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The “Very Successful L2 Learner” in the Sixth Grade
of the Greek Elementary School as Portrayed
through a Qualitative Study

Athina Vrettou, MA, PhD

Aristotle University of Thessaloniki, Greece
Email: avrettou@sch.gr

Abstract

Rubin’s (1975) seminal article on “successful learners” instigated prolific research into those
language learning strategies which would distinguish a good from a poorer learner in order to
diminish the difference them. Dearth of similar research in the Greek context, especially at
primary educational level, gave rise to a study of a quantitative and a qualitative paradigm with
the purpose of investigating the strategies of Greek-speaking 6™-graders in elementary schools
according to their language proficiency, motivation, and gender in Thessaloniki in 2008 (Vrettou,
2011). This paper presents the qualitative data collected through semi-structured short
interviews of 30 participants, long interviews of 12 students as well as interviews of those
informants’ Greek and English language teachers (24 in total). The results depicted the excelling
lower intermediate or B1 (Council of Europe, 2001) level student. Implications for teachers
include aiming for the characteristics of this very successful learner, being strategic ingenuity,
very high motivation, divergence from rote memorization with a lot of critical thinking, and high
metacognition. Such features are supported in the new Greek Cross-Thematic Curriculum
Framework for Compulsory Education (2003), accentuating the importance of strategy
instruction in the EFL classroom.

Keywords: Language Learning Strategies, Language Proficiency Level, Motivation to Learn
English, The “Very Successful L2 Learner”, Primary Education.

Introduction

Since the 1960s, wide variation in learners’ ultimate attainment in a second or foreign language
(L2) gave rise to the study of individual differences, especially of language learning aptitude and
motivation. In the 1970s, the field of individual differences was stimulated by research on the
“good language learner”, which put forward the concept of language learning strategies, another
trait which helped students on their journey to success (Dérnyei, 2005).
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In her landmark article “What the “good language learner” can teach us”, Rubin (1975) suggested
that knowledge of the makings of “successful learners” could be included in classroom
instructional strategies for poorer learners to maximize their performance.

Aside from Rubin’s (1975, 1981), all the early “good language learner” studies (Naiman, Frolich,
Stern, and Todesco, 1978; Stern, 1975) identify the language learner characteristics which are
conducive to success: attention to both form and meaning while communicating, active
involvement in language learning, awareness of the learning process, and use of metacognition
S0 as to assess progress and needs as well as to control one’s learning (Ellis, 1994).

As data have accumulated over the years, researchers have come to the realization that “no
single ideal set of characteristics existed” as different sorts of language learners can have various
talents in a variety of settings (Oxford, 2008: 306). This paper will delineate such talents and
settings so as to attempt to answer the complicated question of what actually makes for such a
good learner.

As there is lack of similar research in the Greek context, a qualitative study will also be presented
with the aim of pinpointing the distinguishing traits of specific excelling EFL students at primary
educational level.

Research Review

In language learning, “good” or “successful” outcomes have generally been equated with
proficiency or achievement in an L2. However, the ingredients of successful learning have been
an object of controversy since a very large number of variables are involved (Griffiths, 2008b).
The most prominent ones which research has identified as contributors to success include
specific learner traits, aspects of the teaching and learning situation, and particular linguistic
knowledge to be acquired.

III

Learner Characteristics

Undoubtedly, good language learners are motivated. Work in the 1970s, 80s and 90s has shown
strong relationships between motivation and proficiency in an L2 (Gardner, 1985, 2001; Masgoret
and Gardner, 2003). In fact, Skehan’s (1989) tentative conclusion that motivation is the cause of
achievement seems to be confirmed in causal modeling techniques (Gardner, Tremblay, and
Masgoret, 1997). The study of a range of motivational constructs considering the reasons for
learning a target language, whether being integrative or instrumental (Gardner, 2001), intrinsic
or extrinsic (Noels, 2001), have added to the impact of this factor in language learning.
Consistently predicting learning outcomes has also been language learning aptitude, that is, a
special ability for learning foreign languages, which is separate from general intelligence. As all
learners may become reasonably proficient in an L2, aptitude can advance the rate and speed of
learning, reflecting existing strengths and weaknesses in cognitive abilities (Ellis, 1994) not only
in adults but also in young learners (Milton and Alexiou, 2006). Although it was originally
perceived as a stable cognitive trait (Carroll, 1962), accommodation of the aptitude profiles of
learners appears to be a challenging prospect in order to maximize their efficiency (Ranta, 2008).
Age and gender are the most stable learner characteristics. Research evidence in the 1970s
(Krashen, Scarcella, and Long, 1979/82) fostered the popular belief that the younger the better,
mainly attributed to the existence of a critical period beyond which native-like proficiency is very
hard to achieve. However, counter research evidence seems to refute the strong version of the
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critical period hypothesis (Nikolov and Djigunovic, 2006; Singleton, 2001); moreover, longitudinal
classroom-based studies (Cenoz, 2003; Munoz, 2006) have indicated that older starters can also
prove to be efficient learners.

As to gender, perusal of large studies and meta-analyses of studies on sex differentiation in verbal
abilities in the normal population suggests that language proficiency differences are non existent.
In early language learning, girls slightly exceed boys but this advantage gradually disappears in
childhood (Wallentin, 2009). Thus, any differentiation in language acquisition may well be related
to social practices that construct identities (Eckert and McConnel-Ginet, 1999).

Another learner trait is learning style, which refers to a rather consistent way of processing
information from the environment (Nel, 2008). A number of sensory styles (i.e. visual, auditory,
and kinesthetic/tactile or haptic), environmental (related to sound, light, temperature etc), and
sociological (connected to group or individual work or teacher authority) styles constitute
perceptual learning preferences which have been identified (Reid, 1995). Cognitive style
preferences have been expressed in bipolar opposite terms, such as “field dependent versus field
independent”, “impulsive versus reflective”, or “global versus analytic” (Psaltou-Joycey, 2010). In
the literature, some researchers have found positive and statistically significant correlations of
field independence (i.e. tendency to analysis and breaking down information into its component
parts) with achievement. Overall, none the less, it appears that no one style is typical of good
language learners as various styles can lead to success (Nel, 2008).

Personality, often included in learning style taxonomies (Reid, 1995; Psaltou-Joycey, 2010), is a
very important factor in the learning process. It has widely been measured along four bi-polar
scales: (1) extraversion-introversion (focusing on the outer world of activity or the inner world of
ideas and experiences); (2) sensing-intuition (empirically inclined versus relying on intuition and
imagination); (3) thinking—feeling (making decisions rationally versus using personal or social
values); (4) judging—perceiving (taking action in a planned way seeking closure versus preferring
flexibility and spontaneity keeping options open). Ehrman (2008) contends that at the Foreign
Service Institute where she worked, introversion was over-represented in the highest achievers
in an oral interview test together with intuition, thinking, and judging. That might imply that
teachers should identify their students’ learning styles and personalities and give them activities
that are most functional for them.

Good language learners also seem to hold positive beliefs about themselves as language learners
and about the language they are learning (White, 2008). The impact of beliefs is likely to be
indirect by exerting influence on the L2 learning strategies deployed by learners (Ellis 2008),
especially beliefs connected to self-efficacy (Yang, 1999), i.e. a person’s judgment of their
performance (Bandura, 1986).

According to Griffiths (2008c), L2 learning strategies are physical or mental activities consciously
selected by learners in order to regulate and thus facilitate their language learning. Comparison
of strategy classification schemes through confirmatory factor analysis has indicated that
Oxford’s (1990) six-factor model of memory, cognitive, compensation, metacognitive, affective,
and social strategy categories appears to be more powerful in accounting for learners’ strategy
use (Hsiao and Oxford, 2002). Quite a lot research has revealed positive and statistically
significant relations between reported strategy use and proficiency (O’Malley and Chamot, 1990;
Peacock and Ho, 2003; Vrettou, 2009, 2011; Wharton, 2000).
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Another learner characteristic considered to be a major determiner of language learning
effectiveness is metacognition (Chamot and O’Malley, 1994). The term denotes thinking about
one’s thinking, containing critical reflection of one’s knowledge and doings (Anderson, 2005).
Thus, it involves keeping focused, planning one’s learning, setting goals and objectives as well as
self-monitoring and self-evaluating (Oxford, 1990). Researchers generally agree that raising
awareness of one’s learning can lead to better learning (Anderson, 2008; Cotterall and Murray,
2009; Pintrich, 2002). In other words, good language learners make frequent use of
metacognitive strategies (Griffiths, 2008a; O’Malley and Chamot, 1990).

Finally, actively contributing to one’s learning is regarded as advantageous to successful learning
by many theorists. Deeply rooted in 18%- and 19t™-century philosophical work on the society and
the individual, the idea of autonomy permeates a democratic society, which is built upon active
individuals who respect the autonomy of others. Revived interest in the philosophical dimension
of autonomy in education has led to education policy reform initiatives around the world
(Benson, 2006).

Aspects of the Teaching and Learning Situation

Over the course of time, a rich diversity of approaches and methods has been deployed in
language teaching and learning. Despite the lack of a firm research basis, approaches and
methods are actually prescriptive of what and how to teach (Richards and Rodgers, 2001). The
breadth of available options and the peculiarities of particular learners in particular social and
cultural contexts render teachers and learners the challenge of eclecticism in procedures
followed in order to promote success in language learning. Hence, teachers should be flexible,
adaptable and creative in order to enhance their students’ learning efficacy. As there are many
ways to learn a language well, good language learners, on the other hand, can flexibly employ
the methods which are most appropriate for them to achieve their goals (Griffiths, 2008d).
Strategy instruction may also aid learners in improving on the language being learned. All models
for strategy instruction suggest explicit teacher demonstration and modeling, and underscore
students’ evaluation, choice, and transfer of strategies to other tasks. Among other issues, the
influence of a learner’s culture and context of learning should carefully be considered in strategy
intervention (Chamot, 2008).

Instruction in task analysis in task-based learning could additionally assist learners to progress.
Being part of the planning phase in metacognitive procedures, task analysis starts with
identification of the task purpose, proceeds with task classification, and is concluded with the
task demand stage, where strategies and actions that need to be taken for the completion of a
task are considered. In that way, learners can be trained to select the strategies that are most
appropriate for a task rather than pick strategies at random (Rubin and McCoy, 2008).
Furthermore, an informed policy on corrective feedback on the part of the teacher could also be
paramount to the advancement of learners so that a balance might be kept between correction
and encouragement. Error correction should be associated with the focus of a lesson activity in
which it appears while fostering the expectation of positive feedback in the affective domain to
sustain motivation (Roberts and Griffiths, 2008).
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L2-related Goals

Attaining proficiency in an L2 requires a great amount of effort on the part of learners, who aim
to acquire linguistic knowledge (regarding pronunciation, vocabulary, grammar, and functions)
as well as skills (listening, speaking, reading, and writing). That is a demanding journey to be taken
arduously and patiently.

First of all, good language learners seem to have clear and acceptable pronunciation (Brown,
2008). Although pronunciation is generally absent from school curricula (MacDonald, 2002),
mastery of it is fundamental since lack of intelligibility can break down any effort for successful
communication. What is more, in recent research, the importance of native-like pronunciation
emerges as it has shown positive and statistically significant links with language proficiency
(Green and Oxford, 1995; Lan and Oxford, 2003; Peacock and Ho, 2003; Vrettou, 2009; 2011).
Moreover, learners regarded as good need to systematically build up their vocabulary knowledge
and acquire fluency using important vocabulary strategies such as guessing from context, using
word parts, using dictionaries, and using memorization techniques, particularly the keyword
technique (Nation, 2001). Teaching and extensive practicing of these strategies can help learners
to reflect on and control their learning (Moir and Nation, 2008).

In addition, as Rubin (1975) suggested, good language learners attend to form, often referred to
as grammar, and acquire strategies for learning it (Bade, 2008). Communicative language
teaching calls for attention to the structural aspects of language in order to communicate
meanings effectively in various situations (Littlewood, 1992). To that end, emphasis on the
comprehension and development of language functions, i.e. the uses to which particular
grammatical forms are put, can essentially contribute to the development of a good learner’s
communicative competence (Tajeddin, 2008). Giving the students practice in form within a
communicative context can help them in making the “leap” from form-focused accuracy to
fluency in production (Ur, 2003).

To conclude, since language involves both reception and production, good language learners
need to be equipped with effective listening strategies, especially prediction, inferring,
monitoring, and clarifying (White, 2008); good oral strategies, which facilitate the development
of oral skills not limited to specific situations, facilitate learning useful vocabulary and completion
of specific speaking tasks (Kawai, 2008); effective reading strategies, such as developing clear
goals for their reading, monitoring, and securing comprehension of the text (Schramm, 2008);
and good writing characteristics, such as reading a lot in the target language, attending to
vocabulary, meaning, and form, and creating their own opportunities to write (Gordon, 2008).

The Good Learner in the Greek ELT Context

The English language was introduced in the last three grades of the Greek state elementary
school in 1987. In 2003, when the Cross-Thematic Curriculum Framework for Compulsory
Education was published, English instruction was extended to the third grade of primary
education. Since 2010, English has additionally been taught on a pilot basis in the first and second
grades of elementary school in 800 schools around the country.

Despite the longer hours provided in foreign language education by the state, it is a characteristic
in Greece that the majority of the young learners have private tuition alongside state school
instruction with the aim of obtaining a language certificate to be included among future career
gualifications (Alexiou and Mattheoudakis, 2013).
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Based on cognitive theories of learning and the communicative task-based approach in second
language acquisition, the new curriculum for the nine-year compulsory education, that is,
elementary and junior high school, aims for a holistic approach to content learning whereby
interdisciplinary (or cross-thematic) connections and relationships are established and
supported. As for learners, they are expected to develop responsible well-rounded personalities
through cultivation of their cognitive, emotional, and social skills and abilities. More specifically,
the “good language learner” does not rely on memorization and seeks knowledge through
discovery having “learning how to learn” strategies and using technology and resources. He/she
has good communicative skills (in listening, speaking, reading, writing, argumentation etc),
metacognitive strategies, critical and creative thinking abilities, high motivation, and
cooperativeness.

As regards the cross-thematic curriculum framework for foreign languages and particularly
English, the principles of foreign language literacy, multilingualism, and multiculturalism are
promoted. Hence, the good language learner should pay attention to pronunciation, develop the
four language skills, foster communication and mediation skills as well as develop linguistic and
cultural consciousness.

The new pilot Integrated Foreign Languages Curriculum (Eviaio Mpdypappa Imoudwv Z€vwv
Mwoowv (ENZ-ZI) 2011), which is common for all languages taught at the Greek state school and
integrates all levels of education, introduces the novelty of identifying language proficiency levels
according to the Council of Europe CEFR levels (Council of Europe 2001), and linking foreign
language school education to the State Certificate of Proficiency (“Kratiko Pistopoiitiko
Glossomatheias” or KPG). Thus, streaming all students into levels of proficiency and teaching
them materials appropriate for their needs with the aid of technology can assist in the attainment
of A2-B1 levels at the end of elementary school while B2-C1 levels can be reached at the end of
junior high school. Consequently, an A2 level 6™-grader in elementary school may be described
as “good” or “successful”; a B1 level peer can be regarded as “very good” or “very successful”.

The Study

The current study (Vrettou, 2011) hoped to explore Greek-speaking young learners’ strategic
behavior in the Greek context, where similar research evidence is lacking (Psaltou-Joycey and
Sougari, 2010; Nanavng, 2008). More importantly, the aim was to discover strategic ways which
can help elementary school students improve their EFL learning with pedagogical implications for
their teaching.

The study, which was conducted for a doctoral thesis, was comprised of two parts. In the first
part, quantitative data were collected through cluster sampling; in the second and third parts,
which are to be reported here, individual short and long interviews were held respectively
through the method of simple random clustering (Aaker, Kumar, and Day, 1995).

For the qualitative parts of the study, students were randomly selected in such a way so that all
three proficiency levels which came up in the study (that is, A1, A2, and B1 levels), both genders,
and the three areas of the city where they came from could equally be represented.

Research Tools and Participants
During the first part of the study, the variables of language proficiency level, motivation to learn
English, and gender were examined in relation to the strategy use of 763 6%™"-graders of
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elementary schools in the western, central, and eastern administrative areas of the city of
Thessaloniki in the year 2008. The students were administered an adapted form of Oxford’s
(1990) 7.0 version of the Strategy Inventory for Language Learning (SILL); that is a strategy
guestionnaire composed of six strategy categories, namely, memory, cognitive, compensation,
metacognitive, affective, and social ones. The informants’ motivation to learn English was
measured by the average of their responses to three questions on the background questionnaire
concerning liking English, will or desire to learn the language, and effort expended on the task,
following Gardner’s (2001) socioeducational model of second language acquisition. In addition,
the standardized Quick Placement Test (QPT: UCLES, 2001) measured linguistic proficiency.

In the part with the short individual semi-structured interviews, which lasted 15-30 minutes each,
30 students were examined. In the beginning, they were required to state their English learning
experience and text books being taught outside of school (in case they were attending private
English classes). Questions were targeted at the assessment of the students’ motivation
(concerning their liking of the foreign language and will to learn it) and were generally formulated
on the basis of items on the strategy questionnaire which had been significantly affected by
proficiency level and motivation to learn English in the statistical data; ways, if any, of constant
improvement of the learners’ English were also sought.

In the third part, 12 students participated with long one-on-one semi-structured interviews
lasting 30-60 minutes each (depending on the students’ answers). Apart from the questions
included in the short interviews, additional questions were asked (with regard to effort expended
on learning and to classroom-related factors, that is, whether the students were satisfied with
the course books, the teachers, and the way of teaching; if they were satisfied with their English
performance; if they preferred rote learning to learning the gist in their own words; if they liked
guestions seeking their own personal judgment, i.e. when their opinion was asked for; and, aside
from rote memorization, what other ways helped them to learn English words better). As for the
12 Greek and 12 English language teachers of those interviewees, they were asked to provide
qualitative information about the students’ learning profiles so that a fuller picture of their
personalities and learning could be drawn.

Data Collection and Analysis

Before the conduct of the interviews, held in Greek by the researcher herself, the participants
were informed of the aim of the whole procedure: to investigate their English learning habits
thoroughly. The students were encouraged to express themselves in a free way. As far as the
Greek and English language teachers are concerned, they were deemed to be instrumental in
delineating their students’ learning.

All the answers in the interviews were hand-written since tape-recording was not allowed by the
Pedagogical Institute and the Ministry of Education, which gave permission for the present study.
Besides, the teachers’ answers were taken down in the form of notes to create a relaxed
atmosphere knowing that any personal information regarding the students would easily be
erased. Anonymity was safeguarded in relation to any kind of information given by the students
and teachers, too.

The analysis performed was qualitative evaluating the interview data in order to validate and
elaborate the quantitative data gathered.



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 2 No. 2, 2014, E-ISSN: 2308-0876 © 2014 KWP

Findings and Discussion

According to the QPT scores, three proficiency levels were identified for the 763 participants of
the study: the beginning or Al level (34.6%), the elementary or A2 level (54.8%), and the lower
intermediate or B1 level (10.6%).

The results of the 30 short interviews validated the statistical results of the study. That is to say,
the higher the proficiency level of the interviewees, the more motivated they were found to be;
the more they used reviewing, tried to talk like native English speakers, took part in English
conversations, and read English books; they also used the compensatory strategies of guessing
from context and using a synonym or circumlocution as well as the metacognitive strategies of
paying attention when somebody is speaking, thinking about their progress, and planning their
schedule to a higher degree; they also utilized the affective strategy of noticing their nervousness
and the social strategy of asking questions in English to a greater extent. It should be noted that
in the quantitative results of the study, among extra strategies significantly related to proficiency
were avoiding word-for-word translation, attending to the grammar system of the language,
trying to find as many ways as possible to use one’s English, listening carefully, and writing texts
in English, thus developing all the four linguistic skills.

What is more, the responses to the question whether they tried to improve their English
constantly indicated the children’s strategic ingenuity. The beginners believed that more
studying, asking questions, and reviewing could make them better learners. The elementary
students suggested that reading texts in order to work on pronunciation, reading books and
writing summaries of them, listening to English songs, practicing English with others, and playing
with cards written in English or playing electronic games could help the children further their
English performance. The lower intermediates were the most resourceful of all coming up with
more alternative strategies. For the purpose of advancing their English, they would read English
books, use dictionaries, listen to the course book CD to improve their pronunciation, listen to
songs, practice English with others, travel to England for practice, have a native English speaker
for a teacher, watch movies without subtitles, and use the vocabulary and grammar they had
been taught.

The 12 students’ long interviews yielded similar results in respect of all the questions asked in
the short interviews corroborating the statistical data once more. Thus, the high motivation of
higher proficiency students was confirmed again.

As regards the microlevel of motivation, all students seemed to have positive attitudes towards
the teachers and the way of teaching. However, more than half of the interviewees made
complaints about the course book series taught at the time in state elementary schools for being
especially tedious with childish topics in contrast to the interesting books taught at the private
EFL institutes they attended.

All the informants were generally satisfied with their performance in English. The majority of
them preferred learning the gist of new information in their school subjects to rote learning.
Nevertheless, all the lower intermediates were enamored of expressing their views on matters
seeking their personal opinion showing their disposition towards critical consideration.

When asked about ways which help them to learn English words better, the beginners were the
least resourceful reading and copying the words, spelling them, making examples, or creating
tags with names of objects on them. The elementary students used language-related strategies
such as finding synonyms, antonyms, or derivatives, breaking the words down into parts, creating
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sentences, using the new words in writing assignments, making flashcards, and drawing on them.
The third group were even more flexible strategically as they would look at vocabulary use
through examples, they would create their own examples, try to find links with related words,
practice pronunciation and vocabulary in reading texts, use a dictionary, write compositions and
summaries, hold debates, and above all, use the words they had been taught both orally and in
writing, thus exploiting all linguistic skills.

The information conveyed by the Greek and English language teachers of the 12 participants in
the long interviews portrayed the learning profiles of the students at the three proficiency levels.
Low motivation and adherence to rote learning characterized the beginners. Varying degrees of
motivation marked the elementary students. As for the lower intermediates, who represent the
“very successful” learner in elementary school, they distinguished themselves as exceptional
students in their classes and were particularly diligent, responsible, open-minded, organized, and
very mature for their age. They had well-developed critical abilities deviating from plain rote
memorization, and were highly motivated to learn the English language in order to enhance their
learning (aside from resorting to a large number of strategies, as clearly shown in the students’
short and long interviews).

There is some relatively recent research into the strategy use of the successful learner, which is
in accordance with the present study. Takeuchi (2003) compiled the characteristics of 160 good
foreign language learners in autobiographical accounts of strategy use in the Japanese context.
All of the learners used metacognitive strategies, such as maximizing opportunities to use the
language, were concerned with vocabulary building, pronunciation accuracy and grammar rules,
avoided translation, guessed meanings, and used strategies related to listening, speaking,
reading, and writing.

Griffiths (2003); Peacock and Ho (2003) conducted interviews which indicated the intimate
association of motivation with success in language learning, which was also evident in Gan,
Humphreys, and Hamp-Lyons (2004); Qingquan, Chatupote, and Teo (2008) together with the
importance of metacognitive qualities. Besides, Griffiths’ (2003) data highlighted her high
achievers’ frequent use of strategies, which were deployed by the high proficiency students in
her main study, too.

Pedagogical Implications and Conclusion

This research has shown strong relationships of strategy use with language proficiency and
motivation to learn English (Vrettou, 2011). The interviews part confirmed the statistical data and
conduced to the depiction of the “very successful” learner, who is at a lower intermediate level
in elementary school (Eviaio Mpoéypappa Zrnovdwv (EMZ-=I) 2011). The attributes of such an
excelling learner should be targeted in primary education in order to further students’
performance.

Some of the lower intermediate interviewees had received intensive English instruction in the
private sector, which could explicate their advanced level. Notwithstanding, many of them were
apparently ahead of their level (one third of the B1 group in the short interviews and half of that
group in the long interviews) as the years of their learning experience and the materials they
were being taught at the time of the research both in the state and private sector clearly
indicated an A2 level. Since all the above learners were very flexible and ingenious strategy users,
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it appears that strategy training might enrich students’ strategic repertoire in order to meet the
challenges of English learning within the foreign language classroom and beyond.

It is also important that critical thinking abilities be nourished by all teachers in all the school
subjects so as to broaden the students’ horizons away from plain memorization.

Metacognitive skills should additionally be developed so that all students learn to plan and
organize their learning, set specific goals and objectives, and seek practice opportunities to use
the language.

Finally, students’ liking of English and desire to learn it need to be boosted as much as possible
so that efforts put into learning could be increased with the aim of promoting foreign language
prowess.
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Abstract

Peer observation is a powerful tool by which foreign language teachers can become aware of a
broad range of techniques and processes for conducting classes effectively. It constitutes a
collaborative model of teacher training which facilitates the exchange of teaching methods and
materials among teachers by fostering the development of teaching skills, by stimulating the
rethinking of personal teaching methods and by raising awareness of the most supportive
behaviours in professional relationships (Vacilotto & Cummings, 2007). Peer observation can
yield its greatest benefits when it is not used as a tool for judging or evaluating others but when
it stimulates a reflective review of one’s own beliefs on the basis of others’ practice (Cosh 1999;
Farrell 2001). To facilitate and foster the training process, several procedures need to be followed
encouraging teachers to report the valuable insights that peer observation prompted in them.
The purpose of this paper is to design a set of procedures for the conduct of peer observation
towards teacher development by engaging EFL teachers in an active collaborative model of
training under the guidance of a trainer.

Keywords: Observation, Teacher Development, Peer Coaching, Mentoring, Professional Growth.

Introduction

Observation is commonly used in education to promote understanding and development as it
helps us make sense of educational situations, assess the effectiveness of educational practices
and undertake plans of improvement. There are four main types of observation: for professional
development, for training, for evaluation and or research (Malderez, 2003).

Peer observation offers teachers the opportunity to experiment and implement novel ideas and
activities in their classes by sharing responsibilities with colleagues of the same status (Showers
& Joyce, 1996; Gottesman, 2000). The constructive character of such collaboration promotes
much less stressful and more energizing professional exchange among teachers, academic
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coordinators, and directors as teachers see themselves as co-researchers collaborating for each
others’ benefit. Through peer observation, both observers and observees have the opportunity
to become aware of noted inconsistencies in their practice (Wallace, 1991) and to learn from
reflecting on how their peers handle complex situations (Schon, 1988). Teachers may also share
their expertise and thus become more conscious of the methods and processes they employ in
their classrooms. Such reflective practice, if constant and continuous, can promote teachers’
competence in making informed decisions and then assessing how those decisions impact EFL
learning.

In the present paper, peer observation is recommended as a training model to add to the number
of hours that traditional in-service training programmes allocate for observation and practice of
new methods, approaches and techniques in Greece as well as in other countries (Wang & Seth,
1998). In-service professional development can be generally defined as the training or education
to help EFL teachers develop their teaching skills, and it usually takes place after a teacher begins
his or her work responsibilities. Many researchers have pinpointed its significance; for instance,
James (1973), states that it is only through the growth of in-service training that the gap between
advancing knowledge and practice can be bridged, Widden et al (1996) as well as Day (1999)
claim that the nature of teaching demands teachers to engage in utilizing this knowledge
effectively and it needs continuing career-long professional development of the teacher in
changing contexts.

In a similar vein, the main intent of training institutions or individual trainers should be to enable
teachers to establish clear associations between the situations presented in training sessions and
those they face in actual classrooms. To this end, in the peer observation model recommended
here the school advisor is invited to play an essentially crucial role by coordinating the whole peer
observation process in a systematic and flexible way towards teacher development by
encouraging in-service school teachers to recycle and enrich their active repertoire of teaching
skills (Cosh, 1999; Farrel, 2001). In particular, the peer observation model of teacher training
seems to be a challenging one for school advisors’ mission in the

Greek school system. The mission of a school advisor should primarily be to assist teachers in
their growth and development by constructing meaningful educational plans and effective
classes which are compatible with classroom reality. In this regard, peer observation needs to be
a continuous and consistent training process built upon the basis of frequent, accumulated
personal and professional contact sessions among the advisor, the teachers and peer teachers as
the one recommended below.

Peer Observation: Theoretical Review

The effectiveness of peer observation depends on a number of factors. These include how aware
of their actions foreign language (FL) teachers can become, how clearly they can describe these
actions, and how willing they are to discuss them (Gottesman, 2000; Showers and Joyce, 1996).
That is, if the peer observation model is to be effective, special attention should be placed on the
practice of providing feedback. Just observing one’s peers’ practice is not enough to cause
rethinking of one’s own teaching. Feedback involves communicating weaknesses as well as
pointing out strengths of teaching practice, and thus helps peers see both gaps and positive
aspects in their own teaching practices of which they are not probably aware (Poumellec et al.,
1992). It is also necessary to consciously attempt to internalize the observed activities by noting
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the way one sees their peers adapt them, and then actually applying them in their own classes.
Receiving feedback from peers about teaching has a powerful influence on triggering reflection.
According to Reid (1993:3), “reflection is a process of reviewing an experience of practice in order
to describe, analyse, evaluate and so inform learning about practice”. In a peer observation,
teachers might feel more comfortable engaging each other in conversations about their practice
and sharing their individual perceptions (Richards & Lockhart, 1991; Richards & Nunan, 1990). In
addition, as peer coaching involves teachers in mutual observation of actions, reflection on the
observed actions, and description of the tacit knowledge implicit in these actions (Schén, 1988),
teachers will be given the opportunity to ‘construct their own knowledge, by observing others
gain self-knowledge and self insight’ (Fanselow, 1990: 184).

Another advantage of using the peer observation model of teacher training is that it might
encourage teachers with varying degrees of skills to contribute to the professional development
of one another. In particular, findings of a study (Vacilotto & Cummings, 2007) investigating the
effectiveness of the peer coaching model as a professional development tool for pre-service EFL
teachers as well as to teacher development programmes in general, indicate that peer coaching
facilitates exchange of teaching methods and materials, fosters development of teaching skills,
makes participants rethink their own teaching methods and styles and raises awareness of the
most supportive behaviours in professional relationships.

An example of peer observation/coaching is the so-called MPC Model (Multilayered Peer
Coaching Model) which was developed for tertiary EFL teachers towards their in-service
professional development. This model of in-service training included practice of peer coaching
within a team teaching context offering teachers more opportunities to support one another in
their work. According to the results derived from the MPC Model, the teachers agreed that their
cooperation helped them solve the problems in their in-service professional development. They
preferred to work together with their peer teachers or team members in their daily teaching
rather than work individually as their critical reflection seemed to be activated by working with
colleagues in the MPC Model. The teachers also expressed that they felt much more comfortable
with their teaching because they had more contact with each other and a better understanding
of each other than before. All in all, the outcomes from their cooperative teaching through the
MPC Model motivated their professional development as well (Meng, Tajaroensuk & Seepho,
2013).

In light of the above, the main purpose of peer observation is to learn from the observation
experience. However, the observer cannot simply depend on memory. Procedures are needed
that can be used to record information about the observation. In particular, when we put
observation into practice in FL teaching, three stages need to be taken into consideration:
observing the teaching itself, recollection of the teaching, review and response to the teaching
(Richards, 2006). In the first stage the focus is on the teacher’s own teaching through self or peer
observation. During the recollection of the teaching process, data are gathered with the help of
audio or video recording, checklists, diaries, journal entries, etc. The data collected are discussed
and analyzed in the reflection process facilitating teachers to reach satisfactory results that could
lead them to evolve, refresh and revive themselves in their profession. That way, FL teachers can
see their own teaching in the teaching of others, and as teachers observe others to gain self-
knowledge, they have the chance to construct and reconstruct their own knowledge.
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Description of the Training Context

The present peer observation model is recommended to form part of a teacher education
programme organized by the school advisor on the basis of the so-called peer coaching model as
a development tool for in-service EFL teachers within a team-teaching school context (Wajnryb,
1992).

More specifically, three in-service teachers with varying degrees of skills are invited to contribute
to the professional development of one another through peer classroom observation taking place
in a state primary or secondary school (Farrell, 2001). This peer coaching engages the three EFL
teachers who are colleagues of equal status in the same school in mutual observation of actions,
reflection on the observed actions, and description of the tacit knowledge implicit in these
actions based on data derived from their own real classrooms (Borg, 1998; Gottesman, 2000;
Schon, 1988; Showers & Joyce, 1996).

In this regard, the training programme aims to train the EFL teachers how to learn from one
another through classroom observations and peer mentoring, where observers practise teacher-
educator skills by taking on the role of ‘mentor’ in post-observation conferences (Stillwell, 2008).
Mentor development can help teacher-trainees enhance their skills and potentially make a
transition to teacher training by providing opportunities for colleagues to practise training
techniques with, and on one another on a regular basis in the future (Malderez & Bodoczky,
1999).

The Participants: Observers and Observees

The participants involved in peer observation could be three EFL teacher-trainees who are
colleagues in the same primary school as already mentioned and a school advisor. The three
teachers (A, B, C) join three classroom visits, in which Teacher A observes Teacher B, B observes
C, and C observes A, under the guidance of their school advisor. In this way, peer coaching is
carried out through peer observation in which the teachers themselves become both observers
and observees and have the opportunity to be aware of noted inconsistencies in their practice
(Stillwell, 2008; Wallace, 1991) or to learn from reflecting on how their peers handle complex
situations (Schon, 1988). Moreover, trainee teachers can recycle and enrich their active
repertoire of teaching skills (Cosh, 1999; Farrel, 2001) as they are given the opportunity to
‘construct their own knowledge, by observing others gain self-knowledge and self-insight’
(Fanselow, 1990). The school advisor/trainer attends/observes the post-observation conferences
with the aim of helping both the mentor and the observed teacher reflect on and learn from their
interaction during the conference, and to explore the implications these discoveries may have
for effective teaching and mentoring.

In this regard, peer observation is selected as a powerful means by which EFL teachers can
become aware of a broad range of possibilities for conducting their classes effectively (Wajnryb,
1992). It helps teacher-trainees achieve their professional development through regular practice
by focusing on peer coaching (Mann, 2005). Peer coaching makes the greatest use of peer
observation as colleagues visit one another’s classrooms to help reflect on their routine practices
or gain feedback on the implementation of new teaching methods (Benedetti, 1997).
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Observation Procedural Framework

Pre-observation Phase

Preparation for the Observation Process

The three in-service teachers who are colleagues in the same primary or secondary school could
take part in a number of reading discussions on teacher observation literature organized by the
school advisor, coming to consensus on ground rules for visits to their peers’ classrooms and the
conferences that follow. These reading discussions can be supplemented with workshops that
give participants hands-on experience with various observation and conferencing techniques
recommended by the literature (Stillwell, 2008). Hence, the school advisor has a pivotal role to
play at this phase and is responsible for gathering resources on classroom observations such as
articles or videotapes of classroom observations (Widdowson, 1984). Once the three teachers
have had some exposure to the key issues involved in peer observation and established a friendly
and trusting relationship (Wallace, 1991), they begin the actual observation process with each
teacher taking turns at teaching and observing. In this way, participants benefit from an initial
sensitization to the collaborative approach to observation and feedback under the guidance of
the school advisor who organizes an orientation meeting of all trainee teachers prior to the
implementation of the actual peer observation (Poumellec et al., 1992).

Setting the Goals and the Observation Schedule

All the participants should identify a focus for the observation at this stage by setting the main
goal of the observation which, for instance, could be to explore an area of general interest: the
learner-centeredness of the teachers’ EFL classes (Wajnryb, 1992). After agreeing on the goals by
emphasizing the developmental orientation of the observation, without including any evaluation
or criticizing points, the participants decide on the actual observation procedures and arrange a
schedule for the observations (Beaumont, 2005). To this end, the three colleagues meet in pairs
to make the necessary preparations for a series of three classroom visits, in which Teacher A
observes Teacher B, B observes C, and C observes A under the guidance of their school
advisor/trainer.

Selecting the Observation Instruments

Task preparation requires the selection and use of specific observation instruments appropriate
for the peer observation described here which aims at peer coaching (Beaumont, 2005; Cameron,
1997). In particular, the observation instruments include four class observation sheets (see
Appendices) and video-recordings for use collaboratively by the school advisor-trainer and the
trainee teachers during the post-observation session (Cullen, 1991).

In order to achieve professional growth rather than performance evaluation through peer
observation, more emphasis is placed on the use of journal entries and teachers’ diaries after the
actual observation phase. Journal entries (Appendix Ill) synthesize one’s observation experience
with reflective statements based on the data gathered from classroom observation while diaries
can be used to record introspective reflection in first person about someone's teaching (Bailey,
1990; Borg, 1998). More specifically, journal entries are written immediately after each lesson so
that the lesson remains fresh in teachers’ minds. Each journal entry covers one lesson and is a
reflection upon what took place in that lesson. Journal entries report the valuable insights that
peer observation prompted in teachers but just observing their peers’ practice is not enough to
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cause rethinking of their own teaching (Bailey, 1990). In diaries (Appendix IV), the teacher reports
issues such as affective factors, perceptions and strategies. A diary is used to record introspective
reflection in first person about someone's teaching (Bailey, 1990; Bailey & Ochsner, 1983). Diaries
are useful to obtain classroom issues and constitute a valuable tool in order to discover teaching
realities that are not possible to be discovered through direct observation (Bailey, 1990; Numrich,
1996). Palmer (1992) argues that diaries may provide a rich source of data in order to understand
teachers' practices.

Consequently, the above two observation instruments could be useful not only for providing
factual information, but for triggering data analysis and interpretation which can be further
exploited by the participants in the feedback and debriefing sessions in a reflective and
collaborative way (Goodson & Sikes, 2001).

Preparing the Observation Tasks

According to Poumellec et al. (1992), tasks help focus on one or a few elements of classroom
activity at a time towards achieving objective and constructive feedback. To this end, the selected
tasks (see Appendices) are not judgmental in nature but simple and brief in order to help focus
on one or a few elements of classroom activity and facilitate observation as the observers are
not experts or professional trainers (Cameron, 1997). This is essential for those teacher-observers
who might otherwise be insensitive to these elements in the face of the overwhelming
complexity of an EFL lesson. Tasks are designed to gather data and do not require reflection at
the time of completion during the while-observation phase.

In particular, observation tasks aim to serve the main goal of the present peer observation by
focusing on factors which affect, for instance, the learner-centeredness of the EFL class
(Beaumont, 2005; Wajnryb, 1992). To this end, a first task is to ask observers prepare a classroom
map by drawing a plan of the room before the beginning of the lesson in order to show the spatial
arrangement among learners, teachers and materials (Appendix I). Another task could be to ask
the observers to fill in a class observation form regarding teaching methodology, materials,
activities, positive aspects, etc during the class observation (Appendix Il). Since observation tasks
are effective awareness activities, there are also two further tasks (as already mentioned above):
a journal entry (Appendix Ill) and a teacher’s diary (Appendix IV) to be completed by the teachers
(observers and observees) after class observation but before the post-observation phase in order
to gather reflective data on the learner-centered or teacher-dominated focus of the lesson to be
analyzed and interpreted in the feedback and debriefing sessions (Schén, 1983).

While-observation Phase

Once the three participants have had some exposure to the key issues involved in peer
observation in a previous phase, they begin the actual observation process. The colleagues
exchange a series of three classroom visits, in which Teacher A observes Teacher B, B observes
C, and C observes A. As each teacher-trainee teaches a class, his/her colleague completes the
observation forms/tasks which do not require reflection at the time of completion. The data
gathered could serve subsequently as a starting point for feedback which involves reflective
discussions and possible effectiveness of alternatives (Bartlett, 1990; Beaumont, 2005; Johari,
2006).
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Post-observation Phase

Feedback Session

Feedback is the essential follow-up to observation and needs to be scheduled. If feedback is left
to chance, it may not occur at all, thus losing its advantages and benefits to both observer and
observed (Poumellec et al, 1992). Feedback session could involve the three teacher-trainees and
the school advisor/trainer in a post-observation conference divided into stages as described
below. To begin with, in the post-observation conference, the role of the school advisor is
conductor, ensuring that the goal of observation is discussed, encouraging all the teachers to
participate; controller, in case of negative comments or suggestions not consistent with current
theory and practice; initiator, triggering the feedback discussion by means of key questions;
informant, reminding trainees of theory behind options and providing alternative options; and
counsellor, making comments or suggestions where appropriate (Wallace, 1991).

More specifically, after the set of classroom visits has been completed, all three colleagues could
come together for a post-observation conference that takes place in three two-part stages, with
each of the participants playing a different role at each stage and under the school advisor’s
supervision (Stillwell, 2008). Each stage could focus on a different classroom observation, with
the teacher and classroom observer (‘mentor’) discussing predetermined areas of interest
regarding the execution of the lesson while the third party-teacher silently listens as the
conference observer (Malderez & Bodoczky, 1999). At the end of the discussion, this third party-
teacher develops teacher training skills by guiding the other two teachers through a conference
review in which they reflect and share their perspectives on the post-observation conference,
identifying those mentoring behaviours that promoted reflection as well as those that had the
potential to have negative consequences (Farrell, 1998; Johari, 2006; Malderez & Bodoczky,
1999).

Rationale and Conditions of Feedback Meetings

It is especially important that peer observation should not be used as a tool for judging others on
the basis of one’s personal beliefs. Rather, effective observation should stimulate a reflective
review of one’s own beliefs on the basis of others’ practice (Cosh, 1999; Farrell, 2001). However,
teachers who give feedback without prior training run the risk of giving offence, instead of
providing support and useful guidance to their peers (Wallace, 1991). Thus, it is worth noting
once more that the school advisor’s role is multifaceted and pivotal in feedback meetings.
Accommodating Brinko’s (1993) ‘conditions for effective feedback’ and reflective practice as a
social activity, the feedback meetings should include the following features: a collaborative and
cooperative environment where response and interaction are encouraged, and where the school
advisor/trainer’s voice is one among several; other-sourced feedback is considered to be as
important as self-sourced reflection; peers should resist telling trainees what they did right and
wrong; reflection and feedback should be goal-related.

Given that reflection is ideally a social activity, the opportunity exists to combine feedback and
reflective skills development into ‘reflective conversations’ which engage teachers in self-
directed and self-evaluated professional development (Bailey & Ochsner, 1983). Therefore,
meetings should be an opportunity for reflective conversations (indicating plurality) rather than
for ‘feeding back’ (indicating singularity) allowing for a more democratic, interactive, and trainee-
centered atmosphere in order to give teachers the opportunity to share their expertise and thus
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become more conscious of the methods and processes they employ in their classrooms (Wallace,
1991). Such reflective practices, if constant and continuous, promote teachers’ competence in
making informed decisions and then assessing how those decisions impact EFL learning (Brandt,
2008).

Debriefing/ Follow-up

In debriefing, participants could watch the video recordings (Cullen, 1991) and discuss their
reflective teaching journals and diaries which include thoughts and insights they experienced
throughout their teaching experience and peer observations.

In particular, trainee teachers could discuss what would remain the same and what would be
different in their future classes (Beaumont, 2005). Their reflection should reveal how learners
and teachers benefited from that lesson. Furthermore, teachers could reflect on the impact that
the class had on their beliefs about EFL learning/teaching, how the lesson relates to theory
and/or class discussions, and how what happened in the lesson relates to their other journal
entries (Bailey, 1990).

Last but not least, data should indicate strong collaborative participation among the teachers in
making decisions about learner-centered objectives, content, activities, sequencing, and
materials of their lessons. The value of the collaborative process should be stressed (Gebhard,
1990). Moreover, results should indicate that peer coaching increases trainees’ awareness of
their individual responsibility to review and revise what they do in class, as well as of the benefits
of working as a team in a school context to improve the quality of their classes (Farrell, 2001).

Conclusion

Peer observation is a non-evaluative development model of teacher training by which teachers
of equal status can work together to discuss and share teaching practices, observe each other's
classrooms, provide mutual support, acquire new skills. In other words, teacher development
needs to be ‘classroom-embedded’ through peer observation procedures in order to be fruitful.
As Poumellec et al (1992) point out, training requires the presence of a teacher trainer (the school
advisor here) while development can be effectively carried out in groups of teachers. In the
collaborative approach, such as peer observation, teachers work as a team towards discovering
or upgrading one's knowledge of learning theory and of options in the classroom, experimenting
with them and subsequently reflecting on their effectiveness. Moreover, Dove and Honigsfeld
(2010) emphasize the fact that when teachers engage in collaborative practices, they experience
a reduction in isolation, enjoy more occasions to share their expertise, and appreciate the
opportunity to reshape or improve their EFL methodology. This implies that the teachers in such
a context are more willing to continue their in-service professional development. Issues such as
peer support, sensitivity, companionship and flexibility emerge as the most effective behaviours
that enhance successful relationships between peers in a peer coaching training programme
(Wallace, 1991). Peer support may be conveyed by respect that peers show for each other’s
different points of view and feelings, by sharing one another’s failures and concerns, and by
encouraging each other to feel more confident about their teaching. Peers can also express their
mutual support by sharing successful moments and by openly recognizing each other’s good
work. To avoid embarrassment or distress, it is essential that peers use careful wording in their
critical comments. Last but not least, the constructive character of such collaboration promotes
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much less stressful and more energizing professional exchange among trainee teachers and the
school advisor/trainer as teachers feel more comfortable engaging each other in conversations
about their practice and sharing their individual perceptions (Richards & Nunan, 1990; Richards
& Lockhart, 1991).
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Appendices: Observation Instruments & Tasks
APPENDIX I: CLASSROOM MAP

the teacher’s desk, etc. Also, plot the teacher’s movement throughout the lesson.

Before the lesson begins, draw a plan/map of the classroom here indicating the board, learners’ desks,

APPENDIX II: CLASS OBSERVATION FORM

CLASS OBSERVATION FORM

TEACHER OBSERVED: DATE:
LEVEL: CLASS:
NUMBER OF LEARNERS: ROOM:

LESSON TOPIC:

APPROACH AND METHODOLOGY:

CLASSROOM ORGANIZATION, % of the teacher’s input, % of the learners’ input:

GROUP ACTIVITIES (General description):

INDIVIDUAL ACTIVITIES (General description):

TALKING TIME (the approximate ratio of teacher talking time and learner talking time):

T %
L %

INTERACTIONS (What different interactions do you observe? e.g. T-L, etc):

MATERIALS (General description):

POSITIVE ASPECTS OF THE LESSON:

OVERALL COMMENTS ON THE LESSON:
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APPENDIX Ill: JOURNAL ENTRY
Label:

Name:

Date and time of observation:
Place of observation:

Level of class:

Number of learners:

Description: detailed, descriptive account of what you observe. This account may include quotes,
descriptions of non-verbal communication, descriptions of classroom instructional organization
(grouping, seat work, etc.) Try to be objective and impartial in this section of the entry.

Analysis & Reflection: Reflect on your observation data and analyze what you discovered in your
observation. Ask yourself these questions: What do | think happened and why did it happen?
How can the theory and research be applied to this situation or how can | interpret what |
observed? etc

APPENDIX IV: TEACHER'’S DIARY
TEACHER’S DIARY

Label:

Name:

Date and time of class:
Place:

Level of class:
Number of learners:

Description: make detailed notes about what happened in your class, e.g. your teaching
method/techniques, materials, etc.

Reflection/Analysis: note down your thoughts about your teaching method and strategies.

[1] EFL=English as a Foreign Language
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[2] In the Greek education system, school advisors are teachers with high academic and
professional qualifications officially selected and appointed by the Greek Ministry of Education
and their responsibilities include: management of educational policy (implementation),
coordination and monitoring (institutions and schools units), training of schoolteachers,
evaluation of education and schoolteachers, counselling of school teachers and remedial work
on their possible deficiencies.

Maria D. Tzotzou holds a BA in English Language and Literature (National and Kapodistrian
University of Athens), an MA in 'Computational Linguistics '(National and Kapodistrian University
of Athens-National Technical University of Athens) and a MEd in 'Studies in Education' (Hellenic
Open University). She has been a state EFL teacher (primary and tertiary education), teacher
trainer and adult educator in EFL lifelong learning programs. Her research interests focus on ELT
methodology, adult education, teacher training and distance lifelong learning.
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Abstract

This paper seeks to explore the views of primary school teachers and principals in Greece and
record their suggestions about the conflicts in their work environment, namely the causes, the
management and the results of this phenomenon. In particular, an empirical study was
conducted during the school year 2010-2011 using anonymously written questionnaires, which
were disseminated to teachers and principals at primary schools throughout the thirteen (13)
educational regions in Greece. One thousand and forty-three teachers (1043) out of 1400 were
responded (response rate: 74.55%) as well as 340 school principals out of 400 (response rate:
85%). Research data revealed the close relationship between the conflict management and the
betterment of the work environment conditions at schools and underlined the need for the
training of both, principals and teachers, upon issues of organizational behavior. Additionally, it
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was pointed out that principals should further develop specific skills for the management of
human sources in their school. It was also indicated the need for initiating constructive internal
regulations in schools in order to ensure their efficiency.

Keywords: Conflicts, Teachers, Principals, Views, Primary Schools, Greece.

Introduction

School as a social organization consists of pupils, teachers, principals, staff etc., each of whom
performs his/her own individual task, and altogether collaborate and interact aiming to achieve
specific objectives. To realize these objectives, a school unit must operate effectively. One of the
most crucial elements, which has been recognized by several researchers, is concerned with good
interpersonal relationships amongst the members of the school community and affects positively
the operation of schools (Edmonds, 1979; Purkey & Smith, 1983; Stall & Mortimore, 1997; Gaziel
& Ifanti, 2011; Kula, 2011; Woven et al. 2011; Saiti & Saitis, 2012).

In fact, the smooth and efficient operation of an education unit is achieved, when there is a good
cooperation between managers and the staff, a good communication between teachers and their
students and when teachers’ personal needs are being satisfied. On the other hand, the
depressing and unappealing atmosphere exudes a feeling of fear and frustration, which affects
negatively the quality of work performed by the teachers as well as the overall effectiveness
process of the school unit.

The above considerations support the idea that there is a close relationship between the work
environment and the effectiveness of a school unit. Of course, this link does not happen at
random. Instead, the role of school leadership seems to be crucial since it is claimed that “the
original duty of directors is to design and maintain a suitable environment for efficient
performance” (Koontz & O'Donnell 1983: 94). In the world of educational reality, ensuring the
orientation of individuals in a school unit as also the coordination of all the tendencies with its
objectives does not seem to be an easy administrative task.

This happens because there is a set of variables, as for example lack of coherence due to the
mobility of the teaching staff (Darra, Prokopiadou & Saitis, 2010), the issue of organizational
weaknesses (Gaziel et al. 2012; Saiti & Saitis, 2012), the reduction of material resources
(Prokopiadou, 2009), the individual differences of teachers (Paraskevopoulos, 2008; Ifanti, &
Fotopoulou, 2010), that are associated with the school life and influence the members of the
school environment in a negative way creating conflicts.

Regarding the conflict phenomenon at the schools’” work environment in Greece some particular
issues have been identified as follows:

e The majority of teachers have come across conflict situations towards their school head and
fellow-teachers, confirming the point that conflicts are common within social organizations
(Saitis, Darra & Psarri, 1996:136).

* The phenomenon of conflicts in schools is one of the reasons for the cancellation or delay of a
set of expectations and goals (Valsamidis, 1996:38).

» School directors make use of authoritarian practices in the wrong way, creating thus problems
in their relationships with the teachers and resulting in a difficulty “to promote the school run”
(Lymperis, 2003: 156).
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* The coexistence of people from different social, political and cultural backgrounds, different
sexes and ages, and with diverse interests in educational organizations, tend to facilitate conflicts
(Fasoulis, 2006:523).

e While directors and teachers recognize the importance of interpersonal relationships, in
practice “we can refer to actual good relations between them in few cases...” (Kula 2011: 206).
e The phenomenon of conflict “does exist in schools...” and “the causes for conflicts among
teachers are not only based on bureaucratic reasons nor just on personal ones, but it appears to
be a combination of them” (Toziou, 2012: 117).

Taking into account the aforementioned points, it becomes clear that the conflict phenomenon
appears to be a reality in Greek schools. In the light of this debate and given that (a) the school
is the basic educational unit and (b) the purpose of schooling will fail unless there is a positive
work environment, it is obvious that a systematic conflict resolution at schools is an urgent need
in our country.

This paper aims to explore the views of teachers and principals at primary schools in Greece
about the impact of conflicts in their school work and how do they resolve them.

The specific research hypotheses of this study are addressed as follows:

Y1.Conflicts in the work environments of primary schools appear very frequently.

Y2.Conflicts occurring in the work environment of primary schools are due to various causes.
Y3.To resolve  conflicts, the  school leadership  plays a  crucial role.
Y4.In the work environment of primary schools, conflicts produce negative effects.
Y5.Management conflicts amongst the members of a school unit vary depending on the
individuals’ characteristics (e.g.: gender, age, years of service etc.) as well as the way the school
unit is administered and managed.

In the next part of this paper, firstly, a brief literature review of the issue under consideration is
attempted and, secondly, the data of an empirical research which was carried out in primary
schools in Greece are presented and discussed.

The Discourse About Conflicts in the School Environment

As mentioned above the conflicts provoked in the school work environment occur as an
inevitable phenomenon in the context of the members’ collective efforts. In the literature review
of this topic, the term “conflict” is perceived as follows: a) It is “a conflict between at least two
parties, which have incompatible goals, rare rewards, and consider the interference of the other
party as an obstacle to achieve their goals” (Hocker & Wilmot, 1991: 23); b) It is “the behavior,
which is designed to highlight obstacles in trying someone else to achieve its objective” (Mullins
1996: 724); c) It is “the situation where the behavior of an individual or a group intentionally
seeks to prevent the achievement of another person or group” (Bourandas, 2001: 419); d) It is
“the power of an individual or a group (of individuals) who consciously aims to prevent or limit
the desired action of another person or group (of individuals) to achieve his objectives” (Saiti &
Saitis, 2012: 297). As a result the conflict is nothing more than a situation where two or more
members involved in an organization are in conflict and, in many cases, it can be disastrous for
the smooth and efficient function of the organization.

In schools, in which the organizational environment is characterized by a recognized complexity
in terms of procedures, roles and rules of operation, there are a lot of various contrasts. a) They
may be interpersonal, i.e.: those which arise between members of the school community. b)
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They may appear among groups, i.e.: those arising, for example, between the teaching staff and
the association of parents in the same school. ¢c) They may be found between individuals and
groups, as for example those that arise between the principal and the teaching staff in a school
(Chytiris, 2001; Saiti & Saitis, 2012).

Among the major factors responsible for the growth of conflicts in the school working
environment are the following: the miscommunication amongst school members, the
management of leadership in a competitive and confrontational mood, the lack of resources, the
individual differences met in the educational units, the schools’ organizational weaknesses etc.
(Rubin, Pruitt & Kim, 1999, Everard & Morris, 1999; Paraskevopoulos, 2008; Panitsidou &
Papastamatis, 2010).

Until recently, the conflict in an organization (the school is included) was considered to be a
negative phenomenon, since in many cases the competition between the members of a group,
that is when people do not simply want to convince others but they also want to impose their
own terms, results in an emotionally charged state with negative feelings, which can become a
destructive issue in the organization (Burns, 1978; Baron, 1985).

However, modern administrative concepts have indicated that in the management of conflicts
both creativity and productivity are being increased because the level of individuals’ involvement
in the activities of the organization is enhanced (De Dreu & De Vliert, 1997; Tjosvald et al 2001).
It is also associated with the opportunity taken by stakeholders to learn something about
themselves and others, to challenge outdated ways of thinking, and to create new ways to
cultivate relationships and cooperation (Fasoulis, 2006).

Regardless positive or negative effects of conflicts, an urgent demand towards school principals
is to understand, when facing a conflict, that it is upon them to manage it properly. Moreover,
according to the literature on the topic (Walton 1969; Hunt 1981; Dean 1995; Chen & Tjosvald,
2002; Papastamatis, 2005; Saiti & Saitis, 2012), there are several ways of managing conflicts in
the workplace, as for instance avoiding or ignoring compromisation, the art of mediation, the use
of power and the technique of cooperation.

The clash between members of a group who have administrative roles (e.g.: the teaching staff
of a school unit) as an expression of different views on the mode of action of this group is
inevitably beneficial. In such forms of conflicts, the appropriate management is a key concern of
the school principal. But whether a school principal is effective it depends not only on the
appropriate skills (e.g.: careful listening, consulting, intelligence) that formulate the positive
working environment (Everard & Morris, 1996; Hayes, 2002; Hoy & Miskel, 2005) nor on the
power imposed due to his/her position. There are also some other conditions cited below:
* The characteristics of teachers: teachers with an incompatible personality may create a climate
of competition, which, in turn, leads to low performance disagreements within school.

* The consistency of the school community: in schools with a high cohesion, conflicts between
teachers are being minimized and a better communication is attained.

* The rules and procedures: the rules of the school are patterns, according to which teachers
should adapt their behavior in order to be accepted by the school community (Saiti & Saitis,
2012).

It can be thus stated that as school organizations become more complex nowadays, the
problems which arise from internal disagreements appear more frequently. Therefore, any type
of school conflicts are inevitable and must be treated promptly and effectively.
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What follows is the presentation of a survey on school conflicts which was carried out in primary
schools in Greece.

Sample and Method

The survey was conducted during the second term of the school year 2010-2011 using
anonymously written questionnaires, which were disseminated to teachers and school principals
who were working at primary schools in the thirteen (13) educational regions in Greece (this is
the total number of educational regions in the country). Fourteen hundred (1400) questionnaires
were distributed to equal number of primary teachers (1400) throughout the thirteen regions.
One thousand and forty-three teachers (1043) responded (response rate: 74.55%). At the same
time, four hundred questionnaires (400) were also distributed to equal number of school
principals (400) at the same schools. Three hundred and forty principals (340) responded
(response rate: 85%).

The questionnaire was consisted of four parts. The first part was concerned with teachers’
permanent position status in schools and the district of the school units. The second part was
dealt with the demographic features of the sample (teachers and principals), i.e.: their
permanent position status at school, the gender, the age, the total years of their service at school,
the years of their service at the school where they were working during the survey, their marital
status, their status at school and their studies. The third part of the questionnaire included
guestions to which teachers and principals were requested to answer, and they were concerned
with the frequency, the causes, the consequences and the ways of resolving conflicts in their
work environment. Finally, the fourth part contained one (1) open-ended question on how
teachers and principals were dealing with conflicts in their schools.

Data analysis was organized within contingency tables with the appropriate controls (X?). The
elements of statistical significance a = 0.05 (5%) or a = 0.1 (10%) were used for controls. The SPSS
(v.20) was used for the statistical analysis of data.

The Primary Education Teachers’ Sample

As far as the permanent position status of the schools was concerned, 53.6% of teachers were
serving in 8-class schools up to 12-class schools, 40.0% in 4-class up to 7-class schools and only
6.4% in one-class up to 3-class schools. Additionally, 49.8% of teachers were working at schools
in urban areas, 26.2% in suburban areas and 24.0% in rural areas (see Table 1).
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Table 1: School Region
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Regarding gender, the majority of respondents (69.6%) were women and only 30.4% were men.
Concerning age, 51.9% of teachers were ranged between 41 to 50 years, 21.7% were between
31 and 40 years, 20.2% were under 30 years and only 6.2% were 51 years old or more.

As regards the total years of service in public schools, 34.6% of the teachers were ranged from 1
to 10 years, 20.1% were found to be from 11 to 15 years, 19.3% were from 16 to 20 years, 15.8%
were from 21 to 25 years, and 10.2% had 26 or more years of service in education (see Table 2).

Table 2: Working Experience

Working experience
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Regarding marital status, the majority of respondents (64.9%) was married, 30.15% were
unmarried and 4.6% of them answered "other".

As for their post at schools, 89.8% of the sample had a permanent position and 10.2% had not.
As for their professional qualifications, 10.5% had got a bachelor degree from the University or
from the Technical Education Institutions, and only 5.9% had a Master’s degree. Finally, 48.8% of
the respondents had attended other education and training courses (see Table 3).
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Table 3: Professional Qualifications
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The Primary Education Principals’ Sample

As for the permanent position status of the school principals, 38.5% of them were working in 12-
class schools and 22.6% in 6-class schools, the two representative types of primary schools in the
country. The majority of school principals (53.2%) was working in urban areas, 22.4% of them in
suburban areas and 24.1% in rural areas (see Table 4).

Table 4: School Region

School Region
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Regarding gender, the majority of respondents (68.2%) was men and 31.8% were women. As for
their age, 58.5% of the respondents were between 41 and 50 years and 30.3% were over 50 years
old. As concerns the total years of service in public education, 47.6% of them had over 25 years
of teaching experience at schools and 30.0% were ranged between 20 and 25 years (see Table
5).
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Table 5: Working Experience
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Regarding their marital status, the majority of the respondents (84.4%) was married and 11.50%
were single. As for their professional qualifications, 27.1% had got a second degree from the
University or the Technical Education Institutions, 41.8% had attended emulation training
programmes pursuing a University degree, 12.1% had attended the teachers' training school, only
five (5) respondents (1.5 %) had got a Master’s degree and fifteen (15) (4.4%) had got a Ph.D.
degree (see Table 6).

Table 6: Professional Qualifications
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In regard to the period of their service as school principals, most of them (55.3%) had got less
than 4 years of service (see Table 7).

Table 7: Working experience as Head

Working experience as Head
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The percentage of the respondents who were serving as school principals at the same school for
less than 4 years was even higher (61.5%) (Table 8).

Table 8: Working Experience as Head at the same school
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Data Analysis

In the question "How often conflicts between teachers are observed in your school
environment?”, 100% (n = 1043) of the teachers responded. 16.3% of them answered "never",
50.6% answered "rarely", 20.8% replied "sometimes", 11.1% "often" and 1.2% "very often". The
same question was also answered by 100% of the school principals (n = 340). In particular, 20.29%
of them said that conflicts between teachers "often" occur, and only 1.47% answered "very
often". The accumulation of the responses of school principals noting "often" and "very often"
was in total almost double in percentage compared with the corresponding school teachers’
answers.
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The above findings in relation to their permanent position status at schools revealed a correlation
between two variables, i.e.: the permanent position status at school and the frequency of conflict
incidents, since both X? (100.898; p = 0.002) and the coefficient of Spearman test (0.097) were
statistically significant. In particular, regarding teachers' responses, this correlation was positive;
this means that as the permanent position status increases, the frequency of conflict incidents in
the school work environment increases as well. In other words, the larger the primary schools
are, the cases for more frequent conflicts they are faced with.

The same correlation was also found as regards the responses of school principals, because both
X? (14.597; p = 0.067) and the coefficient of Spearman test (0.111) were statistically significant.

Here, again, the correlation was positive; this implies that when the permanent position at school
increases, the frequency of conflict incidents increases as well. This means that large schools are
more frequently faced with school conflicts.

Furthermore the school area factor was also related to the above data. Teachers’ replies showed
that there was a correlation between the two variables involved (the area of school units and the
frequency of school conflicts), since X2 (14.712; p = 0.005) and the coefficient of Spearman test
(0.098) were statistically significant. Specifically, the correlation was positive; this implies that
when the primary school district is urban, then the frequency of collisions increases in the work
environment of the primary school. In other words, the large primary schools in urban areas of
the country have got more frequent conflicts compared to smaller schools in suburban and rural
areas. On the other hand, it was not observed a similar correlation in the school principals’
responses.

Furthermore, as concerns the responses of the school principals, there was a correlation between
the variables of gender and the incidence of conflict, since both X2 (15.151; p = 0.004) and the
coefficient of Spearman test (-0.191) were statistically significant. Specifically, the correlation was
negative and this implied that the schools with female principals had got less conflict incidents at
schools.

Additionally, regarding the responses of the principals, there was a correlation between the
variables of the total teaching service period and the incidents of conflicts, since both X2 (42.911;

p = 0.000) and the coefficient of Spearman test (-0.102) were statistically significant. In this case,
the correlation was negative and this meant that the longer total period the school principals
were in service in the public education sector, the less likely it was for conflict incidents to occur
at schools.

The question "If your answer is “often” or “very often”, which reasons would you provide?" was
answered by the 12.3% of the teachers. 13.3% of them referred to "official purposes", 3.1%
reported "personal reasons" and 83.6% mentioned the "combination" of the two factors. The
same question was also answered by the 21.76% of the school principals; 9.45% of them referred
to "official purposes", 6.75% reported "personal reasons" and 83.78% mentioned a
"combination" of these two factors.

In relation to the correlations between variables, a positive correlation was found between the
school principals’ total years in service and the high percentage of personal reasons, since both
X? (8.435; p = 0.015) and the coefficient of Spearman test (0.263) were statistically significant.
This means that when the school principals’ total years of service increase in the public education
sector, the more likely it is for conflict incidents to occur at schools due to personal reasons.
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A positive correlation was also revealed between the managerial tenure at the same school and
the high percentage of personal reasons for conflicts, since both X2 (15.929; p = 0.000) and the
coefficient of Spearman test (0.426) were statistically significant. In other words, when the total
years of service of the principals at the same school increase, the more likely it is for conflicts to
occur at their schools which are caused by personal reasons.

In addition, there was a negative correlation between the variables regarding the length of the
principals’ service at the same school and the high percentage of the combination of personal
and official reasons which cause conflict incidents, since both X? (7.782; p = 0.020) and the
coefficient of Spearman test (-0.262) were statistically significant. This implies that with the
increase in total years of experience as a principal at the same school it is less likely to have
conflicts in school caused by both personal and official reasons.

In the same context, the responses of the school principals indicated a negative correlation
between the variables concerning the area of school and the high percentage of personal reasons
for the creation of conflict incidents, since both X? (3.199; p = 0.074) and the coefficient of
Spearman test (-0.208) were statistically significant. This means that when the school is located
in an urban area it is less likely to have conflicts. In contrast, there was a correlation of variables
between the area of school and the high percentage of official-operational reasons for conflicts,
since both X2 (5.574; p = 0.018) and the coefficient of Spearman test (0.274) was statistically
significant. However, this correlation was positive; this means that when the school is located in
an urban area it is more likely for school conflicts to occur due to official-operational reasons.
The question "If the reasons are operational, could you rank the above mentioned conditions
(e.g.: 1%, 2", 3 etc.) as causing conflicts in the work environment of a school?" was answered
by 12.1% of the teachers and their answers were varying. When the first choices of the sample
were ranked hierarchically, the responses showed the major causes of conflict incidents as
follows: the distribution of classes (33.6%), the completion of the timetable (20.7%), the lack of
regulations in the school (15.5%), and the distribution of pupils in other classes due to the
absence of teachers (14.7%). On the other hand, the corresponding question was answered by
21.76% of the school principals. As for their part, the highest percentage (31.1%) stated the
distribution of classes as the major cause of conflicts, 23.0% reported the lack of regulations for
the school operation and 16.2% indicated the responsibility for organizing school events.

The question "In what ways does the school principal deal with conflicts caused by operational
reasons (evaluate hierarchically: 15, 24, 3", etc.)?" was answered by 12.1% of the teachers and
their responses were varying. 37.1% of the respondents put forward the role of the teaching staff
meetings from the perspective of the school principals as a key managerial method towards
resolving conflicts. Their second choice (31.4%) focused on the performance on the part of the
school principals’ role as a mediator. Their third option was the use of power derived from the
principals’” managerial position (14.5%). The fourth option was about avoiding involvement
(11.5%). A fifth option displayed the support towards teachers in taking initiatives (9.0%) and the
sixth (last) option appeared to be the pretense on the part of the school principals that nothing
was happening (5.0%).

As regards the school principals’ responses to the same question, their attitudes and hierarchical
evaluation of the methods used for managing conflicts due to operational reasons were
diversified. 21.76% of the school principals answered this question and 40.5% of them chose the
meetings of the teaching staff as the first option, and the support towards teachers taking the
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initiative as the second one (37.8%). The other methods for conflict management appeared to
have been chosen with minor percentages as a first option.

The question "If the reasons are personal, evaluate hierarchically (1%, 2", 3™, etc.) the following
conditions as causes of conflict incidents in the school working environment" was replied by the
10.6% of the teachers and their answers were varying. The parameter with the highest
percentage as a first preference was the poor communication between the members of the
school community (24.0%). The individual differences amongst the members of the school were
appeared to be their second preference (21.9%), whereas 16.5% considered the negative school
climate as a primary cause of conflict. Furthermore, 11.5% of the teachers reported the repetitive
absences of the teachers as the primary cause of conflict incidents at school and, finally, 10.8%
reported the lack of cohesion within the school community as the primary reason causing
conflicts.

The same question was answered by 74 school principals (21.76%) and most of them focused on
the incoherence of the school community (23%). The second choice appeared to be the continual
movement of teachers (20.3%) followed then by the poor communication amongst the members
of the school (14.9%). Finally, 12.2% of the school principals considered the teachers’ inability to
cooperate as the primary cause of conflicts and 10.8% the negative school climate.

The question "In what ways does the principal of the school deal with conflicts due to personal
reasons (evaluate hierarchically: 1%¢, 2", 3™, etc.)?" was answered by the 10.5% of the teachers.
The effort to resolve the disputes by mutual agreement of the parties involved appeared to have
taken the first position in the ranking (59.6%). Then the way the principals were taking into
consideration the efforts to approach the staff was underlined by the 16.2% of the teachers and
the avoidance of imposing their opinion by the 16% of them. In contrast to this last finding, the
imposition of the principals’ opinion came next (12.1%), whereas the support towards teachers
undertaking the initiative appeared to be the last choice (5.3%).

On the principals’ side, most of their first preferences focused on avoiding the imposition of their
viewpoints (60.8%). Then it followed the way the principals were taking into consideration the
efforts to approach the staff (17.6%) and the support towards teachers undertaking the initiative
(12.2%). The effort to resolve the disputes by a mutual agreement of the parties involved was
chosen by the 9.5% of the principals. On the other hand, the imposition of the principals’ opinion
as a manner of conflict management did not get the first preference in their answers.

The question "Do you believe that the conflicts in the school environment adversely affect the
efficient operation of the school unit?" was replied by the 80.3% of the teachers. Out of these,
2.3% responded "never", 11.8% answered "rarely", 34.2% responded "sometimes", 33.8%
"often" and 17.8% "very often".

These findings along with the gender of the surveyed teachers (question 3) revealed that there
was a correlation between the two variables, since X? (11.633; p = 0.020) and the coefficient of
Spearman test (-0.106) were statistically significant. Specifically, the correlation was positive; this
means that the female teachers believe stronger than their male counterparts that the frequent
occurrence of conflict incidents at school has got a negative effect upon the educational process.
Furthermore, in relation to the total years of service in public education, it was found that there
was a positive correlation between the two variables, since both X? (26.433; p = 0.048) and the
coefficient of Spearman test (-0.213) were statistically significant. This implies that the teachers
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with more years of teaching experience find conflicts in the school work environment less
negative.

Finally, regarding age, it was found that there was a positive correlation between the two
variables, since both X? (26.917; p = 0.008) and the coefficient of Spearman test (-0,129) were
statistically significant. The older teachers get the less negative they consider the effects of
conflicts upon the educational process.

Regarding the same question, on the part of the principals, 37.4% of them replied that the
conflicts at school environment "often" affected negatively the efficient operation of the school
unit. 25.35% of the respondents replied that the effective functioning of the school was
"sometimes" affected negatively and the 18.5% claimed that school operation was "very often"
affected negatively. In contrast to the statistically significant correlations, which were emerged
by the teachers’ answers, the principals’ responses to this question were not correlated
significantly with the independent variables.

The question "If your answer is “often” or “very often”, what conditions or operating parameters
of the school unit are mostly affected (evaluate hierarchically: 1%t, 2", 37, etc.)?" was answered
by the 45.5% of the teachers and their answers about the malfunctions that conflict incidents
were causing to school were varying. The majority of teachers (53.2%) put the problem on the
communication and collaboration issues among teachers as their first choice. Then, 34.5%
underlined the climate of the school. The remaining parameters obtained relatively lower scores
at first preferences (e.g.: the status of the school in the local community (4.5%), the pedagogical
dimension of the role of the teachers (4.3%), the behavior of students (4.2%), the educational
process (2.5%), and the organization of school events (1.3%)).

The same question was answered by the 56.47% of the school principals, and the first two places
of the hierarchical ranking displayed the same parameters but in a reverse order. 46.9% of them
prioritized the climate of the school as the first condition affected by conflict incidents; 38.5%
focused on the teachers’ communication and collaboration. Even in the responses of the school
principals the remaining parameters obtained relatively lower first preferences (e.g.: the status
of the school in the local community (4.7%), the educational process (4.2%), the pedagogical
dimension of the role of teachers (3.6%)).

The question "Do you believe that the conflicts in the school work environment influence the
effective operation of the school unit positively?" was replied by the 92.3% of the teachers. Out
of them, 30.6% answered "never"”, 33.6% answered "rarely", 25.8% responded "sometimes",
8.4% responded "often" and 1.6% "very often". The same question was replied by the 90% of the
school principals. Out of those, 22.4% responded "never", 31.8% "rarely", 25.3% "sometimes",
9.7% "often" and the 0.9% "very often".

The question "If your answer is "often" or "very often" what conditions are mostly affected
(evaluate hierarchically: 1%, 29, 37 etc.)?" was replied by the 8.2% of the teachers. The top three
choices indicated minor discrepancies between them. Most of their first preferences (26.3%)
were gathered upon staff unity followed by the reduction of arbitrariness at a rate of 25.9% as
well as by the identification and provision of solutions (23.2%). Then they underlined the fruitful
dialogue and the investigation of new horizons (14.1%), the promotion of creativity (11.4%), the
redefinition of relations (8.3%) and the improvement of the educational process (5.0%).

The same question was answered by the 11.7% of the school principals. Their answers differed
from those of teachers regarding their first preferences, whereas they converged with respect to
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their second and third preferences. The 26.3% of them placed the fruitful dialogue and the
investigation of new horizons as their first preference, followed, with slight variations, by the
reduction of arbitrariness (21.1%) and the identification and provision of solutions (18.4%). The
promotion of creativity (10.5%), the unity of the staff (10.5%) and the improvement of the
teaching process (7.9%) were the next choices in the hierarchical order.

In the question "To what extent do you think that the following factors would help towards the
greatest possible elimination of conflicts at school?", the teachers' answers were dispersed in all
parameters with several of them gathering many preferences to the indications of "much" and
"very much". Specifically, most preferences were found in the parameter about the training upon
conflict management not only for the managerial staff and the principals but also for the teachers
(75.2%). After that, in a descending order, we received the redefinition and the distinctiveness of
the roles of school principals and the teaching staff (e.g.: power, responsibilities, duties) (73.3%),
the formation of an operational regulation for school functioning (67.5%), the improvement of
technical infrastructure (59.25%), the allocation of more resources by the state (e.g.: funds,
information, etc.) (59.0%), the stability of the teaching staff (55.6%), and the increase of school
autonomy (49.8%).

The same question was replied by the principals who placed the same parameter at the top of
their preferences, since the training of both principals and teachers on conflict management
gathered the highest percentage (72%) with the indications of "much” and “very much”. Then
the formation of an operational regulation for school functioning (65.3%) and the redefinition
and the distinctiveness of the roles of school principals and the teaching staff (e.g.: power, duties,
responsibilities) (62.6%) were indicated by the respondents. The stability of the teaching staff
was coming next (51.5%) and after that the allocation of more resources by the state (e.g.: funds,
information, etc.) (47.65%), the improvement of technical infrastructure (46.7%) and the increase
of school autonomy (40.3%).

Discussion and Conclusion

Taking into consideration the role of good interpersonal relationships, as they are shaped on the
basis of interactive communication among the members of the school units, as well as the
sufficient school leadership and how all these affect the quality of education (Menon & Christou,
2002; Koula, 2011), the creation of a favorable work environment should be primary concern of
school leadership. The prerequisite towards achieving this objective is, among other things (e.g.:
the realistic organization of school resources, etc.), the proper management of conflicts in the
work environment of the school unit.

Based on the research data of this study and regarding the demographic and profile
characteristics of the surveyed teachers and principals, a relevant correlation between the
participants was found in relation to the school status and the region. Regarding gender, the
correlation between the participating teachers and principals is presented in a reversed way. As
regards the age of teachers and principals, the highest rate of them is displayed in the same group
age (from 41 to 50 years), but then the highest rate appears reversed, since, on the one hand,
many of the principals are up to 50 years old and, on the other, the teachers are mostly under
40.

With respect to the total years of their service in education, the highest rates appear to be
reversed too. Regarding the marital status of the participants, the rates have shown a correlation.
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Nevertheless, the percentage of the principals who were married is significantly higher than the
corresponding percentage of the teachers. With respect to the University qualifications, except
of the basic degree, the highest rates are relatively equivalent, since a great deal of them appear
to have attended training courses but a few have got either a Master’s or a Ph.D. degree.

As concerns the frequency of conflict incidents in the school environment, one out of three
respondents claimed that conflicts amongst the teaching staff of schools are observed either very
often or sometimes. Principals’ responses are also similar. This result is not surprising as other
studies (Saitis et al., 1996; Paraskevopoulos, 2008) have showed that conflicts appear to be a
common phenomenon in schools nowadays.

As regards the relationship between the frequency of conflicts and the number of teachers with
a permanent position status at schools, our research (both in relation to the teachers' answers
and compared with those of the principals) indicated that when the size of the school increases
(i.e.: the number of teachers with a permanent position status) the number of conflicts in the
work environment increases as well. This result is expected as the coexistence of more teachers
in the same work environment increases the chances to get more friction due to interpersonal
factors (e.g.: teachers’ heterogeneity, diversity of individual characteristics, opposing needs and
values, etc.) and also due to factors relating to the institutional framework (e.g.: lack of
operational regulations for effective school functioning). Moreover, as it has been argued in
other studies (Shaw, 1981; Smith et al. 1994), the size of a group introduces diversity and the
diversity itself can have conflicting results.

Another important finding of our research, is that, according to the teachers’ views, primary
schools in urban areas in Greece have frequent friction amongst the members of the school
community in comparison to other schools in suburban and rural areas. Perhaps, the explanation
to this issue is the fact that the vast majority of small and middle schools are located in rural and
suburban areas (Papastamatis, 1998; Saitis, 2000).

On the other hand, the correlations relating to the answers of the principals indicate that where
female principals are serving at schools, it is less likely for conflicts to occur. The same indication
seems to apply to schools where the principals serve for several years in education.

In relation to the reasons that cause conflicts in the school environment, our data showed that
the 83.60% of the teachers and the 83.78% of the school principals believe that the reasons of
conflicts at schools are not unilaterally identified within official or just personal reasons, but they
appear in a combination of them. This result, which indicates the difficulty in isolating the causes
within one of the two categories of conflicts, can be attributed to the fact that the sources of
conflicts are overlapping and present features which can be found in more than one reasons (Saiti
and Saitis, 2012: 306).

According to the views of teachers and on the basis of their prioritization, the most important
factors causing conflicts, due to official purposes in the workplace of school environment, are as
follows: the distribution of classes, the fulfillment of the school timetable, the lack of school
operational regulations, the distribution of pupils in other classes, when occasionally some
teachers are absent, the responsibility for organizing school events, the delegation of teachers-
on duty, the delegation of teaching responsibilities and the introduction and application of
innovations at schools.

According to the principals’ views, the major factors causing conflicts for official reasons are
ranked as follows: the distribution of classes, the lack of operational regulation of the school and
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the delegation for organizing events at school. The results are in accordance with other relevant
research studies (Saitis, 1997; Pantopoulou, 2010; Toziou, 2012) and can be attributed to the lack
of an organizational plan (Bourandas, 2001; Saitis, 2008).

Regarding the management of conflicts caused by operational-official reasons, the data on the
part of the teachers revealed the following ranking: the decision of the teaching staff, the
mediation of the male or female principals, the use of the principals’ power, the avoidance
technique, the responsibility for an initiative on behalf of a teacher and, finally, the pretense of
the principals that "nothing is happening".

From the perspective of the school principals, their first option appears to be the meetings of the
teaching staff and their second option the support in taking initiatives from teachers. The other
modes show minor preferences as first choices for conflicts management. This finding indicates
that the male and female principals of the elementary schools in our country primarily use
conventional ways to manage conflicts and secondly make use of enforcement and prevention.
The above finding, which is consistent with the results of other surveys (Paraskevopoulos, 2008;
Tekos & lordanides, 2011), implies that the school principals of primary education adopt an
attitude towards conflicts, which indicates that they are more interested than teachers in
reducing tension and resentment from an episode of conflict. In another study (Adams, 1990) it
has been argued that the principals who make use of avoidance and enforcement techniques
increase the tension and the friction in the workplace, instead of decreasing it.

On the other hand, the choice of a compromising strategy may be regarded as “retreat” (Everard
& Morris, 1999) and as “inability or unwillingness" of the principals to commit themselves and
take initiatives (Lippit, 1982), because this might damage their relations with their colleagues
(Tekos & lordanides, 2011).

Regarding the conflicts that occur due to personal reasons, our research data showed, according
to teachers’ ranking, the following causes: the poor communication amongst the teachers, the
individual differences among the members of the school, the negative school climate, the
absences of the teachers, the lack of cohesion within the school community, the failure of
cooperation amongst the teachers, the constant movement of teachers from one school to
another, the job stress and the poor cooperation between teachers and the school’ s principal.
The principals, on the contrary, concentrate mostly on the inconsistencies of the school
community as their first preferences, the constant movement of teachers (the principals have
placed this parameter higher than the teachers), the poor communication amongst the members
of the school, the failure of cooperation amongst teachers and the negative school climate.
According to these figures, poor communication and individual differences among teachers are
the most important causes for conflict incidents in the work environment of the school.

This result is not surprising, as poor communication between team members with individual
differences (e.g.: different perceptions, values, needs, knowledge, etc.) is expected to hinder the
cooperation and to lead to conflicts. This view is also supported by the findings of other relevant
studies (Saitis et al. 1996; Paraskevopoulos, 2008; Kula 2011; Toziou, 2012). According to them,
the miscommunication impedes collaboration of team members and as a result it disrupts the
school climate and leads to frictions.

Furthermore, the continuous movement of the teachers, which is highly placed in principals’
preferences, confirms that it inhibits decision-making processes of the teaching staff (Darra et al.
2010: 64) and affects important parameters for the operation of the school, such as the need for
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developing a collaborative spirit, the sense of brotherhood and solidarity among the teachers in
the same school unit, etc.

Regarding the role of the male or female principals in the management of conflicts due to
personal reasons, the surveyed teachers responded that their principals resolve disputes,
according to the following ranking: with mutual agreement of the involved members (59.6%),
with the consideration of the approaches of the others (16.2%), by avoiding to impose their own
terms (16.0%), by imposing their own terms (12.1%) and by relying on the initiatives of some
teachers of the staff (5.3%).

From the perspective of the principals, most of their first preferences are gathered round the
avoidance of imposing their point of view (60.8%), considering the others’ approaches (17.6%),
the support of the initiative of another teacher (12.2%), and the attempt to resolve the dispute
by mutual agreement of the parties involved (9.5%). It is worth noting that this last preference
attracted most of the first choices of the teachers, whereas the imposition of the principals’
opinion as a manner of conflict management did not obtain the first preference in their
responses.

Based on these results, we can claim that the use of power can be the last solution. This finding,
which is in agreement with other relevant studies (Saitis et al. 1996; Tekos & lordanides, 2011),
not only demonstrates the importance of school leadership in the conflict management, but also
emphasizes the establishment of democratic participatory governance in a modern school.
Nevertheless, the mediation technique can be interpreted as an inability or unwillingness from
the part of the principals to commit themselves and take initiatives (Lippit, 1982). On the other
hand, the principal of a school unit, which functions in the context of a centralized administrative
and management system, has got a limited decision-making power, and he/she is expected to
adopt this style of managing conflicts (Tekos & lordanides, 2011: 211).

Regarding the consequences of the conflict incidents, the majority of teachers (51.6%) and
principals (55.9%) believe that conflicts affect negatively the efficient operation of schools at the
rate from very often to often. This result is expected as "the frequent occurrence of disputes
between members of the school unit undermines most of their activities and does not allow them
to contribute enthusiastically towards an effort to improve school" (Saiti & Saitis, 2012: 294).

As regards the correlation between teachers’ gender and the consequences of conflicts in school,
female teachers consider as more important the fact that the more frequent the conflicts in
school the more negative the effects on the educational process in comparison with their male
counterparts. An explanation of this difference may be found on the fact that female teachers
are more emotional, sensitive and cooperative compared to their male counterparts.
Additionally, it can be pointed out that the years of teaching in public education affect the
attitudes towards conflicts, since - according to our research data - with the increase of teaching
years the teachers consider conflicts in their workplace as less negative. The "compromising"
attitude of the "older" teachers may be due to their teaching experience, which has made them
more dispassionate and wiser, so that the younger members of the school community can "learn"
from them and work towards the creation of a better school climate. This view is supported by
the findings of a relevant study, according to which "the older teachers appear in the later years
of their career to turn into more resolute and managing situations" (Paraskevopoulos, 2008: 219).
Even more interesting is the finding, according to which teachers consider the effects of conflicts
to be less negative for the educational process as their age is being increased. Perhaps the
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explanation to this point will be the same with that mentioned above, if it is accepted that the
years of teachers’ service at school are related —to some extent — with the age. In contrast to the
statistically significant correlations revealed from the teachers' answers, the principals’
responses to this question, do not correlate significantly with the relevant independent variables.
As far the parameters of the operation of the school unit affected by conflicts are concerned,
the sample of the teachers involved in the research survey has indicated that the communication
and collaboration amongst the members of the school unit is their first preference in the ranking
(53.2%) followed by the climate in the school unit (34.5%), the status of the school in the local
community (4.5%), the pedagogical dimension of the role of the teacher (4.3%), the behavior of
the pupils (4.2%), the educational procedure (2.5%) and the organization of school events (1.3%).
The same question was answered by the sample of the principals who placed the climate of the
school unit first in their ranking (46.9%), followed by the communication and collaboration
among the teachers (38.5%). Moreover, the remaining parameters indicated by the responses of
the principals obtained relatively low rates as first preferences. For example, the status of the
school in the local community appeared at a rate of 4.7%, the educational process at a rate of
4.2% and the pedagogical dimension of the role of the teachers at a rate of 3.6%. These findings
reflect the accepted views arising from the literature review (Dubrin, 1998; Koontz & O'Donnell,
1983; Kula, 2011; Saiti & Saitis, 2012, etc.). According to them, the good interpersonal relations
depend on the communication, the positive school climate and the effective operation of the
school unit.

Regarding the positive effects of conflicts at the school workplace, the survey showed that a small
percentage of the participating teachers (10%) and a similar percentage of the principals (10.6%)
feel that conflict processes positively affect the operation of the school unit from very often to
often. Additionally, it has been indicated that the most important parameters on the part of the
teachers that have focused upon the positive effects of conflicts at school, appear as follows: the
unity of the staff (26.3%), the avoidance of arbitrariness (25%), the identification and the
provision of solutions (23.2%), a fruitful dialogue (14.1%), the promotion of creativity (11.4%),
the redefinition of relations (8.3%) and the improvement of the educational process (5%).

The principals’ responses differ from the teachers’ ones as concerns the first preference, whereas
they are similar in relation to the second and third preferences. The 26.3% of the sample placed
their first preference on a fruitful dialogue and the broadening of the horizons, followed by the
reduction of arbitrariness (21.1%) and the identification and the provision of solutions (18.4%).
Then, the promotion of creativity (10.5%), the unity of the staff (10.5%) and the improvement of
the educational / teaching process (7.9%) follow. This result is not surprising because, based on
the literature on the topic, the current administrative discourse underlines the proper
management of conflicts and indicates that it increases creativity. However, this process appears
to be complex and laborious enough, and its outcomes depend on many factors, such as the skills
of the school principal, the maturity of the teachers, the type of conflicts, etc.

Regarding the factors that can help minimize conflicts at schools, the sample of the teachers
showed that the principals’ training in conflict management is the most important factor (75.2%),
followed by the redefinition and the distinctiveness of the roles of school principals and the
teaching staff (73.3%), the formation of an operational regulation for school functioning (67.5%),
the allocation of more resources by the state (59.4%), the improvement of the infrastructure
(59.2%), the stability of the teaching staff (54.6%) and the increase of school autonomy (49.8%).
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The same question was answered by the principals, who prioritized the same parameter at the
top of their preferences, since the training of both the school principals and the teachers in
conflict management gathers a high rate of 72% in the indications "much" and "very much". The
preferences of the teachers get the third place and they are concerned with the formation of
operational regulations for the school function (65.3%) and the redefinition and distinctiveness
of the roles of principals and teachers (e.g.: power, duties, responsibilities etc.) (62.6%). Then,
the stability of the teaching staff (51.5%), the allocation of more resources by the state (e.g.:
money, information, etc.) (47.65%), the improvement of infrastructure (46.7%) and the increase
of school autonomy (40.3%) are coming in a descending order.

Furthermore, data analysis revealed that the training of the principals in the management of
human sources and the organization of the school operational issues are the main factors that
can minimize conflicts in the work environment of schools. In fact, the vast majority of male and
female school principals has not taught even the basic elements of educational administration
(zavlanos, 1981; Saitis, 1997; Typas, 1999; Saitis & Michopoulos, 2005). Additionally, as it has
been supported in another study carried out in Greece, "in our country... the curricula that deal
with educational administration issues are limited and do not offer specialized knowledge and
practical skills on the topic" (Saiti & Saitis, 2012: 65). Secondly, as it has already been mentioned,
the main sources of conflicts that occur in the school workplace are concerned with the
organizational weaknesses, since the existing education legislation does not clearly regulate
aspects of the school life (Saitis et al. 1996).

In conclusion, based on the results of our research data and recognizing that the frequent
occurrence of disputes amongst the members of a school unit undermines much of their activity,
we believe that the conflicts at school must be effectively addressed. It is, therefore, necessary,
firstly to explore strategies of training for both the school principals and the teachers upon issues
of organizational behavior and, secondly, to initiate the formation of constructive internal
regulations in order to ensure the efficient operation of the schools in Greece. The findings of
this research study could be a promising contribution to the discussion on the topic in the
international context. The overall task remains the effective function of the school and its
empowerment.
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OL amoYeLg TWV HadNTwV TNG TPOGYXOALKNG
EKTIALOELONG GXETLKA PE TO {ITNHA TNG TIOLOTNTAG
eKkmaidevong oto vmaywyeio: Mwa €pevva
«PWVNG VITILWV»

T{apaAn AnunTtpa

Nnmaywyog, Navenotiuio Autikng Makedoviag, EAAada

The Views of Preschool Students on the Issue of
Quality of Education in Kindergartens: A Survey of
"Infant Voices”

Tzamali Dimitra
Kindergarten Teacher, University of Western Macedonia, Greece

NepiAnn

Me tnv mapovoa €psuva ETUXEPNONKe va Slacadnviotovv oL amoPel Twv pabntwv
T(POOXOALKAG EKMAISEVLONG OXETIKA LE TNV MOLOTNTA eKMAideVONg oTo vnraywyeio. H épguva
TipayLatomoL)Bnke o€ vnmaywyeio tou Afpou OAwpvag pe otdxo va StepeuvnBoulv oL anoeLg
TWV TadWV vnmaywyeio mavw otnv eknaidevon mou AduPavav. To delypa tng €peuvag
anotéAecav 12 pabntég evw yla tv SleKMepaiwan TG EPELUVAG XPNOLUOTONONKE WG Baotkd
epyoAeilo n nNUI-SOUNUEVN OTOULKA) OUVEVTEUEN HE TPOKOOOPLOUEVEG EPWTINOCEL EVW N
enefepyaocia Twv anoteAeopdtwy AdpBave umoPn TG AMAVTOELS KAL TOV TPOTIO AVIATIOKPLONG
Twv vnriiwv. Ol Bepatikeég oL omoieg Oeomiotnkav amo TNV €pPeUVATPLA OXETI{OVTAV UE TLG
TIPOTLUNOEL TWV TodLWV Yla TO VNTILOYWYELD, TIG amoPelg Twv matdlwyv yla To meptBaiiov
pHabnong, tig anoPelg twv modlwy yla To matxvibl oto vnmaywyeio, tnv avefoptnoia Kot
CUUMETOXN TWV TALSLWV O€ KABNUEPLVEC ETUAOYEG, TN CULMETOXH TWV TALSLWVY 0TO OXESLACUO KOl
vAoroinon twv dpactnplotAtwy, TI§ amoPelg twv madlwy ya tnv aAAnAenidpaon kat tnv
arnodoxy and Toug CUMMOONTEG Kal TEAOG tnV oAAnAemidpacn e T vnrlaywyo. Me tnv
OAOKANPWON TNG AVAAUONG TWV ATTOTEAECUATWY, €€AXONKE WG YEVIKO CUUMEPACHA TO YEYOVOC
Mwg ta matdld mPooXoAlkng nAtkiag €dsifav pwo cadny woavomoinon amnd to meptPailov
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ekmaidevong kal pabnong Toug oto vnraywyeio evw davnkav va Stakewvtal GAKA TPoG TLG
vNTaywyoug Kat Tt pebddoug mou akolouBouvtad.

Keywords: Mowdtnta, MMpooxoAwkny Ekmaideuvon, Mabnowakd Meplpdrlov, Mabnolakég
ApatnplOTNTEG

Abstract

The present study attempts to clarify the opinions of preschool education students on the quality
of education in kindergartens. The survey was conducted in kindergarten Florina Municipality
and it aimed to explore the views of kindergarten children on the education they receive. The
sample consisted of 12 students and for the survey, we used the semi-structured individual
interviews as a research tool with set questions while the processing of the results took into
account the responses and the way the students answered. The themes which were introduced
by the researcher were associated with the preferences of children for kindergarten, children's
views about the learning environment, the views of children about playing at nursery school,
independence and participation of children in everyday choices, participation of children in the
planning and implementation of activities, children's views on the interaction and acceptance by
peers and finally, the interaction with the teacher. Upon completion of the analysis of the results,
it became obvious that preschool children showed a clear satisfaction with their education and
learning environment in kindergarten and seemed to sympathize with the kindergarten and the
methods used.

Keywords: Quality, Preschool Education, Learning Environment, Learning Activities.

Etcaywyn

O 0pLoUOC TNG ToLOTNTAG TIPOodLopPileL TNV oLoTNTA TNG eKMaideuong pe Baon tn cupBoAn g
tedevtalag otn Slapdpdwon NG MPOCWTLKOTNTAG TWV HAONTWV KOl TNV TPAKTKA TNG
anoteAeopatikotntag (YNEN®, 2008). H amotiunon tng mowdtntag Tng ekmaidbevong e€dAlou,
elval pa moAumAokn Stadikacia n onola anattel ocadn mpoodloplopd apxwv, Sladlkaclwy Kot
KpLtnpilwv KabBwg Kal EUPELA yVWOoN TOU TIEPLEXOUEVOU TNG EKTIALOELONG, WOTE T AMOTEAECUATA
™G agloAoykng Stadikaciag va Aettoupyrnoouv avatpododoTikd.

Ta olyxpova poypAPHATA LETPNONG KAl a§LOAOYNGCNG TNG TOLOTNTAC OTIWE AUTH evToTi{eTal ota
KEVIpA TIPOOXOALKAG ekmtaidbevong, (NtoAltomouAou, 2005) emuepifouv TV molotnta divovtag
HeEYaAUTEPN €udacon OE TPELG CUYKEKPLUEVOUG AEoVeS Kpltnplwy tng moldtntag. Me autd tov
TPOTIO TPOKUTITOUV OL £VVOLEG TIOLOTNTA TPOCAVATOALGMOU, SoUAG kat aAAnAenidpaong.

Ztov 6po molOTNTA TPOCAVATOALOHOU cupmeplAapBavovtal ot avtAAPeL Kal ol aleg Twv
vnmoywywv, KaBwg Kot ol avtARPELG TOUG Lo Ta VATILA KAl TV TTPOOoX0ALKN ekmaidsuon. Me
TOV 0po ToLoTNTA SOUNAG ekONAWVETAL TO €MIMESO E€MAYYEAUATIONOU TWV VNTILOYWYWYV, TNV
KATAAANAOTNTA TWV KTplwy, TwV TINYWV Kal Tou padnolakou meplBAAAovTog. Ie auth Tnv
Katnyopla cuoTElpwvoVTaL OAEG €KEIVEC OL OUVONKEG KOl TA TPOOWTIAL TIOU TIPEMEL Vol
OUVEPYO.OTOUV yLa va TIETUXOUV 000 To Suvatov KaAltepa anoteAéopata. Kat TéEAog, e Tov 0po
nolotnta aAAnAsmidpacng yivetal avadopd oTnV TMOLOTNTA TWV OXECEWV KOL TNG KOWVWVLKO-
natdaywylkng oaAAnAemnidpaonc oe tpeic Topeis. MpwTtov HeTafl eKMALSEUTIKWY Kal TOLSLWY,
SeUtepoV PETAED TwV EKTTALOEUTIKWY Kal TwV ouvadéAdwy Kot TPITwv HeTaty Twv Slwv Twv
natdiwyv. H oxéon tou matdaywyolu He to Taldld amoteAel T BAon TNG EKMOLOEUTIKNC
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Swadlkaciag. H oxéon autn eivat apdidpoun kot emnpedletal kot amd toug U0 TOUELS
(foupywwtou, 2005) .
MapoAo auTAa UTTAPXOUV KATIOLOL TTOPAYOVTEG IOV €MNPEAIOUV TNV TTOLOTNTA TNG EKTTALSEVONG:

® 1 OLKOVOULKN SUOYXEPELD, TOOO MO TNV UEPLA TWV KPATIKWY Samavwy 000 Kal amnod thv

HEPLA TNG OLKOYEVELAG.

e O pUOLKOC XWPOGC KaL N eNimMAwon

e oL blaBéouol mopol.

® 0 TOMEQC TNG UYLELVAG, TNG 0l0PAAELAC KOL TWV KABNUEPLVWV QVAYKWV

® I CUUUETOXN TWV YOVEWV, TWV EKTIALOEUTIKWY Kal TwWV UTOAAAAWY OTNV €KMOLSEUTIKN

Sladkaoia.

Yrnapyouv molkiAeg kKAlpakeg afloAdynong tou neplBAAAovTog TnG MPOoXOALKN G NALKLOC, OTIOU N
KaBe pila eival oxeblaopévn yla €va SladopeTikd TUAMO TNG TTPWLKNG TalSIkAG nAkiag. Ta
Bpédn kat ta vAma evrtacoovrtol otnv KAtpaka AfloAdynong MNeptBarlovtog-avaBswpnpueévn
pnopdng ITERSE, émetta umapyel n kAlpaka aflodoynong Owkoyevelakng Opovtidag Matduwy,
AvaBewpnuévn nopdng FCCERS-E, n afloAdynaon neptBaiAovtog oxoAwkng nAtkiag SACERS, kat n
KALpoka agloAoynong mpwipng matdikng nAwkiog avabewpnuévng popdng ECERS-E (Mathers,
Linskey, Seddon & Sylva, 2009; Perlman, Zellman & Le V, 2004).
KaBe kAipaka mepléxel otolxela afloAoynong tou duoikol meplBarlovtog, ™G PBaAcLKg
dpoviibag Twv Tadlwy, TOU TPOYyPAUHATOC omoudwyv, Twv oAAnAemldpdcewy, TO
XPOVOSLAYPAUMOTOG, TNG SOUNG TOU TIPOYPAUHATOC KAl TWV AVOYKWY TWV YOVEWV Kol TOU
T(POCWTILKOU.
Map’ 6Aa autd, cupdwva Pe Toug Brophy kat Statham (1994), akoun Kal HETA TIG avaBewproeLg
TIoU €XOUV YIVEL, oL KAIHAKEG QUTEG SEV AMOTEAOUV Ui OVTLKELUEVLKN KALMOKA a€loAOynong yla
™ METPNOoN TG moltdtntag. Emiong, yla va metuXouv Tov OKOTO TOUG TIPETEL VAL UTLAPXEL oadn
oploBétnon yla to Tt cuvLoTA TNV «KOAN» oLOTNTA UTINPECLWV GUAAENS TwV TTaLdLwv.
H cuppetoxn twv maduwv otnv afloAdynon Twv UTINPECLWVY €lval TIOAU CNUAVTLKA Kol €KTOG
autoU ToAAA eival ta odpéAn oto maldl Kol OTOV HETEMELTA €VAALKO, €AV N TOLOTNTA TNG
TPOOXOALKAG ekmaibevonc eival oe uPnAo eminedo. MoANEG Epeuveg £xouv Sie€ayOel yia auto
TOV OKOTO.
H BeAtiwon tn¢ moldtntag Kal TG BLwoHOTNTOC TwV EKMALSEUTIKWY CUOTNUATWY avad Thv
Eupwrn elval ouowwdng Kot yla TG TPELG SLOOTACELC TNC AVATTUENG. € aUTO TO TAALCLO, N
pooxoAlkn ekmaidevon kot ¢ppovtida amoteAel To €mMITUXEG Eekivnpa TTAVw OTo omoio Ba
avarntuxBouv n dta Blou padnon, n KOWWVIKOTIOLNGCN KAL N TTPOCWTILKH AVATTUEN TOU ATOUOU.
AELTOUPYWVTOC CUMTIANPWHOTIKA E TNV OLKOYEVELQ, N TIPOOXOALKN eKTIAiSEUON €XEL AVTIKTUTIO
oTNV UEeTEMeLTa EEALEN TOU atOpou. OL MPWTEG EUMELPIEG TWV TALSLWV cUpdwWVA HE TIOAAOUC
Stapopdwvouv tn Baon ywa 0An tnv emakoAoubn pabnon. Av Katd ta mpwta £Tn TEBOUV
otaBepa BepéALa, N HETAYEVEOTEPN LAONON elval anoteAeopatikotepn. Ta opEAN pac uPnAng
nioldtntog MED eival eupelag KALLOKAG: KOWVWVLKA, OLKOVOULKA, KOl EKTIALOEVTIKA. ' auTO Tov
AOYO KpLVETOL ETUTOKTIKA N avaykn BeATiwong OAWV TwV MTUXWV TNE TPOCXOALKNG ekmaideuong
kal ppovtidag.
ErtutAéov yia va BeATIwOEL n moldTNTA OTA KEVTPO TIPOCXOALKN G EKTTAOELUONG ELVOLL EMITAKTIKOG
Tapayovtag vo BEATIWOEL 0 UAIKOTEXVIKOC TtapayovTag. ApXLKA Ol EYKOTOOTACELG Ba TPETEL val
TMANPOUV Ta TPOTUTIA TOLOTNTACG KOL TA KTPLO va €XOUV TIC ATALTOUPEVEC TipodlaypadeEg.
Mapatnpeital cuxva Kupiwg oe HeYAAEG TIOAELG N OTEYAON OXOAlWV OE TTOAUKOTOLKIES, TAEELG

56



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 2 No. 2, 2014, E-ISSN: 2308-0876 © 2014 KWP

xwpla mapabupa kot ENewdn mpoavAlou xwpou. AUTEG oL ocuvBrkeg otadlakd odpeilouv va
QvVampocopuooTolV, €va Taldl 6ev pmopel va elval euXapLOTNPEVO QMO TNV EKMALSEUTLKN
Sladikacia eav Aelmel o xwpog ou Unopel va naiéel pe aodpalela.

Adouykpalovtog Kavelg TIC aVAYKEG Kol TIG emBupieg tou mawdlol avtthapPfavetal OtL ot
oAAayEG kot n BeAtiwon moAAwv mpaypdtwy elval emtaktiky. Ouwg mdéoo eUKOAO eival va
OKOUOEL KATIOLOG TLG aVAYKEG VO Tadlov. NMoAAEG dopég eite Aoyw EANAeLNG evnuépwong, elte
Aoyw adladopiag v katopBwveTtal va akouoToUV Ta POoBARUATA KOL N KPLTLKA TwV TotdLwy.
MapoAa auTd OUWG N OMTIKA TwV Tadlwy eivat Eva amo ta KAAUTEPA KPLTRpLA TNG moLotntag, yu
0UTO Kal oL aAAayEC TTOU TIPETEL va Yivouv Ba €xouv wg Bactkd yvwpova Kal TG ETLBUUIEG TOu
natdlov. Me auTo Tov TPOTo 0 0TOX0G OTou Tibetal eival moieg aAAayEg mpEmnel va ebpappooTouV
woTe amnod tnv pia va cuvduaotel n ppovtida, To maxvidt kal n pabnon kat amnod tnv aAAn va
StapopdwOel éva meptBaAAov AL OKEVIPLKO.

Ev katakAeiSL, Ta kévtpa mpoooAikn¢ eknaibeuong dev meplopilovral otnv anAn ¢povtida Kat
gmtipnon tou matdlol. AvtiBeta, pe TNV KOTAAANAN oteAéxwon Kal EOMALOUO 0 pOAOC Tou
matdikol otabuol kal Tou vnmaywyeiou dev adopd poévo tnv uyeia kat tn Satpodn Twv
matdlwy aAAd eival Kal modaywyLlkog -eKMaLSEUTIKOC.

‘Epeuva

ZKOTIOG TNG EPEUVOG

TKOTOC NG mapouoag Epeuvag eivat n Sltepelivnon Twv amoPewyv Twv matdlwy yLa TV moLoTnTa
NG MOPEXOUEVNG eKTIAISEUONC OTNV TIPOCXOALKN) NALKIA. JUYKEKPLUEVA, LEAETAUE TIG BLWUEVEG
EUMELPLEG TWV TTALSLWY OTNV KABNUEPLVOTNTA TOUG OTO VNTILAYWYELD, OTIWCE AUTEG ekppalovral
HEoQ Ao TIG AMOPELS TWV TAdLWY yLa To TepLBAAAov pabnong, To oxedlaouo nadnong Kat To
KAlpa armodoxn¢ T0oo amnd Toug eKMALOEUTIKOUG 000 Kal amod Ta idla ta vATILa- CUUHaONTEG.

MNa va Slepeuvnoou e TIG anmoPeLg Twv aldlwy yla to mepBaAlov pabnong, Bécape EpWTACELS
ota TaLdLd OXETIKA E TO XWPO Tou vnraywyesiov (aiBouvoa, auAn), to €idog, TNV EMAPKELA TWV
mayvidLwy Kat VALKwY ayaBwv kabwg Kal tTnv auvtovouia - aveéaptnoia tou maldlov otn xpnon
TOU XWpPOoU.

MNa va LEAETACOUUE TIG MO ELS TWV TTALSLWVY yLa To oXeSLAoUO HABnong, pWTACAUE Ta aLdLA
OV CUUUETEXOUV O’ QUTOV Héca amd TNV EKdpaon TwV TPOTIUACEWV TOUC N HECA amo TV
avainyn mpwtoBouAwwyv. Emiong, pwtnoape ta madld av Bewpolv OTL N vATILywyog yvwpilel
Kol adoUYKPATETAL AUTEG TLG TIPOTLUAOELS KOL TLG YVWHEG TOUG. OL EPWTNOELS AUTEC AVASELKVUOUV
TO POAO TWV EKMALSEVTIKWY Kal TwV vNTiiwv Héoa otnv aibouoa Kot Tov TPOTO Tou ETUAEYETAL
TO TEPLEXOLEVO TwWV SpAOTNPLOTATWV.

MNa va SlepeuVROOUE TO KALMO artodoxN G KOL TLG OXECELG TWV VNTILWV IE TOUG CUVOUNAIKOUG TOUG
KOl TNV VNTILAYWYO, KAVAUE EPWTNOELG oTa Ttaldld yla tTnv UTtapén diAwv Kat Tig oxéoelg padl
TouC, MIOAVEG CUYKPOUOELG TIOU £XOUV Blwoel pe AN TSI KAl T OXECELG AyOopPLWV Kal
KOPLTOLWV. ALEPELVVAOAUE TEAOC TN OXECHN TOUG HE TN VATILAYWYO, OTwG TN Blwvouv Kabnuepwva
WG TIAPEUPBATIKI 1) CUHUHUETOXLKN 1 EVOOPPUVTLKA.

Ot BaOLKEG MAPASOXEG TNG EPEUVAG

H pnebodoloyia tng mapouvoag peuvag StapopdwOnke Pe BAoN TIC MAPAKATW TAPASOXEG:
MpwToV, Ol MAPAUETPOL TTOLOTNTAG EVOC EKTTOLOEUTIKOU CUOTAUOTOC SEV AELTOUPYOUV KoL Sev
eMNPEAlOUV TO EKMALSEUTIKO oUOTNUA autovopa oA aAAnAemidpolv petafl TOUC,
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QvVamTUoooVTaG HE TN CUCXETLON OUTH €va SUVAPLKO oUOTNUA TO omoio SlapopdwveL TV
ToLOTNTA TNG MOPEXOUEVNG eKTtadevong. Me Baon auth tn mapadoxn n €peuva PeEAETA pia and
TLG TTAPAUETPOUC TNG TIPOCXOALKAG NALKIAG, TG AMOWPELS TWV TIALSLWY WG CUUUETEXOVIWY OTNV
EKTIALSEVUTIKI TIPAYLOTIKOTNTAL.

H €peuva twv anoPewv Twv UNAEKOUEVWY QTTOTEAEL OTNV EKMALSEUTIKN SLaSIKACIO KEVTPLKO
oTolXElo TNG LEAETNG.

EpguvnTikAd epwThpaTa
Ta epeuVNTIKA EpwTAHATA OTIWE SlapopdwOnkav otnv TEAKN Toug popdn eivat:
e [loleg lval ol amOPELG TWV TTALSLWY YLA TO XWPO, TIG OXECELG TOUG, TN VNTILAYWYO KAl TLG
Sdpaotnplotnteg (EAeUOEPEC KAL OPYAVWHEVEC) TIOU KAVOUV OTO VNTILOYWYELD;
e [lowa ival ta kpttrpLa pe ta omoia ta matdLd afLoAoyolv BETIKA 1) ApVNTIKA TLG EUTIELPLES
TOUC OTO VNTILAYWYELOD;
e T[loleg eival oL MPOTACELG TOUG yla aAAayr TNG KABNUEPLVOTNTAG OTO VNTILAYWYELO;
e TLamaoxoAel mepLoocoTePO Ta MALSLA OTNV KABNUEPLV TG {wr 0To vNmLaywyeio;

M£0060¢
EPEUVNTIKEG TEXVLKEG
H moapoloa €psuva €xel SLEPELVNTIKO XOPAKTHPA. ZUYKEKPLUEVA, ylo TNV euBabuvon otn
Slepelvnon Twv anoPewv Twv MadLwv Kpilvetal avaykaio n SlepeuvnTiki LEAETN TIEPIMTWONG
(Yin, 1994) puikpoU aptBuou matdlwyv mpooXoALlknG NAKIaG. H nui-Sounévn aTouLK OUVEVTEUEN
amotéAeoe To Baolko epyaleio TnG €peuvac. H ouvévteuén eixe mMPokaBOPLOUEVEC EPWTAOELS
OAAQ N OELPA TOUG TPOTIOTOLOUVTOV OVAAOYQ JIE TIC OTTOVTAOELG KOL TOV TPOTIO AVTATIOKPLONG TWV
vnmniwv (Robson, 2007).
Ma vo TAPOUHE CUVEVTEUEN amo ta v {NTroape TNV ASEL TWV YOVEWV, EVNUEPWOOUE TN
vnmoywyo aAld Kat ogBaotrkape tn dtdBson Twv nadwv va maiéouv «to matyvid» mou iyope
€TOLHAOEL pall TOUG. € mepimtwon, mou éva modi dev eixe S1aBeon va AmavVTAOEL OTIC EPWTNHOELG
A va pnv naiéel kaBoAou, n ouvévteuén b ywvotav.
H Slapkela tng ouvevteuéng dev umepePatve ta €ikool ASTITA TNE WPAG yla va pnv e€avtAnbel to
evbladépov twv madiwyv. To €PWTNUATOAOYLO TNG OUVEVTEUENG EMIXELPEL KUpPLWC HLa
neplypadikni kataypadn Twv anoPewv TwWV CUUHUETEXOVTWY OXETIKA UE TOUG TOPAYOVTEC TNG
eknaidevong Kal, KATd OUVETELD, TiepAapBavovTol KUpLwG EPWTIOELG AVOLXTOU TUTIOU OXETLKA
HE TOUG TAPAYOVTIEG TNG moldtnTag tng ekmaidevong (YMNENO, 2008). OL epwtnoELg
OVTOTIOKPLVOTAV OTLG AVAYKEG Kol 0To AEEIAOYLO TwV vNTiiwy.
JUYKEKPLUEVA, TA €pWTAMATA TTOU KARBNKav va amovtioouv Ta modld e tnv popdn g
OUVEVTELENG NTAV 33 EPWTNCELG AVOLXTOU TUTIOU CXETLKA E :
1. To TLTOUG apPECEL KaL TL SEV TOUC OPECEL OTO XWPO TOU vNTLaywyEiouv,
2. Tnv Aveon TOCO0 TOU ECWTEPLKOU OCO KaL TOU EEWTEPLIKOU XWPOU KABWGE KAL TTPOTACELG TWV
SLwv twv matdlwy yia tn BeAtiwon toug,
3. Tnv emMApKeLa TWV UALKWY, TNV TPOTLUNON TOUG O€ KATOla Ttayvidia Kal tnv emthoyn
aAUTWYV,
4. Tnv avefaptnoia tou kABes maldlov, oXETIKA UE TO Tolo¢ kKabopilel To molo matyvidt Ba
naifouv  mou Ba kabicouv, wg dtatnpeitat n aibovoca kabapn Kot TNV cuumnepldopa
NG VNTILAyWYOoU OTLG TIPOTACELG TWV TTOLSLWV.
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5. To oxedlaopo pabnong oxeTkad He To matyvibl, TI¢ S5paoTNPLOTNTEG KOL TO TIEPLEXOUEVO
TOUG,

6. tnv arnodoxn kot TNV aAANAEMISpaAoN TWV VATILWYV HE TN VATILAYWYO KOL TOUG OU UUaBNTEG
Toug, av 6nAadn ta mawdld €xouv piAoug, av HLaAWvVouUV, av XTUTIoUV aAAa maldid, mola
elval n otaon TNG vnrmaywyou, av €XeL TAPEUPATIKO POAO, OV AVTATOKPIVETAL OTLG
QVAYKEC TWV TaLSLWV Kal av cuvepyaletat pall Toug.

Ooov adopd To MEPLEXOUEVO TNG CUVEVTELENG, oL Bacikol dfoveg MpoékuPav OUCLAOTIKA Ao
™V avaokomnon tng PBipAloypadiag yia tov oplopd Kal tn MeAETN TNG moiotntag. Mo
OUVYKEKPLUEVA TO TEPLBAAAOV pABNoNg wg afovag HEAETATOL KOl OTIC KALMOKEG wG SelkTNg
moLotntaG SoUNAG. AKOUN, oL €peuveg €8el€av OTL autog o afovag amoteAel Baoko Seiktn
TOLOTNTAG Kal BEAQUE TIG YWWHEG TwV Ttatdlwy yU auto. O ouyKekpLuévog atovag meplthapBavet
TO XWPO, TA UALKA- TtaXVidLa, TIC ayamnUEVES YWVLEG TwV TaldLwV Kal TipodyeL TV avetaptnaoia
TOUG.

EmunpooBeta, €vog akOUn OnUAVIIKOG afovag tng €psuvag pag, adopoloe to oXeSlaouod
HABNoNG. PWTACOUE TIC YWWHEC TWV TALSLWV YLa TIG §paoTNPLOTNTEG, TO TEPLEXOUEVO TOUC Kall
TNV 0pyavwor] Touc.

T€Aog, évag aAAo¢ afovag TNG oUVEVTEUENC amoteAel N aAAnAsmidpacn Kot To KAlpo amodoxng
TOOO amo Ta 6la T VATILA 000 KOL Ao TNV vhmaywyo. Pwtnoape dnAadr) oXeTkA Ue TNV
TIOLOTNTA TIPOCAVATOALCHOU TIC AMOYPEL TWV TOSLWYV YLo T OTACN TN VNTILAYWYOU OmEVAVTL
Toug¢ KoBwg yla tnv moldtnta oAANAemiSpacng, OXETIKA LE TIC OXEOCEL( TOUC ME TOUG
OUVOMNALIKOUG KOl JE TN vNTilaywyo Touc.

Asiypa

To belypa ¢ peAétng amoteAel €va PoAwkod Selypa kal oe kaplo mepimtwon 6ev eival
QVTUTPOOWTEVTLKO. Ta vATila autd eivat 12 matdid tng PAwpvag amnod ta onoia ta TEcoepa ATav
mpovATILA. KoL T uTtOAouta oxtw vATia. OAOL Ol CUMUETEXOVIEC TPOEPXOVIAV amo Tpla
SladopeTikd TUAMATO EVOG KAAOOLKOU vnrilaywyeiou thg GAwpvag. Qotéco, clpdwva e TIG
Baolkég mapadoxEg TG Epeuvag mou avadEépBnkav mopamdvw, N EKMALSEVUTIKN KowoTnta
aroteAeital OxL HOvo armod Ta PEAN —vATILA TNG OXOALKNG Hovadag aAAd kol amo Ta HEAN TNG
€upUTEPNG eKMALOEUTIKNG Kowvotntag, SnAadn toug yovelg, ta oteAéxn tng ekmaibeuong, Toug
KL EVTIKOUG, TOUG AleUBUVTEG, TOUG ZXOALWKOUG ZUMPBoUAOUG Kal Toug YrieuBuvoug oXOALKWV
6paoTNPLOTATWY TTOU CUVOEOVTAL LIE TIG CUYKEKPLUEVEG OXOALKEG LOVASEG Tou Selypatod.

Awadikacia ZuAdoyng Asdopévwv

H ocuAloyn Twv dedouévwy TG mapoloag EpEUVAG EYLVE amod Tov uva Maptio €éwg to MdLo tou
2014. H gpeuvntpla oxedlaoe TIC EpWTNOELS LETA amo TN BewpnTikh avaokonnon kat dte€nyaye
TIC OUVEVTEUEELG KOTOTILV GUVEVVONONG KOL CUVEPYAOLOG HE TNV EKAOTOTE VNTILOYWYO TNE TAENG
Kall ToUuG yoveic Twv matdtwy. AlaBefaiwoe TOug yoVveig Twv madlwy yla tnv acpaleLa KoL TNV
OVWVUHLO TWV OUVEVTEUEEWVY KOl SLEUKPLVIOTNKE €TONG, OTL N €peuva Yivetal wg HEPOC TwV
UTIOXPEWOEWV SlatplBric oto Mavemotiuo Autikic Makedoviag, £€xoviac¢ wg OKOMO ToV
EVTOTILOMO TWV MOPAYOVIWV TIoU eMNPeAlOUV TNV MOLOTNTA TN EKMAISEUONG OTNV TTPOCYOALKN
NALKIQL QTTO TN OKOTILAL TWV TTALSLWV.

ApPXLKA N EPELVNTPLA ELXE AMOUVNOVEVOEL €va Keipevo eloaywyns (Jaune Claude, 1996), 6mou
€€€0eTE TOV OKOTIO TNG €MioKeYPNE TNG OTO XWPO TOU VNTaywyeiou, mapouaotalotav ota modla
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Kall Ta KAAOUOE O€ €va atyVviSL poAwv. ITo Tavidt poAwv, n epeuviATpLa NTav o Snuoactoypdadog
Kal To atdi o mAnpodopntic. MOALG OAOKANPWVOTAV N CUVEVTEUEN Ta TALdLA dKouyav Ta 0oa
glyav meL otnV gpeuvATPLA AT TO HayvNTOdWVAKL.

Mpokelévou va erutevxBel n pon otn oulNTNon, N OEPA TWV EPWTHOEWV N N SLATUNMWON TOUG
opLopEVEG PopéG SlEdepe yla kaBe maldl. To yeyovog autd eéaoddalios To va kepdioel n
EPEVUVATPLA TNV EUTILOTOOUVN TWV EKAOTOTE TALSLWYV, EHOCOV N GUVEVTEUEN BUULlE MEPLOCOTEPO
pLa opopdn culNTnon, MoPA KATL TO EMLTNOEVOUEVO.

Ol EPWTNOELG TNG CUVEVTELENG SlatunmtwOnKav £ToL WOTE va €lval AmMOAUTA KATAVONTEG Ao Ta
matdLd mpokeEvou va anodeuxbouv mapepunveieg. EmumpoocBeta unipxe Stadoxikni oelpd WG
TPOG TNV akoAouBia Twv epwTACEWV. OLTIPWTEC EPWTACELG NTAV TTOAU QTIAEC KOLL TILO TIPOCWTTLKEC
£€TOL WOTE VA EUTVEUCOUV EUTILOTOCUVN.

AvaAuon Asedopévwv
MNa va e€aocdalicovpe TNV akplPn Kataypadr) Twv AmavInCEWY TwV TALSLWY, Ol CUVEVTEVEELG
payvnTopwvouvtav. Mo tnv avaluon Twv S€60UEVWY TTOU GUAAEXDNKOV OO TLG ATTAVTIOELG TWV
vnmiwv Ttou delypatog akoAouBnbnke amopayvntodwvnon tTwv Sedopévwy.
ITn OUVEXELQ, YLO TNV TIOLOTIKN avAAuon Twv dedopévwy, n enefepyaocia Toug otnpixbnke oe
TPeLg Stadikaoiec: 1) Avaywyn twv debopévwy oe katnyopieg, 2) EkBeon twv dedopévwy, 3)
E€aywyn ouvunepaopdatwyv (MamadomovAou, 2000). Iuykekpipéva, ta dedopéva avalvbnkav
HEOW TPWTA TNG KWOLKOTOINGAG TOUG, TNG AVATTUENC TIEPLYPAPLKWV KATnyopLwy, tTn dnuloupyia
TIVAKWV YLO. KABE EPWTNHO KOL TWV CUYKPIOEWV PETOEY TWV OIMOVTNCEWV TWV MASLWV. TNV
oapxn, 6nAadn, KwOIKOMOIOOAUE TIC amavtnoelg Twv modwyv. Ot kwdikol amodidouv
ETUYPOMUOTIKA KOL CUVOTITIKA QTTOVTIOELG TV HEAWY TNG opadag. EMelta, Ta KwdLKomolnuéva
bebopéva MAPOUCLACTNKOV OE TIVOKEG. 2TN CUVEXELN, OUASOTOLNCOUE T QMOVIACEL TWV
natdlwy mou eiyav kowva otolxeia. H opadomnoinon avtr odAynoce otnv avadelen KatnyopLwv.
AkolouBnbnke n emaywylkn pebodoloyia TnG SlamioTwong TwV KOVOVIKOTATWVY ot
bebopéva, Stadkaaoia mou odnyel mpwta otV MEpLypadr KoL 0T CUVEXELD, OTNV EPUNVELD TOUG
(Krathwohl, 1993). TéAog, To Tpito Kal to TeAeutaio otddlo TG avaluong eival n e€aywyn Twv
CUUMEPACUATWY, OTIoU BacileTal oTNV MPOCEKTIKA LEAETN TWV EMEEEPYAOUEVWY SESOUEVWYV QMO
HEPOUG TOU EPEUVNTH.
Ta amoteAéopata ta onoia akoAouBouv Bacilovial OTIG AMAVTNOELS TWV HABNTWV KATA TLG
OUVEVTEVEELG UE OUYKEKPLUEVA QTIOCTIACHOTA OO Ta AEYOUEVA TOUG OTIWE QUTA Kataypddnkov
Kal armopayvntodwvnonkav. ZTOX0G TNG CUYKEKPLUEVNG TTAPOUCLAONG TWV ATIOTEAECUATWY ATV
Va TIOPOUCLOOTOUV TOCO OL amOPELS AUTEG KOBAUTEG TWV HaBnTwv aAAd KoL O TPOTOC E TOV
omnoio eéEdpalav tnv amodn Toug oL LabnTéC TNE TPOOXOALKAG NALKLOG.

AnoteAeopata

MPOTAOELG TWV MALSLWV OTO VNTILAYWYELO

‘EvOol KEVTPLKO EPWTNHA TTOU KAVOE OTA TALSLA TIPOKELEVOU vVa aELOAOYHOOUV TNV TTOLOTNTA TNC
EUMELPLAC TOUG OTO VNTILAYWYELO €lval TL TOUG aPEOEL Kal Tt SeV TOUG apPECeL 08 aUTO. Omwg
dalvetal oTov MOPOKATW Tiivaka (Tivakag 1), 0To EPWTNUA «TL OOU XPECEL MTEPLOCOTEPO OTO
vnriaywyeio» ta meploocotepa motdid, ta 11 amnd ta 12 avadepbnkav oto mayvidt evw gva matdi
amo auta dev avadpEpOnke. Mo CUYKEKPLUEVA Ao T TALSLA TTOU avadEpovTal oTo Tatyvidt
TIPOKUTITOUV 3 Katnyopleg mayvidiwy: a) matyvidl os oxéon He to SLAAAeLpa Kal TV auln, B) os
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OXEON HUE TOUG XWPOoUg Iatyvidlou Yéaa otnv Tafn, y) o€ ox€on He Toug ¢piloug ou nailouv padl.
H nmpwtn katnyopia avadépOnke amo 3 maldld Kal CUYKEKPLUEVA amo tn Xpuoa, TNV ARuntpa
kat tTnv Mapia. H dgUtepn katnyopia avadépbnke kL autr and tpia madid (Aaunpog, Nikn,
HAlag ) kat n tpitn katnyopia ano 4 (Mapia, Kwotag, ABnva, Aéva). Onwg BAEMOUUE UTTAPXOUV
madLa onwe n Mapia Tou avnkouv Kot oTig U0 KATNYOPLES, KO 0TNV Katnyopla pe To matyvidt
oto SLaAAelpa kat e TG ¢ideg. Ta umolouta 2 mawdid (Nikog, Mwpyog) €kavov HLa YEVIKN
avadopad oto matyvidl, xwpig va attloAoynoouv TNV ammavinor] Toug KoL YEVLKA Ta TiEPLocOTEPQ
madLa (8 amo ta 12) Sev atttoAoynoay Tig ETAOYEC TOUG KOL OTAV pWTLOVTAV “ yLaTi To EMIAEYELS
auTo;”, amavtouoav «ETtoty. TENoG, novo €va maldi, n Aéomowva dev avadépBnke oto matyvidy,
OAAQ OTIC OPYOVWHEVEG SPACTNPLOTNTEG HE TNV EKTMOLOEUTIKO KOl OUYKEKPLUEVA E€lme «u’
QPECOUV TO WPAIN TIPAYUNTO TTOU KAVOUUE UE TNV Kuplia». ZUUMEPAivOupe Aowmdv OTL oL
TIEPLOCOTEPECG ATIAVINOELS TwV Tadwv 11 otig 12 €xouv w¢ KUPLO afova To Talyvidl Kalt
TeEPLOTPEDOVTOL YUPW OO QUTO.

Ooov adopd To EMOUEVO EPWTNHO TTOU KARONKAV VO amavTioouV Ta AL « Tt eV 00U apETEL
TIEPLOOOTEPO OTO VNTTLAYWYEIOD, TL EiVaL AUTO Kot Ylati eV oou apéoety, oxedov ta pLod maldla,
5 ota 12, umoothpLEav mwg OA0 TOUG APECOUV XWPLC WOTOCO VA TO altloAoyrjocouv. EKTOC autou,
0 AQUMPOC UTtOOTNPLEE TTWG SEV TOU OPETCEL VA TOV XTUTIAVE KOIL CUYKEKPLUEVQ ELTIE «SEV U’ apETel
va e xtumave. H Xpuoa e XTUIdeL ToAU», OTw¢ Kal o MNwpyog Tou eine «Sev U’ apeael, otav n
Xpuoa xtumdel ko po¢ tpoualer». OnMwe mapatneoUue Kot ta SUo madld katovopacayv to idlo
KOPLToL KABWC Ol OXECELG TWV TTALSLWY QUTWV UE TOUG CUVOUNAIKOUG TOUG Xapaktnpilovtal anod
EVTAOELG KATL TO OMoio Aettoupyel apvnTika otnv opaAn cupBiwon kat évtaén Twv maldlwv oto
vnmaywyeio. To 6o paivetal va emiPefatlwvetal Kal otn nepimtwon tng Aéva n omola ime mwg
8ev NG apéoel o SLadpopog, xwpic BERata va Swoel kamola €rynon kabwg kal To Kpudto. Onwg
elne «0Ao ue ptruvouue kat eyw Sev urmopw ylati eivat napa moAv ypriyopow». Entnmpdodeta, €va
nadi, N AQUNTPA, UTTIOOTAPLEE TTWG AUTO IOV BeV TNG APEDEL Elval To TaLXvidL Le kamola raldd
miou Oev eivat didot tnG. Katovopaoe ta modld autd Kal eine nwg ival kakd modld. AKoun, n
ABnva avédepe wg Sev TNG APECEL VA TNV KUVNYAVE TA ayopla yloti 6Ao tpExouv evw o Nikog
elne nwg dev Tou apéoel To KOUKAGOTILTO Kal TO KOUKAOBEaTpo. TEAOG, UMOPOU UE VA TIOULLE TIWG
Hovo va amnod ta dwdeka matdLd mpoTeLVE Yia AUGCT G€ AUTO TIOU SEV TOU OPECEL OTO VNTILOYWYELD
KOlL CUYKEKPLUEVA N AEOTIOLVA TTIOU UTTOOTHPLEE TTWE SEV TNG APECEL TO XPWLLAL TIOU £XOUV OL TolxOoL
Kall TTPOTELVE va yivouv pol 6mwg Kot To SWHATLO TNG.

ZUUMEPACUATIKA SLATILOTWVOULLE OTLTO TaLXViSL KAl 0L OXECELG UE TOUG CUVOUNALKOUG amoteAoUV
Ta Kuplapya kpLtipla pe ta omoia ta matdld afloAoyouv BETIKA | apVNTIKA TNV EUMELPLO TOUG
oto vnmaywyeio (Tolykpa, 2005).

OLAnoyeig Twv Nawdwwv MNa To NeptpaAilov Mabnong

To 6eUlTEPO KEVIPIKO epwtnua ota mowdld adopolos otnv afloAdynon Tou pabnolakou
TEPLBAANOVTOC KOl GUYKEKPLUEVA TOU XWPOU Tou vnraywyeiou. Ocov adopd To EpWINUA «O
XWPOG mou mnailetoat eivat avetog» ta 9 and ta Swdeka madld andavinoav Betikd. BéBala, 7 anod
To TadLd autd Sev attloAoynoav tTnv enAoyr Touc, evw Ta umolouta Suo (Aéomowva, Mapia)
avédepav WG 0 XWPOC elval peyalog kat o Sdtadpopo¢ wpaiog. Ta meploocotepa maldLA
avadépOnkav oto Stadpopo tou oxoAeiov KaBWC gival 0 XWPOC MoU MAL{oUV TO XELUWVA KATA
™ Swapkela tou SlaMeipatog adou dev PByaivouv otnv auln. EToL, OL QMAVIAOCELS TWV
UTIOAOLIWV TS LWV TTEPLOPLOTNKOV 0TO SLadpopo Kol TV auAn. Mo cuykekpluéva, n Xpuoa sime
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«Alyo uikpn eivai, oxt onwc to aAAo oyoAeio» Kal EVWOOUOE TNV AUAN oo TOV TaLSLKO oTabuo.
Akoun, n Aéva TPOTeLVE N aWAN va €XEL KOUVLEG Kal TOOUANBpPEC Kal elne «eival wpaio uépog
aAda givat adeto. MNdaAL kada mou Exel ywua, SEvipa, EUAQ, UTA KoL PTLAXVOUUE TOUPTEG». EKTOG
autol yla to OLadpopo €elme MwG €lval HIKPOG KAl OTEVOXWPOG, ONMwG Kal o Kwotag.
Mapatnpoupe Aoutov OTL Ta matdLd a§LoAOYOoUV TOV EEWTEPLKO XWPO aVAAoyQ LE TIG SuUVATOTNTEG
TIOU TOUG SLVEL yLa Tty vidL.

Ooov adopd ToV E0WTEPIKO XWPO OAa Ta Taldld ekto¢ amod éva (Mwpyog) amavinoav oto
EPWTNUA, avadEPOVTOC TNV ayamnUEVN TOUG ywVLA. H 1o dnpodAng ywvid yla ta matdid siva
TO KOUKAOBEaTPO, AoV CUYKEVTPWVEL TIEVTE DETIKEG ETAOYEG. AEUTEPN AYATINUEVN YWVLA OTNV
emAoyn Twv Taldlwy €ival To KOUKAOOTILTO €VW N YWVLA TOU OLKOSOULKOU UALKOU KoL TNG
BLBALOOAKNG CUYKEVTPWOE MO pia pHovo emidoyn. OnMwg mapatnpoURE N YWVLA HE To payaldkl
OUVKEVIPWOE Ula apvnTIKA €mloyr amno tov AAéEavdpo o omoiog eine «to puayalakt Sev Exel
moAAd mayvidia yio Ywviay. AKOun, oto epwtnua «Ga ndeAec katt va aAdaéeic n va BeAtiwoeic
OTO YWpPo ToUu vnriaywyeiou» tTa 8 amo ta 12 matdid umootnpliav nwg dsv BEAouv KATL va
oANGéouv, Xwpil¢ wotdéoo va Sdwoouv Kamola alttoAoynon. Ta umolowuta Técospa Taldld
Loxuplotnkav nwg Katt BéAouv va aAlagouv ala kot taAt Sev édwoav kamola AUon o€ aUTO
mou 8ev toug apéoel. MNa mapadelypa n Anuntpa eine «va aAAaéw to0 KOUKAOOTTITO Vo ViVEL TTLO
wpaio, Sev U’ apeoel €Toy, Ywplg OUWCS va mpoteivel katl. Onwg kat n Nikn mou eine «va nrav
1o wpaio» kal n Xpuoa «va Ntav kanw¢ aAAiwg, va ntav avamodo». Napatnpol e Aomodv otL
HEPLKA TSI AfLOAOYOUV TOV ECWTEPLKO XWPO HUE KPLTAPLO TNV EMAPKELD UALKWY TTaLXVLSLoU.
MapatnpoUpe aKOUA OTL OPKETOL XwpolL TMaXVISloU otnv tafn &€ OCUYKEVIPWVOUV TIOAAEG
ETUAOYEG TWV aLSLWV, EVW opLopEva Ttatdld Sev elval LKAVOTIOLNUEVA LE TO XWPO TNE TAENG TOUC,
XWPLG vaL Lrmopouv va TipoBAAAOUV CUYKEKPLUEVOUG XWPOUG.

21O TEAEUTOLO EPWTNUA OXETLKA LE TO AV TOUG OPECEL N QUAN, TA MEPLOCOTEPA MALdLA lxav
avadepBel and péva toug otnV auAn o€ MPonNyoUeVo epwtnua. Napoio avtd BAEnoupe dvo
Katnyopleg amavtioewv. Ta naldld mov toug apeoel n auAn (10 maidid) kat ta madid ou dev
ToUuG apéoel (2 matdid). Zta maldld mov apECEL N AUAN TOU GXOAELOU UTIAPXOUV TtALSLA TTOU TOUG
OpECEL OTWG €lvat N avAn (6 ota 10 maldid) eneldn onwe avadEpouv «Exel QUAAa kat givat
UEYaAN», «ékava modnAato naAld otnv auldn tou oyoAciou, «u’ apéoel o SpOUOC TNC AUArGY,
KEXEL XLOVLY, «TtallouuEe UE TO ywua». Ta umolouta 4 madld mapoAo TOU TOUG OPECEL N AUAN
KAvouv Kkat tn Sk toug potaon. MNa napadsyua o MNwpyog avadbEpel mwe eival LeyaAn aAid
Ba nBele va eixe mayvidla, o Kwotag nwg Ba ABeAe PnMAAeG yla va mailel UMAOKET, 0 AQAUMPOG
nwg Ba nOeAe va eixe pa TooUANBpa KAl TIPOTEIVEL «Va TNV TAPOULE ATTO TO ULKPO CYOAEIO Kot
va v @Eépouue dwy, Kol n Aéva’ va €ixe KOUVLEG KoL avadEPEL «TaAL KaAd TToU ExeL YwUQ,
bévrpa, EUAQ, QUTA KoL PTLOYVOUUE TOUPTEC Kol EXEL Kol TO ANUOTLKO ToAAd matddkia». TENOG,
Ta SUo madla (Xpuoa, ABnvad) ou Sev TOUG APECEL N AUAN TOU VNTILAYWYELOU KOl CUYKEKPLUEVQ
n ABnva avédepe nwg dev TN apeoel eneldn dev €xel mMoANA mayvidia kot n Xpuoa nwg ivat
pkpn kat Ba nBeAe TNV awAn amnod to Anpotikd oxoAeio. To maldla moAAEC dopég avadépovral
0TO ANUOTIKO OXOAElO KABWCE TO CUYKEKPLUEVO VNTILAYWYELO OUOTEYALETAL UE TO ANUOTLKO KoL
potlpadovtal Eva HEPOG TNG UANRG TOU ANUOTLKOU.

JUUMEPACUATIKA TTAPATNPOU UE TTwG Ta tatdld OEAouv €va LeYANO Kol AVETO OXOAE(O, LE XPWHA
KOl MEYAAN QUAN HE TOOUANOPEG, KOUVIEG Kol UIMAAEG. AKOMN, €miBupolv va €xouv TIOAAQ
mavidla Kol opyovVWHEVEG YWVLEG, KABWC 0 OXESLOOMOC TOU XWPOU OF YWVLEG EVIOXUEL TIC
npwTtoBouliec Tou matdlov Kat o£Petal TI¢ LdlattepotnTEG Tou (ZIBpomouAou, 2009).
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OL anoPelg Twv natdlwv yLa To mayvidt oTo vnniaywyeio

21O EPWTNMA TTOU KARONKAV VO AIAVTROOUV T MALSLA «TWC VOLWBELS OTAV MaileTe mauyvidia ue
T aAda maudia; 2’ euxaplotel auTo; » Ta €VTeKa oo Ta Swoeka maldld andavinoav BeTika Kot
€va apvnNTIKA. Ta 7 amo ta 11 matdid mou anavtnoayv BeTikd Sev altloAdynoayv tnv emAoyr Toug,
€VW Ta urtdAouna 4 avédepav KUplwg Mwe Toug apéael va mailouv malxvidla pe toug/tig dileg
TouG. Mo ouykekpluéva, n Mapia kat o HAlag avadépbnkav OTIG OXECELG TOUG HE TOUG
ouvounAikoug adol onwg elmav «eivat @idec pou» Kal avtiotowya «vat, givat @idot pou kat U’
apéoel» evw n Aéva avadépdnke ota matyvidia mou mailovv pe ta modld kat eine «voliwdw
mapo oAU kaAa ylati nailovue ayvidia, To kpuETo». TENOG o Kwaotag, dtadopormnoBnke amnod
To utoAouna Tpia madld Kat avadEépBnKe oTOV AVTOYWVIOUO TOUG KOl CUYKEKPLUEVA Elme «u’
apéoel va nailw ylati 6Aouc Toug vikaw». To povadiko maldl mou amavinoe apvnTika otnv
€pWINON auth Atav n Xpuoa n omoia eime Mwg dev ™G apéoel va mailel mayyvidla e ta
umoAouna matdd xwpic BERata va attioAoynoeL Tnv enAoyr TnG.

Juunepaivoupe Aoumtov, mwe ota matdld apEéoouv va mailouv mayvidia eite yloti £€xouv KOAEC
OX£O0ELC UE TOUC OUVOUNALKOUG TOUC €lte ylati Toug apéoel To (61o To matyvidt ite emMeldn vikouv
O€ aUTA.

Ooov adopd To EPWTNHO OXETLKA LE TNV EMAPKELO TWV TTALYXVLOLWV OTO XWPO TOU vNTiLaywyEiouv,
téooepa ota Sdwdeka mMadld amAvInoov apvNTIKA, Omo Ta omoia to €va (Adumpog) dev
QULTLOAOYNOE TNV EMAOYI TOU, EVW TA 3 LOXUPLOTNKAV TIWE SEV UTIAPYOUV TIOAAA TTOLXVISLO, KUPLWG
mavidla amd Plopnxovomolnpuévo UALKO, Omwe apafdakia Kot ¢optnyd, aloydkia Kol
TouBAdkia. Ta umoAouta 8 maldld andvinoav BeTika. And ta 8 autd madld Tou amavtnoav
Betika, ta 3 (Aéva, Nwpyog, Anuntpa) dev atttoAdynoayv TV €mAOYH TOUC EVW TO UTIOAOLTQL
madLa mpotewvay Kat aAa matyvidia mou Ba nBeAav va uTtapXoUV 0Tn TAEN TOU vRTLaywyEiou.
MNa napdadelypa n Xpuoa MPOTELVE AUTOKLVNTAKLA KAl gormiti, n Aéomolwva Kat n ABnva KoUKAEG
Kal LoAUBLa, o Kwotag undAeg kot n Mapia ine mwg n6gAe Aiya akopa.

ALaTLOTWVOUHE AOUTOV WG KoL T modld Tou amavtnoav opvntikd oAAd KoL auTtd Tou
anavtnoav Betikd BEAouv akopn mepLocotepa Talxvidla yla to oxoAeio adou Tovilouv TIG
TIPOTIUAOELG TOUG Kal TIG eAAeleL TNG TAENG Toug. EmPBefatlwvetal Eupeca OTL TO maLyvidl
anoteAel TNV KUpLa amaoyxoAnon tou maldlol TPOoXOALKAG NALKIOG Kal AmOTEAEL TTPAyATIKN
avaykn, Kabwg amoPAETEL OTNV LKAVOTIONGN OPYOVLKWY KoL YUXOAOYIKWY TOPAyOVIWV
(Kitoapag, 2001).

210 TEAEUTALO EPWTNUA OXETIKA UE TO «ITOLA TTOUYVISL TTPOTIUAC Vo TTAlELG Kol yLaTi;» oXedov
oAa ta madld avadépBnkav o€ UAIKA QVTIKELLEVA- KATOOKEUAOTIKO UALKO Kol OXL OE KATOLO
OTOULKO | opadikd TalxvibL pe Toug cuvopnAikoug toug. Movo n Aéva €ime mwg TIG APECEL TO
KUVNYNTO EMELSN OMWCG ELE KTPEYW 000 UMOPW KAl TA AyOpLa UAC KUVNYAVE». AKOUN, Tpla amo
Ta 12 moudld eméAe€av TIG ayannUEVEG TOUG YWVLEG, OTIWG N ABnva mou eméAefe TO OTUTAKL Kall
To KoUukAoB€atpo, n Nikn to koukAoBeatpo kot o Nikog ta malyvidia otov umoloyloth. Ta
umoAouna TadLa emEAe0V KATAOKEUAOTLKO UALKO OTIwG Ta TOUPBAAKLO, Toug delvOoaupoug, ta
KOLTQWIKA, AT\, erutpanélla.

Aveéaptnoia Kat Zuppetoxn Twv Nodiwy e Kabnpepwvég EMAoyEg

Oocov adopd To £pwWINUA TOU KANONKAV vo amavitioouv Ta moldld OXETIKA HE TO AV N
ekmaldeuTIKOC KaBopilel To TL Ba ka@vouv 1 ou Ba kabicouv Ta maldid, 2 maldld andavinoov
opvntika, 9 Betika evw 1 madl (Aaumpog) Sev amavinos kaBoAou oto egpwtnua. Mo
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OUYKEKPLUEVQ, N Aéomova Kot o NiKOG TTou amavinoav apvnTka eimav «uovn pou kadouat ormou
FéAw» kal «kavw Ot FeAw». Ag onuelwBel 6w mwg ta madld autd eival oto (Slo TuAua Kat
€xouv TV bla vnrmaywyo og avtiBeon pe ta umoAouna madld mov ATaV og GAAQ TUAUATA TLG
T(PONYOUUEVEG XPOVLEG. AKOUN, Ta 3 (Xpuoa, MNwpyog, Aéva) amnd ta 9 matdld mouv andavinoav
BeTIkA Sev alTlOAOYNoAV TNV ATAVTNON TOUG eVw oo ta uttoAouta, n Nikn kat n Mapia mou
€xouv TNV (6la vnraywyo avédpepav Iwe n Kupia toug AésL cuveéxela va kabBioouv ayopt -kopitot
KOLL QUTEG TO KAVOUV, OTWG To (610 €lme katl n Anuntpa n omoia mapoAo mou Sev TNG apECEL AUTO,
TO KAVEL Emiong, n ABnva eine «uac A€l va KAVOUUE QWTOTUTIIEG KAl ypaupuaTa», Kol 0 Kwotag
OTL TOU AEEL KKAVE QUTO Kol To kKavw» evw o HAlag Loxuplotnke OTL Tou AEEL N vnTLAywyog TL va
KAVEL 1] TTou va kaBioel aAAA aUTOG KAVEL OTL BEAEL.

JUUTMEPACUATIKA UTOPOULLE VA TIOUE TIWCE OTO TIEPLOCOTEPA TTALSLA evtoTti{ouv TNV apEpBaon
NG vVNTLaywyou oTLG KaBnuepvég Toug Spaotnplotntes. Avadépouv ta meploocotepa OTL dev
TOUC OPECEL VO KAVOUV OTL TOUG AEEL N EKTTALOEUTIKOG OAAG N €xovTacg AAAN €MAOYI) TO KAVOUV.
H vnmoywyog Aoutov nailel ouolaoTikd poAo otnv avefaptnoio Tou matdlov Kal €ivol auTA N
omoia ogeidel va ta evBapplvel kat va eéaodaliilel TIc amapaitnte¢ MpoUmoBEoelg yla
Snuoupykn cupnepidopd (ZipomovAou, 2009).

ITO EMOUEVO EPWTNUA «VOLWIELC OTL N EKTTALOEUTIKOC OE TTPOTEXEL TTPOTEKTIKA OTAV TNG TMELC N
NG MPOTEIVELG kaTt» amavinoav 10 anod ta 12 madia, evw ta aAa dvo (HAlag, Aaumpog) dev
amavtnoav. Kot ta 10 auvtd naidid andavinoav BeTikd, Ta 7 and ta onoia dev atttoAoynoav tv
amavtnon Ttou¢. Ta umdAouta 3 €ffynoav TNV omavinon Tou¢ avadEpovtog Karmola
napadeiypata. Mo cuykekplpéva o Kwotag elne «0tav tn¢Aéw kuplia va naiéw otov unmoAoyLoti),
ToV avolyel kot eyw nailw», koL n Aéva «va dw ta BiBAia; -umopeic va naifeic alda unv ta
okioelg». Kot ta dVo auta moadld avtllappavovtol mwe n Kupla toug ta KataAoPaivel
avadépovtag mapadelypata mov €xouv oxeon Ue ta matxvidla toug. Napodo autd n Mapia
Bewpelto pOAO TNG EKMALSEVUTIKOU WG TAPEUBATIKO KAl WG elval auth Ttou Ba BAAEL «Taén» oTnVv
Taén kabwg avadépel «Otav ¢ Aéw kupia pe xtumaet o NIkOAaG, Tov HaAWVELY.

210 TEAEUTALO EPWTNA TTOU KARONKAV VoL aIavTCoUV Ta TTALS LA OXETLKA TN CUUETOXH TOUG OTLG
POUTIVEG TNE TAENG KOl CUYKEKPLUEVA 0TV KaBaplotnta (rmolog kabapiletl ta tpameldkio LETA TO
daynto A TIg SpaoTNPLOTNTEC), MTPOKUTITOUV 4 KATNYOPLEG AMAVTACEWY. ITNV TPWTN Katnyopla
Bpilokovtal Ta maldld mou kAvouv Tig SoUAeLEG pova toug Kal dev BonBouv oute Bonblolvral
a6 aAa madla kat ta madld autd eival 4 anod ta 12. Itn de0TEPN KATNYOPLla AVAKOUV Ta
nadLd mou aAAnAoBonBlolvrtal pe ta dAAa Kal givat 2 Kal otn Tpitn katnyopia ta maldld mou
BonBouv aAAa mtaldid, aAAd ta idla dev dexovtal kauld BonBela (4 maldld) kal otn teAevtaia
katnyopia ta maldid mou ta fonBadve aAAa matdid aAAd avtd dev ta fonbouv (2). Napatnpolpe
Aouov SLadopomoLNUEVN CUMHETOX TWV ModLWV oTtnV KabapLotnta tng Taéng.

ZUMHUETOXT TWV TTOLSLWV OTO OXESLACHO KOl UAoTtoinon Twv dpaotnplotitwyv

‘Hén oto mponyoUpevo epwtnua tEONKe amd ta maldld to {ATNHA TNg TMapEpBaong tTng
vnmoywyou otov kaboplopod Twv Spdoewv Toug. Me ta gpwthpata mou adopouv oTn
OUMMETOXN TOUG OTO OXeSLAoMO Kol TNV UAomoinon 6paotnplotiTwy OTO VNTILAYWYELD,
amocadnvilovtal MeEPLOCOTEPO OL AMOYPELG TWV AWV yla T0 POAO TOUG OTNV TAEN KoL TNV
QVTATOKPLON TNG VNTILAywyoU OTLG TIPOTACELG TOUG.

Ooov adopd To EpWTNUA «TTPOTEIVETE OTNV KUpIA oa¢ SpaaTnNPLOTNTEG 1 MY VISLo TTOU 00
apéocel va rtailetor; », Ta 3 anod ta dwdeka matdla anavinoav apvntika (Mwpyog, ABnva, Mapia)
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Kal to urtodouta 8 amavinoav Oetikd, evw €va moadit (Aéva) dev amdvinoe kabBolou oto
epwtnua. OAeg oL BeTkéC amavinoel tTwv madlwy adopolv To TalXvidL Kal Kuplwg To
QY QTN UEVO TOUG TTALXVIOL, KATL TO omoio SelXVeL TNV avayKaloTnTa Tou matyviSlou yla ta modid
TPOOXOALKAG NALKLOG Kot epdavileTal eMAVEINNUUEVWE OTLG ATIOVTNOELG TWV TTALSLWY, OTIWE Kot
oto mivaka 1 OXETIKA HE TO TL APECEL OTA TALSLA OTO vNmlaywyeio. MNa mapadslypa ta madld
TIPOTELVOUV OTNV EKMALOEVUTIKO KATAOKEVUEG, OMwG avadépel n Aféomowva, mavidla e
KATAOKEUAOUEVO UALKO, {wypadikn, K.a. MapatnpoUpe AOLTOV OTL TA MEPLOCOTEPA TIALSLA AAAQ
OXL OAQL CUULUETEXOUV LIE TLG TIPOTACELG TOUG OTO OXESLAOUO TNG KABNUEPLVOTNTAC TOUG.

2TO UTTOEPWTNHA TTOU KANBNKaV va amavioouyV Ta maldld «OTaV MPOTEIVETE KATL ) VATILAYWYOS
10 oulnta pali cog» ta 3 and ta 12 madla dev andvinoav kaBoAou oto epwtnua. Ao ta
urtoAouna 9 modid Ta 5 andvinoav BeTKA, XwWPLG OPWG VA ALTLOAOYGOUV TNV AAVTNOT TOUG,
EVW ATTO TIG ATIAVTACELG TwV UTIOAOLTTWY 4 madLwv GaiveTal Kal n otdon tng EKMaLSEUTIKOU OO0V
adopd TNV evioxuon TNG CUPUETOXNG TOUG OTO OXESLAOUO HLOC SpacTnplotnTag 1 €vog
mayvidloU. Mo oUYKeKPLUEVA TTPOKUTITOUV SU0 KATNYOPLEC. ATIO TN HLOL N EKTTALOEUTIKOG EVIOYUEL
TN CUMMETOXN TWV TALSLWV Kal amo tnv aAAn Ta anobappuvel. XapaKTnpLoTIKO TapAadelyla tng
PWTNG Tepintwong ivat n Nikn n omola avadépel «tn¢ Ague va naifouue KOKKIVN QWTLA Kol
uac Sivel undda yia va taiéouue» Omwc kot o Nikog o omoiog avadEpel «uag Agst Tt BéAete va
KOVOULE;» KAl N ANUNTPA ToU A€EL «Ti¢ Aéw OTL BéAw va {wypapiow yopyova Kol UEPLKEG POPEC
UE apnvew. Ocov adopd tnv SeUTEPN MEPIMTWON XOPAKTNPLOTIKN ELvaL N amdvtnon thg Xpuoog
n omola avédpepe OTL TMpoTeivel otnV Kupla tNG va mailel e Blopnyavomounuévo UALKO (ta
gormitti) Kal eKelvn «UE UAAWVEL KoL LIOU AEEL VO YpAQW».

Onw¢ katalaBaivoupe Kot oTig SUO TEPLUTTWOELG N OTACHN TNG vNTiLaywyoU Sev eVIOXUEL Evepyd
TN CUMMETOXN TwV atdlwv aAAd avtiBeta tnv neplopilel. Katl otn mepimtwon mou evioyUeL Ta
nadld va maifouv to malyvidt Toug, n dla eival anwv and to mavidlt toug aAAd Kal oTn
neplmtwon tng Xpuoag mou OxL Povo Sev TV evioxUeL aAAAG TNV ayvoel, emBAANOVTAG TNG va
KAVEL KATL TTOU Oev BEAEL

210 EMOUEVO EPWTNUA TTOU KARBNKOV val amavTACOUV Ta TSI OXETIKA E TO TL TOUG APECEL
TIEPLOCOTEPO ATIO OCO KAVOUV WE TNV EKMALSEUTIKO, 1(Adumpog) amod ta 12 naidid dev andvinoe
oT0 gpwinMa. OL amaviAoel Twv UTIOAOLTWY Maldlwyv UmopolVv va Katnyoplomownbouv oe 2;
KaTnyopleg: a) oe oxéon He TOug XWpPoug malxvidlol péoa otnv taén, B) oe oxéon pe TN
SnUoupyLk amaoyOAncon He TNV vATILywyo TNE TAENG. TNV mpwtn Katnyopia avrikouyv 2 matdld
KaBwg avadEpouv Tov NAEKTPOVIKO UTIOAOYLOTH, TWE Ta EUXOPLOTEL. XOpAKTNPLOTIKA €lval n
anavinon tou Apn o omoilo¢ avadEpel OTL «OTAV EIUAOTE OTOV UTOAOYLOTH) LOU QPECEL
TIEPLOOOTEPO KOl WYAYVOUUE TpAyuata ME TNV kupia». 2Ztn deUtepn Katnyopia 8 maldid
avadépovtal otn ypaodr, OTLG XELPOTEXVIEG, OTA OUASLKA Ttatyvidla Kot OTLG KATAOKEVECG. MOVO 0
€vag amnod ta 12 maldid Sev avédepe KATL CUYKEKPLUEVO aAAA £(Tte TWC OO TOU APECOUV.
JUUMEPACUATIKA AOLTTOV, UITOPOUUE VO TIOUE OTL OLUTO TIOU OPECEL TIEPLOCOTEPO OTA TALSLA VoL
KAVOUV LIE TN VNTILOYWYO TOUC, €lval va dnutoupyolV KoL va KOTooKeualouv. Mo cUYKEKPLUEVA,
va KAVOUV XelpotexVvieg, KOAAAL kal va {wypadilouv (6 ota 12 maidid) kabBwe Kal Ta opadikd
mayvidia.

ITO EMOMUEVO EPWTNHA TTOU KARONKAV va amavtroouV Ta TalSLd «UNTApYEL KATL TOU SEV 00U
OPECEL TOOO TTOAU a0 00Q KAVETE UE TV Kupla oag;» 7 ota 12 maldld anavinoav apvnTika
umooTtnpilovtog Mw¢ OAd TOUG OPECOUY, VW 3 amo ta 12 dev andavinoav kKaBoOAou 6To pwTNUA.
To untohouna 2 adiad (Nikog, Aquntpa) avadEPovtal OTLG OXECELC TOUC LE TOUC CUVORINAIKOUG
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KaBw¢ kal Tpomo Sleaywyng Twv dpactnplotitwy. Mo cuykekpluéva n Anuntpa avadEépet OtTL
6ev tNg apéoel otav Sev KABeTal pe TG Pideg TG evw o Nikog Aéel wg Sev Tou apEceL Otav
HAGEL N Kupla Tou Kat Ta modid tn Stakomtouv. NapatnpoUpe Aoutov OtTL ta matdld evoxAouvtal
otav dev €xouv eAeubepia emhoyng oe oxéon Ue To e molov Ba kabioouv, kabwg kat otav dev
TNPoUVTAL OL KOVOVEG TNG TAENG KalL o koBévag MIAAeL omote B€Ael. XapaKInploTKA OTO
Mapadelypa TG ANUNTPAG, N vNILaywyog €XeL UloBeTroeL tnv otaon va Balel ta maldld va
kaBovtal ayopt pall e Kopital kot OxL va ETUAEYOUV AUTA HE Ttolov BEAouv va kabioouv, KATL TO
omolo emiBePatlwveTal KoL O TPONYOULEVO EPWTNA OXETIKA LLE TO Ttolo¢ Kabopilel To mou Ba
kaBioouv | mou Ba maiouv ta matdid. H ekmaldeutikdg Aowndv neplopilel ta matdid Balovtag
TO vt akoAouBoUV CUYKeKPLUEVA TIPOTUTIA. Lo ONUAVTIKO gival lowg To yeyovog OtL, mapoAo Ta
TaldLd €XOUV KOl KPLTHPLO KOL TIPOTACELG VLA TNV KOONUEPLV TOUG EUTIELPLA OTO VNTILAYWYELO,
telvouv va mapouctalouv pia Betikn elkOVA AUTAG TG EUMELplag, 6Ttav SNAwvVouv OTL OAQ TOUG
OPECOULV.

21O EMOUEVO EPWTNHA TIOU KANBNKAV Vol aImavtrioouVv Ta madla «0tav SV 00U OPECEL KATL TO
Ag¢ otnv kupla oou; Tt kavel TOTE;» ta 2 (Mwpyog, Nikn) and ta dwdeka maldia, andavinoav
apvnTka avadépovtag mwe dev To Aéve oTnV eKTTALSEVUTIKO Kal KAVOUV OTL ekelvn BEAeL. Eva
naldi (Aéomowva) Sev amdvtnoe KaBOAOU O0TO EPWTNHA, EVW TA UTIOAouTa 9 maldld anavtnoav
Betikad. Ta maldld autd mou anavtnoav BeTikA avédepav WS N EKMOLSEUTIKOC TTOAEG POpPEC
TOUC AEEL «(PUYE QIO €KE( KAl KAVE KATL dAAO» 1) «TTEPIUEVE va TEAEIWOW Kol UETA UaG SIVEL
ayvidia».

MapatnpoUpe Aoutov, MwE Kot otig SUo mepMTwoelg, dnAadn kat Ta matdld mou To Aéve otnv
EKTTOLOEVTIKO OTL KATL §EV TOUC apéoel aAAA KOl auTA Tou Sev To Aéve, TTAAL KAVOUV OTL eKElvn
B€AeL. ApoU mpwta oAokAnpwvouv ta matdLd UTo Tou KAVouv pall Tng Kot LeTA ival eAeVBepa
va mai&ouv otL B€Aouv. MNa AAAN pa dopd Aowrtdv, n vnraywyog dev evioxVeL TNV avetaptnoia
Kal tnv eAevBepia tou matdlol kabwg To Teplopilel va ekdpaocTtel Kal va SpACEL e TOV TPOTIO
Tou n dLa apuolel.

TéAog, 6oov adopd TNV EpWTNCON «VOUIJELG OTL N vNITLOywYOC 00U YVWPI(EL TL 00U APECEL OTO
vnraywyeio», Ta 5 ano ta 12 maldld andvinoayv apvntikad, evw eva dev andvinoe kaboAou oto
EpWTNUA. ATtO Ta TTEVTE TALSLA TTIOU ATAVTNOAV apVNTIKA, Ta 4 eV altloAdynoav tnv anavinon
Toug evw N Mapia avadépel mwg Sev To €XEL TIEL TOTE oTNV Kupia tng. Amo ta 6 maldld mou
anavtnoav Betikd, ta 4 avadEpouv OTL To EEPEL N KUpla TOUG EMELSN Ta 8La TNG TO €XOUV TIEL,
EVW Ta AAAa SUO OTL TO €XOUV TIEL OL YOVELG TOUG oTNnV Kupla toug. BAEmoupe Aoumov OTL n
vNTILOy Wyog amod apketd modla (5 amo ta 12) dev yvwplilel ta evoladEpovtd Toug evw eAdLOTA
elval ta madLd mou To £xouv MEL Ao POvVA TOUG OTNV Kupia TOUG.

Zuvoyilovtag, apkeTd maldld €XOUV EVTOTILOEL WG XAPOKTNPLOTIKO TNG SpAong TNG vnraywyou
v kaBodriynon mpo¢ oplopéva €ibn ocuumepldopadg kat dpdong otnv tafn. AAa maidid
SLEKSIKOUV TIG TIPOTLUNOELG TOUG ETIKOLVWVWVTOG UE TN VNTILAYWYO, XWPLE va onuaivel OtL n
VNTILOYWYOC OVTATIOKPIVETAL AUECO OTIC OVAYKEC KOl OTIC TIPOTACELC TOUuC. AN moadla
ETUAEYOUV VA UNV ETILKOWVWVACOUV HE TN VNTILOYWYO OXETIKA UE TLG TPOTLUNOCELG TOUG, HE
OQTOTEAECLLO N VATILAYWYOC VO NV TLC YVwplleL. 2 KAOe mepimtwaon, N vnriaywyoc Sev evioxUEeL
CUOTNUATIKA TN CUMUHETOXN TwV Tadlwv otov Kaboplopd tng Spacng Toug, e AMOTEAECUA VA
efaptaral ano ta naldid n Stekdiknon Kat n emttuxia autrn¢ TG CUUUETOXNAC.
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Anoyeig Twv Nawdiwv MNa Tnv AAAnAenidpacn Kot Tnv Anodoxr Ané Toug Zuppadntég.

210 epwWTNUA av ta matdld €xouv diloug kat av mailouv pall Toug, OAa Ta TadLd avedepay mwg
€xouv ¢iloug KabBw¢ Toug KATOVOUOOAV Kal UTtooThpLEav OTL PoTLoULV va nailouvv pall Toug
Tovilovtag nwg ival gpidoL Toug. Mo AAAN pLa Gopd SLATILOTWVOULE OTL TO TIALXVISL KOL OL OXECELG
HE TOUG OUVOMNALKOUG EMOVEPXOVTOL KAL OE AUTOU TOU €(60UC TIG EPWTNOELG WG EVOL ONUAVTLKO
evOLAPEPOV TOUC, WG VOl ONUAVTIKO KPLTHPLO HE TO omoio afloAoyolv TNV eUMELplA TOUG OTO
XWPO KoL 0TO XPOVO TOU VATILOYWYELOU.

21O EPWTNMA TTOU KANBNKOV VO amavVT)OoUV TO TTOULSLA OXETIKA LE TO OV K UTTAPYOUV mtatdLd oTnv
taén mou Ja n¥elec yia piloug oou, ouwc dev ae FéAouv n bev ta YéAelg eou;» 9 amod ta 12
matdld oxuplotnkav nwg dev £xouv Kaveva POPANUA pe Ta urtoAouta modld Tng Ta&ng Toug
Kall Tw¢ OAa ta B€Aouv. Ta untdAouta 3 maidid (Mapia, HAlag, ABnva) €xouv SexBel amoppudn
ard aAAa atdLd ) untdpxouv radLd mou Sev ta BEAoUV oTnV tapéa TouG. ZUyKeKpLEva o HAlag
avadépel wg dev BEAeL TN XpUoa €MELST) TOV XTUTIA, TOV KOPOISEVEL KOL TOV OTTOKAAEL « yLayta»
evw N Mapia kat n ABnva avadépouv nwc ol PpiAeg Toug MOAAEC POPEC TIC «ITAPATOUVY KOL TLG
«Stwyvouvy. Na alAn pa dopad daivetal mwc ta madla dev BEAouv evtaoels 6cov adopa tn
OX£0N TOUC LE TOUC OCUVOUNALKOUG Kol amoppimTouV Ta maldld mou dev ta amodExovrtat. AKOUN,
elval dpavepd nwc kamota atdia (2) d€xovrat andppldn ano TouGg CUVOUNALKOUC TOUC.

ITO EMOEVO EPWTNHA TTOU KARBNKAV VOl OIOVTI|GOUV TA TTALS LA « UTTAPXOUV (POPEC TTOU Elval oTnv
ouadoa oou kamola nadid evw eov Sev ta F€Aelg; MNMote ovubBaivel auto; Nati; Tt KAVELC E0U;» TA
HLoQ TadLld Sev amavtnoav oTo epwTNHA evw 4 amo ta 12 madld andvinoov apvnTika xwpig
OMWG va attloAoyrnoouv TNV enthoyr) toud. Ta umoAouta 2 matdld uTooTPLEAV TTWE UTTAPXOUV
matdLa ou Sev ta BENouv otnv opada toug. Mo cuykekpLpéva, o HAlag avadépel «otav n Xpuoa
kaOetal dimAa pou otn lwypapikn, dev tn F€Aw, kadoual OUwWS KaL OTavV UE XTUTIA TO Aéw OTN
kupla» kot o Nuwpyog ou AéeL «tn Mapiavva v BéAw, 0Ao kAaiet». BAémoupe Aoumov OtL Eva
TIOAU ULIKPO TTOCOOTO MALSLWV AMOPPLITTOUV TOUG CUMUABNTEC yia GAAN pa dopd, KATL TO oToio
€yve davePO KAl OTO IPONYOULEVO €PWTNHAL.

Ooov adopa TO EMOUEVO EPWTNUA «TOU EXEL CUUBEL KATTOLA OTLYUN) KATTOLO TTalLS( VAl OE XTUTTHOEL,
Mote; Nati o ytunnoe;» ta 4 and ta 12 nadla (Xpuoa, Anuntpa, Nwpyog, Nikog) andavtnoav
0PVNTIKA OTO TAPATMAVW EPWTINUA, TtapoAlo mou Suo amod ta mawdid avtd (Xpuoa, Nikog)
QIOTEAOUV TNV opdda Twv Butwy Omwe daivetal and TG AMAVINOELS TwV UTIOAoITwY Ttatdlwy
mapokATw. Ta dAAa 8 madld avadépouv OTL €xouv METEL BU A A0 KATIOLOUG CUUUAONTEG TOUG
KOlL TOUG KATOVOUATIOUV. ITO EPWTINMA «TTOTE OUVEBN aUTO; » KavEva amod ta raldld dev aveédepe
TO XPOVO TOU TEPLOTATIKOU aAAA TOV TOTO, TIoU €ival Kupilwg otnVv auln, oto Sltadpopo f KoL péoa
otnv aibouoca. Ocov adopd TNV EMEPWTNCN «YLATI OE XTUMTNOEY, anavinoav ta 4 amnod ta 8
matdld. Amod TIG AV OELS TWV TTOLSLWV TIPOKUTITEL: a) OTL Ta TtaldLd xTtumouv matdid mouv dev
elvat ¢idoy, B) xtumouv katd tn StdpKeLla Tou maxvidLou yla ta ralxvidla. Itnv mpwtn katnyopia
avnket éva mawdi, n Nikn n omola avédepe «n Xpuoa e OTpwyVeL EMELON OEV LUE EXEL PIAN», EVW
otn 8egutepn Katnyopia avikouv 3 matdld onwg o HAlag, Mapia, AQUIPoc, Tou aveédepe «n
Xpuoa UE OMPWYVEL Yl va LoU TIapel T puraAa». Ta umolouta  maldid avédepav KATOLO
TIEPLOTATLKO TIOU TOUG £XOUV XTUTINOEL Karota atdid, aAAd e€fynoav tnv amavtnaoh Toug.

ITO EMOUEVO €PWTNMA TIOU KARBNKAV Vol QMAVTIACOUV TA TALSLA «E0U EXELG XTUTTNOEL KATTOLO
matdi; MNa oo Aoyo to ékavec;» ta 10 ota 12 madid Loxuplotnkav nmwc moté dev xtumouy, Sev
OTIPWYVOUV Kal 8gV HOAWVOUV UE TOUG ouVopNnAikoug Toug. Ta umolouta 2 mawdia (Kwotag,
AAdumpog) avédepav Mwe £XOUV XTUTIHOEL AAAQ TTALSLA KOl CUYKEKPLUEVA QVEDEPAV «TOV XproTo

67



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 2 No. 2, 2014, E-ISSN: 2308-0876 © 2014 KWP

TOV XTUNTAW Kot Sev mpoAaBaivel va e xTumtnoew» Kal «to NikoAa emeLdn TPEXEL ATTO MW UOU».
Jupnepaivoupe Aoumdv, OTL oTnV TPOCXOALKA NALKIA UTIAPXOUV CUYKPOUCELG LETOEL TWV MaLSLwV
Kal ylot AAAn pa dopad sival davepo Mwe Ta aLdLd Tou amopeLITovTaL amo Ta UTtoAouta eivat
QUTA TIOU EKEGNAWVOUV 0PVNTIKEG CUUTEPLDOPEC, OTIWG TO XTUTINUAL.

21O EMOPEVO EPWTNHA TIOU KANBNKAV va amaviioouy Ta modld OXETIKA HE TO QV KUTTAPYOUV
otnv taén oou matdld mou CUVEXELA puaAwvouv; Av val yla moto Adyo», ta 11 ano ta 12 nada
KaTovopaoav maldLd ToU CUVEXELA LOAWVOUV LECA OTNV TAEN avadEPOoVTag OTL VAl KaKLA»,
«eneLdn bev givat @idoty. Movo éva maldi, n Xpuoa umootnplée nwg Sev unapyxouv matdld mou
va paAwvouv. Afilel va avadepBel 6tL n Xpuoa eival éva madi mou £xeL ELOTIPAEEL ATIO APKETOUC
ouVOUNALKOUG TNG BeTIKN €A oy, OTL SnAadr) elvat autr) Tou cUVEXELA LOAWVEL UE GAAa TtalSLad.
210 TEAEUTALO EPWTNHA TIOU OITAVTNOAV TA TALSLA «oUVEpYaleoal Kol TALLELC KL UE ayOpLA KOiL
UE kopitota,;» to 10 amo ta 12 naidid vnootripléav mwe KAvouv Tapéa Kat pe ta Suo ¢ulia. Ta
umnolouna dvo (Xpuoa, Mapia) matdid urooTtripLléay Mwe KAVOUV apEa LOVO LLE TO £va amo Ta
U0 dUAa. Kat ouykekpipéva n Mapia pévo pe maidid tou idtou pulou, evw n Xpuoa pe raldla
Tou avtiBetou ¢UAOU ylatl Omwc AéeL «Ta ayodpla gival mo koAd maldia». TUUTEPAIVOUE
Aoumov, 6tLTo peyaAUTeEPO MOcooTO Twy Natdlwy (10 ota 12) aAAnAemidpouv kal pe ta SUo ¢pUAa.

AAAnAenidpaon HE TN vhmiaywyo

ITO €pwTtnUa TOU KAABNKav va amavtrioouv Ta madld «oulntdc HUE TNV Kupia OoU TA
npoBAnuata mou o amacyoAoUuvy», TO HEYOAUTEPO TOOOOTO Twv maldwwv (7 ota 12), dev
amavtnoav oto epwtnua. Ta umolowuta 5 maidid, amdavinoov OeTikd, Xwplg OHwG va
OLTLOAOYN|OOUV TNV OIAVTNON TOUG.

310 EpWINUA «N vNrlaywyog o Bonddel oe SpactnplotnTtég cou;» 3 amo ta 12 mawdid (Nikn,
ABnva, Nwpyog) andvinoav apvnTkd oto epwtnua, avadépoviag otL dev ta fonbael n kupia
TOUG €MELSN Ta KAVOUV OAa pova toug. Akoun, éva matdi, o Nikog, dgv anavinoe kaboAou otnv
epwtnon. Ta untdAouna 8 maldid, andvinoav Betikad. Ta 3 and ta 8 nadid (Xpuoa, Mapia, Aéva)
Sev attlioAoynoav tnv amavtnon Toug, evw Ta uttdAownma 5 avédepav wg N vnraywyog ta
BonBdel kata tn ypadn, KATA TG KATACKEVEG j oroudnmote SuokoAevovtal. ZUUPwWVA UE TIG
QITOVTAOEL TWV TOLSLWY, AUTO YIVETAL LOVO KATA TN OSLApKELX TWV SpacTnPLOTATWY Kot OxL
YEVLKA o€ OAa ta emineda.

21O EPWTNUA 1) VNITLOYWYOC OaG EVIOYXUEL AgyovTac umpaBo, moAU kaAd K.a i oav XELPOKPOTEL
0TV KAVETE KATL owoTtd; Tt kKavel,» 4 and ta dwdeka maldld andvtnoav BeTikd, Xwpi¢ wotdoo
va avadépouv éva mapddelypa n va umootnpiéouv tnv anavtnon toug. And ta umoAouta 8
nadld, ta 7 avédbepav OtL n Kupia toug AgeL «eioal kaAo matdi», «moAU wpaio auto», «gioat
KOAO kopitol», «moAu wpalia», 0tav ta moldld autd KAvVouv KATL KaAO, onwe otav ypddouy,
{wypadilouv. Moévo éva matdl koL cuykekpluéva n Afuntpa avdadeps nwg otav Seixvel tn
{wypadla tng otnv Kupla Tng, ekeivn Sev avtidpacel Kat Sev TN AEeL KATL, AmAd ypAdEL KATL TAVW
oto xapti. Eival pavepd Aowmdv, mwe n ekmatdeuTIKOC evioyUel Ta matdid (8 ota 12) otav ta
matdld KAVOUV aUTO TIOU avapeével amo autd. Emiong, afilet va avadepbel ot n
avatpododotnon ¢ lval YeVIKA KAl OXL CUYKEKPLUEVN KoL €0TIALEL OTO «wpaio» Kal OTo
«KOAO», TIAPOTIEUTTIOVTOC OE TIOPASOCLAKEC EKTIALOEUTIKEG TIPAKTLKEC.

21O TPOTEAEUTALO EPWTNHA TIOU ATIAVTNOAV Ta MALSLA NTAV «n vATlaywyog napeubaivel otav
6Uo nadia paAwvouv;» ola ta matdld amavrnoayv Betika. Ta 5 ano ta 12 nawdia dev e€nynoav
NV amavinorn touc. Amo ta umoAouta 7 modld mpokumrtouv 2 popdéc mapépPfaocng, a)
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napeppaivel pwvalovrag ta madid B) mapepPaivel Balovrag Tipwpia ota madld. ITn mpwTn
katnyopia avadépbnkav ta 4 anod ta 7 nadid, Aéyovtag ot pwvalel n Kupla Toug dSuvata Katl
TA HAAWVEL OTAV KAVOUV {NULEG N XTUToUV AAAa Ttadld. InUavtiky €lval n amavinon tou
Oodwpn Tou eine «pwvalel Suvata kat kKAsivw Ta autia». Itnv deUTePn Katnyopia avikouv 3
niadia (Nikn, Mapia, Mwpyog) kat avadEépouv OTL N vnTiLaywyog ta Balel Tipwpla. ZUYKEKPLUEVA
o Nwpyog avédepe «tn Balel va okepTel kat va INTHOEL oUYVWUN», OTtwG Kot n Nikn «pwvalet
™ Xpuoa kat tn Balet va okeptel». Ag avadepBel edw OTLKaL Ta 3 auTA MatdLd IOV AVKOUV 0Tn
OUYKEKPLUEVN Katnyopla eival amo tnv dla tagn kat €xouv tnv dla vnriaywyo. H vnrmiaywyog
OUTNA EXEL UL XPWHOTLOTH KITPLVN KOPEKAQ TIOU TNV €XEL OVOUAOEL «N KAPEKAQ TNG OKEYNC» KOl
omoto madi eivat “avriiouxo”’ KaBetal eKel yla va «npeUioeLy.

210 teAeUTAlO EpWTNUA TTOU KARONKOV va amavtrioouV Ta aldld «EVolwoeg mote adikia amo tn
kupia oou;» Ta 11 amnd ta 12 nadld andvinoav apvntikd. Movo éva naidi (Xpuoa) eine nwg
€volwoe adikia amo tnv kupia tng kabwe tn pwvate xwpic Adyo otav £matle pe To TouBAAKLAL.

ZUUTEPOLCLOTOL

MeAeTwvTag TIg oUVEVTEUEELC TwV vNTiwy givat Suvatov va e€axbolv opLoPEVa CUUTIEPATHATA
Tou eival anapaitnto va avadepbBoLv.

Mia oo TG BaclkOTEPEC SLATILIOTWOELG TNG EPEVVAG Elval N BETIKN €lKOVA KOL OTACHN TIOU €XOUV
TO VAT yia To Tt vidtl. To matyvidt armoteAet yia o modid To ONUOVTIKOTEPO TIAPAYOVTA KAl
glval auto mou ta EAKUEL TTEPLOCOTEPO OTO VNTiLaywyeio. Eotialovtac oto malyvidl, Sev evwooUue
HOVO TO BLOUNXOVOTIOLNUEVO UALKO- Ttatyvidt, aAAd Kot To opadiko maxvidt, to eAelBepo kabwg
KOLL TO TTOLXViSL e TOUG GUVOUNALKOUG.

Akoun, Stamotwvetal apdlonuio otig avttANPELS KoL OTLG OTACELS TWV EPWTNOEVTWY CXETIKA UE
TOL OPVNTLKA TOU vNTilaywyeiou. Evw €éva peyaAo mocooTto maldlwy wpalomolouyV To VALY WYELO
U €xovtag avadEPEL KATL APVNTLKO, TTAPOAO AUTA 0T CUVEXELD TTPOTEIVOUV AUCELG TTPOKELUEVOU
va BeAtiwBOel. Kat dAAa maAL matdld avadpEpouv OTL 0TO vnTiLaywyeio 6V TOUG APETEL O XWPOG
ToU Ttalilouv, oL AOXNUEG EUTELPLEC UE TOUG GUVOUNALIKOUG Kal TtpoTeivouv AUCELG yLa TN BeAtiwon
ToUu.

H mAeloyndia twv modwwv aflodoyel to XwpPo TOU vnrlaywyeiov (e€wTeplkd- €0WTEPLKO)
avaioya pe TG SuvatoOTNTEC TTIOU TOUG MPOOPEPEL YLA TIOUXVIOL KOL TNV ETAPKELA TWV UALKWY
ayabwv. Ta meploocotepa madld Bewpouv OtL To oXOoAelo TOuG €ival Aveto aAld to BEAouv
HEYAAUTEPO, HE OPYAVWUEVEG YWVLIEG, TOOUANBPEG KOl KOUVIEG OTNV aUAN KaBwG Kal TIoAAQ
natyvidla. Eva pikpo mooooto nmatdlwv cuykpivouv To XWPOo TOU VNTILAYWYELOU PE TOV TtaLOLKO
OTaBOUO KoL TPOoTEIVOUV AUCELS TIPOKELUEVOU VA YiveL TiLo opopdo.

Ixebov OAoL oL epwtnBEévteg dnAwvouv OTL dev elval LKAVOTIOLNUEVOL ATIO TNV ETIAPKELN TWV
matvidlwyv- UALKwY ayaBwv Kal oL TTEPLOCOTEPOL EVW OTNV apxn Loxupilovtal OTL eival Kal TEAOG
avadEpouv Ta matyvidia tou toug Asimouv. Katd kuplo Adyo ta madla embupolv neplocotepa
Blopnxovomolnpeéva- EUMOPLKA Ttatyvidla, Omw KOUKAEC Kal UTTAAEG.

H mAsloPndia twv vamiwv avadEpet OTL TO MALXVISL TOOO LE TOUC GUVOUNAIKOUG, 000 Kal UE TO
1610 To MaYVISL WC UALKO, Ta EUXOPLOTEL, XWPLC WoTOCOo va attloAoyrnoouV ylati cuppaivel auTo.
Avad£pOUV T AyATINUEVO TOUC TIOLLXVIOLO TTIOU KOTA KUPLO AOYO £ival KOTOOKEUAOTIKO UALKO Kall
OUVKEKPLUEVA TIATA, TOUPBAAKLA, EMITPATENAL.

To peyoAUTEPO TOCOOTO TWV £pWTINBEVIWV UMOOoTHAPLEE OTL N vNTLAywyoC TapepPaivel oTig
KaABnNUEPLVEC TOUG SPACTNPLOTNTEC UE QTMOTEAECUA VO LELWVEL TNV avefaptnoia Twv madLwv.
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Elvat autr) mou tig meploodtepeg dopé kabBopllel TO MEPLEXOLEVO KAl TNV OPYAVWON TOUG. XTa
neploootepa maldLa BEPata Sev apEceL AUTA N OTACKH TNG vNTiLaywyou, aAAd xwpig va to BEAouy
ouMpopdwvovTal Kat uTtakoUouv. Me Alya AdyLa n vnriaywyog Sev eVIOXUEL T CUUUETOXN TWV
madLwv aAAd tnv neplopilet. MoAAEG GopEC Ta TALSLA OTAV KAVOUV TLG SIKEG TOUG IPOTACELS, TA
AapBavel umoyn toug, alld n dla elvat anwv amno tnv eKTEAecn TNG eMBUULOG TOUG, Kol AAAEG
TLAAL POPEG, AYVOEL EVTEAWC TLG MTPOTACELG TWV TALSLWV.

ITn ouvEéXela, SlarmotwBnke OtL ta madld eival guxaplotnuéva and tn cuupmneplpopd TG
vnraywyoL 6cov adopad tn S1dbeon NG va Ta akoUOoEL IxeSov kavéva maldi Sev attloAoynoe
TNV amavtnon tou aAAd armd QUTA TIOU TNV OLTLOAOYNOOV UMOPOULE VO CUUTTEPAVOUUE OTL
BAETOUV TO POAO TNG VNTILAYWYOU UAAAOV TTAPEUPBATIKO KAL TIEPLUEVOUV QIO QLUTHV VA KAVEL KATL
KoL vaL avtamokplOel og auto mou tng lmav.

Oocov adopd Vv KaBaplotnta TNG TALNG, TMOPATNPOUUE SLodpOPOTIONUEV CUUUETOX TWV
natdtwv. NapoAo autd MPOKUNTEL WG OAa ta atdd kabapilouv Ta idla ta TpameldKkio TOUG HE
N xwplc tn Bonbela Twv cuppadNTWY TOUG.

To MePLOOOTEPA VATILOL WPALOTIOLOUV TIC SpaoTNPLOTNTEG KAl YEVIKA QUTA TIOU KAVOUV HE TNV
VNTILOYWYO TOUC KOl BAETIOUE WG OE YEVLKEG YPOAUUEC £XOUV BETLKNA ELKOVA VLA TO TIPOCOWTIO TNG.
ApkeTd modld SLekSIKOUV TIC TIPOTLUNOELG TOUG ETLKOWVWVWVTACG HE TN VATILOYWYO, XWPIC va
onUAivel OTL N vNILOywyog avtanokpivetal. AAa AL EMAEYOUV VA LNV ETIKOLWVWVI|GOUV LE TN
VNTILOYWYO OXETLKA LE TLG TIPOTIUNOELG TOUC, LE AMOTEAECUO N VNTILAYWYOG Va KNV TIG YVwpileL.
MAVTWE oo TIC ATAVTACELS TwV Ttaldlwy yivetol dpavepd Mwe oplopEVEG GOPEG OL YOVEIC gival
ouTol TTou €XoUV ANRCEL PE TNV VNTILAYWYO KoL £X0UV EKPPAOEL TIC OVAYKEG KOLL TLC TIPOTLUNOELG
TWV MaLSLWV TOUC, Kol OXL Ta iSLa Ta madLa Ye tn vnraywyoc.

To peyaAUTePO MOCOOTO TwV MALSLWY, OGAANAETOPOUV PE TOUG CUHMOONTEG TOUG Kal OTIWG
T(POKUTITEL KAVOUV Tapea Kal e Ta U0 GUAAa. OAa ta madld €xouv ¢iloug, cuvepyalovtal Kot
nailouv.

Ooov adopa tnv anodoxn Twv MoLdLWV amod Toug cUUPAONTEG Toug paivetat mwc oAU Alya ivat
Ta TtadLa mou volwBouv anoppudn. Ta matdld autd OpwE o anoppimtovTal, TIG TEPLOCOTEPES
dopéc mapouaotdalouv exBpikn kal mapafatiky cupnepldopd MPOG TOUG CUVOUNAIKOUG TOUG.
AKOUN, o€ KABe TA¢N daiveTal mMwE UTTAPXOUV TTALOLA TTOU CUVEXELA LOAWVOUV.

H mAeloPnoia twv naduwv €xouv Betiki otdon 6oov adopd tnv aAAnAenibpaor toug Pe Thv
ekmaldeuTIkO, KaBwg ta Bonbdel oTIg SpaCTNPLOTNTEG TOUG, TA EVIOXVEL Kal culntdel pall Toug.
MapoAo auTd amod TLG ATIOVTACELG TWV TTOLSLWV TIPOKUTITEL OTL EVIOXVEL Ta taldLd otav ta maldid
KAVOUV aUTO Tou ekelvn avapével. TENog, a&ilel va umoypappLoTtel o0tL n avatpododdtnon tng
TIAPATEUTIEL OE TP ASOCLAKES EKTIALOEUTLKEG TIPOAKTIKEG.

2uintnon - Mpotaocelg

Onwg eivat pavepod, T EPEUVNTIKA ATTOTEAECHOTO TEKUNPLWVOUV HLa LSlaltepa BETIKN €lKOVa
ooov adopd TV afloAdynaon tng moLoTNTOG 0TNV TPOOoXOALKH NALKLA. MapOAo aUTA N EIKOVO AUTH
odeilel va dtatnpnOel kat va yivel akopo KaAUTEPD.

BA£moupe Aoutov, Ot ta matdld afloAoyouv TNV TOLOTNTA TNG EKMAISEVCNC OTNV TPOCYOALKN
NALKLQ PE Ta SLKA TOUG KPLTRpLa, Ta oroia Sev amméXouVv Kal TTOAU ard To KPLTRpLa Tou 0ploBeTouv
ol KA{paKeG. MoAU onUavTIKO yla Ta matdLd eivoll 0 XWPOog TOU VNTILOYWYELOU KOl OL EUKOLPLEC TTOU
TapEXeL yla Ttatyvidl. To mauyvidl Kal YEVIKA O XWPOG armoTteAoUV Ta KUPLOTEPO KPLTAPLA TWV
KALLAKWV, Kupiwg tng ECERS kot ITERS.
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Akoun, n afloAdynon TnG moLotnNTa OXETIETAL PUE TG DETIKEG OXECELG TIOU €XOUV QUTOKTIOEL T
TaLSLA PE TOUG CUVOUNAIKOUG TOUG Kal To KAlpa ocuvepyaciog toug. Ta madia v avadépouv
G KpLTApLa OTWG €lvat N aoPAAELD TOU XWPOU, N UTIOSOUN KoL TNV SON TOU POoYPAUATOC.
AMuwote Ba eixe peyao epeuvnTiko evdladEpov n Slepelivnon g moLotnTag tng ekmaibevong
OTO VNTILOYWYELO PETO QO TLG AMOYELS TWV HOONTWV UE SLAMOALTIOMLKA XAPAKTNPLOTIKA OAAQ
Kall LaBnoLaKEG SUOKOALEG 1 ELOLKEG AVAYKEC, WOTE va e€akplBwOel KaTA OGO To VNTLAYWYELD
e€unnpetel TIG avaykeg aAAA Kol SpA EVEPYETIKA OTNV AVATTUEN AUTWV TWV ATOUWV.

Eniong onuavtikdg mapdyoviag anoteAel N EMIKOWVWVILA KAl N avtanokplon t¢ vamaywyou. O
POAOC TNG, N OTACN TNG KAl N cUUMEPLPOPA TNG ATMEVAVTL OTA TALSLA, OMWG SLATILOTWVETOL
ennpealel tn {wn KoL TNV opoAn cupBilwon Twv adlwy oTo YwPo Tou vATLaywyEiou.

Avapeoa Aoumov, oTLG TAEOV CNUAVTLKEG TIPOTACELG TTOU Bewpw OTL umopolV va cuBAaAlouv otn
Aewtoupyikny SlelobutikotnTa Kot otnv e€aodaAlon TNG mMoldTNTAC OTNV TPOOXOALKH NALKia
OUYKOTOAEyoOVTaL:

e H xpnuatodotnon tng kKuBépvnong yla tn BeAtiwon TG UALKOTEXVIKNG UTIOSOUNG TNG
TaénG. TOOO 0O €0WTEPLKOC, 00O Kal o umaiBplo¢ xwpog odeilouv va mpoodépouv
aodalela, EAKUCTIKOTNTA KAl AVESH OTa TALSLA.

e H ouvepyaoia kot n aAAnAemnidpacn Twv maldlwy HE TNV EKACTOTE EKMALOEUTIKO.

e H avamtuén emkowvwviag, n oucLlaoTiky emadr HETAEL vnmoywyoUu Kol TodLwv Kal n
KaAr 8taBeon TNG vAmiaywyou va adpouyKpaoTel Ta maldld. Auto Umopet va emiteuOet
HEOW TNG EMUOPPWONG TWV EKMALOEUTIKWY, WOTE VO aVOITUXOel pla «KouAtoupa»
OUVEPYOOLOC TIPOKELUEVOU OL EKTTALOEUTIKOL VA BEATIWOOUV TIG YWWOEL TOUC YLaL TOV
E0WTEPLKO KOOLO TOU TTALSLOU KL TIG OTPATNYIKEC EMIKOWVWViaG pall Toug.

e H ouppeTOXA TNG VNTLAywyou o€ SpactnplotnteC (opyovwUEVEC 1) EAeUBepOU XpOVOoU)
Kall n evBappuvaon Twv matdlwy.

o KoAALEpyeLa UmIOTOOUVNG Kal armodoxn g LETAEY YOVEWV- TTALSLWV- EKTTALOEVUTIKWV.

e H amoBoAn napadootakwyv peBodwv StdackaAlag and tnv HePLA TNG VATILAYWYOU Kal N
ULOBETNON KALVOTOMWY KOL EVEAIKTWY TIPOYPAUUATWY E€TOL WOTE VO TIPOOEAKUEL TO
evéladépov Twv Madlwy, va avtarmokpiveETaL 0TI OVAYKEG TOUG Kal va TipowBel tnv
KPLTIKA TOUG OKEYN.

e H Onuoupyla opyavwHEVWY YWVIWV UE OAA TA QmapaitnTa, XPNOLUA UAKA Kol
mayvidia.

e H kaBapldtnta tou xwpou Kat n BeAtiwon tng KabnuepLvrng Toug UTTOSOUNG.

e Hxpnon véwv texvoloylwv peBddwv Kal eMOMTIKOU UALKOU.
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To AvOpwriivo Awkaiwpa otnyv MoAn
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Tou Tunuatog Kowwvikng Atoiknong kot MoAttikn g Emotiung, Anpokpitelo MaveniotnuLo
Opakng

The Human Right to the City

Dr. Symeon Mavridis
Department of Social Administration and Political Science, Democritus University of Thrace

NepiAnn

OL moAeLg amoteAolV €va BACLKO OTOLXELD 0PYAVWONG TWV aVOPWITLVWVY KOWVWVLWV. AUCTUXWG,
oUW, NON amod Tig apxEG tou 2000 alwva €YVe avTIANTTO OTL BACIKEG KOWVWVLKEG TIAOOYEVELEG
OTIWG N KOWWVLKN OmodLopyavwaon Kot N eYyKANUOTIKOTATO oXeTi{ovTal e TNV avamtuén Kot tn
Sdoun twv MOAewv (xwpotalkog oxedlaouog). To téhog tou B’ Maykoopiou MoAépou mapd tnv
apxtk egudopla KoL TN YEVIKOTEPN OLKOVOMLKI) QvOoUykpotnon ypnyopa £6elfe OtL Ta
npoBARuaTa Twv MOAewv avfavovtav Aoyw Kol TNG YEVIKOTEPNG aoTikomoinong. Q¢ avtidpaon,
o papélotng Lefebvre latunwoe to 1968 tn Bewpia Tou yla to «Akaiwpa otnv NoAn» to onoio
elxe w¢ Baon tnv amoyn OtTL AvOpwWMOL TPETEL VA PETAOXNUATIOOUV TIG TIOAEL HECW MLOG
SLa81kaciog MOAITIOULIKAG avATACNG TOU OKUAioU €pyatikol SUVOULKOU. 2TIC SEKOETIEC TOU
akoAoUBnoav, Ta oNUASLO TIAPAKUAG TWV TIOAEWV £yLVaV MEPLOCOTEPO opatd. MapdAAnAa, ot
TOAELG Epolalav OAOEVA UE ATUTIEG ETILXELPNOELG, AOYW KaL TNV EMISPAONG TOU KATILTAALOUOU, KOl
OUVOEBNKAV HE TIG TIOYKOOULEG OLKOVOUIKEG UETAPBOAEG. H Avodog Tou KaTtavaAwTlopou, n
OTPOTLWTIKOTOLON TwV TMOAEWV KAl N amofévwon €ywvav evonuika actika dawvopeva. Etol,
UMPOOTA OTIC VEEC TEXVOAOYLKEG KOl KOLWVWVLKEG TIPOKANOCELS TO Skalwpa otnv moAn yivetal
OAOEVQ KOLL TILO ETTKALPO KOl ONUOVTLKO.

Né€elg KAsda: AvBpwriivo Akaiwpa Itnv MoAn, Itpatwwtikomnoinon Tou AotikoU Xwpou,
YroBaBbuion Aotikou MeptBaiAovtog, KatavaAwTlopog, MoAeoSoulko AapTXaLvt

Abstract

Cities constitute a key element in the organization of human societies. Unfortunately, by the early
20th century it became clear that basic social pathogenies such as social disorganization and
crime are associated with the growth and structure of cities (spatial planning). Despite the initial
euphoria and general economic reconstruction the end of World War Il quickly showed that the
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problems of cities increased due to the general urbanization. In response, in 1968 the Marxist
Lefebvre formulated his theory of the "Right to the City" which was based on the view that people
should transform their cities through a process of cultural uplift of the thriving workforce. In the
following decades, the signs of urban decay became more visible. At the same time, due to the
influence of capitalism, cities came up to look alike with informal enterprises and were connected
to the global economic changes. The rise of consumerism, the militarization of the cities and
alienation became endemic urban phenomena. Thus, in the face of new technological and social
challenges the right to the city becomes more and more relevant and important.

Keywords: The Right to the City, Militarization of Urban Space, Degradation of Urban
Environment, Consumerism, Urban Apartheid.

Elcaywyn

H mapouoa epyaoia mpaypateUeTal To avBpwrivo Sikailwpo otnv moAn. Ito mpwto Kepaialo
™¢ ewoaywyng Sidetal plo cuvomtikn kateuBuvon tng £€peuvac. AkoAoUBwe, oto deutepo
kepalalo kataypadetal n Lotoplky Stadpour) Tou SIKALWHUATOC. ITN OUVEXELD, OTO TPLTO
kKedAAalo TePLypADETAL TOGO N VOULIKN SLACTACN TOU SIKOLWHOTOC 000 KAl N TOPETOUEVN
OUVETIELO TOU OpOU «avBpwTivo» oTo Sikailwpa otnv moAn. Katomi, oto tétapto kedpalalo Ba
oavaAuBouv ot Adyol SIkatoAdynong Tou «SIKAalWUAToG otnv mOAN» dnAadn n YeVIKOTEPN QOTIKN
emBApuvon OMWC elval EBLKOTEPO O) N «OTPATIWTLKOTIOINCN» TWV TIOAEWV, B) n amo&évwon kat
Y) TO TVEU O TOU KATAavaAwTLopHoU. TEAog, Ba akoAouBroouV Ta CUUMEPACHATA, O EMIAOYOC Kall
n xpnowlomnoinBeioa oxetikn BLBAloypadia.

OL MOAELG amoTeAOUV KUTTAPA TNG KOWWVIKNAG {wNG. AT Ta TapmaAala xpovia oL avOpwrtveg
KOLWVWVLEG SLEBETAV TO XAPAKTNPLOTIKO VA CUOTIELPWVOVTAL O UEYAAUTEPOUC TTANBUGCULAKOUG
OXNUATLOUOUG. Tn ONUEPLVN ETIOXA O€ TAYKOOHLO EMiNeS0 mapaTnpeLtaL TO GaLVOUEVO OL TIOAELS
va avédavouv tov mAnBuoud toug. H NMOAn tou Me€iko, n KwvotavivourmoAn to TOKuo Kot N
ABriva amotehoUv evdelktika moapadeiypata. YrmoAoyiletal otL pexpt to 2050 to 65% TOUL
TaykOopou mAnBuopol Ba StaBLei evidg Twv OAswve. Ao tnv GAAn, n Taxeia cuykévipwon
TMANBUCOUOU O€ UIKPEG YEWYPADIKEG TIEPLOXEG TIOANEC Popég ouvodeletal amd mapdAAnAa
npoPfAnuata Onwg to KukAodoplakd, tn pumavon tou mepBAAAoviog, TNV amoévwon, tnv
EVKANUATIKOTNTA, TN PTWYELA, TNV UYELOVOULKN €TBapuvon, Tnv KatdBAwpn k.A. MapoAeg Tig
ouvexelg mpoomdbele €Kk HPEPOUC TwV KUPBEPVACEWV KOl TNV ULOBETNON  VOULIKWV
HETAPPUOULOEWY OL TIOAELG EVIOTE AMOTUTIWVOUV HLa Ttayepr, Puxpn Kal andpokpn eKova. XTtnv
EAAASa, aAAd kal SleBvwg Omwe otnv lomavia, N avwTEPw KATAOTOON EYLVE TIEPLOCOTEPO EKSNAN
HE TNV endavion amnd to 2009 pla mpwtodpavol g SNUOCLOVOULKAG Kplong n omola emnpéace tn
{wn TwV MOALTWY, YpnyopOTEPA KAl QUECOTEPA OTLS UEYAAEC TOAELS. Emelta amd to ap)lkod
ouvaiocBnua ékmAnéng kat alpvidiacpol moAlol dopeig (Beouwkol kal e€wBeopkol) aAAd kat
HEUOVWUEVOL TIOALTEG Ttpoomtabnoav va avtidpacouv Kat va avaAdBouv ot idlol dnuloupyLko
£pY0 LE OTOXO TNV KAAUTEPEUON TNE TOLOTNTAC {WNC TWV TIOALTWY EVTOC TWV TTOAEWV. XWpIg va
10 yvwpilouv OpwC, oL meplocodtepol €€ autwy, N 8pAcn TOUC EUMEPLEiXE O PEYAAUTEPO N
HULKpOTEPO PBabuo Pabutepo 10TOPkd, GINOCOPLKO, KOLWWVIOAOYLKO OKOUA KOL VOMLKO

1 AvaktBnke amod thv NAeKTPoVLIKr LotooeAiba mou Statimwve T OepeMWSELS apXEG Tou XApTn yia to Alkaiwpo

otnv MoéAn (World Charter for the Right to the City): http://www.urbanreinventors.net/3/wsf.pdf
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TiepLleEXOUEVO Tou cuvoyiletal yupw amd tnv MaAald ANCUOVNUEVN EVVOLla TOU «SIKALWUOTOG
otnv OAn». Q¢ ek ToUTOU, N Mapovca Epeuva pooTntabel T0o0 va avakaAEoeL amno tn AnRén otn
HUVAKN OTN OXETKN BEUATIKA TOU «SLKOLWUOTOG 0TNV TTOAN» KAL VA TN CUVOECEL e Eva TTAQLOLO
ETULOTNUOVIKOU Kol akadnuaikol Staldyou, 600 Kol Vo TN CUCXETIOEL UE CUYXPOVEG TIPAKTIKEG
edappoyEg uhomoinong tou.

0 6pog «Swaiwpa otnv mMOAn» amoteAel vewteptkry évvola tou 2% piool tou 20%° awwva.
EMonuwe, o mpwTog ou To SLaTUMWOoE ATAV 0 GNUAVTIKOS FTAAAOG PLAGC0dOC KOl KOLVWVLIOAOYOG
Lefebvre (1901-1991) to 1968 pe 1o BBAio Tou Le Droit a la ville. To cuykekpluévo BiBAlo
anoTteAel 0pOONO OTNV KATAVONGN TNG £VVOLOG TOU «SIKALWUATOG 0TNV TTOAN». To €10¢ 1968 bev
elval 8toAou tuxaio kKaBwg cupPadilel pe TIC EUPUTEPEG KOWVWVLKEG aAAAYEC Ttou emBupoloE
HEPOC TN YOAALKAG KOWVwVIag (LBLwE TNG AOTIKNA G KAL VEAVIKNC) EVAVTLA 0TNV KAQGLKH CUVTNPNTLKA
rioALtikr) Tou de Gaulle?. Tuyxpovwe, 8, avTioToleG avtldpAoels udilotavto Kot o GANA HEpn
TOU KOOHOU Oonwc otic HMNA i tn A. l'eppavia (RAF — Rote Armee Fraktion). MNa mapadetyua, otig
HMA to 1968 nuplveg e€eyépoelg o€ yKETO 110 mOAewv aprivouv Tiow w¢ armoAoyLoUO 39 vekpoUG
2.500 tpavpatieg kat 5.000 culnYels. Kata tov Lefebvre, to Sikaiwpa otnv moAn eivat po
Kpauyn aAAQ Kal Eva alTnUa YLo LETOOXNUATLOMO, ETMOVAKAB0PLOUO KL AVAVEWGCH TWV TIOAEWY,
WE OOTIKWV TIOAEWV, BACEL TWV ETUTAYWV TOU TIOALTIOMOU, TwV TEXVWV aAAA KoL TNG duong, Ue
afova tov 1610 tov avBpwro (Lefebvre, 1996:158-159). O Lefebvre w¢ papélotnc 6a dtatunwoel
EMAVEANUUEVWG OTL 0 dopéac Twv aAlaywv TPEMEL va lval n epyatikn tafn, kabwg n
KevTplkotnta tn¢ e€ovoiag Ba mpémel va dtaomaotel Kal va petadepOel ota xEpla Tou amAou
TOALTN.

lotopikn Atadpopn

OL moAeLg amoteAoUV edadIKEG KOLWVOTNTEG PE UEYAAN, LOTOPLKN, TIOALTIOMLKY], OLKOVORLKA KOl
nieptBaAlovtiki onuaocia. «O MOALTIONOC OTWG ToV EEPOoU e elval adlaxwplotog armo tn {wr oTLg
TIOAELG. Zxed0OV OAa 6oa Slakpivouv TNV TOALTLOUEVN A0 TNV TPWTOYOoVN Kowwvia cuvdéovtal
OTEVA WE TIG PEYAAEG ouvabpoioelg TANBUGHOU TToU AMOKAAOUUE ‘TIOAELS, KoL OTAV WAAUE yla
‘urbanity’, ‘civility’ kau ‘politeness’ avadepouaote otov TPOMO WG OTLG TIOAELS AUTEGH (XAYLEK
[1960] 2008:467). Zto mpwTto Tpito Tou 20° awwva (1920-1940) n OwoAoyikr) ZxoAn Tou ZIKdyo
(Ecological School) Atav ekeivn mou mpwta Bewpnoe TNV MOAN wW¢ véa avefdptntn uTO
Slepelivnon ovtotnTa Kal MpoondOnoe va TN oUVOECEL Kal UE KOWWVLOAOYIKEG, EBVOYpadIKES
KOl EYKANUOTOAOYIKEG TIPOEKTACEL. H TOAN, onwg eixe ypael KATOTE 0 SLACNUOC QOTLKOG
KowwviwoAoyog Robert Ezra Park (1864-1944), eival: «n TILO CUVEMNAG KOL CUVOALKN, N TILO
ETUTUXNMEVN TpOOTIAOELA TOU avOPpWTTOU VA AVOKATOOKEUAGCEL TOV KOO0 OTOV OTtolo (el WoTe
va oUPPWVEL TTEPLOCOTEPO ME TIG ETLBUUIEG TNG Kapdidg Tou» (Park, 1967:3). OL Bswpntikol TG
OwoAoyikng ZxoAng Sdlamioctwoav OTIC €PEUVEG TOUC TMAVW OTNV EYKANUATIKOTNTA VEQPWV
OTOHWV, OTL N TeAevTaia mapouvciale po otabBepotnTa HEcO o€ GUCLKA OPLA, OXL OUWG YEVIKA OF

2 Mo mopddeypo ekelvn tnv emoxfi HeydAn Snuoodtnta améktnoe oto MMapiol, to Kivnupo evavtiov tou
ouTtoKlVNTOdpopou (katl) TNG aplotepnG O0xOng Tou Inkoudva Kal autd SLOTL mponyouuévwe, Nén amd to 1967,
Snuloupynbnke o autokvntodpopog tng Se€Ldg 0xOng tou Inkouava. H odpodpn avtiBeon amévavtl ota oxédla
auta Katadepe va Béoel coBapod epnddio otn «Aoc-avilelomoinon» tou Mapilolou.
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nioAtteieg  otnv Unta®po ard otnv 1tOAn tou Chicago3. Etol, To evilad£pov EMIKEVIPWONKE OTIG
TOAELG KABwWG €yve avTIANTITO OTL N eyKAnUATKOTNTA eudavi{OTav O CUVOLKIEG OTou T
dawopeva tng dtwyelag, Twv ¢ONVWV evolkiwy, tTNG SpAcNS CUMUOPLWY Kol TNG SLAUOVAG
€TEPOYEVWV GUAETIKWY OUAdwY NTav evénuika (AAe€Ladng 2004:62-63). Onwg ta puTa Xwpig
dpovtida efaobevolv €tol kat ol avBpwrotl mou Slaflolv oe TEPLOXEC TAPAUEANUEVEG
ennpealovral apvnNTIKWG, €€ ou Kol 0 0poG: OwoAoyLkn 2xoAn (aoteakr olkoAoyia). «OL TTOAELG
opyavwvovTal Katd GUGCLKEG TIEPLOXEG Me Sladikaoieg avtaywviopou, elofoAng kat dtadoxng —
TIOU TIaPATNPOUVTAL OAEG TOUG Kol 0T BloAoyikr) oltkoAoyia» (Giddens, 2002:621).

Me to Mépaopa Twv €Twy, N {wn oTig MOAELS Ba amoktAoeL véa Suvaptkn Wilwg peta to B M. M.
‘EVOG OUYKEPAOUOG TIOPAYOVTWY, OTIWG N AVOYKAOTLKA TipoaduyLd, n GTwXEL, N avepyla Kal n
ekBlopnyavion Ba cuvteAéoouv otnv aotikonoinon (Aéyetal kat e€00TIOUOG) Tou TANBUGHOU Kal
otnv actudria (Lefebvre 2007:21 em.). H aotikomoinon onuoivel TG00 TNV TPOT AYPOTIKWY
OTPWHATWV OE 0IOTIKWV 000 KAl TN SLapKr CUYKEVTIPpWON (EwWC UTIEPOUYKEVTPpWON) MANBUCUOU og
OlOTLKA KEVTPA. AVOAOYWC, N EYKATAAELPN TNC UTIALOPOU KOl N LOVLUN EYKOTAOTAON OTA UEYAAQ
OOTIKA KEVTpa onuatodotouv tnv aotudplia. O teppatiopdg tou Asgutépou MNaykoouiou
MoA£pou épav Twv Blopnxavikwyv oAAaywv, Tou e€a0TIOUOU KoL TNG aoTUDIALOG CUVETEAEDE Kall
0€ AAAEC KOWVWVLIOAOYIKEG Kol GIAOCOPLKEG AAAAYEC, N CNUAVTILKOTEPN EK TWV OTOLWV Elval pLa
oTadLaKr KOWVWVIKI LETAKIVNON OE TILO UALOTLKEG KOL OTOUKECG BACELG. AV KOL UPKETOL OTOXOOTEC
Bewpnoav OtL 0 MOAEUOG PAVEPWOE TIG ASUVAULES TNE YEVLIKOTEPNC ATIOTIVEU LLOTLKOTIONONG TOU
Aadpwtiopou (m.x. Xopkydipep kot Avtopvo 1986), allol KOTEANEAV OTO OTL O TOAEUOC
OTIOTEAECE TNV 0PN TOU TEAOUC TNG LETAPUGCLKAG KOL TOU 0lLoAOU LEEQALOHUOU. ITOUC TEAEUTALOUG
TIPAYUATLOTEG OV KEL Kal o Lefebvre.

Eldkotepa, ocuudwva pe tov Lefebvre, to téAog tou B MM.M. katédelée epdavwg 6,tL o Nietzsche
gevvoouoe Ue To BLBAio tou «H xapoUpevn emotiun» to 1882, pe to 6po o «Bavatog Tou Osol n
0 Oego¢ elval vekpogy. O MoALOG avOpwILOUOG/oupHavIopog Tou eixe otnplxBel oe TAAALEG
deoloyieg, avtiAelg kat Bpnokeleg (akopa kal tn xplotiavikn) ixe Eemepaotel (Lefebvre
2007:137 em.). OL OTAXTEG KOL OL KOTOOTPOdEC KATECTNOOV OPATH TNV amotuxia Ttwv
nponyouuevwy dofaoctwv kat avtAfnPewv. MA€ov, oto emikevipo PBploketal o avBpwmog, o
omoiog 6e60UéVOU OTL OAOEVA CUYKEVTPWVETOL OTLE TTOAELG, N €vvola TNG avamtuéng tng OANg
OUCLOOTIKA CUUTIOPEVETAL PE TNV avamtuén tou avBpwrou. Etol, n moAn, wg aoTKOG XWPOE
aroktd aAAn Stdotaon Stapécou twv avBpwnwy (Lefebvre 1996:147 em.). Ao tnv GAANR, OLWG,
n emdelvwon NG {wNG €VIOC TWV QAUEPLKOAVIKWY TIOAewv tn dekaetia tou ‘60 Adyw 1NG
TpoaoTLonoinong Kal TNG cuvakoAoudng unoBaduLlong Twv KEVTIPWVY Twv TOAEWV, GavEPWOE
OKOUO TIEPLOCOTEPO TO TPOPANUA TOU OOTIKOU oxedlaopou odnywvtag tov Lefebvre va
OpOUATLOTEL TO «Sikalwpa otnv oAn» (Lefebvre 2007:135-153 6mou Kal To OXETIKO KedAAaLo,
To Sikaiwua otnv moAn).

Lefebvre (2007:152) pe to Sikaiwpa otnv moOAn, we avwtato ayabo avapeoa ota ayadd, amottel
HLOL LOTIKE {WI) LETOOXNHOTIOUEVD, KTIPAYHO TTOU TIPOUTIOBETEL Lot cUVOALKH Bewpla TNE TOANG
KOl TNG Kowwviag oAng, Bswpla tou Ba XpNOLUOTIOLEL TIG TTNYEC TNC EMLOTAUNG KAL TNG TEXVNCY.
MNna tov i6lo, «to Sikaiwpa otnv MOAN ekSNAWVETAL WG UTEPTATN HOPPN TwV SIKOLWUATWV:
Sikalwpa otnv eAevBepia, otnv e€atopikevon PEoa OTNV KOWVWVLKOTIOINGN, OTNV KATOLWKLO KOlL TO

3 To sikdyo amotelel avTUmpPooweUTIKO MapdSelypo eméktaonc mOAswv. Evw to 1830 Atav oxeS6v akatoiknto, To
1900 npoogyyLle ta 2 ekatoppUpLa katoikoug (Giddens 2002:618).

79


http://www.biblionet.gr/author/22315/Henry_Lefebvre
http://el.wiktionary.org/wiki/%CE%B1%CF%83%CF%84%CE%B9%CE%BA%CF%8C%CF%82
http://www.biblionet.gr/author/22315/Henry_Lefebvre
http://www.biblionet.gr/author/22315/Henry_Lefebvre
http://www.biblionet.gr/author/22315/Henry_Lefebvre
http://www.biblionet.gr/author/22315/Henry_Lefebvre
http://www.biblionet.gr/author/22315/Henry_Lefebvre

MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 2 No. 2, 2014, E-ISSN: 2308-0876 © 2014 KWP

KaTtolkelv. To Sikailwpa oto €pyo (0Tn CUUMETOXKN SpaoTnELOTNTA) KAl TO SKOlwUO oTnV
npooolkeiwaon (evieAwg SladopeTikd amo to Sikailwpa otnv wbloktnola) eEunovoolvtal péoca
oto Sikailwpa otnv moAn» (Lefebvre, 2007:175). O Lefebvre miotevel 6tL T0 Sikaiwpa otnv moAn
elval n «dnuovpyla pLag evalAaktikng {wng otnv OAnN, AlyOTEPO AMOEEVWEVN, TIEPLOCOTEPO
ETOLKOSOUNTLKA KOl TIOUXVIOLAPLKN AAAA CUYKPOUGLOKN Kol SLHAEKTIKY, QVOLXTH) O€ SlEpyaOieg,
o€ aviutapabeoelg kabwg Kal otnv aévan avalntnon tg adldyvwotng Kawvotouiag» (Harvey,
2013:23).

H emiotapévn evaoyxoAnon Ue to Sikaiwpa otnv moAn Ba amaocyoAnoet yla SeKAETIEG Kal TOV
vewypado David Harvey (1935). Kat’ autdv, to dikailwpa otnv moAn dev eival povo n akwAutn
npoéofaon ota ayabd Kol 0Toug TOPOUC TNG TTOANG AAAA TTEPLOOOTEPO TO SiKalwpa va aAAAEouE
TOUG £aUTOUG HaG. Noo aAAGTOU LE TNV TTOAN TIEPLOCOTEPO CUUPWVA HE TIG ETMOBUULIES TN KAPSLAG
HoG. «H geAeuBepla va KATAOKEUAOOUE KOL VO OlVOKATAOKEUAOOULE TOUG EQUTOUG HOG KOL TLG
TOAELG paG, utooTtnpilw MW €lval, €va amo To 1o MOAUTIHA OAAG KAl TA TILO TTAPOUEANUEVA
avBpwrniva Sikatwpatd pac» (Harvey, 2008). H mpoowrtikr, avOpwmokevtplk dldotaon Tou
Sikawwpatog otnv mOAn eivat €ekabapn kat Bupilel Tig €1¢ PabBov aoTIKEC avaAUOELS, Ta
TIPOTEPAHATA TWV TMOAEWV AAAA TOUG KIVOUVOUC TWV AmMPOCWIWV OXECEWV TIOU EYKULOVOUV OTLG
oAl tou Wirth (1897-1952), o omoiog (kat autdg) Atav nyetikd péAog tng dapontng
OwoAoyIkN ¢ ZxoAn¢ Tou Zikayo. Onwg untootrptle o Wirth, «oL emdpAceLg TOU A.GKOUV OL TTOAELG
oTNV Kowwvikh {wn tou avBpwrou eivat oAU PHeEYAAUTEPEC Ao O,TL UMOpPEL va POaVEPWOEL TO
TTOOOOTO TOU a0TIKOU MANBUopoU. Mati n moAn Sev elval pHovov oAoéva KoL TIEPLOCOTEPO O TOTIOC
KaTolKiag Kal epyaciag tou ouyxpovou avBpwrou. Elval kot To KEvtpo mou Stapopdwvel Kal
€AEYXEL TNV OLKOVOLLLKI], TNV TTOALTIKA KAl TNV TOATLIOpLKN {wH ...» (Wirth, 1938:342).

EmutAéov, Pl onUavTLKA CUVLOTWOO TOU SIKALWUATOG oTnV TOAN eival n dnuokpartia, n lootnta
TwV MoAltwv (Katl Twv dvo PpUAwWVY), N LoKATAVOUN TWV TTOPWV TNEG TIOANG, N LOOVOULa Kal N
KOWVWVLKN dikatoouvn. Aedopévou, OtL To dikaiwpa otnv MOAN €xeL kKat popéLoTikn Bewpnon to
XAOUO OVALECO OTOU TIAOUGLOUG Kal TOU GTwXOUG €VTOC TWV TOAEWV QATIOTEAEL KOLWVWVLKN
naBoyévela. «To Sikaiwpa otnv oAn dev eival to Sikailwpa va maipvoupe — XpnNOLUOTIOLWVTOG
pLa yvwotn ékdpaon—ta PixouAa anod 1o Tpamell Twv mAoUoLwY. Oa MPETEL OAOL LG VA EXOUUE
Ta 8L Sikawpata, ylo vo UopoU e va GTidxvoupe Ta StadopeTikd £16n MOAewv, ou BEAoupe
va urmdpxouv (...). Otav kowtdlw tnv otopia, BAEnw otL n Slaxeiplon Twv MOAEwvV ywotav
TLEPLOCOTEPO Ao TO KEDAAALO Tapd armod Toug avBpwrou. Emopévwg, Léoa otnv mAAn autn yla
10 Skalwpa otnv oAn Ba MPEMEL va UTTAPXEL KAl Lo TTAAN evavila oto KeddAawo» (Harvey
2009). Emiong, to Sikaiwpa otnv 1oOAn eowkAeiel tnv aflonpenn Swafiwon (epyaocia, otéyn,
Tpodn, MOoIHo vepo, uyeia, acdpaleiag petadopég, mpooPfacn otn Sikatoolvn K.d.), TG lo€g
gukalpleg, TNV akwAutn podcBacn o SNUOCLOUG XwpPouG (Ttapalieg, MAATELEG, TOLOIKEG XAPES
K.Q.), TNV TOALTIOULKN Kot GUAETIKN Stadopomoinon kat moikithopopdia kat tTnv amoduyn
Slakploswv kaBe gidoug. Aev elval Tuxalo MWC ATMOKAEIOUEVEC 1] OTLYUATIOUEVEG KOLVOTNTEC
OTIWG ATOMO PE ELOLKEC LKAVOTNTEC, XPHOTEG VOPKWTLKWY OUCLWV aKOUO Kol opodpulodilot
OVOKTOUV OUV Tw XPOVW TO SIKOLWHOTA TOUC EVTOC TOU QOTIKOU Xwpou (xwpol Bepameiag,
HeyaAUTepn SuvatotnTa Kivnong, aKOUA Kal YLOPTLVEC TTAPEAACELC).

And Vv AaA\n, PBéBata, o Harvey kot AAAolL ouUyxpovol epeuvnteg onwg o Castells
Sladpopomolovvtal and tnv mapadoolakr) OWoAoyikr) IXoAr) Tou Zlkayo yevika oto €€nc. H
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OtkoAoyikn ZxoAn €8wve onuaoia oTo mwe o Xwpog aAAale toug avBpwmoug. H véa Bewpnon Sivel
€udpaon oto mwg o AavBpwmo¢ oAAAGleL TO XWPO, E€I(TE APVNTIKWG HECW OLKOVOULKWV
KaTeuBUVoEWVY (T.X. avamtuén Tou KOTTOALOMOU) €lTe BETIKWG OMWE UE TNV QVATTUEN TWV
KOLWVWVLKWV KLVNUATWV (oXeTko elvat otnv N. Yopkn to apdleyopevo kivnua «Right to the City
Alliance» — RTC i to kivnua Stapaptuplag Katd tng avicokatavoung mloutou «Occupy Wall
Street» - OWS»). H mpoodatn avamtuén Twv QoTIKwV KWWNHATWY OMW¢ Twv oUYXPOoVwV
KOLVWVLKWYV KVNUATWV Twv TAatewwy (BA. Puerta de Sol otnv lonavia to 2011, mAateia Tahrir oto
Kapo to 2011 kat to kivnua oto Taksim Gezi Park tng KwvotavtivoumoAng to 2013) cuvdéetal
aueoa pe to Sikailwpa otnv oAn e TV Evvola OTL oAogva Kal meplocotepol SLtaPAEmouy Ta eV
AOYyWw Kvnpata wg yvnoloug ¢dopeic Twv aAlaywv, ws dnAadr UTIEPACTILOTEG TOU SLKOLWUATOC
otnv moAn ywa avadiekdiknor toug (Harvey, 2013:211 em.). Ztnv EAAGSa aioBnon mpokAdAeoe «To
Kivnua tng MAateiag» oto Zuvraypa (aAAd kol oe AAAeC TOAEL]) wG aviidpaon ota PETpA
OLKOVOULKAG Attotntag, 6lwg petd to 2009 kot T otadlokn €miBoAr HETPWV AUOTNPNG
6NUOCLOVOULKN G TIPOCOPLOYAG.

Eldikotepa, otnv EAAASa eV HEOW TNG OLKOVOWLKAG KPLONG EVTIEIVOVTAL KL OPYOVWVOVTAL AQTKEG
KLVNTOTIOLNOELG EVTOC TWV MOAEWV yla T oThPLEN avépywy, andopwy, NAKKIWHEVWY, TTPoodUYwV
KOl LETOVOLOTWY, YLo TN Stavoun Tpodipwy Kat yia tn dtabeon mpoidvtwv ar’ eubeiag and Toug
mapaywyouc. EmumpooBEtwe, cuvtedovuvtal eBeAovTikd epdUTEVOEL OE AOTIKOUG XWPOUG KAl OE
TepLOOTIKA SAorn, xopnyouvtal dwpedv dappoka oe eunmabeic opddeg, AToUa TOU OTEPOUVTAL
OLKOVOULKWV TOpwv Suvavtal va mpoPfolv Swpedv Oc LATPLKEG TPALELS, dSnUOCLOL XWPOoL,
OYAALOTO KOl £pya TEXVNG, TOVETLOTNULAKA WOpUPOTA KOl KpATlkA Ktrpla kabapilovrtat
(bwpeav) amnd ypaodttt kat Aoutég akabapoieg and opAdes IOIWTWV Kol HEPLOEC TIOAITWVY UETA
anod moAAd xpovia avaBAntikéotntag anodacilouvv va StapaptupnBolv SuVAULIKA Kot pallka
oAAG mapdAAnAa kal va culntrioouv amnod kool o€ MAATELEG Kal o€ AoutoU¢ SNOCLOUG XWPOUG
(BA. T.x. TNV opada «Kabe IaBBato otnv ABrvay, To Kivnua «Xwpic Meodlovteg», To «Kivnua
TWV AyOoVAKTIOUEVWVY» KaLl Tnv MKO AMOZTOAH). Ztolxelo OAwV TwV aVWTEPW TPALEWV €lval
KUPLWE ) 0 AUECOSNUOKPATLKOG XOPAKTNPAG TwV TPWTORoUVALWY, B) n e€wBeouLkn, «EK TWV
KATW» Klvntomoinon Kal emikowvwvia (sms, viber, BlackBerry Messenger) y) o cuvABw¢ padlkog
Kol AQIKOG XOPAKTAPOG TWV KOWWVLKWV Kwoewv &) o ¢davepdg Kol OSnUOCLOTIOLNUEVOG
XOPAKTNPOG TWV TPWTOPROUALWY €) N MPWTOTUTIA 0T) 0 AUBOPUNTOCG AATPOULOTLKOG XAPAKTAPAS
0) n emblwén amTwv oTOXWV UE TO ULKPOTEPO OLKOVOULKO KOOTOG N) 0 MAOUPAALOUOG Kal LELwg OTL
OL AVWTEPW EVEPYELEG CUVTEAOUVTOL EVTOG KL TLEPLE TOU ALOTIKOU LoTOU.

ZUVOALKAQ, Ol TtapaTtdvw evOaPPUVTIKEG TIPWTOBOUALEG KOAUTITOVTOL EUPUTEPQ UTIO TOV Havdua
ToU pL{OOTIOOTIKOU «SLKALWUATOG OTNV TIOAN» KOL OUCLAOTIKA ATOTEAECAV TOOO Mla BETIKN
Puxoloyikn avtidpaon amAwyv MOALTWY OCO HLA AVOTTARPWON KOWWVLIKWY aVOKAAOTIKWY adou
OLKPATIKEG SnUOoLEG Soueilc NTav ocuvRBwG avemapKeig, UTTIOXPNUATOSOTOUEVEG 1) ETTACXOV OO
EM\eLn TOU ATMAULTOUEVOU TIPOCWTTLKOU. OL avOpwILVEG KOWVWVIEG ETILBLWKOUY va avaAdfouv
HOVEG TOU TLG TUXEC TOUG TIEPVWVTAC OO To BewpnTIKO MAALCLO 0TNV TPAKTLKA UAOTIolNGN, amno
To AOyo otnv mpafn. MNépav TOUTOU, EMIOTNHOVIKA Kol oKASNUAiKA oL autoteAeic SpAocelg
aTOpWVY, opadwv, MKO kat o eupUTteEPOG €BEAOVTIONOG PECW TNG AUTOEVEPYOTIOLNGNG LITOPOUV
va £EnynBouv OxL Lovo TepLPPAOTIKA AAAQ KOl TUTIOTIOLNUEVA UE TOV KAOGLKO OPO TNG AOKNONG
TOU «OSLKALWUATOG OTNV TOAN», O ONMOLOC EVOWHOTWVEL WG TIEPLEXOUEVO TN OCUVIPUTTIKN
mAsloPndia anod Tg avwtEpw SpAOELC.
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To Awawwpa Ztnv NMoAn Q¢ AvOpwrivo Akotwpo

H voukn katoxupwon

Katapynv, 0pog «Sikaiwpa otnv moAn», wg évvola, anoteAel Snuovpynua TG KowwvioAoylag
Kal TG dhoocodiag, Omwe AAAWOoTE avaAUCAE KL OTO TPONYOUUEVO KedAAalo. H ypappaTiki
epunveia €8lve tnv aiobnon oto PECO TMOALTN TOU EMUTPENTOU, TOU pnElkéAsuBou Kal Tou
avaykaiou. And v GAAn, OUWE, 0 OPOC «SIKALWUA» UTIEXEL KOL LA OLULYWGE VOMLKNG XPOLAG.
AnAadn, elval mBavo n docodikr) Kol KOWWVIOAOYLKI) TPOCEYYLON TOU SLKALWMOTOS Vo
evbuBel TNV oYL TOU VOUOU UE amoTtéAeopa oto HEANOV va KaToxupwBel kal emonuwe. Qg €K
TOUTOU, OTO apOV uTtokedaAato divetal Tooo Eudaon os oplopéva onpeia TnG vopoBeoiag mou
Tou opolalouv 600 KoL oTnVv mBavotnta va KatoxupwBel oto péAov kal Beopikd. Auto to
evOEXOUEVO ONUAlVEL TTIPAKTIKA OTL N ToALtela Ba eival avaykaopévn va mpoxwpeel T6oo otnv
uAoroinon Tou 600 Kal oTNV PooTacia Tou.

Itnv EAAGSa n vopoBeaia sival Sounuévn pe afova tnv auEnUévn TPOOTOCIO TWV ATOULKWY,
TIOALTIKWY KOl KOWWVIKWY SIKAlWUATWY Kol eAeuBepiwv Pdacel tou ¢AeAevBepou Kal
dnuokpatikol ToAttevpatog mou tn Stémel. To TUvtaypa tng EANGdag 1975/1986/2001/2008
Bploketal otnv Lepapyia TG vontng mupapidag Twv kavovwy Sikaiou amd amoyPng TUTILKAG
Loxvo¢ pall pe to dikatlo tng Eupwnaikn¢ Evwaong. Emovtal, otn ouvexela, ol dteBveic ouvOnkeg,
OL VOMOL KaL OL AOUTEG KAVOVLOTIKEG TIPAEELG TNG Sloiknong.

Bdoel Tou Tuvtaypuartog, to Sikaiwpa otn moAn Ba umopolos va TEKUNPLWOEL 0To SeUTEPO HEPOG
TIOU TITAOPOPEITAL WG KOWWVIKA KOl OTOUKA SIKOLWHOTO KAl TILO OUYKEKPLUEVA OO TNV
gpunvela tou ap. 24 to omoio avadépel otnv map. 1 ot «H mpootacia Tou GuoLKOU Kal
TIOALTLOTIKOU TtePLBAANOVTOC amoTeAel UTIOXPEWON Tou Kpdtoug Kat Sikaiwpa tou kabevog. MNa
™ SLadpUAAEN TOU TO KPATOG €XEL UTIOXPEWON Va TapVEL LBlaitepa MPOANTITIKA 1} KATOOTOATLKA
HETpa oTo TAaiolo NG apxng tng aswdopiag (...)». Itn ouvéxela, n map. 2 tou idlou dpBpou
avadépel emumAéov otL: «H ywpotaikn avadiapBpwon tng Xwpag, n dtapopdwon, n avantuén,
N MOAE0SOUNCN KOL N ETEKTACN TWV TIOAEWV KAL TWV OLKLOTLKWY YEVIKA TIEPLOXWV UTIAYETAL OTN
puBulotiky apuodlotnta kal Tov €Aeyxo tou Kpdtoug, He okomd va efumnpeteital n
AELTOUPYLKOTNTA KaL N AVATITUEN TWV OLKIOPWV Kal va e€aodalilovtal ol kaAUtepol Suvatoi 6pot
SlaPBlwong. OL OXETIKEG TEXVIKEG €TAOYEC Kal OTAOUIOEL] yivovTol KATA TOUG KAVOVEG TNG
EMOTAUNG. H ouvtagn €Bvikol KTnuatoAoyiou cuvioTd uTtoxpEwaon Tou Kpdtoug» evw TEAOG N
map. 6 opilel ot «Ta pvnuela, ol MAPASOCLAKEG TIEPLOXEC Kal Ta Tapadoolakd oTtolxela
npootatevovtal and to Kpdatog. Nopo¢ Ba opiloel Ta avaykaio ylo tTnv mpoypotonoinon g
TPOOTACLOG AUTAG TIEPLOPLOTIKA HETPA TNG LOLOKTNOLAG, KABWG KoL ToV TPOTo Kal To £160¢ tNng
armolNUiwong TwV LBLOKTNTWV».

Mépav tou Zuvtdyupatog kat OleBveic ouvOnkeg Ba pmopovocav cuvdUAOTIKA HECW TWV
Slatdéewv va otolyeloBetrioouy 10 Sikaiwpa otnv 1oAn. El8IkoTeEpa, N Un VOULKA SECUEUTIKNA
Owoupeviky Alaknpuén twv Akolwpdatwyv Tou AvBpwrmou oto ap. 25 map. 1 avadépel otL:
«KaBévac £xet dikaiwpo oe éva Blotiko emimedo kavo va eaodaliiost otov (Slo kal otnv
OLKOYEVELO TOU Uysla Kol eunuepia, Kot el8kOTEpA TPOdH, POUXLOMO, KOTOLKIO, LOTPELKA
TeplBaAPN OMWCE Kal T amOPALTNTEG KOWWVIKEG UTtNPEoiec». Emiong to Alebvécg J0udwvo ya
TOL OLKOVOMLKA, KOLVWVLKA KAl LOpPWTIKA SIKALWHOTO TIoU uTtoypadTnKe To 1966 TTOU KUPpWONKE
oTn Xwpa pag Ue to v. 1532/1985 (PEK A’, 45) oto ap. 11 map. 1 avadEpel oXeTIKWE OtL: «Ta
oupBaAAopeva Kpatn avayvwpilouv To Sikaiwpa kabe mpoowmou yla eva emtinedo Sloflwoswg
OVEKTO yLa TO (610 KAl TNV OLKOYEVELA TOU, CUUTIEPIAAUBAVOUEVNC TNG KATAAANANG Statpodnc,
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evbupaociog kal Katowkiag, ouyxpovwg &g Kol To SIKALWHPA TNG OUVEXOUG BEATIWOEWC TWV
ouvBnkwv Slaflwoswv touy. Emiong, ota mAaiola tng E.E. and to 2009 woxveL 0 XApTNG TwV
OepeAlwdwv Alkalwpatwy TnG Evpwnaikng Evwong. H mANpng VopLKr avaAuon Tou SIKOLWHOTOG
otnV MOAN ekdelyeL TNG MOpoUoas UEAETNG AOYyw TNG EUPUTNTAC Tou. e KABe mepilmtwon n
glodox) tou otnv €vwvopn td€n tng Bpalliag Aén amd to 20014 Adyw mbavwg twv
TIPOYEVECTEPWY KOLWWVLKWV KIVNUATWY Tou avarntuxdnkav eket (BA. World Social Forum),
SnAadn o pla xwpa TepAoTiwV TOAE0SOUIKWY KOl KOWVWVIKWY AVICOTATWY, AmoTeAEL Eva KAAO
OLWVO KL YLO TLG UTTOAOUTTEG XWPEG TOU KOoUou (Harvey, 2013:25).

H elcaywyn Tou 6pou «avlpwrivou» oto dikaiwpa otnv noAn

To TPWTAPXLKA TTPOOTATEUTIKA SIKOLWOTO TOU GUYXPOVOU VOULKOU TIOALTLOMOU TIOU OTOPPEOUV
Kol amo To XUvtaypa amokaAouvtal BepeAwdn i otoxewwdn n ouowdn dwalwpota N
avBpwrmiva SIKALWUATA 1| CUVTAYUATIKA Sikalwpata 1 Slkalwpata tTou avepwrou i SnUOoLES
eheuBepieg N aTOMIKEG eAeuBepieg 1 ouvtaypaTikEG eAeuBepieg 11 Bepellwdelg eleubepieg
(AaytoyAou, 1991:5 emn. Xpuoodyovog, 2002:3, Imavou, 2005:58, MixaAakomouAou, 2005:42).
Ovopalovral «Bgpedtwdn» dLotL €xouv Bepeliakn afia ota mAaiola TNG MAYKOOULAC EVVOUNG
Taénc adou mpooTateVOVTAL KOL aTto OElpd SleBvwv cUUPACEWVY YLA TIC OTIOLEG TA KPATN €XOUV
ouxva egubuvn oe mepimtwon mopafiaong toug. Emiong, amokalouvtal Kot «avOpwriva
Sikawwpata» kabdoov oxetilovtal He TNV Mpootacia tng avbpwrivng umootaong, aflag Kot
TIPOOWTILKOTNTAC VW O OPOG «IUVTOYMOTIKA Alkalwpata» UmodnAwvel TNV auénuévn
KATOXUPpWOor ToUG 0To ZUvtaypo. TEAOG, LE TOV 0pO SIKAlwHA EVVOOUUE «TNV VOULKH e€oucia mou
TO SIKOILO QTIOVEEL PE TOUG KOWVOVEG TOU, OTAV, CUVTPEEOUV OPLOUEVEC TTPOUTIOBEDELG, Yo TNV
g€unnpétnon évwopou cupdépovtog» (MavayomouAog, 1999:143).

OL peAetnTég TTOU €Xxouv aoXoAnbBel emotapévwg pe to dikaiwpa otnv moAn (m.x. Lefebvre kat
Harvey) pag cuvnBilouv va ypddouv kal va opAouv yla To Sikaiwpa otnv oAn Kat oxL ylo To
avBpwrivo Sikaiwpa otnv moAn. Av Kal povouevika n dtadopd eival pkpr €wg achuovTn otV
npdén n ewaywyn tou Opou «avBpwrivo Sikalwpa» emipepel omoudaieg allayeg evw
Snuloupyel kot onuavilikd véa epwtnuata. Ewdkdtepa, n «akakn» mpooBbnikn Tou Opou
avBPWTMLVOU CNUATOSOTEL EMIOAUWE TNV EVTOEN TOU SIKOLWOTOG OTO TIPOVOULAKO KABEOTWE TNG
CUVTOYMOATIKAG Tpootaciag. Emiong, Se6ouévou, OTLTO CUVTAYHA ELVOL TUTILKA O AVWTEPOG VOO
eowteplkol Sikaiou autd onuaivel OtL oL TtoAiteg (LOlwg) €xouv Sikaiwpa va to emkaAovvTtal
TPOG OPEAGG TOUG EVWTTLOV TWV SkaoTnpiwv KaBwg kat otL Sev punopet va katapynBel pe anAo
OUOCLAOTLKO VOUO. Opwg, amod tnv aAAn, n papélotiki Bewpla anoppintet cuAAABSONV T Bewpia
TWV ATOPLKWV-avOpwriivwy Slkalwpdtwy. To otolelo autd av Kol amocwwmndtal and Ta
ouyxpova gyxelpidla cuvtaypatika dikaiou ivat KOUBLKO.

Eldikotepa, o Map€ kat ot emiyovol Tou e€améAuvoav pe (é€on Ula OAOUETWN eMiBeOn KATA TWV
avBpwrnivwy SIKALWUATWY To omola €BAEMAV WG CUYKEKOAUUHUEVO Oxnua tn €mMBOANG NG
KartaAlotikng e€ovaoiag. Onwg miotevue o Marx av Kat Ta avlpwriiva SIKALWUOTO EVIACCOoVTaL
07O adpnNPNUEVO OLKOUHEVIKO AvBpwIto evtoUToLg otV mpaén mpoaomilouv ta cupdpEpovia Tou

4 BA.To &pBpo "Implementing the Right to the City in Brazil "Sustainable Cities Collective, 2011. Avaxtri@nke amd tov
Lototomo: http://sustainablecitiescollective.com/polis-blog/30417/implementing-right-city-brazil
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EYWLOTIKOU KOL KTNTIKOU QTOPOU Tou KarmtaAlopou (Aoulivag, 2006:229). H cooloALloTIKNA
QTAgIK KOWWVIO TOU LoTOPLKOU UALOHOU Ba KaBLloToUos PECW TWV AAAAYWV TWV KOWVWVIKWY
Sopwv to B€pa Twv avBpwWIivwy SIKOLWHUATWY AVEU TIEPLEXOUEVOU, EVAV QVOXPOVIOUO OTNV
LOTOPLKN €EEALEN, €va pouoelako amoAiBwpa tou mapeABovtoc. Ma tov Karl Marx (1962:25) ta
avBpwriiva  Sikawwpota  anotedovv  &eohoyiknp avonoia  (ideological nonsense) kot
AMNPXALWUEVO AekTIKO okouTtidt (obsolete verbal rubbish). MNa toug papélotég ta BepeAiwdn
Swatlwpata §gv LOXUOUV ATEVAVTL O€ OTIOLOSHTIOTE KpATtog aAAG, 6N amnod tnv emoxn Tou Mapg,
Bewpouvral aotikeég Siekdiknoelg (Malkétong, 2009). Asv undapyouv avBpwriva Sikalwpoto
oUTE PUOLKA ATOULKA Tapd pia BePUMAALOTIKA TTAAVN TNG OOTLKAG TAENG yla va mpowBel ta
oupdEpovtd TG (AnuouAng, 1999). Emopévwe, oupudwva Le TNV Kabapr poapélotikn dron n
LooTNTA, N CUAAOYLKOTNTA KAl N HAZKOTNTO TwV SIKALWMATWY ATOTEAOUV TNV pootacia Twv
Sikawwpdtwy. Ta avBpwriva Kal TOALTIKA Sikatlwpota yio tov Mapé éuelvav avoAokAnpwTta
HEOQ OTA OTEVA OPLA TNE OLOTIKAG KOWVWVIOC TTApA TN YEVIKOTEPN TIPO0S0 TTIOU CUVTEAECTNKE OTOV
TOMEQ QUTO HETA TLG EMOVAOTATIKEG SLaknpUEELS Tou 18°Y atwva. Q¢ ek TOUTOU KAAUTITOVTAL AT
€va TEmAo PevSoug Kal Katarmieong.

OL papélotég Lefebvre kat Harvey diteibav tn Aemtry evwoloAloyikr Stadopomnoinon. O mpwtog
(1996:158) amodelyel cUVELSNTA va TTPOCOBETEL TOV OPO AVOPWTILVO OTO SLIKALW A OTNV TTOAN Kal
To Xopaktnpilet wg Peuvtodikaiwpa (pseudo-right), evw o &eltepog Bswpwvtag tnv
ootikomoinon w¢ Taglkd GalvopeEVO ylo TNV EMITOON TNE KUPLAPXLOG TOU KATUTAALOHOU, TO
EVTAOOEL 0TA UANOYIKA SiKalwpata, Ta onoila cupBadifouv anoAlTwG He Tn papllotikn Bewpla.
O Harvey muotevel (2008) OtTL To Sikaiwpa otnv OAN €ival €va «GUANOYLKO TTOpA VOl OTOULKO
Sikalwpa adou n aAldayn tng MOANG PBaociletal otnv doknon cuAloyikng e€ouoiag emi Twv
Sladlkaocwwyv NG aotikomoinong». «Qotoco eival mpodaveg OTL TPOKELTAL yla TEPUTAOKO
Swkailwpa, ev pépel eattiag Twv ocLYXPOVWY CUVONKWY KATITAALOTLIKAG QOTLKOTIOlNoNG, KaBwWwG
emiong kat Aoyw ¢ duong Twv MANBUCUWV TIou evOEXOUEVWCE va SLEKSIKNOOUV Evepyd Eva
T€Tolo Skaiwpa» (Harvey, 2013:247).

Katd tnv anmoyn pou, 1o dikaiwpa otnv moAn gival 1600 aToULKO 600 Kal GUANOYLKO Sikalwpa
ouvexoUL¢ avBpwrivng avadopnong Kol avadnuloupylag Twv MOAEwWY, TO Omoio OUwWG Sev EXEL
WPLLACEL KOWVWVLKA, TIOALTIKA KOL OUCLOOTIKA WOTE VA ATIOTEAECEL CUVTAYHATLIKO Sikaiwua. H
OoUVTAYUATOTIOINON TOU «SLKOLWKMOTOG 0TNV TTOAN AOYW» TNG VEWTEPLKOTNTAG TOU AAAA KoL TOU
OXETIKA TtapBévou emiotnuovikou eddadoug omou edpaletal pmopel va yivel povo HEOW TNG
EVOWMATWONG TOU €VIOG TOU OUVTAYHOTOC, 0 evbexouevn UeAAovTiky avabewpnon, HEOW
€LOLKNC VOULKAG Katoxupwong N wéow tng E.E.

H Swkawodoynon tou «dikawwpatog otnv moAn». H aotikn emfBapuvon: To MVEUHA TOU
KOTAVOAWTLOUOU, N €CTPOATLWTLKOTIOLNGN» TWV TTOAEWV KO N ano§evwon

O npoBANUATIONGG

To Swkaiwpa otnv ToOAn mou mpwrtodlatunwbnke to 1968 amod tov Lefebvre (2007) Atav
amoppoLa TNG aUEavouevnc avtidpacnc otov TPOMo oploBETNONG, KATOOKEUNG Kal Asltoupylag
TwV MOAewV. OL TOAELC amAo {wvtava KUTTapa apxt{av va TPEMOVTOL O AMOUoOVWUEVA dpoupla
KOL Of KOTUTOALOTIKEG {wveg emideleng kot kEpSoug, WOlWG Oe eKEIVEC TIG TIEPLOXEG OTOU
mapouctalOTaV OLKOVORLKK, TIOALTIOTIKI), OLKLOTIKN avamtuén (kévipa MOAEWV, KALVOUPYLEC
OUVOLKLEC TTAOUGLWYV, OKPLBEC TTEPLOXEC OE TLUEC VNG K.A.) N} ATAV KAAALoONTIKOU I} OLKOVOULKOU
evlladépovtog (mapka, mapalieg k.Am.). Ot moAelg Bplokovtav os KaBeoTWG TPOPANUATIKAC
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uetaBaong (Jacobs, 1961). O maAldég avBpwrmivog TPOMog Iwng eixe petalhaxBel otov
QMOKMOVWTLOMO, oTnV eywnadela, otnv kaxumoyia kat oto ¢ofo tou aAAou. H otadlakn Kat
oloéva auvfavouevn erubiwén tng aodpalelag aloiwve NOKEG aleg Kal apxEG Kal urtofaduile
YELTOVLEG KOl TIOAEOSOULKA CUYKPOTAHATA. «APXNG YEVOUEVNG Ao Ta TEAN TNG SeKaeTiag Tou
1960 kol MPOoXWPWVTAC MPOG TIG SEKAETIEG TTOU akoAouBouv, To €ykAnua Kal n avacdaAela
€ywav otadlakd BEpata TEPAOTIOG ONUACLOC yla TIG apXEC wg dawvoueva maboloyilag tou
nepBarlovtog Twy mMoAewvy» (Kouloupng, 2007).

BéBala, oL véeg pLlooTaoTIKEG wVEG Sev eLoakoUoBnkav. Avti va e€etdoou e ylati ol avBpwrot
€YKAnuatoLv, ol KuBepvnoelg (aAAd kat dvBpwrtol) amodAacloayv va 0lLKOSOURCOoUV TLE TTIOAELS KalL
T OMiTIa QNMPOOCTEANOTA OTOUG KAKOTIOWOUG. H KOWWVIKY, TOALTIOMIKY) KOL OLKOVOWULKH
arnoolvBeon ¢ N. Yopkng tig dekaetieg Tou ‘60 kat ‘70 amoteAel kKAaowo mapadelypa (Tabb,
1982, Tannenbaum, 2003). A¢ unv Anopovoupe otL n dtaonun tawia Taxi Driver yuplotnke to
1976. 3tn ouvéxela, TIC emopeveg dUo dekaetieg, SnAadn ‘80 kat 90, n ootk avadounaon Kat n
kKowwvikn {wn Ba emnpeootel amd To auTtapxko doyua TG UNdevIKAG avoxng. Avtl va
EPEUVINOOUUE ylOTL oL AavOpwrol €yKANUATOUV QpPKETEC KUBEPVAOELS amodacioav va
TLOLVLKOTTOLOUV OAOEVA KOL TIEPLOCOTEPEC OVTIKOLWVWVIKES TIPAEELC (T1.X. KOUKOUAOdOpLa, ykpAdLTL)
N Kol AAEG KaBnNUEPLVES MPALELG (T.X. amayopeuon SladnAwoswv) Kat va 06nyouv mPoAnmTikd
OTLG CUAAYPELG TIEPLOOOTEPOUG EVOEXOUEVOUC TAPAPATEG (TT.X. TPOCAYWYEC). ZTASLOKA, TIOAELC,
6popol, mAateieg, €KKANOLEG, KTIAPLA, LOLWTIKEC ETXEIPNOEL;, €KOeoLOKA KEVTPA, YwPOL
ouvaullwv €xouv yivel oxedov ampoomélaoctol Sixwg oplopévn €eAeyKTIK Ttapouaia (BA.
UTINPECLEC security, cuotripato aopaAeiag, TOMOBETNON KAUEPWY, AOTUVOULKA TIapouaia K.ATL.).
Tautdxpova, n EMLTPNoN Tou aoTikol MEPLBAAAOVTOC HECW SEKASWY NAEKTPOVIKWY HECWV Kall
HEBOSWV EXeL auEnOel Kal 0 0TEVOG MUPAVAC TNG AVOPWTTLVNG TIPOCWTILKOTNTOG EXEL TPWOEL OTIWG
Kal To Sikaiwpa otnv avwvuuia.

To nvel A TOU KATAVAAWTIONOU

To MPWTO XAPAKTNPLOTIKO OTolXElo emBapuvong Twv TOAEwWV ATAvV OTL N avamtuénl toug
OXETIOTNKE KUPLWCG He TO KEPSOCG, ONAASA HE QAULYWE OLKOVOULKA Kpltripla. O KOWWVIKOG
XOPaKTpaG mapapepiotnke. MNa napddelyua, ot Snuoclol xwpol oTabuevong mapaxwpouvtaL
o€ WbwwTteg oL omoiot emiBaArouv uPnAd avtitipo unnpecsiwy. H kouAtoUpa TOU KATAVAAWTLOUOU
anoBewOnke avti va 600¢t épudaon otn cuAoYLKOTNTA, 0TOV ABANTIOUO, 0T SNULOUPYLKOTNTA
KOl TOV TOALTLOMO. OL TTOAELG KATOKAUOTNKAV oo €va TPOTUTo avamtuéng katl {wng lifestyle
OTIoOU 0TV TIPAEN TEKUAlpETAL WG TTOALTNG PLOG TTOANG LOVO OV UTTOPELS va KaTavaAwvelg, SnAadn
HOVO av €XELG xprpata. «H petapovtépva pomn va evOappUVETOL O OXNUATIOUOG BECEWV yLa TV
ayopd, 1600 oTLG eMAOYEC Tou aotikoU lifestyle kal otig katavaAwTikéG ouvRBELEG GO0 KAl OTLG
TIOALTIOUIKEG DOPUEG, TEPPAANAEL T OUYXPOVN QOTIKN EUMEPlA PE L avpa eAeuBepiag
ETUAOYNG OTNV Ayopqd, LE TNV MPoUmoBecon OTL £XeLg xpripata. Ta epmoplka kKEvipa, ta multiplex,
ol peyaAeg aluoideg kataotnuatwy moAlamAactalovral (n mapaywyrn Tou Kabevog €xel yivel
HEYAAn umilva) onwg kat ta fastfood» Harvey (2008). EmunpooBEtwg, dev mpokaAei amopia To
YEYOVOC OTL «TOL KEVTIPO TwV TOAswvV TapakoAouBouvtal, ywa va Snuoupynbolv kat va
StatnpnBoulv ot bavikég ocuvOnkecg yla katavalwaon» (Lyon, 2010:47).
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H «otpatiwtikonoinon» twv NOAewv

To &eltepo epdavég otolxelo g emPdpuvong Twv TOAEWV ONMOTEAECE N AeyOuevn
«OTPATLWTLKOTIONON» TWV TMOAEWV. ZTLC TIOAELG, BAPLEC KATOOKEVEG KAL OpUYHATA, ASLATIEPAOTEG
TPOOPACELS KAl aUoTNPA PPOUPOULEVA KTHPLA | CUYKPOTHUATA Staxwpilouv Tou moAiteg aAld
KOl TOUG TOMELG Twv TOAEwv. O ONUOOCLOG KOl O LOWWTIKOG XWPOG OTPOTWTILKOMOLE(TAL -
militarization of urban space - (Davis, 1992:154 en., Mitchell, 1995, Dear and Flusty, 1998,
Harvey, 2013:47). H kotaokeuaoTikrp mapavola («building paranoia» oe Flusty 1994), n
QpXLTEKTOVIKA Tou $OPou («architecture of fear» oe Ellin, 1997) kot n owkoAoyia tou ¢popou
(«ecology of fear» og Soja, 2000:319) kuplapxoULv otn S6unon, oto oxedlacuod, otn dlakdopnon
WOLWTIKWYV Kal SNUOCLWY XWPWV Kal KATAOKEUWV. Anpdoia Ktipla, ypadeia Kol cUyKpoThiata
(BA. Tpameleg) kataokevalovral and diadova UAKA cupBAAAoviag otnv TMPAYUATWON TNG
TIAVOTITIKOTNTOG, TMAATEleC yivovtal akaAaioBnteg, véol Spopol Slavoiyovtal pe KAAUTEPO
dWTLONO evw ovopata Spopwv aviikabiotavral and aplOpolg He OKOTO TNV aKOpa KAAUTEPN
oaotuvopeuon (m.x. Néa Yopkn). Zuyxpovwe, EPYOTIKEG OUVOLKIEC I Kol OAOKANPEG YELTOVIEC
toomedwvovtal (BA. T.X. mepLoxEG Tou Mekivou yla toug OAuprmiakoug Aywveg tou, 2008). Itnv
Lotopla €uetve o moAeodopog Robert Moses o omolog katakpeoUpynaoe Tov LoTtod TnG NEag YOpKNG
yla vo eEUTINPETNOEL TO CUOTNO TWV HEYAAWV auTtoklvntodpopwv (Caro, 1974).

ErmutAéov, ta napka nepippaccoovrtal (mMoANd 6e €€ autwy AEITOUPYOUV PE WPAPLO AELToupyiag)
evw eL81Kol TtepLdpaypévol xwpol dnutoupyouvtat yia ta matdid. MapdAAnAa, o TTOAELG OTIWC
To Aovdivo i To MnéAdaot TonoBeTouvtal Kwvol, XTI{ovtal HOVIEG EYKATAOTACELG ETLTAPNONG,
OlOTUVOULKA PUAAKLO EVW OL €l0060L TWV MOAEWV OTEVEUOUV WOTE OL 06nyol va EAATTWVOUV
TOXUTNTA KoL VO SLEUKOAUVETAL N TapakoAouBnon HEow EKATOVIASWVY KOUEPWVY (TO AeyOuEvVo
ring of steel). Mia peAAovtikny odpaylon Twv odwv oTig e€660UC KL TIC EL0OSOUG TWV MOAEWVY Ba
Katadel&eL e TOV TILO TPAYLKO TPOTIO TOV PETACKNUATIOUO TWV TIOAEWV OE EAEYXOUEVEG EOADLKEG
KOLVOTNTEG.

AKOUQ, OTLG OUYXPOVEG TIOAEL OAO KL TIEPLOCOTEPO EEATTAWVOVTAL TIEPLTELXLOMEVES KOLVOTNTEG
Kal LolwTLkomoLlnpévol dnuoaotol xwpol mou Bplokovtal untd cuvexn emtipnon (Harvey 2008).
Entiong, maykoouiwg mapatnpeital 1o aAyewo davopevo n moAn va dlatpeital oe Sltadopetikd
XWPLOUEVA TUAMOTA - LLKPOKPATN. OLUTEPUETPA TTAOUGCLEC YELTOVLEG, OTIOU TTAPEXOVTOL OAWV TWV
eldwv oL umnpeoieg, avtldlactéAAovtal amd TOUG TAPAVOHOUG KATAUALOMOUG, TG
UTIOPBABOULOPEVES QLOTIKEC TIEPLOXEC KAL TLG E0TIEG EYKANUaTIkOoTNTOG (Balbo, 1993:25).

H anofévwon

To tpito otoLKElo TNG AOTIKAG EMLBAPUVONG KOL TNG KOWWVLIKAG uTtoabuiong eival n anoéévwon
KOL O OMOUOVWTIOMOC. H aoTikn eAlt emiléyel €Beloviikd TNV eowteplky e€opla amod tov
OUYXPWTLOUO. «H amopdvwon onuaivel Sloxwplopo amd autoug mou BewpolvTal KOWWVIKA
Katwtepow» (Mmaoupav, 2008:130). «O aAdo¢ petatpémetal o £vo¢ evw n TIOAN yilvetal
puotnpwdng, alkokotn» (Mamapilou, 2005:27). Meyala mpodaoctia otnv Atlanta, Tto
Johannesburg, to Sao Paulo kat to New Delhi dtaxwpilovtal amd TO0 KOWWVIKOOLKOVOULKO
prestige. To VEO KOWWVIKO, OLKOVOULKO KOL TIOAEOSOUIKO ommopTXAlVT TiBetal o TANpPN
avarrtuén?®.

5 «OL olkoVouIKG suKaTdoTATOL TIOATEG SLAEVOUY OE TEPAOTIEG EKTAOELG e TTOAUTEAELC Bileg amayopelovtag Thv
€lo0060 oToOUC Tapleg MOV SLATAPACCOUV TNV ATOAAUGCH TWV UALKWV Toug ayabwv» (Taomapivdtou 2005:53).
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Antd tnv aA\n, €€w amod tnv «davikh moAteia»®, EempoBaAel 0 UTIOAOUTOG AOTLKOG LOTOC OF
KATAOTAON KOWWVLKAG KOl TTOAEOSOUIKAG uTtoBaBduiong. AlmAa OTIC OXUPWHEVEG OLOTIKEG
VELTOVIEG aKUAlOUV Ta YKETO, OL PTWYOYELTOVIEG, OL TAPOYKOUTIOAELS (slums) kal ta
UTTOAVATTTUKTA adpLkavikol Tumou townships. Ta «AouAa Twv daviaopdtwv» (Schwarzer 1998)
QITOKTOUV OTPATLEG eVOlkwV. H KaTAoTaon XeLpotepeVel KABWG TO KAPKIVWUO TNG avouiog
e€amAwveTal Kot TAATTEL TTAEOV KAl TOL KEVTPA TWV HeYAAwV MTOAewV Ta ontoia SuokoAevovtal va
avavnyouv 1 va emavalwoyovndouv (Mnrtpou, 2007).

Ooov adopa, &g, ta mepiywpa Twv MOAEWV, €€w amd To KAAOIKO KEVTPO QAAA KOl QMO TLG
TAPOOCLOKEC YELTOVIEG, CUXVA OVOMTUOOETAL £vag MOPAAANAOG dAAO¢ KOOUOG QO €UTIOPLKA
pueyadnptla (shopping malls, shopping centers k.d.), emiteivovtog Tov MTOAE0SOWLKO KoL KOWVWVLKO
Slaxwplopo-amaptyxdivt. MoAlol avapwTtiovvtal ylati adpvikd olkodopouvtol TEPAOTLES
EKTOOEL UE EUTMOPLKA CUYKPOTAUATA, TIOAEC GOPEG LAALOTA APKETA ATIOUOKPUOUEVA, EKTOC
6nAadn Twv aotikwv MAnBuoplakwy palwv. Kat opwe, timota dev eival tuxaio. Ta moAuteAn
ANV OUWC QTMOUOVWHEVA Kol KOAAQ ¢pulacoodpeva (Ewg mepldppaypéva) EUTTOPLKA KEVTPA Kol
napka Puyaywyiag Bewpntikd mapExouy pla aicbnon aodalelag, opyavwong Kal Taéng ueoa
oe €va meplBarlov aPBéBalo, supetaBAnto kat emiBetikod (Hughes, 1998:138-141, Hudson,
2003:44, Mavtlovdag, 2006:75).

ZUUTEPOLCLOTOL

OL MOAElC amOTEAOUV TOUG OUYXPOVOUC TIUPHVECG TIOALTIKNG, TIOALTIOMLKAG, OLKOVOULKAG KOl
KOWWVIKAG avamtuéng. H onuacia toug oloéva aufavetal €€ awtiag¢ tng oApatwdoug
UTIEPOUYKEVTPWONG MANBUOUWY EVIOG QOTIKWVY TIEPLOXWV OE TTAYKOOULO eminedo. AMo TIC 0PXES
Tou 200U awwva SlepeuvnONKe N OXEON AVAPECO OTNV TIOAN UE KOLWVWVLOAOYLKEC, EBVOYPaPIKES
KOl EYKANUATOAOYIKEG TPOEKTACELS BAoel TNG dNULOUEVNG OKOAOYLKAG ZXOAAG TOU ZIKAYO.
ApyoOtepa, HETA TG OTAXTEG Tou Asutépou Maykoouiou MoAépou, evtabnkov UTIEPUETPA TA
dawodpeva NG actikomoinong Kol tTnG actudAlog CUVETELQ TWV OTOLWV N TOAN ATEKTNOE
ETUMPOCOeTN SUVAULKN KOl CNUOCLA WG KOWWVLKOG Kal YEWYPAPLKOG XWPOG. ZUYXPOVWGE, OLWG,
ekdNAwBOnkav onuadia mapakuAg Omwg umofdadulon meploxwv, ToAsodoulky avapyxia,
arno&evworn, avodog NG eykAnuatikotnTag K.a. Mmpootd ota véa dedopéva o papélotng Henri
Lefebvre (1901-1991) pe to BBAlo Tou Le Droit a la ville To 1968 Ba eival o mpwtog mou Ba
avadepBel oto «Sikalwpa otnv MOAN», w¢ Hla yevikotepn mpodldBeon kal mpoomdbela
avataéng tng wng €vtog TWV MOAEWV HUE YWWHOVA TNV KLVNTOToinon Twv AAlKwV €PYATIKWY
polwv. Kat’ autov n moAn Ba mpeneL va XpnoLomoLeL TG SIKEC TNEG SUVAUELS TOU TTOALTLOMOU Kall
™G TEXVNG, va elval avolxt oto dtaAhoyo Kal va eivat dnuLoupyikr). EmutAéov, ol avBpwrol mou
SlaBLolv og AUTAV VOL CULUETEXOUV EVEPYA Kal va aAANAOETILEpOUV OTNV TPOOTIABELA YLoL CUVEXH
avamntuén tng Kowwvikng {wng. Zuvtopua, ol andyelg tou Lefebvre Ba amoteAécouv To edpaATrplo
yla avAAOYEC ETLOTNUOVIKEC Ttpoaoeyyloels (BA. Davis Harvey). Me To mépaopo TV ETWV LXE YiVEL
0paTO OTL N {wH OTLG TIOAELG E(XE LETAOYNUATLOTEL LE AEOVA TIC ATOULIKLOTIKEC TIPOOEYYIOELC. TO

6 ATt Tov eYKAELOMO 0TO OTiTI-hPoUPLO WE ATOMLKH OTAON TOU TOALTN (OXETIKO TO PNTO: TO OTLTL LOU TO KAGTPO HoU)
TMEPACOUE OTO TOAEOSOUIKO datvopevo Twv Fortress Cities (Oxupwpéveg MoAelg), tou Fortress Urbanism, twv
Panoptic Cities (Mavomtikég NoAeLg), Twv Enclosed Neighbourhoods (KAelotég Meltoviég) kal ota WOLWTIKA Security
Villages (Aodaleic I6wwtikég Meploxég) Omou, TAEoV, HOVO OPLOUEVECG TIEPLOXEG TwWV TOAEWV duAdcoovTal KoAd
(oLKOVOLKN), ETIXELPNUOTIKE KoL TIOALTIKNA €ALT).
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TVEUUO TOU KOTOAVOAWTIOMOU, O TEPIKAELOTOC XOPOKTNPAC OPLOMEVWV TIEPLOXWV KOl N
anofévwon lxav eLoXwpPnoeL Babeld otnV KABNUEPLVOTNTA TWV TIOAEWV.

MapdAAnAQ, TTAYKOOULEG OVAKATOTAEELG OTWG TO TEAOG ToU PuXpoU TTOAEUOU KOl N ETILKPATNON
Tou veoPAeAeuBeplopol eMESpapay MAVW OTLG TOAELS WG KUPLapXo MOVTEAD avamtuéng. Ta
Televtala £€tn n €vtoon TOYKOOULWY OLKOVOULKWY KPLOEWV, N YlyAvTwon KOWWVLIKWVY
TMPOBANUATWY OMWG N GTWYELA, N AVEPYLO KL O KOLWVWVLKOG ATMOKAELOMOG Kal N dlatipnon
QVEAEVOEPWVY AVTIONUOKPATIKWY TIPAKTIKWY 08HyNoaV avarmaviexa amno Ti¢ apxeg tou 2010 oe
HLa O€Lpd auBOpUNTWVY AAIKWVY KIVNTOTIOLOEWY OE TIOAAQ KPATN TOU KOOUOU, OTWG EVOELKTIKA
otnv Atlyumto, otnv Tuvnoia, otnv lomavia, otnv Toupkia kat otnv EAAGSa evw yevikd
mapotnpeitol pla embupia Kal po Taon auavouevng avtibpaong ek HEPOUC TwV TIOALTWY. Ta
dawvopeva KLVNTOTOLNoNG TWV TIOALTWY EUMEPLEIXAV W KEVIPLKO OKOTIO, ANV TOLG AAAOLG, Ta
TIEPLOCOTEPQ ATIO TA XOPOKTNPLOTIKA TA OTIOL0t ECWKAELEL N EVVOLA TOU «SIKALWHOTOC OTNV TIOAN»
omwg tn BeAtiwon ¢ moldtNTag TN {WNG, TNV EUMESWON TWV SNUOKPATIKWY SLadLKaoLwy Kat
VEVIKOTEPO TNV avamtuén tng eAeuBepiag, TNC aflOMPEMELNG KAl TOU TOALTIOMOU. EmutAéov,
otnpilovtav oe oTolela dApeong Onuokpatiag, otnv aAAnAoBonBela, otnv e€wbBeouikn
KLVNTOTOINoN Kal TNV EMLKOVWVIO TIPOEPXOUEVN amod tn Adikn BAon, oTnv Kawvotouia Kal otnv
npwtotumia. Ot popeic, ot MKO, ta kwvrjpata §pacng aAAA Kal LELOVWUEVOL TTOALTEG NBEANUEVA
N ABeAd TOUC PE TN CUUTEPLPOPA TOUG OUCLAOTIKA uloBetoloav TG TAEov TipoPeBAnUEVEG
B£0€1¢ TOU «SIKALWUATOG OTNV TIOAN», TO OTIOL0 AV Kal SV lval AKOUA KATOXUPWHUEVO VOULKWGE
SlaBétel 6Aa ta avaykaia otolyeia yla tnv enionun Beopomnoinor tou, 6nw¢ cuvéRn AAAwoTe
otn Bpalliia.

Q¢ ek ToUTOU, TO SIKalwpa oTNV TIOAN WG BeWPNTIKA KOTOOKEUN OAAQ HE QAUECEG KOLWVWVIKEG
TIPOEKTAOELG KPIVETAL TOOO WC ONUOVTLKO SLOTL EYKOATIWVEL UL OELPA SPACEWVY, TIPWTOROUALWY
KOlL LETAPPUOUICEWVY EVTOC KOl YUPW TWV OOTLKWY TIEPLOXWV 000 KAl WG EMiKaLpo. H emikapotnTa
€VKELTAL OTO YEYOVOC OTL OL TIOALTECG TWV TTOAEWV, OKOMOL KOLL OVETITUYUEVWVY SUTIKWYV KPOTWV, UETA
oo WL ELKOCAETIO avapovnG amd To TEAOG Tou Puxpol TOAEUOU amaLToUV Kal avtlbpouv
Suvaulkd péow auBopunTwv oXNUATWY EMSLWKOVTOG TOCO TNV Aupecn alAayn maboyevwv
KOATAOTACEWV Kal tn Aoyodoaia Twv apxwv 000 Eiwg EMELWKOUV TNV LOXUPN TOPOUCLA TOUG 0T
ANUn twv anodpdocswv. Aev eival tuxaio mwg KwvApoata (BA. Ta KwApata oe mAateleg, ol
AyavoKTiouEvol K.A.) 0AAQ KOL QVTLOUOTNULIKA EUPWTAIKA KOPUATA TIou ULoBeToUV oTtolxela
ApeonG dnuokpatiag kal avatpemntikol Adyou Bplokovtal oe avodikr tpoxla (BA. Podemos 6¢
lomavia, Movimento 5 Stelle otnv ItaAia, EBvikd Métwmo oe MaAAia k.d.).

Emtidoyog

To avBpwmmokevtplko Sikailwpa otnv MOAN lval emikalpo Kal onUAVIKO 600 TOTE KaBwE ol
TIOALTEG TWV TOAEWV UETA ML ELKOCAETIO AEAOYLOUEVNE QVAUOVAE amd To TEAOG Tou Yuxpou
TIOAEHMOU SLEKSLKOUV AECO KOl SUVOLKA LE TLC TIPALELG TOUC TNV QVATAEN TWV TTOAEWV KaL TNV
ooBnth BeAtiwon tng molotnTag TG (WG TOuc. Ta ALTAMOTA TOUC OAAA KOl O TPOTIOG, TO LETA
Kall oL avBpwrol mou ta umoBalouv avakaAouv amnd t An6n otnv pvAun tn Bswpla ywa TNV
npootaocio Kal Tt Olekdiknon tou «SIKAlWHATOC otnv TOAn». H epunveia tng olyxpovng
TIPAYUATIKOTNTAG EVTOC TWV MOAEWV Oa UmopoUoe va amOTUNIWOEL PE TNV AYWVLOTLKH TIPOTPOTH
Tou Harvey, mpwv KOAaG tnv edpaiwon tng mpoodatng TMAYKOOULOG OLKOVOULKAG Kplong.
«XpelolOUOOTE, OTNV TPAYHUATIKOTNTA, VO EEKLVIIOOULE VO AOKOUUE Ta SIKALWUOTA HOG OTNV
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TOAN. Kal kamoLa oTLyun, MPENEL va avtloTpEPou e OAoV aUTOV TOV TPOTIO, E ToV omoiov Sivetat
TIPOTEPALOTNTA OTOUG XPNHUATIKOOIKOVORLKOUG Beopolg avti o pag» (Harvey 2009).
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NepiAnn

H ouykpotnon o opadag avpwnwy wg KowotnTa armoteAel £vav onuavTKo MPoBANUATIONO
edpooov kabopilel To eminedo AMOTEAECUATIKOTNTAG TNG OUASOC, TNV MTPOCWTILKA LKOVOTOiNGoN
Kal €€EALEN TwV aTOPWY, Al Kol emnpealel Aueoa tn otabepotnta, Tn SLAPKELD Kal TEALKA
aKOuUN Kot tTnv Umapén tng opadag. H emBuunt ouykpotnon pag opddog wg Kowotnta
EVVOEITOL WG ATOULKA SECUELON KAl WG OUANOYLKA CUMpETOXN). O OKOMOG TNG €pyaciag mou
otnpixBnke otn pebodoloyia tng OepeAlwpnevng Oswpiag eival SMASGG: a) va avadeifel ek vEou
TIG EUTIELPLEG KA TIG MEMOLONOEL TWV ATOUWY Tou adopouv otn dpactnplomoinor Toug o€
TOWKIAEG OpAdEC B) va SLOTUTIWOEL PILOL CUCTNUATLIKN Kol EMeEnynUatiky Bswpla yia Tov Tpomno
OUYKPOTNONG HLAG KOWVOTNTAG TIPOTELVOVTOG TOV «TPOTO TIPAYUATEVONG TNG TANPodOopLagy WG
KUPLO EVOTIOLNTLKO Ttapayovta. Q¢ TpOTog MPAYHATEVUONG TNG MAnpodopiag opileTal o TpOMOG e
Tov onolo kaBe mAnpodopia dSnuoupyeital, eneepyaletal, vonpatodoteital, afloAoyeital Kat
XPNOLUOTIOLELTAL OTO ECWTEPLKO TNG KOLVOTNTOG. YIIO QUTH TNV OMTIKN Ywvia, n dtadkaoia tng
OUYKPOTNONG TTEP  VAEL Ao Tpla otadla: To oTAdLo TNG KATAVONONG, TO 0TASLO TNG ULOBETNONG
Kall To oTadLo TNE EPAPHOYNC TOU TPOTIOU MPAYHATEUONG TNG TTAnpodoplac.
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Négerwg KAewdia: Tpomog Mpaypateuong Tng MAnpodoplag, Atopikn Aesopeuon, ZUAAOYLKN
2UMMETOXN, 2UYKpOTnon Kowvotntag.

Abstract

Building a human community is a task beset with difficulties; since communities can have diverse
levels of efficiency and this ultimately affects the personal satisfaction and development of its
members but it also affects the stability, duration and (, and) even existence of the community.
The desired building of a community requires personal commitment and collective participation
of its members. The aim of my project that is based on the methodology of Grounded Theory is
twofold: a) bring to the fore and shed light on the experiences and convictions concerning the
activity of people in diverse communities, and b) to articulate a systematic and explanatory
theory regarding the way a community is built with the aim to suggest that the manner of
handling information is the main factor that unifies a community. As manner of handling
information | understand the way in which every piece of information is created, elaborated,
filled with content, evaluated and is used within a community. From this point of view the process
of community building goes through three stages, that ef understanding, that of endorsement
and finally of applying the manner of handling information.

Keywords: Manner of Handling Information, Personal Commitment, Collective Participation,
Community Building.

Etcaywyn

‘Eva Baoikd XopaKkTnpLoTIKO TG avBpwrivng puaong elval n KOWwWVIKOTNTA Kal n €udutn avaykn
Tou SLakpivel Tov avBpwro va atoBavetal LEAOG pLaG KovotnTag. Méoa o€ pLla Kowvotnta Kabe
AavBpwTog cUVSLAAEYETAL PE TOUG Opoioug Tou, aAANAETILOPA KOL GUYKPOTEL TNV MPOCWTILKOTNTA
ToU. Av Kal To maparmndvw givat avaudloBntnto, auvtd nou aAAGlouv He TNV eEEALEN TNG KOWVWVIOG
elval o tpomog Ye tov OmMoio oL KOWOTNTEG €vvooUVvTal, Ol TIPOUTOBETCEL TTOU AITOVTOL TNG
oMaAnG Asttoupyiag kal emnpedlouv tn S€opeuon Twv avBpwrwy Kal v TEAEL 0 POAOG TtoU
KaAeital va Sladpapaticel n KOWwOTNTA OTNV MPOCWTILKY AVATTTUEN TWV HEAWVY TNG.

MéxpL Ta PLOA TEPLTIOU TOU TIPONYOULEVOU Ollwva oL SUCKOALEG TTOU UTIRPXOV OTN METAKIVNON
KOl TNV €TKowvwvia dev emétpemnav otoug avBpwroug va Spaoctnplonotnbolv pHakpld amno tov
TOTIO TNG KOTOLKIAG TOUG. ZTLC KOWOTNTEG QUTEG TA ATOMA YyvwPLloviav MPOooWTIKA Kot eiyav
oxebdov kabnuepivn enadn. OLKOWOTNTEG AUTEG ATV ECWOTPEPELC, oL TTANpodOpLeg OTLC OTIOLES
elyav nmpoéoPfaon ta ATopa ATV TTEPLOPLOUEVEC KOl OL SLadIKAGLEG TNpOUVTAV TILOTA. Z€ VAl TETOLO
nieplBaAlov Omou ta PéEAN evtaoooviav avilypddovtag mpotuna cuunepldopdc, anodexoueva
enegepyaopuéveg MANPodOpLeG KaL OTEPEOTUTILKEG AVTIANPELS KL OTIOU N TAUTOTNTA TOU UEAOUG
ouv&EovTay LE TNV avanmapaywyr ULOG CUYKEKPLUEVNG VOOTPOTILAC KAl EVOC TTAYLWUEVOU TPOTIOU
Bewpnong TN mpaypatikotnTac, Ta neplbwpla €EEAENC TwV HeEAwY, aA\d Kal TNG KOWOTNTAC
ATAV TEPLOPLOUEVAL.

O 21°¢ awwvag £€6woe gukalpleg kot SuvatotNTEG OTOUG avBpwMoug mou Sev umrpxov o€
TIPONYOUHEVEC ETIOXEC ETUTPETOVTOC TOCO TNV eAeUBOepn Slakivnon Wewv Kal mMAnpodoplwy, 660
KOL TNV KOWWVLIKA Kvntikotnta. KdaBe dvOpwmo¢ cuvdéetal pe SLapKwWE TEPLOCOTEPOUG
ovOPWIOUG UE TOUG OTOLOUC BV €XEL TIPOCWTIKN €madr], €XeL mpocBaon os o MANBwpa
mAnpodopLwyV yla OAa Ta BEpata TG KABNUEPLVOTNTAG TIC OTOLEG UTTOPEL VA KATAVAAWOEL, vVa
OXOALAOEL, VO SLOOTAUPWOEL TNV A€LOTILOTIO TOUC, VOL OLOKIOEL KPLTLKA Kol TNV (Sla oTlypun va yivel
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o i6lo¢ mnyn mMAnpodoplwv dnuoctevovtag kat pofailovrag Tig anoPelg tou. Eniong, kabe
avOpwrog Unopel va xapagel LOVOG TOU TOOO TNV EMAYYEAUATLKI) 000 KAL TNV EKTTALSEUTIKI TOU
nopeia péoa amd emloyEg mou adopolv OTNV €pyaclok Tou petamndnon oe Slddopoug
ETAYYEAUQTIKOUG TOMELG, AAAQ KL TN CUUETOXI) TOU OE TUTIKEG KOl ATUTIEG SOPEG ekmaibeuong
Kall KATApTLong. OLXwpLig MEPLOPLOUOUE SUVATOTNTES ETUKOLVWVLOG KAl CUVEPYACLOG AVAECO O
avBpwroug and kabe ywvid Ttou mAavntn odnyel otn dlapkr cluotacn ouadwv oL OToieg
Snuloupyouvtal €lTe QMO PLEUOVWHEVA ATOUA, E(TE ATIO OPYAVIOUOUG KaL OL OTIOLEG AVTEXOUV OTO
Xpovo n StaAvovtal. Qotoco, kabe eukalpia kat duvatdtnta cuvodeUETAL ATIO KATIOLEG
MPpokAnoelg. Mwa tétola mpokAnon adopd otov TPoodloplopd twv mpolnobécewv mou Ba
ETUTPEYPOUV OTOUC avOPWITOUC VAl UIMOPOUV VA OVTATIOKpivovTal oTLG LOLALTEPOTNTEG TNG KAOE
OMASOG TIOU CUPUETEXOUV, VA EVIACOOVTOL O TOLKIAEC OUABEG, VA ATIOKTOUV VEEC YVWOELG,
OTAOELG Kal SeELOTNTEC LECA QIO TN CUHUETOX) TOUG OE QUTEC, va SnLoupyouV ot idlol opadeg
Kall TauTtoxpova va dlatnpolv TNV autovouia kat tnv eveAiia Touc.

BiBAoypadikn Avackonnon

Mta ektetapévn avadpopr otn oxetikn BiBAloypadia £6eife OTL evw uTapyxeL oxeSOV KaBOALKN
oupdwvia ylo Ta TTAEOVEKTHUATA TTOU UTIOPEL va mpoodépel n Snuoupyia pLag Kowotntag,
WOTO00 O EVOTOLNTIKOC TIOPAYOVTOG, TO KOWO XOPAKINPLOTIKO oTo omoio Ba otnpyBel o
oxedlaouog, n vAomoinon kat n kaAn Asttoupyia tng kowotntag dev Bplokel cUUPWVOUC TOUG
ETIOTAOVEG TOU XWPOU.

ApXLKA oL KOWvOTNTEC TTpoadlopiloTnkayv He Baolkd KOO XOPAKTNPLOTIKO TNV TomoBeaia kal ta
opla ou onupatodotolv tnv kowotnta (Preece, 2000) divovtag mneplocdtepo £udaocn otn
ouvumapén atopwy otov idlo xwpo kat tov idlo xpovo (Jones, 1997). Evag StadopeTKOC 0PLOUOG
NG Kowotntag tovilel mepLooOTEPO TNV UTapEn Kool evdladpEPOVIOG avAueoa oTa UEAN
(Jones, 1997; Oren, 2000; Garber, 2004) ) oAU tePLOCOTEPO EVOG KOLvoU okortou (Scholer, 1996;
Conrad, 2002). H wox0¢ Kal o TUTIOG TWV OXECEWV AVAUESA OTA LEAN TNG KOLWVOTNTOG QTMOTEAECAV
véa BeATIwHEVA KpLTAPLA YLa TOV 0pLoUo tng kowotntag (Wellman, 1997; Preece, 2000). Ocov
adopd 0To XWPO TNG ekmaidevong dpaivetal OTL oL KowoTnTteG, Bewpoleves we Mpoodopo nedio
nabnong, kepbilouv Slapkwe €6adog kal avayvwplon amnd TG véeg Bewpieg pabnong. Mo
OUYKEKPLUEVQ, O avtiBeon He TIC CUUMEPLPOPLOTIKEG KOL YVWOTLKEG Bewpleg OTIC OTOLEG N
Baputnta divovtav otnv aAlayr thG cUUNEPLPOPAC, OTNV ATOULKN YVWOTIKA aAAayr KoL oTovV
KupLopxo pOAO TOU eKTTALOEUTIKOU, OL VEEG KOLVWVLKOTIOALTIOHLKEG Bewpnoelg Sivouv éudaon oto
KOLWVWVLKO TIAallolo, otnv avBpwrvn emikowvwvia kal otn cuvepyacia. OL Kowotnteg uabnong
KOL OL KOLVOTNTEG TMPOKTLIKAG AmoTeEAOUV Ta SUO0 TIO ONUAVILKA HMOVIEAQ KOLWVOTATWYV Ta oroia
avadépovial ouxvOTEPA WE TO KATAAANAO UTOOTNPLKTIKO TAQLOLO OTO Omoio prmopouv va
otnpwyBouv Kkal yupw amd TO OMOoi0 HUMOPOUV va ouykKpoTnBoUV TOIKIAEG HaBONOLOKES
Spaotnplotnteg os Kabe eminedo katl popdn eknaidevong, epocov n Habnon evvoeital we pLa
Sladkaola amoKTnoNG YyVWOEWY, OTACEWV Kol Se€loTATWV HECA QMO TN CUUHETOXH OTnV
Kowotnta. O eVOMOLNTIKOC TOpAyovTac Kot oTIS SU0 HOPhEG KOWVOTATWV HOLAlEL va glval Eva
S6lKTUO EmIKOWVWVIOC KoL OUVEPYAOLAC TO OMOI0 €(TE OCUVETIAYETOL, €(TE £METAL TWV KAAWV
SLOMPOCWTTIKWY OXECEWV.

Katapxnv og {a KowoTnTa TPAKTIKNAC T ATopa potpalovral Evav MpoBANUATIONO R To AB0g
yla ouTto TIoU KAvouv, Kal dAANAETOpOUV HE KOVOVLKO TPOTO WOTE va PAaBbouv va To KAvVouv
kaAUtepa (Wegner, 1998; Stahl, 2000). H GUMETOX O MO TETOLOL KOLVOTNTA TPOUTIOOETEL L
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S6éopeuon oto Bepatikd xwpo, TV UTapEn HLoG kowvng e€lotntag n onola Slakpivel Ta LEAN amod
Toug uTtdAoutoug avBpwroug, ald kal éva mARBog oxéoswyv (Lave & Wenger, 1991; Wegner,
1998). OL KOWOTNTEG MPAKTIKAG EVEPYOUV WG {wvtavh mnyn mAnpodoplwy yla ta PEAN TOug
(Wegner, 1998) kat dnuioupyoulv €vav L8laitepo TPOMo emkowvwviag kat ékppaong (Yates &
Orlikowski, 1992).

Ooov adopd otnv Kowotnta pabnong, autr €xel oculntnBel w¢ eVAANOKTLKA TPOTOON TNG
napadootakng Stdaokaliag (Wilson & Ryder, 1996). Ol KowvotnTeG HABNONG amoteAouvtal ano
atopa mou cuvdéovtal pe puatkn BEAnon, potpalovral KowEG aleg Kat Lbavika Kal emnpealouv
To éva to GAANo otn poabnolakn Swadikacia (Kowch & Schwier, 1997). Ot aAAnAemdpaoelg
OVAUECO OTa ATopa KoteuBuvovtal Téo0 TPOC TNV EKMANPWON HOONOLOKWY OTOXWV Kol
Slekmepailwon gpyoowwy, 600 Kol TPo¢ TNV KaAAlépyela Slampoownikwy oxéoswv (Hare &
Davies, 1994). H kaAAlEpyela TPOOWTIKWY emadwyv Umopel va BonbRoel onuavtikd otnv
ovamntuén SECUWV EUMLOTOOUVNG KAl OUTO KPLVETAL amapaitnTo ylo va Tapopeivouv Ta PEAN
adoolwpéva otn padnotakn Stadlkacia Kal va avtamokpivovtal otn cuvelopopd Twv GAAwY
(Garber, 2004).

T€Aog, eival TTOAU ONUAVTLKO VA TOVIOTEL OTL N xpnoLdomnoinon Sladiktuakng Texvoloyiag amno
TIOAAEG oA SEG €xeL SnuoupynoeL mpooBeto evlladépov avadopikd Pe TO PONO TTIOU UTTOPEL va
EXEL €va AOYLOULIKO WC EVOTIOLNTIKOCG Ttapayovtac. OAa ta epyoAsia emikowvwviag ta omola
avadépel n BLBAoypadia dtav neplypddou e SIKTUOKES KOWVOTNTEC ELVOL OTNV TTPAYUATIKOTNTA
n avaykaia urtodoun yla tnv UTtapén tng KowotnTag, aAAG O€ KOULA TIEPIMTWON §EV UMOpPOUV Vo
XOPAKTNPLOTOUV auTtd Kabautd wg Siktuakeg kowvotnteg (Reingold, 1993; Harasim, 1995; Riel,
1996; Jones, 1997; Oren, 2000). H avalntnon AotV ToU EVOTIOLNTLKOU MOPAYOVTa LETATOTI{ETAL
OTOV TPOTIO XPNOLUOTIOINONG Tou AOYLOMKOU Kal ota mpoBAnuata mou KaAeital va AUCEL n
xpnotpornoinor tou. To dtopo mou Kataokeualel Tn Siktuakn kowotnta odeilel va kabopioel
€K TWV TIPOTEPWV TA £16N TWV AAANAETISpACEWY IOV €lval oNUAVTIKA yLa TtV kowvotnta (Preece,
2000; Garber, 2004). Ot aAANAemISpAOELG AUTEG 06NYOUV OTNV KOWVWVLKOTIONGON TWV MEAWV Kal
0 OoXeOLAOUOG TOUG opileL TNV KowoTNTa, TN Stadoporolel and AANeS Kot TG Slvel CUYKEKPLUEVN
tautotnta (Oren, 2000).

H apxik avaAuon tn¢ BLBAloypadiag £deite otTL pLa yevikn avtiAnyn avadopikd pe tnv €vvola
TNG KOLVOTNTOG KOL TOV TPOTIO LE TOV OTolo Umopel va ouykpotnBel dev untdpyel. Avadépovral
ToAAG SladopeTikd €i6n KowoTATWY avAAoya UE TOUG AOYOUG YLl TOUG OTolouG CUYKpOTELTaL
KABe kowvotnta Kal avaloya pe to nedio Spaong to onoio npoomnabel va kaAueL. Eniong, kabe
dopad mpofdaiAovial wG TLo oNUAVTIKOL SLadopETLKOL EVOTIOLNTIKOL TTAPAYOVTEG, XWwpPLg va elvat
mavta EekABapo MoLog MaPAYoVTaG ElvaL O TILO ONUOVTIKOG, 0w dev eival EekaBapog kal o
TPOTMOG UE Tov omoio n kowotnta Ba otnpiéel Tn ocuykpdTNON TNG LECA amo autov. EmutAéoy, n
SlLopkw¢ avavopevn xpnollonoinon Twv VEwV Texvoloylwyv and pia opdda mou embupel va
OUYKPOTNOEL W KOWOTNTA KAl ELOLKA N EMAVOAXUBAVOUEVN KAl UXVA AKPLTN €AoY TwV (Slwv
£pyaAeiwv Kal HECwWV 08nYel o€ pla ateAelwtn neputtwaoloAoyia, TTOAU MEPLOCOTEPO OTAV £Vl
AOYLOULKO EMIAEYETOL WOTE N XPNOLUOTIOLNGH TOU o OAX TOL ATOUA VO ATIOTEAECEL EVAV LOXUPO
EVOTIOLNTLKO TIapAyovTa.

MeBoboAoyLa Epeuvag
MNa tn die€aywyn tng £€peuvag eTtAéxdnke n pebodoroyia tng OepeAlwpévne Oswplog OMwe autn
nipoteivetal anod tov Glaser (1978, 1996) yia SUo Kuplwg Adyouc. Katapxnv yLlati n OspueAlwpeévn
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Oewplia mpoodépel pa povadikn duvatotnta yia tn cUAANYN aAAaywv mou cupPBaivouy og pLa
EMOXN ToU SlapkwG e€EeAlOOETAL KAl €MIONG ylOTL N OUYKEKPLUEVN HeBodoloyla Epeuvag
urnootnpilel TNV avadelfn twv MPofANUATWY, OMWG AUTA avayvwpilovtal Kal meplypadovtal
amno ta UTtoKeipeva TG €peuvag. H Stamiotwon otL ‘OAa sival dedopéva’ amotelel Tov muprAva
¢ pebodoloyiag tng OepeAwpévng Oswplag. O gpeuvnTig eV YyWwpllel K TWV MPOTEPWV TL
akplBwg Paxvel (Glaser, 2005), aAAd oUTe Kal TPEMEL va mpoefodAnoel tnv Umapén ULoG
OUYKEKPLUEVNG QTAVTINONG OTOV TPOPBANUATIONO TOU, I va TNV EMLVONCEL UE OKOMO va
SleukoAUvel tnv emnefepyacia twv dedopévwv mou Ba ocuMéEEel. Qotooo, pmopel Xwpig
npokataAnPelg, va alomoliosl mpolndapxovoes Bewpieg yla To Bépa wg emumAéov dedopéva,
TOL OTIOLOL ETUTPEMETAL VO EVOWHOTWOOUV akoun otnv avaduouevn Bewpia, epocov talplalouv.
H ouykekpluévn €peuva TPAYUATOTONONKE TUNUOTIKA amd to 2006 otav Stamiotwdnke n
omapén pLag mpoPANUATIKAC avadopLKA LE TOUC EVOTIOLNTIKOUC TTApAYOVTEG Ttou KaBopilouv tn
OUYKPOTNON MLaG Kowotntag, HéExpL to 2013 otav emavaéloloynbnkav GUYKEVIPWTIKA ylo
tedevtala ¢opa OAa ta Sdebopéva. H €pesuva S6ev ATOV OUVEXAG KAl Yl KATIOL XPOVIKA
Staotruata Stakomnke, otav gaivovrav OtL N avaluon tTwv dedopévwy dev amédide kapmoug
Kol n avaAuon €mnpemne va enoavailndBel. Ta UTIOKELUEVA TIOU TIpOV PEPOC OTNV €PEUVA NTAV
OUVOALKA 113 kal ATav PEAN apKeETWV SladopeTikwyv opddwy. Mo CUYKEKPLUEVA OTNV €PEUVA
nApav péEpog 40 petamrtuylakol kat 35 mpomtuylakol ¢ortntég Tou Matdaywylkol TUAMOATOC
Anpotikig Eknaidevong tou Mavenmotnuiov Oeooaliag, 10 ekmaldeutikol NG AsutepofaduLag
Ekmaidevong kal 5 padntég toug, 5 S1olknTEG povadwv tou EAANVIKoU ZTtpatol Kal 5 oTPaTIWTEG,
5 OUVTOVLOTEG EVOG SIKTUOKOU TOTIOU Kot 8 LEAN TNG (SLag OLKOYEVELQG.

H épeuva mpaypatomowibnke péoa amo tn Sefaywyn €vog Helypatog nubodnuévwv
OUVEVTEVEEWY, avemionuwy oculnTHoEWYV, TAPATHPNONG KAL TAPNONG CNUELWOEWV (Memos) ota
omolia kataypadoviav 0Aeg ol LOEeg KaL oL iBavol cuoyetiopol petay toug. H avdAuon twv
bebopévwy Eeklvoloe aUEOWE UETA TN CUAAOYN TOUG Kal auTO CUVEBOLVE TOUTOXPOVA UE TA
enopeva Brpata tng Epeuvag. H otadlakn kat Stapkig avaAuon odnyouaoe o€ KwdLkomoinon Twv
Sebopévwy Kal KaTOTILY T KwoLKoToNUEVA SESOUEVO OPYOVWVOVTAV OE EVVOLEG KOL KATNYOPLEG.
OAn autA n dtadikacia kaBodnyouvtav amnod tnv uEBodo tng Bewpntikng Selypatonoinong, 6tav
anodacilovtav OTL KATOLEG EVVOLEC KOl Katnyopieg xpnlouv peyalutepng Slepelivnong Kot
€uBabuvong. Emiong, n emloyn Twv opuddwyv mpog Epeuva KOBOPLOTNKE MO TN CUOTNUATIKN
avaiuon twv OSedopuévwyv. To amotéAecpa NATAv N avokKAAUYn  CUYKEKPLUEVWV
enavalaupavopsvwy mpotunwy. Emiong, Sladdvnke OTL Ta MpoTUTA aUTA adopolcav
vevikotepa TG Oladlkaoieg ouykpdtnong MG Kowotntag, ovetdptnta amd KAmola
OUYKEKPLUEVO XAPAKTNPLOTIKA TWV UTIO €psuva opdadwv. H épsuva otapdatnoe étav Bswpndnke
OTL emNABe BewpPNTIKOC KOPEOUOG Kal KATEANEE otnV avadelen Tou TPOMOU MPAYUATEUONG TNG
mAnpodopiag wg KUPLOU evOTOLNTIKOU TtAPAyovTIa, o€ cUVOUAOUO HE TNV UMapén Twv TPLwV
otadiwv, 6nAadn TnG Katavonong, TG ULOBETNONG KaL TNG EGAPHOYNC.

H OswpLa

O Tponog Npaypatsvong tng NAnpodopioag

O oKOTIOG TNG EpYACLaG €Vl VO TIPOTELVEL TOV TPOTIO TTPAYUATEVONG TNE MAnpodoplag wg Evav
VEO EVOTIOLNTLKO TTAPAYOVTA avOPOPLKA LLE TN CUYKPOTNON LLOC KOLVOTNTOG OEWPOUHEVNC WG ULaL
npoodloplopévn doun n omnola okodopeital otnpllOpevn o £vav TETOLO KOOOPLOPEVO TPOTIO.
Qg TPOTOG MPaYHATEVONG TS TANpodopiac oplleTal 0 TPOMOC UE ToV omoio Kabe mAnpodopia
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dnuloupyeital, diakwveital, emefepyaletal, emPeBatwvetal, aflohoyeital, emavanpoodlopiletal
KOl XPNOLUOTIOLELTOL OTO E0WTEPIKO TNG Kowotntag. Evag auotnpd SLatunmwéVog TPOTOoG
TIPAYUATEVCNG TNG TTANPODOPLAC ETUTPETEL O KADE KOWVOTNTA VO OPYAVWOEL TLG SpAOTNPLOTNTEG
™G HEoa amd TNV €DAPHOYN CUYKEKPLUEVWY aAAnAemiSpdoewy. YO tnv €vvola QuTH Hla
Kowvotnta gival pa aAAnAouyia aAAnAemiSpAdcewy n omola eKTelVETAL 0TO XPOVO, Stapolpaletal
OTO XWPO KaBwG Kol cupmnephapBavel kal aflomolel Ue CUYKEKPLUEVO TPOTO KABe Slabéoiuo
epéOopa amo 1o efwtepko mepLBalov, kaBe mnyn mMAnpodopnong kal kabe amapaitntn
texvoloyla.

TNV MPAYUATIKOTNTA, O KABE opada umapxel pa LEBodog emikovwviag Kal CUVEPYOOLAG, pLa
oelpd Slepyaolwv Kal aAANAETOPACEWY, €VaG TPOTOC E TOV OTOL0 «KAVOUWE TO TPAYUOTO
ebw», €va mAaiolo Astoupylwv Kot KoOnkovtwv. Autd Umopel va yivetal avilAnmio wg
napadoon, wg MPAKTLKN, wG agleg, wg TPOmog dpacnc, wg oToxoBETnNoN, WG CUUMAEYUO POAWV
KOl SLOTMPOCWTILKWY OXECEWV, HE TNV opada va eMIXEIPEL va otnpiéel Tn ouykpotnon TNG o€
KATIOLO OUTTO Ta Tapamavw. QoTOo0, N €peuva €6€LEE OTLEVW O€ KAOE OpAda UTIAPYXEL EVAC TPOTIOG
TPAYUATEVONG TNG TTANpodoplag HE T ATopa va oklaypadoUlV Kal va aviXveUouv TV UTtapén
TOU KOLL TN onpoaoia ITou €XEL yLOL TN CUYKPOTNON TNG OUAdag, TNV dLa oTlypn o TpOmog autog dev
elval evavayvwotog, dpeoa Kal Eekabapa MPOcSLOPLOUEVOC, LE ATIOTEAECA VO NV UITOPEL val
OTTOTEAECEL EVOTIOLNTIKO TTApAyovTa. 2€ KAOe mepimtwon umoxpéwaon TnG opadag eivat va Tov
avtiAn®Oel, va tov kataotiosl dpavepod Kal va amoTtpePel pavOpeVa TTapepUNVELag, WoTe KABe
ATOMO TNG OMASAC va UIMOPEL va ToV avayvwpioel, va Tov aflOAOYNOEL Kal va UIMOPEL va Tov
epapudoel. H Stamiotwon auth eival moAL onuavtiki €hOoov n cuyKpOTnon TtnNg KOwotnTag
efaptaral dpeca amno tov Babuod otov omoio Ta Atopa TNG opadag Katavoouv, UloBeToUV Kal
UmopoUV va epapuoOcouV ToV ETIAEYUEVO TPOTO TPAYUATEUONG TNG MAnpodopiag. Emiong, n
opaAn Asttoupyla kat €€€ALEN tO0O0 NG opadag, 00O KoL TWV OTOUWV TIou Thv amaptilouy,
efaptartal apeoa amnod 1o cuvduacouo tou otadiou oto omoio Ppioketal kKABe dtopo. Mia opdda
otnv omoia OAa T ATOMA €XOUV KATAVONOEL TOV TIPOTEWOPEVO TPOTO TMPOYMATEUONG TNG
nmAnpodopiag, Tov €xouv uloBeTAOoEL Kal Tov edapudlouv eival pla opdda mou xapaktnpiletal
oo oxupn atoplk S€opeucn Kal CUAAOYLKA) CUMMETOXN KOl OTMOTEAEL UL CUYKPOTNUEVN
Kowvotnta. KAatL T€tolo Opwg ivat SUokoAo va cupPel. Ta dtopa dev MEPVOUV AVAYKAOTIKA LE
SLad0x KO TPOTO KL Ao Ta Tpla autd otddla, aAAG OUTE KAl N TTAPOOVH TOUG OE LA KOLVOTNTA
ouvdéeTal apeoa e To otddlo oto omoio Bpiokovtal. Yrdpyxouv atopa mou Sev KATavoouv Tov
TPOMO MpayHAteUonG tng MAnpodopiag, aAAd avti va amoxwprnoouv UMopel va moapapévouv
HEAN TNG opAdag yla KATtoloug AGyoug, ATOUA TIOU EVW KATAVOOUV TOV TPOTIO, SEV TOV ULOBETOUY
KOl amoxwpouUv 1 Hévouv Kal tov ebappolouv Slatnpwvtag anooTtAcel Kat emipUAAEELS Kal
atopa Ta omoia €XOUV KATAVONOEL Kal ULOBETACEL TOV TPOMO Kal Tpoomabouv va Tov
epapUdo0OUV OGO TILO KAAA UTTOPOUV.

Kata tn Stapkela tng €peuvag pAvnKe OTL 0 OAEG TIGC OUASEC TTOU EpeUVNONKAV UTIHPXE €VOC
TPOMOC TPAYHATEUONG TNG MAnpodoplag o omoiog Opwe emeldn 6ev NTav gudSLAKPLTOG KoL
naylwwpévog, dev nrav otov (6lo BabBud aviiAnmrog amd T ATOHA TwV opadwv. Mo
OUVKEKPLUEVD, ot emimedo tpltoPabulag ekmaidbeuong o TPOMOG TPAYHATEUONG TNG
mAnpodopilac UTOKPUTITOVIAV TIoWw oo £va eKMALOEUTIKO HOVTEAO Tou otnpilovtav o€
EMOKOSOUNTIKEC Bewpleg kol mpooeyyioslc umootnpllopevo amo KatdAAnAo Sladiktuako
KL EVUTIKO AOYLOULKO. X€ eTtimedo deutepoPaduLag ekmaidbevuonc, 0 TPOMOC MPAYUATEUCNG TNG
mAnpodopiac UTToKPUTITOVTAV TIoW oo TV edapUoyh EVOC LAANOV KOLVOU KOl CUYKEKPLUEVOU
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Tpomou SidaokaAiag “Ba mpoxwpnow Mo KATw otnv VAN, Ba AVow amopieg, Ba efetaow”. To
(610 LoxVEL KaL oTNV TEPIMTWON TWV opAdwv Tou Sev eliyav kabapd ekmaldeUTIKO XaPAKTPA.
‘ETOL, O€ UL OTPOTIWTIKA HovAada 0 TPOMOG MPAYUATELUONG TNG TTANPodopilag avtavakAd otn
Slamiotwaon OTL “n eVToAr Tou avwTEPOU lval Statayn, EKTEAELTOL AUECA KAL OV UTIAPXEL KATTOLL
avtippnon n apdBoria, avty Slatunwvetal PeTd tnv ektédeon”. Ooov adopd otn SKTuaKN
opada twv omadwv evog modoodalplkol CwHATEIOU TOU dnuoupyndnke HECW NG
Xpnowuomnoinong &vog ¢opoup oulnTAOEwWVY, O TPOMOG MPAYUATEUONG TNG TAnpodopliag
OUVOEETOL AUECA PE TOV TPOMO Sloxeiplong Twv oulntioswv amod Toug umelBuvVoug Tou
SiktuakoU Tomou. TEAog, avadoplkd He TNV opdada TwV HEAWV HLOGC OLKOYEVELOG, O TPOTOC
TIPAYHATEVONG TNG TTANPodopilag cuoxeTIleTaL e TO SIKTUO ETUKOLVWVIOG TTOU €XEL ETUAEYEL WG
TIO AELTOUPYLKO, avaAoya UE T oUVOBeon TNE OKOYEVELAG, TNV ALK KAl To PUAO TwV HEAWV.

Katavonon

Y& OAEC TIG OMASEG TTOU HEAETHONKAV UTIHPXAV ATOUA TO oTtoia Sev Katavoouoav tTnv Umapén
€VOG TPOTIOU TTPAYUATEVONG TNE MAnpodopiag otnv opdda mou dpactnplomolovvtayv. Autd dev
amoTeAOVUOE WOTOOO0 KaBapa ATouLKH Toug euBUVN, edpOcoV O Kapla amo TG OUASeG 0 TPOMOC
payUATevonG tng mAnpodopiag Sev ATaV €uavayvwotos. To amoTéAeopa OpUwG adopouoe
QUECO OTNV OTOULKN Toug Séopeuaon otnv opdda, emnpéale TN cUANOYIKI) CUMHETOXH Kal Kat'
EMEKTAON TN OUYKPOTNON TNG opadag wg Kowvotnta. Katapynv, 6ca atopa Sev katavooloayv ToV
TPOTO TPAYHATEUONG TNG TTANpodoplag TO £Kavav YLATL HETEPEPAV aUTOUOLA TIG aleg, TOUC
OTOXOUC KOlL KUPLWC TOV TPOTIO EMIKOLVWVIAC KoL cuvepyaoiag AWV opuddwy OTLC OTIOLEC elyav
OUMMETAOXEL KOL N ouvavtwvtag ma okpBwe ta dla Biwvav plo ducAettoupyia otn
Sdpactnplomoinor) tou¢ otnv véa opada. Mo va pmopécouv va avramnefEABouv elte
autooyxedialav, eite katédeuyav o€ TPOOWTILKEG EMADEC yLa cuvaloOnuatiki KaAAuPn Kal dpeon
BonBela, eite amopovwvovtav. Eniong, eite avayvwpllav dpeoa €va payUatiko 1 ¢aviaoTtiko
TIPOOWTILKO EAAELUUA LUE QTTOTEAECHA VA €ELOAVIKEVOUV TIG AELTOUPYIEG TNG OUASAC OTLG OTIOLEG
aduvatouoav va avtaneéEABouy, ite SLaOTPEPAWVAV TA XOPAKTNPLOTIKA KOL TLG AELTOUPYLEG TNG
opadag umeptovilovtag TG MPOOWTIKEG ToUug avTIAAPelg kal afiec. Evoelktikd avadEépovral
KAToLleG TepUTTWOoEL: DoltnTtég oL omoiol v katavoouoav TIG €MOLKOSOUNTIKEG HeBOSoUG
SbaokaAiog aduvatovoav va XPNOLULOTIOLAO0UV TO SIKTUAKO AOYLOULKO TIOU TLG OMOTUTIWVE.
YnepBepdtilav avadoplkd HE TO TAEOVEKTAMOTO TNG XPAONG Tou, aMlAd ot iSlol To
XpnolpomololooV WG amoBnKeUTIKO XwWpPo apxeiwv i wg epyaleio avtaAlayng MPOCWTIKWV
HNVULATWY, €VW ATOV APLOTOL XPHOTEG OLKTUOKWY TEXVOAOYLWV KOL CUCTNUATWY Kal
avtihapBavovtav tig Suvatotntég tou. Kabnyntég deutepoPfabuiag ekmaibevong avédepav OTL
oL paBntég mou Oev katavoolv Tov Tpomo ObaockaAiog eite Ba melaywoouv, eite Ba
PookoAANBoUV o€ cupPaBNTEC TOUG yla va owBouv, eite Ba mpoonabricouv va yivouv apeotol
otnv opada. Ol aflwpatikol Tou otpatol amodelvyouv va avabéoouv éva cUVOeTo £€pyo Ot
KOTWTEPOUG TOUG oL omoiol duokoAevovtal va afloAoyrioouv tn onuacia pog dtatayng Kat
aduvatouv va tn petafiBacouv cwotd. Ymootnpiletal OTL €6KA Ol OTPATIWTEC QUTOL
xpelalovral apeon kabodnynon Kol vo €Xouv MepLoocotepn emoadn Kal culitnon HE TOUG
o€lWHATIKOUC yla va UIMOPECOUV va avtaneéEABouv OTIC UTIOXPEWOELG TG povadag toug. OL
Slaxelplotég Tou Siktuakou tomou Sivouv dlaitepn mpoooyxn otoug omadol¢ TG opadac ot
ormoiot 6gv {ouv oTnNV TTOAN TIOU AV KEL Kal aywviletal To modoodalplkd CwHATELO KoL apa eival
OTTOKOUEVOL A0 TOV TPOTIO TIPOCEYYLONE TWV BEUATWY TOU CWHATEIOU Ao TOV KUPLO OYKO TWV
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onadwv. Ot onadol avtol eivatl mou duockoAevovtal va avtiAndBolv Tov Tpomo Slaxeiplong tou
SIKTUaKOU TOTOU Kal odpellouv SLapKWE VA TOUG EVNUEPWVOUV HECW TIPOCWTTKWY UNVUUATWY
ylLoL TOV TPOTIO HE TOV OMOi0 MPEMEL va culnTouV Kal TNV dla oTyur va Toug poduAdafouv anod
evbexoueveg emiBéoslg aMwv omadwv ol omoiot dev ocuudwvolv HE TOV TPOMO TIOU
napouolalouy TG anoPEeLg TOUG. ITNV OpASA TNG OLKOYEVELAG TO YNPALOTEPO HENOG IOV €lval n
ylayla 6ev Umopel va KATAVOrOEL TOV TPOTIO ETMKOWVWVIAG TwV AAAWY HeAWV Kal SLapKwg TILELEL
KArola EAN yLa va aroomndoel mTAnpodopleg e Tov Evav 1) Tov AAAov TpOTo.

Tétolou eidoug dawvopeva kat cupmnepldpopeg BEtouv o kivduvo TNV €€EALEN TNG opadag péoa
oo TN SLoPKN KVATIKOTNTO TWV ATOUWYV TIOU SLOPKWEG €PXOVTAL KAl OmoXwpeouV, HECO amo TNV
audloBnTnon Tou TPOMoU AELTOoUPYLOG Kal TOU OKOTIoU TNG opadag Kal puolkd Sev emITpEnouv
otnv opada va ouykpotnOel wg KowvotnTa.

Yio00€étnon

Amo tnv épeuva dlamotwOnke emiong, OTL UTIAPXOUV TTOAAA ATORO TA OTIOLAL EVW KATAVOOUV OTL
UTTAPXEL EVA CUYKEKPLUEVOC KOl KUpLapxog TPOmog aAANAETidpacng 0To ECWTEPLKO TNG OHAdaG
(6ev xapaktnpilouv ToV TPOTIO AUTO WG TPOTO MPAYHUATEUONG TN TANpodoplag), wotdco Sev tov
uLoBeTouVv. O Adyo¢ yLa Tov omoio pnopei va cupBaivel autod ivat Kuplwg 0TL Bewpouv ToV TPOTo
AewToupylog TNG opAdac avamoTEAEOUATIKO Kal IPokpivouv évav S1KO ToUC TPOTOo Nou Bewpouv
TULO TPALKTLKO KOL TILO AELTOUPYLKO OTOV OToio Umopet va otnpxBet n opdda kat mio onavia OtL Ta
ATOMA QUTA TPOTLUOUV £vayv SLadOpPETIKO TPOTIO 0 OMOioG EUTNPETEL ATMOKAELOTIKA LKA TOUC
odéAn. MNa Ta Atopa autd uTtdpxouv SU0 eTIAOYEG: £lte amoxwpouLv anod tv opdada edpdoov
oUTO eilval duvatdv Kol EMITPEMTO, £(TE TMAPOAUEVOUV OTNV OUASO KOL UTIOXPEWVOVTAL VA
edapuocouv tov Tpomo aAAnAenidpacnc. H mpwtn emloyn adopd oe oUASEG OTIG OMOIEG N
TIAPOLLLOVI TWV ATOUWV SEV Elval UTTOXPEWTLKH, OTIWG ATAV N SikTuakr opdda Twv onadwv. Onwg
XOPOAKTNPLOTIKA aveEPePaV oL SLOXELPLOTEG Tou OSkTuakol ToOmou, av kamotol omadol
avtihapBavovtal tov tpomo Staxeiplong aAld dev cupdwvouyv, tote Ba dtaypadolv, eddoov n
OUUPETOXN SEV Elval UTIOXPEWTLKNA.

Qoto0o0, autd dev pUmopet va yivel av n mapapov otnv opdda eival UTIOXPEWTLKA, TOUAAXLOTOV
yla KATolo XPoviko Sldotnua. Itnv TEPUTTWON oUTH To ATOPA €lval UTMOXPEWUEVA va
epapudoouv tov Kupilapxo tPomo aAAnAenidpaong, €otw kal av v Tov uloBetouy, ylati os
Stadopetiki nepinmtwon Ba umootolV cUVENELEG. MNa To cUVOAO TNG opadag n UTaPEN TETOLWV
QTOMWV onuaivel Slatdpagn Twv Looppomwy Kal anoplBulon tng Aettoupyiag tng. MNa ta idla
TO ATOUO N UTIOXPEWTIKN €dapuoyr €vog Tpomou Asttoupyiag mou Sev uLOBeTOUV onuaivel
Slatripnon LOXUPWV ATOULKWY OTOXWV ouXVA avedpTnTwVv OO TOUG OTOXOUG TG opadag,
otnPLn o€ MPOOWTIKEC Toug SefloTNTEC, avalntnon TBAVWY CUUUAXWVY KAl TIPOCOPUOOCTIKN
ouuneplpopa. Emiong, TG meploocotepeg dopEC T ATopa outd Oev elval mpodbupa va
avtutapatebolv avolyxta kot epappolouv Tov TpOmo Asltoupylag TnG opadac otov eAAxLOTO
amottoupevo Babud wote va pnv dnuoupynbolv mpoPAnpata. TETOLEG TTEPUTTWOELS ATOUWV
ouvavtnonkav og OAEG TIG opadec mou epeuvnBOnkav. Katapxnv, urmtnpéav KAmolot poLtnTeG mou
OUVEPYAOTNKAV HE AANOUC TIPOOXNMUOTIKA, £POCOV N CUVEPYOOIO OTNV TAPAYWYH KATIOLWV
£PYACLWV ATOV UTIOXPEWTLKA, YLOTL OV KOL KATAVOOUoOV TANPWE TNV EMOLKOSOUNTIKOU TUTIOU
S180KTIK TpPooEyylwon Tmou oakoAouBolvtav, Bewpovoav OtL Sev eival omodoTIK Kol
epapUOOLUN OF EVO LETATTTUXLOKO TIPOYPAUa oTtoudwv He eVAALKEG doLtnTEC. Ma Tov (Slo Adyo
aA\oL ¢oltntég oxedov apvouvtav va amokaAupouv oe Snuocta oulTnon TG TPOTEPEC
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napadoxEg Toug. Emiong, amd toug kabnyntég tng Seutepofabuiag eknaibevong emonuavonke
OTL OL LOONTEC TTOU EVW KATAVOOUV TOV TPOTIO SL18a0KaAL0G TOV akoAOUBOUV UTIOXPEWTIKA, CUXVA
SLaTnNPoUV aTOULKOUG OTOX0UGC, TOPVOUV EAAXLOTH LKOVOTIOLNON OTO OXOAEl0, amopplmtouv Tov
(610 Tov KaBnyntA Kat umtapxeL TBavotnTa va dnuoupynBouv mpoBAnuata cupnepidopads. MNa
1o (610 Bépa oL aflwpatikol Tou otpatol avédepav OTL 600l £papUOlOUV UTIOXPEWTIKA TOV
Tpomo Sloiknong Bewpolv To OTPATO WG XACLUO XPOVOU, €V KAVOUV TUMOTE TEPLOCOTEPO ATO
QUTO TIOU TOUG {NTA 0 SLOLKNTAG TOUG, EIvVaL TUTILKOL OTLG UTTOXPEWOELG TOUG WOTE VA NV eKTEBOUV
oL 8loL kat 6ev Sivouv Sikalwpa utnd To oo ¢ mowvnG. AKOWN, 0 oUIUYOG TNG LECALOG KOPNG
TNG OLKOYEVELOC ETLONAMUAVE OTL OV KATOLOG SEV ULOOETEL TOV TPOTIO AELTOUPYLAC TNG OLKOYEVELAC,
TOTE HAAAov Sev volaletal Wdlaitepa yla TNV OLKOYEVELA KAl TIPOTIUOTEPO Ba NTav va Slakoyel
TOUG OLKOYEVELAKOUG SECUOUC.

Edappoyn

KatL to omoio €ywve emiong epdaveég oe OAEC TIC OUASEC TTOU PEAETABONKOV ATOV OTL UTIPXOV
Aatopa tTa onmoia katavoouoav TNV UTtapEn eVOG CUYKEKPLUEVOU TPOTIOU AslToupyiag tng opadag
TIOU CUMUETEAV, ULOBETOV GOV TOV TPOTO AUTO Kal poonabouaoay va tov epapudoouv. Na tnv
opada auto onuaivel Tnv opaAn Asttoupyla Kal peylotomnoinon tou kabs ¢popad embBuuntov
OTTOTEAECLLOTOC KOl TN OUYKPOTNOT TNEG WG KOovotnTa. Mo Ta ATopa onpaivel atoptkr) S€opeuon,
OUAAOYLKH OUMHETOXN Kol amoAauon tng Spaoctnplomoinong toug otnv opada. Qotdoo,
dlaitepa otig TMOAUTIANOElG opddeg ot omoieg €ite o TpomMo¢ alAnAenibpaong dev nrav
g€UaVAYVWOoToG, eite Sev eixe AndpOBel pépuva wote va pmopel va epapUooTEL 08 OAEC TOU TIG
AEMTOUEPELEC, TTOANA ATOpA avakAAuav KATL KOO TIoU TO EVWVEL, otnpixOnkav o autd Kat
SnuLlovupynoav ULKPOTEPEG CUMMAYEic opades. O eVOMOLNTIKOG TTAPAYOVTOC TWV OUASWY aUTWY
amobeixbnke e€alpeTikd LOXUPOG Kal av Kal §ev XapaKINPLOTNKE oMo Ta ATOUA WG TPOTOG
npayudtevong tng mAnpodopiag, wotdco neplypddOnke EekdBapa w¢ TETOLOG.

Ooov adopd otoug GoLTNTEG OTN GUVTPUTTIKA TOUG TTAELOVOTNTA avEdEPAV OTL KATAVOOU AV TNV
ETOLKOSOUNTIKOU TUTIOU EKTIALSEVUTLKN TIPOCEYYLON, TTOU akoAouBouvtav amnod toug SLI6ACKOVTES
Vv uloBetovoav Kal embupovoayv va tnv epapuooouv. Qotoco, KATL TETolo Sev Unodpeoe va
ylVEL 0TO OUVOAO TWV TUNUATWY TOUG YLla TOUG Ttapakdtw Aoyoug. Katapxnv dtatunmwbnkav
embuAagelg 6oov adopd o0To OXESLOOUO CUVEPYATIKWY SPACEWV HE TIG TILO ONUAVIIKEG Vol
adopouv otn dacdhaiion Tng aflomiotiog Twv mMAnpodoplwyv mou Ba Slakvouviav amd Toug
doltnTtég, Kabwg Kat otov TPomo afloAdynong tng moldtntag twv mAnpodoplwy. Ocov adopd
otnv ulomoinon twv dpdoewv, oL doltntég dNAwoav oOtL autég dev €ywve Suvatov va
€papUoOTOUV QTOTEAECUATIKA OTO OUVOAO Tou TuAuatog. Ot AdyolL Atav OtL &ev UTHPXE
TIPAKTLKA O TPOTOC va uAomotnBoulv, eddoov KATL TEToLo ipoUnéBete T Slapkn cuvuTtapén Tou
OUVOAOU TWV aTOHWV KoL amattovos moAUTAokn Staxeiplon UALkoU, amoPewy Kol EpyOCLWV.
Emtiong, oxe60v OAoL oL poLTNTEG MPOTiNCAV VA UAOTIOLHO0UV TLIC AAANAETILOPACELS LE ATOUA TNG
ETUAOYNG TOUC KOlL OXL ULE TO CUVOAO TOU TUAMOTOC Kol HAaAloTta SnAwoayv OTL JE TOV TPOTO aUTO
métuxav va dnuioupynBolv ULKPEG CUUMAYELS OUASEC OTIC OTIOLEC CUMMETELXOV OIIPOCKOTTA
TIETUXALVOVTOG ONUAVIIKA akadnuaikd opEAn. O tpomog pe tov omoio dnuioupyndnkav ot
ETUUEPOUG QUTEG OHAdeC mapouoLalel €alpeTIikO eviladEpov. Katapynyv, ol doltnTéC avepepav
OTL HE TNV €vapén Twv otoudwv Toug Snoupyndnkav opASEG LE KPLTHPLO OTIWG N KOTaywyn, N
NALKIQ, TO KOLWVO yVWOTIKO umtoPBabpo, ot mapamAnaolot akadnuaikol otoxol, n katevbuvon Twv
omoudwv, oL tPoUTtApXoUTeS PIAIKEC OXEDELG, N UETAKIVNON UE TO 1610 pHeTadOPLKO HECO QIO Kall
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T(POG TOV TOTO TwV omoudwy, Ta MPOCWTIKA evladEépovta Kal oL emAoyEG otn SlackEéSaon.
Qoto00, PE TNV TTAPO0SO TOu XPOVou oL opadeg avadiataxbnkav kot n cuvBeon toug AAace.
JUUPwWvVA e TOUG dOLTNTEG AUTO £YLve ylati £xoviag akplBwg oAU Kowd xpovo otn dlabeon
TOUG, T ATOMA TwV OPASWV yvwplotnkav KaAutepa. H KaAUTepn auth yvwpLludio ylo Toug
doltnNtég onpawve otL Stapopdwdnke yla 6Aoug pla Eekaboapn elkova avadoplkd HE TOV
XOPAKTAPO TOU KABEVOC, AAAQ KL TOV TPOTIO TIOU IPOCEyyLlav TIG oToudEG TouG. Kamolol Aoutov
doLTNTEG XOpaKTNPLOTNKAV WE LOXUPOYVWHOVEG ylati dgv d€xovtav va SLampayUateutouV TIG
YVWOELG TOUG KoL avtaywvioTtikol otav amékpuntav BiBAloypadlkéG mnyEG, Avetol Kat xalapot
otav Atav £tolpol va culntrioouv Kabe Bépa kal va emavalodoynoouv tn B€on toug. Ot
KalvoUPLEC OPASEC MOV oxnuatiotnkav eixav EekabBapo mpooavatoAlopd ota BEpata autd, o
omoiog daivetal péoa anod ta Adyla Twv dlwv Twv poltnTwv:

Qoutntig 1: «..ue ta artoua avta Sev nuaotav @idot koAAntoi, aAAda eiyav T duvatotnta vo
avtiAnedouv kdamotla mpayuata SLOPOPETIKT, TILO YypHyopa, ixec uta aiodnon OTL UMOPEIC Lo
eUkoAa va Swoelc mAnpopopia kot va Tapelc, va avtaAAaéeic o eUkoAa rAnpopopia».
Doutntng 2: «oTNV ouada UOU ETIKOLVWVW KoL QUTO ONUAIVEL OTL UE TIEVTE avIpwitouc Sev
XPELALETAL VO XPNOLUOTTOLNOW CUUBATIKEC TAKTIKEC ETTIKOVWVIAC. Kat amd éva onueio kot UETA
viwOei¢ aveta, eioat o€ pia opuada avipwwy mou VIwIELC OTL Uropeic va tag katevudeiav otnv
ouaoia TNC EMIKOLVWVING KL VO UNV XPELALETOL VO TIEPHOELC oTTO TTOAAOUC SpOLIoUCH.

AuTO mou mapatnpndnke oe eminedo SeutepoPadbulag ekmaidbevong eival ol padntég mou
KatavooUlv, ULOBeToUV Kal UIopoUV vo €POPUOCOUV TNV EKMALOEUTIKN) TIPOCEYYLON E€VOG
KaBnynt va &nuioupyolv plo Eexwploty cupmayr opada, Xwplc avaykaotikd vo eival
ouppadOnTég otnv dla tagn, n omoia Statnpel v enadn Kal ektdg oxoAeiouv SouAsvovtag Ue
ocupdwvnuévo tpomo. Qotdoo, n oxoAlkr povada Sev pmopel va cuykpotnBel wg kowotnta,
epooov otov 8Lo Ywpo cuvuTtdpxouv KaBnynTtéG mou Karmolot avalntolv TNV EUNELpl KaL TNV
MPOTEPN YVWON TWV HaBnTwv evw GAAoL OxL, TTou KAToLloL evBappUVOUV TNV AVOLXTH KPLTIKH KO
yla dAAoug eivatl adlavontn, mou kamolot dtapecolaBouv otnv olkodouncon ¢ yvwong evw
AaAAoL BewpoUV ToV EQUTO TOUC ATOKAELOTIKI TINYH €yKUPNG yVWonNG.

Oocov adopd otn OTPATIWTIKA povada, OSlamotwdnke OTL UTIAPXOUV OTPATLWTEG TIOU
CUOTIELPWVOVTOL KOVTA O€ KATOLOV OSLWUATIKO TOU OToiou tov Tpomo Slolknong Katavoouyv,
uLoBeTOLV Kal epapuolouv pe eUKOAL. H CUUPETOXN TWV OTPATLWTWY COE UL TETOLA TEPLTTTWON
elval dedopévn kal n anddoor Toug ival HeyaAUTEPN OO TNV AVAUEVOUEVN. XOPAKTNPLOTIKO
elval To mapadelypa omou €vag otpatiwtng SAAWoE OTL 0To AdOXO TOU SnULoupynOnkKe pia oAU
LOXUPN OHASA OTPATIWTWY UE KEVIPO avadopds Evav CUYKEKPLUEVO afLwHATLKO, emeldn OAol
eKTIHOUOOV Kal ebpdppolov oto akeépalo tov Tpomo Sloiknong tou. O tpomog Sloiknong mou
akoAouBoulvtav Adupave umoyPn TG YVWOELG KOl TG EUMELpie¢ Tou €depvav pall toug ol
OTPATLWTEG WG TIOALTEG KaL eTMAéoV o€ SUOKOAA {nTrata yivovtayv avolytrh culrtnon rmou 6Aotl
HUITOpoUCAV VO TTOUV TN YVWLN TOUG, AV KoL NTAV yVWoTO OTL TNV TEAKN anodaon Oa tnv Ematlpve
0 0€LWHATIKOG TOUC. To onUAvTIKO eivatl OtL avadEpBnKe MwE oL OTPATIWTEG AUToL NTav 1000
Slapopetikol W avBpwoL atnV MOALTIKN Toug {wr), Tou SeV UTIHPXE TIEPUMTWON va glval PEAN
™ dlacg mapéac eKTOG oTpATONESOU.

INUOVTIKO €Ttiong eivatl To mapadelypa tng €€EAENCG TG Siktuakng opadag Twv onadwyv. Otav
LETA Ao €va onUelo Ta LEAN TIOU TIAPEUELVOV EYYEYPAUMUEVA OEBACTNKOV OMOAUTO TOV TPOTO
Slaxeiplong, emétpedav otov SIKTUOKO TOTO va e€eAixBel os €ykupn Tinyn evnuEPwaonG yla
nodoodalpikd Bfpata, tov petetpePpav oe onueio avadopdg ylo TO TEKTOLVOUEVO OTO
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nodoodalplkd cwuateio, dnuoupyndnke eva ekabapo Kivnua WEWV KAl TPOCAVATOALGUOU
Spacewv pe KataAnén tnv avaindn tng dloiknong tou modoodatplkol cwHaTEIOU amd PEAN TNG
SIKTUaKNG opadac.

zuintnon

O TPOMOC MPAYHUATELONG TNG TTANPOPOPLAC EVIOTIOTNKE 0 OAEG TIC OUASEG IOV EpeLVAONKAV.
Av Kol 6eV OVOUAOTNKE, WOTOCO MEPLYPADNKE AVAAUTIKA KAl EVTOTIOTNKE THOW amd AAAOUG
dALVOUEVIKA ONUAVTIKOUG EVOTIOLNTLIKOUE TTOPAYOVTEG. Mo MapAdelypa, N KON Kataywyn Twv
otopwv uTodnAwve TNV Umopén MG KOWNAG  TOALTIOUIKNG TPOoEyylong avadoplka e
OTEPEOTUTILKA LOVTEAQ ETUKOLVWVIAG, EVW N ouvUTtapén o€ Koo TOTO Kal Xpovo (Stapovr otnv
idta MoOAN /kat omnity/0dAapo, petakivnon pe to (6to péco) avadépovrav otn dtabeoipuotnTa
Kall Tn SuvaTOTNTA TWV ATOUWYV VA oU{NTAOOUV KO KATA TIPoEéKTaon va afloAoynBet o Tpomog e
Tov omoio kABe dtopo Slaxelplletal EUMIOTEUTIKEC TIAnpodopieg r/kat mAnpodopieg mou
adopouv oti; ormoudég. Ooov adopd 0TO KOO YVWOTLKO UTIOBaBpO, N UTtapén Tou £xeL onuacia
pHovo oto BaBbuod mou unmodnAwvel kot e€acdalilel Evav (6lo Tpomo okEPNG Kal CUVEPYAOLOG
OTEVAVTL OE L0 KATAOTAON 1) TNV EMIAUCN VO BewpnTikoU A TPAKTKoU poPAnuatoc. Eniong,
N Kown nAwLoKkn opada ) to 6o puAo elval oNUAVTIKA UTIO TO TPLoUA OTL ATOUA TIOPATIANOLOG
NAiag kat (dlou pUAou Bewpeital OTL £XOUV KOLVEG EUMELPLEG Kal Urtopouv va Bpebel kowvog
KWOLKOG €TKOWVWVIaC Kal cuvepyaoiag. TéEAog, n Umopén GMKWYV OXECEWV HMOPEL va
OTIOTEAECEL LOXUPO EVOTIOLNTLKO TIAPAYOVTA PE TNV MPolnobeon, 0Tl cUUPwWvA Pe TNV Amodn
oxebo6v OAWV TWV aTOHWY, WG PIAog evvoeital To ATOUO HE TO Oomolo umapyel EekABapog Kat
OUUPWVNUEVOG TPOTIOG ETUKOLVWVIAC.

MoAU onUAVTIKO €lval €MIONG va TOVLOTEL OTL N ATOWLKN) S£GUEVON, N GUAAOYLKI) CUMUETOXN KoL
apa n ouykpotnon tng¢ opadag wg kowotnta, séoptwvtal AUeEcA amo TNV Katavonon, tnv
uloBEtnon kat tn duvatdotnta ePpapuUoynG €VOC CUYKEKPLUEVOU TPOTIOU TPAYUATEUONG TNG
nmAnpodopiag. Onwg pavnke anod tnv Epsuva, Sev Bpiokovtal OAa ta dtoua oto iblo otadlo Kal
QUTO eMnpedlel AUETA TN CUYKPOTNON TNG Kowotntag. Qotdoo, 6oa dtoua Bpiokovial oTo Tpito
otadlo OxL puovo Ba amotedolv Sla Plou UEAN TNG KOwoTNTAG aveédptnTa amod To XPOVo
TIAPOLLLOVAG TOUG OE AUTH Kal aveédptnta akoun kal arno tnv nmbav StdAuon tng Kowotntag,
OAAG TTOAU TEPLOOOTEPO TA ATOMA QUTA cuveldnTomoloUV OtTL o€ SLadOPETIKEG KOLVOTNTEG Ba
ouvavtoouVv SLadopeTIKO TPOTIO MPAYUATEUONG TNG MANPodoplag UE TO YEYOVOG QUTO va Ta
ETUTPETEL TILO CUVELONTA va mapapeivouy, va dpaoctnplonoinbolv f va amoxwpnoouv. MNwo
OUYKEKPLUEVA, AAAOG TPOTIOC payATeEUONG TG TAnpodopiag Ba emhexBel 6tav n opdada mou
emBu el va cuykpotnBel wg kowoTNTA Elval pla evaioBntn Kowwvikd opdda tou Adyo UTtapéng
€xeLtn Sla Bilou padnon kat AAAog TpoOToC payudteuong tng mAnpodopiag Ba emhexBet 6tav n
opada amoteAeital amod Ta oTeEAEXN ULAC MEYAANG emxeipnong mou B€AeL va cuykpotnBel wg
KOLWVOTNTA yla VA QUENOEL TO YVWOTIKO TNG KepaAato. MNa mapadelypa, otnv mpwtn opdada n
KOTAOEON TPOCWTITLKWY AMOYEWV KOL EUTIELPLWV UTTOPEL VO NV £lval emTtpenth epOcoV Umopel
va dlatapael Tnv opaAn Asttoupyla HEoa Ao T SnULoUPYLO TIPOCWTILKWY AVTUTOPABECEWY,
evw otn eltepn opada va emBaretal wc Stadikaoia avtaAlayng KAANG TPAKTIKAC.

Ao TNV €peuva pavnke eMiong pa SUGKOALD va cUYKPOTNBOUV HEYAAEC OASEC WC KOLVOTNTEG.
Mo ocuykekplpéva, dev umnpEav oTig LeYAAEG opadeg SLadSIKACIEG OL OTIOLEG VOl ATTOTUTIWVOUV Kall
va O&ivouv tn OSuvatotnta edpoppoync €vog ETAEYUEVOU TPOTIOU TIPAYUATEUONG TNG
nmAnpodopiac. OuclaoTikAd To MPOBANUA ATav n Umapén KOG HEYAANG avopolopopdlog otov
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TpOmo He TOV omoio OSlatunmwvovtav, OSlokwvoluvtav kalt afloAoyouvtav ol SloBEoiueg
mAnpodopieg. Qotdc0o, pAavnKe €MioNg OTL HECA OTLG PEYAAEG OpASEC dnpoupynBnkav AAAeg
HLKPOTEPEC OL OTIOLEG TIPOEKPLVAV OTO ECWTEPLKO TOUG EVAV ETUAEYUEVO TPOTIO TPAYUATEUCNG TNG
mAnpodopiag Kal cuykpotnOnkav mavw o autov. Ta KpLTrpla €vtaéng o€ HLa TETOLO opada
adopovoav oe €va OUUPWVNUEVO HOVIEAO ETIKOWVWVIAG, ouvepyaoiag, aviallayng kat
aglonoinong mAnpodoplwv. AntokAlon, Stadopornoinaon, N un epopuoyn Tou LOVTEAOU CraLVE
QUTOMOTO SLOTAPOXN) TWV IIPOCWTILKWY OXECEWV KoL avaSLATaEN TWV UKPWY OUASwWV.

TéAog, To epwTnua SV lval Tia av (Lo Kowotnta Unopel n/kat emBAaAAeTaL va €xet kat SIKTUOKNA
umootaon, aAAA Ta KpLtpLo Le Ta omoia Ba emidexBouv kabe dopd ta amapaitnta PéEoa Kot
epyaleia. To péoo mou Ba emilexBel yla va BonBrioeL otn cuykKpOTNON HLOG OUASAC WG KOvOTNTA
odeilel va unmnpetel €va oUYKEKPLUEVO TIPOTUTIO Slaxeiplong mAnpodoplwy, Xweig Opuwe va
Sladaivetat OTL N UTaPEN Kal LOVO EVOC LECOU UTTOPEL val TTETUXEL TNV EMLOBLUNTH CUYKPOTNON.

Meploplopotl Tng Epeuvag

O tpomog mpayudteuong tng mAnpodopiag sivat plo avaduopevn Bewpla Tou TPpoodEpeL
€UKaLPLEG Yo LEAAOVTIKN €peuva o€ TTIOAAEC SLadOpPETIKEG KATEUOUVOELS. 2 KABE meplmtwon n
OepeMwpévn Oewpla Sev gival MOTE OAOKANPWHEVN KOL LEVEL QVOLYTI) OE TPOTOTOLOELG. H
TIPOTELVOEVN TIPOCEYYLON UMOPEL va XpNoLUoToLnBel Kal va mpooapuooTeL péaa amo tn SLopkn
OUYKPLON TWV CUYKEKPLUEVWYV Sedopévwy pe veéa Sedopéva ou Ba mpokUPouv amnod EPEUVEC yla
TOV TPOTIO TIOU AELTOUPYOUV AAAEC OUASEG KAl UTIO TO TIpiopa SLadOPETIKWY EMLOTNHWY, OTIWE N
KowwvioAoyia, n YuxoAoyia, n matdaywyLkn.

Eniong, mpénel va emonpavOet otL péoa amo tn dadikacia tng BewpnTikng Selypatonoinong
TPEMEL va AapBAvetal PEPLUVA WOTE oL opddeg mou Ba emhexBouv va epdavilouv KATOLEG
peylotomolnueveg dtadopég. O mapayovrag autog AndOnke unodn Kal £ToL ylo mopadelypa
HEAETABNKOV OUASEC OTLC OTIOLEC N CUMUETOXN ATOV ELTE UTIOXPEWTLKN, ELTE TIPOALPETIKI], OUASEG
OTLG Omoleg €va SIKTUAKO AOYLOMLKO XPNOLUOTIOLOUVTAV ETILKOUPLKA KoL OUAOEC OTLC OTIOLEG N
Aewtoupyia tng opddag otnpiloviav AmokKAELOTIKA 0T XPNOLLOToinon Tou AOYLOULKOU, OUAOEC
OTLG OTIOLEG UTIAPXE auotnpn N Kal avumopktn epapxia, kKabwg Kalt opddeg otig omnoleg eite
neplooeve 1o ouvaioBnua, eite RTav anpoécwneg. Qotd00, OTI OUASEG aUTEG Ba umopouoe va
€XEL YIVEL TILO QVTUTPOOWTIEUTIKN ETUAOYA TWV UTIOKELUEVWY, yla TTOPASELYUA va UTIAPXOUV
aflwpatikol OAwvV Twv Babuidwyv kat pottntég OAwv Twv eTwv. EmutAéov, evéladépov Ba Atav
0V CUVEBOLVE KATIOLOL OO TOL UTTOKELMEVA TNG €PEUVAG VA SpacTNPLOTIOLOUVTAL TAUTOXPOVA OF
TIEPLOCOTEPEG ATIO Hia amo TG OpASES TTOU HEAETHONKAY, KATL TTOU OUWG SEV CUVERN.

Ertiloyog

To ouumnépaopa oto omnoio katéAnée n mapovoa £peuva eival OtL n mpotacn va BewpnBel pia
Kowotnta w¢ dopr mou otnpiletal og €vav eMAEYUEVO TPOTIO PAYUATEUCNG TNE TAnpodopiag
glvatl kat Bswpntikd umtootnp€Lun, aAAa kat Aettoupyikn. Eival Bewpntika untootnpiéiun epodoov
TO OUYKEKPLUEVO CUMMEpPOOUO OolkodounOnke otadlaka péoa amo tn Slapkn oUYKPLon Kal
ovaAuon Twv SeS0UEVWY, OTIWG AUTA TTIAPOUCLACTNKOV KOl TEKUNPLWONKAV armo Ta UTOKEIpEVA
¢ €peuvag. Emiong, eival Asttoupylkn edpodoov emitpémel tn Bewpnon tng £vvolag tng
KOLVOTNTAC UE £VAV CUYKEKPLUEVO TPOTO, AAAQ KOl ETTELSN) TIPOTELVEL £vav TPOTIO CUYKPOTNONG
Kal a€loAoynong KAabe KowotnTaG, AOXETA UE TOUCG apXLkoUg AOYOUG yla TOUC OToloug auTh
OUYKPOTELTOL KOL TNV TEALIKN popdH TTOU UTTopEL va EXEL.
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