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Explore Creative Process in Adult Learners

Kuan Chen Tsai
University of the Incarnate Word, San Antonio, Texas

Abstract

Research on the creative process of an individual who is involved in creative action is
underestimated. As a result, the purpose of this study is to use a phenomenological approach to
explore, describe, and discover the subjective experience of creative action and to seek the
essence of this phenomenon. A total of 10 participants were recruited from a southwestern
private university in the U.S. In order to explore participants’ perceptions of their creativity
experience, they were asked to create a collage with a creative goal, for which they were given
20 minutes. A follow-up questionnaire with five open-ended questions was sent to the
participants by email. According to participants’ returned questionnaires, four broad themes
emerged from the questionnaires: (a) Creative Potential: the idea that participants think of
creativity; (b) Creative Process: participants’ experiences through making the collage; (c) The
Utility of Collage Activity for Adult Learners: the idea that participants perceive collage for other
uses; and (d) Creativity and Learning: participants’ perceptions of the relationship between
creativity and learning. Even though we did not receive enough substantial responses from
participants, they did provide diverse and unique voices with regard to the exercise, from past
experiences to future suggestions.

Keywords: Phenomenological Approach, Creative Process, Collage-Making, Adult Learning.

Introduction

With the influence of Guilford’s (1950, 1956, 1959) early research on creativity (divergent
thinking), the majority of creativity study is focusing on a quantitative perspective (Amabile,
1996; Csikszentmihalyi, 1996; Sternberg & Lubart, 1995) rather than a qualitative paradigm (e.g.,
Newton & Newton, 2009; Petocz, Reid, & Taylor, 2009). Further, there is scarce research related
to creativity and creative thinking in adult education literature (Edelson, 1999; Hoggan, Simpson,
& Stuckey, 2009). The common theme of a quantitative approach to creativity is grounded in the
notion of creative products with two criteria: novelty and goodness (Amabile, 1982; Lubart, 1990;
Sternberg, 2006), whereas the common topic of a qualitative approach is to investigate the
eminent creators such as artists or scientists.
Research, however, on the creative process of an individual who is involved in creative action is
underestimated. As a result, the purpose of this study is to use a phenomenological approach
(Merriam, 2002) to explore, describe, and discover the subjective experience of creative action
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and to seek the essence of this phenomenon. In creativity literature, collage activity is a good
approach to investigate the creativity phenomenon (Hennessey, 2003; Hennessey & Amabile,
1987; Simpson, 2009). Accordingly, this investigation of the creative process in adult learners
employed a collage activity as a vehicle to explore participants’ inner feelings and experience of
expressing creativity. Through the opportunity of involving creativity, the discourse after a
creativity activity by a group of adults helps to discover their pleasure or pitfall in the process. By
doing so, it is hoped to provide some useful insights for adult educators who are willing to
facilitate creativity in the classroom.

Creative Process
The classic model of the creative process was proposed by Wallas (1926) with four stages:
preparation, incubation,

illumination, and verification. These four phases are overlapping: (a) preparation, individuals
taking initial actions (e.g., searching, collecting, and listening) to confront the challenge, (b)
incubation, creative insight taking hold which in turn leads to an “Aha!” moment, (c) illumination,
individuals experiencing various possibilities and having a creativity leap via clear insights and
intuition, and (d) verification, a sense-making phase to finalize the decision based on validity of
the information (Dineen & Collins, 2005; Parker, 2005). Later, this conceptual model was
extended to the implementation of Creative Problem Solving Model in an education arena
(Meadow & Parnes, 1959; Meadow, Parnes, & Reese, 1959; Treffinger, Isaksen, & Firestien,
1983).

In Piaget’s view, the creative process stems from play. Creative thinking is assimilation,
which is the interaction between imagination and environment. During the process of
accommodation, the creative product is manifested by this mental experimentation. The
relationship between assimilation and accommodation is not linear but intertwined (Ayman-
Nolley, S. (1999). Taylor (1974) views creative process as a transformation of the inputs into a
new configuration, and followed by a divergence phase where the new information is developed
toward an implementation phase of production. Russ (1998) proposed that the creative process
includes cognitive, affective, and personality processes within an individual that contribute to a
creative act. Torrance defined the process as “one of becoming sensitive to or aware of problems
... bringing together available information . . . searching for solutions . . . and communicating
the results” (Torrance & Myers, 1970, p. 22).

The Benefits of Creativity Development in Adults

The majority of creativity literature centers on children or young adults with less research
on the elderly (Goff, 1993; Taylor, 1974). Golf (1992) argues that creativity literature on older
adults is from the perspective of personal traits and products of famous artists and other elites,
which is not suitable for generalization. It is believed that the peak of creativity in most people is
around the 30’s and 40’s, with productivity declining after 50s (Lindauer, 1998; Marsiske & Willis,
1998).
According to Dewey (1934), the participation of creative articulation is for self-expression.
Maslow (1968) views the purpose of creativity as self-actualizing. This creative expression can
stimulate an active learning process (Hoggan et al., 2009). Based on self-reports of aging
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contemporary artists, Lindauer, Orwoll, and Kelley (1997) found creativity was the manifestation
of continual learning and lifelong activity. The research results of Golf (1992, 1993) also
supported the notion of lifelong creativity. With regard to artistic expression, the impact of aging
was illustrated as a positive term, thanks to maturity of craft and knowledge, high motivation and
priority, and positive inter- and intra-relationships (Lindauer et al., 1997). The peculiarity of
creativity in lifelong learning practices is manifested in two tenets: problem solving strategies
(external development) and self-realization in the learner (internal development) (Goff, 1992;
Maslow, 1968; Marsiske & Willis, 1998). One study verified the relationship between creativity
and life satisfaction of older adults and suggested the need for proper programs for these rapidly
growing segments of the population (Goff, 1993). Following this line, in adult and continuing
education, the attempt to bridge creativity and curriculum is a clearly imperative issue (Edelson,
1999; Simmons & Thompson, 2008). Most important, creativity development of adults is
attractive to social and economic well-being as a whole (Taylor & Sacks, 2004).

Method

This study employed a phenomenological approach with a structured, open-ended questionnaire
to collect data. This methodology is most appropriate for the purpose of this study to gain
understanding of perceptions of participants who share their subjective creativity experiences
(Efinger, Maldonado, & McArdle, 2004; Knoche & Zamboanga, 2006; Krauss, 2005).

The focus of this study is to describe the essence of a creativity activity from the perspectives of
those who have experienced it. Accordingly, the interaction between an individual and a
creativity activity was uncovered. The purposeful sampling (Creswell, 2007) was utilized since the
target group is adult learners.

Participants

After the researchers gained Institution Review Board (IRB) approval, potential participants were
selected through an invitational letter to students in graduate programs at the School of
Education. A purposeful sample was chosen for their ages and learning experience. A total of 10
participants were recruited from a southwestern private university. Participants volunteered to
be a part of the study by completing the questionnaire sent to them.

Data Collection and Processing

Before conducting the research, an informed consent form was presented to obtain their
permission. In order to explore participants’ perceptions of their creativity experience, they were
asked to create a collage with a creative goal, for which they were given 20 minutes. They finished
the collage either in the library or the classroom. The instruction was given as follows,

You are invited to create a collage. You will be given a set of pre-cut construction paper shapes
of various colors, a bottle of glue, and a blank white A3 paper. You will not be given a pair of
scissors. Rather, you will use your hands to tear the colored papers and use the glue to complete
the collage. The reason is that we want you to play with the material and have fun. The topic of
the collage is “As an adult, how do you perceive the learning?” Please use your “imagination and
creativity” to finish this activity. You will have 20 minutes to create your unique collage. Before
you start, please complete the background information. Hope you enjoy this activity!
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The main reason of this activity was to create a fun experience, use their imagination to play with
the material, and transfer their abstract ideas into concrete art products. The instructor also
provided salient instruction that encouraged participants to use their imagination and creativity
to manifest their art works.

A follow-up questionnaire with five open-ended questions was sent to the participants by
email. The main reason was to allow sufficient time for self-reflection and introspection. After
the critical reflection, participants were asked to respond to the questionnaire and return it to
the instructor within one week. This served as a vehicle to obtain more inside feelings from
participants while involved in this activity. This method also gave participants more time to reflect
on and write about their experience. The description from the explication of conscious
experience was taken through phenomenological reduction in order to find emergent themes.
The instruction was given to participants as follows:

“It is a pleasure to have you respond to this questionnaire with regard to your collage
activity in the class. There are five questions to be completed. The purpose of the questions is to
explore your feelings and experience while creating a collage. Please elaborate on your thoughts
and provide more detailed responses. If you have any questions, please feel free to contact the
researcher.”

The five open-ended questions included:

1. How did you feel when you created the collage?

2. What is the creative part of your collage work?

3. How do you think this collage activity is related to learning?

4. How did you feel that creating a collage will help you express yourself?
5. What lessons did you learn from the collage activity?

Data Analysis

The primary means of data collection were descriptions from the questionnaire to five
open-ended questions. Previous related studies were also examined and the observation notes
were documented while participants created the collage. In so doing, multiple sources of data
will function as triangulation to maintain internal validity (Bowen, 2005; Merriam, 2002).

In terms of reliability, the member check was employed. After finishing the analysis, the
report was sent to three participants to double check the document. They were asked to verify
the content in order to ensure that the researcher captured the authentic meanings from
participants. The benefits of member check are not only to confirm the results from the original
source but also minimize the researchers’ biases (Anfara, Brown, & Mangione, 2002).

Content analysis (Leech & Onwuegbuzie, 2007) and Nvivo 9 software (2010) were utilized
in data analysis. The software textual analysis of the questionnaire helped to identify and
organize relevant ideas and quotations to support to generate the suitable categories. The coding
process followed the suggestion provided by Creswell (2007), including five phases: (1) initially
read through the text data in order to obtain a whole picture of the description; (2) divide the
text into segments (sentences or paragraphs); (3) label the segments of data with 30-40 codes;
(4) carefully examine codes for overlap and redundancy and then reduce codes to 20; (5) finally,
collapse codes into 5-7 themes from a major idea in the database.
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Findings

According to students’ returned questionnaires, there were short answers (three to five
sentences for each question), lacking detailed and lengthy elaborating their thoughts. However,
participants still provided some unique insights and experiences. Four broad themes emerged
from the questionnaires: (a) Creative Potential: the idea that participants think of creativity; (b)
Creative Process: participants’ experiences through making the collage; (c) The Utility of Collage
Activity for Adult Learners: the idea that participants perceive collage for other uses; and (d)
Creativity and Learning: participants’ perceptions of the relationship between creativity and
learning.

Creative Potential

With regard to participants’ perceptions of creativity, several adult learners support the idea that
everyone has creative capacity. For example, one participant said: “there is no limit to your
creativity” and “the sky is the limit when it comes to creativity and also everybody expresses
themselves differently.” Another noted, “Creativity has no limits.” One participant remarked his
idea of creativity, “the word creativity varied with different meanings for different people.” Then
he mentioned several attributes including in creativity:

There are some meaning such as passion, fun, joy, intangible, unknown, new, expression of self,
ability to stand alone, open, growth, flow, journey, ever present, recognizing that we are
collaborators, part of creation, transcendence, release, surprise, discovery, inspiration, freedom,
risk taking, and insight.

Creative Process

When asked their experience of creating the collage, most people had positive feelings and
enjoyed this creative process. As an example, one participant commented:

“l had a good time creating the collage.... It was a little difficult without any tools to create
something more presentable, but | liked my end result.... The collage let me feel free to go in any
direction | wanted.”

Another participant wrote, “very freeing,” “I got a lot of inspiration,” and “It was very positive
energy.” In a similar tone, one said, “I felt relaxed. It helped me overcome a recent loss.”
Interestingly, only this participant chatted with the researcher while doing the collage. Other
participants were very focused on their collage-making activity. One participant described his
creative experience:

“l wanted to explore things that | played with in the process.... It is more about process than
finished product.... It isimportant to enjoy the process....The creative process is a lot like life itself;
you can’t be worried about making mistakes.”

Several participants expressed the same feelings about creating the collage, such as “fun and
enjoyed doing it” or “it is nice to just to be able to play.” Taken together, the common feelings of
doing this activity are freeing, enjoyable, and relaxed. In addition, several people mentioned their
past experience which affected their collages. One participant discussed this experience:

“In elementary school, | was very heavy into art and anything dealing with art. | draw pictures all
the time when | was younger and my imagination was limitless.... The collage reminded me of
those days.... The memories that | had from my childhood.... | still have the dreaming capacity
just as | had as a child.”
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Another said, it is like “going back to kindergarten without rules.” One participant
mentioned this collage was related to the educational issue in his country:
“There could only be one explanation for the collage; steps in education, at least in my country
mean the journey to the top. | just expressed myself in a way that our country may be reflected.
In other words, | was inspired by events in the education sector; e.g. students not being able to
finish up school. “

The Utility of Collage Activity for Adult learners

Several participants indicated the usefulness of the collage activity. It seems they
supported the idea of using collage in the classroom. For example, one recognized that:
“Expression of one’s feelings through collage was also creative.... Collage itself is something
different way of doing.... It requires creative thinking.... It creates an inner satisfaction expressing
oneself in abstract work.... This is a creative pedagogy of teaching-learning.”

Another commented on the possible benefits for older adults:

“The collage-making can be one of useful training for older people. It can help them to express
what life experience they value.... The aging group can enjoy the collaborative feeling and the
freedom to play and explore together, encouraging each other along the way.... | think collage-
making can play an important role for older people.”

One participant also stated:
“A ‘collage’ or any form of art talks better than a million words. It sends a visual message.... Using
art is a great therapy and an excellent form of communication. | should use it more often.”

Other people mentioned the collage activity “is not limiting people’s imagination” and
“stimulates your thinking and creativity.”

Creativity and Learning

As a response to questions about this creative activity related to learning, several
participants perceived a positive relationship between the collage-making activity and the
learning experience. One participant pointed out:
“Learning involves doing, visualizing, hearing and so on, this collage activity is related to learning
because one has to think, decide, and do the activity.”

Another wrote, “Collage activity is related to learning, because we can see learning.” One
participant shared her perspective of the learning experience of this activity:
“Challenge at first, but the different colors helped in self-expression.... Everybody can learn
something from somebody. Independent learning is possible. Words are not the only way to
convey meaning when teaching. Learning happens even outside the classroom. There is no age
limit in learning new material.”

Another participant commented:
“Learning is somewhat intangible so actually having an object to create, touch, feel and see was
very beneficial.... | know how | learn, but it was interesting to see on paper how | learn. One of
the best parts of this program and this activity is learning about yourself and improving.”
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This participant felt some kind of repercussion of collage activity and noted that “today (the day
after the activity) | am still reflecting on the activity and how | arrived at putting a puzzle
together.”

Discussion

Findings of this study indicated four possible themes: creative potential, creative process,
the utility of collage activity for adult learners, and creativity and learning. According to
participants’ responses, it seems that they believe everyone has creativity and uses and perceives
it in different ways. For example, Sternberg (1985) found people’s implicit theory of creativity
involved seven perspectives: (a) seeing things in novel ways, (b) integration and intellectuality,
(c) aesthetic taste and imagination, (d) decisional skill and flexibility, (e) intuition and acuteness
of perception, (f) drive for accomplishment, and (g) inquisitiveness (p. 622). In addition, students
of creativity tend to believe creativity is a universal capacity and even older adults have the
chance to develop this ability through proper training and stimulus (Butler, 1967;
Csikszentmihalyi & Nakamura, 2006; Torrance, 1977).

Some participants have noticed this collage-making activity is related to creative
expression and creative thinking. This creative process leads to some positive feelings such as,
happy, related, and free. Several scholars have identified the benefits of creativity on mental
health, increasing self-confidence, and having a meaningful life (Cohen, 2001; Cropley, 1990;
Fisher & Specht, 1999). For example, Mirowsky and Ross (2007) noted that “creative work may
decrease depression, increase the sense of personal control, and improve cognitive function,
thereby indirectly improving psychical health” (pp. 398-399).

Maslow (1968) coined the term “self-actualizing (SA) creativeness” (p. 137). He stressed

“character logical qualities like boldness, courage, freedom, spontaneity, perspicuity, integration,
self-acceptance, all of which make possible the kind of generalized SA creativeness, which
expresses itself in the creative life, or the creative attitude, or the creative person” (p. 145). It is
possible that when participants do the collage, they felt some kind of “flow” (Csikszentmihalyi,
1996) in this creating process. Through collage they could express themselves in different ways
and to some extent it might be in the category of self-actualizing (SA) creativeness (Maslow,
1968). A participant remarked, “l was in charge of whatever was created and it was a product
directly from myself to the world.” As Haanstra (1999) suggested, “self-expression was defined
as giving vent in constructive forms to one's feelings, emotions, and thoughts at one's own level
of development” (p. 38). Taken as a whole, the collage-making activity seems to help participants
to express their feelings which might also be connected to a past experience. It might serve as a
channel for self-reflection.
Finally, some participants also recognized the usefulness of collage by serving as a potential tool
for learning. Simpson (2009) argued that collage is an art-based research tool in understanding
personal transformative learning. Based on her interview of participants, she found several
themes: (1) creators of the resilient spirit; (2) constructive conceptualizing; (3) crystallized
spirituality link; (4) validating survivorship; and (5) symbols and the power of critical reflection.
Additionally, Hoggan, Simpson, and Stuckey (2009) encourage adult educators employing
different learning approaches to not only fit individual’s needs but also facilitate a learning
experience:



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 1 No. 2, 2013, E-ISSN: 2308-0876 © 2013 KWP

The importance of creative expression emerges from the assumption that there are multiple
ways we can come to know and learn other than cognitive rationality. Because we learn and know
in different ways, creative expression opens up the opportunity for us to understand a thought,
idea or circumstance from a new perspective, which may facilitate a transformative experience.
(p.7)

Therefore, based on findings of this current study, it is suggested adult educators bring
other approaches to learning such as making a collage or similar methods into their classrooms.
By doing so, it not only could fit different learning styles but also broaden the learning channels
in order to explore possible learning outcomes from different paradigms.

Limitations and Recommendations

Upon reflection, it was believed that in using this method we could employ efficient ways
of collecting data and expect that participants could provide detailed and lengthy answers.
Researchers assumed that this data collection method would allow participants more time to
answer the questions when it was more comfortable and convenient for them. However, the
majority provided short and inadequate responses. It is possible that face-to-face dialogue
between participants and researchers is still the participants’ preference. In addition, as
researchers, we need to respect and understand participants’ many responsibilities and time
constraints. They have very busy lives, some of them working full time and taking two or three
courses.

Even though we did not receive enough substantial responses from participants, they did
provide diverse and unique voices with regard to the exercise, from past experiences to future
suggestions. This method of collecting data still has its merits for future researchers. The themes
provide important information for ways to understand adult learners’ perceptions of doing a
creative activity. The findings provide confirmation of the value of collage-making or similar
activities for the purpose of adult learning and the suggestion for integration of similar creativity
learning opportunities in the adult classroom. We might reasonably conclude, at least for those
students, that the creative activity could enhance how they express their feelings and learn from
different perspectives or medias. A logical next step would be an investigation of other aspects
of creativity, such as creative thinking, creative problem solving, intuition, imagination, and so
forth. For future researchers, it is suggested that some kind of interviews be used or more
participants be recruited for the purpose of obtaining more indepth descriptions. Most
important, the creativity community should put more weight on the exploration of the qualitative
perspective of understanding creativity.
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Abstract

Advertisement has been defined as “a public notice [...] promoting the sales of marketable goods
and services” (Vestergaard & Schrgder, 1985:2), it entered the field of linguistics and thus it is
recognized as a genre by itself. By incorporating linguistic phenomena like code-mixing, foreign
language features etc, advertising becomes an interesting field of study. This paper aims at
investigating (a) Greek Cypriots’ attitudes towards the ‘exploitation’ of the Greek Cypriot Dialect,
Standard Modern Greek and English in local advertising; (b) the influence of the medium (oral vs.
written) presenting the advertisement; (c) the subsequent effects of the stereotype reflected in
the product per se (local vs. foreign). The results support earlier studies that showed preference
towards the standard variety rather than the dialect (Papapaviou, 1998; Papapaviou &
Sophocleous, 2009). Also, the findings bring forth evidence that linguistic varieties without a
standardized writing system are mainly accepted in the oral media. On the other hand, the results
do not support advertisers’ firm insistence on associating different types of products with
different language codes (Pavlou, 1992, 2004). The last findings may be the consequence of
former language policies that did not encourage dialect literacy (Cluver, 2000).

Keywords: Advertising, Stereotype, Attitudes, Standard Modern Greek, Greek Cypriot Dialect,
English.

Introduction

Since the establishment of the Republic of Cyprus (1960), the linguistic situation of the island has
been linked to that of identity. Although official language policy recognises Standard Modern
Greek (SMG) as the official language of the Greek-Cypriot community, people never ceased using
the Greek Cypriot Dialect (GCD) in their everyday life (Papapavlou & Pavlou, 1998; Karyolemou,
2001; Karoulla-Vrikki, 2007). In addition, the British administration of the island for nearly a
hundred years has contributed to the influence of English (ENG) in many domains (Papapavlou,
1997; Goutsos, 2005; McEntee-Atalianis & Pouloukas, 2001; Papapavlou, 2001).

As far as the co-existence of GCD and SMG is concerned, there has been a debate whether
Ferguson’s description of diglossia should be applied to this situation (Moschonas, 1996), or that
of bidialectism, while other researchers support the non-existence of two distinct varieties
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(Karyolemou, 2006). Whatever the case might be, GCD, just like other such cases, has borrowed
heavily from many different languages—since its history has been interlinked with that of over
ten conquerors (Varella, 2006)—such as Latin, French, Turkish and English (Papapavlou, 1997;
McEntee-Atalianis & Pouloukas, 2001). English, as the lingua franca, has influenced many
languages worldwide, not only in the form of lexical borrowing, but also, in code-switching and
code-mixing (Goutsos 2005). This phenomenon gradually developed stronger and brought
feelings of concern about the dominance of English and a perceived loss of the identity of the
Greek-Cypriot community (Wardhough, 1992; Papapavlou, 1997; Papapavlou, 2001).

As a consequence of this fascinating linguistic situation, researchers investigated the use of
these three codes—i.e. GCD, SMG, ENG—in different domains. Extended research has been
conducted within the area of language use and especially in education (Papapaviou, 1994;
Papapavlou & Pavlou, 2004; Goutsos, 2005; Yiakoumetti et al. 2006; loannidou, 2007; Papapaviou
& Kouridou, 2007; Papapaviou & Pavlou, 2007; Pavlou, 2007; Yiakoumetti, 2007). Along with
these studies there is a preponderance of research on language attitudes. While the most
frequent conclusion is that people are more in favour of the standard variety rather than the
dialect (Papapavlou, 1998), what has been recently observed is that negative feelings towards
GCD are declining (Tsiplakou, 2003; Themistocleous, 2007) and the positive role of the dialect is
being recognised (Papapavlou, 2007). This shift is probably the motivating force behind people’s
acceptance of more acrolectal features of the dialect (Papapavlou 2001; Tsiplakou et al. 2005;
Papapavlou & Sophocleous, 2009). On the other hand, as far as attitudes towards English are
concerned, and although there has been an increase in the use of English, GCD and SMG remain
unthreatened since they are always an inseparable part of the community’s identity (McEntee-
Atalianis & Pouloukas, 2001).

Given the above discussion, the present paper focuses on advertising. The most triggering
issue about the language of advertising is that while “with other genres we usually know where
our loyalties lie; with ads we are just confused” (Cook, 2006: p. 3). Thus, we may argue that
attitudes towards the language of advertising become an intriguing topic for further
investigation.

Advertising and the Field of Linguistics

At first sight advertising seems to be clearly and solely a component of marketing process,
however nobody can deny that advertising is a form of communication. As already mentioned,
advertising is not as straightforward as other genres. While it evokes ‘enjoyment’, at the same
time, it bears ‘rejection’ (Cook, 2006:3). Without a doubt, as other genres, it aims at achieving a
certain purpose: “[...] to persuade people to buy a product [...] amuse, inform, misinform, worry
orwarn” (10). Whether it aims at promoting products or even promoting identities (Martin, 2006;
Piller, 2001), advertising language differs from ordinary language. Most of the times, it is so
powerful that manages to enter people’s everyday language use (Kelly-Holmes, 2005).
At a purely linguistic level, features appearing in advertisements concern phonology,
morphology, syntax, semantics and pragmatics and have been extensively studied by linguists
(Bruthiaux, 1996; Cook, 2006; Dyer, 1982; Harris et al. 2002; Tanaka, 1994; Vestergaard &
Schrgder, 1985; Wyer, 2002). Nevertheless, linguistics goes even deeper in advertising since we
also observe the phenomena of bi- / multilingualism and bi- / multidialectism. These concern the
appearance of foreign languages, especially that of English, and nonstandard codes in
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advertising. Although existing research on these issues is rather limited (Piller, 2003), researchers
have already come up with some interesting conclusions.

The use of English in Advertising

As Kelly-Holmes argues, the use of foreign languages in advertising is ‘symbolic’ since it is
recognised as a way of “constructing identities for the product [...] rather than communicating
facts” (2005:65). A general conclusion of the studies drawn on multilingual advertising is that
certain languages are associated with certain products cross-culturally. Hence, French attributes
fashion and elegance, Spanish is used as a sign of freedom and adventure, German signifies
“reliability, precision, and superior technology” and Italian is linked to “good food and a positive
attitude toward life” (Piller, 2003:172-3).

As far as English is concerned, it is the most frequent language appearing in multilingual
advertising and, although it may be associated with luxury cars or chocolates, the cowboy spirit,
youth culture and hip hop rebellion, “internationally, English has become a general symbol of
modernity, progress, and globalization” (175). Nevertheless, the role of the lingua franca in
multilingual advertisements may be different from that of any other language since it inevitably
has “meaning, use and significance, to a large extent, independent of the countries in which it is
spoken” (67). Piller adds that even if the recipients do not speak the foreign language used in an
advertisement, they will be able to activate the stereotypes about that culture and “transfer
them to the product” (2001:163). On the other hand, Piller makes a distinction between ethno-
cultural stereotypes which are associated with foreign languages and the social stereotype which
is attributed to the ‘nonnational language’ of English (2003:170). Besides, this unique role of
English in advertising around the world has been supported by research within different linguistic
settings (Rash, 1996; Chen, 2006; Krishnasamy, 2007; Hornikx et al., 2010; Planken et al., 2010).
What is commonly observed is that the majority of people worldwide have positive attitudes
towards the use of English in local advertising, which they have ‘entrenched’ in other domains of
life too (Phillipson 1992). What is more is that all these studies foresee further integration of
English into the language of advertising in the future which will be “no longer regarded or
perceived as ‘special’” (Planken et al., 2010:239).

The use of Nonstandard Varieties in Advertising

It is claimed that although at the beginning advertising adopted a formal register, gradually it has
come to adopt the characteristics of everyday communication. “Advertising today is expected to
speak to people ‘in their own language’ (Kelly-Holmes, 2005:107).What is ironic about this
perception of modern advertising is that it applies only “to the appearance of the advertising
text, not to the way in which the text is put together or how the communication takes place”
(108). Such a situation leads us to the conclusion that even if people consider advertising
language as equal to everyday language, they do not seem willing to accept the use of ‘inferior’ —
native though—varieties in local advertisements. However, this does not prevent advertisers
from making use of the indigenous variety to “create a feeling of community and to associate this
with a particular product” (109). This mostly serves a communicative purpose whereas a foreign
code is normally used symbolically (Kelly-Holmes, 2005).

Studies on the current issue include Nairobi, Catalonia and Ireland. Mutonya (2008) argues that
advertisers in Nairobi use nonstandard forms to appeal to a greater number of audiences and
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increase sales, but, also, to portray the contemporary identity of the community and address
taboo topics. On the other hand, Atkinson and Kelly-Holmes (2006) find the standard (Castilian)
to be used in print advertisements as a ‘globalising’ language and to show modernity. In contrast,
the nonstandard variety (Catalan) seems to stand as a means of establishing either solidarity
between the sender and the recipient, or, “local and often ‘traditional’ associations” between
the product and language (255). The view is shared by Kelly-Holmes (2005) in the case of Ireland.
It is claimed that the indigenous language ‘adds colour’ or a sense of ‘Irishness’, especially in
advertising food, music and publishing, “with the serious business of advertising information
being left to the dominant language” (139).

Advertising in the Greek-Cypriot Community

The birth of advertising in Cyprus was marked by the emergence of political and economic
changes that constituted a milestone in Cypriots’ life. In particular, when the British took over
the administration of Cyprus from the Turks in 1878, hope for financial prosperity was cultivated
among the population. It was then that the colonizers permitted the publication of the first
Cypriot newspaper CYPRUS which included the first commercial advertisements. At that time,
these ‘announcements’ were promoting luxury products addressing rich and educated people;
educated because the text was written in puristic Greek (“katharevousa”). However, at the
beginning of the 20™ century, the archaic forms started gradually becoming simplified and, thus,
addressing a wider range of audience. From the 1920s, we have the gradual introduction of
Demotic Greek which finally becomes the language of literary texts in the 1960s. Nonetheless,
during this linguistic transition, Cypriot dialect features have been observed in advertisements of
as early as 1912, in order to create a satirical effect (Sophocleous, 2004).

The satirical as well as the comic use of the dialect still exists nowadays, even though
research on the language of advertising within the Greek-Cypriot community is limited.
Concerning the language of the media in general, Karyolemou (1994) investigated Greek Cypriots’
language attitudes towards the codes (GCD and SMG) as they are expressed through the media.
With a similar purpose, Pavlou (2004) engaged with language attitudes towards the use of GCD
in the media, making an effort to substantiate how advertising language promotes the further
use of the dialect.

Additionally, two other studies (Pavlou, 1992, 2001) have been specifically concerned with
the language used in Greek-Cypriot advertising. The first one aimed at investigating dialect use
in radio commercials of CyBC (Cyprus Broadcasting Corporation) during a ten-year period. The
researcher has found that GCD is—successfully—used not only to create humourous effects, but
also, to promote traditional food (eg. baklava), local products competing similar imported ones
(eg. clothes) and products associated with the maintenance of traditional values (eg. a house that
is considered as part of a daughter’s dowry). The reason why the dialect is preferred rather than
the standard in advertising such products is the need to associate these products with a certain
‘native’ lifestyle (Pavlou, 1992, 2004).

Moreover, Pavlou (2001) investigates not only the appearance of GCD in radio
commercials, but further investigates the appearance of foreign language elements and how
language choice in advertising functions as a ‘carrier’ of a desired Cypriot character. Based on the
view that advertising serves as a powerful sociopolitical tool used to promote values and
identities, Pavlou (2001) concluded that advertising promotes a kind of bourgeois society, since
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products reflecting such lifestyle are advertised through the use of SMG and the
introduction of foreign language elements. By contrast, the dialect is used to address the
masses, promoting a traditional way of life.

In summing up, from the above-mentioned research, one realises that further investigation is
essential. While previous efforts have examined the use of local and foreign varieties in
advertising, none of these studies have focused on people’s view of the appearance of GCD, SMG
and English features. Specifically, the aim of the current study is to investigate: a) Greek Cypriots’
reactions to the use of the three codes in advertisements, b) the nature of the product and c) the
medium of presentation, and thus, provide answers to the following questions:

Do Greek Cypriots have positive attitudes towards the appearance of GCD, SMG and English in
advertising? Do gender and age play a significant role?

Does the stereotypical nature of a product (traditional vs. foreign culture-specific value) affect
Greek Cypriots’ attitudes?

Does the medium (oral vs. written) used to present an advertisement influence Greek Cypriots’
attitudes?

The Study

Participants

A total of 65 Greek-Cypriot adults (31 males and 34 females) between the ages of 19 and 46
participated in the main study. The participants were selected in a random way from middle-class
families, living in both urban and rural areas of Cyprus.

Questionnaire

A two-part questionnaire was designed for the purposes of this study. The questionnaire
consisted of four closed questions. In Part A, participants provided some personal information,
and in Part B they were asked to answer questions related to advertisements specifically
designed by the experimenters. The language selected for the GCD advertisements is closer to
what is considered as ‘correct Cypriot’ (Tsiplakou et al. 2005), since the selection of a basilectal
‘heavier’ level (xwpkatika) might have triggered negative feelings. For Part B, the participants
were asked to study the three categories of advertisements and then answer three questions for
each one (see Table 1).

Table 1. Features of self-made advertisement (Part B)

CATEGORY I CATEGORY Il CATEGORY Il
STEAKHOUSE ZIVANA CLOTHING
SMG SMG SMG SMG SMG SMG
with with with with with with
SMG English  GCD English SMG GCD GCD SMG English
features features features features features features

The selection of the products was based on their familiar/accustomed nature in the Cypriot
setting: the steakhouse signifies luxury and otherness/foreignness, zivana - a regional drinking
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spirit - is associated with local festive tradition and casual clothing is normally considered as
neutral (no loyalty is attached).

The first two questions (Part B) studied attitudes towards the three codes, while, at the
same time, they would reveal any influence by the nature of the product through the comparison
of the results of each category. Participants were instructed to evaluate the three advertisements
of each category by ranking them (numbering 1, 2, 3 from high to low). In Question 1, they were
asked to evaluate the advertising text in terms of eight criteria in the areas of aesthetics,
vocabulary and target audience. Similarly, in Question 2, they were asked to evaluate the
advertised product in terms of five criteria of quality, price and target audience. Then, Question
3 attempted to find out whether people’s views of the codes are affected by the mode of
communication—oral or written. This could be achieved through categorization of the
advertisements. That is, whether they should be presented in oral media (radio, TV etc) or written
media (magazine, newspaper, leaflet etc).

Finally, Part C instructed participants to rank (1, 2, 3 from high to low) three proposed
advertising texts for each of the four given products. This was done in order to study attitudes
towards GCD, SMG and English and detect possible influence by the stereotype generated by the
product. (Details about these advertisements are found in Table 2).

Table 2. Features of self-made advertisement (Part C)

FORMAL ENGLISH
YPRIOT TAVERN HAMPAGNE
< v < € CLOTHING BOOKSHOP
[a) e @) = e [a) < [a)
O ) O i Kz O . O
G) o G) = T G) o G)
C C C [
[NH] (NN} [NN] (NN}
< e < <
E s 5.8 ¢ T
o 8 g8 38 3¢ $ %8 ¢
G) % G) 6] % G) 6] % 6] % G) % 6] G) ;’u 6] % 6] % 6]
28 2 28 2 2823238 2 232828 2

The instrument was piloted by asking five people to complete it and make suggestions
about clarity and naturalness of the language used in the advertisements. Then, the
guestionnaire was distributed in person to participants, accompanied by an introductory letter
informing them about the general purpose of the study (see Appendix A for the questionnaire).

Analysis

The responses of the participants to the questions constitute rankings of different options.
As such, they cannot be analyzed using the usual parametric models which involve means and
standard deviations because these statistics can only be computed for ratio or interval datasets.
Therefore, although some of the tables present aggregated data (i.e. averages/means), non-
parametric models have been used in order to study more formally our research questions.
Ordinal regressions were used to analyze the data because ordinal regressions can accommodate

the rank order nature of the data.
The results are presented in tables where the coefficients are illustrated as well as their standard errors.
The categorical variables were included in the model in the form of dummy variables where one category
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stays out of the model and all other categories are compared to that category (also called ‘reference
category’). For the language, the reference category was ENG. For the products, the reference
category was Clothes. For the Gender, the reference category was Male.

The Results

The data collected were coded and analysed statistically. Each of the following four subsections
corresponds to each of the four questions included in the questionnaire. For Questions 1, 2 and
4, mean values were initially calculated and are presented in tables and bar charts below. In both
cases, 1 corresponds to the most preferred item and 3 the last preference. This indicates that the
lower the mean value is, the higher the quality (eg. attractiveness, familiarity, suitability).
However, as explained above, because of the ordinal nature of the data (i.e. rankings from 1 to
3), a decision was taken not to model the data using inferential statistics with the assumption of
an interval dependent variable. Rather, an ordinal regression model was used to investigate
whether the product (i.e. zivana, steakhouse and clothing), the language (i.e. SMG, GCD and
ENG), gender (male/female) and age (in years) affected the ratings granted by the participants.
For the purposes of this model, the rankings were recoded so that 1 means ‘less preferable’ and
3 means ‘more preferable’. The results of Question 3 are presented in percentages and are shown
in figures. Overall, for ease of presentation, the numerical values of all results appear with two
decimal digits.

Evaluation of Advertising Texts

The first question of the questionnaire asked participants to express their preference of the
advertising texts in each category comparatively and rank them based on criteria such as
aesthetics, vocabulary and target audience. The mean values are presented in Table 3.

Table 3. Mean evaluation of advertising texts (Question 1)

STEAKHOUSE ZIVANA CLOTHES
AESTHETICS
Pleasant 1,69 191 2,40 2,32 1,74 194 2,05 1,89 2,06
Modern 1,72 1,54 2,74 1,51 1,84 2,66 2,60 1,71 1,69
Attractive 1,55 1,78 2,66 2,29 1,51 2,20 2,48 1,63 1,89
VOCABULARY

Suitable 1,28 1,91 2,82 2,34 1,34 2,32 2,54 143 2,03
Functional 1,40 1,88 2,72 2,23 1,55 2,22 2,52 1,46 2,02
Familiar 1,94 2,03 2,03 251 1,75 1,74 2,12 1,74 2,14

TARGET AUDIENCE
High 1,60 157 283 1,83 1,57 260 252 1,68 1,80
High 1,46 166 288 1,78 1,57 2,65 2,63 155 1,82

The mean values of each code for each product are presented in Figure 1.
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Figure 1. Mean evaluation of GCD, SMG and English for different products (Question 1). Error
bars show SE.

The results of the ordinal regression model are demonstrated in Table 4 below. The
dependent variable of the model is the ratings that were awarded by the respondents to each
one of the three categories. The variables Age, Gender, Language and Product were used as fixed
effects in the model. The coefficients of the model show how the probability of a respondent to
award rankings 1, 2 or 3 is affected by the explanatory variables (more explanations are given

below).
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Table 4. Ordinal regression model (Question 1)
Categories B S.E.B Wald’s Z p

Rating >=2 0.93 0.097 9.58 <0.001
Rating >=3 -0.75 0.097 -7.73 <0.001
Gender (Female) 0.13 0.092 1.43 0.152

Language (GCD) -0.93 0.141 -6.63 <0.001
Language (SMG) 0.61 0.135 4.47 <0.001
Product (Steakhouse) Kiklo 0.111 2.67 0.008

Product (Zivana) -0.40 0.114 -3.50 <0.001

Lang. by Prod. -1.06 0.177 -5.96 <0.001
GCD by Steakhouse

Lang. by Prod. -0.15 0.162 -0.89 <0.001
SMG by Steakhouse

Lang. by Prod. 0.79 0.169 4.69 <0.001
GCD by Zivana

Lang. by Prod. 0.47 0.164 2.88 0.004
SMG by Zivana

Gender by Lang. -0.77 0.142 -5.46 <0.001
Female by GCD

Gender by Lang. 0.20 0.133 1.52 0.127
Female by SMG

Through a backwards deletion method, it was observed that the variable Age did not have a
significant contribution to the model, so it was removed. We allowed for an interaction between
the variables Gender and Language. Gender, Language and Product were used as dummy
variables, where female was compared to male, ENG was compared to GCD and SMG and
clothing was compared to steakhouse and zivana.

A general observation obtained from all types of analyses is that for all three products, SMG is
the most preferred code, whereas GCD is the one with the least preference. However, differences
are detected in the deviation between the codes’ values between products and in terms of
gender.

The model (ordinal regression model) of Table 4 investigated the probability of a respondent to
award a score of 2 rather than a score of 1 (this is indicated by Rating >=1) and a score of 3 rather
than a score of 2 (this is indicated by Rating >=2). Table 4 above suggests the following. For the
main effects, because of the negative sign of the coefficient of GCD (-0.93), it is inferred that the
respondents were significantly more likely to show lower preference towards GCD compared to
ENG (i.e. they were more likely to give a lower rather than a higher rating to questions displaying
ENG compared to questions displaying GCD). Moreover, because of the positive sign of the
coefficient of SMG (0.61), it is inferred that the respondents were significantly more likely to show

22



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES
Vol. 1 No. 2, 2013, E-ISSN: 2308-0876 © 2013 KWP

higher preference towards SMG compared to ENG. Also, because of the non-significant coefficient of the
Gender variable (0.152), it is inferred that there are no overall patterns of males awarding higher scores
than females.

However, for the interactions Gender-Language and Product-Language, because of the
negative sign of the coefficient of the interaction for the steakhouse and GCD (-1.06), it is inferred
that the respondents were significantly more likely to show higher preference towards ENG (no
significant difference was observed between ENG and SMG). Furthermore, because of the
positive sign of the coefficients of the interaction for zivana and GCD, and SMG, (0.79 and 0.47
respectively), it is deduced that the respondents were significantly more likely to show higher
preference towards SMG and GCD compared to ENG for that product (although the
general/overall observation that the respondents showed a preference towards ENG still holds).
Finally, because of the negative sign of the coefficient of the interaction for Gender and GCD (-
0.77), itis concluded that female respondents were significantly more likely to show (even more)
lower preference towards GCD compared to ENG.

At last, it is worth mentioning that GCD is found to be the most pleasant and familiar code
in the advertisement of zivana. English is considered as the least pleasant, attractive, suitable and
functional, too. Also, English is reported to be the least familiar code, but, the most modern one
in advertising zivana and clothing (Table 3).

Evaluation of Advertised Products

The same analysis was followed for Question 2, where the participants show their
preference of the advertised products of the same advertisements of each category and rank
them in the same way, but, based on criteria of quality, price and target audience. The results of
the second question are recorded below allowing for similar inferences to those of Question 1
(Table 5).

Table 5. Mean evaluation of advertised products (Question 2)

STEAKHOUSE ZIVANA CLOTHES

SMG ENG GCD ENG SMG GCD GCD SMG ENG
QUALITY
High 1,29 1,77 294 2,20 1,48 2,34 265 1,49 1,86
Reliable 1,29 1,88 2,82 2,20 1,57 2,22 251 1,46 2,03
PRICE
Expensive 1,69 1,52 2,78 166 166 2,68 257 1,77 1,66
product

TARGET AUDIENCE

High economic 1,63 1,62 2,75 180 1,55 265 258 1,72 1,69
status

High 1,48 168 2,85 1,83 160 2,57 268 1,57 1,75
educational

status
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The mean values of each code for each product are given in Figure 2.
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WMENG 1.69 1.94 1.8

Figure 2. Mean evaluation of GCD, SMG and English for different products (Question 2).
Error bars show SE.
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The results of the ordinal regression model are demonstrated in Table 6 below.
Table 6. Ordinal regression model (Question 2)
Categories ¢] S.E.B Wald’s Z p

Rating >=2 1.416 0.13 10.90 <0.001
Rating >=3 -0.516 0.13 -4.10 <0.001
Gender (Female) 0.120 0.12 1.01 0.314
Language (GCD) -1.786 0.19 -9.61 <0.001
Language (SMG) 0.509 0.18 2.89 0.004
Product (Steakhouse) 0.195 0.14 1.35 0.178
Product (Zivana) -0.350 0.15 -2.34 0.019

Lang. by Prod. -1.577 0.26 -6.13 <0.001
GCD by Steakhouse

Lang. by Prod. 0.066 0.21 0.31 0.753
SMG by Steakhouse

Lang. by Prod. 0.600 0.22 2.71 0.007
GCD by Zivana

Lang. by Prod. 0.368 0.21 1.73 0.083
SMG by Zivana

Gender by Lang. -0.733 0.19 -3.83 <0.001
Female by GCD

Gender by Lang. 0.078 0.17 0.46 0.649
Female by SMG

The analysis of the data obtained from the second question draws a similar picture to that
of the first question. The results of Table 6 are interpreted in the same way as the results of Table
4. SMG (0.509) is the most preferred code, ENG comes second and GCD (-1.786) is the least
preferred one. Age did not play a significant role in the ordering of codes as they are preferred
by the participants. Neither gender differences were observed (0.314), although due to the
negative coefficient of the interaction for Gender and GCD (-0.733), it is inferred (as in Question
1) that female respondents were significantly more likely to show lower preference towards GCD
compared to ENG.

Regarding the interaction of steakhouse and GCD (-1.577), it is inferred that the respondents
were significantly more likely to show higher preference towards ENG (no significant difference
was observed between ENG and SMG). On the other hand, because of the positive sign of the
coefficients of the interaction for zivana and GCD, and SMG, (0.600 and 0.368 respectively), it is
inferred that the respondents were significantly more likely to show higher preference towards
SMG and GCD compared to ENG. Nevertheless, it is worth pointing out that English corresponds
to the most expensive product and to a high economic status as far as clothing and steakhouse
are concerned. In advertising zivana, English and SMG are thought to correspond to equally
expensive products.

The Influence of the Medium
Further on, Question 3 instructed the participants to categorise the advertisements according
to which kind of media is most suitable for each of them to appear in. The first category included
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oral media (e.g. radio or TV) and the second category concerned written media (e.g.
magazine, newspaper or leaflet). Participants could write the number of the advertisements
in both categories, if they regarded them suitable for both kinds. The results are presented in
Figures 3 and 4.
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Figure 3. Advertisements/Codes suitable for oral media (Question 3)
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Figure 4. Advertisements/Codes suitable for written media (Question 3)

The initial conclusion drawn from the figures is that GCD is perceived to be more
suitable for oral media while SMG is the least suitable variety, with the advertisement of
zivana in SMG being the only exception. On the other hand, the opposite happens with
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written media. SMG occupies the first position, whereas GCD comes at the bottom of the figure.
At last, English appears in the middle position of both figures.

Suitability of the Code Used

Finally, for the last question, the participants were asked to rank three advertising texts of
four products, according to which they believe to be the most suitable for each product. The
results of this question are presented in Figure 5.

The results show that GCD is regarded as the least suitable code for all products with the
highest suitability being observed in the advertisement of Cypriot tavern and the least one in that
of formal clothing. Once again, SMG is the code mostly preferred, especially for promoting the
English bookshop and then the Cypriot tavern. Similarly, English still occupies the middle place
with the least suitability being found in the advertisement of the Cypriot tavern. The English
bookshop, champagne and formal clothing follow from the least suitable to the most suitable
one, respectively. Hence, an attempt will be made at this point to interpret the obtained results
and examine whether the questions posited earlier receive any support.

Discussion and Conclusions

Bi-/multilingual and bi-/multidialectal settings have always been a challenge to linguists
due to their linguistic wealth which can bring about notable conclusions. Such settings, in
combination with equally intriguing domains of language use, attract experts in language studies.
This landscape has provided the impetus for the present study

35
3
-+ 53 3
2.5 F—T
c 2
P
2 15
1
0.5
0 English
. nglis
Cypriot tavern Champagne Formal clothes bookshop
B SMG 1.17 1.29 1.31 1.15
O GCD 243 2.8 291 2.81
W ENG 2.4 1.91 1.78 2.04

Figure 5. Mean value of GCD, SMG and English for different products (Question 4).
Error bars show SE.
which focuses on advertising in the Greek-Cypriot community. Although researchers have already
investigated Greek Cypriots’ language attitudes, not much can be found on the language of
advertising. Based on recent literature which shows that Greek Cypriots are holding a more
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favourable attitude towards the dialect (Tsiplakou, 2003; Themistocleous, 2007), one may
surmise that the same is happening in advertising, especially with products reflecting local culture
and traditions. Similarly, it is expected that people will prefer advertisements of foreign products
and luxury items to appear in English. Hence, the proposed questions will be addressed:

Do Greek Cypriots have positive attitudes towards the appearance of GCD, SMG and English in
advertising? Do gender and age play any role?

From the results obtained from Questions 1, 2 and 4, which measure attitudes towards GCD,
SMG and English, it can be concluded that Greek Cypriots have more positive attitudes towards
SMG. English is the second preferred code in advertising, whereas the local dialect comes last
(Figures 1, 2 and 5). Deviations from this pattern were found in some products of Questions 1
and 2, for some traits. However, none of them affects the above ordering of the codes. These
cases will be referred to in the following section.

People’s preference of SMG supports earlier studies that show greater favourability towards the
standard variety rather than the dialect (Karyolemou, 1994; Papapavlou, 1998; Papapavlou,
2007; Papapavliou & Sophocleous, 2009). This phenomenon is rather universal, since
investigations of different languages have shown that in many linguistic settings around the
world people have more favourable views on the standard variety (Kalmar et al., 1987; Bettoni &
Gibbons, 1988; Luhman, 1990; Adegbija, 1994; Beckford Wassink, 1999; Cluver, 2000;
Broermann, 2007).

The findings showing that Greek Cypriots prefer English rather than the dialect raise several
concerns. A possible explanation is that the dialect does not have an expected standardized
writing system and it is mainly used for oral communication. However, it needs to be pointed out
that written Cypriot Greek can be found in published Cypriot literature, folkloric poetry, comic
strips, satirical commentaries in daily press, and among internet users in blogs and social
networks. Another possible explanation of greater favourability of English over GCD is that it is
considered more prestigious, as it is highly used in professional domains (McEntee-Atalianis &
Pouloukas, 2001). Such a situation may be due to such factors as globalization and technological
development where access is achieved through the lingua franca.

As for the factors affecting the relationship between language and attitudes in advertising, age
does not appear to play a significant role whereas gender does. The general pattern showed that
Greek Cypriots, regardless of gender, prefer SMG over GCD and ENG. But, women are likely to
appear in less favour of GCD than men. This is not surprising since other studies (Trudgill, 1972;
Trudgill, 1983; Romaine, 2003) have shown that women in general are more prone to use
‘prestigious’ types of language. As clarified by Romaine (2003), “[...] women, regardless of other
social characteristics such as class, age, etc., tend[ed] to use more standard forms than men”
(101).

Does the stereotypical nature of a product (eg. traditional or foreign culture-specific value) affect
Greek Cypriots’ attitudes?

The stereotypical nature or value reflected in the advertised product does not seem to constitute
an important factor in the formation of people’s linguistic views (Questions 1, 2 and 4).
Nevertheless, minor stereotype influence is observed.

In the case of the foreign and luxurious product (steakhouse), people consider English as the most
modern code, advertising the most expensive product. Moreover, in the case of a product which
is of Cypriot origin and tradition (like zivana), GCD appears to be more acceptable than a foreign
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variety and it is perceived the most familiar kind of language. Similarly, in Question 4, GCD is
more acceptable for the Cypriot tavern than any other product. As stated earlier, English carries
the label of the most modern in advertising zivana, but, the least pleasant, attractive, suitable
and familiar code. This can serve as a counterbalance to the expressed concern of dominance of
English since it remains a foreign element within the community. Finally, as far as the last product
(clothing) is concerned, there is nothing inherent in its nature that could compel people’s view
towards a certain direction.

Does the medium (oral or written) used to present the advertisements influence Greek Cypriots’
attitudes?

From the answers to Question 3 of the questionnaire, we detect influence of the medium of
presentation on people’s view of the advertising language. The written mode is more preferable
for SMG and, then, English. GCD is the last favoured code for written media, but, it is the first
appearing in oral presentation. What has more likely driven people to such a categorization is the
fact that GCD is the only one of the three codes that does not have a unified and an accepted
writing system; therefore, it remains visually less familiar when it appears in written form. An
alternative explanation is that writing is a more formal kind of communication—where people
are expected to use SMG—whereas orality is more associated with casualness and everyday
life—where people normally use GCD (Papapavlou & Pavlou, 1998). Additionally, English can be
found in written advertisements, but, not as often as SMG.

People’s support for English more than SMG in oral media is rather interesting. This can stand as
an indication of an already existing situation where the usage of SMG is considered by linguists
as being inadequate. Although SMG is the official language of the state, when Greek Cypriots
attempt to speak SMG, they end up with a mixture called “Cypriot Standard Greek” (Arvaniti,
2006; Karyolemou, 2006). As for the importance of English in Cyprus, Goutsos (2005) has claimed
that it is related to certain social contexts. However, “shar[ing] a common understanding of their
national linguistic identity, cultural heritage and language preferences”, people do not allow
foreign elements to weaken it (McEntee-Atalianis & Pouloukas, 2001:35). On the other hand, the
present findings are a sign that English influence is constantly increasing, changing people’s
linguistic preferences.

In summing up, it can be concluded that while advertisers appear to support that the nature

of a product requires a certain linguistic code which is best for promoting it, recipients themselves
do not seem to completely share this view (Kelly-Holmes 2005). Similarly, Greek Cypriots are not
absolutely negative in the use of GCD in advertising local products, but they still prefer SMG like
in all other domains of life (Karyolemou, 1994; Papapavlou, 1998; Papapavlou, 2007; Papapavlou
& Sophocleous, 2009). This trend is more firm in the case of written media, where SMG is the
most acceptable code, by contrast to GCD which is preferred for oral communication. However,
the nature of the study led to the choice of presenting the particular advertisements in writing
(not orally); this may have had an impact on the obtained results.
As we may all agree, public domains such as mass communication serve as carriers of values and ideologies
which, in some way, are passed to people (Pavlou, 2001). The fact that the policy has always been trying
to restrict the use of the dialect in the domestic sphere has cultivated negative views of the dialect into
the speakers’ minds. Even the gradual use of it in promoting (only) local products is an indication
of its limited use, instead of encouraging people to appreciate it. As Cluver (2000) argues:
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“Negative language attitudes are, in some cases, the result of the accrual of various negative
impressions of the language over several generations. It seems relatively easy to consciously
change passive positive attitudes towards a language into strong nationalistic feelings. Achieving
the opposite, namely changing negative attitudes into positive ones, is not always so easy” (95).
At last, the results of the study indicate minor shift in how Greek Cypriots see the appearance of
their dialect in advertisements (it is increasingly more accepted). This, along with recent
modifications (introduced in 2010) in the school curriculum and language policy that encourage
dialect use, one may expect changes in language attitudes in the near future and the gradual
inclusion of dialect use in all domains of life. Continued research in this area is of paramount
importance as it unravels and brings to surface those factors (prejudices, stereotypes, social
intolerance, etc.) that impede the linguistic vitality of dialects and non-standard languages.

Note
The authors would like to thank Dr. lasonas Lamprianou, Lecturer in the Department of Social
and Political Sciences of the University of Cyprus for his contribution in data analyses.
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Appendix A (Questionnaire)

EpwtnpatoAoylo
Ot Npotipunoeio twv Kunpuwv Anevavtt ota Atadnuiotika Ketpeva

Ayamnntol ZUUUETEXOVTEG,

auTH N UEAETN EXEL WG OTOXO TNV €€EPELVNON TWV MPOTIUNCEWV TwV Kumplwv amévavtl o€
SLOPNULOTIKA KEIUEVA SLaPOpwV MPOIOVTWY, ONMWE auta gupaviotnkay n Yo EUQAVIOTOUV OE
Stapopa Méoa Malikr¢ Emikotvwviag (tnAedpaon, padiopwvo, tumoc KTA). o thv ekmAnpwaon
TOU OTOYOoU autou, n ouuBoAn oac eival amapaitntn. Oo €iUOOTE EVYVWUOVEG, AoUTov, av
UITOPOUCATE VA CUUTANPWOETE QUTO TO OVWVULO EPWTNUATOAOYIO UE UEYAAN Tpoooxn Kal
elAkpivela, ptac kat ot mAnpopopiec mou Va ua¢ Swoete Ya eival kaGopLOTIKEC yla aUTH TV
gpeuva, alda kat yior dAAeC UEAAOVTIKEC EPEUVEC, TOOO yla EUAC OO0 Kal yia AAAOUC EPEUVNTEC.
lo okomouUc¢ tn¢ Epeuvac, ta Stapnuiotikd Sev mapouaotalovtal akpltBwe Onwc eppavilovtol oto
MME.

20C EUXOPLOTOULE EK TWV TIPOTEPWYV YL TN CUUUETOXN OOC OTNV €PEuva, Tou o eUTAOUTIOEL
TO00 TOV TOUEQ TG YAwaoooAoyiac 0oo kat tnc dtapnuionc.

A. MarartavAou kat M. Satpakn, MNavemniotriuio Kumpou
Odénylec
To gpwtnuatoldylo amoteAeital anod tpia pépn. Adol CUUMANPWOETE TA TIPOCWTILKA OTOLXELD

nou {ntouvtal, MTAPAKAAOUE OTWG UEAETIOETE MPOOEKTIKA TLG SLadNUIOELS KAL VO OTTOVTHOETE
TIC EPWTNOELG TTOU akoAouBouv.
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MEPOZ A

MPOZQMNIKA ZTOIXEIA

QUAO:
HAWKIO: e
TOMOG SLAMOVAG:  eeeeeeeeeeee e,

KATHIOPIA |

JACK’S steakhouse STEVEN’S steakhouse KEN’S steakhouse

Av dev apkeioTe oTo fast food kai
€ioTe AATpNG TNG gourmet koudivag,
10 Steven’s steakhouse €ival 0w
yla ‘00G.

Ma ‘cag TTou To QaynTo civai I
[edpaTa ammd Ta xépia '

atmréAauaon Kal TTou TTavTa ¢nTaTe
TIG TTIO {EXWPIOTEG YEUOEIG.
ExAemtTiopéva mATa, QTIayUEva
ME UAIKG dpioTng TToI0TNTOG KAl
EMPEANUEVA ATTO KOPUPAioUg
MAYEIPEG.

Ma moAutéAeia Tal KaAd @aiv |
eAdre TCan ‘o1 oTo Ken's. i
>epPipoupe eayntd ammod Tnv !
d1eBvr] Kouliva TToU IKavOTIoIoUV
OAa Ta youoTa. i
Ken’s steakhouse yia yeudra '
oToudyxIa TTou dev i
OKEQPTOVTAL...TNV TTOUYKAV TOUG. !

KoTaglwpévwy chef TTou ptropeite
va atroAauoeTe O€ pia chic
aTpuéoQaIpa.

KATHIOPIA 11

ZiBava XOAETPIA

i Cypriot spirit only by XOAETPIA.

i H trpoTtiunon Twv Tpoyovwy Pag

' gival kal SIKr| Jag.

I Agou TTépaoe Tooa tests

i UTTOPOUE Va TNV XPNCIMOTIOIOUUE
i GpopBa Kai yia Ta SIKG pag parties.

To TToTOV TWwV TTATTTTOUWY Hag
TTOU ETTEPOCEV TTOU YEVIA O€
YEVIQV.

MAAIOMYAOZ yiaTi ToUTOV pag
guGBav ol TTaTTTToUES pag Tal
TOUTOV aKoAouBouUpev!

Ntoma {fdva pévo armod Tig
TPEIZ ENIEZ.

Eutrveuopévn atd Tnv Tapadoon
NG KUTrpou kai oav kKAnpovouid
atrd TOUG TTPOYOVOUG LOG.

Ji

____________________________________________________________________________________________
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i Ma tn pdupa, Tov Tatrdy, Thv

| KOpnv Tai 1O yI6V!

| 270 KATAGTNUG YOG UTTOPEITE

i va VTUOETE OAN TNV OIKOYEVEIQ.
' Tqar pev €01€Te €vvolav TTou Ba
i maTe: Aouheid; Zimi; 'E€odo;

i Epeic avaAapBavoupe yia ohal
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KATHIOPIA 1

MEPOZ: B

Ta mopandavw SLadnULOTIKA €XOUV XWPLOTEL O TPELG
anoteAeitat ano tpia dtadnuiotika (a, B katy).

______________________

Pouxa yia Tov avdpa,
yuvaika, 1o TTaidi.
Pouxa yia va gopéoeig
otToladATTOTE OTIYMN TNG (WG
OOU: OTO ypageio, aTO TTAPKO,
yia KOQE.
Pouxa 1Tou ptropeig va
AyopAoEI§ AKOUaA Kal O€
TTEPIOdO OIKOVOMIKAG Kpiong.

MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

douoTeg, jeans, utrokdapioa, T-shirts og

OAa Ta sizes. NepioTe 10 trolley cag

dgofa. Enjoy your shopping!
EAGTE GTO KATAOTNHA POG YA VO

@POVTIOOUHE OAN TNV OIKOYEVEIQ 0OG
vTUVOVTAG TN YE TA TTI0 cool pouxa.

katnyopieg (I, Il kat 1l). H kaBe katnyopia

1. Afoloyeiote ta tpia dtadnuiotikd keipeva (a, B, y) tng kabe katnyoptag (I, 11, 1) uetaéo

TOUG, UE BAON Ta TILO KATW KPLTrpLa. BAAte og oglpd MPOTIUNONG, XPNOLLOTIOLWVTAC TNV
KAlpaka 1, 2, 3 (1 avtutpoowmeVUEL TO TPWTO TNG KATNYOPLAC YO TO OVTIOTOLXO KPLTHPLO,

EVW 3 QVTLITPOOWTEVEL TO TEAEUTALO).

KATHIOPIA | KATHIOPIA I KATHIOPIA 1

a

B

Y

a | B | v fa| B

Y

AIZOHTIKH

Euxapiloto

Movtépvo

EAKUOTLKO

AEZIAOIO

KatdAAnAo

AELTOUPYLKO

Owelo

KOINO TO ONOIO ZTOXEYEI

YPnAO olkovoULKO eTtimedo

YPNAS popdpwTiko eminedo
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2. Aflohoyelote ta tpla Stadbnuildueva mpoidvta (a, B, y) tng kabes katnyopiag (I, 11, 1)
HETAEL TOUuGg, Me PdAon T TO KATW Kputnplo. BdaAte oe oelpd mpotipnong,
Xpnotpomnolwvtag TV KAlpaka 1, 2, 3 (1 aviutpoowneVEL TO TPWTO TNG KATNYOoPLaG yLa To
QVTLOTOLYO KPLTAPLO, EVW 3 AVIUTPOCWTEVEL TO TEAEUTALOD).

KATHIOPIA | KATHTOPIA 11 KATHIOPIA 111

a B vgo|B v o] B Y

MOIOTHTA
YgnAn
A&Lomiotn
TIMH
AKpLBS ooV | N T | A
KOINO TO ONOIO 2TOXEYEI
YUnAS olkovouLko eminedo
YUNnAS popdwtikd eninedo

3. e molo YEoo HallknG emkowvwviog Bewpeite OTL mpénel va tpoaAlovial kabe éva and
Ta apaAnavw StapnULoTika pnvopoata; Mpae tov aplbud tou kabe dtadnuiotikou (la,
1B, Iy, lla, 1B, lly, lla, 1B, llly) o€ 6mota amod TI¢ mapakatw Katnyopieg Bewpeltal otL eivatl
TIO KOTAAANAD.

NeKTIKA Mpamta
(r.x. padlodwvo, TnAedpaon) (rt.x. meplodiko, epnuepidba, pulrada)
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MEPOZ T

4. Mold amo ta MaPAKATW KEIPEVA BEWPELTE WG XPNOLUOTOLEL TNV TILO KATAAANAN YAwooa
yla Stadnon Twv mapakatw npoidoviwy; BaAte o oslpd npotepalotntag 1, 2, 3, Ye tov aplduo
1 vo QVTLITPOCWTEVEL TNV TIO KATAAANAN.

a. Kuntpiakn taBpva

Mpoodépovtatl OAwV Twv eL6WV oL KuTtplakol pelédeg. MNa
okamouAAoug tat KOpoUEG, yla VEOUG T{aL TATUTOUEG.

Ma amoAoUOoTIKEC BPadUEG UE VOOTLUOUG HUELEDEC
EUTVEUCUEVOUC Ao TNV KUTIPLOKN Ttapddoaon eAATe

0€ ENAG.

Av glote meAdteg ou {nTouv super yeuuata, extra
service Kal special mpoodopEg, eAdte otnv TABEpva poG.

6. Zaunavia

Av yLopTAleTe KATL EEXWPLOTO, YLOPTAOTE TO UE TNV
TIOAUTEAELQ TTOU TOU apUOLEL.

H moAutéAela oto motrpL oag aAAG tlat
otn {wn oag. Noto yla npiykuteg tlat BacALAeG.

MNati timota 6€ Ba pnopovoe va anodwaoel KaAUTEPA
To glamour evog special deimvou.

y. PoUxa emionua

2 ‘wag unopeite va Bpeite elegant pouyxa mou
Seiyxvouv glamour kal prestige.

Waxvete pouyxa povadikd mou Ba oag avadeifouy;
Movo o€ eudg unopeite va ta Bpeite.

MNavtpeUukeote; Xaptwveote; ECLETE KATOLO
ONUAVTLKO YEYOVOC; MNa pouxa emionua, EAATE KOVTA HOG.

6. AyyAiko BiBAionwAceio
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MNa bestsellers ota AyyAika mou Ba eival to passport Bazhish
oo yla éva tagidt tou puaiol oto Buckingham
Palace.

TZow EyyA€log av pev eloal, ptavel va E€pelg EyyAETLKaL.
AyyAwka BLBALa yia tleivoug mou evdladépouvtal yla
TOV ayyALKO TIOALTLOUO.

Elote ayyAopabng n oag apéoet va dtofalete ayyAlka
BBAla; BLBALa yia va BEATLWOETE TIG YVWOELG OOG.
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AvamapacTACELC TNG OTPATIWTLKNAG
KOLVWVLOAEKTOU OTOV EAANVLKO KLVNUATOYPAPO

Stavros Christou, Anastasia G. Stamou

University of loannina, University of Western Macedonia

Abstract

Although sociolinguistic research on the cinematic and television portrayal of diverse sociolects
has been quite satisfactory in the last years, most studies have focused on sociolects as these are
formed on the basis of gender, age, or social class of fictional characters. In contrast, to the best
of our knowledge, there is a lack of sociolinguistic studies on the mediation of military sociolect
in popular culture. Focusing on the analysis of three Greek popular movies depicting the life of
soldiers, in the present study, we explore the cinematic representation of the speech styles of
soldiers and officers, aiming to shed some light on the imagery constructed for both social groups,
and the Greek army in general. The linguistic analysis of the films revealed that a limited number
of linguistic features of formal and informal military sociolect appeared in the speech of
characters. This means that the creators of the movies did not intend to offer a “realist”
representation of the sociolect and did not want that the speech of their characters greatly
deviated from the common linguistic sentiment of viewers. The sociolinguistic analysis showed
that military sociolect was used in-group by all soldiers, irrelevant of their socio-economic and
educational background. This means that military identity was represented as “erasing” all other
identities within the army. On the other hand, at semiotic level, in some scenes, soldiers had an
appearance against military standards, which reminds viewers that they watch a fictional (and
humorous) representation of the army. Finally, at the ideological level, the role of humor as a
covert mechanism of social critique emerged. In our case, the target of humor of all three movies
was the deconstruction of the army, by highlighting its lack of organization, meritocracy, and
flexibility.

Keywords: Greek Army, Formal and Informal Military Socialist, Cinema, Humor, Ideology,
Popular Culture.
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Elcaywyn

H mpwtipn kowwvioyAwoooloyia poondadnoe va Eemepdoel To Aeyopevo «mapadofo tou
napatnpent» (Labov, 1972) kat va cUAEEEL YAwOOLKA SeSopéva TPoEPXOUEVA aTIO «PUOLKESH
OUVOUIALEG. Z€ QUTO TO TTAAOL0, 0 AOYOG TNG HAllKN G KOUATOUPOG BEWPELTO pn «UBEVTIKOG», YU
QUTO KO ATIOTEAECE VAV TIOPAPEANUEVO TOUEA TNG KOWVWVIOYAWOGGOAOYIKAG €peuvag. Qotdoo,
n ouyxpovn KowwvioyAwoooloyia €xel anodopunoetl tnv Wbeoloyia tng avBevtikotntag (r.x.
Bucholz, 2003; Coupland, 2003), eotialovtag o€ €VVOLEG OTIWE «YAWOOLKO MEpaopa» (crossing:
Rampton, 1995) kat «udomnoinon» (stylization: Coupland, 2001), oL omoieg avadelkviouv To
dawvopevo NG YAWOOLKAG avanapdotaong, To onoio dev evtorniletal povo o nepPailiovra Twv
MME aAAd kat otnv Kabnuepivr) cuvopAia (T.x. 0 TpOmo¢ mou UElTal €vag oUANTAG Tov AGyo
€VOG CUVOULANTHA TOU YL ELPWVIKOUG Adyouc). ATt TV AAAn TAEUPQA, EXEL OVAYVWPLOTEL WG T
ouyxpova Keipeva pallkig KOUAToUpaG KatakAUZovTal oo Un MPOTUTOUC YAWOOLKOUG KWOLKEG
(m.x. veEwypadlKEG SLOAEKTOUCG, XOUNAOU KUPOUG KOLWVWVIOAEKTOUC) WG QTOTEAECHUA TNG
ouvouAlomoinong Tou SNUOcLou AOyou Kol TwV GUYOKEVTPWV SUVAUEWV TNE TIAYKOCGLLOTIOWNoNG
(Androutsopoulos, 2010).

‘OAoL oL TapAMAVW TIAPAYOVTEG £XOUV CUUBAAEL OTN HETATOTLON TOU evOLadEPOVTOG TNG
oUYXPOVNG KOWWVIOYAWOOOAOYIKNG €peuvag ota Keipeva Hallking KouAtoupag. Av Kol £Xouv
T(PAYLLATOTIOLNOEL APKETEC EPEVVEC VLA TNV KIVNUOTOYPADLKA KoL TNAEOTITIKI) AvVATIAPAoTACT KAl
™V Weoloyikn Asttoupyla auTAG TNG avamapaotacns SLAPopwV KOWVWVIOAEKTWY, OTIWG QUTEC
Stapopdwvovtal Bacel TnG nAkiog (m.x. Stamou k.d., 2012a), Tou pvAou (m.x. Ellis & Armstrong,
1989' Stamou

K.d., 2012B), ] TG KOWWVIKAG Taénc (m.x. Georgakopoulou, 2000 Marriott, 1997,
Stamou, 2011) twv MUBOMANCTIKWY XAPAKTAPWY, amd 000 yvwpiloupe, &gv €xouv
TPAYUATOTOLNOEL AVTIOTOLXEG EPEVVEG VLA TN OTPATLWTLKI KOWWWVLOAEKTO.

Ooov adopd TN YAwooa Tou oTPaToU YEVIKOTEPQ, OL EPEUVEC ELVAL TIEPLOPLOEVEG TOGO OTO
61eBVEC 600 Kal 0Tto EAANVIKO TTAALGLO. [0 CUYKEKPLUEVA, ATIO TO CUVOAO TWV CXETLKWY EPYOCLWV
yla Tn OTPATIWTLKA KOWWVLOAEKTO, OL TIEPLOCOTEPEG €lval YAWOOOAOYIKEG, €oTlalovtag ota
Ae€lloyikd, HopdOAOYIKA KOL CUVTOKTIKA TNG otolxeia (ABavaocomoudog, 1986; Chaloupsky,
2005; Hawryluk, 2010; ZrinAwwtng & Opaykiadakng, 2007). Ao tnv dAAn, n épeuva tou Mooyova
(1993) eumintel oTOV XWPO TNE TPAYUATOAOYLAG, ETXELPWVTOG TNV EPLYpadn KaL avaAuon Twv
TUTUKWV UPOAOYIKWY KAl TIAPAYAWOCLKWY OTOLXELWV TNG OTPATIWTIKAG avadopdg. Avtibeta,
€XOUV eVTOTILOTEL LOALG SUO €PEUVEG (La EAANVLKH KOl Lo ALEPLKAVLKE) OL oTtoleg tpoaoeyyilouv
TN OTPATIWTLKN YAWCOO Ao KOWWVIOYAWoooAOYLK okord. AvaAutikotepa, n Podoulou (2009)
TLEPLYPADEL TOV EMIONUO KoL AVETIIONUO EAANVIKO OTPATIWTIKO YAWOOLKO KWLKO OE cUVAPTNON
HE TIC KOLWWVIKEC OUVONKEG, KAl TOV OmMoilo aviutapafAAAEL UE TNV QAVTIOTOLXN YEPMOVLKA
OTPATIWTIKA YAwooa. Ano tnv aAAn, o Kirtley (2011), He TNV TEXVIKI) TWV «EVAPUOVIOUEVWV
YAwoowkwv audlécswv» (matched-guise technique), emixelpel va ouvOEoel OpPLOPEVEG
dWVOAOYIKEC HUETAPBANTEG HUE OUYKEKPLUEVA KOLWWVIKA XOPOKTNPLOTIKA TWV OMANTWYV, Kot
el81KOTEPQA PE TNV IOV EUTTAOKN TOUG OTOV QUEPLKOVIKO OTPATO.

Me Bdon to mMOpAmMAvVw, O OKOTOG TNG mopoucoac epyaciag sivoal va efetaotel n
ovamapAoTacn TNG EAANVIKAG OTPATIWTIKAG YAWOOOG OToV eAANVIKO Klvnuoatoypddo oA,
KUPLWC, TNG KOWVWVLOAEKTOU TIOU aVATTTUCGOO0UV Ol EAANVEG OTPATIWTEC KATA TN OTPATIWTLKI TOUG
Ontela. EWdkOTEPQ, €0TIAIOVIOC OE TPELG EUTTOPLIKEC TALVIEG TTOU TPOYUOTEVUOVTAL TOV OTPATO
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(Aovpa kat MapaArayn, Novpa kat MapaAdayn, Zewpriveg oto Atyaio, I-4 Ai pop, Novpa kot
AnaAdayn), Slepeuvatal n Kwnuotoypadlk avamapdotacn Tou OMlakol U¢doug Twv
OTPOTIWTWY KOL TWV OTPATIWTIKWY, KaBwC Kal n €lkéva mou dnuiloupyeital yla tig SU0 auTeEg
KOLVWVLKEG OUASEG AAAA KL YL TOV OTPATLWTLKO BECUO €V YEVEL.

Mwooa Kat oTPaTog

O otpatdg anotelel éva EexwpPLOTO Kal KAELOTO KOWWVIKO TTAALoLo, TO omolo akoAouBel
ToU¢ S1KOUG TOU KAVOVEC KAl EMOUEVWG, GEPEL TA SIKAE TOU LSLlaitepa XapoKTnpLoTkd.! Eva ano
TO BaCIKOTEPA AUTA XOPAKTNPLOTIKA €lval n melBapyia Kal n cuvakoAoudn avotnpoétnta. Toco
Ol OTPATLWTIKOL 600 KAl Ol OTPATIWTEC ELVOL UTIOXPEWHUEVOL VA TNPOUV AUOTNPOUE KOVOVIOUOUG
Tou SLEMOUV TN OTPATIWTIKA Toug Iwr). Eva AANO XapOKTNPLOTIKO TNG OTPATIWTIKAG KOWWVILOG
elval n epapyia. H tepapyia eivatl avotnpn kat adopd EMicnUa Ta LOVIUA OTEAEXN, TA Omola
dépouv Babpoug kat Slakpltikd. Avadoplkd PE TOUG KANPWTOUG OTPATIWTEG, tapatnpeital pia
ATUTIN lEpapXiot HETAEL TwV OTPATIWTWY TIou pépouv Tov iSlo Babuod, n omola MPOKUTTEL Ao
v maAalotnta. EmumpdoBeta, mpokewtal yla pia avOépokpaToUHEVN KOlwwvia HE Ta
ouvakoAouBa XOopaKTNPLOTIKA TNG. TEAOG, €va aKOun PBaclkd yvwPLoORA TNG OTPATLWTLKAG
KOWwviag amoteAel n €TePOyEVELA TwWV HEAWV TNG. ATOpO TIPOEPXOUEVA amo SLadOoPETIKA
YEWYPAPLKA Kal KOWVWVIKA TteptBaiAovta, pe SLapopeTiky KOUATOUPA, LOopdwTIKO uTtoBabpo,
Bpnokeia? kat eBvotikn mpoéheuon3, kahovvtal vo. GUVUTIAPEOUV Kal VO AELTOUPYROOUV WG pia
KOLWVWVLKN opada katw amnod 1dlaitepeg oUVONKEC KAl LE CUYKEKPLUEVOUC KOVOVEC.

Me Bdaon Tta WSlaitepa XapaAKTNPLOTIKA TOU OTPOTIWTIKOU TAALoiou, €xel StapopdwOel n
KOWVWVLOAEKTOC TOU oTpatou, SnAadn 0 YAwooLKOG KWELKAG TTOU CUVSEETAL LE TNV KOWVWVia ToU
oTpatoU. H OTPATIWTLKI) KOWWVLIOAEKTOG UMopPEl va SlakplOel oe SU0 BACLKEG UTTO-OUASEG: TNV
ETONUN OTPATIWTLKA KOWVWVLOAEKTO, TTOU XPNOLULOTIOLELTAL OO TOUG OTPATLWTIKOUG aAAQ Kol
TOUG OTPOTIWTIEC OE ETUONUEG TIEPLOTACELS ETULKOWVWVIAC, KOL TNV QVEMIONUN OTPOTIWTLKA
KOLVWVLOAEKTO (OTPATIWTLKN apyKO), TIOU XPNOLUOoToLE(TOL KUPLWG amd TOUG OTPATLWTEG YLo TNV
KaOnuepLVA HETAEL TOUG ETLKOLVWVLAL.

H enionun yAwooa tou otpatou eival n kabBapevovoa oTov ypamtd Adyo anod Tnv enoxn
™G ovotaong tou eAnvikou kpatou¢ (Podollou, 2009), evw otov mpodoplkd Adyo
evalldooetal n kaBapelouca He TNV kown veoeAAnvikn. Evéiadépov mapouoialouv ta
OPKTIKOAEEQ Kal oL cuvtopoypadieg Adyw tng cuxvotntag mou spdavifouv. Onwc umootnpilel o
ABavaoomnoulog (1986: 24), oL povAdEC KAl OL UTINPECLEG TOU EAANVIKOU OTpATOU €lval mapa
TOAAEG Kal Ba Atav meplttd va ypadetal oAokAnpn n Aé€n. H kaBapevouoa otov mpodopiko
AOyOo XPNOLUOTOLELTAL KATA TN OTpATIWTLKA avadopd, n omoia opiletal w¢ «Eva cUVOAO Ao

1 H épevva oToxeVEl otV TEPLYPA@N KAl avASeldn TNG OTPATIWTIKNIG KOWwViag kat
YA®OGOOG, £TOL OTIWG AU T SLAUOPPWVETAL GE GUVONKEG ELPTIVNG KL OXL 0€ TTEPLOSO TTOAELLOV.
Xwplic va pmopel va otnpxBel BAoypapikd, kabws v £xouv Yivel OYETIKEG EPEVVES,
TOavoAloyeltal TwG TOCO TA KOWMWVIKA XOAPAKTINPLOTIKA 000 Kol 1 yAwood
SLLPOPOTIOLOVVTAL OE EPTIOAELEG KATAOTACELG,.
Z TV TEPIMTWOoN Tou €AANVIKOU oOTPaToV OCULUVUTIAPXOULV XploTiavoli opBdadofol Tou
QTOTEAOVUV KoL TNV TAELOYN @A TWV OTPATIWTWV KAl LOVCGOVARAVOL TIPOEPXOUEVOL ATIO TN
HLOVGOVAHOVLIKT LELOVOTNTA OpdKNG.
3 210V EAANVIKO 0TPATO LTINPETOVV abiyyavol, aAAd kKal TAALVYVOGTOUVTES amod 11 Pwaola.
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OUANOVYIKEG, AEKTIKEG (KUPLWG) TTPAKTIKEG E TOL XOPOKTNPLOTIKA TNG TeAeToupylag» (Mooyovag,
1993: 1), kaBwg Kal katd TN SLAPKELX TNG UTINPECLOG TOU OTPATIWTN, 0TV aneuBUveTal oe
avwtePolG Tou. ISlaltepn katnyopia NG EemMionUNG OTPOTIWTIKAG YAwooag eival ta
mapayyEApata, ta onoia apBpwvovtal otnv kabapevouoa Kal Omou Seomolel n XpHon TG
T(POOTAKTIKNAG, aAA cuvdualouv Kal SAveleg AEEELC YOAALKNG KOl YEPUAVIKNG TipoéAeuong. H
€vtagn TOUC OTOV OTPATIWTIKO YAWOOWKO Kwdlka odeiletal ota EEva mpdTuma mou eixe o
€AANVLKOG OTPATOC OTo eninedo tn¢g opyavwong (ABavaocomoulog, 1986).

Ao tnv AAAn, BOOIKO XOPAKTNPLOTIKO TNG OVEMIONUNG OTPATLWTLKAG KOLVWVLOAEKTOU
armoTteAoUV oL veoloylopol. OL KuplotepeC LopPOAOYIKEC SLadIKOOLEC TTapaywWYN G VEOAOYLOUWY
elvat: 1) pe mpoobnkn emBAUATOC T.Y. OKOTET- AKL, 2) HE oUVBeoN LY. YWWT-O-unalo, 3) pe
armokomn kat &uthactacpd [malhaioupag - Aaioupag, 4) pe XpAon OpPKTIKOAEEwWvV N
ouvtopoypadlwv wg Ae€lkwv povadwy 1. 2E= = Itépnon EE660L kal 5) pe evallayn yEVoug
TLX. To mepimoAo avti n mepimoAog (BA. ImnAwwtng & Dpaykiadakng, 2007). Avadopikd pe Ta
OPKTIKOAEEQ, aUTA TTEPAV TOU OTL Epdavilovial oTtnv eV AOYW KOWWVIOAEKTO WG AEEIKEC LOVADEG,
Toutoxpova cupBaiAouy otn dnuloupyia veoloylopwv Pe cuvoditeg ¢pOBoyyou m.y. kol aAd
Kal PE TNV mpooBnkn embnuatog m.y. K.W.M. = Kapiutlng, kat emutAéov MOAAG amod autd
TLOPEPUNVEVUOVTAL OTIO TOUC OTPATIWTEC UE XLOUMOPLOTIKN StaBeon m.x. T.M. = Taypa Nelikov >
ToAawmwpia Mawdia (ABavaconoulog, 1986). TéEAog, akopa Kol n mpodopd €VOG YPAUUATOG
ouvLoTd cuvtopoypadia ou Aettoupyel wg Ae€ikn povada .. ® = pulakn, K = kpdtnon.

AAMO YAWOOLKO XOPOKTNPLOTIKO TNG OVETIONUNG OTPATIWTLKAG KOLVWVIOAEKTOU TIOU
edpaletal oto eninedo ¢ popdpoloyiag anotedel n napovoia EEvwv otolyeiwy, Kal Wdlaitepa
OUTWV TIOU Ttpoépyovtal anod TNV ayyAwkn yAwooa. Mpokettal eite yia SAveleg AEEELG, OMWG TO
[new fish] = vioudng, mou anoktolv SLadopeTIKO ONUALVOUEVO 1) AMAWG TpocappolovTal, Eite
yla TEPAXLA, CUVOETIKA PEpN TLY. BaAAOVTOYK, KL ETILONUATA TTOU ATOVTOUV OTNV KOLVH|, OTIWG
—£, oA/-ov (YoAAKN G poéAeuongG: Ti.X. TTPOPAETE, avTtuTtaleuov/avitmaAeuol), i dev amavtouy,
OTIWG —LVYK, €10, €V (ayyALKNAG, LTAALKAG KOl YEPUAVIKNG TIPOEAEUONG, AVTLOTOLXA): TL.Y. YOTILVYK,
oKkoreTto, toudev (ZmnAwwtng & Ppaykiadakng, 2007). OL onpacloloyikol veoAloylopol otnv
QVETILONUN OTPATIWTLKA KOWWVLIKY SldAekto adopolv 1o onuatvopevo. NMAnBwpa AéEewv g
KOLVAG XpNnolomotlouvtal Pe Sladopetiky onpacia, 6mwe to AéEnua «Papac» mou SnAwveL tov
VEOOUAAEKTO 1 UTLEPPBOALKA OlYXWHUEVO OTPATLWTN.

MebBoboAoyia

Ma tnv mpayuatonoinon tng €épeuvag, e€ETAoTNKAV oL €€NC EAANVIKEG KLVNUATOYPADIKES
Tawieg: Novpa kot MapaAdayn (1984), Aovpa kat MapaAdayn, Zeipriveg oto Atyaio (2005) ka /-
4 Al pop, Novpa kat AtaAAayr (2008), mou avrkouv oTnVv katnyopia tng Kwuwbdiag.

To Bépa tng tawiag Aovpa kat MapaAdayn eival n «AoUdpo» TwWV OTPATIWTWY AKOUA Kal
KATW oo 8laitepec Kal SUCUEVELG OUVONKEC, OMWC AUTEG PoEKUP OV KOTA T SIKTATOPLO TOU
lewpyou MNoamadomouAou. JUYKEKPLUEVA, TtapoakoAouBolpe tnv €€EAEN TNC OTPATIWTLKAG
Ontelag Tou KevipkoU mMpwrtaywvioth lwavvn MNamaddmoulou, T HETAKIVNO Tou amd To
dUAaklo ota eAAnvo-Boulyapikd cuvopa otnv TnAeopacn EvomAwv Auvvapewv (TEA) otnv
ABrva -to MPWTo EAANVIKO OTPATLWTIKO KOVAAL TO Omolo otn cuvexela Stadéxtnke n Ynnpeoia
Evnuepwoewg EvomAwv Auvapewv (YENEA)-, kal tnv emiotpodr Tou oto 610 GUAAGKLO HETA TOV
£0PTAOUO TOU MpaLlkomnuatog tng 21ng Anpiiou 1967.

44



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 1 No. 2, 2013, E-ISSN: 2308-0876 © 2013 KWP

To B€pa ¢ tawiog Aovpa kat MapaAdayn, Zeiprnvec oto Atyaio glval oL EAANVO-TOUPKLKEG
OX€0ELg, Kal wolaitepa ol pakpaiwveg mpokataAnPeLS KAl OL OTEPEOTUTEG OVTIANYELG TOU
Slakatéyouv TIg SU0 MAeUPEG Kal Kuplwg Toug EAAnveG. Ta {ntrpata auta eival eldwpéva péoa
Qo TO OTPOTLWTLKO TPLOUO KoL SOOUEVA UE EVAV KWHLKO KOL TAUTOXPOVA QVOTPEMTIKO TPOTIO.
JUYKEKPLUEVD, TopakoAouBoUpe Alyeg PEPEC QMO TN OTPATIWTIKA IWr TOU KEVIPLKOU
npwtaywviotn AAé€avEpou TUUmTlidn, o omoiog umnpetel tn Onteia Tou o€ €va oTPaATOnESO TNG
Kw. O TQumtlidng, mopapovr) AEKAMEVIAUYOUOTOU, KATADEPVEL UE TIAAYLO TPOTIO VO TIAPEL
adela yla va CUVAVTAOEL TNV KOTEAQ TOU TIOU TOV EMLOKEMTETAL O0TO vnol. H guvoikn, opwg,
UETaxeiplon mou amoAapPAavel oMo TOUC QVWTEPOUC TOU TPOKAAelL Tnv avtibpacn twv
UTIOAOUMWVY OTPATIWTWY, HE OTOTEAECUO VA TOU OTARoouv udia ¢dpoa pe OTOXO va TOU
avatpéPouv ta oxedla tou yla SlakoméC. Etol, YeTd amd cuvevwwonon HE tov Aoxia Xdaumo,
npodaocilovral avakAnon adewwv AOyw UToTIOEPEVNG EvTaong e TNV Toupkia.

To B€pa ¢ tawiag /-4 Ai pop, Nova kat AmaAAayn eival n «amoaAAayn» Tou EMSLWKOUV
VaL TIAPOUV OL 0TPATEVCLUOL ETUKOAOUHEVOL SLadopou AOYoUC KOl LETEPXOLEVOL KABE BeULTO Kal
0OEUITO UECO. JUYKEKPLUEVA, TapakoAouBoupe tnv mpoomnabela tecodpwv umoPrdlwv
otpatiwtwy (Gavaong Kiouvupmaoidng, AAE€avdpoc loaAatng, Oeddwpog Doutidng, AAKNG
Koupevtakng) va amoduyouv TNV KATtAtafr) Toug 0Tov EAANVIKO OTPATO KAl TNV EKMARPWON TWV
OTPATIWTIKWY TOUG UToXpewoewv. Etol, o Kwouvumaoidng Intd va amaMaxBel amd
OTPATIWTLKA BnTeia, emeldn tayxa dev umopei va kowunOet pali pe aAoug. O FaAdtng unootnpilel
OTL TTACXEL OO axpwpatoPia Kal wg ek TOUTOU amoteAel kivouvo yla to otpateupa. O Qoutidng
HETAUPLE(ETAL OE pova)O TIOU To {NTOUWEVO Tou elval n amoAutn adooiwaon otov Oeo6. Kat o
Koupevtakng emikaeital tnv LOE0AOYIKI TOU avTiBeon AMEVAVTL OTO OTPATLWTIKO KATECTNUEVO.
Ol nmpoonaBeleg, 6pwG, Twv unoPndiwv dev evodwvovtal, eneldn Eeomd MOALTIKO okavdalo
OXETLKA MPE TLG TAPAVOUEG AMOAAAYEC, KAl €TOL avayKAIovToL va UTINPETACOUV WG OTPATIWTES
TETAPTNG KATNYOopLloG CWHATIKAG tkavotntag (14). H mapéa twv «yiwtadwv» kaleital va petofet
o€ éval aKpLTkO vnol tou Alyaiou, ovopatt EAAnvovnoog, yia va AdBeL HEPOG O ULa LEYAAN
aoknon mou etoludlouv ol KatadpouEis.

Baolkd Kpltplo €mMAOYNG TWV OUYKEKPLUEVWY TOLWLWV QTOTEAECE N ouxvotnta
QVamapAoTACNG TNG OTPATIWTIKAG KOWWVIOAEKTOU (emionung Kol avemnionung), Héoa amo tnv
oroia avaduovtal Baclkeég OPELG TNE TAUTOTNTOG TOU OTPATLWTN KOl TOU OTPATIWTLKOU, AAAA KoL
TOU OTPATIWTLKOU Beopou. Eniong, n epmopikn emtuyio Twv Tawvwwy, n onoia odriynoe otnv kat'
enavaAnyn tnAeomtikr TPoPoAn; toug, ouvéBaAe otnv emAoyn Toug wG Pactkol UALKOU
avAaAuong tng mapouoag EPEuvag.

MpokeéEVOU vau €EETAOTEL N KOWWVLKA TOLWKIAOTNTA OTA €V AOYW Kvnuotoypodlkd
Kelpeva, n épeuva Baoiotnke oto Bewpntikd AaioLo ou npoteivetal and tov Coupland (2007)
yla ta «opAlaka ugn» (speech styles). Elbikdtepa, n €vvola Tou opAtakou Udoug uag Bonba va
€€eTAOOUME TN XPNON TNG YAWOOOC WC ULa EVEPYNTIKN SuvaToTNTA YL TNV KATAOKEUN TNG
KOWWVIKAG TOUTOTNTAC TOPA WG £€VAV  OVTIKATOTTIPLOMO TIPOUTAPXOUCWY  KOLWVWVLKWY
katnyoplwv. Katd tov Coupland, to Udog sival po cuvexws petafarlopevn Stadkaoia moapa
£€va OTOTIKO TIPOIOV TWV KOWWVIKWY KATABOAWV TwWV OMIANTWV KOl TNC ETMLKOLVWVLOKNAG
neplotacng otnv onoia tomoBeteitat o Adyog Toug.

H avaAuon tou Kwvnuotoypadlkol AOyou E€ylve OTO HaKpo-emimedo, TO omoio
nep\appavel T€ooeplc AEOVEC, TOV YAWOCGOAOYLKO, TOV KOLVWVIOYAWOCGOAOYLKO, TOV CNUELWTLKO
Kall ToV LOE0AOYIKO, cUUPWVA HE TO POVTEAO avAAuong ou poteivel n Stamou (2011) ywa tnv
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QVATOPAOCTACN TOU KOWWVIOYAWOOLWKOU Udoug oe HUBOMAAOTIKA Kelpeva TG MAllKAG
KOUATOUpaG. EL8kOTEPA, 0TOV YAWOOOAOYLKO Agova, avaAUETAL 0 AOYOG TWV OTPATIWTWY KOL TWV
OTPOTLWTIKWY EVTOC KAl EKTOG TOU OTPATLWTLKOU TAALGiou. O AOYOG QUTWV TWV KOTPUTLWTIKWY»
XOPAKTAPWY, TIOU aTOTEAEL TO BACLKOTEPO QVTIKEIPEVO TNG MOpoUcag Epeuvag, e€etaletal o
Téooepa empEpoug emnineda avaiuong, to Ae§IAOYLKO, TO GUVTOKTLKO, TO HOPdOAOYLKO KOl TO
dwvoloylko, HE oTOXo TNV avalntnon OTOWEIWV TNG OTPOTIWTIKAG KOLVWVIOAEKTOU.
Kataypadovtal, akopa, Kot ot AAAoL yYAwookol KwdIKeG Tou epdavilovtal otov Adyo Toug.

ITOV KOWWVIOYAWOOOAOYIKO afova, €€eTAIETOL TO KOLVWVLKO-OLKOVOULKO TIPOPIA Twv
KLvnUatoypadLlkwy xapaktnpwy, SnAadn n KoWwvLiKn Ta&n otnv omnoia avikouv, To LopdwTLKO
TOUG €minedo, n OLKOVOULKN) TOUG Kataotaon, Kabw¢ kal to L&eoAoylkd Toug umofabpo.
E€etaletal, emiong, av kal o€ molo Babuo npooapudlouv Tov TPOTo OUALG TOUG avAAoya LLE TNV
TEPLOTAON ETUKOLVWVIOG KOL TOV GUVOUIANTH, Yl va SLamoTwOel av autog mopapével otabepog
N HeTaBaAAetal. Mo Tov OKOTO auTo, €€ETAIOVTAL KOL KATAUETPWVTAL OL OKNVEG OTLG OTOLEG oL
OTPATLWTEG CUVOUIAOUV HETAED TOUG EVTOG KAL EKTOG TOU OTPATLWTLKOU MAALGLOU, OL OKNVEC OTIOU
AANAETISPOUV HE TOUC OTPATIWTIKOUC EVIOC TOU OTPATIWTIKOU MAALoiou?, aAAd KoL OL OKNVEC
OTLG OTIOLEG OCUVSLAAEYOVTAL LE TIOALTEG EVTOG KOL EKTOG TOU OTPATLWTLKOU MAALGLOU, TIPOKELEVOU
va damotwbel av n yAwoolky Ttou¢ cupmepldpopd TPOPRAAAETAL WG TAyld 1 SUVAULKA.
AVTLOTOIXWG Yl TOUC OTPATIWTLKOUG, €eTAlovTal KOl KATOAUETPWVTOL OL OKNVEC OTLG OTOLEG
oAANAeTdpOUV PETAED TOUC, AAAA KoL LE TIOAITEC, EVTOC KOL EKTOC TOU OTPATLWTIKOU MAALGLOU.

H onuelwTikn avaAuon oToxeVeL oTnV aval)Tnon KoL Tapouciacn TwV ONUELWTIKWY HECWV
TEPAV TOU YAWOOLKOU KWSELKA TTOU CUUPBAAAOUV OTNV KATOOKEUH TNG OTPATLWTIKAC TAUTOTNTOG
(oTpaTIWTN-OTPATIWTIKOVU), AAAQ KOl OTNV OTELKOVION TOU OTPATOU €V YEVEL. JUYKEKPLUEVOQ,
e€etaletal o TPOMog {wNg TWV XAPAKTAPWY EVTOC TNEG OTPATLWTLKAG KOWWVIACG, O TPOTOG LE TOV
OTIOL0 AVTIUETWTTL{OUV TLG UTIOXPEWOELG TOUG KAL TN OTPATLWTLKY Onteia cUVOALKA, OL OXECELG TTOU
ovantuooouv Hetafl Toug, Kabwg kalL n eudaviory toug. MapdAAnAa, avoAletal Kol n
OUUTEPLPOPA TOUG EKTOC TOU OTPATLWTLKOU TTAALGioU, Ta VOLAPEPOVTA TOUG, OL OXETELG TOUG LE
TO OlKELD TOUG TTPOoWTA, AAAA KalL N eTtadr TOUG E TO YUuValKeio ¢duAo.

TéAog, otov oeoloyko afova yivetal avadopd ota Paclkd LOeoAoylkd {NTAMATA TIOU
Blyovtal otig Tpelg tawvieg. Autd mapoucotdalovtal péEca amd tn cuvefEtaon Twv eTUMESwWY
avaAluong mou Tponyouvtal. AKOpa, €EETAETAL N ELKOVOL TIOU KOTOOKEUAETOL Yl TOUG
OTPATLWTEG KOl TOUG OTPOTLWILKOUG, O TPOTOG HE TOV omoio MPoBAAAETOL O OTPATOC WG
KOLVWVIKOG UNXAVLIOMOGC, AAAAQ KAL N 0TACH TWV XOPAKTPWVY ATEVOAVTL OE QLUTOV.

AnoteAéopata
NMwoooloyikn Avaiuon

2ToV YAWOOOAOYIKO Aova, Kol CUYKEKPLUEVA OTo AEEAOYIKO eTtimedo, KataypadnKke Kot
ToflvounBNKe €vac OXETIKA TIEPLOPLOUEVOC APLOUOG TUTIWV MmO TNV EMIONUN KOL QVETiONUN
OTPATLWTLKN KOWWWVLOAEKTO (OTPATIWTLKA apyKO). Emiong, kataypadnkav kat Ae€LAOyLKA oToLXElDL
oo AAAEG KOWVWVLKEC TTOLKIALEG, OTIWG N YAWOOO TWV VEWV Kol n KoBouAouévn. AKOUN, OToV
AOYO TWV OTPATIWTWY EVIOTILOTNKAV TTOAAEC LAKAPLOUEVEC KOl UBPLOTIKEC AEEELC KAl PATELG TNG

4 Te xopla oknvi mov SLdpapatifeTal EKTOG TOV OTPATIWTIKOU TAALGIOV -Kal OTIG TPELS
Tawieg- Sev avamapioTavtal va cAANAETILSPOUV 0L CTPATIWTES [LE TOUG OTPATIWTIKOUG,.
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KOOUAOUMEVNG 1] TNG KOWWVIOAEKTOU TNG Tdtoac.” OAEC AUTEG OL KOWWVIKEG TIOLKIALEC
CUVUTTNPXOV OE TETOLO BaBUO e TNV avVaNapAoToon TNG OTPATIWTIKAG OPYKO, TTOU KATAARYOoUV
VO OMOTEAOUV OpyavIKO UEPOCG TNG. EvOelkTikA TapatiBevral kamolwa amd ta oTolela mou
EVTOTOTNKAV 0TO GUVOAO TWV TPLWV Tawwv (BA. MNivakeg 1-5).

Mivakag 1: Enionun otpatiwTiKr KOWWVIOAEKTOG

Ne€ka otolyeia Dpaoeig/ Ae§ika otoLxeia Dpaoeig/ Aefika otoLxeia
YLOL OTPATLWTLKNA YLOL OTPATLWTLKEG UMNPECLEG  YLOL EMIONHEG TIEPLOTACELG
eldwkotnta/ EMLKOLVWVIOG

BaOuo

TudEKLOPOPOG €dodog MAALOTO

oxeblaotng BaAapoduUAakag Swatatte

OKOTTAVEUG OKOTIOG otag dlataydg oag
emloyiag Hoyelpeia eAelBepog uTtnpeoiag
Noxayog oAt! Tig eiln; €V WO UTtnpeoiag
TAYHOTAPXNG ouVOnua/mapacuvonua T(PoooXN

Mivakag 2: Avertionun oTpaATIWTLKN KOWVWVIOAEKTOC (OTPATIWTLKA QPYKO)

TpwTO, 8eUTEPO, U KAVOUV Kova TUAVELG HECAVUYTA

Televtaio volepo vtou® oL ToUpkot

pio-pio To mape UE Topaave otnv Sev €xouv va Byalouv olte
ayyapsia OKOTILEG

pe Yapaka KOuvrioou ykaoudn Kouvrnoou kndeia

oto Buoua ocou €kava 800 voupepa  oUKAG / 0UKASEG

BaAapOoKUAO dayave dekapeg YEPHUOVLKO

XYMng KAAALOTIN TIAPE TNV TEVIAPA OOV

Aadomoviika B\apiumna ykovtlihag

pe natpida PE OELPOUAQ yuploa amo Aadt

5 AV KOl ETIYELPNOAE VX KAVOURE Uit SLAKPLOT) TWV OTOLXEIWV LETAE) «YAWOTUG TWV VEWVY,
«KADOUAOUUEVNG» KAL «YAWOOOG TNG TILATOAG», avayVwpI{oUE TTwG oTNV TIPALN €lval TTOAY
SdUokoAo va StakplBovv peTady Toug.
6 Ntov= [Ipwv ovclaotikoTom e, XpNOLULOTOLOVVTAV WG TIOAEWLKT LaXT] TUTIOU «XEPQ». LT
OULVEXELX, ONUALVE TNV €080, TNV ALPVISLHOTIKY €L0BOAT] 0TO KPpno@uyeTo Tou £x0pov
(http://www.slang.gr/lemma/show/ntou_1120#lemma_21064 [mpoom. 19-3-2013]).
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Nivakac 3: NA\wooa Twv vVEwv

onuepa maw Mitta EeKOAQ PuxakLag

otnv €neoe o Makprg  Oev TpExeL Timota AoUykpa

elvat oAU xovtpo OAaL KAAUQL TO 'YW

youotapw HLOO, LWPO LoU TpaBouoe (opL

n 8kld oou Ba 'vai TLAE TIOAEUO NV €daye KL QUTOG

€N LwpO dapa un pou ta npnlelg

v Ynoape yla va ta EUvou e ™ Bayape

XEOE HOG Vo 0OaTiow oTo Ba pape KL epei Timota
ETUTAO

olya to TAEL KL N Ko Bavtia Ba EeAauTKAPELG

Eexapuaviaopa pHou

TLva KAQOEL pia To tloupVvEPaE TPV LOC TNV TIECOUV

tloupa EUELC

EXw otpaBwosl pouTma yivope pe €xeL mpnéet

Mivakag 4: KaSoutlovuévn

Ba tov/ta okiow ToU BploKeTe TNV MAGKQ;

Podiula iote Tpayouda un o€ oklow

€xouv MéceL Kol TNAédwva  xtumnoape Aafpakia

oKOOE pE Beg va MAOKWOW TOUG YIWTASEC oTo EVAO;
MO €XOUV UMOUTOUPLACEL VA NV TILOTEVEL OTA LATLO TOU

ebw péoa

Ba yivoupue pouokidt doBaocal pn cou pApe TOV YKOUEVO;

€XW KOPOKLAOEL TaTPLWTN

TAAKQ €KOval O€ Hag €xouv mMApPEL YOUmApL

Mivakag 5: YBpiotikéc Aé€eig/ ppaoeic tng kadoutdouuevne/ yAwooac the matoos

KwAomatda okpoda

Mwpn OTIAYYOG

HOAAKOC nouoTNG

Ppwvapa MTTOUANG

Alyoupng pe pAwpe
uroupdelotoapka Ba oag mndNEw
vtapating dAoUPANSEC
KOTIaVOC KODTE TIG HaAaKieg

ITO OUVTOKTIKO emimedo kataypddnkav OUVTOKTIKEG SopéG mou Sev amaviolv oOTn
veOEAANVLIKA Ko | 0€ AAAEC YAWOOLKEC TIOWKIALEG. Avadoplkd UE TNV EMIONUN OTPATLWTLKN
KOWVWVIOAEKTO, SlamiotwBOnke OTL a&lomoloUvTal Ol UTIAPXOVTEG CUVTOKTLKOL UNXQVLOPOL TNG
kaBapevouoag Kal dev mapatnpndnke kapia tblopopdia f anokAon. Afilel va onuelwbel wg
n kaBapevovoa xpnolponoliOnke ue peyaAlTepn cuxvotnTa otnv tawia Aovpa kat MapaAayn
(1984), kabwg avamaplotd €va mAaiclo kowwvikng SiyAwooiag ywa tv EAAGSa (Xouvta
MNanadoémnouvAou). Ze pia povo TEPLTTWON, OTO CUVOAO TWV TPLWV TAwlwy, Sev tnpeital Tto
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OUVTAKTIKO TNg kabapelouoag. QoTOc0o, TPOKELTAL yla Mepimtwon unepdlopbwong mou, v
TIPOKELUEVW, UTIOYPAUUIeEL T Adikn Kataywyr Tou Xapoktipa («Aapfdavw TtV TR va oag
avadEpw, KUPLE AoxayE, OTL altoUpal Ttevlanuepog aypoTikn adslar). Q¢ mpog TNV avemnionun
OTPOTLWTLKN KOWWVIOAEKTO, TapaTnPRONKE CUVTAKTIKN WSlopopdia avadopikd e TN Xpron Twv
pnuatwyv «tapalw» Kot «Balw». To pAua «tapdlw» CUVIACOETAL E ALTLATIKA. ZUVodeUETaL,
OUWG, KoL amo €va TPoBeTikd oUvolo mou SdnAwvel avadopd (m.X. «Ue TapAafave otnv
ayyapeia»), evw to pRua «Balw» CUVIACOETAL LE ALTLATLKY, OTWG cuvnBiletal, aAAd Kal pe Eva
OUCLOOTLKO avti emBETou, og B€0N KATNYOPOUEVOU TOU QVTIKELUEVOU (TLY. €OTO LOYELPELQ HE
Balouve umnpeoiay»). Emiong, cuvtaktikd evéladépov mapouoldlel n ppdaon «uia-pio o mape»,
TIOU oNUAivVEL OTL O OTPATIWTNG EXEL UTINPECLA OTN povada Tou ava pia PEpa, KoL aVTLoTolXwG,
Twg elvat e€0douxo¢ evaAAA€ pe tnv untnpeoia. Q¢ OVTIKEILEVO OTN OUYKEKPLUEVN TtpdTOon, Ba
Umopouoe eUKoAa va evwonBel n AéEn «mpoypappa r oelpa» (umnpeoiag kot e€060U): «TTAUE TN
OElpA pia-pla», N KAAUTEPQ «N OELPA TIAEL pio-piay. To «uia-pia» eméxel O€on emppnuaATIKOU
TPOOSLOPLOHOU TOU TPOTOU. AKOUA, Koataypadetal pio dlaitepn ouvtaKTK Soun Tou
TIOLPOUTEUTTEL OTO OXNHO TNE LETWVU LG («aUpLo XTUTIAW YEPHUAVIKO WE ACUPHATOCY), KaBw¢ avtl
TOU OUOCLOOTIKOU «aoUPUOTOC», Oa €MPETE KAVOVIKA VO XPNOLLOTIOLETAL TO OUGCLAOTIKO
«OOUPHOTLOTAGY.

H avaAuon tou AGyou TwV OTPATIWIWY KOl TWV OTPATIWTIKWYV ONMEDEPE ONUOVTIKA
amoteAéopata oto HopdoAoyiko eninedo, mapoAo mou oL veoloyLopol eival mepLOPLOUEVOL OTOV
oplOpo. OL Stadikaoieg mapaywyng VEOAOYLOUWY TIOU Kataypadnkav ivat: 1. Ye Tnv mpooOnkn
BN UaToq M.X. oelp(@)- + -oUAQ = OELPOUAA = 0 KANPWTOG OTPATIWTNG TTOU AVAKEL OTNV 6l
Ekmatdeutikn Zelpd ITpatevoipwy OMAITWY PE AUTOV TTOU TOU AmeUBUVEL TOV XapPAKTNPLOUO, ,
ykd(ou)’- + - 006NG - ykaoL8NG = autdg Tou Sev €xel avtiAnydn, o apyokivntog, yuwt(a)- + -ag
- YWTAG = 0 OTPATLWTNG TTOU AVAKEL 0TNV TETOPTN 1 Kot AAANn (12, 13) katnyopia CWUATIKAG
LKavoTNTag, 2. UE TNV TPooBnkn emBrpatog oto Bépa apktkOAewy 1.y, AOKE- + a-tlic >
Aokatlng = €pedpog otpatiwtng Twv ELdikwv Auvapewv, AM- {tng = aldapitng = o oTPATLWTNG
Tou ekteAel umnpeoia Aodaletag Movadag otnv mUAn tou otpatomnédou, 3. ue cuvbeon .. o'
oUVOETIKO: kay-, B' cUVOETIKO: -ApxNG = KaPAPXNG = O OTPATIWTNG TTOU Tou emLBAAAovTal ta
neploootepa "kaPovia'®, a' cuvBeTKO: TaAlo-, o' oUVOETIKO: KwA-, CUVSETIKO dwvrAev: O, B'
oUVOETIKO: -Yapo - KWAOY PO = 0 VEOGUAAEKTOG OTPATIWTNG TIOU eV o€BETaL TNV MOAALOTNTA
TWV unoAoinwyv otpatiwtwy, 4. PYe amokonn m.X. avlumna(omiotn)g - avlunag = o MPWTOG
BaBuUOC TOU KATWTEPOU AELWUATLKOU, 5. pe xprion apkTIKOAEEWV we Aefikwv povadwv m.y. EZZ0,
n = Exnatbeutikn Zewpd Ztpatevoipwyv OmAttwy, MEZ, to = Mevikd EmteAeio Ztpatol. TEAoG, wg

7 H A€En «ykaov» gp@avietal Kuplwg OTNV AVETIONUT CTPATIWTIKY] KOWWVLIOAEKTO Kal
ouvodeVeTaL Ao TN AEEN «UTiouY, «yKAov-pmiov». H ékppaon amoteAel akpwvouo G.A.O -
B.L.U. (Greek Army Officers - Best In Universe) mov xpnoipomoleitat ot oxoAr EveAmtidwv
(http://stavrochoros.pblogs.gr/tags/leksika-gr.html [tpoom. 21-3-2013]).
8 AOK = Adxog Opewvwv Katadpopwv.
9 Kaovi = avemionun TIpwpia IOV eMBAAAETAL GTO GTPATO YL CWEPOVICUO KXL oLVIoTATAL
OTNV EKTEAEOT] TIPAENG TIOV OKOTIO EXEL VX TAAALTIWPNOEL VA LELWOELT) VA YEAOLOTIO|OEL TOV
OTPATLOTN (http://www.greek-
language.gr/greekLang/modern_greek/tools/lexica/triantafyllides/search.html?lq=%CE%
BA%CE%B1%CF%88%CF%8C%CE%BD%CE%B9&dq= [mtpooT. 21-3-2013]).
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T(POG TNV ETONUN OTPATIWTIKN KOWWVIOAEKTO, afilel va emonuavOel OTL KaTA Tt Xpnon tng
Xpnotllomnolouvtat kot popdoAoyikol Tumol tng kabapevouvoag. Katl mou mapatnpnbnke oto
YPOUMOTIKO eTtimedo kot adopd Kal Tn VEOEAANVLKN Kown, €ival n AavOacuévn xprnon tng
T(POOTAKTIKAG («KAElvaTED aVTL «KAEIVETEY, «AABate» avti «AAPETER).

2Tov AOYO0 TWV UTIO €€ETOON XOPOKTNPWYV KaTaypAadnKav Kal VEOAOYLOUOL e pia povo oyn
(onuawvopuevo), SnAadn AéEelg mou xpnotomolouvtal Rén otnv Kowr VEOeEAANVIKN N 0€ AAAEG
TOLKIALEG LE SLADOPETIKO, OUWG, ONUOCLOAOYLKO TtEpLEXOUEVO. KATtoloL and autoug eival oL €€N¢:
OElPA = 0 KANPWTOG OTPATLWTNG TIOU avhKel otnv (Sta Ekmadeutiky Zelpd ZTPATEUCLUWY
Orm\ttwv (EZXZ0) pe autov Tou Tou ameuBUVEL TOV XAPAKTNPLOUO, KOUUTIAPOG = O OTPATIWTNG,
Onplo = oL OTPATIWTIKEG TOUOAETEG, VOUUEPO = OVAPEPETAL OTIC OTPATIWTIKEG UTNPECLEG Kal
OUYKEKpPLUEVA TIPpOoaSLlopilel TNV wpa ToU EEKLVAEL KAl OAOKANPWVETOL N umnpeaoia, Buoua = 1o
ATOHO TOoU PecoAafel yla TNV €UVOIKN UETOXELPLON TOU OTpaTLWTN, KNdela = o apyokivntog,
0KVNPOG OTPATLWTNG, YEPHOVLKO = N Bpadivr) okomid 02.00-04.00, AddL = n Balaocoa, maAldg = o
OTPATLWTNG TIOU £XEL KoToTayel vwpitepa amod kamolov aAAlo. Emiong, kataypadnkav kot
veoloylopol mou amoteAouv Savela pe SLadOpPETIKO GNUALVOUEVO, OTIWG YKOTUANG = TO KPEQC
TOU €AANVIKOU OTpaToU, TO Omoio Bewpeital amd TOUC OTPATIWTES KOKNAG TTOLOTNTAG AOYW TNG
HoKkpoxpoviag pUAaENG Tou og KatAPuén. ITNV MPAYUATIKOTNTA, TPOKELTAL Yla SAVELO amod TV
LMWVLKA YAWOOQ TIOU ONMALVEL TO UTIEPPUOLKO, HUBKO, TipoioToplkd tépacl®, Blapiuma =
TIPOKELTAL YL TNV UTINPECIO TOU EO0TLATOPA, KAl OUYKEKPLUEVA ONUOIVEL TO TAUGCLUO TwV
OTPATIWTIKWY Slokwv ota payelpeia. O 0po¢ mpoékuPe parlov amo maAidtepn Siadnuion
YVWOTOU QIOPPUTIAVTLKOU TILATWV.

210 pwvoAoyLKo, TéNog, emninedo evdladépov mapouoLdlel To MPOowWSLOKO GALVOUEVO TOU
EUPATIKOU ETUITOVIOMOU TIOU €VTOTMI{ETAL OTOV AOYO TWV TMEPLOCOTEPWV KLVNHUATOYPADLKWY
XOPOAKTNPWY. 2TNV OVETIONUN OTPATIWTLIKA KOWWVIOAEKTO, TO OUYKEKPLUEVO aALVOUEVO
mapatnpeital Kuplwg, otav €vag oTpatlwtng Mpoodwvel Evav AAAo yla va tou avabéoel pia
epyaocia, (m.x. [balurdos]), va tov nmpoeldomnolel ywa katt ([lambru], [papaddpulos]), i va tov
EVNUEPWOEL YLA KATL TTOU ToV adopd dueoa (.. [livadas]). To i6lo dawvouevo mapatnpeital kat
oTNV €mionun OTPATIWTLKA KOWWVLOAEKTO, OTAV OL OTPATIWTIKOL 1 oL oTpatwTteg Sdivouv
mapayyEApaTa Kot SlatayEg otoug UPLOTAREVOUG TOUG (TL.Y. [loxos], [prosoxi], [taymal], [tus ziyls
lisate], [ep 6mu], [pros ti siméa parusiaste], [prosoxi], [embrds], [mars], [éna bio, en §jd], [Bésis
ja kdmpsis ldvate]), yla va toug emutAn€ouv 1 yla va TouG EMLOTACOUV TNV POCcoxH o€ KATL. Me
TOV EUPATIKO ETUITOVIOUO TIPOOSISETAL OTO €KAOTOTE YAWOOIKO UAVUUO TO ONUOLVOUEVO TNG
TPOTPOTING KAl TNG UToTayng, €vvoleg KeboAawwdoug onupaciag evtog Tou KAELoTOU
OTPATLWTIKOU TepLBAAAoVTOG.

KowvwvioyAwoooAoyiki AvaAuon

JTOV KOWVWVIOYAWOGOAOYIKO G€ova, avaluBnke To 6UVOAO TwV TPLAKOCLWYV gikoot pia (321)
OKNVWV TWV TPLWV KLVNUATOYPAPIKWVY TOLVLWV. ATIO OLUTEG TLC OKNVEG, oL SLAKOOLEG evhAvTa epTa
(257) dradpapatilovral EVTOC TOU OTPATIWTLKOU MAALGLOU Kol oL UTTOAOLIEC €€ vTa TECOEPLC (64)
£KTOC OTPOTIWTLKOU TAaLaiou.

Ano Ttic efnvta Ttéooeplg (64) OKNVEC OTIC OTOLEC OL NPWEC KLVOUVTOL E€KTOC TwV
OTPATLWTIKWY 0pilwv, HOvVo oTig 6€ka Tpelg (13) eudaviletol N OTPATIWTIKY YAWooa, Otav n

10 http://tsalapatis.blogspot.gr/2011/03/blog-post_20.html [mpoom. 21-3-2013]
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oulntnon adopd Tov OTPATO N MPOCWTIA TIOU TIPOEPXOVTAL OO TO OTPATLWTIKO MEPLBAAAOVY, 1)
aKOUNn otav mpoodwvel o €vag tov AaAlov. Etol, ylo mapadelypa, OTAV Ol OTPATLWTEG
Kloupmnaoiéng kat FaAdatng (tawia /-4 Ai pop, AoUga kat ArtaAAayr)) mnyaivouv oTo OTtiTL ToU
Slokntn Ogodidou ta Ppwvia, o Klovpmacidng katadelyel oTNV EMiCNUN OTPATIWTIKY YAWOOQ,
aneVBUVOUEVOG OTNV KOPN TOU SLOLKNTHA, YL VA SLATILOTWOEL oV BPLOKOVTAL 0TO CWOTO OTiTL («To
OTiTL TOU avilouvtaypatapxn Oeodilou;»). ZTIC UTOAOUTEG MevAvTa pia oknvég (51) Sev
Kataypddnke Kavévag OelktnG oUTE TNG EemMioNUNG OUTE TNG QVETIONHUNG OTPATLWTLKAG
KOLVWVLOAEKTOU.

H moAU meploplopévn Xxprnon TG OTPATIWTIKAC YAWCSOAC EKTOC TOU OTPATLWTIKOU XWPOU
armoSEKVUEL OTL OL OTPATLWTEG EUKOAQ AITEKSVOVTAL TN OTPATLWTLKN TOUG TAUTOTNTAG, OTAV EXOUV
TNV €uKOLPla va TO KAVOUV, YEYOVOC TIOU eVOEXOUEVWG ETILDEPEL Kal AANEG VONUATOSOTHOELG,
OTWG yLa tapadetypa Tnv L6€oAoyLkn avtiBeor TouG AmévavTl 0TO OTPATLWTIKO KATECTNEVO TIOU
TOUC UTTOXPEWVEL va Bntevouv otov otpato. MapAdAAnAa, CUUMEPALVETAL OTL N OTPOTLWTLKN
TOUTOTNTA AVATIAPLOTATAL VO NV AELTOUPYEL LOOTIESWTLKA EVOVTL TwV AAAWV TOUTOTATWY TWV
XOPOAKTPWV EKTOC TOU OTPATIWTIKOU TMAaLoiou, kKaBwc mapakoAouBoupe oe S1AdOPEC OKNVEG
Kol AAAEC TOUTOTNTEG TOuG. MNMapakoAouBoupue, mapadelypatog xaplv otnv towio Aovga kat
MNapaAdayn, tov otpatiwtn Mamadomoulo va eival matépag, oLIUYOG, KoL TOV OTPOTLWTN
Adumpou va givat yloc.

Ao tig Sltakodoleg mevnvra edta (257) oknvéG mou AapBavouy Xwpea PECA OTO OTPOTLWTLKO
mAaiolo, N YAWooo TOU OTPOTOU, TOCO N ETIONUN 000 KAL N AVETIONUN, ELPaVIIETAL OTIG EKATOV
capavta mévie (145), évavtl Twv umoAomwy ekatov dwdeka (112), oémou Sev evromilovrat
otolxeia tnC. Mo ouyKekpLUéva, N emionun YAwooo aglomoleital and Toug OTPATLWTEC KATA TV
ETUKOLVWVIA TOUG HUE TOUC OTPATLWTLKOUCG KOL OTIOPASIKA KATA TNV EMKOWVWVIO HETOED TwV
OTPATLWTWY, KOTA TN OTPATIWTIKA avadopd, tnv eknaibevon, kabwg Kal Katd tn SLapKeLa TNG
unnpeoiag. Emiong, amoteAel kat tov Bactkd KWOLKA ETUKOWWVIAG UETOED TWV OTPATIWTLKWV.
Tumko mapdadelypa Xpriong TNG EMICNUNG OTPATIWTLIKAG YAwooag anoteAel o StdAloyog petay
Tou avtiouvtaypatapxn KatoaumeAa (K) kat tou Namadomouviou (M) otnv tawia Aovpa kat
MNapaAdayri, 6tav o teAevtaiog EpXETaL AVTILETWTTOC Kall Tou yla mpwtn dopd:

N: Ztpatwwtng MNanadonouAog lwavvng, Tudpeklodopog melikov, 80n EZ20.

K: Ané mou katdyeoal;

M: Ano ta Qlatpd kUPLE avtlouvtaypatapyo!

K: Tov ouvtaypatdpyn tov Mamadomoulo, TL Tov EXELS;

M: Tirota kUPLE avtiouvtaypatapya!

K: KaAwg. Na mapouolaotei apéows otov cuvtaypatapxn! Kat va pn os Eavadw edw ev wpa
unnpeoiag. uye amno 'dw.

M: MdaAlota KUpLe avilouvtaypotapyo!

QG TPOC TNV OVETONUN OTPOTIWTIK KOWWVIOAEKTO (OTPOTIWTLKA apyKo), oUTA
eudpaviletal oxedOvV AMOKAELOTIKA €VIOG TOU OTPATIWTIKOU TAALloiou, Kal Kuplwg Kotad Tnv
ETUKOWVWVIA PETAEY TWV OTPATIWTWV. AUTO Tou mapouctalel 8laitepo svdladépov eival OtL ot
SL0POPEC TWV OTPATIWTWY OTO KOLVWVIKO-OLKOVOULKO eTtimedo dev paivetal va emnpealouv TN
Xpnon, 1000 NG €mionUNg, 000 KAl TNC QVEMIOCNUNG OTPATIWTIKNAC KOWwVIoAEKTou. ETol, yla
napadelypa, otnv tawia Aovpa kat Mapaddrayn, Zeipnveg oto Atyaio mopakohouBoUpe tov
otpatiwtn TUumtlidn mou mpopxetat and to VPNAA KOWWVLIKA CTPWHOTA, TToU £XeL UPNAO
HOPDWTLKO EMIMESO KAl TIOU 1 OLKOVOWULKI) TOU KATAOTAON E€LVOL OPKETA KOAN, Vo OIELKOVIZETAL
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WG €€l00U CUOTNUATLKOG OMIANTHC TNG OTPATLWTIKAG KOWVWVLOAEKTOU LLE ToV oTpatiwtn NAako mou
EKTIPOOWTIEL TN peoaia TAEN Kal TO LOPPWTIKO Tou eninedo eival xapnAo. Oaivetatl, Aowmoy, otL
0 AOYOC TWV OTPATIWTWYV TPOPRAAAETAL WG TAYLA CUUMEPLPOPA KATA TNV €vEo-ouadIKN
ETUKOLVWVLA KAL OTL N OTPATLWTLKN TAUTOTNTA §pa KATAAUTLKA EVOVTL TWV AAAWY TOUTOTATWY TWV
XOPAKTAPWV EVTOC TOU OTPATIWTLKOU ePLBAAAOVTOC.

ISLaitepn mepimtwon amoteAoUV oL KEVTPLKOL XAPAKTHPEG OO TNV OUASA TWV OTPATLWTWY
otnv tawia /-4 Al @op, Novpa kat AraAdayn, mou enediwéav va amaAloxbouv amod Tig
OTPOTLWTIKEG TOUG UTIOXPEWOELG AAAA SV TO Katddepav. Autol eTAéyouv va Unv evtaxBouv otn
OTPATLWTLKA KOWWVid, YEYOVOC TIOU OTTOTUTIWVETOL OTNV QVOTIOPLOTWHUEVN YAWOGCLKN TOUG
ouumEPLPOPA, KOl CUYKEKPLUEVO HECA ATO TNV OIMOCTACLOMOLNCN TOUG OO TNV QVEToNUN
OTPATLWTLKN KOLVWVLOAEKTO, N omola amoteAel Tov Baoikotepo deiktn €vtaéng otnv eupuTEPN
OTPATLWTLIKN opada.

‘Ocov adopd ToUg OTPATLWTLKOUC, auTtol epdavilovral we e€ALPETIKA oTOpadIKOL OUIANTEG
NG QVEMIONUNG OTPOTIWTIKAG KOLVWVIOAEKTOU. JUYKEKPLUEVA, N avaAuon €6el€e OtL ol
U LWHATIKOL avarapioTavtol w¢ OUANTEG TNG OTPATIWTLKAG OPYKO HE PEYAAUTEPN cuxvoTNTA
art' 6,TL oL aflwpaTIKOL, yeyovog rmou Ba pumopolos va anodobel oTo OTL oL TPWTOL £XOUV AUEDN
KOL CUXVH ETILKOLVWVIO PUE TOUC OTPATIWTEG TIOU AMOTEAOUV TOUC CUOTNHOTIKOTEPOUC OMIANTEG
NG, o€ avtiBeon Pe TOuC ASLWUATIKOUC TIOU EMIKOWVWVOUV EUUECA KOL SLO aVTLMTPOoownwV padll
Touc. Emumpodobeta, to XaunAOTEPO HOPOWTIKO EMIMESO TWV UTAELWUATIKWY EVOEXOUEVWE
OUUBAAAEL oTnV aflomoinon TUTWVY TNG AVETILON NG KOWVWVIOAEKTOU UE LEYAAUTEPN EVUKOAL OO
Toug ibloug.

ITIC OKNVEG OTIOU OL UTIO €€£Ta0N XOPAKTHPEC CUVOULIAOUV pe ToAiteC (79 Tov aplBud), n
XPNoN TNG OTPATIWTIKNG YAwooag ival oAU meploplopévn. MNa tnv akpifeta, auvtn epdaviletal
pHovo oe 6€ka €€L (16) oknvEG, €vavtl Twv unoAoinwyv e€nvia tpLwv (63), omou dev epdaviletal
oTNV HETAEU TOUG EMIKOWVWVIO KABOAOU. ITIC TEPLUTTWOELS OTIOU Ol NPWEC Katadelyouv oTn
OTPATLWTLKN KOWWVLOAEKTO KATA TNV EMKOLVWVIA TOUG UE TIOALTEC, cUVABWCE 0 OTPATOC aToTEAEL
onueio avadopdg, kal wg K TOUTOU N emAoyn Twv opAnTwy eival SikatoAoynuévn. Emiong, ot
TIOALTEC UE TOUG omoioug cuvSLaAéyovTal elval w¢ ETtL TO TAELOTOV AVTPEG, KaL Apa EEOLKELWIEVOL
HE TN oTpatwtikl yAwooa. Otav alAnAemibpouv pe yuvaikeg, aflomolouv TUTOUG TNG
OTPATLWTIKAG KOLVWVLIOAEKTOU TIOU XPNOLUOTIOLOUVTAL EUPEWG KoL oTNV KaBoulhoupévn (m.x.
«bavTapoc», «Aoxlag»), WoTe va eMITEAEITAL ATIPOCKOTTA N EMLKOWVWVIA. AUTO emiBefatwveTtal
KOlL OTTO TO YEYOVOG OTL N avaAuon Sev katéypae Kauia nepintwon aocuvevvonaoiag.

TENOG, MPEMEL vaL ETILONUAVOEL OTL TP OAO TIOU N OTPATLWTLKN KOWWVLOAEKTOG edavileTal
O€ TOPATIAVW ATt TIG ULOEG OKNVEG OTO OUVOAO TWV TPLWV Tawy (164 gv. 157), ol yAwaootkol
Oeikteg mou aflomoloUvtal yla TNV Kwvnuatoypadlky Tn¢ avamapdotacn eivat oAU
TepLopLopévol. Auto Ba pmopouoe va amodobel otnv mpoomndbela tTwv SnuUoupywv, WOTE O
AOYOC TWV XOPAKTHPWV VA LNV artokAlvel og peyaho BabBuod amo 1o Kowo YAWooLKo ailodnpa twv
Beatwv.

InuewwTtikn AvaAuon

ISlaitepo evdladépov mapouaotdlel n avaAuon Kol OTO CNUELWTIKO eminedo, Kabwg n
avadelfn KoL N EPUNVELA TWV CNUELWTIKWY PECWV EKTOC TNC YAWaooag mou aflomolouvtal anod
TOUC SNULoUPYOoUC TWV KLVNUATOYPOPLKWY TAVIWY CUUBAANAEL CNUAVTLKA OTNV KOTAVONGON TNG
TOUTOTNTAC TOU OTPATLWTN KAl TOU OTPOTIWTIKOU, AAAQ KAl TOU OTPATIWTIKOU KOOHOU €V VEVEL.
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APXLKQ, Ol OTPATLWTEC TWV TALWVLWYV PailveTal va ElvaL OE YEVIKEG YPOUMESG OVTLITPOCWIIEUTIKOL TNG
KABe emoxng otnv omoia avadEpovial oL Talvies. TOOO TO KOWWVIKO-OLKOVOULKO TIPOodiA Twv
OTPOTLWTWY OCO0 KOL N ETEPOYEVELA KAL N avouolopopdia TNG oTPATIWTLKAG opadag, n onoia,
wWOoTo000, 6V AVTAVAKAAQTAL OTN YAWOOLKI) Toug cupmneplpopd, odnyel 0To CUPMEPACUA OTL TO
OUVOAO TWV KIVNUATOYPAPLKWV XOPAKTAPWYV Elval o€ peyaho Babud aviutpoowneutiko. BEBala,
OPLOMEVA XOPOKTNPLOTIKA TWV OTPATIWTWY Sivovtal pe pia §6on unepBoAng, mpodavwg yLati ot
UO €€€Taon TalvieG ouykataAéyovtol oTnV Katnyopla tng Kwpwdiag kol wg €K TOUTOU
OTOXEUOUV OTNV POKANGN YEALOU OTOUG DeaTEG.

ElblkOTEPQ, Ol OTPATIWTEG OTMELKOVIovTal W¢ AToUa Tipogpxoueva amo SladopeTikda
KOWWVIKA TieptBailovta, pe Sladopetikl HOpdwon Kal KOUATOUpa ToOU KaAouvtol va
OUVUTIAPEOUV KAl VOL CUVEPYOQOTOUV aPUOVIKA. KOlvd mapovopooTr) HETAEU aUTwV AmoTeAEL N
XOAQPOTNTA HE TNV omola avIMETWI{ouV Ta OTPATLWTIKA TPpAyHata. To yeyovog OTL eival
HOAAOV apvNnTIKA SlaKelpeEVOL AmMEVAVTL OTN OTPATIWTIKY BNnTela, €XeL WG amOpPPOLA AUTH TN
xoAapn 81aBeon mou Toug SLOKATEXEL OTO LEYAAUTEPO HEPOC TNG OTPATIWTLKAG TOuC {WNG. 2€
TOAAEG, Aowndv, oKNVEC TApOaKOAOUBOUE TOUG NPWEC VA PEPOUV O TEPAG TIG OTPOTLWTLKEC
UTIOXPEWOELC E TIPOXELPOTNTA, XWPLG va TNPOUV TO AUCTNPO OTPATIWTLKO TIPOTUTIO.

Q¢ mpo¢ TIg HeTafl TOUC OXEOELG, AQUTEC Bal Umopouoayv va XopaKTtneELoTtouV PIALKEG Kal
avBpwriveg. Ymootnpilouv o €vag tov aMov oe nBkd eminedo kal katadépvouv va
Snuoupynoouv pla opada evwpévn Kal oxupn. Emiong, 6ev Aslmouv ta melpdypata Kot n
TLEPUITALKTLKI) S1AOE0N. Z€ YEVIKEC YPAUUEC ATIOTEAOUV Hiot opdda Kal apd TNV ETEPOYEVELL TWV
HEAWV TNG, TO KUplapxXo XAPOKTNPLOTIKO TNE €LvVOL N CUVEKTIKOTNTA, N Omola yEVVATAL OO TLG
161afoUOEC KOWVWVLKEG OUVONKEC TOU OTPATIWTLIKOU TEPLBAAAOVTOC. H OTPATIWTIKY KOWVwVio UE
Ta Opla TTou BETEL KL TOUG KOVOVEG TToU ETUBAAAEL, UTIOXPEWVEL ATopa e BepeAlwdelg Sladopég
o€ moA\amAd emninmeda va cuvuTAPEOUY, VA CUVEPYAOTOUV, KOL OTN CUVEXELA OKOMO KOl Vol
avamntuéouv Loxupoug deopoug piiag.

Avadoplkd Pe TNV ELPAVION TWV OTPATIWTWY, AUTAH TTapoucLalel amdAUTn OLOLOYEVELQ,
Sebopévou OTL 6oL PpopolV TIG TIPOPBAETIOUEVEG OTPATIWTIKEG OTOAEG, £XOUV Ta MOAALA TOUG
KOVTOKOUpPEUEVA -0XL 000 Ba EMpene- Kal lval Euplopévol 1} £(OUV LOUOTAKL, OTIWG POCTALEL N
oTpATLWTIKA VopoBeoia. BEéBala, og kamoleg okNVES, Epdavilovialva LNy TnPoUV TO OTPATLWTIKO
npotumo, Kabwg dev dopouv XLTWVLO N To £Xouv avolxto, dopdve ocuvnBwg dompo | Havpo
daveldkL kal omavia to MPOoPAENMOUEVO, KOL YEVIKOTEPA N EUdAVION TOUG Kal KUPLwG KOTA TLG
unnpeoieg, bev ival Wolaitepa pooeyuevn. Mpokettal LAAAov yla eTtnSeuEVES ETIAOYEC Ao
HEPOUG TWV SNULOUPYWV, TTIOU OTOXEVOUV, TIPOd VWS, 0TNV KOTAOKEUH EVOG XaAQpOU KoL OLKELOU
niepLBaAlovtog mou npootdlalel oto VoG TG KWUwbiag.

ITOV KOOUO TWV OTPATIWTIKWY, amd tnv AA\n, erkpatel oe peyaAutepo Pabuod
opoloyévela, kKaBwg, oe avtiBeon pe TNV opdda TwWV OTPATIWTWY, £XOUV TO (60 popPwWTIKO
emninedo Kal w¢ ek TOUTOU oL Omoleg SladopEC ToUC Astaivovtal, 0 GnUELO TTOU va PNV yivovtat
OVTIANTITEC. JUVOALKA, TIPOKUTITOUV SU0 OHASEG OTPATIWTIKWY, N TPWTN TWV AfLWUOTIKWY TIOU
£€XOUV OXETIKA UPNAO HOPPWTIKO eMimedo kol aoyoAoUvTal HE SLOKNTIKA wWE ETIL TO TAELOTOV
B£paTa, Kal AUt TWV UMOELWLATIKWY TIoU £XOUV XAUNAO popdwTLKO eminedo kol aoxoAouvtal
HE TO oTpaTeLpa. OL aflwpaTIKol, 0TV ITPAYHOTIKOTNTA, adladopolV yLa TIG OTPATIWTIKEG TOUG
UTIOXPEWOELG KAl EVOLOPEPOVTOAL VLA TN OTPOTIWTLKI TOUG Kaplépa. OL UMAELWUATLKOL, oo TV
GAAn, embelkvOouv Ha adlkaoAoyntn Kat UTEPBOALK] TIPOOKOAANGH OTA OTPOTLWTLKA
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TPAYMOTA TIOU TOUG KaBLotd mapdaloyouc. Audotepol €xouv mavta epdavion cvudwvn UE TO
OTPATLWTLKO TIPOTUTIO.

IXETIKA UE TA MOPAYAWOOLKA Kol EEWYAWOOIKA OTOLYELQ, OTPATIWTEG KAl OTPOTLWTIKOL
CUUTEPLPEPOVTAL OTLG ETONMEG TIEPLOTACELG ETUKOWVWVIAC, OMWG TMPOOTALEL TO OTPOTLWTIKO
TMPOTUTIO, TL.X. OTACHN TPOCOXNG, NHULAVATIOUONG, XALPETIONOG. BEBata, otav YaAapwvel n
ETUKOWVWVLA, ocupunepLdEpovTal eEWYAWOOLKA OXL HE KATOLo LSlaitepo Tpomo, SnAadr, amAwg
KOUVWVTOG Ta XEPLA TOUG ylot AOyoug €udaong Kol Kavovtag popdaopolg, otav avtidpouyv n
OyavaKToUV yLol KATL.

I6s0Aoywki AvaAuon

Ztov 8eoloykd Aafova Blyetal Kal OTLC TPELG TAieg To BEpa tnG poTALOTNTOG TNG
OTPATIWTIKAG Onteiag. H ENewdn opydvwonc, ekmaideuong Kal KATApTLonG elval KAmoLa amno ta
XOPOAKTNPLOTIKA TIOU arodidovtal 0Tov OTPATIWTIKO BE0UO KAl AIEXOUV HAKPAV OO QUTA TIOU
Bewpntika Tov Sdlakpivouv. H otdon Twv oTpatiwtwy, ou dev Bpiokouv kavéva evdladEpov
KOTA TNV EKMARPWON TWV OTPATIWTIKWY TOUC UTIOXPEWOEWVY, Kol emumAéov &g daivetal va
kepSilouv kATL o€ emimedo yvwong, HE amoTEAETUA va TTpooTtaBouv Slapkwe va «Aoudapouvy,
KATaSEKVUEL TNV avTiOpaor) TOUC ATTEVOVTL OTO AVWHEAO KAl AVOUGLO OTPATLWTLKO KATECTNUEVO.
Agv glval tuxailo mMwg Kal ot TPELG tawieg n Aé€n «Aovdar» gudaviletal otov TiTAO TOUG.
EmutAéov, n OTAON TWV OTPATIWTLKWY KAl N QVOITOPACTACH TOUC HE TPOTO UTEPBOALKO Kal
vpadko cupBAaAAeL otnv avadelEn tng LOEOAOYLKAG aVTIBECNC ATTEVAVTL OTO OTPATLWTIKO OAOV.

Emiong, n XoAapOTNTA TOU ETUKPATEL OTO OTPATIWTIKO TePBArAov amod tn pia, Kot n
adKaloAdynTn auotnpoTNTA ano TNV AAAn, mou ayyilel ta 6pla Tou mapaldyou, cuvBETouv TV
EIKOVA €VOG LOLOTUTIOU KOWVWVIKOU Xwpou Tou 6ev Tapouctdlel Kopia cuvadelo UE TO
OTPATIWTIKO 1oewdeg. OL OTPATIWTES TTAPOUCLAIOVTAL VO CUVEUPLOKOVTAL EPWTIKA UE YUVALIKES
EVTOC OTPATONESOU, VA AVTLMETWTIL{OUV TLG UTINPECLEG TOUG KAL TG EPYACLEG TOUG HE XaAapoTNTa,
va (WAOUV oTa KLvnTA Toug ThAEdwva, va KAVOUV XprRon XOoLg, KoL YEVLKA VaL N TNPOoUV amoAuta
TOUG KOWVOVLOUOUG KAl TIG SLaTayEG, avatpEMovTag TNV NYEUOVLIKA avTiAnyn nept melBapyiag kat
TaéNg NG OTPATIWTIKAG Kowwviag. O otpatiwtikol (vmaflwpatikol kol aflwuatikot)
Snuoupyouv éva Simolo. OL umalwpatikol mou €xouv XOUNAG HopdwTkO eminedo
nipoBAAAovial wG UTEPUETPA KAl adLlkaloAdynTa auotnpot akopa kat pe Bépata dsutepelovoag
onuaotiag, 6nwg eivat n kaBapldétnta. H avotnpotnta autr, mToAAEC Ppopég, tpooeyyilel Ta Opla
Tou TapaAoyou. Ot aflwpatikol, amo tnv aAAn, emdelkviouy va enimAaoto evoladEpov yla tn
OTPATLWTLKA UTtNpeoia ekPpaoUEVO e TIOUTWSEN, NXNPO Kot KATIoLEG POoPEC Tapavoiko Tpomo.

Akopa, Biyetal kat to Wolaitepa evaioBnto BEpa tnG autoktoviag. ZTnv Tawia Aovea Kot
MNapaAdayn o otpatiwtng AEKKAG LETA TNV MANPodOPNCH TOU yLla TNV EMLOTPOdH TOU OTO TAyUa
OKOTIOVEWVY, OTIOU TIEPOOE LAPTUPLKA EEALTLOG TWV TIOALTIKWY TOU TEMOLOACEWVY, AUTOKTOVEL OTN
OKOTILA. € QUTO To onuelo YPéyovtal, adevog ol OKANPEG Kal MAPAAOYEG OUVONKEC Tou
ETUKPATNOOV OTOV €AANVIKO OTPATO yla TOAAA XPOVIA EVEKA TWV TOPAYHEVWV TOALTIKWY
ouvOnkwv (Bao\ela, Atktatopia, MetamoAitevon), kot ApeTEPOU N ASUVALLO TOU OTPATLWTIKOU
ouOTNHATOG va Slayvwoel Ta PUXOAOYIKA TIPOBARUOTA TWV OTPATIWTWY. AEUTEPEUOVTIWCG, N
ouToKTovia auTtr), EVOEXOUEVWC, OUVLOTA UOUGN OMEVAVIL OTOV LOOTIESWTIKO UNXOAVIOUO TOU
OTPATOU, TIOU AVTLUETWI{EL TOUG OTPATLWTEC WG OAOV KoL OXL WG EEXWPLOTEC TIPOOWTILKOTNTEC HE
SlLadopETIKA OpLA KOLL AVTOXEG.
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Juyxpovwe, mpoPBalietal kal to cuvadeg BEpa tou Puyxlka SloTtapaypévou oTPATIWTN.
Itnv tawia Aovpa kat MapaArayn, Zewprivec oto Atyaio o NAKog mapouolalel pia cupnepldpopd
Un $uoLOAoYLKA TIOU YIVETAL AUECA AVTIANTITH Ao TOUG UTIOAOLTIOUG OTpaTIWTES. H avadopa
QUTI OUVLOTA poudN Yl TO OTPATIWTIKO cUOTNUA, adevog yla Tn 1N opbn Kal apepoAnmtn
Aettoupyla Tou, Kot adetépou yla TNV ENewpn cuveibnong kat urteuBuvotntag, Kabwg MEpav
MG «wPEAELAG» TOU OTPATIWTN, TNV amoduyn O6nAadn TOU KOWWVIKOU OTLYUATIONOU,
napayvwpiletal n aopAAEL TWV UTIOAOUTWY CTPATLWTWV.

MapdAAnAa, otnv tawia Aov@a kat Mapaidayn mpoBaldetal pe cadn Kal EVKPLVHA TPOTO
10 B€épa ¢ Siktartopiag. OL oTPATIWTEG avarmapiotavtal va BLwvouy To mpaglkomnua tg 21ng
AmplAiou Kal Toug Mo pakoAoUBOUUE LEXPL TOV EOPTACHO TNG EMETEIOVU aUTOU TOu yeyovotog. H
nmapouaoiaocn autol tou oduvnpoU LOTOPLKOU CUUPAVTOC UE TPOTIO KWHLKO KOl aKpaio, kabotl
oo TN pia ot otpatiwteg dev paivetal va emnpealovtal o€ PeyaAo Babuod amnod ta vEa KOWVWVLKO-
oAtk Sedopéva 1 avamapiotavrol va Ta UTIOTLHOUV, KAl amd TNV AAAn oL OTPATLWTLIKOL,
mapouaotalovtol Vo KAVOUV KETAVACTACN», CUVOETEL TNV LOEOAOYLIKN avTiBeon Twv SnULOUPYWV.

MapdAAnAa, otic SUo amo TIG TPELG Tawvieg (Aovpa kot MapaAayn, Zeiprnvec oto Atyaio Kot
-4 Al pop, Novpa kot AtaAdayn) mapouolaletal To B€pa Twv EAANVO-TOUPKIKWY OXECEWV, Kal
OUYKEKPLUEVO OL LOKPALWVEG TIPOKATAANYELC KOIL OL OTEPEOTUTILKEG AVTIAAPELC TTOU SLAKATEXOUV
TI¢ SUo MAeupEg, Kal Wolaitepa toug EAANveG. H avadopd autr otoxeVel otnv amopubomnoinon
Kall TNV arnodopnon MoAAwWY OTEPEOTUTIWY KAl TIPOKATAARYEWV.

IXETIKA LLE TO YUVALKELO HUAO, OQUTO AVOTOPIOTATOL OTEPEOTUTILKA OTNV Tawia Aova Kot
MNapaAdayn, kaBwc n yuvaika npoBarietal wg madntikn, aBouln kat avikavn va avalappavet
MPWTOPOUALEC, eVvw OTIC eMOUEVEC SUO £xelL €va 1o Suvaplkd TpodiA, adou mapouoidleTal
Suvauikn, dpaotnpla, popdwuEvn, Kol o eYaAo Babuo avefaptntn. Emiong, oL avadpopég Twv
OTPATLWTWY YLa TO yuvalkeio pUAo otnv tawia Aovea kat MapaAlayn cuvdéovtal AmOKAELOTIKA
HE TNV e€WTePLKN eUdAvion Kal TNV EPWTLKA TIPAEN, EVw OTLG AAAEG SUO oxeTi{ovTal Kal PE TNV
TIPOCWTILKOTNTA TNG.

TéAog, amelkovilovtal otepeOTUTIKA O ELG TNG opoduAoddiag oe Suo Tawvieg (Aovpa kat
MNapaAdayn kaiwAova kat Mapaddayn, Zeiprivec oto Ayaio), 0L OUWG UE apvNTIKO TpOTO, AAAG
TIEPLOCOTEPO UE €VIOVO TO OTOolXelo NG UTepPOAnG, o€ onueio mou ol TmpoPalAopevol
XOPOKTIPEG LETATPEMOVTAL OE KAPLKATOUPEG.

Tupnepacpata

Zuvoyilovtag, n YAwoooAoylky avAAUGH TWV TALWVIWY ATOKAAUTITEL OTL 0TOV AOYO TWV UTIO
e€étaon XOpaKINPWV (OTPATIWTWV-OTPATIWTIKWY), eudavilovtol cUVOAIKA EAAXLOTEG ATO TLG
BaolkEG KATNYOPLEG TNG EMIONUNG OTPATIWTLIKIG KOWVWVIOAEKTOU O AEEIAOYLIKO, CUVTAKTLKO KO
HopdoAoyLKO eTtinedo, £TOL OTIWG AUTEC TOPOUCLAIOVTAL O AVTLOTOLXEG YAWOCOAOYLKEG EPYACLEG
(ABavaoomoulog, 1986° Mooyovag, 1993° Podpoilou, 2009). Auto Ba pmopoucoe va anodobeil
OTO YEYOVOG OTL OTLC TPELG TALVIEG evTomi{ovTal EAAXLOTEG OKNVEG OTIOU QVATIAPLOTAVTAL EMICNLEC
TIEPLOTACELG  EMIKOWVWVIOG (Y. OTPOTIWTIKA avodopd, OTPATIWTIKY UTINPEoia) Ko
XPNOLUOTOLE(TAL N €mMionun oTpATIWTIKR YAwaooa. Emiong, to yeyovog OTL N mopousio Twv
OTPATLWTIKWY ELVAL TILO TIEPLOPLOEVN OE OXECN HE OUTH TWV OTPATIWTWY, Kal Sedopévou OTL oL
MPWTOL amelkovilovtol WG OCUCTNUOTIKOTEPOL OMANTEC TNG, €XEL WC OQTOTEAECHA TNV
TIEPLOPLOUEVN €V VEVEL Xprion tnG. Npodavwg, ot SnuLoupyol Kal TwV TPLWV TALVLWV 0TOXEUOUV
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OTNV QIELKOVLON TNG OTPOTIWTIKAG {WNG ELOWHEVNG KUPLWGE OO TOUG OTPATLWTES Kal OXL TO00
Qo TOUG OTPOTLWTIKOUG.

Avtiotolxwg, aflomolouvtal Kwvnuatoypadikd Alyeg amo TG BACIKEG KATNYOPLeG TNG
QVETONUNG OTPOTLWTIKAG KOWVWVIOAEKTOU O OAa ta emineda yAwaoolkng avaiuong. Agilel va
ONUELWOeL OTL KATOLEG AEEELC KAl EKPPACELG TIOU EVTOTIOTNKAV OTOV AOyO TwV UTO €€€taon
XOPAKTAPWVY Kol AapBavovtal wg TUMOoL TNG AVEMIONUNG OTPATLWTLKAG KOWWVIOAEKTOU, Sgv
oupnepAaUBAVOVTAL OTLG TIPONYOU LEVEG OXETIKEG HEAETEG (ABavaoomoulog, 1986° Podoulou,
2009° InnAwwtng & Opaykiadakng, 2007). Qotdco, auto eivat Aoylko SeSopuévou OTL OAeG oL
KOLVWVLOAEKTOL OVAVEWVOVTAL CoUVEXWGS. AMwote, n amodn auti emPBefalwvetal kat otnv
mapovoa epyacia, KAOBWC SLATILOTWVOULE OTL N QVETICNUN OTPATIWTIKI KOWWVIOAEKTOC TIOU
amelkovileTal oTnV MPwWTN Tatvia (1984) mapouoctalel KATIOLEC ULIKPES SLoPOPOTIOLOELG OE OXEDN
LE QUTEC TTOU avamapiotavtal ot SUo EMOUEVEG IOV elval peTayevéotepeg (2005, 2008). Eva
armA6 mapadelypa anoteAel o TUMOC «PApaAKAC» TTOU XpnoLUomoleital otn SeUtepn Kat tpitn
Towia, evw amouctalel amd TNV MPWTN, Omou otn B£0n Tou XPNOLUOTOLE(TAL O TUTOG
«otpafady. ZUVOALKA, N TEPLOPLOUEVN HuBomAaoTiki aflomoinon Téo0 TNG EMONUNG 00O KO
NG AVETIONUNG OTPATIWTLIKAG KOWWWVLIOAEKTOU, 06nyel og €va &tttd cupmnépacpa. Adevog ol
Snuoupyol dev oTOXEVOUV OTNV KTILOTH» AVOTIOPACTACN TNG KOWVWVIOAEKTOU, Kal adeTépou Sev
EMOUHOUV va TOPEKKAIVEL ONUAVTIKA 0 AOYOC TWV XAPAKTPWV aTtd To KOO YAWooLKO aiobnua
TwvV Beatwv.

And tnv availucon Tou KOWwVIOYyAwoooAoylkol afova, SLAMIOTWVETAL TG N XPnon tng
OTPATLWTIKAG KOLWWVIOAEKTOU YIVETAL KUPLWG €VIOC OTPATIWTIKOU TAdLlolou, KaBwG E€KTOC
oTpaATONESOU OL OTPATIWTEG SladopomoLlouV To YAWCGLKO Toug Udog, tpoBarAovtacg MOAAATIAEC
KOLWVWVLKEG TAUTOTNTEG. A0 TNV AAAN MAEUPA, €VIOC OTPATIWTIKOU TteplBaAlovtog, OAoL oL
OTPATLWTEG, AVEEAPTHTOU KOLVWVLKO-OLKOVOULKNG TIPOEAEUONG, avaraploTavTol w¢ OANTEG TNG
EMONUNG, Kal Kuplwg TNG QVEMIONUNG OTPATIWTIKAG KOWWVIOAEKTOU. Autd obnyel oto
CUUMEPAOUA TIWG APEVOS N OTPATLWTLKY TAUTOTNTO QVOTTOPLOTATAL VO [NV €XEL LOXU EKTOG
otpatonédou, Kol adeTEPOU VA AELALVEL TIG OTIOLEG KOLWVWVLKEG SLadOPECG UTIAPXOUV EVTOC auToU.

ITOV ONUEWWTIKO Afova, TAPATNPELTOL WG, EVW OL XOPAKTNPEG TOU UTTOSUOVTOL TOUG
OTPATLWTEG €XOUV €V VEVEL TIPOPAETOUEVN EUdAvVION BACEL TWV OTPATIWTIKWY KOVOVIOUWY, OF
OPLOUEVEG OKNVEG eudavilovtal va pnv tTnpouv Ta mpoBAemOpeva (.. £(OUV OVOLXTO XLTWVLO,
dopdve pavpo daveldkt K.d.). Autd umevBupilel Tou¢ BeaTéC TWG TPOKELTOL Yla ML
puBomAaotiky (Kot LAALOTA KWULKH) avamapdotoon Tou oTpatol.

2e 16e0A0oyLIKO emtinedo, amoSeIKVUETAL TTWG TO XLOUUOP ATIOTEAEL EvavV UNXAVIOUO EUUEDNG
KOl OUYKOAUUEVNG KPLTLKAG TNG KOWVWVLKNG TIPOYHOTIKOTNTAG, KABWG EXEL IAVTA VAV «OTOXO»
(target), dnAadn éva Atopo, KOWwVLKA opdada | mpaktikr mou Sdtakwuwdeitatl (BA. Attardo,
2001). Ztnv nepintwon pag, oToXog Tou XLOUKOopP KOL TWV TPLWV TOLVLWV Eval N amoyuuvwaon Tou
OoTPATLWTIKOU Beopov, kabwc Biyovtal IntHpata O0nwe n avatlokpatia, n SUCAELToUPYIKOTNTA,
n éANewn opyavwong Kot n KEvOtnTta Tou EAANVIKOU otpatou. Amo TNV GAAN TTAEUPQA, OL TALVIEG
oVaTTaPLOTOUV TIC OLALTEPOTNTEG TWV OTPATIWTWVY Kot TNV aduvapia Slaxelplong toug amo tov
otpatod (m.x. Puxikég Slatapoaxeg, opodurodhia). Akoun, yivetat avadopd oTnV TOALTIKA
Sldotaon Tou oTpaTol, OMWC TNV AUECN EUTTAOKN Tou oth Siktatopia Tou MamadomnouAou Kat
TIC eVBUVEG TOU yLa TNV 6EuVon TWV EAANVO-TOUPKIKWY OXECEWV.

JUUMEPAOUATIKA, 1N Hallkl  KoUAtoupa  amotedel éva  evdladépov  mebio
KOWVWVIOYAWGooAoyLKAG Slepelivnong. Amodopwvtag tnv Wbeoloyia TG aubevikotnTag 1 T
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Aeyopevn «mAdvn tou avtikatomntplopoUu» (reflection fallacy: Androutsopoulos, 2010), Tto
EPELVNTIKO eVOLADEPOV EOTLALEL OTOV TPOTIO HE TOV OTOLO N MOIK KOUATOUPA QMELKOVIEL TNV
KOLWVWVLOYAWGCOLKN TIPOYHOTIKOTNTA HECA amd Tov TapapopdwTiko ¢akd tng Ldeoloyiag
(Xtdpou, 2012). Auti n paydaila aVATITUCOOUEVN EPEUVNTLKN TIEpLOXN o€ SleBVEG emimebo Ba
TPEMEL VAl EMEKTAOEL KaL 0 BeUATIKEG TTEPAV TNG KOWWVIKNG TAENG Kat Tou dpUAoL, Onwg elval n
HUBOMAQOTIKA OVATIAPACTACN TNG OTPATLWTIKAG KOLVWVIOAEKTOU.
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Abstract

Research exploring the interrelation between popular cultural texts and children’s out-of-school
literacy practices has stressed the central role that such texts play, showing their benefits to
learning. Using a multi-level analytical framework ranging from the macro-level of the whole
linguistic repertoire of a TV cartoon movie (Merry Madagascar) to the micro-level of selected
scenes of the TV movie, the aim of the present study is to examine the role of sociolinguistic style
in cartoons, and thus contributing to the limited relevant sociolinguistic research on mass cultural
texts for children. The analysis showed that all characters drew upon a variety of stylistic
resources, both social and geographical, which were associated with particular language
ideologies. Specifically, youth language was linked to the building of characters with humor and
who want to have fun. The representation of genderlect (feminine style of talk) was employed
for the reproduction of gendered stereotypes. On the other hand, the Northern Greek regional
accent was used for the construction of bad characters. In conclusion, the present study suggests
that sociolinguistic style in cartoons constitutes a powerful tool for teaching children the linguistic
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prejudice and social discriminations targeted to social groups speaking “deviant” language
varieties.

Keywords: Linguistic Stereotypes, Youth Language, Northern Greek Regional Accent, Feminine
Style of Talk, Cartoons, Repertoire Analysis, Character Analysis, Scene Analysis.

Elcaywyn

H  palikn  kouAtoUpa  pEXpL  Tipoodata  Oev QMOTEAOUCE  QVTIKEIPEVO
KOLVWVLOYAWGCGOAOYIKAG LEAETNG, KABwWG BewpouvTav OTL ANMOTEAOUCE N «AUBeVTIKA» Selypata
YAWOGOLKAG XPONG O€ CUYKPLON KE TIG KaBnuepvég ouvopdieg (Coupland, 2007; Ztauou, 2012).
Qotooo, tnv tedeutaia Sekaetia auénOnkav oL PEAETEG O KELUEVA TIOU TIPOEPXOVIAV QATO
Kelpeva pallkng kouAtoupag, onwg ol dtadnuioelg (r.x. Piller, 2001), oL TNAEOTTIKEG OELPEG (TL.X.
Planchenault, 2008) kat o kivnuatoypadog (m.x. Bleichenbacher, 2008), kaBw¢ avayvwpiotnke o
KEVIPLKOC pOAo¢ mou Stadpapatilouv ta Kelpeva autd otn Stapopdwon TG UETAVEWTEPLKAG
KOLWVWVLIKNAG TIPAYUATIKOTNTAG. EMUTAEOV, Ol OUYXPOVEG TIPOCEYYIOELG TNG KOVOTPOUELOVIOTLKAG
KOWVWVIOYAwoooAoylag avayvwploov Twe Ta KEPHEVO OQUTA avamaplotouv Tn YAWOOLKN
TIOWKIAOTNTO. PECA ATO CUYKEKPLUEVN OTTIKI YWVIO, OTNXWVTAC CUYKEKPLUEVEG (YAWOOLKEG)
beoloyieg (Ztdpou, 2012).

EmunpooBétwe, £peuveg Tou eotiacov OTn OXEOn TNG HAlKAG KOUATOUPOG WE TIG
€EWOXOALKEG TIPAKTIKEG YPOAUUOTIOHOU TWV TALSLWV TOVIOOV TOV KEVIPLKO pOAo mou mailouv
TéTolou €ildoug Kkeipeva, avadelkvuovtag opEAn otn padnon, OMwc €ivol n avayvwplon
ypapudatwy (Ball & Bogatz, 1970), n ypappatikn (Rice k.d., 1990), ot de€lotnTteg adnynoeLg
(Linebarger & Piotrowski, 2009; Uchikoshi, 2005) k.Art.

! H napovoo é£pesuva ulomowibnke oto  mAaiolo tou Emuxelpnotakol Mpoypappotog

«Ekmaidevon kat Al Biou Mdabnon» kat cuyxpnuatodoteital and tnv Eupwmnaikn Evwon
(Eupwrmaiké Kowwviko Tapeio) kat and eBvikoug mopouc.

Y& €pEUVEC TOUG, oL Maroniti K.d. (utd dnuocieuon unod mpostolpacia) dtanictwoav OtTL
To Kwvoupeva oxedla kalt ta onplod dailvetal OTL amoteAoUv avanOCTOOTO MEPOG TWV
€EWOXOALKWY TIPAKTIKWY YPOAUMATIOUOU TWV TOLSLWV TTPOOYXOALKAG KoL TIPWTOOXOALKAG NALKIAC.
QoTt000, Ol KOWWVWVLIOYAWOCOAOYIKEG EPEVUVEC TTOU £0TLALOUV O€ Kelpeva Lallkig KOUATOUPOG yLa
maldld eival apketd meploplopéves. H mieloPndia twv gpeuvwy yla ta KivoUeva oxedla (ry.
Harvey k.d., 2007; Lippi-Green, 1997; Sgnnesyn, 2011) eotiacav otov L&eoAoyLIko poAo Tou Ttailel
n mpodopd (accent) twv Yapaktipwyv, KABwWG avédelav CUOTNUOTIKEG CUOXETIOELS UeTAEY
OUYKEKPLUEVWV TUTIWV XOPAKTHPWYV KAl ETUAOYAG YAWOOIKWVY KWAIKWV (TL.X. XAPAKTPEC XONAOU
KOWVWVIKOU KUpOoUG I Tou urtoduovtav {wa xpnolonolovoayv tThv adpoapepLKaviKn podopad),
06NYWVTOG OTOV OTLYUOTIOHO CUYKEKPLUEVWV KOWWWVIKWYV opadwv. EmumAéov, n epyacio g
Stamou (2012) ywa ta mawdika BpAla Stamiotwoe OtL T aldld ektiBevral os éva HWOAIKO
Sladopwv udoloykwv TOpwY, evw, MHEOW TOU UGOAOYLKOU xwoUpop, UToBOCKOUV
OUYKEKPLUEVEC LOEOAOYLEC VLA TIG ETEPOYAWOOIKEG SUVALELC LLOG KOLVWVLOG. Ma auTtov Tov Adyo,
elval amapailtntn n KOAALEPYELD TNG KPLTLKAC YAWOOLKNC EMIYVWONG TWV TTOLSLWV.
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Aappavovtag unmoyn TO TAPATAVW, XPNOLULOTOWWVTAG €va ToAU-eninedo mAailolo
avAaAuong, TIoU eKTEIVETOL OO TO HAKPO-EMUMESO TOU GUVOALKOU YAWOOLKOU PEMEPTOPILOU ULAG
TNAETAWVIAG KIVOUUEVWY OXESLWV OTO ULKPO-EMINMESO EMAEYUEVWV OKNVWY OO TNV ThAETOLVLA,
OKOTIOG TNG mapoloag epyaciog elvat va e€eTAoEL TOV pOAO TOU KOWWWVLIOYAWOOOAOYLKOU UdouG
oTa KLvoUpEeva oxESLa, cUUBAAAOVTAG OTNV TTOAU TIEPLOPLOUEV OXETIKN KOWWVLIOYAWOOOAOYLKN
€peuva ou adopd Kelpeva pallkng KOUATOUPAG oU aneuBuvovtal o mMaldLa.

Me0Bodoloyia
MAaiowo Avaiuong

Mpokepévou va EeTAOTEL N YAWOOLKNA TIOKIAOTNTA OE €va KEIMEVO MATIKAG KOUATOUPAC, N
€peuva oTnpixtnke oto BewpnTiko MAaiolo mou mpoteivetal and tov Coupland (2007) ywa ta
«oplhlaka Udn» (speech styles). Eldikotepa, o Coupland amokoAel «OpAloKA UN» TIG
S1adopeg YAWOOLKEG TTOLKIALES, OPOG TTOU pag BonBa va e€eTAcOUE TN YAWOGCLKN XPHOoN WG ULa
EVEPYNTIKN SuvatotnTa ylo TN OUYKPOTNON TNG KOWWVIKAC TAUTOTNTAG Tapd W €vav
OVTIKOTOTITPLOMO TIPOSLOYEYPOLUEVWY KAL TIPOKOOOPLOUEVWV KOLVWVIKWYV KATnyopLwv. Katd tov
Coupland, to Udo¢ eival pla ocuvexwe enavoaoxedlalopevn Kot OxL pla otatikn Siadikaoia,
SnAadn ol opANTEG MalpvouV TNV MPWTOBoUALQ TIPOKELUEVOU VAL OXNUOTIOOUV TIC TAUTOTNTEC
TOUC O€ €VOl CUYKEKPLUEVO TTAALDLO.

EmunpooBétwe, xpnolpomnolOnke to povrélo tou Androutsopoulos (2012) yia tnv avaiuon
NG KOLWWVIOYAWOOGOAOYLKAG TIPOYHOTIKOTNTAC O HUBOmMAOOTIKA Kelpeva. To HOVTIEAO
Slakpivetal oe Tpla emineda: 1o pakpo-emninedo adopd TNV «avaluon pemeptopiou» (repertoire
analysis), To omoilo avadépetal otnv €EETAON TOU OUVOAOU TWV YAWOOLKWV KwdKwv Tou
avarapiotavtal oTto HUBOMAACTIKO KELWEVO KAl TNG KATAVOUNG TOUG OTOUG MUBOTAOCTIKOUG
XOPaKTNpeG. To peco-enimedo adopd tnv «availuon xapaktnpwv» (character analysis), omou
Slepeuvartal n Asttoupyia Twv Kwdikwv, mwe SnAadn oL xapaktpeg aflomololv Toug dtadopoug
KWOLKEG KoL WG oL KWOLKEG cUPBAAAoUV oTn SOUNON «KKAAWVY 1 «KKAKWV» XOPAKTHPWY, Tl
KLVNTOTIOLEL TOUG XOPAKTAPESG OTNV ETUAOYN EVOG OCUYKEKPLUEVOU KWOLKA, KOl YEVIKOTEPA TIWG
yivovtal oL udoloylkéG Toug emAOyEG, o€ Tola cupdpaldpeva Aapfdvouv xwpo OUTEG oL
ETUAOYEG K.ATL. To pikpo-emtimedo adopd tnv «avaAuon oknvwv» (scene analysis), Kol TPOKeLTOL
yLaL LLOL TTOLOTLKE) VAU O, €0TLATOVTAC OTNV AVAAUCN CUYKEKPLUEVWVY AAANAETILOpAcEWV ELELIKOU
KOWVWVIOYAwoolkoU (m.X. OTLYMEG aouvevvonolag MPetafl xapaktinpwv) R adnynuatikou
evéladépovtog (m.x. CUYKPOUOELS).

EmutAéov Ba  aflomownBolv ocuvbuaotikd Kol oL TEooeplg Afoveg avaAuong
(YAwoooAoyLKOG, KOWLOYAWOOOAOYIKOG, ONUELWTLKOG, LOEOAOYLIKOC) TTou €xouv TpoTabel amo tn
Stamou (2011) ywa TN HUBOMAQCTIKA QVATIAPACTACH TOU KOWWVIOYAwoooAoylkoU Udoug o€
TNAEOMTIKEG OELPEC. ETOL, TO AVaAUTIKO POVTEAD HE Bdon OAa ta mapandvw SlapopdwveTtal wg
egne:

e AvaAuon pemneptopiov / yYA\woooAoylkog afovag

e AvAaAuon xapaktipwy / KOWwWVIOYAwOGoAOYIKOG Géovag
e AvAAucon xapaktipwy / CnUELWTLKOGC afovag

e AvaAuon oknvwv

e |5s0hoyLkoc afovag

Itnv avaAuon pemneptopiou/yAwoocoloylkd afova, Ba avaAuBolv OAeC Ol YAWOGOLKEG
TIOWKIALEG TIOU XPNOLUOTIOLOUVTOL ANd TOUG XOPOKTIAPEC TNG TNAETawiag. Xtnv avaiuon
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XOPAKTAPWV/KOWWWVLIOYAWOOO0AOYLKO dfova, Ba e€eTaOTEL ATOUIKA 0 KABE XOPAKTAPAG OE OXEDN
HE TN YAwWOOLKA TOWKIALa TTou xpnotpomolel, SnAadn katd mdoo n Xprion tng CUYKEKPLUEVNG
YAwoolkAG TolkAlag yivetal oe KatdAAnAn emkowwviakn Tmepiotacn, kabwg kol av
TAPOUCLAZETAL WG TAYLO 1 SUVOUIKO XAPAKTNPLOTIKO TWV XOPOAKTAPWV. TNV avaluon
XOPAKTAPWV/ONUELWTIKO afova, Ba efeTaoToUv oL onUelwTKol KWOLKEG (T.X. emhoyn {wou,
Hopdrn OKitoou K.T.A.) TTOU CUYKPOTOUV TNV ELKOVO TWV XAPAKTHPWY, KABWE TPOKELTAL yLa
TLOAUTPOTILKA KELEVAL.

ITnv avaluon oknvwv, Ba mpoPoupe oe pla kata AEEn kataypadrn Twv StaAdywv amnod
XOPOAKTNPLOTIKEG OKNVECG oo amoyn UouG, yla TNV avaAUcn TWV OTOLWV XPNoLUoToLnOnke to
HOVTEAO «TNG KOTOOKEUNG TAUTOTATWYV Katd TNV aAAnAemnidpaon» twv Bucholtz & Hall (2005), to
omolo e€eTALEL TNV TOUTOTNTA ATIO L0 ETUTEAECTIKI TIPOOTITIKI KOl ETUTPETEL TNV AVAAUCH TOU
TPOTIOU LLE TOV OTOLO N TAUTOTNTA KATOOKEUALETAL HECW TOU Aoyou. Eldikotepa, ot Bucholtz &
Hall uloBeToUV L KOWVWVLKOTIOALTIOULKY YAWOGOAOYLKN) TIPOOTITIKA TIoU otnpiletol o€ Mévte
0pXEG. Xtnv avaluon poag Ba aflomoinBolv n apxn tng «avaduong» (emergence), NG
«dekTikOTNTAC» (indexicality) kal tn¢ «oxeotakotnTag» (relationality). ZUpudwva pe TNV apxn TNG
oavaduong, amoppeinmTeETal N OTATIKA OTTIKA TNG TOUTOTNTAC WG E0WTEPLKOU YPuxoAoylkou
UNXOVIOHOU Kal €€eTAlETAL N PEUCTOTNTA TNG TOUTOTNTAC WC AMOPPOLAG TNG KOLWWVLKAG
Slenidpaong mou cuvteAsital péow NG YAwooag. Updwva UE TNV apxn TNG SELKTIKOTNTAC,
ETUKEVTPWVOUAOTE OTOV UNXOVIOUO MECW TOU OTOLOU KATaoKeualetal n Tavtotnta, divovrag
€udaon otoug upoAoylkoUC OPOUG TTOU TNV Kataokeudlouv. MNa va eEETACOUE TOV TPOTO E
Tov omoio «8elkvietawy (indexed) n TAUTOTNTA OTO EMIMESO TWV OKNVWV, XPNOLUOTIOLE(TAL TO
€Bvopebodoloylkd epyaleio t™nGg «Avaluong Katnyoplomoinong MeAwv» (Membership
Categorization Analysis, BA. Sacks, 1992), To omoio amoKOAUMTEL TG KATNYOPLOTIOLNOELG OTLG
ormolieg mpoPaivouv oL opANTEG 0 €vag yLa Tov AAAov oto TtAaiolo piag Stemidpaong. Ol dladopeg
Katnyopleg ot omoleg evtdococovtal ta HEAN mepAapPfdvouv €va OUVOAO amd TUTILKEG
6paoTNPLOTNTEG YVWOTEG WG «Katnyopnuata Bacesl katnyopiag» (category-bound predicates),
TIOU QIMOTEAOUV TI{ CUMPATIKEG TPOCOOKIEG OXETIKA HE TO TOl €lval n «dUCLOAOYLKN»
oupunepLdopd T.Y. TNG «KUNTEPACY 1 TNG «KOPNG». ETol, Ta «kotnyoprpata BAoel Katnyopiag»
BonBouv ta HEAN HLOG KOWVOTNTOG VO CUUTIEPAVOUV TNV KATnyopia otnv omoia avikouv ol
OUVOMIANTEG TOUG HéEoa aTto TIG AamAEC avadOopES OTLG AVOUEVOUEVEG TIPAEELG KOl OUUTIEPLDOPEC
TouG. TéNOG, N apxn tnG oxeolakotntag Sivel Eudoaon oto yeyovog OTL N KATACKEUT TAUTOTNTOG
yivetal mavta péoa ano tn dtacuvdeon HE TG TAUTOTNTEG TWV AAAWV ATOUWVY. ZUUPWVA UE TIG
Bucholtz & Hall, untdpxouv tpia {eVyn CUUMANPWHUATIKWY OXECEWV TAUTOTNTAG. To (euydpl
«emapkela»-«dlakplon» (adequation-distinction) adopd tn oxéon tNg opolOTNTAC KOL TNG
Sladopdg e TNV omola Ta ATopa KATOOKEUATIOVTAL WG OpoLa Kal SLadOopETLKA oo Toug AAAOUC.
To UCeuyaplt Twv oOxéoewv «auBevtikonoinon»-«amoduoikonoinon» (authentication-
denaturalization) oxetietal pe tnv opOn kot TNV eoPaApévn avtiAndn ylo TV TAUTOTNTA EVOC
otopou. To Teuydpl «voplpomoinon»-«amnovoplponoinon» (authorization— illegitimation)
ETUKEVTPWVETAL OTOV POAO TwV SopwV TG Becpomolnuévncg e€ouciag yla TNV EYKUpOTNTA TWV
TOUTOTNTWV.

T€Aog, otov L&eoAOYIKO Gfova, Tou amoteAel pa oUvBeon OAWV TWV TPONYOUUEVWV
smuneédwv avaluong, Ba Sdiepeuvriooupe tnv LOEOAOYLKH CUOYXETLON TIOU aVASUETOL QVAUETO
OTNV QTTELKOVLON TOU EKACTOTE OUIALOKOU UDOUG KAl TWV XOPAKTHPWYV TNE TALVIOC.
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To Keipevo: Xplotouyevva a Aa Madayackapn

H emAoyn TOU CUYKEKPLUEVOU KELUEVOU EYLVE Ue Baon Tnv uPnAn SnAwaon mpoTiunong Twyv
TIALSLWY TIPOOYOALKNG KAl TIPWTOOXOALKNG NALKLOG YL T CUYKEKPLUEVN TOwia wg Baolkou
KOPHUOU TWV €EWOXOAKWY TIPOKTIKWY YPOUMATIOMOU Toug (Maroniti K.d., unmtd mpoetolpacial).
Eniong, amotelel éva kelpevo mou amevBUvetal kat ota Suo PpUAa, xwpPLg va eival EekabBapa
«ayopLOTIKO» I «KOPLTOLOTIKOY. AvaAUBONKe n HETOYAWTTIOMEVN €kSOXN TNG TNAETAwiag ota
eAANVIKA. ITO MAAIOLO TNG MAPOUCOC £PYACLOC, ATMO TOUG OKTW OUVOALKA XOpPaKTAPEC, Ba
TIAPOUCLOOTOUV OL TECOEPLG TIPWTOYWVLOTEG Kal U0 TeEpLPEPELOKOL XOPAKTPEC.

H tnAetawia Xptotovyewa a Aa Madayaokdapn amnotelel l8Lkn €kdoon yla tnv TNAedpacn
NG OEPAG Kvnuatoypadlkwy Tawlwv Kwoupévwy oxediwv Madayaokdpn, n omoia
npoPAnbnke  tOo 2009, Kot  elvat  mopaywyy ¢ etaiwpiag Dreamworks
(http://www.youtube.com/watch?v=HidMcUZBuGU). Ocov adopd tnv umobeaon, mpoOKeLTaL yLa
o tetpapeln mopéa {wwv, tov AAeE (Alovtapt), tov Maptwv (ZéBpa), Tov MéEApav
(kapnAomapdaAin), kot tn [KAdpla (utmomdtapog), oL omoiol eival eykAwPlopévol otn
Madayaokdpn Kot KaAoUvTal va HolpAaoouv Ta dwpa Twv XPLOTOUYEVWWY, UOTEPA amod £va
atuxnua Tou Aylou BoaoiAn TOu TOU TPOKAAECE OMWAELN MVAUNG Kol aAAOTPOCAAAn
ouunepldpopa.

AnoteAéopata
AvaAuon peneptopiov

Ye YAWOOOAOYIKO €minmedo, Ol TEPLOOOTEPOL XOPAKTINPEC UloBETNoavV Sladopoug
YAWOOLKOUG KWLKEG TTOU OV KOV OTNV TTPOTUTIN TIOLKIALO aAAQ KOl O€ N TIPOTUTIA YAWOOLKA Udn).
JUYKEKPLUEVA EUPAVIOTNKAV KOLVWVLIOAEKTOL OTIWG N YAWOOO TwV VEWV, N YAWooa TG TLAToA,
T0 OnAUKO YAWOOLKO Ud0og, aAAA Kal €8LKA AeEIAOYLA OTIWG N OTPATLWTIKY opoloyia. Emiong,
Kataypadnke n xpnon yewypadikng molkAiag, Kol CUYKEKPLUEVA TO dalvOUEVO Tou BopeLou
dwvnevtiopou.

AvoAuTikOtepa, O0cov adopd tn YAwooa Twv VEwv (BA. Avdpoutcomoudog, 1997
Androutsopoulos, 2005), evtomiotnkav XaPOKTNPLOTIKA TNG VEAVLKAG ETIKOWWVIAG, OMWG
npoodwVNAOELS («pe PeEYAAER), ekdpdoelg oupdwviag («peoal») kat emdokipaciag («poBepo!»).
ErumAéov, mapatnpnBnke umepAe€LKOMOINGN OCUYKEKPLUEVWY TIOPAYWYLKWY ONUOCLOAOYLKWY
niedlwy, OMwWE elval oL KOWWVLKEG KATNYOpPLEG (T.X. «0 HEYAAOC»), oL PUXOAOYLKEG KATAOTAOELG
(T.X. «DPLKAPOUUER), OL BLWHUATLKEG KOLL KOWVWVLKEG EUMELPLEG (TT.X. «deV TOV MLAvw, Sev elval Tou
OTUA TOU»), Ol EMLTATIKEG EKPPAOELS (LY. «Ta Kapakatddepa») Kol ol aELOAOYIKEG EKDPACELG
(m.x. «a pe mpwto mpaypa»). Emiong, ouxvn Atav n xprion tng YAwooag tTnG mLAtoag otov AGyo
TWV XapakTApwy (.. «umoukape», «vtapafepilecal»).

AKOun, evtoriotnke o BNAUKOG tpomog opthiag (BA. Malz & Borker, 1982; Tannen, 1990),
KOL OUYKEKPLUEVA N XPNON OCUYKEKPLUEVWY ETIKOWVWVLAKWY OTPOTNYIKWVY TIOU OTEPEOTUTILKA
OUVOEOVTAL UE TIC YUVAILKEC OTIWCG £lval n EkPpaon SLOTAKTIKOTNTOG («a) TL O KAVOUE TWPA;»)
Kat n dnAwon Boupaopoy Tou OUANTH HE TN XPon XAiSEUTIKWY Kal TN MPOoCoOnKN EMITATIKWY
mou Sivouv poviun éudoaon oto Aoyo (m.x. «el:val 16:00 AflOAATPEUTA», «YLO €:UAC KAL yLo
pé:var). EmumAgov, atoOntn ntav n epdavion eldikou Ae€lhoyiou Kal ELOLKOTEPO TNG OTPATIWTLKAG
opoloyiag (m.x. «avadopd mpoodou, «KATEPPLPER).

AKOUn, mopatnpndnke Kal xprion Yewypodlkng TmolkiAiac. Evtomiotnkav ¢wvoloyika
oTolela Twv BOPELWY SLOAEKTWV KOl CUYKEKPLUEVA TO PaLVOUEVO Tou Bopelou dwvNeEVTIOUOU.
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Kataypadnkav 0o Baoikd pwvnevilka Gavopeva, OMwe eival n oTEVWOn Twv dtovwy [e] Kat
[0] o€ [i] ko [u] avtioTtoya: T.x. «Eavapplokopacty (EavaBplokopaaote), «loun» (wn), «wg Lbw»
(wg ebw), «bev netavi» (Sev metave). Emiong, evtoniotnke amoBoAn twv atovwv [i]: «a maA ta
bta» (a maAl ta dla). Qotdéoo, ota dedopéva poG TmapATNPAONKE OOUVEMELA OTNV
avamnapactacn Tou Bopelou pwvnevIlopoU, kKabwg n otévwaon tou [o] o€ [u] mapatnpnBnke kot
oe Ttoviopéva [o] (m.x. «BoUAta» avti yla «BOAta»). AkOun, MPEMEL va emonuovOesl otL o
HOVASIKOG YAWOOLIKOG SEIKTNG yla TNV avamapdotacn tng yewypadlkng MOKIANOTNTAG ATav
dwvoloyikog, o avtiBeon pe GAAa LUBOTAQOTIKA KElpeva armd TV eAANVIKN pallkl KouAtoupa
Omou avtAouvtal YAWooLKA oTolxela Kuplwg amod to Ae€iloyko eninedo (2tapouv & Ntivag, 2012).
TéAog, aflompooektn NTAV N ULOBETNON YAWOOWKWY davelwv amod tnv ayyAkn yAwooo (Ty.
‘hello’, ‘check’, ‘stop’) kat n &nuoupyia veoloylwopwv (m.x. TlouAlavoudpla < T{oUAlav +
lavoudplog, pixtipla<piyvw<pintw). Ztov MNivaka 1 mapouoldleTal CUVOTITIKA N KOTOVOUN TWV
YAWOOoLKWV KwdiKwV g ouvaptnon e to $pUAo, To €ido¢ {wou Tou amelkovileTal, KabBwg KoL TV
opnNYNUOTLKA ONUOVTIKOTNTA KoL afloAOynon TOU EKAOTOTE UTIO LEAETH XOPAKTIPOL.

Mivakoc 1. To YAwWoOLKO PETIEPTOPLO AVA YAPAKTHPO

Xapaktipag  ®@ulo Zwo Adnynpatik  Adpnynuatiki MMwooKoiL KWSIKEG

n agloAdynon
GNHOAVTLKOT
nta
ANe€ Aposvl  Alovtdp TPWTAYWwVIo  KAAOG, coPapdg  Kabopthoupévn, y\wooa
KO L g TWV VEWV, YAwooa tTg
TUATOOC, OTPATLWTLKN
opoloyia, LopKapLOUEVN
TPOTUTIN, ayyALKA
Maptwv ApoevL  (EBpa MPWTAYWVIO  KOAOG, O0TELOG YAwooa twv VEwv, YA\wooa
KO e NG mLAToag, ayyAlka,
OTPATLWTLKN opoAoyia
MéEAuav Apoevl  Kaunlo TPWTAYWwVIo  KAAOG, coPapdg  KaBoutAoupévh, yA\wooo
KO napdah TG TWV VEWV, OYYALKA, LOTPLKA
n opohoyia
MkAopLa OnAukd utmond mpwtaywvic  KaAn, aoteia OnAuKOG TpoTOG OopIAiaG,
TAMOG o]let Kal oofapn YAwooa VEwv, ayyAKa,
Skinep Aposvl  TUyKOUL TEPLDEPELOK  UELKTOG YAWooo Tng matoog,
KO VoG oG XOPOKTAPAG, OTPATLWTLKN 0poAoyia,
ocoPapdg ayYALKd, koaBoptlhoupévn

EAadL-BonBog Apoevt  ehadt nepubepelOk  KAKOG, 0OBOpOG  YeEWwypadLKN) TTOIKIALA
Aylou Baoihn ko ol (BopeLog pwvnevtiopoc)

AvaAuon XapaKTRpwv
0O AAe€ mapatnpnBnke OTL XpnoLoToLeL amAo Kal KaBnuepvo Ae€EIAOYLO OTIC TTEPLOCOTEPEG
TIEPLOTACELG ETKOWVWVIAG, OAAQ KOl MEPIKOUC HOAPKOPLOPEVOUC YAWOOLKOUC TUTIOUG TOU
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avAKouv otnv POTUTN oKL (TL.X. «TEAWVLO», «TTANCLECTEPO»). H Xprion TG KaBoAoUEVNG
OUVOEBNKE e OLKELEC KAl AVETIIONUEG TIEPLOTACELG ETUKOLVWVLAG, SnAadr xpnollonolnbnke oe
KatdAMnAa koatoaotaolaka meplBallovra. Emiong, mapatnpndnke T0  pawvopevo NG
«ugormnoinong» (stylization: Coupland, 2001), KaL CUYKEKPLUEVA €YLVE UiMNON TNG YAWOOAS TNG
muatoag (m.y. «€ unv tpeAabole TWPA», «UIMa UMa EEpeVOCAOTE QO KATOU;») UE ELPWVLKA
6laBson amévavil otou¢ OUVOUIANTEC. H emiloyry TOU XAPOKTAPA VO XPNOLUOTOLEL OTLG
KATAAANAEG TEPLOTAOELG avAAOyoug YAwoalkoug kwdikeg dev eival Tuxaia. H mpooapuoyn tou
AAe€ oe S1ADOPEC MEPLOTACELG EMKOWVWVIAG CUVETIAYETOL KaL TN YAWOOLK TOU TPOCOPUOYN OF
auTtéG. MNa mapdadelypa, otav kaleital vo cwoel to vnol and tnv enibeon tou tEAWvLOU,
XPNOLUOTOLEL AEEELC TTIOU TIOPATIEUTIOUV OTN OTPATIWTLKA opoloyia fj otav Byalel Adyo otnv
OUTTOXOLLPETLOTA PLAL YLOPTH TIAAL XPNOLUOTIOLEL TUTIOUC TNG TIPOTUTING TIOLKIALOLG TTOU TTOPATTEUTIOUV
O€ Lo eMionun mepilotacn. TUPMEPAIVOUE OTL N LKAVOTNTA TOU VO TPOCAPUOTIETAL AEKTLKA KOl
PuxoAoyIKA avAAoya LIE TIC ATTALTAOELG TNG EKAOTOTE TIEPLOTAONC CUVOEETAL IE TN oKlaypadnon
Tou Xopakthipa tou. H emiloyn tou AAe€ wg Alovtaplol cupPoAilel Tn yevvalotnta, TNV ofutnTa
kat tn duvatotnta va AapBavel amodAcelg T KATAAANAEC oTLyUEG. Elval o BaoAlag OAwv Twv
{wwv, 0 apxnyog Tng mapag, kat oot Bacilovtal o QUTOV OTIC OTLYHEC TTIOU KOPUDWVETAL N
gévtaon, a¢ou daivetal va £€xel tn cofapotnta mou amatlteitat. Me autd Tov TPOTO,
Sikatoloyouvtal Kol ol YAWOOIKEG TOU ETAOYEC, adoU amoSeIKVUETOL OTL €ival 0 HOVASIKOG
XOPOAKTNPOG TIOU UMOPEL VO TIPOCOAPHUOOTEL AEKTIKA OE KATIOLEG ETUKOLVWVLIOKEG TIEPLOTAOELC
Kplolweg yla tnv €€€AIEN tou Spapatoc. OAeC oL €MIAOYEC TOU OUYKEKPLUEVOU XOPOKTHPA
Seiyxvouv évav npwa mou yivetal olkelog, cUUMABONG KaL AyamnTtog 0To KOLWO.

O Maptiv mopatnpnOnke OTL XPNOLUOTIOLEL N TIPOTUTIEG MOLKIALEG, OWC £ival n yAwooo
TWV VEWV Kal n YAwooa tng niatoog. Epdaviotnke meploplopévn xprion Kat TNG OTPOTLWTLKAG
opoloyiag. OAec oL KOWWVIOAEKTOL OUVOEBNKAV LIE OLKEIEG KAl OVETIIONUEG TEPLOTAOELS
ETUKOWVWVIOG. AUuTA N €KTEVAG XprRon N TPOTuTwv ToWKIALWV Tpoodidouv otov Mdptv
OUYKEKPLUEVA UDOAOYLKA XAPOAKTNPLOTIKA. ZUpdwva UE TG SNAWOCELG TOU 8Lou Tou XapakTipa,
nmapouotaletal w¢ pa {EBpa mou TNG apécouv Ta MAPTL Kal n Kalomépaon, dpovtilel va
OVTILETWTTIlEL TIC OUOKOAEG KATAOTACELG UE XLOUMOP Kol va pnv Tiéletal Wdlaitepa amod ta
npoPAnuata tng {wng. H xprion autwv twv motkiAlwy divouv pla eBuun, avatpemntikr dtabson
HEoa oTNV MAOKH TNG Tawiag, KoL e auto Tov TpOTo tpokaAeital Lo pop otoug Beatéc. Eniong,
n emmloyn TG IERPAC UE TIG TALXVIOLAPLKEG AOTIPOUOUPES PLYEG EVIOXUOUV TOV XOPOKTAPA TOU
Maptv wg «xaBaletln» Kot « Puxng tng mapeagy.

O MéAuav moapatnpnbnke oOtL meplopiletal oe éva amAo, kabBnuepwvo Ae€AOylo Kal
ekppaoelg and TNV KoBoUAOUUEVN, TTOU OUVEEBNKAV UE OLKELEG, QVETIONUEG TEPLOTAOCELG
eTKoWVwviag. Ixedov oe OAn TV Tavia Kataypadbnke we POVOALBLKOG OUANTAG, XwpPlg Kapia
oMayny oto Udog Ttou. Movadikiy e€aipeon amoteAel n mepimtwon Omou Kataypadnke
TEPUMTWOoN udomnoinong tng YAwooacg TwV VEWV. ZUYKEKPLUEVA, N UDOTIOLNGN EYLVE PE ELPWVLKN
61aBeon mMPOC TOV OCUVOUIANTH KoL UE OTOXO TNV Tapoywyn YEAou (-Maptwv: «og pnv
dpkapoupe!» -MéApav: «Twpa umopoU e vat GPLKAPOULE;»). TEAOC, KataypAape OTL O APWAC
QUTOC KAVEL ouxvr avadopd o O0pou¢ amod To TESIO TNG LATPIKNAG (TLX. «XELPOTPAKTNCY,
«OUOKEUN pooal»), Sivovtag tnv £lKOVO €VOC XapaKTinpo PINACOEVOU KOl EUUOVIKOU UE TIC
OPPWOTLEC KOl TA HIKPOBLa. O MEApaV TOPOUCLALETAL YEVIKA WG XOUNAWY TOVWV XOPAKTAPAS
TIOU UTAEKEL O€ TIEPUMETELEG €alTiog TwV GIAWV ToU.
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Ooov adopa T MkAdpLa, mapatnpnOnke OtL 0 AOYOG TNG KLWElTal avdpeoa oto BnAuko
YAWOOIKO UPoGg aAAG Kol Og pn TPOTUTIEG TOLKIALEG, OMWE TN YAWOOoO TWV VEWV, TIOU €lval
OUVOESEUEVECG OTEPEOTUTIKA 0TN Hallkr) KOUATOUpA KUPpLwG Le avdpeg olAnTEG (Stamou K.q.,
2012), 6nAadn o Tpodmog opAiag TG eVOAAACOETAL AVAUESA O €vav «BNAUKO» Kol O €vav
«QPOEVLKO» TPOTIO OMIALAC. H ULOBETNON TWV AVTioTOLX WV TPOTIWV OALOG YIVETAL UE OTPATNYLKO
TPOMO, avaAoyo HE TOV OKOMO TnG mepiotaong. Otav avoAapPfdavel SUOKOAEG KATAOTACEL,
ULOBETEL TOV «aPOEVIKO» TPOTIO OptAlag, xtilovtag to mpodiA plag anodpaolotikng, Suvatnig Kat
ave€aptnTNg yuvaikag. Amo tnv aAAn mAeupa, O0tav BEAEL va TPOWBONCEL PLa KATAOTAON E(TE IPOG
S61k6 TN 6delog eite mpog 0deAog TNG MAPEAS TNEG ULOBETEL Evav EUPETO TTAPAKANTLKO TPOTO
OMALOG TTOU avTLoToLXEL 0€ €va Tio «BNAukO» UPoC. To XTIOLUO TOU OPOEVIKOU TPOTIOU OMIALAG
ylvetal pe TNV LoBETNON N TTPAOTUTIWY TIOKIALWVY OTIWE N YAWOOA TWV VEWV (TL.X.  LEYAAER). ATtO
™V GAAN TAEUPA, N XPHON TOU TAPOAKANTLKOU TPOTIOU O CUVOUAOUO UE TNV EMLUAKUVON TWV
ETUTATIKWV (T0:00), Ta emipwvnuata (o: o) kat ta emiBeta (afloAd:tpeuta), He TO omoia
SnAwvetal n otnpeLEn TNG TPOC TOUC CUVOULANTEG, TTAPATIEUTTIOUV 0ToV BnAUKO TpoTo optAiag. Me
aA\a AoyLa, n npwida ¢aivetal OtL Kwveital avapeoa oe SU0 EUPUAEC TAUTOTNTEC OTPATNYLKA,
OVAAOYQ E TNV ETMLKOLVWVLOKI TIEPLOTOON KOL TOUC OKOTIOUC TIOU TIPENEL va e€EumnpetnBouv. To
«yAWOOLKO mMEpaopa» (crossing: Rampton, 1995) o€ Lo apoeVIKO YAWCGIKO UhOC mapatnpoU e
OTL onuatodoteital Kal anod tov SLadopeTIKO XPWUATIONO ot Pwvr TS npwidag, kabwg détav
TLX. O€AEL va ElpWVEUTEL, KAVEL TILO pdoa tn wvr) TG, Slvovtag Eva o appevwno Udog otnv
OMWAla TNG, evw Otav T.X. avtikpilel ta eAdadla tou Aylou Baociln evBouoialetal kat divel évav
TIOAU évtova BnAuko tévo otn dwvn TNE. INUELWTIKA, TAPATNPOUUE OTL To SIMoAo apoeviKn-
OnAukn TAUTOTNTA EVIOYXUETAL OO TNV £lKOVA TNG NKAOPLAG, KABWC To OKITOO TNG Kal n emiloyn
Tou {WOU TIOU EVOUPKWVEL (LIMIMOMOTAUOG) SEV MAPATIEUNEL O pLa BNAUKN €lKOVA TOU £0UTOU
™M¢. Me efaipeon ta patia kot TG PAedpapideg tng, oL omoieg eival kate€oxnv ONAUKES, n
UTTOAOLTTN ELKOVA TTIAPATIEUTIEL OE LA TILO APOEVLKA €kSOXN TNG Npwidac.

O Zkimep, mapotL meplPePELAKOC xapaktipag, Sivel to Sikd Tou YAwoolko otiypa, adou
Xpnolpomolel Kuplwg otolxela and ) yA\wooa tng mAToag KoL T oTPATIWTIKY opoAoyia. Tnv
teAevtala tn Xpnollomnolel o mapayyEApaTa Tou SivEL OTOUG OTPATIWTES TOU-Tilykouivoug. H
€LKOVOL TOU QUOTNPOU OTPATLWTILKOU EVIOXUETOL ATO TIG XELPOVOULEG TOU, OToU TIOAAEG POPES
HOLAlEL oav VA KAVEL KATIOLO OTPOTIWTLKO XOLPETIOMO, OAAA KoL OO TOV YEVIKOTEPO TPOTO
OMAlaG Tou, OTIOU apPKETEG PopPECG To UG Tou eival coBapod, kal oL AEEELG elval CUVTOUEG Kall
KODTEG TOPATIEUTIOVTAG OE OTPATIWTIKA TapayyéApata. Méoa amd tnv €mloyr Tou
OUYKEKPLUEVOU UdOUC, 0TOXOG £lval n apaywyn YEALou, adol épxetal o€ TANpPN aviibBeon ue
NV €lkova ou Ba mepipeve va 6L o Beatng (dnA. Evav armAo mykouivo kat OxL €vav Tilykouivo-
OTPATLWTLKO).

IToV Xapaktipa Tou eAaplou-Bondou Aylou BaoiAn kataypddnke yewypadikn molkiAia,
KOL OUYKEKPLUEVA O BOpelog Ppwvnevtlopog. H xprion evog yewypadikol OLWHATOC N HLOG
dlaitepnc mpodopdg cuvnBwE amodideTal og XApAKTAPES TTOU MAPOUCLAIOVTIAL WG Ol KKAKOL»
Tou oevapiou (PA. Lippi-Green, 1997 Sgnnensyn, 2011). Ta Bopela 1Slwpato 0TV eAANVIKN
HoIKr) KOUATOUPA ELSIKOTEPO ELVOL KOLWVWVLKA OTLYHOTIOUEVA, KaBwS cuvdéovtal pe Aaikotnta
Kall emapXlwTopo (Koupdng, 2003). H yewypadikn TOKIALQ 0T CUYKEKPLUEVN TIEPUMTTWON PEPEL
opvNTIKA cuvdnAwaon adoU TN XPNOLUOTIOLEL EVOG XAPAKTPAG OXL KL TOOO GUUMABIC 0TO KOLWO.
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AvaAuon oknvwv

(1) 2knvn 1", 00:00-1:06)

AAeE (AN), MéApav (Me), Maptwy (Ma), NkAopta (Mk). Mopt (Mo)

((O AAe€ Byalel amoxalpeTiotplo AOyo oto Selmvo MOU 0pyAvVWOE yla TOUG KATOLKOUG TNG
Madayaokapng))

1 AA: ToUTn N OTLYHNA TOU XWPELOHOU €XEL pia YAUKQ TO:0n, £XOUV TEPACEL LOVO

2 TPLAKOOLEG €EL LEPEG Ao TOTE OV pag Eepilwaoav amo ToV ayornuéVo Hag

3 LTwoAoyKO Kol pag metagav edw otnv aypotikn Madayaokdpn. Ma Twpa ou

4 ¢pevyou e to va oo BAEMoU e 6w pag uTtevBupilel mOooug TToAAOUG didoug

5 kavaype= ((etoyualel Tnv KoUTA yla TPOmoaon))

6 Mo: =yLoU:xou ATav 0 KAAUTEPOC AOYOC oV £XW ((MédTel KATw NUL-AéOupoc))
7 Ma: 0: 0 0 PLKpOG Sev TO avtEXeEL To Balaoowvo vepd

8 I'k: a: a TOUAQLoTOV QUTOC epdaviotnke=

9 Ma: = 6ev Tov avw (.) dev eival tou otul Tou T{oUALAV Va XAVEL TTAPTU=

10 Me: = {OwG O HEPIKOUC, TO va Touv avtio médtel Bapu, ((n MkAdpla tov xaidevel 11
OUUTIOVETLKA))

12 AA: kaAd. Ztell’ Tou Kapta ylati o avepog npbe otnv wpa tou. Etolpaocteite!
13 Ma: Tnv mpoooxr) oag MoPaKoAw, To UraAdve Oa mAevosl yia Néa YO:pkn

14 Tk: 0:0 MA:UE OTITL YL XpLoToU:yevva

15 AA: appocoakol;

16 I'k: TOEK.

17 AA: okowLd;

18 Me: toek

19 AA: ovok;

20 Ma: toek

21 Ik: ylou:xou ta KatadE:pape

22 Ma: va metdgel kava £0pkL kot va el otn Néa Yo:pkn

((yéAla amo 6Aoug))

23 Ma: peAwpéveg dimAeg amo to ZiABlag! Auto BEAw yla ta Xplotou:yevva

24 [K: QVUTIOMOVW: va yupilow otV mioiva pou Katl otn YAUKLA HUpwdLd TG

25 xAwpivng

26 Me: KL eyw avumopovw va dw tov ylatpo Mavig (.) Tov KaAUTEPO XELPOTIPAKTN TOU 27 KOGHOU
28 AA: eyw: BEAW HOVo va Sw TOo XLOVL va TTEDTEL oTNV Oopdn TOAN pou. Néa

29 Yopkn, oou gpxouaote!

Ztn ouykekpluévn oknvn (BA. 1) mapatnpoupe tov AAEE va KATAOKEUALEL TNV KaTnyopia
TOU NYETN, Kabw¢ avalapBavel va mpoodwVHOEL TOV ATTOXALPETLOTHPLO AOyo oTo Selmvo mou
€TOlHOOOV TIPOC TLUA TWV KATOIKWwV TNG Madayaokdpng He €va TTOAU mpooeypevo Ae€NoyLo,
TIOPOTEUTIOVTAC OE €val AOYLO, TIoNTIKO Udog (oslpeg 1-5). Mpémel va emonuavOel 0tL auth N
dpaon anoteAel mapadpaocn TN LOTOPLKAG dpaong amo to Pwuaiog kat louAtéta Tou aiémnp
(«To0TN N mikpa TOU XWPLOHOU £XeL Lol YAUKAO TOON Tou KaAnvuyxta Ba cou Afw HEXPL va
Enuepwoel»). To yeyovog OtL o AAeE sival o povadlkog NPWOG TNG MOPEAC TIOU EKGWVEL ToV
OTIOXOLPETLOTNPLO AOYO eKPpAlel EUPECA TNV Kuplapxio KoL TV 8LOTNTA Tou Ww¢ apxnyou.
Qoto00, 0 AOyog Tou Slakomtetal KAMwC Bilata amnod tov pebuopévo Mopt kat o AAe€ daivetal va
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evoxAeital (oelpa 6). TN cUVEXELD TOU SLOAOYOUL, TTOPATNPOUE OTL 0 AAeE €V CUUETEXEL OTN
oulNTNON TIOU KAVEL N UTIOAOLTTN TTOPEA YLa TNV aloBntr amoucia tou T{ouAlav (eivat o BactALlag
TWV KaToikwv tn¢ Madayaokapng) and To mMAPTL, YEYOVOC TTOU oG KAVEL VA UTIOBETOUE OTL e
QUTO TOV TPOTO 0 AAef BEAEL va TPOCSWOEL OTOV £QUTO TOU TN Katnyopia Tou apxnyol Tng
napéag, mou dev acxoAsital pe avolola Tpaypata oAAd Tov evlladépel povo to Tagibt
emotpodng otnv Néa Yopkn.

Ao tnv aAAn mAeupd, o Maptwv daivetal va tov anacyxolel Wlaitepa n anouaoia tou
TZoUALav Qo TNV ATTOXALPETLOTAPLA YLOPTH Kol oXOALALeL He WbLlaitepo Tpodmo to cupPav (ospa
9). Itn ouvéxela, o AAe emavadEpel TNV UTIOAOLTIN TTOPEQ OTO TPAYUATIKO BEUA TIOU TOUG
antacxoAel, Siakomrovtag amotopa Tov MéApav kat emavadepoviag tnv opdada otov
TIPAYUATIKO 0TOX0 Toug (tafidL emiotpodric otn Néa Yopkn), Sivovtag evitoAég (ospa 12).
Katomuw, o idlog o AAef «auBevtikomolel» tnv Katnyopia Tou nyetn tng mapeag Sivovrtag
napayyéApata (oswpd 17, 19) mavw OTO AEPOOTATO OXETIKA HE Tn €Upubun Asttoupyla Tou.
Ouwg, Kal oL uTtOAOUTOL XOpaKTHPEC daiveTal OTL amodéxovtal Kal emBeBaltwvouy tnv LoTNTA
Tou AAef, adol ektelolv TpoBupol Ta mapayyEApata tou («oauBevtikomoinon»). O AAef
UPOAOYLKA KATAOKEUATEL TNV KOTNyopla Tou NYETN péoa amd euBeieg KATEUOUVTIKEC TMPALELS
AOyou, amoTopeC SLaKOTEC KABWC KAl TN XPrion EVOC TPOCEYUEVOU OULALOKOU UdOUG.

AKOUn, mapatnpolUe OTL 0 MAPTIV KOTOOKEUAIEL TNV KATNyoplo TOU avEREAOU Kot
XOA0pOoU TUTIOU TIOU OKEDTETAL HOVO TNV KAAOTIEPAON, KABWC AUTO TIOU ToV eVOLAPEPEL LOVO
glval to Swpo mou Ba MApPEL yLa TIC XPLOTOUYEVVLATLKEG YLOPTEG (oelpd 23). H mpoomdBeld tou va
Swoel pla eVBuN voTa KAVOVTOG aoTela Katd TV évapén Tou Talldlol amoteAel éva eMUTAEOV
KATNyopnUa OUTAG TNG Katnyoplag (oswpd 7). Ouwc, kat n dta n mapéa dpaivetal OtL Eupeca
«auBevTIKOMOLEL» TNV Katnyopia tou Maptly, adol SExeTal Ta aoTeia Tou Kot yeAdeL pall tou
(oepa 22), avayvwpilovtag otL eivat o «xaBaletlne» tng mapéag. NMwoolkd, o Maptwv
napatnpeital OtL mapAyel otov AOyo Tou AEE€Elg Kol pAoeEl «OEIKTIKES» («apxn TG
SelKTIKOTNTAC») TNG YAWooAG TWV VEWV (TL.X. «8eV €lval Tou oTUA Tou», «Sev ToV TILAVW»). KaBwg
N XaAapOTNTA KAl N KAAOTIEPACT ATIOTEAOUV KATNYOPNLATA TNG KATNYOPLaS TWV VEWV WG ATEAWV
evnAikwv («Adyog tng epnPeiag»: adolescence discourse’ Bucholtz, 2002), o Mdaptwv cuoxetiletal
(oupmepldopikd KAl YAWOOLKA) UE LA OTEPEOTUTILKA ELKOVA YLA TN VEOTNTA.

Evéladépov €xel kal n NkAOpLA, n omoia KATaokeUATEL TNV KaTnyopila TNG mopadoolaKknig
yuvaikag HEow TNG XPrRong €vog Tumka «BnAukoU» tpomou oplAiag. H aAAnAenidpaon €xel
ouvaloOnuatiki $oOpTIoN KAt N TPOOoTIABELA TNG VO TTApoUCLACEL Lo OnAuKA TauTtoTnTa YyiveTal
HEOW TNG XPNONG TNG ETUUAKUVONG TwV GwVNEVTIWY yla va ekdpAceL Tov evBouoLaoUO TG TToU
delyouv ano ) Madayaokdpn, XOPAKTNPLOTIKO TIOU TAPATEUTEL 0TOV BNAUKO TPpOTO OpLALAG
(oepa 14, 21). Emiong, n KATAOKEUN TNG KATNyopLaG TNG mapadooLakn yuvaikag eVIoXUETAL Ao
™V Kivnon tpudepdTnTag TPOG Tov MEAUAY, TOV omoio XaideVEL CUUITOVETLKA OTAV EKELVOC Elval
ouvaleOnuatika ¢optiopévog (ospég 10-11), aAlld kot amo tnv emdoyn TG XAwpivng wg
XPLOTOUYEVVLATIKOU SWPOU, TIOU TN CUVOEEL OTEPEOTUTILKA [LE TN YUVALKO TIOU OLOXOAELTAL LE TIG
OLKLOKEG SOUAELEC, KOL CUYKEKPLUEVA HE TNV KaBaplotnta (oslpég 24-25).

(2) Zknvn 8n (5.55-7.19)
Ykimep (2k), AAe€ (AMN), EAadt (EA), Mykouivog B (Mwyk. B)
((Evw o ANe€ mpoomaBei va mAnolaosl ta eAadla-fonBoug tou Aylou BaaoiAn, éva yAeipitlolpt-
BENoC SLOKOMTEL TNV TTPOOTIAOELA TOU KoL EMepBaivouv oL TiyKouivol pe emikedpaAr g Tov IKimep.
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TN oknv GavEPWVETAL N TPONLWVLA KOVIPO TIOU UTIAPXEL METOEU TilyKoUlvwv Kot gAadlwv
OXETIKA pE TNV £6pa Tou Aylou BaaiAn))

1 Ik: kAve Tiow. Aev E€peLg pe molov vrapafepileoal.

2 AA: € oma un:v tpehaBoupe Twpa. Eival tou Ai-BaciAn ta=

3 EA: = EavaBplokopaott NotlomouAlwTeg ((kAvel pia kivnon mpog tov AAeE va mAeL mpog ta
Tiiow))

4 3k: BopelomoAuwte:q ((KAvouv TIOAEULKEC KLV OELG))

5 AA: puna uma: EEPEVOCAOTE Ao KATIOU;

6 2K: ((kAvel vonua otov AAe€ va otapatrnoel)) évag Puxpog TTOAEUOG TTOU KPATAEL

7 €dw Kal alwveg. BAEmelg o Ai-BaaoiAng eixe maAld tnv €86pa tou oto NotLo moAo.

8 EA: a: a mal’ ta iSta. O Ai-BaociAng SiaAege tou Bopelo. Aikala KL EVILUAL.

9 Muwk. B": €:Aa, Tov Swpoddknoav pe {axopwtad Kol ¢pOnvol g vavoug EpYATEG.

10 EA: = w¢ dw. Nauy

11 IK: Y€ TO ONUa HOU KAWTOAC Tt Koudouvia. Ztom! ITpatiwtng

((mapepBarietal to popdvtlo Tou TLyKouivou Kat Tn¢ eAadivac))

12 3k: ((6lvel xaotoUKL oTtov Tilykouivo)) ouveABe otpatiwtn. H BopslonoAwwtiooa

13 potalel pe adppato koupaumié alld Ba os adeldoel cav adpAoupn Baclhomita.

14 AN: moudia, madia, ehate (.) eivat Xprotovyevva. OAot Sivouv KATL.

15 ((ameuvBlvetal ota eAadla)) Aoutov T Aéte; Oa pog dwoete pa BoOAta; ((xapoyeAdet
TLAPOKANTLKA TTPOG Ta eAadLa))

16 EA: a: a Tt Ae KaAg; Epeic nmaipvoupe dtatayég povo amnod touv Ai-Baaoiin.

17 Zntote BonBela anod toug ouvtpodouc oag toug NotlomouAlwteg. Ourmg!

18 Zéxaoa! Aev netavt; KaAa Xplotouyevva eAaSoKoAANUE:voL

Ztn oknvi auth (BA. 2) mapatnpoulpe SUo SLabopETIKOUG XAPAKTAPES, TOV ZKIMEP KAl TO
EAad1-BonB6 tou Aylou BaoiAn, va aAAnAemidpolv Kol va KOTOOKEUATIOUV TIG KATNYOPLEG TOU
auotnpol OoTPaTIWTIKOU Kot Tou &uotpormou PonBou tou Aywou BaoiAn, avtiotowa. H
oAANAeTidpacn TWV NPWWV OPYAVWVETOL OE EVOL AVTOYWVLOTIKO emtinedo. O Zkinep mapepBAAAEL
anotopa otov StdAoyo tou AAeE kat Tou eAadLol ektofevovtag éva BEAog-yAelditlovpt kat Sivel
Swatayn otov AAe€ va OTOPOTAOEL va CUVOUIAEL HE TO €AdadL ylatli tov Beswpel umomto,
KOATOOKEVATOVTAG E QUTO TOV TPOTIO TNV KATNyopila Tou oTpaTtlwtikoU (oewpd 1). EmutAéov, o
Zkinep xpnoluormolel euBeieg kateUBUVTIKEG TIPALELG AOYOU KOl TOVIOMEVA TUAUATA OMALAG yLa
va emPAnBel otoug otpatiwteg tou. Emiong, tov Adyo tou tov cuvodelouv MapPaAyYAWOOLKA
otolxela Omwe elval ol TMOAEULKEG KvNOELG ald Kal n kivnon tou xeplol oOtav &ivel 1o
TIAPAYYEALO OTOUC OTPATLWTEG VA TtApouv B€on paxng.

Evw o AAef mpoomabel va eEnynoel otov Ikimep OtL mpodavwe €ywve kamowo AdBog,
SlakomteTal anotopa n opAia tou, adou enepBaivouv ta eAddla-fonboi tou Aylou Baciln kat
dAVEPWVETAL AVOLYTA N TIPOALWVLO KOVTPA LETAED TILYKOU VWV Kol EAAPLWV OXETIKA LE TNV €6pa
tou Aywou BaoiAn (ospa 3). To ehadi-Bonbo¢ Pavepd ayavoktiopévoc mpoomnabel va
0lUBEVTLKOTIOLOEL TNV KaTnyopia Tou aflou ouvepyadtn tou Aylou BaoiAn umootnpilovtag otL n
gmAoyn ano tov Aylo BacoiAn €ywve pe Sikalo tpomo (oelpd 8). Opwg, €vag amod Toug LyKouivoug
omeLEeL va Tov amodUOCLKOTIOLOEL KOlL VOL TOU amodwaoeL TNV Katnyopia tou dwpodokou, adou
Loxupiletal otL n petaotpodr tou Aylou BaoiAn €ywve pe UToMToug TPOmoug (oslpd 9). Xtn
OUVEXELQ, oL U0 avtimaAeg MAEUPEC aipvouv B€on paxnc, aAAA TOUC SLAKOTITEL EVOL OTIPOCLEVO
TIEPLOTATIKO: TO POUAVTIO EVOC TILYKOU(VOU Kal o eAadivag. ITo onueio auto, mapatnpoUpE
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Tov 2kinmep va efakolouBel va Sivel mapayyEALOTO OTOUG OTPATLWTIEG TOU, evioxUoviag TNV
KATNyopia TOU OTPATIWTIKOU. AKOWN KOL OTO TIEPLOTATIKO HE TO popavtlo pépetal oAl Yuxpa,
X0otoukilovtag ToV oTPATIWTN TOU KAl TIPOCYELWVOVTIAG TOV OTNV TPAYHATIKOTNTA (OElpeg 12-
13). H Yuyxpotnta, n Kuplopxia kot n coPfapdtnTa TMOU EKMEUTIEL OTOUG OTPATLWTEC TOU,
QIMOTEAOUV KATNYOPNLATA TNG KATNYOPLAG TOU OTPATIWTIKOU.

Ao tnv aAAn MAeupad, to eAddL-BonOOC KATAOKEVALEL TNV KATNYOPLA TOU KAKOTPOTIOU Kall
anpoBbupou ocuvepyatn tou Aylwou Baciln, adou otav o AAe tol INTAEL EUYEVIKA VO TOV
BonBroouv kal va odnyrnoouv to €AknBpo va polpacouv Ta dwpa, eKEVOC apveltal Kal pe
ElpwVIKN S61aBeon amavtd otov AAe€ va ameuBuvBel otoug miykouivoug (oswpég 14-18) H
ElpWVIKN 81aBeon evioxVel tnv katnyopia tou kakoBoulou BonBou tou Aylou BaciAn mou
OKEDTETAL LOVO TO CUUDEPOV TOU.

YdoMoyikd, evtomiotnkayv OxL LOVO KOLWVWVLKEG TIOLKIALEG OAAQ KL yEWYPADLKES («apXn TNG
SelktikoTNTAC»). O IKiMeEp oUVOUALEL TNV KOWVWVLIOAEKTO TWV OTPATIWTIKWY (T.X. «UE TO ONUa
HOU», «OTOT! 0TPATLWTNG») TOMOBETWVTAC LE AUTO TOV TPOTIO TOV EAUTO TOU OTNV KATNYOPLA TWV
OTPATLWTIKWY, UE AEEELC Kal PPATELC amo TN YAwooo TG miatoag (m.x. «vrapafepilecal», «Ba
oe adeldoew»). Itnv mepimtwon tou eAadol, Kataypddbnke yewypadlkr TOWKWA Kol
OUVKEKPLUEVO PwVOAoyLKA otolxeia (Bopelog dwvnevilopog) Twv Bopelwv Slaléktwy ().
«EavaPplokopaoTy, «8ev TETAVL»), oL omoieg dev amodibouv yewypadiky TpogAsuon ot
OUVKEKPLUEVN Tepimtwon, oAAG& oupBaAllouv otn oklwaypadnon &vog SUOTPOmMou  Kal
KakOBouAou yapaktrpa.

H 8goAoykn Asttoupyia tng Avanapdotacng tou KowvwvioyAwootkoU Ygoug

TNV mapoloa €pyacio MPoomadroae va EVIOMICOUME TouG UdOAOYLKOUE TTOPOUG TIOU
eudavitovtat otnv TnAetawvia Kwoupévwv oxediwv Xptotouyevwa a Ao Madayaokapn.
Xpnotornowdnke pLa moAu-emninedn avaiuvon, Pe okomo va dtadavel o 16eoAoyLkdG pOAOG TTou
UTTOKPUTITEL TO KOWVWVLIOYAWOGOLKO UhOG 0T oKlaypddnon Twv XapokTApwy.

Méoa amnd tv avaAuon, Slamotwbnke OTL OAOL OL XaPAKTHPEG AVTAOUV Ao TOLKIAOUG
udoAoylkoUG TIOPOUG, TOOO KOWVWVLIKOUG 000 Kol yewypoadlkoug, oL omoiol cuvdéovtal We
OUYKEKPLUEVEG YAWOOLKEG LOeoAoyleG. AVOAUTIKOTEPQ, TtapATNPNONKE OTL N YAWOOO TWV VEWV
ouvdéBnke pe TV owkodounon xapaktipwv (Mdaptwv) mou Slakpivovtal amd xwoluop,
KaAomépaon, aAAd Kal xaAapotnta, Onwe cuvnBiletal va amelkovileTal OTEPEOTUTIKA N YAwooo
TWV VEWV 0€ AAAa Kelpeva padlkng kouAtoupag, onwg ot Stadnuioslg (Stamou, 2013; Stamou
K.d., 2012). H duAdAektog (BnAukOg TpOTOG opAiag) xpnolpomolndnke yla tnv edpaiwon kat
avamapaywyn Twv E€udpulwv otepeotunwy, amelkovilovtag tov OnAukd xapaktipa TNg
tnAetawiag (MkAdpLa) Tig meploocotepes PoPEC WG TNV APASOCLOKK YUVALKa TTIOU TIEPLUEVEL TNV
npwtoBoudia kat Spdcn TWV OPOEVIKWYV XAPOKTAPWY, KAl n omolo Telvel va elval
TIPOCQAVATOALOUEVN OTLC CUVALOONUATIKEG TTUXEC TNG EMLKOWVWVLAC e Toug aAAoug. Evéladépoy,
WOoTO00, MAPOUCLALEL N OTPATNYLKN XPrON TOU OPOEVIKOU UPOoUC OpLOUEVEG GOpPEG amod tnyv La,
otav BéAeL va mpoPalel évav To SUVAULKO Xopakthpa. Amo tnv AAAn mAeupd, o Bopelog
dWVNEVTIOUOG XpnoLoTIoBnKe ylat TNV olkoSOuNnon Kakwyv xapaktipwyv (EAadL), evioxvovtag
TN OTEPEOTUTIKI avTIAnyn mou €xel 0 Beatng yla TN yewypadikr TOWKIAOTNTA, Kol armoteAEsl
ouvnBEeC GALVOUEVO YLO TNV OVATIAPOYWYH TNC NYEUOVIKAG YAWOOLKAC LOgoAoyiag TN mPOTUTING
TOWKIAlag otn palikn kouAtoupa (Androutsopoulos, 2010 Itdapou & Ntivag, 2012). TéMog,
gudpaviotnkav el6ka AeEINOYLA OTIWG N OTPATLWTIKA opoAoyia, n omoia XpNoLULoToLOnKE EKTOG
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TOU ETUKOLVWVLAKOU TTAALOlOU Tou TG apuOlel, e OKOTO T SOUNCN AQUOTNPWY XOPOKTHPWV
aAAQ KOl TNV tapaywyr yéAlou (Zkimep).

Av kal n pallky KouAtoUpa Telvel va amodidel plo yewypadikn i XopUnAou KUPOUG
KOLWVWVLKI SLAAEKTO O MEPLDEPELAKOUC, «KKOKOUG» Kal XOUUNANG HOpPwonG XapaKkInpeg, EVw N
XPNon TNG MPOTUTNG TIOWKIALOG va EMIPUAACOETAL YLO TOUG TPWTAYWVLOTEG 1] TOUG ETULPAVELG
xapaktnpeg (Androutsopoulos, 2010), otnv uno e¢€tacn TNAeTaLvia, OAOL OLXAPAKTHPEG AVTAOUV
amno €va eUPOC KN MPOTUTIWY YAWOOLKWYV TIOLKIALWY, CUVOETOVTAG €Va ETEPOYAWOCIKO LWOAIKO.
Qotooo, mapatnpnbnke OCUUPATIK OUOXETION OUYKEKPLUEVWY OMIALAKWY UPwv HE
OUYKEKPLUEVOUG TUTIOUG Xapaktipwyv. Onwg avadépel kat n Aiken (1972) otnv epyaocia g yla
To modika BLBAla, n ocuvdeon evog Npwa Pe to Wolaitepo oUALaKO UPOC TTou Tov XapaKkTnpilel
OUUBAAAEL oto va avayvwpilouv ta maldld eukoAotepa Tolo¢ UAdeL kKaBe ¢opa. Etol, TO
KOLVWVIOYAWGCOLKO UPOoC poodidel 0TOUC NPWEG CUYKEKPLUEVA XAPAKTNPLOTIKA, |LE TOL OTtola O
QOGS EKTNC OXNUATIEL CUYKEKPLUEVEG QVTIANPELG.

Tuunepacpota

H mapouoa epyaocio amoteAel pia peAétn mepimtwong, eotidlovtog o €va dSnUoPLAEG
KElPHEVO TWV MASLWwV. AV KOL TO CUUTEPACULATA TTOU TIPOKUTITOUV OO TNV avaAuon dev €xouv
YEVIKEUOLUO XapaKkTipa, Stadaivetol mwe To KOWWVIOYAWCOLKo Udoc (kat mépav tng mpodopdag,
onwg £6¢el€e n Lippi-Green, 1997, yia TiG Tawvieg tng Disney) mou xpnOLUOTIOLEITAL OTA KLVOUHEVA
oxédla amoteAel €va woxupo HEco Slamaldaywynong TwV TAWYV Yo TIC YAWOOLKES
TIPOKATOANPELG KoL TIC KOWWVIKEC Olakploel mou udiotavtal KOWWVIKEG OUAdEC e
«amokAlvouoeg» YAWOOLKEG TOLKIALEC. H otepeoTumikn (T.X. N oUVEEODN TNG YAWOOOG TWV VEWV
HE €vav XaAapo Kol SLaokeSOOTIKO XAPAKTHPA) KOL KOWWVIKA OTLYUATIOMEVN (T.X. n ouvdeon
Tou Popeouv GwvnevIopoU HE €vav  avIUadnTKO XopPaKTNPa) ovamapdotacn Tou
KOLVWVIOYAWGOLKOU UPOUG TTIOU EVIOTIOTNKE OTO €V AOYw Keipevo dev avalpeital ) amaAUveTal
aTto TO YEYOVOG OTL XPNOLUOTIOLETAL yLa TN SOUNCN XAPAKTPWY OE EVA KWULKO TTAALOLO LE OKOTIO
™V mapaywyn YéAou. Auto to mAaiolo, avtiBeta, dpaivetal va VoULUOTIOLEL Kal va duaLKoToLEL
OKOUN TIEPLOCOTEPO TIG AUTOMATEG SlacuvdEoelg Tou KaAe(tal va KAvel o Beatng PeTagy
OMALaKOU UPOUG KaL XAPAKTPA, OL OTIOLEG KOl ATtOTEAOUV TOV BAGIKO NXOVIOUO OXNUATIOHOU
Kall Taylwong Twv YAWOOLKWY OTEPEOTUNIWY. MEoa 0TOUC AUECOUG EPEUVNTIKOUG OTOXOUG LG
elval n emPeBaiwon avtig tng unobeong pe T HEAETN TNG MPOcANYNG autol Kal AAAwWV
TIAPOUOLWYV KELLEVWV artd TtaldLd PooXOALKN G KAl TIPWTOOXOALKAS NAKLAG.

TéNOG, amd Ml TEPLOCOTEPO BewpNnTK KOWWVIOYAWOOOAOYLIK) OKOTILd, €lval
evbladépovoa n alayi g «dewtikng afilag» (indexical value: Eckert, 2008) petafy
KOWVWVIOYAWOOLKOU UhOUG KOL KOWWVLKOU VOAUOTOC TIOU TapatnenOnke. Ito oUPmav twv
KLVOUEVWVY oXeblwv, T600 0 BOpelog pwveNVTIOUOG 00O Kal N YAwood Twv VEwV Sev SnAwvel
VEWYPAPLK KAl KOWWVLKA TipogéAeuon, oavtiotolxo, aANd OUVOEETAL ONMOKAELOTIKA ME Ta
KOLWVWVLIKA OTEPEOTUTIA T omola epIBAAAOUV TOUC CUYKEKPLUEVOUC UPOAOYLKOUG TOpoUG. Katd
tov Coupland (2007: 171), autd amoteAel MOPASELYHA TNG «ATTOMAALOIWONG Kol ¢opnTOTNTOC
TOU AGYOU TNG EMITEAECNGY, LEPOG TOU OTtoloU amoteAsl n palkr) KOuAtoupa.
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Abstract

The present study was designed with the aim to investigate the factors affecting adult
participation in Vocational Education and Training (VET) programmes, through a survey
conducted in public Vocational Training Institutes (VTI) in Greece. In detail, the study sought to
identify whether: a) there are specific factors influencing participation in VET, 2) these factors are
differentiated according to variables, such as sex, age, birthplace, occupation, educational
background, training sector or parents’ occupation. In this context, Boshier’s Education
Participation Scale (a questionnaire based on a seven-factor typology) was administered to a
random sample of 257 trainees in Northern Greece. The findings of the study highlighted that
the most important factor affecting the decision to enroll in VET programmes, is trainees’ need
for «professional advancement», followed by «cognitive interest» and «educational
preparation», whilst «social relations» was identified as another salient parameter. As far as
demographic/social and course-related variables identified to influence participation in VET were
concerned, the findings indicated that all variables, except father’s occupation, have a statistically
significant correlation.

Keywords: Vocational Education and Training, Participation Factors, Motivation, Education
Participation Scale.
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Rationale of the Study

Considering that globalisation intensifies the challenges faced by the European Union (EU), in a
context of technological and scientific evolution, as well as demographic change, contemporary
educational systems are being redefined, undergoing structural transformations to adapt to
challenges emerging from continuous change. Within this context, raising participation in VET
has been proclaimed a priority policy area for EU education policy (Bruges Communiqué, 2010;
European Council, 2002; Official Journal of the European Union, 2009), as well as for national
policies of member states in alighment with the Copenhagen process for 2011-2020 mandates,
so as to allow Europe to retain a strong global role.

Despite rising resurgence of the interest in VET, Greece has failed to develop an attractive VET
system ('deleted for anonymity'). In 1992, in an attempt to systematise VET and put the issue of
vocational education and training on a new basis in line with European mandates, the Vocational
Training Institutes (VTI) were established under Law 2009/1992 (Official Government Gazette,
1992). Their implementation aimed to provide every sort of vocational training, initial or
continuing and assurance of qualifications, so that graduates could easily enter the job market
and adjust to rapidly changing production schemes and procedures. Theoretically, they address
an exceptionally wide adult audience, who either for reasons of (re)entrance in the labour market
or for changing profession, wish to acquire some vocational specialisation, update knowledge
and skills, or familiarise with new methods or technologies.

To ensure development of VET on a sustainable basis, what arises as a major challenge is raising
participation rates, which is largely related to identifying and understanding motivational factors
influencing the decision to participate or not participate in educational activities during
adulthood. In this vein, multifarious and interrelated motivation variables have been identified
by contemporary research.

Analytical Framework

Motivation: Variables and Interrelations to Adult Participation in Education and Training
Programs

Cofer and Appley (1967) define motivation as the process that initiates, guides and maintains
goal-oriented behaviours, involving the biological, emotional, social and cognitive forces that
activate behaviour. Yet, there is a plethora of definitions related to motivation, as it is a scientific
construct, lacking thus a common concept of either human motivation or of mutually agreed
explanations (Siebert, 1985).

Despite substantial differences, motivation theories [Cognitive theories (Lewin, 1938;
McClelland, 1953; Weiner, 1985; Csikszentmihalyi, 1990), Humanistic theories (Maslow, 1970;
Rogers, 1959; McGregor, 1960; Herzberg, 1966), Psychoanalytic theory (Freud, 1900),
Behavioural theories (Thorndike, 1911; Hull, 1943; Skinner, 1953)] share major commonalities,
contributing, as a whole, to greater understanding of human action, failing however, to fully
explain the mechanisms that govern individual behaviour. In detail, the psychoanalytic theory
explains human motivation as an attempt to satisfy biological needs, behavioural theories explain
motivation in terms of physiological and extrinsic incentives, humanist theories focus on the
tendency of individuals to be self-actualised, whilst cognitive theories emphasise on personal
interpretations of environmental conditions, such as beliefs, expectations and needs, guiding
individual behaviour. As pointed out, though, there is absence of a universal theory to fully
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explain factors influencing human behaviour (Merriam & Caffarella, 1999). On the contrary,
different motives operate at different times among different, or the even the same, individuals,
depending on personal traits and given situation (Smith & Spurling, 2001).

Drawing on the interrelation between motivation and learning, motivation is assumed to
form the mechanism that determines the specific goals toward which learners strive (Maehr &
Meyer, 1997). In this process, according to Bandura (1977) self beliefs of efficacy play an
important role, whilst three different forms of cognitive motivators can be identified: causal
attributions, cognised goals and outcome expectancies. In effect, motivation to learn is
cosnidered to be the tendency of individuals to pursue learning activities that are important for
them and/or expect to draw some kind of benefit out of them, determining the level of their
cognitive, emotional, and behavioural engagement (Knowles, Holton & Swanson, 1998;
Wlodkowski, 1999).

It is therefore assumed that for learning to take place presupposes the existence of a set of
determinants influencing motivation to participate in educational activities, following a linear
pattern which begins with the intention of an individual to be involved in educational activities,
the desire to participate in a particular educational programme and finally the actual attendance
of a course.

Understandings Factors of Adult Participation in Education and Training

As mentioned above, the attempt to get insight into factors influencing adults’ desicion to
participate in educational activities has resulted in a number of theories and research
approaches, without however having reached a generally accepted theory of motivation of adult
learners. Aditionally, both participation factors and statistical data largely depend on how the
concepts of "adulthood" and "adult education” are being perceived (Merriam & Caffarella, 1999).

According to Ahl (2006), several similarities can be identified in the theories having been
developed. In detail, the inherent need for learning is considered as a cornerstone, whilst
motivation is perceived as latent, the appearence of which may be inhibited or enhanced by
several factors. Such factors may vary according the theorrtical approach, but in general terms
they function at three levels: a) factors related to personality traits and personal skills acquired
through parenting and early school experiences, such as self-confidence b) factors ralated to the
specific context associated with situational parameters, such as lack of time, lack of interest etc.
and c) organisational-structural factors associated with organisational factors, such as
accessibility, attractiveness, information etc.
Merriam and Caffarella (1999) outlined that those mainly interested in research findings on
participation or non-participation factors are education providers and policy makers, whilst they
identified two main research approaches. In light of the first approach, research draws on the
reasons for adult involvement in educational activities, with most studies indicating professional
reasons, although there is most often reference to more than one reason. According to the
second approach, researchers are oriented toward the identification of root causes of motivation
for adult participation or non-participation in education, identifying various reasons usually
allocated in specific categories. A pioneer in this direction was Houle (1961), who developed a
typology consisting of three groups of learners: goal-oriented, activity-oriented, and learning-
oriented, with the latter group, learning-oriented individuals, being those who chose to pursue
learning for its own sake, as well as for their personal growth and fulfillment. The specific
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typology set the basis for many subsequent analyses and investigations (Boshier, 1977, 1991;
Boshier & Collins, 1983, 1985; Morstain & Smart, 1974), hilighting that the motives of adult
participation in educational activities are numerous, complex, and closely interlated (Merriam &
Caffarella, 1999; Houle, 1979).

In detail Boshier (1991), after large scale research, proposed a seven factor motivation scale,
comprising communication improvement, social contact, educational preparation, professional
advancement, family togetherness, social stimulation and cognitive interest. In the same vein,
Burgess’ (1971) survey results indicated seven motivational factors, as well: desire for knowledge,
personal goals, social goals, religious goals, escaping, participation in social activity and
compliance with a formal requirement. Finally, in their study, Morstain and Smart (1974),
conducting a factor analysis of Boshier's (1971) Educational Participation Scale, derived six major
reasons for participation in adult education, among which, social relationships, external
expectations, social welfare, professional advancement, escape and stimulation and cognitive
interest.

In another attempt to explain human motivation (Deci & Ryan, 1985, 2000), it was assumed that
motivation depends on either intrinsic or extrinsic factors. Intrinsic motivation factors comprise
the need for autonomy, competence and relatedness, which Deci and Ryan (2008a) identified in
their later studies as the ones to allow an optimal degree of motivation. On the other hand,
extrinsic motivation is associated with behaviours triggered by external icentives, closely linked
to some benefit or personal gain. Deci and Ryan (2008a, 2008b) described a third form of
motivation as well, which they named “amotivation” implying the state in which the individual
completely lacks interest for undertaking any action.

Finally, looking at the issue of participation from another angle, Cross (1981) concentrated her
studies on non-participation, identifying three major categories of barriers to participation:
situational, institutional, and dispositional. Additionally, she categorised studies on participation
factors in three wider categories according to the methodologies employed: a) in depth
interviews, such as Houle’s (1961) and Tough’s (1968) studies, b) statistical analysis of
motivational scales drawing onto data from Participation scales such as “Education Participation
Scale” (Boshier, 1971) or “Reasons for Educational Participation Scale” (Burgess, 1971), c) survey
guestionnaires (Johnstone & Rivera, 1965 and d) hypothesis testing (Aslanian & Brickell, 1980).
However, she concluded, all research conducted on the interests and needs of adult learners has
not actually revealed something unexpected, but the inherent interest for learning (Cross, 1981).

Conclusions: Impetus for Further Research
Apparently, the main motivational factor identified to account for participation in adult
education is learning itself, which is considered to contribute to improvement of individuals’
working and social lives, whilst participation largely depends on variables such as age (NIACE,
1999, 2005; Sargant, 1996), sex (Boshier & Collins, 1983; Morstain & Smart, 1974; Rubenson,
2001; Vallerand & Bissonnette, 1992), educational background (Bash, 2003; Cross, 1981; Knox,
1997), occupation (Boshier & Collins, 1983; Clair, 2006; Knox, 1997; NIACE, 2005), socioeconomic
background (Boshier & Collin, 1983; Fullarton, 2001; NIACE, 2005; Sargant, 1997) and life stage
(Bash, 2003; Clair, 2006; Tett, 1996).

However, most research on adult participation in education and training has been
carried out in Western societies, with emphasis on the Uinted States and Northern Europe
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('deleted for anonymity'). Thus, existing findings can be considered fragmented and insufficient
for a comprehensive synthesis of observations and interpretation of empirical facts, so as to draw
on a universal theory valid for different countries and environments (Merriam & Caffarella,1999),
such as the Greek context.

In this respect, a survey was conducted to investigate participation factors in VET in Greece,
so as to provide feedback in improving planning and delivery of VET educational interventions,
as well as promote VET policies.

The Study

Aim of the Study

The present study aimed to record the factors affecting adult participation in VET programmes
in Greece. On a second level, it sought to identify certain variables influencing participation, so
as to serve as a reference framework for policy making and targeted VET interventions. In
particular, the research questions underpinning the study sought to identify:

whether there are specific factors influencing participation in VET

whether there are any socio-demographic or course-related variables affecting the decision of
individuals to enroll in VET programmes.

Research Methods and Tools

Questionnaire

To conduct the study the questionnaire was selected as the most appropriate tool to address a
wide statistical sample, overcoming time and space constraints, ensuring anonymity of
respondents, enhancing objectivity and validity of data, and providing an overview of the
research topic, which would be difficult to achieve with other research techniques (Borg & Gall,
1989; Cohen & Manion, 1994). The screening tool used for data collection was Boshier’s
Education Participation Scale-A form, having been granted the license to use by R. Boshier upon
relevant request. The questionnaire was translated into Greek and cultural adaptation was
performed through a pilot testing with a random sample of twelve individuals. Questions were
expressed in the form of 42 statements, asking participants to indicate the extent of influence on
a four-point Likert scale.

Sampling

The sample consisted of trainees attending VET programmes in public VTls, in the prefecture of
Thessaloniki, during the period February to June 2010.The sample size was determined in
relation to the size of population and sampling error (Javeau, 1996), which after the pilot testing,
was estimated to approximately 250 individuals.

Sampling was conducted on the grounds of multilevel modeling (Javeau, 1996; Bell, 2007),
following a three level model so as to ensure representativeness of the sample in relation to the
population being studied. Questionnaires were administered to a sample of 257 individuals, out
of which 248 valid questionnaires were retrieved.

Data Analysis
The data underwent analysis by descriptive statistical methods (frequencies and percentages,
indicators of central tendency). Additionally, the t-test was applied to determine whether there
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was a significant correlation between participation factors and sex, whilst for all other
independent variables the one way analysis of variance (ANOVA) test followed by Fisher's Least
Significant Difference (LSD) test were used to compare means.

Moreover, to assess internal consistency, Cronbach’s alpha coefficient was estimated for all items
(Hair et al, 1995). For the statistical analysis SPSS v. 15.0 statistical package was used. The
significance level of all statistical tests was predetermined at 0.05.

Results

Participants’ Profile

In the light of the research findings, the majority of participants in the sample were women, aged
19-25, born in Thessaloniki, being secondary education graduates, not employed, with a lower
middle class background [mother in a job requiring manual labour (blue collar), whilst father
performing professional, managerial, or administrative work (white collar)] (table 1).

Table 1. Profile of participants in the sample

Demogra;fhi.c Profile Frequency Percent
Characteristics %

Sex Female 129 52.02%
Age group 19-25 years 196 79.03%
Birthplace Thessaloniki 139 56.05%
Educational Upper secondary 210 84.68%
Occupation Not employed 143 57.67%
Mother’s occupation Blue collar 148 59.68%
Father’s occupation White collar 135 54.43%

Furthermore, the majority of participants attended courses in the Health, Beauty and
Social Services sector (39.52%), followed by trainees in the Mechanical and Electronic
Technology sector (28.63%) (table 2).
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Table 2. Training sectors of participants in the sample

Training sector Frequency  Percent %
Heal.th - Beauty - Social 98 39.52%
services
Mechanical and Electronic 71 28.63%
Technology
Flna_nual and Administrative 37 14.92%
services
Information Technologv - 23 9.27%
Telecommunications
Culture and Sport 19 7.66%
Total 248 100%

It should be noted that the above findings are representative of the VTI population, being
in compliance with statistical data on trainees provided by the General Secretariat of Lifelong
Learning, the National body supervising VTI operation.

Analysis of Data

The internal consistency of the 42 items of the Education Participation Scale-estimated by
the internal consistency coefficient (Cronbach's alpha) was 0.94, exceeding by far minimum
requirements for reliability (Hair et al., 1998; Nunnally, 1978).

As indicated in table 3, respondents’ statements on factors having influenced their
participation in VET tended to be rather neutral, in the sense that they indicated for most factors
little to moderate influence on their decision to attend VET programmes (means ranging from
1.60 “little influence” to 3.39 “moderate influence”). More precisely, the predominate
factor/incentive indicated to influence their participation in VET, was “professional
advancement” (mean 3.39), followed by “cognitive interest” (mean 2.44) and “educational
preparation” (mean 2.42). On the other contrary, the least significant factor was indicated to be
“social stimulation” (mean 1.60) followed by “family togetherness” (mean 1.61).
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Table 3. Central tendency and dispersion per participation factor

Participation factors Mean Median standard deviation
Communication improvement 1.70 1.50 0.66
Social contact 1.88 1.67 0.85
Educational preparation 2.42 2.33 0.73
Professional advancement 3.39 3.50 0.63
Family togetherness 1.61 1.33 0.71
Social stimulation 1.60 1.42 0.62
Cognitive interest 2.44 2.50 0.70

On a second level of analysis, socio-demographic characteristics, such as sex, age, place of birth,
educational background, training sector, employment, mother’'s and father’s occupation
(independent variables) were correlated with the seven participation factors (dependent
variables). Statistically significant correlations detected between variables are depicted in table
4,

Table 4. Statistically significant correlation between independent variables and participation

factors
communicat profession , .
. . . family social ...
Independent ion social educational al . . cognitive
X ) ; togethern  stimulatio .
variables improvemen contact preparation advanceme oss n interest
t nt
Sex *
Age group *
Birthplace * * *
Educational " " " "
background
Employment *
Training * « « " " « «
sector
Mother’s "
occupation
Father’s
occupation
Discussion

In conducting the present research, several methodological limitations had to be
taken into consideration, such as geographical localisation of the sample (prefecture of
Thessaloniki) impeding generalization of results at national or international levels.
Moreover, individual differences in personality, attitudes and behaviour, as well as
differences arising from family, community or social context which trainees grew up and
live in, not having been depicted during research, might have influenced their decision to
participate in VET. Most importantly however, a major constraint is subjectivity of data, as
research findings were grounded on respondents’ statements.
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Nevertheless, despite the aforementioned limitations, there has been provided valuable
insight into motivational factors influencing participation in VET in the Greek context. As outlined
above, in the effort to develop an attractive VET system, as well as systematise VET in Greece,
the issue of raising participation rates is directly related to understanding factors affecting the
decision of individuals to attend VET programs.

In this context, the aim of the present study was to identify factors affecting adult
participation in VET programs delivered by IVTs. Findings indicated that the predominant
motivational factor for enrolling in the specific programs is professional advancement, followed
by cognitive interest and educational preparation, whilst the other four factors of the Education
Participation Scale were identified to have little influence in this decision. Our findings come in
line with relevant literature indicating that different motivational agents apply to different
individuals (Smith & Spurling, 2001). According to Cross (1981), motives differ across different
groups of learners, at different stages of life, whilst most times participation is affected by
multiple motives. Moreover, motivation depends on either intrinsic or extrinsic factors (Deci &
Ryan, 1985, 2000, 2008a, 2008b), which most often are closely interrelated (Dollisso & Martin,
1999). In this vein, professional development can be considered an extrinsic motivational factor,
whilst cognitive interest and educational preparation are associated with intrinsic motivation.

Through the correlation of socio-demographic characteristics with participation factors it
was indicated, in line with previous research findings (Boshier & Collins, 1983), that men put
more emphasis on the “social contact” factor. As far as age is concerned, there was recorded
statistically significant correlation with social stimulation, with the age group of 31-35 years
appearing to be in search of new social stimulation through their participation in training
programs, although according to relevant findings it is younger learners who tend to participate
in educational interventions for social reasons (Boshier & Collins, 1983; Bova, 1979; Morstain &
Smart, 1974; Wolfgang & Dowling, 1981). This could be attributed to the fact that, at this age
(31-35), weighed under more responsibilities (family, professional), education provides
participants with a chance to escape from everyday frustrations.

Coming to the influence of birth place on participation factors, very little evidence can be
traced in relevant literature (NIACE, 1999). Our findings indicated that those born outside the
major urban areas of Athens and Thessaloniki put greater emphasis on the “social contact" and
"social stimulation” factors.

Concerning occupation, “professional advancement” has been identified as a major incentive for
those in blue collar professions, being usually of lower socioeconomic background, a finding
which is consistent with other studies (Boshier, 1977; Boshier & Collins, 1983). “Professional
advancement”, along with “cognitive interest” and “educational preparation”, has also been
found to play an important role for participants being senior high-school graduates. In this vein,
Boshier (1977) has argued that people with low educational background are more motivated by
"professional advancement" in their decision to enroll in an educational program.

As far as parents’ occupation is concerned, in light of Boshier and Collins’ (1983) findings, learners
from lower socioeconomic backgrounds tend to acknowledge higher influence of all participation
factors, except “cognitive interest”. In our study, however, parents’ occupation was not identified
to exert a significant impact in the participants’ decision to join IVTs, except the case of those
respondents whose mother was in a job requiring manual labour (blue collar), who also appeared
to indicate “social stimulation” as an important parameter for their enrollment in VET programs.
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Finally, the correlation with the training sector indicated that trainees attending courses in the
field of Culture and Sport, compared to trainees attending courses in other sectors, appeared to
be more motivated by the "professional development" factor and less motivated by “cognitive
interest”, “educational preparation”, “social contact” and “family togetherness”. This could be
possibly attributed to the fact that the Culture and Sport sector in the particular study includes
mainly respondents enrolled in “Museums and Archaeological Sites Guards” program, a specialty
which provides graduates with the certification needed to exercise the particular profession.
Therefore, the decision to enroll in this specialty was apparently mainly related to obtaining the

relevant certification, in order to follow a career in the specific sector.

Conclusions

The present study attempted to identify factors impacting adult participation in VET, so that
findings could provide for feedback, as well as for an indicative framework to redefine priorities,
planning, design and delivery of VET programes in Greece. According to relevant literature, most
participants in training programs are motivated by multiple parameters. Additionally,
participation motivators can be distinguished into intrinsic and extrinsic, whilst their intensity
differs among various trainees and groups.

Growing consensus on the necessity to raise VET participation rates in the EU, combined with the
assumption that participation is often the manifestation of complex and interrelated
psychosocial processes, calls for extending research in an attempt to get insight into specific
determinants related to various contexts.

In this context, investigation of participation factors in VET programs delivered by public VTIs and
their correlation with socio-demographic characteristics and training sectors may be of particular
interest to policy makers and stakeholders in the field of vocational education and training in
Greece. More precisely, identifying and understanding participation factors may provide valuable
feedback to education policy makers so as to support trainees at multiple levels, as motivation
affects choices, duration and commitment of participants in the learning process (Locke &
Latham, 2004). Furthermore, findings could be used in designing targeted action initiatives, so as
to raise interest and increase attractiveness of VET in Greece, shifting established perceptions on
inferiority of vocational education.

It should be outlined however that the present study is limited in scope since it dealt with limited
sample in national settings. For this purpose further research is needed to support the current
results.
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Abstract

The aim of this study is to investigate the knowledge, skills and attitudes acquired by a group of
secondary education teachers, called philologists in Greek, of the Prefecture of Kavala in
Northern Greece after their training (B-Level) in the course: "Training Teachers to the Use and
Exploitation of ICTs in Educational Process", offered by the Greek Ministry of Education.
Specifically, the training course objectives are to determine whether there are changes in their
way of teaching, due to the adult learning process they have followed, and also to identify the
factors philologists believe that affect the use of ICT in their teaching practice. Qualitative
research was conducted using focused interviews as the main tool. Additionally, two diaries were
used, the informants’ and the researchers’ diary. The sample was eight philologists who
successfully attended this training course and they taught at Kavala’s secondary education
schools. Content analysis was chosen for data processing. The findings showed that the trained
philologists acquired new knowledge and skills and cultivated fresh attitudes on the pedagogical
use of new technologies. However, factors that might hinder the use of ICT (such as conflict with
traditional teaching strategies, poor equipment, etc.) combined with the lack of feedback, led
some of them reduce or even abandon the use of ICT in the classroom, which underlines the
necessity of a strong follow-up process.

Keywords: Secondary Education Teachers’ Training, ICT, Adult Learning, Follow-up.

Introduction
During the 20t century the rapid development of ICT and their penetration into every
workplace, has modified the way people work, communicate and interact with each other
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on an interpersonal or group level —therefore explore, process and present information-
(Jimogiannis & Komis, 2004). Eventually, ICT impacted every area of human activity;
therefore, education, too. In the last few years, the new technologies have been integrated in
the Greek educational system mainly through the enhancement of technological equipment in
schools and the introduction of educational projects in the teaching process.

The most extensive training on ICT in Greece was held from 2002 to 2005 within the project:
"Training teachers in the use of Information and Communication Technologies (ICT) in education,
"known as "A-Level Training." The years 2006-2008 this educational effort was continued with
the project: "Training teachers of primary and secondary education in basic ICT skills." The goal
of these projects was the cultivation of basic handling skills on basic ICT tools such as word
processor, spreadsheets, etc. However, they lacked emphasis on the pedagogical use of ICT,
which could facilitate the collaborative and student-centered learning.

Theoretical Framework

Most of the studies conducted to evaluate the results of these projects concluded that
secondary education teachers, even if they had a positive attitude towards new technologies,
continued to use them in a limited, traditional teacher-centered way and they didn’t use them
to enhance pupil centered-learning. This may happen due to many

The term “philologists”, as it is used in the Greek educational system, means secondary education
teachers that teach several courses (history, Greek modern and ancient, literature, ancient Greek
literature, Latin, philosophy) depending on the needs of their school. Because the term in strongly
connected to the literature

culture of Greece, we don’t think that any other term is proper, so for the understanding of this
study we will call this group of teachers “philologists”.

factors depending on the school unit, its culture and its equipment; the teachers’ attitudes; the
students’ response; the course; the pedagogical framework and the lack of training in the
pedagogical use of ICT (Bullock, 2004; Cox, Preston & Cox, 1999; Drent & Meelissen,2008;
Kotzabasaki & loannnidis, 2004; Papanicolaou & Jimogiannis, 2005; Jimogiannis & Komis, 2004;
Jimopoulos, 2003; Fachantidis, Christoforou, & Pnevmatikos, 2004). As the integration of ICT in
the educational process means that significant changes should be adopted within the teaching
strategy, the lack of training concerning the pedagogical use of ICT appears to be an important
factor preventing secondary education teachers to use ICT in their lessons. By the term “using
ICT in a pedagogical way”, we mean that new technologies are used in a way that collaborative
and interactive learning is enhanced in a student centered environment and the traditional role
of teacher is being transformed. Teachers become students’ assistants and inspiring instructors
rather than knowledge transmitters. At the same time the student’s role is changing as well: from
a passive receiver becomes an active partner in the learning procedure. Students are encouraged
to approach knowledge and skills in a constructive manner by taking initiations and collaborating
with each other. Traditional teaching methods and learning environments change as well; ICT in
teaching means that we can approach knowledge through internet, use e-books and interactive
whiteboards. As a result, teachers’ training in the pedagogical use of ICT appears to be essential
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(Giavrimis, Papanis, Neofotistos & Valkanos, 2010; Koustourakis & Panagiotakopoulos, 2008;
Papageorgakis, Pliasa & Georgakouda, 2011).

The training course: "Training teachers on using ICT in Education Teaching Process" - also known in Greece
as "B-Level training on ICT"- aims to incorporate those elements. It started in 2008 and it is a 96 hour
training program trying to include all Greek teachers eventually. Its objectives are two-fold: first, teachers
should become familiar with the principles of pedagogical use of ICT and secondly they should acquire
skills according to their specialisation, so that they will be able to use educational software and general
tools (e.g. office software) in order to improve the teaching quality. Therefore, it would be
interesting to evaluate the project effectiveness after a certain period of time, so as to verify the
impact of its objectives by examining the possible changes in the teachers’ teaching practices
after their training.

The follow-up evaluation is probably the most appropriate way to estimate the actual impact of
any training course (Ayers, 1989), because it is a process of gathering data after its
implementation. Data is often collected months or even years after the completion of the course
and its analysis is possible to lead us in conclusions about the overall success of the program
(Conway-Dessinger & Moseley, 2004). Follow-up should provide answers to complex questions,
such as “are the participants implementing the knowledge, attitudes and skills learned in the real
world?” or “what problems have they encountered?”, and therefore it is necessary to collect data
from various sources (Greer, 1992). Typical tools that might be used include questionnaires,
interviews, observers’ guidelines and checklists, or discussions (Ayers, 1989). The importance of
a follow-up evaluation in adult education is significant, as it aims to assess whether the
participants of the training course practically use what they have learned and how. Furthermore,
in adult training projects, its role is crucial because a ‘de-learning’ process is needed, considering
that they have already built a norm model of teaching and have developed standard teaching
strategies. It is considered a painful process which may lead to a more critical and ‘adult’ way of
learning (Mezirow, 1990; Rogers, 1999). As pointed out by Joyce and Showers (2002), in addition
to the theoretical training, the educational programs for teachers should focus on practice in real
or simulated situations, providing feedback of the performance and help in the class, in order to
be effective. In our case, although the importance of a follow-up process is clear, unfortunately,
no follow-up and/or feedback process has been proposed by the Ministry of Education regarding
the project “Training Teachers to the Use and Exploitation of ICTs in Educational Process” (B-
Level).

Literature Review

Limited studies concerning the results of “B-Level” training course have shown that the initial
intentions of secondary education teachers to use ICT in a pedagogical way do not come true.
Even after their training, they mainly use new technologies as a presentation tool or as a
preparation medium and they avoid taking innovative actions by creating lesson plans for
teaching with ICT (Karabinis, 2010; Trapsioti, 2010). Even if secondary education teachers
changed their attitude towards new technologies, there was not any significant transformation
of their teaching behavior. This fact confirms the findings of relevant studies, according to which
the understanding of the relevant theory and the change of teachers’ attitude do not necessarily
mean changes in their teaching behavior (Papastamatis, 2010). It seems that the lack of well-
articulated educational objectives plays a significant role as well (Pelgrum, 1997; Vosniadou,
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1997). Literature reveals the same conclusions concerning philologists in Greece after their
training in B-Level training course. However, it is worth noting that these few studies conducted
immediately after the end of the course, showed that the attitude of philologists was positive
towards ICT, they intended to use new technologies in classroom and they felt having the
knowledge and skills to do it (Zetta, Papakonstandinou & Apostolidis, 2008; Karabinis, 2010).

Taking into consideration that this training program is still taking place for Greek
secondary education teachers and therefore it could still be improved, it would be useful to
examine whether the trained philologists use new technologies to improve the quality of their
teaching, in which way they use new technologies and if the way they use it depends on their
specialisation. It is even more interesting to investigate whether this training has enhanced the
implementation of ICT in history, language and literature courses. As we have already mentioned,
Greek teachers called “philologists” teach several courses (history, Greek modern and ancient,
literature, ancient Greek literature, Latin, philosophy) depending on the needs of their school.
Due to their multiple areas’ specialty, philologists have to work hard for the preparation of their
courses; therefore, they face new technologies as an additional work load (Matos & Chronaki,
2009).

Furthermore, ICT was not a course they were taught during their university studies and they
feel insecure using it and they believe that their school courses are not easy to be taught by using
the tools of new technologies (Matos & Chronaki, 2011). We, finally, have to take into
consideration a sub-culture that has been growing in Greece the last years: behind the lines, we
would say in the Greek non formal educational culture and norms, philologists tend to be
reluctant to get involved with ICT, because they believe it is a new scientific area, completely far
from their expertise, where, on the other hand, maths and science teachers think it is closer to
the nature of their specialty and therefore seem more eager to incorporate it to their teaching
(Matos & Chronaki, 2009; Jimogiannis & Siorenta, 2007).

Aim of the Study and Research Questions

Thus, the aim of this study was to investigate in what way(s) knowledge, skills and attitudes
acquired by philologists of the Prefecture of Kavala, after their training in B-Level training course:
"Training Teachers to the Use and Exploitation of ICTs in Educational Process" affect their
teaching methodology. Its objectives are to determine whether there are changes in their way of
teaching, due to this training and also to identify the factors that philologists believe that affect
the use of ICT in their teaching practice. It is noted that Kavala is the second largest prefecture in
Northern Greece after Thessaloniki. Its population is about 150.000. In the prefecture of Kavala
there are 268 philologists and about one third of them attended the course "Training Teachers
to the Use and Exploitation of ICTs in Educational Process" in the past.

Four key questions were formed concerning the philologists of the prefecture of Kavala that
participated in the B-level training:
1. Has any ICT knowledge been acquired by philologists that could assist them in using ICT in their
courses?
2. Which ICT skills philologists have developed during their training in B- Level so that they can
use ICT in their lessons?
3. What attitudes -concerning the use and exploitation of new technologies in their teaching
process- have philologists developed, after their training in B- Level?
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4. Which factors are related to the actual use and utilization of the ICT by philologists in teaching
process, after their training in B- Level?

Methodology

This research is a case study on a limited number of philologists who were trained during the last
3 years in the ICT training project by specialty "Training Teachers to the Use and Exploitation of
ICTs in Educational Process" (B- Level) addressed to Greek secondary school teachers. It was
conducted in 2012 in Kavala. Qualitative research was chosen because as a method allows deeper
analysis and interpretation of situations, events, behaviors or experiences (Kedraka, 2008).

Data Collection Methods

For data collection three tools were chosen:

a) The unstructured but focused interview was chosen for the investigation of the first three
research questions, as this kind of interview questions can change depending on the way each
person responds but also reduces the risk that the interviewer will fail to gather the necessary
for the research information. For the fourth research question unstructured and non directed
interview was chosen as the researchers expected to illuminate the causes of the discrepancy
revealed in many quantitative researches, between the intention of philologists to use
pedagogically ICT in their teaching and the non-confirmation of their intention in action. Thus
this kind of interview considered to be more adequate as it allows the interpretation of
phenomena by the respondents themselves (Tsourvakas, 1997).

b) The informants’ diary was chosen because it allows researchers to gather data on situations
they cannot be eye witness, such as in the classroom during a lesson (Faulkner et al., 1999).

c) The researchers’ diary (journal) was chosen because it enables researchers to capture emotions
and nonverbal reactions of the respondents and to write down their thoughts and personal
feelings, which they can later use during the data analysis of the interviews (Altrichter, Posch &
Somekh, 2001).

Data Collection Techniques

a) An “Interview Guide” was designed which included a question- starting point for each research
question.

b) An “Informants’ diary” was designed which included close-loop questions concerning the
frequency and manner of use of ICT and open-loop questions demanding a brief description of
the teaching process. The notes should be kept in chronological order.

c) The “Researchers’ diary” was rough notes after the end of each interview.

Sample

Through targeted sampling, the sample of this study was 8 philologists that have attended the
training project at different periods of time between the years 2008 - 2011. Each one of them
had been successfully certified through an evaluation process, which followed after each training
course that took place between 2008 and 2011. The philologists were chosen according to some
criteria: their personal relationship to the researchers (so they would easily collaborate and open-
up during the interviews) and their interest on ICT. Seven of them are women and one is man,
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and their age is between 39-46 years old. Some of them preferred to be anonymous, so in this
study they are noted as T1, T2 etc.

Data Collection Process

In the beginning of February 2012 all research participants were personally approached in
face to face meetings with the researchers, they were informed about the study and agreed to
take partin it. Then, they received by email the “informants’ diary” for the period 6/2/12-17/2/12
along with instructions. All interviews were held between mid February and March 2012, after a
pilot one. After each interview, rough notes were being kept concerning the interview process
and things often said after the recording device were off.

Data Analysis

Content analysis was used as a data processing method and the phrase was chosen as the
unit of analysis, because it is an element in the Greek language that bears meanings. Four main
content categories were created, each one with subsections:

Knowledge, acquired by philologists after their training. Subsections: internet-websites,
lesson plans especially made by teaching with ICT, educational software and tools relevant with
their specialty, web 2.0 (social networking, blog, wikis etc.), collaborative learning with ICT,
windows, office tools and multimedia.

Skills, acquired by philologists after their training. Subsections: internet-websites, lesson
plans especially made by teaching with ICT, educational software and tools in accordance with
their specialty, web 2.0, ability to use ICT, use of computer lab, windows, office tools and
multimedia.

Attitudes, developed by philologists after their training. Subsections: ICT and effectiveness
in teaching, ICT as a teaching media, frequency of using ICT, ICT and changes in teacher’s role,
ICT and subject subcultures, ICT and history, language, literature.

Factors, affecting philologists in the way and frequency they use ICT in their courses.
Subsections:

1. Factors concerning school. Subsections: conditions in the computer’s lab, the school’s
culture, the school director’s attitude, the existing ICT equipment.

2. Factors concerning students. Subsections: knowledge on using ICT, familiarity in using
ICT as a pedagogical tool, response by the students.

3. Factors concerning philologists. Subsections: teaching’s preparation time, conflict with
teaching’s habits and existing values, motivation, knowledge on using ICT, familiarity in the use
of ICT, personality of the teacher and teaching model that teachers already follow.

4. Factors concerning the educational material (e.g. educational software, lesson plans and
so on) and the course. Subsections: discordance with the curriculum, access to educational
software and websites, variety of courses to teach.

Results
ICT Knowledge that has been Acquired by Philologists

The research results reveal changes in knowledge the philologists noted they acquired from
their training (see Table 1), so that they can implement ICT in their class courses. This is consistent
with the results of previous papers (Zetta et al., 2008; Karabinis, 2010).
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Table 1. Change in knowledge acquired in training (Y= yes, N= no) (according to the statements
of philologists in the interviews).
Knowledge mentioned
by philologists

T1L T2 T3 T4 T5 T6 T7 T8 total

internet-websites Y Y Y Y Y Y Y 7
lesson plans for teaching v oy v v v v v v 8
by ICT

web 2.0 (social

networking, blog, wikis N Y Y N 2
e.t.c)

collaborative learning

with ICT L Y Y Y >
office tools - multimedia N Y 1

educational software
and tools relevant with Y Y Y Y Y 5
their specialty

ICT Skills that have been Acquired by Philologists

The philologists who took part in our research mentioned that they developed skills
which helped them use ICT in their courses (see Table 2). This is consistent with the results
of previous papers (Zetta et al., 2008; Karabinis, 2010).

Table 2. Change in skills acquired in training (Y=yes, N=no) (according to the statements of
philologists in the interviews).

Skills mentioned by T1 T2 T3 T4 T5 T6 T7 T8 total

philologists
internet-websites Y Y 2
lesson plans for

Y Y Y N 3
teaching by ICT
web 2.0 (social
networking, blog, N Y Y Y 3
wikis etc.)
use of computer lab N Y Y N Y Y 4
office tools - Y Y N Y Y Y 2
multimedia
educational software
and tools relevant N Y Y 5
with their specialty
ability to use ICT Y Y N Y Y Y 5
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Attitudes -concerning the use and Exploitation of New Technologies in their Teaching Process-
that Philologists Developed

Philologists’ attitude towards use and exploitation of ICT in the classroom changed as well,
after their training (see Table 3). We could say there was a change in the way they used new
technologies in the classroom, which was noted in the “informants’ diary” and in the
“researchers’ diary” as well. According to the “informants’ diary” all philologists used ICT during
their courses, whereas before their training most of them did not use ICT at all. Furthermore,
they used new technologies not only as a presentation tool but also as a pedagogical learning
tool that enhanced collaboration between students (see Table 4). According to the “researchers’
diary” all philologists after their interview process had ended, continued talking about the use of
ICT in classroom, which reveals their real interest on this matter. But some of them seemed to
use new technologies more as a presentation tool due to various factors that they were unable
to handle. Indicatively, some philologists mentioned:

T6: “..students are not familiarized with this way of teaching (by ICT)...they are used in the
traditional way...”

T8: “...it is difficult for me to find or to create educational material for my course every time
that | have to teach a lesson...”

Table 3. Number of times philologists use ICT in classroom (according to “informants’ diary”)

Date T1 T2 T3 T4 T5 T6 T7 T8 Total
6/2 1 0 0 1 0 2 0 1 5
7/2 2 1 2 1 1 0 3 0 10
8/2 2 0 1 1 1 0 0 1 6
9/2 1 1 1 1 4 0 0 0 8
10/2 1 0 0 1 1 0 0 2 5
13/2 1 0 3 1 3 1 0 1 10
14/2 2 1 0 1 0 1 0 0 5
15/2 2 0 3 1 2 1 0 2 11
16/2 0 0 2 1 2 0 0 0 5
17/2 1 0 0 0 0 1 0 1 3
Total 13 3 12 9 14 6 3 8 68
Days that they

didn’t use ICT 1/10 7/10 4/10 1/10 3/10 5/10 9/10 4/10
Days that they

didn’tteachatall 1/10 O 3/10 O 0 0 0 0
Frequency of ICT

use during

observationdays 100% 30% 86% 90% 70% 50% 10% 60%
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Table 4. Way and times of using ICT: presentation or pedagogical learning tool (according to

“informants’ diary”)

Way of using

ICT T1 T2 T3 T4 T5 T6 T7 T8 Total
As presentation

tool (courses) 13 1 4 1 2 5 3 8 37
As pedagogical

learning tool

(courses) 2 8 8 12 1 31
Total 13 3 12 9 14 6 3 8 68

% of use as
presentation

tool 100% 33% 33% 11% 14% 83% 100% 100% 54%
% of use as
pedagogical
learning tool 0% 67% 67% 89% 86% 17% 0% 0% 46%

These findings contradict the findings of previous studies according to which
secondary education teachers and among them philologists, mostly use new technologies
as presentation tool and not in a qualitative pedagogical way (Karabinis, 2010;
Koutsogiannis, 2007; Trapsioti, 2010). By the term “presentation tool” we mean that new
technologies are used as a means to present information in a teacher centered learning
environment and by the term using ICT in a pedagogical way we mean that new
technologies are used in a way that collaborative and interactive learning is enhanced in a
student centered environment. An interpretation for this contradiction could be the wide
spread of ICT the past few years; therefore the familiarization of philologists with new
technologies. Furthermore, we could assume that the previous training projects offered to
secondary education teachers by the Ministry of Education had an impact on philologists’
attitude towards ICT and its use in classroom.

The majority of philologists in this study declared that they considered new
technologies as an effective teaching tool for their lessons but they doubted the daily ICT
use for teaching modern and ancient Greek language would be effective. According to their
opinions, a teacher should use many teaching strategies and not only ICT in his/her courses.
If not, problems could arise regarding the curriculum:

T2: “..yes | feel that my role as teacher has changed. We do not consider anymore
ourselves as authorities in our subjects and this is how it should be...”

T6: “..I think that using ICT in my course helps students to assimilate the new
knowledge better and more pleasantly...

...How someone can teach grammar and syntax with the use of ICT? On the contrary,
why shouldn’t we use new technologies in every history course?”

T4: “..even the most interesting teaching method, when it becomes a routine, it
becomes boring for students, | am afraid...”

The above statements are in agreement with the results of previous studies
concerning secondary education teachers of every specialty and among them philologists
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(Giavrimis et al., 2010; Koustourakis & Panagiotakopoulos, 2008; Koutsogiannis, 2007; Kyriakidi
& Xeni, 2010). Secondary education teachers believe that their lessons most probably become
more interesting by using ICT but they doubt ICT is the best solution to all teaching problems. On
the other hand, the findings of our study contradict the findings of previous studies that claimed
that the use of ICT is negatively relevant to the specialty of ‘philologists’ (Goufas, 2007;
Jimogiannis & Komis, 2004). Most of the philologists who participated in our study considered
that their specialty was not an important factor that could hinder them from using ICT in their
lessons.

T5: “... there was a stereotype that a philologist is not good in using new technologies, but
| believe that is not true anymore...”

We could explain this, if we take into consideration the impact of new technologies in
everyday life, so nowadays more and more people (among them the philologists, too) daily use
new technologies and they have got familiarized with them (e.g., they have cell phones, emails,
they use e-banking services, they are e-shopping etc). It is also worthy to note that most
philologists in this study during their interview or immediately after the end of it, mentioned that
ACT seemed to be an answer to the need of cooperation with their colleagues. As it is noted in
the “researchers’ diary” T2 created a blog intending to improve communication and exchange of
creative ideas, T8 considered the cooperation among philologists mostly important, so that
everybody could improve his work with the help of the others. Some of the philologists also
mentioned how important it was the help of their school director, their ICT lab’s responsible
teacher and their educators in the training course. On the other hand, some others declared their
disappointment of being not helped when they met difficulties:

T4 “...it makes me feel weak, when | have to work in the lab without the help of the lab’s
responsible teacher...”

T1 “ ...the first months after my training, | was more willing to implement my “new
knowledge”. But this has changed, because in my first tries to use ICT in my course, | had faced
many problems and had no help from the director or my colleagues and that has disappointed me

”

Factors that are Related to the Actual use and Utilization of the ICT by Philologists

The findings of this study reveal that many factors hinder or enhance philologists in their using
new technologies in a pedagogical way. These are factors concerning the actual school unit
(conditions in the computer’s lab, the school’s culture, the director’s attitude, the access to the
equipment), students (knowledge on using ICT, familiarity in using ICT as pedagogical tool,
response of students), themselves as teachers (preparation time, conflict with existing values,
motivation, knowledge on using ICT, familiarity in the use of ICT, personality of teacher and
teaching model that teachers already follow) and educational material and the teaching subject
(discordance with the curriculum, easy access of relevant educational software and websites,
great number of teaching subjects). These findings are in agreement with the findings of previous
studies which pointed out that there are various factors that interfere with the use of new
technologies in classroom (Bingimlas, 2009; Bullock, 2004; Chen, 2001; Drent & Meelissen, 2008;
Jimoyiannis, & Komis, 2007; Giavrimis, et al., 2010; Kyriakidi & Xeni, 2004; Liakopoulou, 2010;
Bikos & Tzifopoulos, 2011; Jimogiannis & Siorenta, 2007).
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Validity and Reliability

The researches implemented triangulation by using three data collection methods so as
to cross-check data from various resources. A pilot interview was conducted, which led to the
improvement of the “interview guide” as a tool, so it became more compatible to the aims of the
research. The researchers tried to avoid personal interference during the interview process,
adopting the appropriate interview skills (Kedraka, 2008). Finally, philologists were asked to
check the reliability of the interview parts the researchers had used.

Research Restrictions

The qualitative research was restricted in terms of time; therefore the “informants’ diary” and
the number of the participants were limited. Furthermore, the “informants’ diary” was restricted
through close-loop questions, and finally, the possibility of philologists’ behavioral change during
diary completion period could not be checked (Bell, 1997).

Conclusions and Future Perspectives

The philologists who participated in this study after their training on ICT through the seminar:
"Training Teachers to the Use and Exploitation of ICTs in Educational Process B-Level" seemed to
have acquired significant knowledge, elaborated skills and changed their attitude towards using
new technologies in a pedagogical way during their lessons. All of them were willing to implement
what they had learned and all of them tried to change their everyday method of teaching, so
that they would incorporate ICT in their courses in both ways: as a presentation and as a
gualitative learning tool. As they tried to implement ICT in their courses, they encountered
difficulties due to many factors that hindered their efforts and determined the frequency and the
way they were using new technologies in their courses. Some of them were disappointed but
they continued trying to teach with the ICT use, even if they felt better prepared to teach in a
traditional way. Some of them either rarely used ICT or they continued to use technologies only
as presentation tool.

But, no matter whether and how they used ICT in classroom, it seems that they were in need of
support and feedback. These elements are necessary after every educational process in adult
education: the philologists who participated in this study faced problems and they needed help,
encouragement and coaching. Additionally, philologists reconsidered many aspects of ICT as they
were incorporating ICT in their lessons. All these led us to the conclusion that a follow-up
research, which was not offered by the actual training project, could lead in the improvement of
teachers’ practice and the development of new resolution in problem strategies. A feedback
provision should be offered as well. This could be done through a systematic communication with
the educators of the seminar or through Mentoring, designed and applied by the training project
(cf. Herman and Mandell 2004; Minton 2005). Reconsideration could be enhanced through
various practices: philologists for example, could often meet in groups and share good practices,
lesson plans for teaching with new technologies, or they could exchange educational visits with
their colleagues in their classroom and attend their lesson, so as to discuss afterwards
suggestions that aim to improve their teaching strategies. New research could help to implement
an effective design of follow up processes for this kind of training seminars.
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O poAog Tou oXOA€iov oTnV amodounon Twv
OTEPEOTUTIWYV KL TWV TIPOKATAANYPEWV:
Adpopepng oxedLaocpog Mpoypapatog HE OEpa
«AYKAALAZOUHE TN SLAPOPETIKOTHTA HECA ATIO TN
Aoyotexviar»

Nikolaos K. Cholevas

Abstract

The aim of the present paper is to provide insights in the challenges emerging from the so-called
multicultural society, as well as in comprehending the theoretical pedagogical framework
referred to as “intercultural education”. Hence, it is of primary importance to understand that
the pedagogical tactics of a teacher reflect the quality of his/her relationship with his/her
students. In this respect, the proper and prompt design of educational programmes is deemed
significant, so that the actions proposed by the Ministry of Education can be put into effect
through school networks. To this end, a practical guide for the design and implementation of
relevant programmes is provided in the second part of the study.

Keywords: Intercultural Education, Stereotypes — Prejudice, Racism, Active Citizen.

Elcaywyn

JUpdwva pe SleBveig SLaMIOTWOELG, Ta oUYXPOVO OXOAELQ, OTA EKMALSEVUTIKA CUOTH AT
oe ONo oxed6v TOV KOOMO, TOPOUCLAIOUV OVOUOLOYEVELA OTOV HaBNnTKO TANBuouOo, e
SLoPOPETIKEG LKAVOTNTEG Kal KivnTpa yia pddnon, kabwg kat dtadopetiky PUXOKOWWVLKA
npocapuoyr. Ta SladopeTKA aUTA XAPAKTNPLOTIKA Twv Hadntwv Kablotouv avaykaleg Tig
noAveninedec mapeuPaocelg kal mpooeyyioels (Xat{nxprnotou, 2004).
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To ekmaLSeUTIKO cVOTNUA CUUBAAAEL ONUOVTLIKA OTNn Slapopdwon KouAtoupag oeBacpol
KL amodoxng TnG StadopetikotnTas. ZUUdwva Pe to EAANVIKO urtoupyeio Maldelag «o poAog tng
ekmaidevong PEoa oto oLYXPOVO TTAOUPOAALOTIKO KOl TIOAUTIOALTIOMLKO TAQLOLO avadelkvUETaL
TPWTAPXLIKOG. XpeldleTal va PETACXNMOTIOEL TI SpPACELG KOL TOV TIPOCOVATOALOMO TN,
ULODETWVTAC TIPAKTIKEG TIOU VL SLETIOVTAL OO TO OVOPWTTLOTLKO LOEWBEC, TIG ApXEC KAl agleg TG
dnuokpartiag, Wdlaitepa otnV UMOXPEWTLKN ekmaidevon [...] To oxoAeio €xel Ta gxéyyua yla va
BonBnosL toug MOONTEC OTNV KOTATOAEUNGCN PATOLOTIKWY TACEWV, TPOKATOANPEwWV Kal
ekbnAwoewv ploaAlodotiag kat Eevodofiag, wote ol SLadopeTIKEG KOWVWVIKEG opadeg ou {ouv
O£ HLO XWPA, VO UIoPoUV va ETILKOLVWVOUV ampOOKOMTa HETAEY TOUG Kal va cupBAaAAouv otnv
npododo kal tnv eunuepia tougy (YMAIOMA, 2013a).
H mapoloa epyacio Sopeital o€ TPELG €VOTNTEG. TNV MPWTIN €vVOTNTA TAPOUCLAIETOL TO
BewpnTikd UTIORABPO MAVW OTO OMOLo OTNPLIETAL N «SLATIOALTIOULKY EKTTASEVON», KABWCE KAL TO
€(60¢ TwV MpokANcewv ou PEPEL N OVOUALOUEVN «TIOAUTIOALTIOMLKY) KOowvwviay». Itn deUTepn
evoTNnTa YiveTaL avapopd 0TO OKOTIO TWV OXETIKWYV EKTTALOEUTIKWY MPOYPAUUATWY, SnAadr otnv
g€alelPn twv GUAETIKWY SlaKPlOEWV KAl TOU PATOLOHOU HECO OO TN CUVELSnTOMoOINoNn tNng
€VvoLaG Tou «evepyoU TOALTN», otn Baotkr HEBoSo uAOTIOINCNG TWV TIPOYPOUUATWY UE EUdoon
otn BLwATIKA LABNoN, KABWC KOL OTO AVTIOTOLXO EKTIALOEUTLKO UALKO TIOU UITOPEL val

xpnotponotnBel and eknaltdeutikoug. H Tpitn evotnTa ETUKEVIPWVETAL OTO KUpLA oTASLa TOU
Mpoypappatog pe BEpa: « AykaAlaloupe tn SladopeTKOTNTA LECA OO TN AoyoTexvia ». Baowkn
umnoBeon tou MPoypAUUATOC ATAV OTL, 0G0 MEPLOCOTEPO KOAALEPYOUVTAL OTO XWPO TOU OXOAELOU
ouvaloOnuartikot Seopol, LEow Twv duvaTtotATwy ou Sivovtal oTouC «SLaPOPETIKOUCH HABNTEC
va avakaAUPouv ota mepLlexOpeva S18600KaALAG OTOLYXELO TNG TPOCWTTKNG TOUG TAUTOTNTAG, TNG
OLKOYEVELAKAG TOUG KOUATOUPAC Kal TNG KATAVONGONG TOU TPOTIOU HE TOV OTOL0 Ol EUPUTEPES
KOWWVIKEC OxEoelg emnpedalouv Tt {wn TOUG, TOOO TEPLOCOTEPO ETMITUYXAVETAL N
ouveldntomnoinon kat mapadoxn OtL KABs ATopo amoTeAel Ula EEXWPLOTH TPOCWTILKOTNTA UE
dlaitepa YapaKTNPLOTLKA Kal avAyYKeS, Ttou XprnleL oefacpol KL anodoxng .

H ev Adyw epyacio oA oOKANPWVETAL LE TNV ETILOHAVON TOU POAOU TNG eKMaidEUONG YEVIKOTEPAQ,
KOL TWV EKMOLSEVUTIKWY €ELSIKOTEPA, OTN CUOTNUATIK TIPOCOPHOYN Twv Habntwv ot Véa
KOWWVIKA Oebopéva, HE KUPLO OTOXO TNV UloBEtnon avilANPewv Kol oTdoewv OeTikd
Tipookeipevwy otn SltadopeTikoTNTA.

AwamnoAwtiopikr) Eknaidevon - MoAumoAtiopikn Kowwvia

H évvola tng maykooulomoinong XPNOLUOTIOLEITAL EUPEWC OTIG LEPEC HaG, AV KoL evtomilovtal
SL0bopETIKEG MO ELG HETOEL TWV EMLOTNUOVWY YLAL TOV OPLOUO O OToiog amodidel emapkwe TN
onuaocia tn¢ évvolag autnAg, KaBwE Kal yLa Ta 16N TWV OXETIKWY KOWWVIKWVY S1adkaoLwy ou
ouVLOTOUV TNV oucia tNG. Me Tov OpO «TTAYKOOWULOTIONGN» VOOUVTOL OL KOLWVWVLKEG SLEPYOOLEC
oL omoie¢ Onuwoupyolv, E€MeKTEVOUV KAl E€VOUVOUWVOUV TNV TAYKOOULO KOLWVWVLKN
oAAnAe€aptnon kat evomoinon f tTnv anoduvopwvouyv o€ Bapog Twv "aduvatwyv" Tou KOGUOoU.
To pavouevo TNG MAYKOOULOTIOINONG TIPOKAAECE AELOCNUEIWTEG «AVATAPAEELG OTNV KOLWVWVIKN
LooppoTia, Hio €K TWV OTOLWV Elval KoL N HETAVACTEVON. Ta KUPLOTEPA AlTla avamTtuéng Twv
HEYAAUTEPWY UETOVOOTEUTIKWY KIWVNUATWY OTo SLEBvr Xwpo NTAV OLKOVOULKA, BpnoKEUTIKA,
TmoAtka (Fewpyoylavvng, 2002), O6nw¢ AAAWOTE Kal ONUEPA, TIOU AOYW TWV ONUOVTIKWV
VEWTIOAITIKWY OAAQYWVY, TO HETOVOOTEUTIKO PEUMO TOPOUCLAlEL aUENON HE ONUAVILKEC
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ETUWNTWOELG 0€ TIOAANOUG TOMELG. OL €eAifelg autég SnuLloupyouv véa Sedopéva Kal poadidouy
€VaV KALVOUPLO XOPAKTAPA OTLG CUYXPOVEC KOLVWVIEG.

Baolkd XOpAKTNPLOTIKO TWV CUYXPOVWV KOWWVLWY ELvaL O TIOAUTIOALTIOULKOG TOUG
XOPAKTAPAG. EVTIOUTOLS OL TIOALTIOUIKEG CUVAVTNOELG €lxav Kal ouvexilouv va Aaupavouv
WG Eva Babuo popdEg OMwE AUTH TNEG KATAKTNONG, TNG EKUETAAAEUONG, TOU SLaXWPLOUOU,
¢ adopoiwong i g adtadopiag (MkoBapng, 2004). IxNUOTIKA Ba UMOPOUCAUE va
avapepBoUpe 0TO PeEYAAO KUKAO TNG Kowwviag umtodoxng, Ue EVOLAPETOUC UIKPOTEPOUG
KUKAOUG TLG LELOVOTLKEG OULASEC.

H yketomoinon, n mepltbwplomoinon, o anmokAelopog (Zipdmoulog & KaveAhomouAou,
2006) n évtaén ouviotouv plo Todaywylkry TPOKANGN, HLOG Kol HETADEPOVTOL OTLG
OXOAIKEC aiBouoeg¢ péow Twv TpokataAnPewv Kal Twv otepeotUTwy. AapBdavovtag
uroyn v matdaywylky Sldotaon tng MOAUTO- ALTLIOULIKOTNTOG O €va SNUOKPOTLKO
oXoAelo, pe oTtOXO TNV KAAALEPYELQ TNG KPLTIKNG OKEYNG ota mAaiola tng KpLtikng
Natdaywykng (Maviatng, 2006), Ba mpémel va elpooTe WOLaiTEPA TPOOEKTLKOL 0TOV TPOTO
TIOU Ol OOUMUETPEC KOWWVIKEC OXECELG UETAPEPOVTOL OTO XWPO TOU OXOAeilou Kal
OVOTOPAYOUV OTEPEOTUTIAL.  X€ Mla SLOMOAITIOUIKN) KOowvwvia, oto mpoavadepbev
Bewpntikd oxnua, Ba prmopovoav va meplhapBavovtal pikpol KUKAOL HEoa OTOV PEYAAO
KUKAO, He SLAKEKOUUEVEC YPOUMEC OTa OpLa TouG, Ttou va deixvouv pia dtapkn Stadikacia
TIOALTLOWULKAG ETILKOLVWVLOG, £TOL WOTE VO TIPOKU P EL £VAC TIOALTIOUIKOG KWELKOG.

ItepedTUNA KOl TTPOKATAARYPELG

To «oTEPEOTUTIA» ATTOTEAOUV YVWOTLKEG OVATIAPOOTACELG TTOU aihOopOoUV HLO OTtoLaSATIOTE
KOLWVWVLKN opada kat ta péAn tng (Apaywva, 2002). Eival ol yvwoTikeég SLadlkaoleg, TUTILKEG
ELKOVEG, TIOU OE MIKPOTEPO 1 HeyaAltepo Pabuod Sopouvtal avaloyo HE TNV TPOCWTILKA
avtiAnyn tou/tng KaBevog/KaBeuldg Otav OKEDTETAL ylol KATIOL CUYKEKPLUEVN KOLWVWVLKN
opada (Dovidio, Brigham, Johnson, & Gaertner, 1996). Ta otepedTUNA ATOTEAOUV
QVATAPAOTACELG TTOU adOopOoUV [La OTIOLASNTIOTE KOWWVLKA opdda Kot ta HéAN TG, anoteAouv
YEVIKELON KAl KOWVWVLKI KATAOKEUT. XapaKTNPLOTIKA €ival n ¢pdon tou Lippmann otL mpokeLtal
yla «pLa lkova 0to KePAAL pag» (Apaywva, 2002).

Me tov 6po «TtpoKATAANYN» EVWOOULE EKEIVEG TIG YVWOLOKEG KL OUVOLOBNUATIKES
avTIOpACELG TTOU AVATTUCCOVTOL OTAV £VOl ATOMO EVOTEPVIIETAL TA APVNTIKA OTEPEOTUTIA
(Aaylog & AnupomouAou, 2007). KwntAplog¢ HOXAOG tnG mpokatdAndng eival ta
otepeodtuma. To dAtopo €xovtag UloBetosl Kkamolwa otepedtuna  odbnyeital otn
Stapopodwaon mpokataAfPewy, oL OToLeC Ue TN OELPA Toug ekdpalovtal Le TNV eKSAAWON
POATOLOTIKWVY CUUTEPLPOPWV Kal SLOKPLOEWV.

To gpwtnua eivatl ywati dnuioupyolvtatl mpokatoAfPelg, amd moleg nAkieg €ekwva n Sadikaoia
Slopdpdwonc mpokatoAfPewy KL av TeEAKA Umopel va amodeuxBei 0 oTIYHATIONOC TWV ATOUWY 1 TWV
KOWWVIKWY opadwv. Ta otepedTuma Kot ot mpokatoAndelg dnuloupyolvtal: a) yua va
VONUATOSOTACOUUE TOV eEWTEPLKO POC KOOUO — YWWOTLKA Slepyacia Tng Katnyoplomoinong (Apaywva,
2007), B) yla va Statnprooupe KaAr €lkOva yLo Tov €auTo pag, uroBoaduifovtag toug @AAoug. I’ autr Ty
niepintwon €xoupe tn Statoptkn (BeTIKA AUTOEIKOVA TOU TPOCoWTTLKOU £auToU) Ka Tn Slopadikr) olykpLon
(BeTik) autoslkdva TNG KOWWVIKAC TOUTOTNTAG UECH OO TNV UTEPOXN OTLG KOLVWVLKEC OUASEG
CUMMETOXNAG). Tt TO CXNUOTIOMO TNG MPOCWITLKNG TAUTOTNTAC TOU oTOoU, 0 «ANNOG» eilval movtayoU
mapwy, yivetol KaBpedptng tng ovtoTNTAC TOU I EVOWUOTWHEVO CUVOAO KOLVWVLKWY OPLOUWY KOl OTACEWV
(XaAhdTong, 2004). It SlaTOMLKN CUYKPLON yLa va Sw av sipal €EUTvog, TIPEMEL VA CUYKPLVW ToV €aUTO
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Hou Me kamolov aAlov. To ElMQ éxel mpwtapxikn B€on , apa n oxéon He Toug GAAOUG eival oxéon
UTIOOTAPLENG, amelAng, avtiBeong, Kuplapxiag i umotayng. Xtn SlAToULK oUYKplon TIOAEC dOopEG N
emBeBaiwon tou eautol oyetiletal Pe TV dpvnon tou GAAOU N TN Un avayvwplor Tou. 2tn
Slopadikr olykplon mapatnpeital to Gavouevo NG evOooUadikng eUvolag, HECA OO TNV
omola maAt mpoPBAaretal To SLATOULIKO OTOLXELD, MLOG KOl  OUYKPLON TNG OUASOC TTOU QVHKEL TO
ATOMO e AAAN oA S A EVIOXUEL TNV AUTOEKTIUNGH TOU. Z€ pLa TPOOTIABEL «EVTOENGY, ATOUA ATIO
pLa duAeTikn ) €6V opada amoppimtouy TNV opada toug Kot poonabouv va evtaxbouv otnv
kuplapxn opada. Ta gpsuvntika Sedopéva Selyvouv mweg peyalutepn evéoopadikn gvvola
TapouoLalouv oL KOWWVIKA LoOXUPOTEPEG OUABEG WG MECO yla TN dlatripnon f mpootaoia tng
LOXUOg TOUG Kol TNG amdoTacr TOug amd TNV «Katwtepn» efwopdda (Xaldtong, 2004).
Aappavovtag umoyn ta mapandavw €AYETAL TO CUMUMEPACHA OTL «OL TPOKATAANYPELS KAl T
otepedTUTIAL oXnpatilovial AOyw TNG KOWWVLKAG OUYKPLONG METAEU TWV KOWWVLKWY OPASwV
Katd tn dtadikaocia SO0UNoNG TNG KOWWVLKNAG TAUTOTNTOG TOU KABs PEAOUG TNG KABE EMUEPOUC
opadag» (Mmnolatlng, 2004).

Ta otepeodTUTIO &€ CUVLIOTOUV HOVO OPVNTIKEG YEVIKEVOELG, OAAA Kol BETIKEG, o€ avTtiBeon pE TIG
nipokataAnPeLg, mou €xouv apvntiky dopad, ite ekdnAwvovtal APeca (Te EUPeD. ITIG UETO-
LOVTEPVEC KOWVWVIEG, evw ekdpaletal o PEYAAO TOCOOTO N QvVAYKN Tpoocumoypodng oe
OVTIPATOLOTIKEG OUMTEPLPOPEG, wWoTdoo n Slabeon ywa amoppupn NG SladopeTIKOTNTAG,
ekONAWVETOL Ye KATOLEG SIKOLOAOYIEC amoduUYNC TOU UTTOKELHEVOU I TNG KOWWVLKAG Opadag
otnv omola ameuBuvetal n mpokataAnyn, yeEYovog Tou OmOSEIKVUEL TNV UTIOKPLTLKY) OTAON
HEPOUC TNG KOWWWVLAG. ATTOTEAECUATA EPEUVWY KATASELKVUOUV OTL N §eUTEPN Hopdr) eKSNAWONG
npokataAnPng sudaviletal pe peyoAUTepn ouxvotnta. EVOelkTikO moapdadelypua amoteAel n
€PEUVO YlO TIC OUYKLVNOLOKEG Sladikaoie¢ mou amoppéouv amd EAAnveg, AABavoug kat
Tolyyavoug padntég katd tnv moapatipnon ¢wrtoypadwv AABavwv cuppadntwy Toug, otav d¢
yvwpilouv kat otav yvwpilouv TNV KOTOywyr TOUC. XTIC OUVEVTEUEELC, TTOU TepleAApBaveE n ev
AOyw €peuva, mapatnpninke «povVIEPVO» TPOKATOANYN TPoG¢ Ta TALlSLA TOALTIOULKA
Slapopetikwy opadwv (Fewpyoylavvng & BAntodakn, 2007).

ZuvOnKeg Kal LEOOSOL AVTLHETWTIILONG TWV OTEPEOTUTIWY KOl TWV NMPOKATAANYPEWV

ISlaitepo evbladépov mpokaAel To {NTNUA TOU TPOTIOU AVTLUETWITILONG TWV TipoKaTtaAnPewyY Kal
TWV OTEPEOTUTILKWY avTIAAPEWV. MEPLKEG O TLG TPOCEYYLOELS TTOU TTIPOTELVOVTAL OTNV EyXwpPLa
kal 5tebvn) BLBAloypadia eivat oL akOAouBec:

a) Antoowwninon twv dtadopwv - patolopog axpwpatodiag (Ztepyiou, 2007).

B) Exmaidbevon mavw otnv évvola tng LLoTNTOG TOU TTOALTN, OTWG AUTH OXETI(ETAL PE Ta LOAVIKA
™¢ dnuokpatiag (KapaAng & MmdAlag, x.x). ZTo MAALOLO TNG EUPWTIAIKAG TIOALTIKAG yla TNV
TIOALTELOKY) EVEPYOTIOiNON Kal Spaotnplomoinon Twv MOALTWY, OL OTOXOL ETKEVTPWVOVTAL OTNV
ovantuén twv Se€LOTATWY TWV VEWV OXETIKA UE TNV WBLOTNTA TOU ToAltn, TN Slelpuvon g
YVWwong Kal Tng katavonong tou dAAou (NiwkoAdou & Ztepyiou, 2010). O moAitng otov 21° awwva
Ba mpemnel va ouvepyAleTal PE TOUG «GAAOUGC», va €XEL ULOOETAOEL TIC OPXEC TNG KOWWVLIKAC
Skaloouvng Kal vo SLaBETEL Eva KPLTIKO KOl CUCTNUATIKO TPOTO OKEYNG.

y) Emadni twv pabntwv péca amd Kowoug OTOXOUG KOL OUCLOOTIKA HAKPOXpOVN yvwpLia
OVAUECO OTA PEAN TNC opadag.

6) Alapopdwaon mMAALOIOU KOVOVWY (KAVOVES TAENG, KAVOVEG OpuAdac).
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€) OwkodoOuNon TNG auToyvwolag Kol TNG QUTOEKTIMNGNG KL EVioxuon Tng tautotntag (Zipou,
Reasoner & Borba, X.x), avamtuén tng KPLTIKAG oKEYNG avadopLKA HE TIG TPOKATAANPELS KoL Ta
OTEPEOTUTIAL KAL TNG LKOOTNTAG va avtlhapfavovtal and tn 6€on tou aAAou tnv €vvola Tng
nipokataAnyng kat ta cuvatobnpata mou auth npokaAel (MkoBapng, Nwwtn & Itapatng, 2003).
ot) Avamtuén eautoouvaiodnong (AnuntpomouAog, 1999) kal evouvaicbnong (Rogers, 1986 -
MaAwwwon — Aotlou, 2001), mou anotelel BepeAlwdn €vvola tng SLamoALTlopknG Bewplag. Me
TOV 0pO «evouvVaLoBNon» Voeital n LKavoTnTa TomoBETNOoNG Tou EaUTOU oTn B€an Tou AAAOU, «TO
oUVoAo Twv TpoomaBewwv Tou KataBdaAlovial yla tnv anodoxr tou AAAou Héoa amod Thv
SLaLTEPOTNTA TOU, TIPOOTIABELEG TTOU yivovTal amodeKTEC KAl EVEPYOTIOLOUVTAL ATIO TN OTLYUN
TIOU KATAKTATAL N OUVELSNOoN Tou Slaxwplopol eyw — AAAOC, KaBwC Kal n ouveldnon tng
ETUKOWVWVLOKAG PevdaioBnong mou odnyel oe mabntik tavtion pe tov alho» (Itepyiouv &
Mmnadapog, 2010). H «evouvaioBnon» eival Stadopetikr amnod tnv Eévvola tng cupnadelag (cuvaln
ouvaloOnuatikwy Seopwv). ITdX0G TNG €vouvaiobnong eival n kKatavonon Ttou AaAAou.
JuunepldpepOUAOTE 0TOUG AAAOUG £TOL OwCE Ba Spouoav ot (SloL amévavtl oTov EAUTO TOUC.

{) Zuppetoxn o€ mpoypappata Aywyng Yyelag pe Bépa tnv «Aywyn tou Evepyol moAitn», mou
KAAUTITEL, WG MPpOo¢ TN dhoocodia kal Tig uebddouc, oA amnd Ta onueia mou npoavadEpOnkav
KalL Ta omola Ba MAPOUCLACOUE EKTEVESTEPO OTNV EVOTNTA TTOU 0KOAOUBEL.

«Aywyn tou Evepyou MoAitn»

Kevtpikr Bepatikn evotnta twv Mpoypapdtwy mou UAomolouvTaL ota oxoAsia amoteAel
n evotnta tn¢ «Aywyn¢ tou EvepyoU MoAitn», pe Paocikr umosvotnta ta «AvBpwriva
Awowwpata» Kot T «Anpokpoatio», mou mepltAapBavel ta BEpata TNG PTWYELNC KAl TOU
avaidaBntiopol, Ta SNUOKPATIKA SIKAWUATO — SIKALWMOTA TOU TOALTN, TOV KOWWVIKO
QTMOKAELOMO KAl TNV LOOTNTA TWV EUKALPLWY, TNV LooTNTA TwVv GUAWVY, TO PATOLOUO KAl TNV
gevodopPia (Yr.E.N.O., 2005).

ZKOMOG TwV MpoypappdtTwy

MPWTOPXIKOE OKOTIOC TWV MNPOoYPAUUATWY AUTWV Elvat n UOBETNON TWV APXWV TOU
ogfacpol Twv LOLALTEPOTATWY HECA ATIO CUMUETOXLKEG KOL CUVEPYATIKEG SLaSLKAOLES, e
otoxo TNV Babutepn aAAnAoyvwpluio Twv pabntwyv Kal HEow aUTAG TNV avamtuén g
oAAnAoekTipnong Kat tng aAAnAoamnodoxng.

ZtoxoL Twv Mpoypappdtwy we npog tnv évvola «Aywyn tou Evepyol MoAitn»

Ta Npoypdppata Tou EMIKEVIPWVOVTAL 0TV évvola «Aywyn Tou Evepyoul MoAitn»
otoxelouv otnv a) avamtuén evouvaiodnong, tng tkavotntag dnAadn tonmoBETnong Tou
eautol otn Béon tou AGA\ou, B) Slaxeiplon CUYKPOUCEWV, QTMOKINON KOWWVLKWVY
SeflotNtwy Kal olkoSOUNoN KOAWV OXECEWV KOl ETUKOWVWVIOC HE TOUC CUHUMOONTEG
(TkoUPBpa, Kupibne & Maupikakn, 2001 - Kacamibou & Idpnka, 2005), y) kKaAAEpyela
avtiAnync kat otaong anodoxng tng dtadopetikotntag, ) olkodounon g avtoyvwaoliag,
gvioxuon TtnN¢ auToekTipnong, Slapopdwaon TauTtoTNTAC, £) OVANTUEN KPLTIKAG OKEYNG
avadoplkd HE TG TPOKATOANPELS KOL TA OTEPEOTUTIAL KOL TNG LKAVOTNTOG Vo
avtihapBavovtal amno t 8€on Twv aAwv TNV £vvola tne tpokataAndnc (FrkoBapng, Nuwtn
& Itapatng, 2003), ot) KaAALEpyeld SLOMOAITIOUIKNG OuVeElSnONG — emKowwviag
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(rkoBapng, Nwtn & Itapdatng, 2003) kot amodoxn TG MOALTIOWMKNAE TIOAAATAGTNTAG OTO
dnuooto xwpo (FkoBapng, 2000).

O pAAoG Tou ZxoAeiou Kot Tou EKmatdeutikou

O poAog Tou oxoAeiou avadopikd Le TNV ULOBETNON 1) OXL EK LEPOUG TWV TTALSLWY OTEPEOTUTILKWV
avtARPewv eivat ToAU onUaAvTikog, adou To oXoAelo umopel va anodounaoeL 1 va evOuvapwoeL
TLG OUMTIEPLPOPEG avAAOYA LLE TLG TIPAKTIKEG IOV Ba epapudoet. Ta matdld and UKPESG NALKIEG
UIopoUV va SLoKpivouv KOTNyopleg Kal va eKSNAWVOUV OTEPEOTUTEG CUUMEPLOPES, OTIWG
SlamotwOnKe Kol 0 OXETIKO Melpapa. Xe Melpapa mou SlevepynBnke o pla ULKT opdda
HoUpwv Kot Aeukwv matdlwv NAKiaG 3 eTwy, n MAELOVOTNTA TWV Ttaldlwy, akKOpa Kal Ta pavpa
madLd, €6eL€av MpoTinon ot AEUKEG KOUKAEG Tapd oTLG pLavpeg (Apaywva, 2007).
KaBoplotikn ivat n cupBoAn Tou ekmaldeuTIkoU 0TV UAOTIOLNGN KOL TNV AMOTEAECUATIKOTNTA
TIPOYPOAULATWY TIOU Ttpodyouv TV Puxikn vyeia. O ekmaldeuTIKOC eival autog tou Ba otnpifel,
Ba evbuvapwoel, Ba epPuxwoel Toug HadnTéC Tou Kol Ba Ttoug omAlosl pe Bdppog, TOAUN,
amodaCLOTIKOTNTA KAl QUTOTETOLBNON yLa va TIETUXOUV TOUG OTOXOUG TOUC KoL val EEmeEpAcOUV
Ta tpoBARuata toug (Mmpoulog, 1998). O ekmaldeuTikOg Ba mpenel va €xel podo Maitdaywyou,
KaBobnyntn, Opyavwtr, lootipou péAouC tng opadag, Epuxwtn, Epeuvnth, Oilou kal
Metappubuiot (MkoUBpa, Kupidbng & Maupikakn, 2001), W6wotnteg dnAadn TOAAEC Kal
TOUTOXPOVA OTIOLTNTLKEG, TTOU AVASELKVUOUV TOV TTOAUCUVOETO KOl GNUOVTLKO TOU POAO OTnV
UAOTTIOLNGCN TWV TIPOYPAUUATWV.

To INtnua tou ogPfacpol ¢ dadopetikotnTag adopd otnv KAAAEPYELA OTACEWY {WNAG Kol

Bewpeltal amapaitntn n mPonyouuevn «SOUAELA» O MPOOWTIKO eminedo amod tov idlo Tov
EKTIALSEVUTIKO. Elval avaykaio o eKmaldeuUTIKOG va SlepeuvroeL TN SLKA TOU OTACH OMEVOVTL O€
KAOe eiboug Slakploelg, va avaloyloTtel kal va SLeuBeTAoEL TIG SIKEC TOU aMWAELES, TPV KANOel
va Staxelplotel Ta ocuvaloOiuata tng anoppudng mou viwbel o pabntig. Afilel va onuelwbel n
QVAYKN TIPONYOUHEVNG SLaXELPLONG EK LEPOUC TOU EKTTALOEUTIKOU TWV SIKWV TOU OTEPEOTUTILKWV
avtiAnPewyv, kabwg elval yeyovog OTL Ta OTEPEOTUMA KAl OL TiPoKATOANPELS pmopouv va
Aeltoupynoouv WG «autoekmAnpoupevn mpodnteia» (Rosenthal & Jacobson, 1968). O
EKTTALOEVTIKOC, AVAAOYQ LE TN OTACH TIOU TNPEL AMEVAVTL OE CUYKEKPLUEVA ATOMA KOL KOLVWVLKES
OMAbdEC KL €xovtag kamoleg debopéveg mpoodokieg €€ altiag autAg Tn otdong, odnyel MOAAES
dopég To Habntn, yla tnv Katnyopia Tou omoiou €xeL Slapopdwoel otepedTUTA, VA EKONAWVEL
OUUTEPLPOPEG KaL €V TEAEL VO APOUOLWVEL XOPAKTNPLOTIKA TTOU TTANPOUV TLG TtPoodoKieg Tou
Saokahou tou, xwplg anapaitnta va ta Stabétel amnod npiv.
‘Eva onpavtikd tpooov mou odeilel va SLOBETEL 0 EKMALOEVUTIKOG TTOU TIPAYUATEVETAL TETOLOU
eldoug Bépata eival n Aeyopuevn «SLATMOALTIOULKY €TOLLOTNTOY. ME TOV 0pO «SLATIOALTIOMLKNA
ETOLUOTNTA» EVVOOUME TNV LKAVOTNTA Slaxeiplong, aAAd Kol HLETOUCLWONG TWV YVWOEWV TNG
SLATMOALTIOLKAC ekTtaibeuong og TPAKTIKN £dappoyn otnv ekmaldeutikny dtadikaoia. Mevika,
opiletal wc¢ n duvatotnta Slaxeiplong amo Tov eKMALOEUTIKO TNG SLoPOPETIKOTNTAC, AAAA KOl
NG Katavonong twv mpoBAnuatwy twv aAwv (Ffewpyoytavvnc, 2008).

Buiwpatikiy Maénon

O Beopog e Aywync Yyelag, pe tn dekamevtaety otabepr), EVEPYO TAPOUGiA TOU OTNV TUTILKN
oXOALKN ekmaideuaon, anotéAecs Tov KataAutn, tn 6lodo péow TG omolag €xouv eloayxBel otnv
EKTMOLOEVTIKN) TIPAEN EVEPYNTIKEC KOL BLWUATIKEG EKTOLOEUTIKEC TIPAKTIKEC. H elooywyn Kt
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aflomoinon Ttétolwou €ldoug TpoKTkWY &ev TepPlopioTtnke ota Opla Tou Beopol autou
QMOKAELOTIKA, aAAG OSloxUBnke oTo OUVOAO TOU €KMALSEUTIKOU OUOTAMATOC, adol ol
OUMUETEXOVTEG ekTadeUTIKOL PEOW TNG Aywyng Yyeiag adopoiwoay, Kal o€ TTOANEG TEPLTTWOELG
BeAtiwoayv Kal mponyayayv KoVoToUeG HEBOS0UE TOCO KATA TNV UAOTIOINGN TWV MPOYPAUUATWY,
000 KoL KATA TNV KaBnueptvh SLdakTikr Toug Spdon péoa otig tagels. H peBodoloyia avamntuéng
™G Aywyng Yyelog umopel va meplhappavel oultnon O€ UIKPEG OMASEG, OUVEVTEULELC,
CUMMETOXN TNG KOLWOTNTOC, TPOOKANGCN OUANTWYV, EMIKOLPEG OPOPUNOEL, NXO KAl ELKOVA,
KaTalylopd bewv, TEXVN, Opapatomoinon, mavidl poAwv, ypamrtéG epyooieg, MEAETN
TMEPIMTWONG, TPoypAupaTa, Tapox mAnpodoplwwy, dwampaypdteuvon (Mmakiptlng, 2002 -
lkoUBpa, Kupibng & Maupikakn, 2001).

H Baowkn péBodog mou akoAouBeital og mpoypdappata Aywyng Yyeiag eivat n pébodog
Progect. Zta mAaiola epappoyng tng peBddou Project n opdada kaAdeital va uloBeTAOEL TPOTAON
TIOU KATIOl0 HEAOC auThG Slatumwoe pe adopun €va Blwpa, Eva yeyovog TnG NUEPAC N Eva
PpOPANUa, va kabopioel SpAoeLg, vo MPOXWPNOEL 0TNV UAOTOINGON QUTWVY, VA TIG TIEPOTWOEL
Kavovtag mapAaAAnAa StoAsippota evnuépwong Kol avatpododoTiKAC avookomnong Kal
ouvlAtnong twv OSlampoowrikwv oxéoccswv (Frey, 2005). MeplkEG QMo TIC TEXVLKEG TOU
aflomololvtal eival oL SpaotnplotnTeg yvwpluiag, ot dpaotnplotnteg mpobépuavong, ot
TEXVIKEC XWPLOUOU OFE UTIOOUASEG, oL SpaoTnNPELOTNTEG TTOU SNULOUPYOUV KALUA EUMLOTOOUVNG
(TkoUPpa, Kupidng & Maupikdkn, 2001). Méoa amd autéC o HaBnTtr¢ CUVELONTOMOLEL TIG
S1adopeg MAEUPEG TNG TPOOWTILKOTNTAC TOU, BLwVEL TTOKIAa cuvaloBnuata, ekppalel anoelg,
€YKOOLOTA OXEON ETUKOWVWVIAC PUE TUAMOTO TOU EQUTOU TOU KOl HE Toug aAAouc (Mmakiptlnc,
2002).

ISlaitepn Baputnta Sivetal onuepa oTLG BLWUATIKEG LeBOSOUC, oL omoleg mepllapBdavouy
npooeyyloelg ouvaloBnuatikol Tumou Kal divouv tn duvatotnta ékdpacng Tou cUVOAOU TwWV
HEAwWV TNG opddag (Zwkou, 1999 - Xpuoadidng, 2003). To kupldTEPO £pyaleio-pEco UAomoinong
TIPOYPOAUUATWY Elval Ta BlwpaTa KAl Ol EUTELPLEG TWV HabnTwy T600 amo To 0XO0ALKO 0G0 Kol
Qo TO EUPUTEPO KOWWVLKO TtepLBAAlov. Ta Blwpata Twv matdlwy anoteAovyv, cludwva Pe TN
Buwpatikn dStdaokalia, tnv adetnpia tng StdakTikng mpaéng (Xpuoadidng, 2003). Ztn BLwpaTkA
Habnon ta epebiopata pag ta Sivouv ta idla ta madid. O poAog TG avadelEng TwV EUTELPLWV
avnkel oto daokaho. Méoa amod T PLwUATIKEG SpacTNPLOTNTEG Ol HaBNTEG Kal ol LABATPLES
obnyouvtal ce BaButepn yvwpLdia KoL TPOCEYYLON TWV UEAWV TNG OMAdAG TNG TAENG TOUC.
ATOKTOUV SLAANQKTIKOTEPN OTACH OMEVOVTL OTOV «GAAOV» cUUUABNTA i cuppadntpLa. Emiong,
avarntuooovtal apudibpoUES OXECELG OTNV EMLKOWVWVIO AVAPESA 0TO SACKAAO KAl TOUG HaBNTES
Kall KAAALEPYELTAL N KEVUPETIKA» TIOPELX TNG LABNONG. H «gupeTIKA» TOpELa IOV OXeTileTAL, OV
OxL TaTileTal, HE TNV «OVAKAAUTITIK paOnon», onuaivel ot 6 Sivoupe €towun yvwon oto
paontr, oAAG TNV avakaAUTTOUE padl pe Toug padntég (MetpouAdkng, 1981).

A&lonotnotpo Eknatdeutiko YALkO

EVOEIKTIKO eKMALOEUTIKO UALKO TIou Ummopel va xpnotpomolnBel amd toug ekmaldeuTikoug ota
TAQLLOLOL TIPOYPOLLLUATWY LIE KEVTPLKO B€pa TNV Aywyn Tou Evepyou MoAltn, eivat: a) Wuxikn Yyeia
Kol ALOTIPOCWTIKEG XXEOeL - Tetpadlo Mabntn 6-8 etwv (MamadomovAiou, MnvomouUAou,
Bevtikou, XplotomouAog, Towplhttakou & Alykpng, 2008a), B) Wuxikn Yysia kot AlAmpOCWITLKEG
Ixéoelg - Tetpadlo Mabntn 9-12 etwv (NamadomovAou, MnvomouAou, Bevtikou, XplotomouAog,
Towphitakou & Aiykpng, 2008B), y) Wuxikn Yysia kal Alampoowrikeg Xx€oelg - Eyxelpibio
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Exmaldeutikol yla pabntég 6-8 etwv (MamadomnovAou, MnvomouUAou, Bevtikou, XpLoTOMOUAOG,
Towptakou & Alykpng, 2008y), 6) Wuxikn Yyela kol ALOMPOoWwIKEG IxEOeLS - Eyxelpiblo
ExmaideutikoU yla pabntég 9-12 etwv (MamadomnovAou, MnvomouAou, Bevtikou, XpLoTomouAog,
Towdptakou & Alykpng, 20086), €) Eyw kL Eol — ESw Kkt Ekel. To ekmalSeUTIKO UALKO Kal n Xprion
Tou — Madaywytkog 06nyog yla toug ekmatdeutikoug (Avépouaoou, 1996). MpokeLtal yla UALKO
o€ popodn matyvidlou mou MPoBAAAEL TOV TTOAUTIOALTIOULKO XOPOKTAPA TOU KOOUOoU. Ta maudid
Tavtilovtal pe Npweg mou, yla dltadopetikolg kabe popd Adyoug (UETAVACTEUON, OTIOUOEG,
npooduyLd, TOAEUO), LETAKLVOUVTAL ATIO TNV TEPLOXH TIOU YEVVINBNKAV KoL CUVOVTWVTAL UE TOUG
«AAAOUG», TOUG YAWOOLKA, TIOALTIOULKA, €OVIKA SladopeTikoUC amd autouc, ot) EKmaldeutikod
UALKO MpoAnyng. Ae€lotnteg ya ta matdld tou Anpotikol (Moon, 2003), ) O knmog pe g 11
yateg (Morati, 1994), n) Ayyilovtag tov KukAo (MwtomouAou & Kwtota, 2003).

Edappoyn tou Npoypappatog «AykaAtaloupe tn dtadopetikdtnta péoa ano tn Aoyotexvia»
Kpttipla smidoyng tou B£parog

To oxolAeio eival o kate€oxnVv Xwpog (LETA TO OTTL KAl TNV OLKOYEVELA) TTOU CUUPBAAAEL oTNnV
Kowwvikomoinon tou maidiov kat otn Swapodpdwon 1 tnv €€dlewn OTEPEOTUNMWY Kal
nipokataAnPewv (mou bavov £xouv éN SnuoupynOBel amod tnv olLKOYEVELD TIPLV TNV €(0060 TOU
natdlov otn oxoAkn {wn). ZTtoxevovtag AOUTOV OTNV AVATTTUEN ULOG TILO UYLOUC, OTO UETPO TOU
duvatou, Ttautotntag, kabw¢ Kkal otn Swapopdwon aviANPewv amaAlaypévwy  amo
omolacdAMoTe Hopdr¢ OTEPEOTUTIA Kal TIPoKATOANPELS, KpiBnke Xprnolun Ku emMwdeAnG n
UAOTIOLNGN TOU GUYKEKPLUEVOU TIPOYPAUUOTOC.

ZKOMOG - otoXoL Ttou Mpoypappatog

Ikomog tou [Mpoypdupatog sivat n Stapopdwon ¢ ATOUKAG TOUTOTNTAG TWV ToLdLwy,
avefaptitwg eBvikdTnTag, duAou, Bpnokeiag. Eldikotepa, To MpPdypappa oToxeVEL WOTE VA
OUVELONTOMOLOOUV Ol POBONTEG  OTL UTMAPXOUV OVTIKELUEvVa, Spaotnplotnteg, abAnuata,
nayvidla K.d. mou apéoouv € ioou, avefdptnta and Tov TOTO MPOEAEUONG (| KATAYWYNG, TN
Bpnokeia, to ¢UAo. Emiong, eMIOLWWKETOL VA CUVELONTOMOLAOOUV KAl va amodextouv OTL Ta
ocuvaloOnuata eivat Kowva yla OAa ta tatdLd Kal YeVIKOTEPA yla OAou¢ Toug avBpwroud. TEAOG,
TO €V AOyw MpOypappa amookomel oTtnV 0lkodOUNoN €K LEPOUC TWV HABNTWV TNG EVvoLlag TNG
LOOTNTOG OTNV KABNUEPWVOTNTA TOUG KOL OTLG SLATIPOCWTILKEG TOUG OXECELG.

MeBoboAoyia mpoypaHaTOG

MNa tnv uvAomoinon tou Mpoypdupatog evdeikvutal n aflomoinon tng peB6dou Project
akoAouBwvtag to oxAua: Avaykn = MpoBAnpatiopog - MNpoypappatiopndg - YAomoinon -
A&lohoynon. To MNpoypappa meplhapBavel TEooEPLS BEUATIKEG EVOTNTEC, LE OUYKEKPLUEVOUG
OTOXOUC KoL Spoaotnplotnteg n kKabeplo. OL evotnteg eival ol akolouBec: a) Ekppoaon
ouvaleOnuatwv B) Atadopetikotnta y) ESIkn Aywyn 6) AKOULWUOTO TWV TOLSLWV.
ApaotnpLlotnTeS

‘Ekdpaon cuvarcOnuatwv

Ita mAaiola tng evotntag «Exkdpaocn ocuvaloBnuatwvy o ekmatdeuTIkOg Seixvel ota HEAN TNG
opHAdaG EIKOVEC pe Tipoowa Ttatdtwy. AkoAouBel culitnon yla Ta cuvalocOnuata mou mbavwg
ekppalovtal OTIC EIKOVEC AUTEG. O ekMALOEUTIKOG BETEL epwTrpaTa TUToU: a) «latl éva radi
glval xapoupevo;», Slvovtag £ToL TNV €UKALPLO OTOUG HABNTEG VOl SLOTUTTWOOUV TLC ATIOYELG
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Toug, otnpllopevol cuveldnta n acuveidnta ota Sika toug Blwpata (m.x. yloti Tou ayopacav
€va Kawouplo matyvidt, ylati €xel Ta yevéBALA Tou, ylati mnyaivel BoOAta, ylati mnyaivel yla
TaLXvidL, yloti BAEMEeL wpalo OveLpo, ylatl BAETEL KATL AoTelo, EMELSN TNyailvel oTo oxoAelo), B)
«MNarti éva maldi elvat Aumtnpévo;» e TBaVEG amavTioeLS o Ta aLdLA «yLati mewvaeL kat B€AeL
va ¢ael, ylati O€AeL TN HAUA TOU 1) TOV Ymapnd Tou, ylati pofdartal to okotadt 1) To Uog, ylati
BéAeL va tou aldfouv tnv mava tou», y) «EcU ToOTE eloal XAPOUUEVOS - AUTINUEVOG» UE
avTioToLKEG amavTtnoelg. H ouvavtnon oAoKANpWVETAL UE OpaSLKN epyacia: Ta LEAN TnG opadag,
ue tn Bonbela tou ekmadeuTikol, xwpllouv €va PeYAAo XapTovL OTn HEON Kal Slaywvia Kal
{wypadilouv oTo Eva PEPOC XAPOUUEVA TIPOOWTIA ( TO KOUMATL AUTO TOU XapPToVIoU ovVOoUAleTal
«Xwpa TG Xapdg») Kal oto AANO HEPOC MPOOWTIA AUTINUEVA (TO KOUUATL QUTO ovopdletal
«Xwpa TG AUTING»).

AwadopetikdtnTa

Ita mAaiola g evotnTag «AladopeTikoTnTa» Unopolv va aflomownbouv and tov
UTIELOUVO eKTTALOEUTIKO TTOUXVIOLO, OTIWC «MTOAAEC SLadOPETIKEG KAANUEPEG OTO TTAYKOOLO
XWPLO», «Aladopetikol xalpetiopol otn yn», «Dia otn yn», aAAd kal §paotnplotnTeg,
onw¢ «Aladopetikol, alAd (Slow» (oe xoptli Tou METpou oL padntég oxedidlouv TO
TEPlypOpUa TOU owpato¢ Suo maduwy, dladopeTikol GUAOU KATA TPOTIUNGCN, Ko
0KoAoUBwWG oulNToLV yLa OHOLOTNTEC KoL SLapopEC, «Bpeg opoloTNTEC Kol SLapopégy, «Zav
TIC XAVIPEG 0’ €val KOUTTOAOL». TN SLAPKELD QUTAG TNG OUVAVTNONG Ta TALSLA, EKTOC TWV
aAMwv, propouv va naiouv ratyvidia and Stadopeg Xwpes Tou KOoUou. H Bepatikn auth
evoTNTa KAELVEL Le opadIki epyacia: og HEYAAO XaPTOVL OL LaONTEC KOANOUV XPWHOTLOTEG
KaPSLEC, TTAVW OTLG OToleg ypadouv EUXEC yia ta madLd tng yne.

El81kn aywyn

Ita mAaiowa tng evotntag «EwSik Aywyn» o ekmadeuTikOg £xeL otn S1dBsor tou
TIOLKIAEG SpaoTnPLOTNTEG Kal atyvidia, omwe «TuPAOG LOvog Tou» (Tayvidtl pe epnmddia
otnv kivnon), «TupAdg pe cuvodo» (mawyvidl pe otdxo tnv evouvaicdnon).

AKalwpoTo TWV aLsLwv

Yta mAaiola tng evotnTag «ALKOLWHUATA TWV TTalSLwv» mapatiBevtal SpactnploTNTEG TTIOU UIMopoUuV va
edappootolV: a) Tavidl e KAPTES Ao To «AKaiwpd pou», B) «Ipddoupe ta SIKA PO SikolwpaTo»
(kaBe madi ypadel avtd mou INTd amnod Toug peydloug kot BAlel oto TEAoG TNG MPOTACNS TO SOKTUALKO
TOU QMOTUNTWHA HE KOKKWVN UToyld), y) AAGAEBNTo Twv Sikalwpdtwy tou maldol (ot padntéc to
Stapopdwvouv ard kowou), §) «Ta Swatwpatd pou» (nAektpoviko BLBAio, otnv kaBe oeliba tou omoiou
oL pabntég, adol xwpioouv tn oehida og dUo loa pPépn, {wypadilouv oTo Eva PEPOG TNV ELKOVA TIOU TOUG
épxetal auBopunta, kABe popd mou o unelBUVOC ekmALdeUTIKOC Tou¢ SLafalel amo éva Sikalwpa -
01O AAAO HLo0 NG oeAidag kataypddouv to dikaiwpa mou oculntOnke).

Evnpépwon — Zuppetoxn — EmokéPerg

MNapdAAnAa pe TG poavacdepBeioeg SpacTnPLOTNTEC, Eival oUOLWEEG oL LABNTEG VA EVNUEPWVOVTAL
OXETIKA UE TIG OEPATIKEC EVOTNTEG TTOU TipaypoTeVeTaL TO MNpdypappo. EvEelktikd avodEépoupe ta eENG:
o) mAnpodopnaon yia tn UNICEF (emidelén uAikou), B) evnuépwon ylo ta Moadikd Xwptd SOS (emibelén
UALKOU) Kal emioken os autd, y) evnuépwon yia tn Ataknpuén twv Alkolwpdtwy tou MNoaidlovy, 6)
ouppeToxn otnv «ERSopdada katd tou avaidaBntiopou» (ue adopun tTnv MNaykoouia Huépa Maldikol

116



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 1 No. 2, 2013, E-ISSN: 2308-0876 © 2013 KWP

BiBAiou — 2 AmplAiou), €) cuppetoxn oto EkmatdeuTiko Mpoypappa «Ta matdild ypdadouv Kat {wypadilouv
Ta Awawwpata toug» (YRAIOMA, 2013B), ot) cupuetoxn oto Ekmadeutikd Mpoypapua «21" Maptiou
Alebvng Huépa yia tnv e€alewdn twv Quletikwy Atakpiogwy kat Tou Patolopou» (YAAIOMA, 2013a), ot)
ouppeToxn otov 20° MaveAAnvio Alaywviopo Madntikwv Ednuepidwy kal Meplodikwv NG epnpepidag
ta Néa pe B€pa: «EvdooyxoAikry Bia» ) ocuppetoxy oto Mpoypappa «Avolkn tng Eupwrmng»
napoucotalovrag matyvidla ano aAAeg XWPEG.

‘Evtuno YAwko

Kata tn Stapketla uAomoinong tou Mpoypappatog o ekmatdeuTikog €xeL otn S1dbeor) tou BLPALa,
TIOAUTLUA UTTOOTNPLKTIKA EYXELPLOLA, OmwG «Kavelg Sev eival téAelog» (Aada, 1999), «H Mwun ue
Ta peyaha auvtia» (Schlenz, 2000), «levvaiog eloal 6tav Aeg tnv aAnBeswa» (Dierssen, 2003),
«TOUMU, 0 yewaiog dofitolapng» (Mndaouuykapt, 1999), «Aoxnuonamno» (Avtepoev, 2005),
«Kuplakn tou Kuptakou» (Xav, 1997), «Mauvpn kota» (MmAdkAeil, 1994), «H KoAotouuma»
(MavtouBaliou, 1994), «O wpaiog Aapeiog» (Zapaumouka, 2003), «atl va eljaL TOCO PLKPOG»
(Kim, 2001), «Awoe tVv ayamnn» (BapeAld, 2004), «To andovt kat n koukouBayla» (Auvpatln,
2004), «H moAéta twv ocuvaloBnuatwv» (MouAdkn, 2004), «To TpayoudL TOU TOTAUOU»
(Mmapttg, 2001), «To papoUAL Th¢ kahooUvne» (Anuntpouka, 2004), «H MiAt, n MOAL kat o AAd»
(Pittar, 2004), «Metpdoounax» (Muth, 2003), «H Apyupw yeAaew» (Willis & Ross, 2001), «Tt KL av
elpal aofog» (MamabavacomnovAou, 2001), «O yiyavrag kat ta mouAwda» (Ghislaine, 2001),
«Moudika mayvidia an’ 6Ao tov koopo» (Mntépeg matdikou xwptov SOS, x.X.).

Inuavtikég Huépeg

ISlaitepa xprioluo eival va evnuepwBouv oL pabntég — PEAN TNG OUASAC OXETIKA UE NUEPEC -
0pOONUO o€ €BVIKO 1) TtayKOouLo eminedo, oL onmoleg Kal Ba cuvdéovtal pe UIKPEC SPATELS Ao
To odLd. TEToleg HEPeG eivaL .. NMaykooua npuEpa ATopwy pe El8ikég Avaykeg (3 AskepBpiou),
MNaykooula nuépa AvBpwrnivwyv Akkatwpatwy (10 AskepBpiou), MNaykoouia nuépa Matdov (11
AekepPpiou), Naykooula nuépa Metavaotwy (18 AekepBpiou), ATIOKPLEG - LE XAPOAKTNPLOTLKO TO
yailtavakl pe to omoio evwvovtal Stadopes duAéc (1 Maprtiou), Maykoouia nuépa Matdikov
BiBAiou (2 Ampthiou), Naykooula nuépa tou BiBAiou kat Twv MNveupatikwy Alkatwpdtwy (23
Anplhiou), Naykooula nuépa Katd t¢ Zwpatikng Biag (30 Ampthiou), Maykooula nuépa TG
Owoyévelag (15 Maiou), Naykoouta nuépa Kata tng Epyaciog twv MNatdwwyv (12 louviou).

Avapevopeva AntoteAéopato
Méoa amnod to MNpoypappa «AykoAlaloupe tn StadopeTikoTnTa HECA Ao TN Aoyotexviar
OVOUEVETOL OTL OL LOONTEC TTOU CUMMETELXOV OE QUTO :
e Ba katavorioouv tnv UTapén tng StadopetikdTNTAG O TTOANATIAQ ETtimeSa KAl TOUELG,
e Do AMOKTNOOUV OTPATNYLKEG SLAXELPLONG TWV cuvVaALGONUATWY TOUG,
e Do amoktrioouv TNV évvola tn¢ evouvaiocbnong,
e Ba avtiAndBoulv tnv enibpaon Twv SIKWV TOUC OTEPEOTUTIKWY OVTIAPEWY oTn oTdon
TOUC QméVavTL 0Tou¢ AAAOUG,
e Do Katavonoouv TNV avAyKn TOU €XOUHE OAOL pag va sipaote amodektol amd Toug
aAhoug,
e Ba ouveldntomoloouyv OTL, aPad TLG SLadOPEC TTOU UIMOPEL VAL EXOUV LE TOUG CUUHAONTEC
TOUG, £XOUV KOlL TTOAEG OLOLOTNTEG,
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° B0 0lKOSOUNOOUV UYLELG OXECELG LETAEL TOUG,
° Ba LoYUPOTOL|COUV TNV TAUTOTNTA TOUG KOL TNV OLUTOEKTLUNGCT TOUC.

Avopévetal OTL N enidpoon Twv amoteAeopdtwy Sev meplopileTal ota auotnpa
mAaiola TNG opddag, oAAG eMeKTEIVETAL KOL OTIC AOUTEC SLATIPOCWIILKEG OXECELS TWV
HOONTWV KaL TNV KABNUEPLVOTNTA TOUC EVTOG KOL EKTOC TNG OXOALKAG LOVASAG.

A&LoAoynon tou Mpoypappotog

Anapaitntn ywa tTnv mopeia tou MpoypAauUaTos Kol ThY EV0SWoN TwV OTOXWV TIOU
T€Onkav amotelel to otadlo t™ng afloAdynong. H afloAoynon tou [Mpoypdpupotog
TIPOYHOTOTIOLE(TAL OO TOV UTIEUOUVO €KTIALEEUTIKO — oUVTOVLOTH. EKTOG ammd tnVv TeEAWKN
afloAoynon, &nAadn auty mou Slevepyeital pe To MEpPAC Tou [poypappartog, eivat
enwoeAng kat n evélapeon afloAoynon, n aAAwe Stapopdwtiky afloAdynon, n omnoia
Sivel T duvatotnta SlopbwTtikwv mapepBacswv KL avatpopodotnonc.
Ita mAaiota tng agloAdynong AoLOV UIopoUV Vol ETLOTPATEUOOUV TA MOPAKATW:
° NUEPOAOYLO, OTO oOmoio kataypddovtal oL SpACELl TOU TPAYHATOMOIRONKav Tn
OUVKEKPLUEVN LEPQ, N ETSPACN OUTWV OTOUG HaBNTEG, oL avTIOPATELS TwV paBnTwy, e€wTtepikol
1 E0CWTEPLKOL TTOPAYOVTEC TTOU eVOeEXOUEVWC SleukOAuvay ) epmtddioay tn Stadikaocia K.A.,
° TapATAPNON, KATA TNV OMOL0l O CUVTOVLOTNG EKMALSEUTIKOG CUANEYEL TTANpPOdOpLeg amd
TN KN AEKTIKA Kol AEKTIKA CUUMEPLPOPA TwV HEAWV TNG opadag kata tn Stadpacn Toug He Ta
umoAouna HéAn,
° OTTIKO UALKO — Bivteo mou mpoBAAAouUV MEPLOTATIKA £KPPAONG PATOLOTIKWY AVTIANPEWY
KL aroppudng Kat pe Ta omoia kKaAouvtal ol HabnTtég va avayvwpicouv Tov AavBacuévo Tpomo
QVTIOpaoNG TWV MPWTAYWVLIOTWY KOl VA TIPOTEIVOUV €VAAANAKTIKOUG TPOTOUG evOeSeLypEvNg
ouunepLpopag,
. Spapatormnoinon, ota mAaiola tnNg omoiag KaAouvtal ol pabntég va evaAldooovtal og
poAoug BUTn — BUpATOG pe oevapLo Tou SiveTal oo Tov eKTTALSEUTIKO Kal TO omoio kabe dopd
npayuatevetal Stadopetikol TUMOU SLadopeTIKOTNTA (TOALTLOUIKY, BPNOKEUTIKH, DUAETIKN,
KOLVWVLKH, YVWOTLKN — VONTLKA),
. EPWTNUATOAOYLO, TO omoio Sivetal oTo TEAOG KABE CUVAVTNONG KoL 0TO Omoio KaAouvtal
ol HOONTEG VO ATAVTI|OOUV OXETLIKA HE TG EVTUTIWOELG KOL TOL CUMTEPACHOTO TIOU OTTOKOULOOV
oo tn Oepatikg evoTNTA PE TNV omola aoxoAndnkav (€KTO¢ amd KAELOTOU TUTIOU EPWTNOELC,
unopet va Sivetal n eukatlpio oToug pabntég pe pia {wypadlad, pe éva cuvOnua r pe €va moinua
Va QTOTUTIWOOUV TO cuvaioBnud Toug Kal TiG OKEWPELG TOUG),
EPWTNUATOAOYLO0, TO omoio divetal pe To MEpaC Tou MPoypAUUATOC KAL 0TO Omoio KaAouvtal oL LabnTég
VO ATTOVT 00UV OXETIKA LLE TLG EVIUTTIWOELG KOl TAL CUUTMEPACLATO TIOU OIMOKO[LoaV Kb’ 0An tn Slapkela
CUMUETOXNG TOUG O€ QUTO (EKTOC Ao KAELOTOU TUTIOU €PWTNOELS, Umopel va Slvetal n eukalpia otoug
HoOntéc pe pia Lwypadld, pe éva ocvOnua A Le €va TOINO VA ATTOTUTIWOOUV TO CUVALOBNUA ToUG
KOl TLG OKEYPELC TOUC).

ZuunepacpoTa

OL CUUETEXOVTEC OTA EKTIALSEUTLKA TIPAYATA ELVAL ONUAVTLIKO va HeTaoxnati{ovtal oo ano
TOV VOOTOXAOUO, TNV ETUKOWVWVIA, TNV KPLTIKA S1dBeon kat tnv avainyn dpdong yla aAayn oe
KATL TToU &€ pag apeoel. O eKMALSEUTLKOL Elval OL KOWVWVLKOL TIPWTAYWVLOTEC, TTOU Ba mpénet va
avaotoyalovral yia va alaéouv ta mpdypata. To oxoleilo gival Baotko va avamtuEeL TNV KPLTIKA oTAon
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TWV HoBNTWV PETA A6 TNV AVATTTUEN VEWV ETILKOLVWVLOKWY, CUVEPYATIKWY KAl LoONoLAKWVY LKAVOTATWY,
Héoa amd TNV aflomoincn TWV CUUMETOXLKWY EVEPYNTLKWY TEXVIKWY, TTOU BETOUV OTO EMIKEVIPO TNG
pnabnolakng OdaockaAiag tov (6o to padnth. MNpog auth TNV KatevBuvon n evnuépwon Kol
guaLodnTomnoinon oXeTIKA Le TNV edapUoyh TTPOYPAUUATWY He BEua TNV «Aywyr Tou Evepyol MoAitn»
SLEUKOAUVEL TN CUUUETOXN TWV EKTIALOEUTIKWY OTLG EKTTALOEUTIKEG OpATELG TIou TipoTeivel To YMAIONA,
HETW TWV EYKUKALWV TTOU amooTtéAAovTaL oTa oXOoAEla, BonBWVTAC OTOV KOLWWVLKO LETACKNUATIOUO HECQ
amnod Tnv eknaidevon.
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ouvaiveon Kat eTBoAn
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Abstract

The present paper provides an account of the practices employed by principals in primary
education concerning their cooperation with the school staff and specifically with the
teachers, in order to deal with daily professional demands. To conduct the study the research
method of semi-structured interviews was employed, while, in order to interpret the results,
Bourdieu’s theory was applied. Our findings have indicated a tendency towards the use of
centralized and highly authoritarian practices by primary school principals in the Greek
context.

Keywords: Primary School Principals, Practices, School Administration, Professional
Cooperation.

Elcaywyn

ITOX0C Tou ApBpou eival va €EETACOUE TIC TIPAKTLIKEG TwV SLEUBUVTWVY TWV TTOAUBECLWY
OXOAKWV povadwv tng mpwtofabulog ekmaibeuong, KATA TNV Aoknon Tou €pyou TOUG.

H 8tepelivnon TwV MPAKTIKWY TwV SLeuBUVTWY OXOALKWY POVASWV £XEL LOLaiTEPN oNUacio oTto
BaBuo mou auTég emnpedlouv apeVOC TNV ATTOTEAEGUATIKOTNTA TOUC WG GOPEWV OXOALKNC
nyeolag, aperépou TNV MOLOTNTA TOU TOPAYOUEVOU EKTALSEUTIKOU £pyou ot emimedo
OXOALKN G povadag.

ISlaitepa otnv EAAASa, n €€Taon TwWV MPAKTIKWY TWV SLEUOUVTWY TWV OYXOAKWY HOVASWV
£xet 1dlaitepn onuaoia, SLOTL emixelpeital yia mpwtn ¢opa N CUCTNHOTLKA EMUOPPWON TWV
oTeEAEXwWV TNG eKMaideVONC LE OKOTIO TNV MLoTomoinon tn¢ SLoKNTIKNA G Toug emapketag. (N.
3848/2010, KYA 67927/r3/15-6-2012). EmutAéov peta tn Onuoctomoinon oxediou
Mpoedplkol Alatdyuartog oto mAaiolo twv Nopwv 4024/2011 kat 4072/2012 avantiooeTal
EKTETAMEVN OUTATNON OTNV EKMOLOEUTIKA KOWOTNTA YloL TNV ETUKELMEVN €dapuoyn TNG
a€LoAOYNONG TOU EKMALOEUTIKOU £PYOU KOL TOU TIPOCWIILKOU TNG OXOALKAG Lovadac.

O 8LeuBuvtnG NG OXOALKN G HovAdag, av Kal n B€on Tou BPLOKETAL OTA KATWTEPA ETIMESA TNG
SLOLKNTIKNAG opydvwong, ival emPopTIONEVOG PE €va TIOAUTTAOKO KOL OTTALTNTIKO £€pY0 OTO
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niedio tne eknaibevong. MaAlota urtootnplleTol OTL OL ATALTAOELG TNG CUYKEKPLUEVNC BEonc,
gemepvoUV TIG LKAWVOTNTEG TTOU AOYLKA QVOHLEVETAL VO KATEXEL £V LOvo avBpwrog (Davis et
al, 2005).

Ol TPAKTIKEG TOu SlevBuvTh NG OXOALKNG Movadag amoteAoUV €vav LOXUPO Tapdyovia
SLapopPwaong TnNg KOUATOUPAG KOl TNG OPYAVWONG TNG OXOALKN G KOWVOTNTAG, EMNPEAlOUV TNV
KaBnNUepVOTNTA TNG OXOAKNG Hovadag oAAd cuyxpovwg emnpealovtal amd auth Kal
Sltapecolafouvtat adevog amnod TV MPOCWTILKA Tou Bewpnaon yLa To £pyo Tou, adETEPOU ATO
Vv enibpaocn tou opyavwolakol TAALGioU Tou oxoAeiou oAAQ Kal Tou €WTEPLKOU TOU
neptBarlovrocg (Cheung & Walker, 2006; Hopkins et al, 1997).

H mpdébeon) pog dev elval va TAPOUCLACOUHE  HOVTEAQ nyeciag mou eVvOEXOUEVWG
epapuolouv ot EAAnveg SteuBuvtég moAuBéoiwv oXOAKwV povadwv Tng mpwtoBaduLlag
eknaidevong. Ztoxevoupe otn Slepelivnon Twv TPOMWV HUE TOUCG OTOLoUG oL SLEUBUVTEC
avtilapBavovtal, oKEPTOVTaL KL TTPATTOUV, ACKWVTAG TO KOAONEPLVO £PYO TOUG OE KATIOLOUG
oMo TOUC TOMELC eUBUVNG TOUG. IKOTOC Tou ApPBpou elSIKOTEPA €lval N TPOCEYYLON TNG
Spaotnplotntag tou SleuBuvTr TNE OXOAIKNC LOVASAG OXL UE OPOUG EKTTALOEUTLKAG Sloiknong
(management), aAAd eotialovtog otnv epyactakn §paaon Tou, Omwe StapopdwveTal anod tnv
TMPOOWTILKA Tou avtiAnyn kot epunveia tng SOPNC TwWV OXECEWV QVAUECA OE OOO0UCG
Spaaotnplomolovvtal otn oXoALkn povada.

Ma T ouyypadr Tou apbpou afLOTOLCaLE T EUPHUATA EPEUVOC TTOU TIPAYUATONOLNONKE
otnVv MOAN TG NATPAG yLa TIG TPAKTIKES TWV SLeVBUVTWY OYXOAKWY pHovadwy mpwTtoBabuiog
eknaidevong, oto MAAIOLO0 TWV CUVEPYAOLWYV TOUC HE Touc Popeic Spaong mou eumAEKovVTOL
otn Astoupyla TG OXOALKNC povadac.

OL TPOKTIKEG TWV SLELOUVTWV OXOALKWV povadwv. Avaockonnon tng BLpAtoypadiag.

O 8levBuvtng oxoAkng povadag £xel anoteAéoel Bépa Sladopwv epeuvwy otn Slebvn kat
€AANVLIKA €TLOTNUOVLIKNA Kowvotnta. H SuokoAla Tou €pyou TOU Kal n avaykn avtanokplong
OTLG TIOAAQATIAEG TITUXEG TWV EPYACLAKWY TOU KaBnkovtwv amoteAouv Bpa pog Stepelivnon
oto nebio tng ekmaidevong to onoio adevog dev eival otabepod, MPoPAEPLUO KAl OTATLKO,
adetépou bev unopel va vonbel EExwpa amod To KOWWVLKO MAALCLO HECO OTO OTOL0 UTTAPXEL.
To “molog eival” o 6tevBuvtng tou oxoleiou —otL atieg tou, oL mpodlabéoels tou, TaA
XOPOAKTNPLOTIKA TOU- O TPOTIOG oU avtAapBavetal Ta KaBKoVTA Tou, Ol OTPATNYLKEG TIOU
Xpnotpormolel, kabBwg kat o ocuvbuaouog aAlAd kal n ebapuoyry TOUG HECA OTLG ELOIKEG
ouvOnkeg kABe oxoAkn¢ povadag, avadekvuouv to SlevBuvtr WG oNUAVTIKO dopéa Spdong
0 omnolog ennpedlel tn oupmnepldopd Kal TG EMSO0ELS TwV padntwy, Tnv adooiwon tou
TIPOCWTILKOU, TO OXOALKO KA{HQ KAl TNV TOLOTNTA TOU TIAPEXOUEVOU EKTTALOEUTIKOU €pyou.
(Day et al, 2009, o€A. 195; Teske & Schneider, 1999)

Qotooo, otnv EANGSa mapatnpeital n e€ng acupfatotnto: Amo T ia, n eAAnvikn vopoBeoio pe To
KaONKOVTIOAOYLO TwV EKMALSEUTIKWY opilel £va moAUTAOKO Kol cUvOeTo €pyo ylor Tov SlevBuvtn
OXOALKNG povadacg mpoPAémovtag MANOWpA OPUOSIOTATWY KAl CUVEPYACLWV HE TO HEAN TNG
ekmaldeutikng kowotntac. (Y.A.353/1/324/105657/A1/ 16-10-2002, dpBpa, 27, fwg 32). O
0 pHOSLOTNTEG OUTEG ElVOL KATA KUPLO AOYO SLOLKNTLKEG Kal o€ ULKpO BaBud adopolv To eKmaldeuTIKO
£pyo. (Koutoulng k.d. 2008, oeA. 107). Qotdoo, ota Kplipla emMAoyng Twv SleuBuvtwy oXOAKwWY
Hovadwv Sev nephappavovral eL8IKEG OTIOUSEG KOLL ETILOTNLOVLKA KOTAPTLON OTNV EKTTALOEVUTLKA
nyeotia, evw Sivetal Baputnta otn SLOAKTIKA eUnelpia TOU WG EpyalOUEVOU EKTTALOEUTIKOU
KaOwG Kal OTn YEVIKN TOU ETLOTNUOVLKA KoL Tadaywylkn kataption. Eniong amotipdtal o
ONUAVTIKO PBaBud n MPOowWMIKOTNTA KAl N YEVIK ouykpotnon tou umodndiou, péow
TIPOCWTILKAG OUVEVTELENC 0To cupBoUALo ertthoync. (N. 3848/10, apbpo 14)
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ErtutAéov, otnv EAAASa oL 8teuBuvtég Twv oXoAlkwv povadwy §gv CUPHETEXAV LEXPL TWPA
oe BeopoBetnuévn emuopdwaon yla TNV mapoxn KateuBuvoewv Kol tov £$poSloopd Ue
YVWOELG Kol Se€LOTNTEC EKMALSEVUTIKNAG NYECLOC. AMAWG, EVNUEPWVOVTIOV EUKOLPLAKA HE
NUEPLOEC Kal TaxUppUOUA oepvapLla yla BEpata mou Kuplwg oxetilovral He SLAXELPLOTIKA
KaBrkovta Kot pe TN pubulon Slolkntikwv Bepdtwy. Ol OXECEL KAl OL CUVEPYAGCLEG TOU
SleuBuvtn pe Ta PEAN TNG OXOALKAG KOLVOTNTOG OTaviwg amotéAecay BEpa empuopdwaong, av
Kal avayvwpiletat  otL «wkavr) Olwoiknon onuaivel BeAnuatik ouvepyacio peTafy
SLoLKOUVTWY Kol SLOKOUPEVWVY...» (Zaltng, 2008, ogA.9). O Sileubuvtrg oxoAlknG povadag
Aouov otnv EANGSa Sev €xel S16axBOel pe ovotnuATKO Kal BeopoBeTnUéVo TPOTIO MWCE va
elvat dtevBuvtic.

Ooov adopd oto Beouko MAAioLo, N oXeTIKN vopoBeoia av kat avadépel OTL «o dleuBuvtig
ouVEPYATLETAL UE TOUG EKTIALOEUTIKOUG LOOTLUA KOl HECO 0 KALHa aAAnAgyyUNG», E0TLALEL OTO
TL TPETEL VA KAVOUV 0L SLEUBUVTEG TWV OXOALKWY HovAdwv aAAd OXL OTO TIWG VO TO KAVOUV
(Y.A.353/1/324/105657/A1/ 16-10-2002, &pBpa, 27, 28, 29, 30, 31, 32). K&Oe Sieubuvtng tnv
EPUNVEVEL e BAON TIG EUTIELPLEC, TIC TTPOSLABETELG TOU KOL TOL AVTIANTITIKA TOU OXN AT KoL
ETUAEYEL CUYKEKPLUEVEC TIPAKTLKEG LLE TLG OTIOLEC avTIMETWTeL Ta Stddopa Bpata.
Anptoupyeitat Aowmdv n avaykn va StepeuvnBolv oL TPaKTIKES Ttou edpapudlouv ot EAANVEC
S1eUBUVTEC OXOALKWY PHOVASWV yLla VA OVTOTIOKPLOOUV O KATIOLEG ATIO TLC OTOULTHOEL TOU
£pyou TouC.

Mo CUYKEKPLUEVA OTO TOPOV APOPO ETILXELPOULE VO ATTAVTI|COULE OTO £pwWTnUa: Moleg elval
OL TIPAKTIKEC TWV SLleuBUVTWY TWV OXOALKWV povadwy Tng mpwtoBaduLlag eknaibeuong otnv
EAAGSa otnv KaBnuepLlvry ouveEPyaoio TOUG HE TOUG EKTIALOEUTIKOUG TOU OXOA£lou TOUG;
ElSikOTEpQ €€ETATOUE TIG EMOVAAABAVOUEVES EVEPYELEC KOl CUUTIEPLPOPEG (TIPAKTLKEC) TOU
SlevBuvtr) amévavtl oToug eKMALGEUTIKOUG, TIPOKELUEVOU VO avTamokpLlOel ota kabrnkovta
TOoU.

Ol (6101 oL SleuBuvTég daivetal va Bewpouv tnv MpowdBNon Twv cuvepyaclwy, Wolaitepa pe
T0 oUAAoYO SLEACKOVTWY, WG Eva Ao T KUPLOTEPA KABRKOVTA TOUG KAl OL EKTTALSEVUTLKOL, OE
peyalo Babuo, umootnpilouv 6Tl oL S1leUBUVTEC TOUG, APLEPWVOUV XPOVO YLOL CUVEPYAOLEC UE
TOUG EKTMOLOEUTIKOUG Kal Toug yoveilg twv pabntwv (Mawdaywywko lvotitovto, 2008).
ErunpooBeta, ol StevuBuvtég umootnpilouv OTL N Asttoupyia tng oXOALKAG povadag euvoeital
HEoa amod €va oxoAkO KAipa mou xapaktnpiletal and cuvadeAdkOTNTA Kol SNUOKPATIKES
Sladikaoieg. (Ayyehomoulog, Kapayiavvng & Pwkag, 2002). H cuvepyacio 0To Xwpo TG
OXOALKNG povadag Bewpeital onUavIkog mapdyoviag mou cupBAAAeL otnv emiluon Twv
TPOPBANUATWY TNG OXOALKAG LovAdaG, otnv avamtuén tng cUAAOYLKOTNTAG LETAEY TWV PEAWV
NG KOl otnV enitevén twv otoxwv tne. (Maolapdng, 2004, oel.170). ISaitepa katd tn Andn
anodAcewV -amo TG onUavIkotepeg dtadikaoieg tng StevBuvong- n cuvepyacia odnyet o
OUAAOYLIKEG aTTOPACELC OL OTIOLEG TTAEOVEKTOUV £VAVTL TWV OTOUIKWY amodAcewV ylati eivat
akplBEatepec, ouvdualouv TN YVwon MOAAWV ATOUwWYV, Elval SNUOKPATIKEC Kal aufavouv Thv
amodoxn Twv AVoswv. (Zattng, 2005, oeA. 114; Hallinger, & Heck, 2009).

Avatpéxovtag otn 6tebvr) BiBAloypadia Slamiotwvetol pla TAon ouvdeong Tou
gmtuxnuévou dteuBbuvth oxoALlknG povadag pe tn dSnuoupyla cuvepyatikoU KALLATOG HEoal
OTO OTTOL0 T MEAN TNC OXOALKI G KOLVOTNTOG KOl LSLaitepa oL ekmaldeuTiKol amoteAouv popeig
ouvdlaxeiplong Kat cuvSlapopPwonc tng KaBNUEPLVOTNTAC TNG OXOALKAG Hovadag.

EvSewktika, avadépoupe otL oL Harshar & Hyle (1996) Siepevvnoav pe pn SOUNUEVEG
OUVEVTEVEELG TIG OTPATNYLKEG TTOU avarntuooel o SltevBuvtrc oxoAeiou kat dlamioTwaoayv OTL
oL emutuxnUévol SleuBuvtég Snuoupyolv TIG MPOUTMOBETELG yla KOO Opapd HE TOUG
EKMOLOEVUTIKOUC PECA A0 OUVEPYATIKEG SleEpyaoieg Kal avamtuooouv TNV EUTILOTOCUVN
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OVAUECO OTO HEAN TNG EKMALSEVUTIKAG Kowvotntag. Ot Waters, Marzano & McNulty (2004) os
€PEUVA TOUG YLA TIG TIPOKTLKEG TwV SlEUOUVTWVY OXOAKWY Hovadwy pe UPNAEG eMEOOELS
HaBnTwv Slamictwoay OTL oL SLlEUBUVTEG AMOTEAECUATIKWY OXOAElwY elxav, HETAL AAAwWY,
WG TPOTEPALOTNTEG TOUG TNV QUTOVOULO TwV eKMOLSEUTIKWY Kal To oXeSLaopo, tn ARYn
anopAacswv Kal tnv eniAuon MPoPANUATWY HEOWw ouvepyatTikwy Sladikaotwy. Ot James,
Dunning, Connolly & Elliot (2007) dtepelvnoav, Ue NULOOUNUEVEG CUVEVTEUEELG KL OASLKEC
oulNTAOELG TN CUVEEDN TNG OXOALKNG NYECLOC LE TNV TTOLOTNTA TOU OXOALKOU TtepLBAAAOVTOG
Kall KATEANEQV OTO CUUTEPACLO OTL OL CUVEPYATIKEG TIPAKTIKEG NTAV BacLkr mpoinobeon yla
™V evéuvapwaon kot tn BeAtiwon tou oxoAikoL meptBaAlovtog. Ot Sanzo, Sherman & Clayton
(2011) epguvwvTag T MPAKTIKEG SleuBUVTWY OXOAKWV povadwy Slamioctwoav Letagy AAAwyY
OTL oL emItuXNUévol SlevBUVTEG SpwVTOG HE EVTLUO Kal euBU TPOMo, ebapUOlOUV TIPOKTIKEG
HEOW TWV Omoiwv SnULoUpyoUV 0P OTO EKTIALOEUTIKO TIPOCWTIKO Kal SLEUKOAUVOUV TV
ETAYYEALATIKN TOU avAmTuén, eival SLapkwe KoL EMOPKWE EVILEPOL YLA TO TL CUMBaiVEL OTIG
taelc Tou oxoAeiou Toug, Snuloupyouv atpoodalpa Kowng SECUEVONG, CUVEPYOOLAC Kol
opadikng douAeldg otn Ann kat edapuoyn Twv anopdacswv. Ot lbrahim & Al- Taneiji (2013),
EPEUVWVTAC TN oLVOEON HETALU TOU TPOMOU HE Tov omoio SieuBuvouv ol SleuBuVTEG TIg
OXOALKEC TOUG LOVASEC KOl TNG ATMOTEAECUATIKOTNTAG TOUG, Slamiotwaoav OTL oL eKMaLSeUTIKOL
Bewpouv Toug SlevBUVTEC TOUC TOCO TILO ONMOTEAECUATIKOUC, 00O TIEPLOCOTEPO TELVOUV OF
S6levBuvon mou £0TIAlEL OTIC OXEOELC, TOPAKLVWVIAC TOUG EKMOLOEUTIKOUC ot uPnAd
gmTelypaTa péoa anod apoLpaia epumiotoolvn Kol ot o€ KOO 0pouaL.

Ye KaBe mepimtwon, amo TA MOPATIAVW, TIPOKUTITEL OTL N €mtuxnuévn devBbuvon tng
OXOAIKNG povadag ouvlEetal pe tn HEPLUva Tou OleuBuvt) va Snuoupynosl KAlpo
OUVOIVECNC LECA OTO OTIOLO EMITUYXAVOVTAL KOLWVOL 0TOXOL Kal SlapopdwVETaAL KOO Opaua
HEoO oo GUAAOYIKEG KOl CUVEPYATIKEC Sladikaoled.

OQswpnTtiko NAaiolo

H epyaola pOG EMIKEVIPWVETOL OTIL( TIPAKTIKEG TwV OlELOUVTIWVY OXOAKWV HOVASWVY
npwtoBaduiag eknaibevong mou adopouv otn cuvepyacia Toug He Toug ekmatdeutikoug. H
€vvola TG mpakTiki¢ elval Baotki otn BewpnTikn tpooéyylon tou Pierre Bourdieu n omola
alomolnBnke yla tnv epunveia twv SeSopévwy AUt TNG LEAETNG.

H mpaktiky avtipetwrniletal and tov Bourdieu w¢ cuvioTapévn TPLWV TTAPAYOVIWV Kal
ocuudwva pe TN Bewpla tou pmopolue va avtlndBoupe pe cadrvela tnv UMapén Twv
TPAKTIKWY HOVO MPECA amd TNV Kotovonon tng ouvluaouévng CUUBOANG QUTWV TwV
mapayoviwy. Z0udwva pe tov Bourdieu, n mpaktiki TPOKUTITEL Ao TN oUVOEDN HETALL TWV
npodlabéocwv (habitus) evog atopou kot TNG B€ong tnv omoia €XEL KATAKTACEL UE Ta
TIPOCWTILKA ToU “edodla” (keadalo) pEoa oTig mapoUoeg CUVONKEG TNG KOWVWVLKAG “apévag”
(mrebio). (Bourdieu, 2005, oeA. 35). O Bourdieu cuvoilel tn oxéon PeTafL TNG MPOKTIKAG Kall
TWV GAAWV TPLWV EVVOLWV TIou TtpoavadEpape (habitus, kepadato, medio) XpNOLLOTOLWVTAG
TV napakatw efiowon: [(habitus) (kedalaio)] + medio= mpaktikn (Bourdieu, 2009, oeA.147)
Me tnv mapoandvw efiowon, o Bourdieu pag Sivel to “epyalelo” pe to omoio pmopoUpe va
anmodwooupe vonua oe KABe otyun tng {wng pag, Kotd tn SLApKela tTng omoiag Pplokopaote
UMPOOTA o€ Lo oAl emhoywyv. AuTo Ttou “smtidéyoupe” —SnAadn n MPOKTIKN pag- emeldn eivol
0paTO OE HOC KAl OUVEMWC Voeital w¢ mbavh emloyr pag, €€optdtal amd Tto ouotnua
npodlabeéoswv pag to omoio o Bourdieu ovopadlet habitus, SnAadr To cuoTnpA CXNUATWV
avtiAnync, okéPng kat Spaong to omolo amoteAel TPOIOV TNG EVEPYNC MAPOUCLAG TWV
EUTELPLWV TOU TIOPEABOVTOC, Kol TIOPAYEL OTOUIKEG Kol CUAAOYLKEG TIPAKTIKEC. (Bourdieu,
2006, oeA. 90-91)
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H mpoktik mou uloBetoUpe ota mAaiola tng dpaong pog, Stapopdpwvetal HEoa Amo TIG
OUVONKEG TNG MEXPL TwpPa {WNG KOG EMELSN Ol EUMELPIEG MOG KUPLWG ATIO TNV TPWTN TALSLKA
NAKiO aAAQ KOl OL LETETIELTA TIOU TIPOEPXOVTAL T TN MOpdwWaon, TNV Epyacia, TNV KOWWVLIKA
Spaoctnplotnta, Slapopdwvouy Tig Mpodlabeoelg Kal Tig emAoyEG pag. (MuAwvag, 2009, oeA.
54). OL eTAOYEG MOG PE TN OELPA TOUG SLapopPwVouV TG LEANOVTIKEG HaG SUVATOTNTES Kal
SLapopdwvouV Tov TPOTOo IOV AVTIAAUPBAVOUOOTE TOV €QUTO PG KoL ToV KOopo. (Maton, 2008,
0eA.52-53). Elvat oad£g OtL N gumelpla avayeTal o€ KATAAUTLKO TTopayovta SLapuopdwong tng
TIPOKTLKAG LAG N OTIOL0 TTPOKUTITEL WG ATOTEAECHA TNG SUVATOTNTAG LG VA “eTUAEYOUUE” péoal
oe mAaiola e€wtepkad pokaboplopéval.

OL TTPAKTLKEG TWV SleuBUVTWV OXOALKWY povadwyv Aappdavouv xwpo péoa oto Tedlo TG
eknaidevong. H évvola tou mediov uloBeteital and tov Bourdieu ylwa va meplypad el tov
6laiteEpPO  AUTOVOUO KOWWVIKO Xwpo, To “olumav”’ omou &pactnplomolouvtal Kol
epapuolouV TIG TPAKTIKEG TOUG OL KOWVWVLKA SPWVTEC, WG Eva TIAEYUA SUVOULKWY OXECEWV
KOLL WG VA UKPOKOOHO TIoU SLaBETEL SIKOUC TOU E0WTEPLKOUC KAVOVEG, VOLLOUG KOl LOLOTNTEG.
(Bourdieu, 2005, ogA.24-25). O KOWVWVLKOC KOOUOG ouvtiBetal amno diadopa nedia ta onoia
xapaktnpilovrat and tn ik Toug Eexwplotn “aiobnon tng mpaktikic”...» (Thomson, 2008,
oel. 70). Méoa oto kaBe mebio e€eliooetal, yUpw amo éva Kowva amodekto dtakuBeupa, pia
SLapkn¢ AN, SLokNPUYHEVN R 1N, AVALECO OE KUPLAPXOUG KOl KUPLOPXOULEVOUG OL OoToiotL
elval avioa edpodlacpévol pe omAa yU autov tov aywva, dnAadn pe kedpalato.(Mills, 2008).
Q¢ kedpaAalo voeital kaBe mAsovékTnUa, KABs SLOTNTA TTOU HEPEL O KOWWVIKA Spwv Kot
Sduvartal va tou xpnolpelosl ota mAaiola tng mAAng mou Sie€dyetal oto medio, evw TO
kedalalo mou Katéxel kabopilel kat tn B€on Tou péoa oto medio aAAA KAl TG OTPATNYLKEG
mou avarntvooel. (Bourdieu, 2005, ogA. 35).

EruutAéov, o Bourdieu umootnpilel 0tL o kaBe medio, Evag UIKPOG aplBuog Spwvtwy Kat
BECUWY CUYKEVIPWVEL TOCO OYKO KedaAaiou TOU TOUg KABLOTA LKOVOUG VO QOKNOOUV
efovoia mavw oe 6ooug SlabBEtouv ULKPOTEPO OYKO KedaAaiou, EMBAANOVTAG TLG TIPAKTIKEG
TOUG KOl peyLloTomolwvtag ta “képdn” touc. (Bourdieu, 2007a, oeA. 144). Kata tov Bourdieu,
otav n doknon aUTAG TG Kuplapxiag yivetal OxL pe dpeoo kal Blato, oA Ue CUYKAAUUUEVO,
VOULUO KAl ATILO TPOTO, TOTE StaodaAiletal n amodoxn TG €K LEPOUC TWV KUPLAPXOULEVWV
KOl N avoyvwpeLon Twv Kavovwy mou entBaAlovtal and toug Kuplapxoug we KATL puotkd Kal
6ikalo, kat ovopaletal cupuPoAwkn Bia. (Bourdieu, 20073, ogA.30)

MeBoboAoyia

H mpooéyylon mou uloBetnBnke otnv mapouca E£peuva OTNPLlETAL OTNV EPUNVEUTLKA
napadoon, n onoia anoteAel mapaliayn autol Tou cuvnBw ovoUATETAL TTOLOTLKNA Epeuva (
Robson, 2007, 0g).29). Yo 10 dwG TNG MAPATAVW TIPOCEYYLONG TO €PY0 TOU KOLVWVIKOU
£PEUVNTH CUVIOTATAL OTNV TIPOOTIABELN «VOL KOTOVONOEL KOL VO EPUNVEVCEL ... TN dpdaon Kot
TIC KOONUEPLVEC TIPAKTIKEG TIOU OVATITUGCOUV Ol AvOpwToL avaloya HE TG CUVONKEC, ToV
KOOMO TNG SIKNC Toug epmelpiag...» (Audakn, 2007, oel. 72). AUTO ONUOILVEL OTL OL EPEUVNTEG
TIOU XPNOLUOTIOLOUV TIOLOTLKEG EPEUVNTIKEC HEBASOUG peleTOUV Ta patvopeva o BdBog péoa oto

duokd toug TepBaAlov TpooTaBwWVTOC Vo TA EPUNVEUCOUV HECO OMO TO VONUA TIOU TOUG
anodidouv ol avBpwroL.

KOplo XopaKkTnploTIKO TNG TOLOTIKNAG €peuvag elval OTL BooilleTal O  OUYKPLTIKA
ULKPOTEPO APLOUO TIEPUTTWOEWV HE OTOXO OXL TNV aVOKAAUYPN YEVIKWVY TACEWV aAAA TN
Slapopdwaon oALKAG ELKOVOG yla KABe mepimtwon Kal TNV aveUPESN TWV KOWWV TOUG
otoeiwv. (Kuptaln, 2000, oeA. 52)
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ErtutAéov, n molotik €peuva avadelkvuetol PeBodoAoyilka KAatdAANAnN yla TNV KATtovonon
Twv dalwvopévwy mou oxetilovtal pe TNV nyeoia, 6eSopévou OTL OL OOOTIKEG HEBOSOL
TIAPEXOUV YEVIKEG Kal apnpnUEVES TTEPLYPADES AVTIOETA N TIOLOTIKI TIPOCEYYLON UMOpPEL va
TIaPEXEL Ta epyaleia yla tn PeAETn o€ BABOC KaL TNV avadelen twv MoAAWV Kal SLapopETIKWY
Slaotdoewv TNG nyeoiag. (Conger, 1998). Mo CUYKEKPLUEVA, UTTOOTNPLZETAL OTL OL TTOCOTLKEG
HuéBodol dpaivetal va elvat avemapkeig yia tn Sltepevvnon Tng ¢puong tng nyeoiag, VooueVNg
w¢ dladkaoiag pe évtovn Kowwvik aAAnAemnidpaon (Parry, 1998)

ISlaitepn onpacia 660nkKe 0TV MPOCWTTLKH LoTopla KoL TIG EUMELPLEG TwV SleuBuvTwy eMEeLdN
N TOLOTIKA €peuva Tovilel amo t puon NG TN onUAcia TTOU £XEL TO LOTOPLKO KOl KOWVWVLKO
mAaiolo twv dpwvtwv (Kuplaln, 2000, oeA.53)

H epeuvntikn uéBodog n omoia emAEXONKe eival n cuvévteuén. OL oUVEVTEVEELC amOTEAOUV
pio amod TIG o KOoWaA avayVwPLoPEVEG LOPPEC TNG TIOLOTIKAG EPELVNTIKAG HeBOSou (Mason,
2003, oeA. 90). EmutA€ov, n oUVEVTEUEN €lval £VOG Ao TOUG TILO ATIOTEAECUATIKOUC TPOTIOUG
LLE TOUC OTtolou¢ tpooTaBoU e VA KATAVOOOULE TOUG cuvavBpwroug pog (Fontana & Frey,
2005, 0eA.697-698)

O TUMOC TNG OUVEVTEUENG TTIOU ETUAEXDNKE yLoL TNV Mapoloa €peuva gival N NULSOUNUEVN
ouvévteuén pe otolxela eAdevdepnc ouvévteuéng. O OXETIKA UIKPOG PBabuog doéunong
ETUAEXONKE emeldn To {NTOUHEVO NTAV va SIVETAL OTOUC EPWTWHEVOUG N duvatdtnta va
ekppalovtal He AVEON Kal XwpLig meploplopolg yla Bépata avénuévng evatodnoiag -mou
OUXVA EVELXOV TO OTOLYELO TNG EUNMIOTEUTIKOTNTAG- oTa TAaiola plag dtadlkaaoiag mou ixe
TLEPLOCOTEPO TN Hopdr HLOG avolxtig oulntnonc.

H SelypatoAnyia mou edpapuodotnke opiletal wg detypatoAnyia eukaipiakn, n dStadeotuou
beiyuatoc (availability sample) kol avadépetal otnv €mloyn Twv TANCLECTEPWY KAL TILO
guKalpwy, dnAadn Twv 1o €UKOAQ TPOCPRACLUWY OTOMWV OTOV €PELVNT 1 OAALWG TWV
QTOMWV Tov elval Stabéoa yla tnv €peuva. (Robson, 2007, oeA. 314. Cohen, Manion &
Morrison, 2008; oeA. 170. Kuplaln, 2000, oeA. 117-118). Auto 1o €ibog detypatoAniag e
Staodalilel Selypa aviLmpoowMeUTIKO ToU TTANBUCHOU Kal eV ETUTPETEL TN YEVIKEUON TWV
CUUTEPAOUATWY. AANWOTE N €VVOLA TNG YEVIKEUONG OTNV TIOLOTLKN €pEuva avTikabiotatal pe
NV évvola tNG oUUBaTOTNTAC KALTO EPWTN LA TTOU TIBETAL Elval «KATA TTOCGO 0 XWPOG, N oldda
 TO KOWWVIKO daLVOUEVO TIOU €PEUVAONKE TalpLlAlel pe AAAOUG XwpPouc, AAAEG OUAdEG N
aAAa KoWwVLIKA dawvopeva Tou evdladEpouv tov gpeuvnti.» (Kupialn, 2000, oeA. 281).
ZUpdwva UE TA TTAPAAVW, T CUUMEPACUATA TNG TOPoUoag LEAETNG SuVNTIKA LOXUOUV yLa
OleuBuVTEG oxOAlkwY povadwv Tou SLaBETouv  XOPAKTNPLOTIKA OVAAOyQ HE QUTA TwV
SleuBUVTWYV TTOU CUUPETELXOV OTN CUYKEKPLUEVN €PEUVA.

To Selypa tng épevvag amotéAscay 15 S1euBuvVTEG Kal SleuBUVTPLEG TTOAUBECLWY SNUOTLKWVY OXOAElWwV
™¢ Mdtpag, amd toug omoloug oL 5 Atav yuvaikeg Kat ot 10 Avtpeg, evw €ylve mpoomadsla va
ouUMEPANPBOUY SLeuBUVTEG pe SLadopeTIKO aplBUd xpovwy UTnpeoiag otn cuykekpLuévn Bon. To
Selypa mpogkuPe Uotepa amd pia ospd emadwv pe 20 StevBUVTEG, KOTA TN SLAPKELX TWV OTOLWV N
£PEVVATPLA TOUG TTAPELXE EVNUEPWON YLO. TO OKOTIO TNG £peuvag Kat StaBePaiwaon otL Oa StaodaAiotei
n avwvupica toug. (Cohen, Manion & Morrison, 2008, o). 471). To teAiko Selypa StapopdwdnKe pe
v enhoyn Twv StevBuvtwv/viplwy mou ekdnAwoav to peyaAltepo evlladépov yla TNy €peuva,
adol ATav CNUAVIIKO OL EPWTWEVOL VA avtamokplBolv ¢uolkd kal afiaota mapéxoviag
aUBOPUNTEC ATIAVTHOELC.

AnoteAéopata

AvoAuoape ta gpeuvnTika Sedopéva cuvdualovtag Ta EPEVVNTIKA EpwTHpata, tn Bewpia
Kal To SeSoUEVA KAl TOL TTOPOUCLATOUE HE TNV KATACKEUT KATNYOPLWYV OL OTIoLEC E0TLAlOUV
adevog oTiC epnelpieg Twv SlevBuvtwy, adeTEPOU OTLG TIPAKTLKEG TOUG.
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Epnelpieg Twv dtevbuviwv

Ot gumelpieg Twv dltevBuvtwv/vipuwy Tou delypatog and toug SLeuBuVTEC TwV oXoAeiwv Gmou
elyav poltnoel wg Hadntég kat and toug SleuBUVTEG TwV OXOAElwv OOV €pyAcOnKav wg
daokalol enmnpedlouv ONUAVIIKA TIG TIPAKTIKEG TOUG SLOTL, OMWE TpoavadEpPAE, oL
EUMELPLEG QUTEC €XOUV e0WTEPLKELOEL oupBariovtag otn dtapdpdwaon Twv podlabécewv
TOUG.

E€etalovtag Tig epnelpieg Twv dtevBuvtwv/viplwyv tou Selypatog ano toug SleuBUVTEG TwV
oxoAelwv ota omola poltnoav w¢ HabnTEC, SLAMIOTWVOULE OTL N €KOVA TTOU £XOUV YL TOV
SlevBuvt) eival ocuvudaopévn pe to GOBo KOl TNV AMEWN TNG CWHOTIKAG TLUWPLOG.
MapaBETOUE KATIOLES XOPAKTNPLOTIKEG avadOpPEG TOUG:

«Htav o poBoc kat o Tpopog! Asev TOApaya va punw oto ypadeio tou.» (Aal2)

«H mpoowriki pou gunelpio; Mo popad eixa pelvel otnv TAEN wpa TPOOEUXN G Kal NpBe péoa
n SlevuBuvrpla Kal pe BAapeoe, OMOTE AUTH OVAUVNON TIOPAPEVEL. Ol TTOLSIKEG OVOLVIOELG
eival Babiéc.» (Aab)

«... QUuApaL povo pia popd mou Edaya tapa oAU EUAo...» (Ay7)

Onwc¢ dpaivetal, o StevBLVTAG TWV HABNTIKWY XPOVWY TwV SLEVBLVTWV/VTPLWV TOU SelypaTog
TIAPOLLEVEL OTLC AVAUVAOELS TOUC WG O TILWPOG Tou oXOAEiou.

ErutAéov, n auotnpdtnTa, n TUTKOTNTA, N LEYAAN amootacn mou XwpLle To diteubuvth amnod
To uTtoAouta HEAN TNG OXOALKAG povadag - SaokaAoug Kot pabntég- n Eekabapa avwtepn
B£on tou otV Lepapyia Tou oxoAsiou, n TAUTION TOU UE TNV UTNPEcia Kal n atobnon tng
LoxVOC TIOU QTETVEE, (VAL XOUPAKTNPLOTIKA TNG ELKOVOG TWV EPWTWHEVWV YL TOUG SLEUOUVTEG
TIoU €lyov w¢ HadNnTEG. AvadEpouv XapaKTNPLOTIKA :

«Otav AUouv eyw padntng, o dlteuBuving Tou OXOAEloU NTAV AMOUAKPOC... AUOTNPOC KOl
QamoOAUTA UTNPECLOKOG.» (Aa10)

«Tov BAEMOE oOV KATL AMOUAKPO... HTav KATL oAU PnAd, oAU HoKpwvo. AKOUd ... KOL Lo
Toug SaokdAoug Atav cadeg otL Atav pia Babuida mapamndvw o dtevBuvtic. Mua Lepapyia
KABetn, evteAwg dounuévn. Kat cadwg kabBoplopevn.» (Aas)

«Aev édtaveg oto dlteuBuvtn tou oxoAeiou! ' Htav éva mpoowmo oefaoto, auotnpod, TUTIKO...»
(Aad)

Oplopéveg SleuBuvtpleg tou Selypatog mapouaotalouvv To SleuBuvtr TwWV HABNTIKWY TOUG
XPOVWV WG EMOTTN UE auEnuéveg euBUVEG Kal KUPOG.

«... ElY€ TOAU KUPOG...» (Ay15)

«...ELX€ TNV OAn emomteia Tou OXOAgiou, TwWV PAONTWY, TWV YOVLWYV, KL ETIPETE VA TOV...
ogfopouv. ...Zav va tov Bavpala...» (Ay9)

Onwg mpokuntel Aoutov amd T¢ avadopeg Tou TapabEcape, OL TEPLOCOTEPOL
SlevBuvtég/vipleg Tou Selypatog HECA QMO TIG EUMELPLEC TOUC WG HABNTEG/TPLEG, €XOUV
oXnUaTtiosl yla to dteubuvtr Tou oxoAeiou, TNV ELKOVA TOU QLUOTNPOU, TUTILKOU, AIOUOKPOU
Kall eviote TiHwpoUL SlevBuvtr), omolog epnvésl $OPo 1 oTNV KAAUTEPN MepimTtwon oeBACHO Kat
Baupaopo, Katéxel KUpog kat Slabétel e€ouaia ou MnyaleL anod Tnv Loxupomnolnuévn B€on tou oth
oXOALKN povada.

Q¢ mpo¢ TIG eUMelpieg TOuG amod Toug OleuBUVTEG Tou elxav w¢ ekmaldeuTIKol, oL
SleuBuvtég/vipleg Tou Selypatog, Stakpivovtal o U0 Katnyopleg. Ao Tn pia ivat ekeivol
-0l TIEPLOCOTEPOL- TOU N €lkova Toug yla to SleuBuvty Slapopdwbnke péoca amo
SUOAPEDTEG EUMELPLEG KaL ELOIKOTEPA OMO KABECTWE QAUTAPXLKOTNTAC, KOTATEONG TPOG
Toug daokdaAoug, Puxpotntag, emBoAng, peppotpiag, adtadopiag, EANeWPNG NYETIKWY
LKavoTATWV armnod to dtevbuvtn, akopa Kal mapaBiaong tou vouou. Evoelktika avadépetal:

«...0L SLEVBUVTEG Uou NTav 0Aot o€ ueyaAn nAikia, ntav avtapytkol...» (Ay2)
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«... ppévape kade mpwtoBoulia amo tou¢ ouvadéAdpouc. Eixe to okomo tou, va Eexwpilel o
iélocl...Mpoortadouoe va piéeL tov mnxn, va o€ Qpevapel, va unv rag unpootda!» (Aalo)
«Htav mOAU KayUmomtoc, EPLOTIKOG, AUTAPXLKOG... Aev umopoUaoe va Slolknoet. » (Ay15)

«... N adlapopia Tou ue avaykaoe va eUyw oo to oyoAeio.» (Aal)

«...0leUUVTECG mou Tto €BAemav oawv... e€ouaia ...» (Ay9)

«...elya StevBuvtn mou bev Eunaive yla padnua otnv taén.»(Aal3)

Ateukpviloupe OTL oUpPWVO PE TN OXETIKA vopoBeoia o dlevBuving g moAubéatiag
OXOAKNG Hovadag odeilel va Sibdaokel and 8 £wg 12 SbaktikéG wpeg tnv gBdoudda,
avaloya HE TNV opyavikotnta tng oxoAlkng povadac.(N. 1566/1985, ApBpo 13). Qaivetat
OHWG OTL unpxav TMEPUTTWOELS SleuBuvtwy mou eiyav amaAAAGEeL TOV €QUTO TOUG ATO TA
SLbakTika kabrkovta.

Qotooo oplopévol SleuBuvtég tou Selypatog epdavilovrol KOVOTOLNUEVOL ATIO TOUG
SleuBuvtég ou eiyav wg daokalol.

«...0 Steuduvtric eTUyxave Tou oeBaouou, Tnc armrodoxn ¢ Kal TH¢ avayvwpLonc TwV UTToAo(Twy
ouvabEdpwy. Noyw xpovwv umnpeoioc, eumeipiac, ntav ocoBapo¢ avipwroc... Kal OTiC
ouvepyaoiec tou ntav ottBapog...» (Aall)

«Htav ééuntvoc!... Mou ‘dwoe mpwtoBoulia...» (Aal0)

Onwg daivetal, oTlG eumelpie¢ kamowv OlevBuviwv tou Selypato¢ mepllapfavovrot
OUVEPYOOLEC HE EUMELpoUG SLleuBUVTEG, coBapolC Kal oTLBapoUC 0TI CUVEPYQOLEG TOUG, TTOU
evBappuvav tnv avainn npwtofouliag amod toug ekmatdeutikolC. Qotdoo dlatnpolv Ta
XOPOAKTNPLOTIKA Tou SleuBuvth e e€oucia 0To OXOALKO XWPO TIOU EVOTTOKELTAL OTN SLAKPLTLKN
TOU EUXEPELO VO TTAPEXEL OTOUC EKTIALOEUTIKOUC KATIOLEG SUVATOTNTEC.

O Mpaktikég Twv AleuBuvtwv og Ixéon He TouG Ekmadsutikolg

OL TPaKTLKEG TWV SlevBuvtwy otn AnYPn anopdcswyv

Ixetkd e ™ ANYNn amoddoswv, oL SleuBuvtég tou delypatog, Slakpivovtal oe dvo
Katnyopleg He BAon TG TPAKTIKEG TOUC. XTNV TPWTN Katnyopio evidooovtal ol
SlevBuVTEG/VTpLleG TIOU amokAgiouv TOUG €eKMALSEUTIKOUG amo TG OSlepyaocieg ARPng
anoddcewv urtootnpilovtag OTL TPOKELTAL YLA Eval SLOLKNTLKO B€pa tou adopd AmOKAELOTIKA
Tov SlevBuvtn yla toug €€RG Adyouc:

a) AntoteAel dikaiwua ou amoppEeL anod tn B€on Tou.

Onwg avadEpeTal XOPKTNPLOTKA:

«AUTEC elval mpwTtoBouliec tou StevBuvtn ...0 dievBuvrric Sivel tn ypauun Kot To UEPOoC ToU
oxoAeiou.» (Aa5)

«...0 blevduvrric umopei va kavel avtd tou F€AeL... » (Ay2)

B) Antotelel kaBrikov, euduvn Kol UTOXPEWOH TOU.

Onwg toviletal pe éudaon:

«... To Bapog tnc nmpoondBsilog €neoe o peva. Kat eival Aoylko kot owotd kat dikato. Ot
ouvadeldol Sev UMoPoUV €K TWV TTPAYUATWY VA TTAPOUV IPWTOPROUALEG...». (Aa5)

«...0 8levBuvtnc os éva oxoleio ival ekeivog ou Oa ...popTwOel TV eLBULVN.» (Aad)

Y) N CUMLETOXN TWV eKMOSEVUTIKWY otn AN amoddacswv sival meptrtry S1OTL ot SleuBUVTEC
£€xouv 1 dnAwvouv otL €xouv tn “BePatotnta”’ OtTL oL ekmaldeutikol cupdwvolv oUTWE N
A wc pe Toug idloug.

Elval xapaktnploTikn N mapoakatw avadopa:

«... ATIAQ elpalL EK TWV TTPOTEPWV Glyoupoc yLa TNV anddaon Tou GUAAGYOU YU QUTO KoL LImopw
va KATEUOUVW TLC KLV OELG LOU TTAVW O€ aUTA Ta tpaypata» (Aal3)
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Metafl aAwv, kamotwol SlevBuvtég tou delypatog umootnpilouv OTL avaAapBavovtag ot
tdlot tn Slaxeiplon TG oXoAKN G LOVASAC, TTPOOTATEUOUV TOUG EKTTALSEUTIKOUE OO TO AyXOG,
KQLL T pOoUTiVa QUTWV TWV SLadLkaoLwy.
«Toug 6aokAAoUG TOUG €xoupEe adroel £€w amo autd ta {ntruata... 6ev Toug GopTWVOULE
KABe pEpa... TUOTEVW OTL SnUIOUPYELG €val PeEYAAo AyxoG péoa oto oUAAoyo. Kal to
anogpevyoupe autod. Ta SlaxelpllOpacte povol pag, GopTwVOHAOTE HOVOL HOG TO KOUUATL
autd.» (Aal)
«... Agv Umopeic va Toug anmacyoAeig [Toug eKMALSEUTIKOUC] PE TIPAYOTO POUTIVLAPLKA KOl
KaBnuepva kat dowkntikd.» (Aad)
Itn Oeltepn Katnyopia evtdcoovtol oL SleuBuvtég/vipleg oL omolol €UMAEKOUV TOUG
ekmatldeuTIkoU¢ otig Siepyaoieg AnPng anodpaocswv. Ot SievBuvtég autol Slakpivovtal oe
600 umokaTNYOopPLEG:
Itnv mMpwtn umadyovtol ot SleuBuviéc ol omolot  dnuioupyoulv éva “odxtd” KAlpa
KateuBuvopevng oculhoykotntag. Méoa o’ autd to KAlA ol ekmaldeuTikol ekppalouv TIg
anoyelg Toug. Opwc:
a) Eite mpémnel ol amoPEeLg TwV EKMOLOEUTIKWVY VA LNV avTLTiBevTOL 0TO MAaioLo Kal cuoTnUa
KavVOVWV Kal tpoUmoB£oewv To omolo €xel el amnd tov SievBuvrr).
Onwg unoypappilet évag anod toug SteuBuvteg Tou Selypatoc:
«ZEKLVWVTOG WC SLeVBUVTAG ... av amod v apxn B€oelg TIg amoPelg oou OTL “EToL oKEPTOpAL
va AELTOUpYNOW..., B€0€lg GAOUG TOUG KAVOVEG KATT ... TIPOXWPAG XWwpPLg Kavéva TPORANpa.»
(Aal)
B) Eite o SteuBuvtn¢ dpovTilel pe ATILO KoL TTAAYLO TPOTIO VA TOUG TIELOEL OTL OL TIPOOWTILKEG
TOU £TUSLWEELG OITOTEAOUV Kall SIKEC TOUG ETUOLWEELG.
‘Evag SleuBuvtng e€nyel pe cadrvela:
«OEWPW OTL UMOPELG VA TTETUXELG KATIOLX TIPAYMATA HE ... APPNTO TPOTOo. Mpémel va BAAELS
€va 0ToX0 Kal va SLVELG TNV evIUTIWon oTov AAAO OTL Unopel va To GTtaoeL Héoa armo SIKECG Tou
emAoyEG. OtL auTtog ival tou anodaocilel.» (Aad)
y) Elte amlwg o S8leubuvtig dpovtilel, eupéowg, va XapakTnpilel apvnTka KoL va
“Suodnuilel” Toug Sladwvouvteg:
«...Atav teAeiwg apvntkol... To oulntioape Kat cupBLBdaoctnkay ...Htav akpaio va pn yivet
armoAUTw  tirmota. Ki epeig Sev eipaote Twv akpwv!» (Ay3)
2tn &eltepn umokatnyopla evtdooovtal ot SLeuBUVTEG/VTPLEG TTOU £XOUV ULOBETHOEL —OTIWG
SnAwvel évag €€ aUTWV- «OUVOLKAALOTIKEGY HEOOSOUC AVTIUETWTILONG TWV EKTTALOEUTIKWY,
KATA TLG oTtoleg 0 SleuBuvtn g edbapuolel pia TIOALTIKY SLAOAAAKTIKOTNTOG KoL NLOTNTACG OTIOU
KupLapxel n anoduyn Twv okAnpwv avtutapabécewy kal Tng 6§uvong, o SLAAoyog e OKOTIO
TOV KOTEUVAOHO TWV SlodbwViwy, 0 XELPLOUOE KOL N TEELBW TWE 0KOTIOG Tou SteuBuvth eival to kalod
TWV eKMALSEUTIKWY. OL TTapaKkATw avadopES lval XOpaKTNPLOTIKEC:
«.. 6ev xpelaletal va KAVELG avTTapaFEoelC... Aev 0éUvw ta mpayuata. Meta Bo
T0 QPEPpw €ekel mou F€Aw. .. Xepiloual ta MpdyuaTo UE TTOALTIKO TPOTO, UE OUOPEPO
TPOMO... TPooTTAdW Va KATEUVAOW TA TIPAYUATO KOl VA TTE(OW TOV A0 0T, Bpe adepPE,
koita 1o ...ko Ba bei¢ OTL umopei kat va givat yia kAo ocou!» (Aald)
«...TOV TPOTTO TTOU XElPpI{oual TIC OYECELC UETAEU TWV avIpwITwV, TOV EXwW TTAPEL
amo 10 oUVOIKAALOUO. ... To mMw¢ xeipileoal... kal To MW AEITOUPYEIC ouAAoyika LE
avipwrrouc.» (Aa8)
«Eaptartal kot amd 1o nw¢ 1o xewiletar o Sdievduvrnig. Nati aua met “Ga to
kavouue ylati €tol to JAw eyw” b¢e yivetal.. kaveic 6 Ba ouvepyaortel. Eival Oua
XElptouou...» (Ay2)
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Eronuoaivoupe OtL n AéEn «xelpilopar» mou emdéyouv ot SleuBuvtég yua va
TeEPLYpAPOUV TIG CUVEPYAOLEG TOUG ElVaL EVOELKTIKN UL AavBavouoag, cupBoALkng Blag mou
0LOKOUV OTOUC EKTTALOEVUTLKOUG.

5.2.2. Ot tpaktikeg Twv SLeUBUVTWVY O€ KavnUePLVa BEUATa opyavwaons kot Aettoupyiac

NG OXOALKr ¢ uovadag

e Bépata opydvwong Kol Asttoupylog TNG OXOAKAG MOVASAG OL TIPOKTLKEG TWV
SlevBuvtwv/viplwy Tou Selypatog mapouctdlouv GUYKEKPLUEVO XOPOKTNPLOTIKA:

1. Ou SievBuvtég/vipleg kataptilouv oL BLoL TPOCWTILKA TO WPOAOYLO TPOYpPAUU
SnAwvovtag OTL YWWHOVAG TOUC VoL OL TIPOTLUNOELG KOl OL ETOUUIEG TWV EKTTALOEUTIKWY,
Katd napapacn tng vopoBeaoiag n omoia opilet OTL yvwpovag yla tTnv mapanavw dtadikacia
elvat n amodotikn Aettoupyia tg oxoAwkng povadac. (Y.A.353/1/324/105657/A1/ 16-10-
2002, ApBpo 29)

«To nmpoypauua To PTIaYVwW Eyw, aAld apou cuvevvondw UE ToUG SAOKAAOUC YLa TIC
btaitepec emduuiec tou kadevog.» (Aal0)

«Eyw 1O QPTIAYVW. ...[TO WPOAOYlO TPOYPOUUA] KAl YVWUOVAC UOU Eival mavta ol
avaykec Twv ouvaderpwy.» (Aals)

2. OL 8tevBuvtég/vipleg tou Seiypatog SNAWvVoUV OTL EUVOOUV TOUG «TIOALOTEPOUCH
ekmaldevTikoUg, o dladopa BEparta, os avtiBeon pe tnv eknaldeutiki vopobeoia n onoia
bev Eexwplilel Toug ekmaldeuTikoUC o€ AALOUC Kot VEouc. OL TOHE(G OTOUC omoloug €xouv
TIAEOVEKTN O OL EKTTOLOEUTIKOL LE TA TIEPLOCOTEPA XPOVLA UTINPECLOG Elval:

o)n KOTAPTLoN TOU WPOAOYLOU TIPOYPAUUATOC

«2TO TPOYPAULA... KAAWC 1) KUKWCE TTPOTEPALOTNTA EXOUV OL TaAldtepoL auvabdeApol. Thv
mAnpwvouv Aiyo ot o véoL... aAAd TL va Kavouue, karmola nipayuata dev aAAalouvv evkoAa!
Tt o 9eg;» (Aal0)

B) n avaBeon twv tatewv

« ...QTTO0 MAVW TPOC T KATW Ol SATKAAOL, OMWE NMTAUE ATTO TOUG TTLo TAALOUC OTOUG TTLO
VEOUG... EXOUV ... Eva TPoVvOuLo SLEKSIKNONG... EVa TIAEOVEKTNUA Q¢ TO TOUUE, va StaAééouv
taén mpwtot.» (Aal4l)

y) N avaBeon e€wdLSaKTIKWY EpyacLlwy

«.. Qv Exw va avadéow ula epyaocia o€ kamotlov, 6 Ba tnv avadéow otov maAto. Oxt
yati poBauatl, alda b pou Byaivel. O avBpwrnog autog €xet 30 ypovialunnpeoiag], 32...»
(Dall)

Onwg TPOKUTTEL AMO TA TAPONMAVW Ol TPAKTIKEG Twv SleuBuvtwv/viplwv Tou
Selypatog og BEpata opyavwong Kat AEltoupyiag TNG oXoAKn g povadag, Sev mPokUTTTouV
KaT avaykn oo tnv ekmaldeuTiky vopoBeaoia ) akopa pumopel kal va eivat kat avtiBeteg W
oautnv. MPOKELTAL YLa TIAYLWUEVES TIPAKTIKEG TTIOU OTMWCE UTtoypappiletat: «... 6ev aAalouv
gukoAa! Tuta Ogg;».

ZulNTtnon- ZUMMEPACHATO

H eknaidevon elvat éva nuiavtovopo medio oto Pabud mMou evw UTIOKELTAL OTOUG
KOTOVAYKAOUOUG TOU EEWTEPLKOU KOOLOU, WOTOCO OTO ECWTEPLKO TOU OTIWC Kal o€ KABe aAAo
KOWWVIKA amodektd medio, loxUouv Lolaitepol VOHOL, Kavoveg kot Tapadoxeg. To
SlakUBevpa oto medio auto eival n e€ovoia oto MAaiolo Asttoupyiag Tou oxoAeiou yUpw amo
TNV omola die€ayetal pia cuvexng mMaAn avapeoa oto SLteuBbuvtn Kal 0Toug eKALSEUTIKOUC.
Y€ QUTEG TIC OUVONKeG, oL SleuBUVTEG TwV OXOALKWYV HOVASWY OTO MAAICLO AOKNONG TWV
KaONKOVIwV Toug, £pappolouVv MPOKTIKEG UTIOKLVOUHEVOL amd To cuotnua mpodlabéoswyv
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touc (habitus) Stapopdwpévo amo TIC EUTMELPLEC TOUC WG HABNTEC Kal ekmalSeuTIKol, aAAd
KL CUVEXWG avadLlapopdoUEVO o TIG EUTIELPLEG TOUG o€ B€aelg euBUVNG otV ekmtaidevan.
Ano tic avadopég Twv dlevBuvtwy tou delypatog ¢aivetal OTL oL SLEUBUVTIKEG TIPAKTIKEG
Toug otnpilovtal o peyalo Babud otnv dppntn pabnteia Toug SimAa otoug SteuBUVTEG ou
glyav w¢ padntég kat wg daokalol. Otav avaAapuPavouv tn CUyKeKpLUEVN B€on, av Kot
eudavilovtal wg oUVEPYATIKOL KAl CUVALVETIKOL, Sle€dyouv évav aywva eMBoOANG HEoa amo
€UBElG 1 CUYKAAUMUEVOUG TPOTIOUC LE ATIOTEAECUA N §PACH TOUG VO TIAPATEUTIEL OE Eval
SleuBuvTr) TUTILKO KaL UTINPECLAKO O OTolog aVvTAEL e€oucia amo tn vouLponownuévn B€on Tou
yla va eTtlBaAAeL tn B€Anon tou.

Ye 0,TL adopa otig dlepyaoieg AnPng anodpdocswv enonuavape SU0 TUMOUC TMIPAKTIKWY. O
€vag mepAapBavel toug SleuBuVTEG/VTPpLleEG TMOU pECA OO TAAYLOUG UNXOVIOMOUC Kol
OTPATNYLKEG, OUOCLAOTIKA OTOKAEIOUV TOUC €KMOLSEUTIKOUG amd tn ANYn amoddoswy,
“kaBaylalovtac” TNV TPAKTIKA TOug Héca amd OSlddope¢ SLEUKOAUVOEL TPOC TOUG
ekmaldeuTIKOUG oL onoieg e€aodalilouv tnv “apuoviki” cuvepyaoia.

O aM\og TUTIOG TIPAKTIKWVY TEpAaBAVEL, adevog, SleubBuVTEG oL omoiol EUMAEKOUV TOUC
eknatdevtikou¢ otn Stadikacia AnPnc anodpacswv, mMepLopilovidc TOUC OUWG HETA OE Eval
mAaiolo oL Kavoveg tou omoiou TiBevtal amd tov 6o tov dleubuvth. Adetépou, otnv
katnyopla avtr nepthapBavovtal kot oL “ouvSikaAloteég” SleuBuvTEC oL omolol epappolouy
OTPATNYLKEG AUPAULVONG TWV AVIIOECEWY KAL TWV QVTUTAPOOECEWY PECA ATIO €VAV TIOALTIKO
XELPLOUO TNG OXEONG TOUG LLE TOUG EKTIAULOEUTLKOUC.

Kat otig dUo mepumTwoelg, ol SleuBUVTEG- elte amoOKAgloUV TOUC eKTTALOEUTIKOUG Qo TN
duvatétnta ouvanodaong, e€ite TOUC TNV TOAPEXOUV HELWHEVN, EANEYXOUEVN KoL
KateuBuvouevn- aokoUV cUpPBoAKN Bla. EmMAéyouv va punv avtumapatebouv eUBEwS yla va
arnodpUyouV TIG EVTOVEC QVTILOPAOEL TWV EKMALSEUTIKWY Kol EMBAAAOUV EUUECWC TIG
anoYPEeLg TOUG WG PUOIKES, SLKOLOAOYNUEVEG, VOULUEG KOLL QUTOVONTEG, armokopilovtag odEAn,
6nAadn tnv evioxuon tng 6€ong Toug Kat TNG e€ouciag mMou amoppEEL ATO AUTH. Z€ OAEC TLG
TEPUTTWOELS oL SleuBuvtég/vipleg epdavilovial cav PWTIOUEVEG TIATPLKEC N UNTPLKEG
dLyolpeg, ot povadikol ou yvwpilouv to “kaAd” Twv UPLOTAUEVWY TOUG EVW OL TIPOKTLKEG
toug Slaodalilouv OTL oL dpwvteg oto medio cuppopdwvovtal Pe TN Aoykn tou Tediou
telvovtag otnv evioxuon Kat epopuoyn Twv BEcewv tou ditevBuvtr/kuplapyou.

e oxéon e Ta Béuata opyavwong Kal Aeltoupylag TG KoBNUeEPLVOTNTAG TNG OXOALKNG
Kowvotntag, ot SteuBuvTEG/vipleg Tou Seiypatog epdavilovtal cUYKEVIPpWTLIKOL, pe habitus
(obotnua mpodlaBéceswv) to omoio Tou¢ wBel va emAauBdvovial MPOCWTIKA, Vo
kateuBuvouy, va emomntevouyv Kat va Balouv Tnv mpoowriki toug “odppayida” oe dladopeg
Slepyaoiec. Méoa amod auTtég euvooUV TOUC TTAALOTEPOUC EKTIALSEUTIKOUC 08 BAPOC TWV VEOTEPWY,
uloBsTwvtag kpLtrpLa ta omoia dgv opilovtal amo th vopoBeaoia evioyvovtag t B£on Kat tnv e€ovoia
TOuG.

‘Etol, mapolo mou mpEMEL va onuewwBel 6tL mapoucialovtal evalcOntomnotnuévol
OXETIKA PE TN omoudaldtnTa NG EWAKPLVOUG CUVEPYAOLOG Kal TOU Kool OpAapaTog, oL
TIPAKTIKEG TOUG &€ CUVASOUV UE TN PNTOPLKI TOUG KOl QVTATIOKPIVOVTOL TEPLOCOTEPO OF
TMPOTUTIAL TIOU OXETL{OVTAL PE TIG TPOOWTILKEG TOUG OUCOWPEUUEVEC EUTELPIEG QMO TN
HoOnTkA Toug¢ {wn Kal TNV ACKNOon TOU EMAYYEAUATOG TOU EKTIALOEUTIKOU, OL OTOLEC
ennpealouv TI¢ podlabETeLg TOUC TTPOG TN CUYKPOTNON €VOG TUTOU SleuBuvth pe epdavn ta
XOPAKTNPLOTIKA TNG €fouoiag. ¥ autd oupPalel kaBoplotikd kot n  ENAewdn
BeopoBetnuévng empopowong kabwg kat n amoucia e€eldikevong toug o BEpata
EKTIALOEVUTIKNAG Nnyeoiag. TéAog, OAa ¢aivetal va ouvteivouv otn avadelfn ekmaldeuTIKwWY
OTEAEXWV TA OTOLO AVTIOPOUV ATIOTEAECUATIKA OTLG KATAOTAOELG, JLE TPOTIO TIOU Slaodpalilel
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NV Kuplopxia Toug, w¢ EVEALKTOL Kal LKOVOL TTalKTEC TOU Talyvidlol, EMLOTPATEVOVTOC T
«Boufn melpa Tou KOGUOU» N omola TMAPEXETAL WG AUTOVONTN.... (MmoupvtlE, 1992, oel.27).
Auto mou xpnlel mepattépw e€€taong eival o Babuog ooppomiag tng eueAl€iog Kal tng
Lkavotntag mou emdelkvuouv ol EAAnveg SleuBuvtég péoa oto medio tng ekmaibevong,
QVAUEDA OTNV EMOBUMIA TOUC yla TNV EMAYYEALATIKN TOUG €EEALEN Kal TNV euBUVN TOUG yLa
NV avantuén kot BeAtiwon tng oXoAlKAG Toug povadac.
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