAloypadiag mou adopd OTIC KALWVOTOUEG LAY WYIKES
TIPOOEYYIOELC KOL OTA KALVOTOUO EKMALOEUTIKA TPOYPAUUATA TIOU LOXUOUV OTNV EAANVLIKN
npaypatikotnta. Katomiv, aflohoynbnkav kol mopatédnkav €eKelvo T OTOLXELD TNG
BBAloypadiag Tou aVTAVOKAWVTOL OTN CUYKEKPLUEVN TIEPUMTWON, WOTE VO UTIAPXEL OUVEEDN
OVAUECO 0TO BEWPNTIKO KAL TO EPEUVNTLKO UEPOC.

Meta tnv oAokApwaon Tou Bewpntikol mAaLoiou, SLe€NxOn nudounuévn cuvévteuln,
yla tnv amapaitntn ocuAloyr cupmAnpwpotikwy dedopévwy. Etol, opyavwbnkov omo mpwv
kamotol Bepatikol afoveg yla va dtaopaAiobel otL Ba kaAudBolv Ta onuavtikd Bépata, evw
mapAaAAnAa umrpxe To ePLBWPLO EAeUBEPIAC TOU EPWTWHEVOU VO AR OEL YLa OTL EIXE KEVTPLKN
onuaocia ywa tov 6o (Bell, 1997). H ouvévteuén éywve péow edappoyns SLASLKTUOKNAG
ETUKOWVWVIAC KOl payvntodpwvrOnKe LE Tn cuvaiveon ToU cUVEVTEUELA{OUEVOU.

TéAog, ouvBEtovtag OAa ta Sedopéva (BiBAloypadikd, StadikTtuakd, CuveVTELENG)
eTUSLWYONKE ULOL EPUNVEUTLKI TIPOCEYYLON TWV XAPAKTNPLOTIKWY TNEG CUYKEKPLUEVNC TIEPIMTWONG
Kall SlatunwOnKav MPOTACELS YL TIEPALTEPW UEAETN.

Nea Mowdaywyikn

To Néo ZxoAeio ouviota anoppota TG Néag NMadaywyLkng, LeE YEVIKEG apXEG Tn StbaokaAia TG
TPAYUATIKOTNTACG, TNV TIPOCOPUOYN TNG Asttoupyiag tou oxoAeiou otnv kabnuepvy {wn, TN
duowky SbaokaAia kal tn Sladpaotiki ekmaidevon. H véa aut) moawdaywylkn okéyn
cuotnuatonolibnke amno tov Comenius oOU UTIOOTNPLEE TN HETAPPUOULON TWV OXOAElWY Kal TN
ouvdeon tn¢ SudaockaAiag kot tng Habnong pe tn duon. Mpowbwvtag tnv €vvola Tou
TalbOKEVTPLOPOU, 0 Rousseau €0eoe w¢ Baon ¢ StdaokaAiag TIg avaykeg Tou pabntr (Soétard,
2000a), o Pestalozzi, Tévioe tnv pabnon péca amnod ta Buwpata (Soétard, 2000b) evw o Frobel
umootnplEe otL n Sddaokaiia cuvdéeL Tov pabnt UE TO QVTIKEIPEVO YECA OTO TAQLOLO TNG
opadag (Heiland, 2000). Ztn ouvéxewa, o Ferrer améppupe TNV melBapyxia pLOG cUUPBATIKAG
aiBouoag kat mpowbnoe TNV autovouia Kal TNV KaAALEPYELA TNG AUTOMENOLBNONG TwV Taldlwy
(Novoa & Vilanou, 2000). EmutpocBeta, o Steiner evioyuoe tnv KAAAMTEXVIKN Kal PpUOLKA
AelTtoupyla Twv padntwv ota oxoAsia Tou.

O 200¢ awwvag onuatodOTnoe TNV €VIATIKOTOLNON TG mMadaywyilkng okéPng, evw
odpayiotnke amod to £pyo tou Dewey. H Bswpla Tou mpeoBeVeL T OTEVH OXECN AVAUECA OTO
oxoAeilo kat tn {wn. IToxog Tou oXoAelou sival n padnon dla tng mpatnc r OonMwc ovopalstat
onuepa n péBodog oxediouv Spaoncg (project) (Bertrand & Valois, 2000). H puébodog project
epapudotnke kal oto Xxoheio Epyaoiag, To omoio £lonxbn amo tov Kerschensteiner. O (610¢
EMECNMUAVE TNV KOWWVLIKA Sldotacn tou polou tou pabnty mapdAAnAa pe tnv aflo tng
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XEPWVOKTLKAG anaoxoAnong (Xatlnénuou, 2011).

YMootnpkt¢ «Ttou oxoAsiou ywa tn lwn Héow NG Iwng» umnpée kat o Decroly,
gotialovrag ota evllapEpovia Tou Taldlol, To mayvidy, tnv eAeUBepn epyacia péoa otnv taén,
TO avolypa mpog tn ¢puon Kal tnv aywyr oto mAaiolo tng opadag (Pourtois & Desmet, 2000).
Itnv 6l katevBuvon Kwnbnke kat n Montessori, N mawdaywylkn tng onolag otnpixdnke otnv
eAelBepn cUPHETOXN TOU TOLSLOU OTLG TTPAYLOTOTIOLOUEVES Epyaoieg péoa otnv tagn (Bohm,
2000). Onwg KaL oL tponyouUevol, o Ferriére umnpée UTTOOTNPLKTHC TNG ATOULKN G TiPwToBoUALaG
Kal TNG autovopiag tou mawdov (Hameline, 2000). 3to i6lo mAaiolo,, o Neill katddeps va
epapudoel oto Summerhill tn Bewpia Tou ePL KPLTLKA G OKEP NG KL TPOOWTILKN G EAeLBepiag Tou
ntadlov (NnA, 1972).

O Cousinet, emnpeacpévog ano tov Dewey, €dwoe éudaon oTo matyvidl, wg MpwTap)LKA
oavaykn tou matdlov, kabwg kal otnv eAeUBepn opadikn epyacia mou dtapopdwvel To mveL LA
oAANAeyyUNG avapeoa otoug pabntég (Houssaye, 2000). Me tn oslpd tou o Freinet tovioe KL
QUTOC TNV €AelBepn €kdpaocn tou madlol PacllOpevog oOTIG apXEC Tou Taldaywylkou
HOTEPLAALOMOU, TNG OUVETALPLOTIKAG {wNG Kol TtNG HEBOSOU ATOMIKNG £pyaciog Kal auto-
eknaidevoncg (Peyronie, 2000). O Rogers, 6mwg kat o Cousinet, evolapEpOnke yla tnv epyacia pe
opadec Paollopevog otV €UEAKTN  Taldaywylk) opyavwon, otn  ouvumeuBuvotnta
eKmaldeVTIKOU-HaBNTH, otnv avtopuBbulopevn SidaokaAila kal otnv autoafloAoynon Tou
pnaontn (Bertrand & Valois, 2000). T€Aog, o Freire tovioe TNV €vvola TNG aneAsuBépwong péoa
otnv eknaidevon vnootnpilovtag 0tL 0TOX0C Tou oXOAelou eival va e€aokel Tnv eAeuBepia péow
Tou SlwaAoyou (Freire, 2006).

Qotooo, ta maldaywylkd Kwvipata tou 200u awwva epdoviotnkav apyotepa otnv
EANGSa, adou péxpt to 1930 to eAANVLKO OXOAEl0 AELTOUPYOUCE OTA TTPOTUTIA TNE TTAPASOCLAKNAG
eknaidevong. Znuavrtikotepol ekppaotég tng Néag Matdaywylkng otov EAAadIkO xwpo unhpéav
0 AAé€avOpog AeApollog, o NikoAaog E€apyomoulog kat o Anuntpng Mnvog, n cuvelodopd Twv
omoiwv Atav KaBoploTikh ota eKMALSEVUTIKA SpwHeva TNS Xwpag (Avtwviou, 2008).

EvaAAaktiki Eknaidsuon
MNapakolouBwvtag tnv e€EAEN NG maldaywylkng okéPng, otig apxég tou 1960 kdvouv tnv
eudavion Toug eVAANAKTIKEG HopdEg ekmaideuonc. O 0pog evaAAakTikn ekmaidsvon avadEpetal
otn un mapadoolaky ekmaibevon, n omola mepllapfdvel évav aplBuod SdaKTKwY Kol
HaOnoloKWY Tipoosyyioswy mou Stadépouv amd autég tng mapadootakicd. Q¢ evaAAaKTKA
oxoAela meplypddovtal autd TOU €XOUV UIKPO aplOpd pabntwv, tovilouv TNV OTOWULKN
oAAnAenidpacn dackdAou-padntr, Snuoupyouv UTIOOTNPLKTLIKO TEpLBAAAov, Sivouv gukalpieg
yla emtuyieg, eival evéAikta kat Sivouv mpwtoPoulieg otoug pabntéc. Emumpdobeta,
epapuolouv HOONTOKEVTIPLKEG TIPOCEYYLOELG, TTAPEXOUV EVAAAAKTLKO TIPOYPOUUA OE OXECN HE
oUTO TNG TUMKAG eKkmaibevong, evw efeldikevovtal oe pia Snuokpatiky ekmaidevon
npooBaotun os 6Aoug (Lange & Sletten, 2002).

21N Alota Twv eVOANOKTIKWY OXOAElwV cuykaTtaA£yovtal Kal Ta oxoAeia Freinet, Waldorf
kat Summerhill, dmou to madi pabaivel pe puoiko Tpomo ovrog eAsUBepo va emAEEeL TN pabnon
Tou. Xta oxoAeia Freinet o ekmalSeUTIKOG ASITOUPYEL WG SLEUKOAUVTNC EVW EVIOYXUEL TNV
oautoavantuén twv matdlwy. Ita autovopa oxoAsia Waldorf, o ekmaldeutikog emiyelpel va

3 https://en.wikipedia.org/wiki/Alternative_education
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S18AgeL TUTUKA paBrpata e eVOAAAKTIKO KAl OALOTIKO Tpomo (Bilde, Damme, Lamote & Fraine,
2013), otoxevovtag otn Onuoupyla eleVBepwv avBpwnwy. 2ITO0 HABNTOKEVIPLKO Kol
Snuokpatiko oxoAeio Summerhill, o ekmaldeutikdg eotalel otnv eAeVBepn LABNoN Twv Matdlwy
KAl TNV KAAALEPYELA TNG TIEPLEPYELAG TOUG. TEAOG, oTa AeUBepa Kal SNUOKPATIKA OXOAEla n
PAPo¢ TwV EKMALSEUTIKWY TIPOCHETPATOL LOOTIMO HE OUTH TwV padntwv, oL omoiot
avalapBavouy tn padnon pe Baon ta evdéladépovta toug (Martin, 2000).

Zuyxpovn Sidaktikn pebodoloyia

Ta televtaio xpovia otnv modaywylkny mpaén xenollomoleital mAnBwpa EVeEPYNTIKWV-
CUUMETOXLKWV SLOOKTIKWY HEBOSWVY Kal TEXVIKWV. XTn oUVEXeLn, Ba avaAuBbolv autég Tou
epapuolovral we ent Twv MAeloTwy ofpepa otnv npwtofabuia eknaidevon.

Mia amd autég eivat n péBodoc tng opadoouvepyatikng SidaokaAiag, n omola
OITOOKOTIEL OTNV AVATITUEN TNV OTOULKNC HABNoNG Twv cuvepyalOUeEVWY HaBNTWV HEoa O Eva
KAlpa Betikng aAAnAe€aptnong (Matoayyoupagc, 2008). O ddokalog £xel Seutepelovia polo,
adou n opada mAéov avalapBavel tov poAo tng kabodrynong, tng avatpododdTnong Kal tng
enmiluong mpoPAnuatikwy kataotdcswv (Kapuwtng, 2009). H mawdaywyikr Koawotopia g
HeBOSoU £yKeltal oTIC OXEOELS SaoKAAOU-paONTWY Kat padntwy petad toug (Matoayyoupag,
2000).

E€loou Sladedopévn eival kat n péBodog project 1 alwwg oxESlo gpyaaciag, n omola
OUVLOTA MO OpaSLK, LEYAANG SLAPKELOC EPYOOLA LE OKOTIO TNV TTAPOYWYI] ATOTEAECUATOG TTIOU
afloloyeital anod ta péAn tng opadac. O oxedlaopog Kal n uhomolinon evog project mpoUmoBETel
TNV €KOUOLA CUPUETOXN TWV TalSlwV KoL TIPOKUTITEL WC OTMOTEAECHO ECWTEPLKNG Tapwdnong
(Tapatopn — ToaAkatidou, 2002). O poAog Tou eKMALSEUTIKOU £(vValL LOOTIHOG, BonONTLKOG KL N
napepuPatikog (Katz & Chard, 2009). H epappoyn tng pebddou project cuuPAAAEL oTNV avamTuén
TWV SLAMPOCWTIKWY OXECEWV UETOEL HaBnTwv Kol PETAEU ekmaldeuTikoU Kal pabntwyv, otnv
KaAALEpYELD SNUOKPATIKWY SLaSIKACLWY Kal OTNV €vacyOAnon Twv UHodnTwv PE YVWOTIKA
QVTIKELLEVA YeVIKOTEPOU evbladEpovTtog (Tapatopn — ToaAkatibou, 2002).

Zupdwva e TIG VEEC BEWPNOELS, N MELPAUATIKA-EpyaoTnpLakn HEBodog, aglomolel Tig
OPXLIKEC LOEEC TWV padnTwy yla ta puotkd Ppalvopeva mAVwW OTLG OTOLEG OolKOSOUELTAL N VEQ
yvwon (OuavtoyouepB, 2001). H swocaywyn tou mepapato¢ otn SdaokaAia mpokaAel To
evéladépov Twv pabntwv, SleUKOAUVEL TNV PeTAPBacn amod tnv amAn B€aon oTn CUCTNUOTLKA
mapatApnon Kot mpoayeL tn pabnon (Tooupadvng & ZakeAhapiou, 2007). Eniong, n WbeoBueAa
N KOtoylopog Wewv N brainstorming eival pio opadikn TeEXVIKA Mopaywyng Wewv yla tv
eniluon kamotwou npoBAApatoc? mou KaAepyei tnv eAelBepn EkPpaon, EVIOXVUEL T CUUUETOXH
OAwvV TwV padbntwv Kat tnv anodoxn twv anoPewv (Kaltapidou, x.X.).

TéAog, n €peuva dpdong ocuviotd pla onelpoeldn dtadikacia BeAtiwong tdéoo tou iblou
TOU eKMALSEUTIKOU 000 Kal TNG MALSAYWYLKNC TIPAKTLKAG, AmoTeAOUUEVN amd KUKAoug dpaong
yla tnv emniteuén evog otoxou, ou adopd otnv emilucn MPOBANUATWY KABNUEPLVAC TIPAKTIKNG
07O OXOALKO TeptBaAAov (Mevtépn, 2013). Ta dlaitepa XOPAKTNPLOTIKA TNG £LVAL O OKOTIOG KL N
6€opeuon ya aAlayn, n onoila 6ev adopd POVO OTO TL KAVEL O EKTTALOEUTIKOC, AAAQ Kol OTOV
TPOTIO TTOU KOTOVOEL KaL eppnveVEeL auTo Tou Kavel (Elliot, oto Mevtépn, 2013). H £épeuva-6paong
€lval OUUUETOXLKN, CUVEPYATIKI), SNUOKPOTLKN, KPLTIKA KOl UETOOXNMOTLOTIKN, Baciletal otnv

4 http://www.mycoted.com/Brainstorming
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napatnpnon Kal oe dedopéva cupunepldhopag kot SLaBETeL avaTtpoPodoTIKO KOl AVOOTOXAOTIKO
xapaktipa (Cohen et al., 2008).

Kawvotopia & Kawotopa Eknaidevutika Npoypappata otnv EAAnviki Mpaypatikotnta

Q¢ kawotopuia opiletal n ovowwdng tpomomnoinon, n pilikn aAlayn (Mnaumwviwwtng, 2002: 807)
KOl O VEWTEPLOUOG, N EPEUPEDTN Kal KatL véo (Fewpyomamnadakog, 1998: 492). H ekmalSeuTIkn
KaLVOTOLa glval piot OKOTILUN Kol OXESLAOUEVN EVEPYELD TIOU €0TLALEL OTNV OAAQY QPXWV KoL
nenolBnoewv, otnv epapuoyn VEwv SLOAKTIKWY TIPOCEYYIOEWV KAl OTN Xprion VEWV SLOAKTIKWY
pnéowv (Fullan oto ZnupomouAou, 2008). O pOAoG TOU eKTTALSEUTIKOU KAl O TTPOCGSLOPLOUOC TWV
OTOXWV TNG EKMALSEVUTIKAG KavoTopiag kabBopilouv TNV amoteAECHATIKOTNTA TNG.

Ta tedevtaia xpovia, o€ APKETEC XWPEG TNG Evpwmaikig Evwong onwg kot otnv EAAGSa,
epapudotnkav Kawvotopa Ekmaldeutika MNpoypappata, pPe otoxo tTnv aAAayr Twv dtadlkaolwy
NG LABNONG KaL KAT' EMEKTAON TNV OALOTIKI TIPOCEYYLON TNC YVWONG KAl TNV KAAALEPYELX BETIKWV
OTACEWV TwV HaBntwv. YNo 1o ¢wc Twv e€edifewv autwy, to Yrmoupyeio Maideiag ewonyaye
opkeTd Kawotopa Ekmaldeutikd MpoypApUpata, o€ ULo TTPOOTIABELQ VA KATAOTIOEL LKAVO TO
€AMANVIKO oXOAelo va avtamokplBel otig oLyXpoveg MadaywYLIKEG amaltioels. Edikdtepa, otnv
KaTnyopla TwV SLETILOTNUOVIKWY TIPOYPAUUATWY evidoostal kal n NeptBarlovtikn Exkmaibevon,
N omoia oToXEVEL OTNV KAAALEPYELA BETIKWY OTACEWV TWV HOONTWVY yla T POCoTOCia KL TNV
aswdpopo avarntuén tou niepBdArovtoc. Ooov adopd otnv Aywyr| Yyeiag, autr oTldel Kupiwg
OTNV EVIOXUON TNG QUTOEKTIUNONG TWV HOBNTWVY Kal 0TNV IKAVOTNTA TOUC VO ULOBETOUV DETIKEC
otaoelg {wnct. Ta MoAwtiotikd Oépata kat ot MaveAfviot Madntikoi KaAAttexvikol Aywveg pe
TN OElPA TOUC QTTOOKOTIOUV 0TNV KAAALEPYELA TNG ALOONTIKAC aywyng TwV HadnTwv Kol otn
ouvbeon tng mawdelag pe TIg TEXVEC (ImupomouAou, 2008). Emiong, n Aywyn Ztadlodpouiag
TPAYMATEVETOL OEPOTA OXETIKA HE TO Epyactako eptBaAlov’. TENoc, N EVENKTN Twvn, ETUSLWKEL
TNV EvacxoAnon tTwv padntwv pe BEpata mou Toug evdladEpouy Kal Sev €Xouv TNV eukalpia va
Tpooeyyloouv o010 MAALCLO TOU CUMUPBATIKOU TIPOYPAUMOTOC, EVW TAUTOXPOova €0TLALEL OTN
SlaBepatikn mpooEyyLon NG yvwong, otnv KAAALEPYELA TNG KPLTLKAG OKEPNG KOL OTNV QVATTTUEN
ouAAoylkwv popodwv paong (Matoayyoupag, 2002).

Ze eUPWTAIKO eTtimedo, N AloTA TWV EVPWTAKWVY TIPOYPAUUATWY TTOU avarntuxdnkav oto
mAaiolo twv “Comenius”, “Globe” kat “Twinning” eival ektevig. Qotdo0, yLa TI( AVAYKEG TNG
mapovoag UEAETNG, yivetal pia olvtoun avadopd o€ Tpla EUPWTAIKA TIPOYPAUMATA, KOL TO
avtiotoya diktua mou avamtuxdnkav. EWdikotepa, to “Creative Little Scientists” emdluwkel va
OUVOECEL TNV SNULOUPYLKOTNTA UE TNV EMLOTAN KAl TA LOBNUATIKA 0TNV ipwTn oXOALKA nAKia
HEOW MABNUATWY Yyl TNV Katdpton twv SackdAwv ot Siddopa cupwnaikd mAaioad.
MapdAAnAa, to “Open Discovery Space”, pla Kawvotopa muUAn €€ amootdoewg pabnong,
npoodEépel epyaleia Slaxeiplong ¢ SNULOUPYLIKOTNTOG OTNV TAEN KoL TPOCAPHOYAG TOU
padnotokol UALkoU oTLE avaykeg tou padntr®. Télog, To “Primary Science Network” otoxeVel
otnv mpowbnon tng SlepeuvnTIKAG TTPpoagyylong otn SibaokaAia twv Quaolkwv Emotnuwy oe

> http://www.pi-schools.gr/perivalontiki/

® http://www.moec.gov.cy/agogi_ygeias/
http://edu.klimaka.gr/scholikes-drasthriothtes/ekpaidevtika-programmata/796%20thematologia-programmatwn-
%20agwghs-stadiodromias.html

8 http://www.creative-little-scientists.eu/home

9 http://opendiscoveryspace.eu/
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rioudd nAwkiag 3-11 etwv®.

XOpaKTNPLOTIKO TAPASELY A EKTTALSEUTIKWYV TIOU KATAPEPAV LE TO KOLVOTOUO £PYO TOUG
Va aVTLOTAB0UV OTN CUYKEVTPWTLKI EKTIALOEUTIKA TIOALTLK) CUVLOTA N OUASA TWV TTPOOSEUTIKWY
ekmodeutikwy tou A.Z. Doupdoupd. H afloAoyn mpoomdbela auTwy TwWV EKTTOULEEUTIKWY ELXE WG
anotéAeopa to oXoAeio va cupnepAndBel otnv maykoouLa Alota Twv EVOAAAKTIKWY OXOAELWY
KOl VO TIPOKOAECEL TO EPELVNTLKO evOLAdEPOV yLa TN LEAETN EPIMTWONG TOU MOpATiBETAL OTN
OUVEXELQ.

H Neputtwon tou Anpotikou ZxoAseiou @oupdoupa

lotopika otolxeia

To Anpotiko 2xoAeio @oupdoupad Bpioketal otov Goupdoupd Tou vopou PeBUuuvng tng Kpntng,
oe vPouetpo 460 PETPWV Kal o amootacn 44 YAW oo to P€Bupvo. 16puBnke to 1930, wg
Awdaktrplo tou Qoupdoupd, yla va mPowbroeL Ta ypAUUOTO KoL TNV aywyh TwV Hadntwv os
gt SUOKOAN LOTOPLKA KOl KOWWVIKA Tiepiodo. Tote, to oxoAeio O1€Bete SU0 aiBouoeg
SibaokaAiag, PnAd taPavia kat peydia mapabupa TPOG TO VOTO Kal aplBpolos HEXPL Ko
gvevnvta maldld ava €toc. To oxoAeio Byrke oxedov aAwPnto péoa amo TG GAAEMAAANAEG
KOKOUXLEC Tou B’ Maykoopiou MOAEUOU Kal TN YEPUAVIKAG KOTOXNG KAl £TOL, UE Ta OAlydplOua
TaLdLd TNG LETATOAELLKNA G TTEPLOSOU €eAixBNKe oTASLOKA OTO ONUEPWVO ANUOTIKO OXOAEl0 TOU
®oupdoupa.

EYKOTOOTAOELG

Onwg emonuaivetatl otov «08nyo tng Xapdg» otdxog lval 0 Xwpog Tou oXoAeiou «va EUTVA TN
davrtaoia Twv padbntwy, va anoTteAel Xwpo KOWWVLKOTOINoNG Kal amopovwaong Kol va Unopel
KABe nabntn¢ Héoa o€ aUTOV va ekdpaoTel cuvaloOnuaTIKA Kal SnuloupyLka». Etol oL TAEELS
€XOUV TIOLKIAEG BepaTIKEG, OTIWG auTr Tou dlaotuartog, tng puong, Tt {ovykAag, Tou BuBou Kkat
eumAouTtilovtal pe kavamedeg, xaAld, evw ta Bpavia Kal oL KAPEKAEG EXOUV TIEPLOPLOUEVO POAO,
KaBwg TOAA am’ autd £Xouv QVTIKATAOTAOEl UE XPWHOTIOTEC MMAAEG TUAdATEG. Ta
npoavadepBévta eVAANAKTIKA oToLXEla ouvteAOUY, woTe ta aldld va Bpiokouv oto oxoAeio to
Taldlkd Toug SWHATLO, TOV XWPOo yla ateAseiwto malyvid,, xaldpwon, eAelBepn €xkdpaon,
Snuoupyia, aAAd kat paénon.

InUavtiki TpooBnkn oto oxoAeio eival o xwpog TN Koulivag, mou Slapopdwbnke
npoodata kot alomoleital kL and to vamaywyesio tou Goupdoupd. Méoa amno tn dtadkacia
NG HAyYELPLKNG Kal TG dpovtidag Tou Xwpou emTuyXAveTal N Blwuatikn pabnon. EmutAéoy, n
omapén €vOG UETEWPOAOYLKOU oTaBOpoU ammoteAel €va onuavtlikd epyaleio padnong twv
duokwv emotnuwv Kal BonBa otn Ste€aywyn pabnudtwy yla ta matdld Tou oxoAeiou KL OxL
povo. Edw kat dUo xpovia paAloTta yivetol cuotnuatikh kataypadn t¢ Beppokpaciag, tng
Bpoxomtwong, TNE €vtaong Kal Tng katevBuvong Tou avépou, dedopéva pe ta omoia diefayetat
TO MAONUA TNE OTOTLOTIKAC TWV HEYAAWY TAEEWV.

Afloonueiwto eival OTL aKOUN Kal 0 e€WTEPIKOC XWPOG TOU oXOoAelou €xel aflomolndel
ocUpPwWvA e Ta evilapEpovTa Kal TIC AVAYKES TwV TadLwv. ELSIKOTEPA, TO MELPATIKO VNOL, WG
XWPOC €KkdpaonC oTo MPOoAUALo, EUMAOUTIOTNKE e SLddopa UAIKA TwV TASLWY, OTIWE OKNVEC,
TIAAETEG, TTAOLOTLIKOUG OWANVEG, TTAQKAKLO K.O. Kol EKEL avamtuooetal eAeUBOepo, SNULOUPYLKO,

10 http://efepereth.wikidot.com/priscinet/
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OUMBOALKO TtaLyvidt kat mouyvidia poAwv.

O Botavoknmog ¢dhofevel mowkiAia Botavwy, KaBwWG Kal Tov evdnuiko SIKTapo Tou
cuvavtatal povo otnv Kpntn evw amd tov Potavoknmo autdv apwUATIOAV TO TIPWTO TOUG
apwHATIKO eAatdAado “oxoileld”, oe cuvepyaocia TPLWV SNUOTIKWYV Tou opelvol PeBupvou. Ocov
adopd otov Aaxoavoknmo, TPV oo TPia xpovia To SnUoTikO KaAALEpynoe Eva xwpadt 50 T.u.
TIOU TOU MopayxwpnOnke amd KATOLKO Tou XwpLov, evw Snuoupyndnkav moaptépla yla Kabe tagn
KOl TO vNTilaywyelo. e éva amo autd gplofeveital kat n kaAAEpyela tou E.E.E.K. Tupmakiou.
Eniong, oe mMoAAEG ywVLEG TOU OxOAelou umdpyxouv onwpodopa SEvipa Kol Stadpopwv 6wV
KaAALEpyeLleg. OAa autd Sivouv tn Sduvatotnta ULOBETNONG TNG TIPOKTIKAG €O TN apaywyn
OTNV KOTOVAAwWOonN», n omola cuvteAel otnv autovouia katl avtodlaxeiplon tou. Emunpdobeta, n
Snuoupyia kotetolol oto mpooaUAlo cupBaAAel Téoo otnv evioxuon evog GIALKOU TPOC Ta
madLa mepBAAAOVTOG 000 Kol 0TNV KAAUY N KATIOWWV SLATPodIKWV avaykwy Toug (auyad).

ITIC aBANTIKEG eyKaTtaotdoel meplhapfBavetal éva Hkpo ynmedo modoodaipou
OTPWHEVO HE XOALKL, €va OKAPMO Kal €vog Tolxo¢ avappixnong. H onUavtikotnto autwyv Twv
EYKATOOTAOEWYV, TIOU EVEXOUV KATIOLOV BaBuO EMIKIVOUVOTNTOG, QVTIIKATOMTPI(ETAL OTO YEYOVO(
OTL Ol PoONTEG yivovtol TILO TIPOOEKTIKOL Kal umevBuvol kot To malyvidl mo €vtovo Kat
Snuoupytkd, evw otadlakd umepvikoLv Tov poporl.

TEAOG, TO GEVTPO TWV EUXWV ELVOL LA TIPWTOTUTN KoL TTOAucHpavtn O€a, Kabwg «otn
ratdikn) Puxn €va dévtpo pmopel va onpaivel moAAd. Ao €vav Xwpo €peuvag Kal £vav TOmo
okiaong pEXPL Evav TOTO TapapUBLloU Kal ékdpacnc ocuvaloOnUATwWY». JUVOALKOTEPA, OAEC OL
KOLVOTOUEC SpACELG TTou €Xouv eloayxBel oto oXoAlkd mpoypaupa tou A.Z. Qoupdoupd €xouv
TIPOOEAKUOEL TO £vTtovo evOladEpov Tou Kovou.

O 8ievbuvtig

MapdAAnAa, mpayuatonoliOnke petadopd tng O€ag tng LotooeAidag diy.org ota
eAANVIKA, n omoia oxedldotnke €k VEOU yla va SWOEL TNV €ukalpia otoug Hadntég va
avakaAuouv Tig kKAloelg Toug. Ekave TTOANEG SNUOCLEVOELS KOL ELONYAOELS OE CEULVAPLA TIPOG
EKTTALOEVTIKOUG Kal OXL LOVO. ZUMUETEXEL amd To 2014 o€ €va EPEUVNTIKO TIPOYPAUMA PUE BEpa
«Mouoeio MpodoptkAg lotopilag» To omoilo cuvioTd €va BLWHOTIKO EPEUVNTIKO EPYAAELD yLa TN
StaduAagn kal Tnv ekmadeutikn aflomoinon tng Lotoplag kat tng Aaikng mapddoong, mou
xpnuatodoteital amnod to 16pupa Adton.

Bpafeltnke amd tnv MaveAdivia Evwon Aoyotexvwv, Ue to 40 Ppafeio otov
MNaveAAadikd Mabntikd Awaywviopd moinong, pe to moinua "Kpauvyn" 2001 koau amd to
Nadaywyikd TuRpa Anpotikng Ekmaidevong tng 2xoAng Emotnuwyv Aywyng tou Navemnotnuiou
KpAtng ywa tn oupPoAn, SwaduAalén kot mpoodopd TaAaloU eKMALSEUTIKOU UALKOU OTO
epyaotiplo MeAétng kat Epeuvag tng Ekmaidsvong kat tou AtdackaAlkol emnayyéApartog. MRpe
TIUNTIKA SLAKpLon ylo TNV Tawia pikpol pnkoug «Kpion. E! kat» otov MaveAAnvio Mabntiko
Ataywviopd Tawwwv Mikpotu Mnkoug. Tiunbnke pe to Operational Partner Yriootnpiktr) N€ag
MNpoomnaBelag, ano to FIRST LEGO League Greece, yla TNV umootnpLEn otn Anuoupyia yla mpwtn
dopa tou Alaywviopol Exmatdeutikng Katwvotopiag, Texvoloyiag, Epeuvac kat Poumotikig FLL
GREECE 2013-2014.

11 «08nyds s Xapdag» https://fourfourasweb.files.wordpress.com/2013/09/cebf-
cebfceb4ceb7ceb3cebfcf83-cf84ceb7cf83-cf87ceb1cf81ceb1cf83better.pdf
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EmunpooBeta, to Anuotikd Zxoheio @oupdoupd Bpafeutnke amd tov MNpodedpo NG
Anpokpartiag, Kapolo MamovAial?. Téhog, katddepe mpdodata vo KATakTtHoeL pia B€on otnv
TIAyKOO UL ALOTO TwV EVOAAOKTLKWY OXOAELWV.

Emippoég — Dlocodia

Méoa amod tn HeAETN TNG LoTooeAiSag Tou Anpotikou ZxoAeiou Poupdoupd Sadaivetal otL
TIPOKELTAL Yl €V LOONTOKEVIPIKO OXOAE€lo, OMoU n Hadnon eival mpwta and OAa motyvidt.
AvaudiBola, ol ekmaldeuTikol Tou oxoAeiou akoAouBouUv tnv Sk toug docodia yla Tn
Habnon, emnpeacpévol ano dlddopa matdaywyLkad KLVHaATa Kot ToUG EKGPAOTEG TOUG.

H pabnon oto «ZxoAeio Tng PUonG Kal Twv XpwUATWY» otnpiletal oe apxEG Kal Lebodoug
mou Satunwdnkav oto guputepo mMAaiolo tNg Néag MNMawdaywykng. Etol, n Sidaokaiia tng
npayuatikotntag Ppiokel andAutn edappoyn oto oxoleio tou Qoupdoupd, KaBwWC oL LabnTég
€XOUV TNV gukalpia va pabouv péoa MmO TMPOYHOTIKEG KATAOTACELS TNG KABNUePLWVRCS LwNg,
€xovtog apeon enadn pe tn dpuon. Auto yivetal Pe TIOLKIAOUC TPOTIOUC, OTIWG HE TIC UTtaiBpleg
TAgeLg, TNV KOAALEPYELD TOU AQXOVOKNTIOU ATtO TOUG LABNTEC KAl TNV TIPOETOLLACIO TOU TIPWLVOU
TOUC Ao Ta MPOLOVTO TTOU £XOUV TTAPAEEL.

H Bliwpatik padnon, Baolopévn otn Bswpia tou Dewey, edapuoletol oTo oXOAEl0 pE
TOoV KOAUTEPO TPOTO, HECO OO TtpoypAppoTa MEPBAAAOVTIKN G ekmaibeuong, TNV evaoyxoAnon
TWV TALSLWVY HE TN POUTIOTIKH, TN SnUoupyla TaVIWY HKpoU HAKOUG amo ta matdid, kabwg Kat
v e€epelivnon dladopwv GuUCIKWV GOLVOUEVWVY HECW OAWV TWV aLoOnoEWV.

OL emippogg kat amod tov Cousinet eival epdaveic, kabwg to matyvidt kat n opadkn
epyacia eival Baoweg Sidaktikég peEBodol oto oxoAeio. Emiong, omwg eime kat o Ayyelog
MNatolag, «...ot t6€e¢ unmapyouv amo napa moAda, dnAadn kat ard Montessori Aiyo kot amo
Waldorf Alyo kat... Alyo amd Summerhilly. H emippony tng mawdaywylkng tng Montessori
ouvavtatal otn patnon pHéow TNG €PEUVOG Kal otn ouvlTapén Twv madlwv SladopeTKwY
NAKLWYV 0TI aiBouoeg, kabwg ocupdwva pe tov StevBuvth yivetal «ZuvdidaokaAio méuntn —
EKTN, TPITN- TETAPTN KAl MPpwTN-OSeUTEPa». ETmA€ov, n emadn pe tn duon kat tnv mpaktiki Lwn,
n odalplki avamtuén TG MPOCWTIKOTNTAG TOU pabntrh, n cUAAOYLK Opyavwon, N EVepyN
CUUMETOXN TWV YOVEWV, KOL N TTPOOTIABELA TWV EKMOLSEVTIKWVY va SLEAEOUV TUTIKA padnuata pe
€VAAAQKTLKO TpOTIO, AmoSELKVUOUV TLG OPOLOTNTES UE T oXoAeia Waldorf.

TéAog, ta pabnuata emloyng kat to eBdopadiaio cupBouAio mou edapudlovtal oto
Summerhill, evtomniovtat kat oto oxoAeio Tou Qoupdoupd. MNa ta cuppouAia o dtevBuvtng
avadépel: «..ta ouvoAika mpoBAnuata Siaxeiptonc tou oxoAsiou Auvovtal OAa uéoa oto
ouuBouAlo, auto to Exouus mapel arno Summerhill... Kade Mapaokevn, Omou... WAAUE ylo
Yuxavaduvon, Sikaotrplo, mpotaoelc... Kat Etot Aourov eivar n ‘ppitéla’ to cupBoUALa KalL TETOLEC
KOTOOTAOELG..., YLATL TNV EVEPYELA KAl TNV EvTacn N T OLOYETEUOUV O CwWOTA WEPN N TNV
EKTOVWVOUV ETOL...».

H ¢Wnoocodia tou Anuotikol ZxoAeiou Doupdoupd, OMWE auTH TEPLYPADETAL OTOV
«08nyo ¢ Xapag», aAAA Kal OTWE MPOKUTITEL ATtO TNV UEAETN TOU TIEPLEXOUEVOU TWV OXETLKWV
lotooeAibwy, KabBwg koL amd TtV ouvévteuén Ttou OlevBuvt) ocuvoldiletal ota €€AG:
MpotepaloTNTA KoL OTOXOC TOU OXOAElOU Kal Twv eKMALOEUTIKWY Tou eival n dnuloupyia
XO0pOoUUEVWY, EAEUOEPWYV, SNULOUPYLKWY, QUTOVOUWYV KOL KPLTLKWY HaBnTwV mou gival tkavol va

12 http://dentrozois.org/wp-content/uploads/2015/02/afe5e9e1a25dd434dfee9aa7929594d7.pdf
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Slaxelpilovtal omwe autol emBupolV TN padnor toug, emepvwvtag Toug ¢oBoug Toug Kot
QVaKOAUTITOVTOG TOV KAAUTEPO TOUG €aUTO. Towg n amdavinon tou dteuBuvtr otnv epwtnon « Tt
glvat auto nou kavet tov Qouppoupd va Eexwpilel katl Tt Ekave tov Qouppoupd va APEL TO
BpaBeio;» eival To KAelSL yla va KATAVONCOUUE TL AE(MEL orjpepa amod TNV AANVIKH OXOALKN
TPOYLOLTLKOTNTAL:

«... Eueic ta mepvaue wpaia kel kat eival moAU puaotkn autr n dtadikaoia... Avadewproaue
TOUG OTOXOUG, TO TL TEPLUEVAUE, TO TL FEAaUE. Kal Sev eimOUE KATL KALVOTOUO OUOLAOTIKG, ... KATL
artAd, OtL OAa mpémel va yivouv mio anAd, npémnel va Sovue to ratdi oav natdi... OuolaoTikd,
mpoteivaue va SLa@opormolnUEVO OX0AEio UE TNV armoyn OTL 0 KAFEVAC TIPETEL EKEL TEPA val
BplOKEL TO KOUUATL TOU EXUTOU TOU... ».

Awdaktikeg MeBobot

Mia amod Ti¢ Baoikotepeg peBdSoug mou xpnoLomoloUVTaL O0TO OXOAEl0 €lval N BLwHATLKA
Habnon, mou w¢ eVAANAKTIKOC TpOTOG ekmaibeuong ekteivetal mépa amo ta BiBAia, ta Bpavia,
TN HETWTIKN SibaokaAia Kal TV anopvnuoveuon. Ta maldld Epxovtal o€ emadr pe ) duvon oe
KABe gukatpla Kal n KAOe ywvid Tou oxoAsiou Kal Tou mepBAAOVTA XWPOU LETAUOPPWVETOL O
taén. Mabaivouv yia tn BlomotkiAotnta pe e€opunoelg otn puon Kat tautoxpova, epapuolovtog
™ SlaBepatikn mpoogyylon, emdidovtal oTNV KATAOKEUN «EVOOETIKOWVWVIAC» HUE TAQOTIKA
motpla oto padnua tng ¢uoiknc. Etal, mpooeyyilouv TO aVTIKEIPEVO pABnong Héoa amo tnv
£€peuva, TNV epyacia mediov Kal tnv mapatnpnon.

EmutAéov, ta maibid OouAelouv o0€ OPASGEC, ETMIKOWWVOUV Ta BLWHATA TOUG,
enegepyalovral and Kowou TI¢ avtidpAaoeLg Toug, BETouv Toug SIKoUC TouG 0TOX0UG, EkdpalovTtal
Kal dnpovpyolyv, pabaivouv va mpoBAnuatilovtol Kot v ovapwTLoUVTOL YLOL TNV EUTELPLA TOUG
KOl VOl avVaITTUCO0UV TNV LKOWVOTNTA VLA KPLTIKO aVOOTOXAOUO.

H mepijynon oto blog tou oxoAeiou pdg 06ynoe o€ avapTHOELS OXETLKEG LE TOV TPOTIO
TPOCEYYLONG TWV GUCIKWV ETILOTNUWV. Méoa armo tnv melpapatiki pEBodo divovtal ota matdld
TOL OXETIKA UALKA Kol Snuloupyeital oevdplo oTo omoio To Meipapa TPOKUTITEL WG avaykn. Ta
nadld SouAevouv og opddeg, ouvepyalovtal, kdvouv AdBn ta omoia otnv mopeia Stopbwvouy,
avalntouv €vvoleG GUOLKAG Kol dnuloupyolv He tn Xpnon UAWwv. OAol ¢tdvouv otnv
OAOKANPWON TOU TELPAPATOC KOL EUMAEKOUV TA CUMTIEPACHUATA TOUG SlaBepatikd pe GAAa
poBnuata. Agilel va avadepBel 6TL n evioxuon ¢ yvwong Kol Twv Se§LoTATwVY TIou cuvdEovTal
HE TIG GUOLKEG ETILOTAUEG 0TO OXOAEio amoteAouv Bactkd dfova otnv avantuén TnG KOLVOTOULOG
(AvBoroUAou, 2013).

2Tn OUVEVTEUEN TIOU pag mapaxwpnoe o dleuBuvtng Tou oxoAeiou umtootnpilet T xprnon
TOU project kal tng Eépeuvag dpaong. OL LaBNnTEG CUMETEXOUV O€ OpadIKA oxESLa epyaoiag otn
Sdpkela tou oxoAkoU €toug cuvdualovtag SladopeTIKA YWWOTIKA avtikeipeva. Kataokeudalouv
unxovég Rube Goldberg kot ocuoyetilouv yVWOELC UNXAVIKAG, LABNUATIKWY Kal GUOLKAG HEoQ
armo to moyvidl. Ta madia ocuvepyalovtal pe emiotripove¢ tou CERN, uAomololv ox€Sia
gpyaociag kat avalntouv AUCELG yla TOL LUCTAPLA TOU CUUTOVTOC.

O ekmalbeutikog Kat SlevBuvtig tou oxoAelou edpapuolel tnv £peuva dpaonc. Etal,
evrtomilel mpoPARUATA O0TO TAQIOLO TNG EKMOLOEUTIKNG TIPAKTIKAG, oXeSLAlel Kot UAOTOLEL
napepBaocelg, mapatnpel tnv e€€ALEN, avaotoyaletal kot emovaoxedlalel pe okomo tn BeAtiwon
KaL Tnv aAAayn. Eva pépog Twv nuepoAoyiwy, we EvEelEn avaotoxaopoU, BplokeTal avaptnuévo
OTO LOTOAOYLO TOU OXOAElOU, OTIOU OXOALALETAL O POAOG TOU SAOKAAOU KOl TO «TOOAQKWHUO» OTNV
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npoomnafeld tou va yivel éva pe to moudl. Avadépetal, emiong, TO TAEOVEKTNUA TNG
ouvlibaokaliag Twy Tatewv o oAlyoBéoia oxoAeia, og avtiBeon pe tnv apvntikn avtiAnyn Tng
mAeloPndiag Twv EKMALSEUTIKWV.

AAN\N teEXVIKNA TIOU edapudletal yia tn Slepelivnon Twy LOEWV TWV TaLdLwV ota padnuata
¢ lotopiag, tng Mewypadiag kal o AAAQ yVWOTIKA OVTIKE(PHEVA elval oL 16eoBueA\eg o€
TIOAUXPWHA XOPTAKLO post it TTou xpnaotpomolouvTal yla opadomnoinon Kot Taélvounaon eVvvoLwy
HE TIOULYVLWEN TPOMO. ITATLOTIKY, MOONUATIKA, EPWTNUATOAOYLA, TOPATAPNON, YPADIKEG Kal
{wypadIKEC MOPAOTACELS Sleyeipouv TNV dnuLoupyLkn okéPn Kal olkodououv Tn yvwaon oTo
«2xoAelo tng DUoNG KAl TWV XPWUATWVY.

H kaBnuepvi poutiva tng opBoypadiag Kal TnG avayvwong LETATPEMETAL OE TALXVIOL
emiAvong mpoPAnuatwy Kat kataypadns anoPewv. Q¢ ek TOUTOU, OL HOONTEG EUMAEKOVTOL OF
avtaAayn andPewv Pe tnv opdda, emxelpnuatoloyouy, anodacilouv, dtafalouv Tig LOEEC
TOUC, OXOALA{OUV KOlL AVOITTUOO0UV SEELOTNTEG UE EUXAPLOTO TPOTIO.

E§wotpédela

To avolypa Tou oXoAelou otnv Kowwvia emiteUxOnke péoa amo Sladopeg KaVoTopeS SpACELS
KOl EVEPYELEC, OL omoleg Ba mapouoLaoTouV otn cuvexela. Apxtka afilel va emonuavOel otL ot
katolkol Tou Qoupdoupd cupdwva pe Tov SteuBuvtr Bewpouvtal GAOGEEVOL KAl GUVEPYAOLUOL
EVW N OX€on Tou SLOAKTIKOU TPOOWTILKOU HE TNV TOTIKN Kowwvia sivatl Betikn kat leoth.
InUavTIKA €lval n Umapén OTEVAG ETIKOWVWVIag, ouvepyaoiag kot aAAnAoBonBelag avapeoa
0ToUC SAOKAAOUG KOlL TOUG YOVEIG TV padntwv.

‘Eva. MpOYypaUA OTO OTOLO CUMUETEXEL TO OXOA£lo €lval autd Twv TNAsSLAoKEPEWV
«O8uooag» He oTOXo TNV avtaAiayr Wewv Kot MPOoBANUATIOUWY TTAVW o€ éva Béua. I’ auto
ouppeTelyav €L oxolela amo OAn tnv EAAGSQ, Tpla o€ AOTIKEG KOl TPla OE AyPOTIKEC TIEPLOXEG
KOl ETILKOLVWVNOAV KAtd {eVyn, woTe va €pBouv Kovtd Habntég pe SLadopeTIKEG CUVNBELES Kall
TPOMmouG {wng .

Entiong, To ®oupdoupdg.tv, n dtadiktuakn Ttoug TnAedpacn, BETEL WG aPXLKO OKOTIO «Th
BeAtiwon Twv pabntwv otn dtadikaacia tng avayvwong Ko otnv EKUABnon MoAUTIAOKWY EVVOLWY
NS PUOLKAC HE TTayVIWSN tpdmo»t3, wote N dwvr Twv HadnTwy va amoktd vonua Kat Suvaun.
Adopun vyl TIg mpwteg ekmounég toug unnpéav ta BBAia «Amopieg Matdtwv» tng BoluAag
Maotopn. Me 1o mépacpa Tou Xpovou oAOkANpo to oxoAeio ekdpalotayv, HECW TOU KOVAALOU,
HE EKTOUTIEG HAYELPLKAG, BEatpa Kal Ta MiKpd AHAPLWTAKLA - TNV opdda MPWTEPYATN TOU
gyxelpnuatoc. Onwg avadépetat otov «0O8nyo TnG Xapagc», «ol pabnteg yvwpilovtal pe oxoAeia
a6 6An tnv EAAMGSa Kal oL EKTTOUTTES TOUG MItaivouv we SI8aokahieg g TTOANEC TAEELGH 14,

To «ZxoALko Aiktuo Twv OpEwv» AmOTEAEL L cUUTPAEN OPELVWYV OXOAELWY, LE OKOTIO VOl
QUITOKTAOOUV LA KOV YAWOOO ETIKOLVWVLAG, VA YVWPLooUV ToV TOTO Kal TI¢ TapadOoeLg TOUG
Kol va €moTpéPouv oTnV Kowwvia Tn yvwon autr HE Omolo Ttpomo emtbupouv. To Aiktuo

13 «08Myds g Xapdg» https://fourfourasweb.files.wordpress.com/2013/09/cebf-
cebfceb4ceb7ceb3cebfcf83-cf84ceb7cf83-cf87ceb1cf81ceblcf83better.pdf

14 «08nyog ™6 Xapdag» https://fourfourasweb.files.wordpress.com/2013/09/cebf-
cebfceb4ceb7ceb3cebfcf83-cf84ceb7cf83-cf87ceb1cf81ceb1cf83better.pdf

85



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 3 No. 1, 2015, E-ISSN: 2308-0876 © 2015 KWP

nepAapPBAvVEL TAVW amO SEKATEVIE VIOKLMOVTEP MIKpoU MAKouG Kot TIOLKIAEG Spaoelg amod
oxoAeia Tou NopoU PeBupvng.

H mopaywyr Tou 8kol TOUG OPpWUOTIOHEVOU elalodadou, Omwg mpoavadpEpOnke,
gekivnoe pe adopun 1o «ZXoAlkd Aiktuo Twv OpEwv» KoL TLG KOWVEG SpACELG TTou avartuxdnkav
HE T ANUOTIKA ZWVLAVWYV KAl ZL0WV, KATW oMo TNV KoLK €TIKETA «O)0ileld». ITnV mepinmtwon
QUTI) TIPOKELTAL YLOL KOLWVOTLKI) ETIXELPNHUATIKOTNTA, KABWE OKOTOG TNG €Lval TO KOWOTLKO KEPSOG
Kall OXL TO XPNHATIKO. AgileL va emionuavOel OTL n yvwon €pxetat and tnv Kowotnta (ouVTtayEg
OPWHATIOMOU, TEXVIKEC) Kol €ETUOTPEDEL TOW ME £€va TPOIOV, TO OTMOI0 OUCLACTIKA
oA amAaoLaleL TNV apxLKN Tou afla, wg mapddelypa mpog Lipnon (owg, yLo Toug KOtolkoug Tou
XWpPLoU Kal TG emAoyéC 61e€0bou amod OlKOVOULKEG SUOKOALEC. Ta MPWTA HUMOUKAALD TOUG
SLatéBnKav SWPEAV OTLG OLKOYEVELEG.

Ta tedevtaia xpovia 1o Anpotikd oxoleio Qoupdoupd £xel dexBel MOAEG eTIOKEPELS
ano ¢opeig, opyaviopoug, oxoleia, dottntég and EANASO Kal eEWTEPLIKO EMOYYEAUATIEG KOl
amAoug avBpwroug Stadopwv NALKLAKwWY opadwv. Afleg Adyou eival kat ot Eu.ophieg (Ftalks).
MpoKeLTAL yLa Lo O€LPA aTto SLadPOOTIKEG TTAPOUCLACELG, avapeoa o e181KoUC amnod Stadopoug
TOUELG TWV TEXVWV KAl TWV EMLOTNUWY KoL 0 HoONTEG Tou AnpotikoU. AUuTEC Aapfdavouv xwpa
o€ Sl0popeTIKEG TooBeoieg KAOe Popa, e OKOTIO TN CUPUETOXN OANG TNG Kowwviag Tou Afpou
Apapiou. Ztoxoc twv Ftalks eivat n dtaomopd toug o 6An tnv EANGSQ, wg pEco avadounong tng
Kowwviag péoa anod Tn cuoTnUATKA Stamaldaywynon Twy matdlwy.

H efwotpédela tou A.Z. Qoupdoupd amodelkvUeTAL KAl QMO TN CUMUMUETOXH TOU OF
Sladopa Eupwmaikd MPoypAUUATA. JUYKEKPLUEVA OTO TIPOypappa “Primary Science Network”
oL HaBntég aoxoAnbnkav pe TNV €vvola Tou GWTOC, TOUG HAYVATEG Kal Tov aépa. MEéow Tou
“Creative Little Scientists” mapouciacav nmpotacelg yia tn Siéaokaiia pHoTiBwv péoa amod T
POUTIOTLKA KAl ToV apyaAELd, KaBwe KoL Ta piypata péoa and ta padnuatikd otnv kouliva. Me
o “Open Discovery Space” dnuovupynoav pia oAokAnpwpévn SidaokaAia pabnuatikwy Kalt
TOTUKNG LoToplag ou adopoloav oTnV MPOYVWon XwpLig TExVoAoyLlKd LEoa.

TéNog, ta Téooepa TeAeutaia XpoOvia TO OXOAElO OUMHETEXEL oTov MaveAAadikod
Ataywviopd tawwwv Mikpol Mnkoug «Evag mAavATng MLa gukoupia», UE TIG TOLVIEG Tou
opyavwvovtal Kol TpoBaAlovtol armokKAELOTIKA armd Toug LabnTtég pe Wblaitepo evBouaolaouo.

AvokoAieg/sunodia
H ouvepyaoia petatl tTwv peAwv Tou SLEAKTIKOU TIPOCWTILKOU TOU AnUOTIKOU oXOAeiou eival,
ocuudwva pe tov Ayyelou MNatold, EmMoKoSouNnTIK, XwpeLlg poPARUaTa. ZUYKEKPLUEVA avadEPEL
OTL «...0 KATEVAC EXEL PUOLKA TOUC pUTLOUG TOU Ko To 0eB0uaote anoAuta, aldd ooov apopd
TNV Ko Aettoupyia tou oxoAeiou, Eyouue 0Aol ta (Sla pvalda €tot kL aAAiwg. HpBav daokadot
mou SoUAevav o€ oxoAeia NG mOANC mou fNtav anoéevwueva kot NIEAQV va TPOCaPUOCTOUVE,
va douve OTL eueic edw o evac SovAegUel yia uia taén kat tnv aAdn taén... bev eiuaote dSnAadn
ota kAouBia poac oAot... AAAa Byadave armo UEoa TOUC EVOV EXUTO ITOU oUTE autol néspayv ot
elyav kot yU’ auto Eyouus QTIAEEL Lo TTOAU wpaio apEa, UE TTOAAEC SLAPOPETIKEC AITOYELC KAl
noAAa Staopetika pvada. Asv sipaote ¢ idtac pidoooiac oAot, oxt. lvaue, dnAadn, cuv-
SnUIoUPYNoaUE ULla LOEay.

Ooov adopd ot SUCKOALEC TTOU O 8LO¢ CUVAVTNOE, OTO MAALCLO TOCGO TNC OLKOVOULKNG
Kplong 000 KoL TOU YpadELOKPOTIKOU EKMOLOEUTIKOU OUOTHUATOC, KATA TNV UAomoinon
KOLVOTOUWV SpacTnpLOTATWY MPOC MLt EVOAAOKTLIKA pHopdn ekmaideuonc, otn CUVEVTEUEN ToU
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TOVLOE OTL «...TO PWTO UEYaAo Bnua eivat va Exels pali oou mavta tnVv TOTKI KOWVwVIa Kol TOUG
yovelc... Kat puatkda ot ekmatdeuTikol va givail amoAuta CUVEVVONUEVOL OTO TL KAVOUV... Twpa
TIPAKTLKA TO WG EEQUYOUE EXEL VA KAVEL OTL... NUAOTAV AOPATOL UEXPL VA YiIVOUUE opaTol Kot
yivaue opatol amotoua. ..to €pyo mou yivovtav bev 1o avtidauBavovtav autoi mou Ga
uropovoav va o BaAouv mePLOPLOUOUG, ...WOTE OTAV T UATAVE NTAV APYd TTLA YL AUTOUG Vo
enéuBouv. Onote (owg EyLve o€ AUTO TO €Miedor.

ITNV EPWTNON OXETLKA HE TO WG N ypadelokpatia Sev otabnke anpoomnéAaocto eunodlo
oTNV EUMVEUGN, N ATAVTNON Tou ATav N €€AG: «E ...eyw bev gipatl kaAdg dtevduvtrc ondte yi’
auto 6ev koAAdw oTa TUTTIKA ...0AAd vouilw OtL Otav n ypagelokpatia npde va uoc Balet
eunodia eueic uaAiov tnv npoonepvovuoaue». Kal ouveyilel Aéyovtag OtL: «AeV TO EMITPEYOUE
va YIVEL QUTO... EIYOUE KOl TIC KXKEG LAC TIEPLOSOUC TTOU CUYKPOUOTNKAUE KOl UAAWOAUE UE
ouuBouAoug.... AAAa emteldn nén Exel riaxtel éva nAaiolo ocwaoto, TeAlka Sev umopovoav vo
KAVouV KaTtL... ELOIKA 0TV Ol YPAPELOKPATEC EPYOVTAL VA OOU TN TIOUVE, dud Souve OTL 0Aot ol
urtéAourot avtidauBavovtal To TL YIVETAL €KEL Kol OTL Elval euxaplotnUévol, &€ UTOpoUV vo
KAVOUV Mopamnavw KATL... ».

ZUUTEPOLCLOTOL

H ouykekplpuévn HeEAETN xapaktnpllotav € apxns omo KATOLOUG MEPLOPLOUOUC. ZUYKEKPLUEVQ,
Sev umtipxe n duvatoTNTA APECNG MOPATAPNONE TOU TTAALOLOU TNE UTTO HUEAETN TTEPITTTWONC AOYW
aduvapiag mpoogyylong tng neploxnc. Emiong, n oulhoyn twv dedopévwy tponABe puovo ano
oavalntnon o€ OXETIKEG LOTOOEALSEC Kal armo tn cuvevteun Le Tov dleuBuvth, evw Ba pmopouoe
va 600¢l pia o oAokAnpwpévn anodn av eixav kataypadel kot ot anoPelg Twv UoAoimwyv
EKTIALSEVUTIKWY TOU OXOAgiou, dAAG EVOEXOUEVWG KAL TWV HoBNTWV.

Amoé tnv avaAuon, Aoutdv, TNG MoPATAvWw UEAETNG MEPIMTWOoNG KATASEIKVUETAL OTL TO
Anpotikd 2xoAeio tou Qoupdoupd AMOTEAEL EVA AVIUTPOCWTEVUTIKO TOPASELYHO EVAAAAKTIKAG
eknaidevong otnv eAANVLIKA TIPAYUATIKOTNTA. AUTO TIoU TO KaBLoTd eVOAAOKTIKO oXOAeio bev
elval ol pepOVWUEVECG TIPOKTIKEG Kal pHEBoSoL, aAAd €éva ouvovBUAgupa TTApOAYyOVIWY, OTIWG N
docodia yla tn MAONCN, TO OCUVEPYATIKO TIVEUMA, N UwBEtnon véwv maldaywylkwv
TPOoEYYIoEWV Kal cUyXpovwV SLEaKTIKwV HEBOSwV, N e€woTtpEdeLa TNV KOWVWVIA, N CUMMETOXN
o€ S1adopa EKMALSEVUTIKA TIPOYPAUMATA, N EVEALKTN opydvwon tn¢ SibackaAlag, n kavotnta
aflomoinong Tou TIOMTIOMLIKOU KepoAaiou Twv HAONTWY, OL OCUVEPYOTLKEG OXEOCELG
EKTTOLOEVUTIKWY, YOVEWV KOL TOTIKNG KOWWVIOG, N LKAVOTNTA UETATPOTAG TwV SUCKOALWV O€
TIAEOVEKTAMATA, KABWCE KAl TO OV)CUXO KAL TIPWTOTOPLOKO TIVEU A TWV EKTIOLOEUTLKWY TOU.

ZNUAVTIKO KOUUATL Tou oxoAgiou Tou Doupdoupd wg Pog TNV edpapuoyn EVOANAKTIKWY
TPAKTIKWY HABnong amoteAel o dteuBuvtng, o omoiog ocuveldnTomoinoe Kal CUVEKTIUNOE TNV
oAAnAemidpacn TNG KALVOTOUIOG HE TO KOWVWVLKO, TIOALTIOTIKO OLKOVOULKO Kal yewypadiko
nieplBAaANov Tou oxoAeiou Kal KATADEPE VA SLOXELPLOTEL TOL LELOVEKTAHOTA TOU LIE TETOLO TPOTIO,
wote va ta avadeifel os mpoteprpata. ElSIkOTEPQ, TO YEYOVOC OTL Elval €va 0AlyoB£aLo ANHOTLIKO
oto omolo emiBarletal n ouvdidaokalia maldiwyv SladopeTikwy Tatewv aflomolndnke wg
TEXVIKN 0AANAoSIbaoKaAlOG Kal SlepeuvNTIKAG LABNONG. TO HELOVEKTNUO TNC OMOOTACNG TOU
OXOAELOU OO TO AOTLKO KEVTPO £YLVE N adopun yia tn Snuoupyia tou dtadiktuakou KavaAlol
Doupdoupdg.tv, mou petadEpeL TIG AMOPELS Kal LOEEG TwV HaBNnTwv o€ OAo Tov KOOMO. TEAOG,
HE TNV oTNELEN KoL TN ouvepyacla TNG TOTIKAG Kowwviag, katadepe va emepdosl OAa Ta
VYPADELOKPATIKA EUTIOSLA TOU KpaTIKOSaTou EAANVIKOU eKTTALlSEUTIKOU CUOTHUATOC.
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Qoto00, 01O TMAAICLO UG KPLTIKAG TIPOCEYYLONG TNG UEAETNG MEPLMTTWONG, TIPEMEL val
emonuavOel 6TLUTPEAV KATIOLOL ONUOVTLKOL TTAPAYOVTEG TTOU AELTOUPYNOAV EVIOXUTIKA WG TTPOG
™ OudBeon twv ekmatdevutikwy tou A.Z. Doupdoupd yla TEPOUATIONO KoL edappoyn
EVOANOKTIKWV TIPOKTIKWVY. M0 OUYKEKPLUEVA, N avaAoyio padntwv kat xwpou SdackaAiag,
OMw¢ Ppavnke amo ta Sedopéva tng ouvévteuéng, Aettoupyel mpog 0dheA0G TwV HABNTWV KAl TNG
dlag tng padnolakng dtadikaciog, kabwg SteukoAuvel Tn Ste€aywyn 6PACTNPLOTATWY TOLKIAOU
TIEPLEXOUEVOU KOL ETUTPEMEL TN XPNON EVOAAAKTIKWY Ttaldaywylkwyv UAKwv. EmumAéov, n
avaloyia pabntwv ava ekmalbeuTIKO GAIVETAL VO OMOTEAEL AKOUA €vav EUVOIKO TTAPAYOVTQ,
KaBwg mapExeL TN SuUVATOTNTA YLOL CUVEPYATIKEG SPACTNPLOTNTEG, EEATOULKEUUEVN TTAPEUPaon,
Slapopomoinpévn dtbaokaiia Kot TNV KAAALEPYELA OTEVOTEPWY OXECEWV PETAED EKTIALOEUTIKWY
Kall podntwv.

H mopamndvw UeALTN MePIMTWONG CUVLOTA Uia MPWTN TPOCEYYLON TOu BEUATOC ToU
adopa 10 A.Z. Tou Doupdoupd. e €va Seltepo emimedo Ba pmopouvoe va SieCaxBel pla
OVOAUTIKOTEPN HEAETN, Tou Ba aflomololoe Ta SeSoUEva TNG CUUUETOXIKNAG TapATAPNONG O€
ouvlUuOOUO HE QUTA TNG CUVEVTEUENG TWV UTIOAOLMTWY EKTTALOEUTIKWY KOl TwV pabntwv. Ev
KATAKAELSL, Hla EPEUVNTIKN TIPOTACN B UMOPOUCE va OIMOTEAECEL N HEAETN TNG €EEALKTIKAG
TIOPELOG TWV HaBNTWV IoU €XOUV ATTOPOLTIOEL OO TO OXOAELO AUTO WC TIPOG TN YVWOTLKNA KoL
ouvaloOnuaTIkA TOUG avamtuén.
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