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Western Macedonia

Abstract

The study was designed with the aim to identify and analyse the training needs of English
language teachers employed in the context of Vocational Education in Greece. Moreover, the
opinions of the directors of Vocational Training Institutes (IVTs) were obtained in
acknowledgement of their role as the ‘key’ stakeholders involved in the organization and
development of any future In-service Training (INSET) programmes. The research tools employed
comprised a questionnaire, administered to seventy-six English for Specific Purposes (ESP)
teachers while semi-structured interviews were also conducted with eight directors of Vocational
Training Institutes in order to gain further insights into the teaching context. The findings of the
study highlighted the need for the development and implementation of training programmes
focusing on the perceived INSET needs of ESP practitioners employed in Vocational Education,
which indicates the implications of the study for the Greek Education Policy framework.
Keywords: Teacher Training, Vocational Education, English Language Teachers, Training Needs.

Introduction

Teacher training is a dynamic and evolutionary process which aims to inform teachers of
changes concerning teaching methodology and provide them with the necessary tools for
updating their knowledge. It would also seem reasonable to say that there is a great need for
effective INSET provision in the field of Vocational Education as a part of educational policy and
training in any democratic society.

Training of teachers is among the most demanding issues in professional development. In
this context, Continuing Professional Education (CPE), which is becoming a growing arena of
practice for teachers, aims to help teachers to keep abreast of new knowledge, maintain and
enhance their competence to acquire positive attitudes towards teaching. Teachers are then
encouraged to apply new knowledge and skills in their practice (Craft, 2000; Loughran, 2010;
Queeny, 2000).

Continuing Professional Education must be sustained as an essential aspect of teacher
professional development because of the following reasons (Papastamatis & Panitsidou, 2009).
Indeed, there is a greater demand than ever before due to the enhanced emphasis placed on the
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need for the effectiveness of education because of the increasing number of teachers being
recruited without having sound knowledge base for teaching in the specific sector, in Greece, and
partly because of technological advancement. Another reason for the importance attached to
professional development is the recent emphasis on the accountability and therefore the need
for schools to provide evidence for effective teaching and learning (Caillods, 2013; Pellicer &
Anderson, 1995). Although research on teacher education is still in the early stages of
development in Greece, some evidence is provided about the nature and process involved in
practice which seems to help teachers develop their conceptions, understandings, practices and
dispositions for teaching (LePage et al., 2005).

It should be considered that many teacher education programmes have been criticized
for being too theoretical, having little connection to practice, offering fragmented

and incoherent courses and lacking in clear orientation and principles, as well as not considering
teachers’ needs (Abednia, 2012; Darling-Hammond et al., 2005; Sesek, 2007).

Vocational Education and Training in Greece

The General Secretariat of Lifelong Learning (GSLLL) was established under L.3879/2010
(actually renaming the “General Secretariat of Adult Education” established by L.2909/2001),
under the aegis of the Greek Ministry of Education, Religion and Lifelong Learning. The
responsibilities of GSLLL comprise the design and implementation of Lifelong Learning Policies,
the development of the National Lifelong Learning Programme, along with the supervision and
coordination of all bodies and programmes operating in the field of general adult education as
well as initial and continuing vocational education and training, among which, the Institutes of
Vocational Training (IVT).

The Institutes of Vocational Training (IVTs) were established in the framework of the
National System for Vocational Education and Training, Law 2009/1992 following the changing
needs of the labour market at both the national and the local levels in Greece. After the
completion of their training, IVT graduates receive a “Certificate of Vocational Training”, which
entitles them to sit the certification exams and acquire a “Diploma of Vocational Training”,
recognised in all EU countries (P.D. 231/1998). The number of Vocational Institutes has risen
significantly since they were first introduced and today there are 93 Public IVTs providing training
in as many as 200 specializations (http://www.gsae.edu.gr/index.php/diekpinakas).

Each of the training years comprises two semesters, the autumn and spring semesters
each one including fourteen weeks of training. Teaching of English has been included on the
learners’ weekly timetable for the whole period of study - four semesters- and takes place for
three hours every week. Teachers, in the context of Public Vocational Institutes, are appointed
on the basis of their qualifications, pedagogic skills, and experience. They are not employed on a
permanent basis, but on a contractual basis for the duration of an academic semester and are
paid by hour. It should be stressed that the great majority of the teachers employed in the public
Vocational Institutes have not been trained to cope with the demands of an ESP teaching context
as most of them are qualified as English for General Purposes (EGP) teachers (Griva, Chostelidou
& Tsakiridou, 2008).

Thus, many teachers are unaware of the diversified role of the ESP teacher and the
complex nature of issues, which are all closely related with ESP (Zhu & Liao, 2008). Among them
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are the procedures involved in the development of a needs analysis project and the
transformation of the data obtained from it into course and syllabus design (Dudley-Evans & St.
John, 1998; Bosher & Smalkoski, 2002; Long, 2005), the development of new subject-specific
teaching materials (Belcher, 2004). It also involves the adaptation of already existing materials as
the available materials do not seem to match the learners’ needs. Cooperation is also required
between ESP teachers and subject specialists, which is often referred to as team teaching
(Belcher, 2009; Richards & Farrell, 2005). Thus, it is acknowledged that the English language
teachers in the context of Vocational Education need special training in ESP principles and
methods in order to be able to cope effectively with all aspects of ESP (Wu & Badger, 2009).

The fact that they are hired to teach different specializations in every semester also
makes it difficult for them to familiarize themselves with a certain subject area. The lack of
subject-specific knowledge and the absence of INSET programs set obstacles which require a lot
of time and conscious effort on the part of teachers to overcome.

Study
Rationale and Aims of the Study

Very little research has been conducted on issues related to in-service training in post-
secondary education within Greece and consequently very little attention has been paid to
teachers’ training needs. The study was designed to focus on the basic training issues related to
the needs of English language teachers in the sector of post-secondary education since it is
widely acknowledged that improving the quality of teaching is an educational priority and teacher
training is sustained as an indispensable constituent of ‘empowering’ teachers to deliver effective
and efficient ESP courses,. Taking into account the fact that the identification of teachers’ training
needs is one of the ‘key’ factors in designing training programmes (Darling-Hammond, 2006;
West, 1994), the present study set itself the purpose of identifying and recording the training
needs of English language teachers operating in the context of State Vocational Institutes.

As part of the research process, the viewpoints of the directors of Vocational Institutes
on issues related to planning and organising INSET programmes were recorded, since they are
regarded as the ‘key’ stakeholders in any future attempt for provision of teacher training. The
study sought for answers to the following questions:

a) what are the teachers’ perceptions of ESP teacher roles? b) what are their viewpoints
on practical arrangements with respect to the organization of future ESP training programmes?
c) what are their training needs and their expectations regarding the content of future ESP
training courses? d) how is the present situation perceived by the directors? e) what are the
directors’ viewpoints concerning INSET planning and organizing and f) what are their suggestions
about certain practical arrangements for future INSET courses?

Participants

The participants involved in the study were seventy six (76) ESP teachers (89% female and
11% male), employed in State Vocational Training Institutes in Northern Greece. Their ESP
teaching experience varied. The least experienced teachers had been working from one semester
to five years (68%), while the most experienced teachers for more than five years (32%). A
significant percentage of the participants (36%) hold a master degree. Eight (8) directors of
Vocational Education Institutes in Northern Greece participated in the study. Their management
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experience in IVTs ranged from one year to four years, and their teaching experience ranged from
ten to seventeen years.

Instruments

The questionnaire, specifically designed for this research, was the basic instrument used
for the elicitation of information from the teachers (Brown, 2001). The questionnaire,
administered to teachers, consisted of 12 items, including closed type questions that were
organized into three major areas:

The first section was entitled ‘personal data’ and it consisted of items related to personal
details about: a) FL instructors’ teaching experience, b) their qualifications, c) their current place
of teaching and d) their training experience and the evaluation on attended training courses. The
second section was concerned with: a) the reasons for attending training courses and b) their
preferences about planning and organising training programmes (course attendance, course
length, institutions and trainers). The third section consisted of items related to the instructors’
needs related to ‘the components of a training course’. It was divided into two basic parts: a)
needs related to training on theoretical issues and b) needs related to training on teaching
methodology issues.

In addition, semi-structured interviews were designed and conducted with eight
directors of IVTs in order to gain more meaningful insights into the situation (Fig. 1).

Fig. 1 Interview schedule

Data derived from the questionnaires were analyzed by using descriptive statistical
methods. Chi-square-test (X?) was used to test differences if any, in the teachers’ training needs
according to their demographic characteristics. Moreover, the techniques of t-test and ANOVA
were performed in order to identify differences in ranking the various items reflecting teachers’
viewpoints on training courses.

The interview data, which were analysed qualitatively, underwent the process of data
reduction involving first and second level coding as well as pattern coding. Codes resulted in
groups of categories (Miles & Huberman, 1994). Then, similar concepts with common
characteristics were clustered into themes (see Table 1).

The Results: Teachers’ Views on the Qualities of ESP Teachers
The teachers were asked to express their views on the qualities needed for an ESP teacher
to provide efficient in the ESP classroom. They considered that the most important skill of an
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effective ESP teacher is undoubtedly ‘knowledge of specialized aspects of ESP teaching’ (40.5%).
Participants were very sensitive (31%) to ‘understanding student needs and difficulties’ and
believed that it is important for teachers to be able to respond effectively to their students’
needs. Furthermore, they seemed to rank highly the level of ‘Language for Specific Purposes’
(17.6%) and ‘modern teaching methods’ (16.4%). However, they showed little interest in ‘making
adaptations and improvements in the existing syllabus’, since only 1.4% of the participants
ranked it as their first priority (Fig. 2).

Significant  differences (F264=4.221, p<0.05) were identified concerning the
‘understanding of students’ needs and difficulties’” as the novice ESP teachers ranked it as more
important: 1-5: m=2.26, sd=1.36, 6-10: m=2.38 sd =1.5, 10+: m=4.23, sd=1.39. Also, significant
differences were identified between the teachers concerning their studies in ‘knowledge of
specialized aspects of ESP teaching’ (t=2.108, df=72, p<0.05); the teachers who hold a master
degree ranked it lower (m=2.84, sd=1.89) in contrast to the rest of the participants who do not
hold such qualification (m=2.16, sd=1.4). Similarly, there were significant differences between
the teachers with a Master’s degree and those who do not hold one with regard to their studies
in ‘adaptation and improvement of the present syllabus’ (t=3.096, df=71, p<0.005); more
precisely, the former ranked it higher (m=4.11, sd=1.05) than those without a Master’s degree
(m=3.23, sd=1.34).

SPECIFIC LANGUAGE LEVEL KNOWLEDGE ESP TEACHING MODERN METHODS NEEDS ANALY SIS IMPROVING SYLLABUS

Fig. 2 The skills of an effective ESP teacher

Teachers’ Stance on INSET Training Aspects

The most popular incentive (38.4%) for the teachers at issue in order to attend training
courses appeared to be the improvement of ‘language teaching methods’. The second priority of
the teachers (29.7%) was to ‘be trained on aspects of ESP syllabus’ while their third priority
(29.6%) was to be provided with the opportunity for an ‘update on ESP teaching methods’. They
also viewed the ‘strengthening of self-esteem’ as meriting an important level of priority (4.2%).
It should be noted that the majority of the sample showed little interest in ‘promoting
professional growth’ (1.4%), financial incentives - extra payment on salary (2.8%), and exchanging
ideas with colleagues (1.4%), (Figure 3).
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However, despite the fact that the majority of the participants in the study showed little
preference for ‘promoting professional growth’, there were significant differences (t=2.108,
df=72, p<0.05) between the teachers holding a Master’s degree who ranked it highly (m=4.6,
sd=1.63) compared to those with a Bachelor degree (m=5.65, sd=0.95).

38,4%

40%

35% -

30% -

25% -

20% -

15% o

10% o

5%

0% -
LACK OF ESP SYLLABUS TEACHING SELF-ESTEEM INTERACTION PROFESSIONAL FINANCIAL
TRAINING METHODS GROWTH INCENTIVES

Fig. 3 Teachers’ stance on INSET training aspects

Teachers’ Views on Organizing Training Courses

The majority of the English language teachers employed in IVTs expressed their
preference for the training provided to be held during two-week courses (54.8%) scheduled just
before the beginning of each semester (68.1%). A significantly lower percentage of them were
interested in participating into a monthly course (25.4%) which could take place during the
summer holidays so as to offer flexibility concerning attendance options.

The universities were recorded as the main training institution (46.7%) responsible for
organizing and running training programs. The active involvement of institutional conveyors was
also considered essential with the Ministry of Education being both the main representative of
educational policy and sponsor and the General Secretariat of Lifelong Learning (GSLLL) (19.4%)
as the institution to take up the scientific responsibility and the undertaking of educational
program design and implementation. Moreover, the teachers showed their preference (18.3%)
for special teacher training colleges to undertake the organization and conduct of programs.

When asked about the staff they would like to become involved in future training, the
teachers expressed the view that they could benefit from having qualified colleagues as their
trainers. In addition, they wished to receive their learning from highly qualified academic staff.
More precisely, the highest percentage (46.6%) was given to fellow teachers with special
qualifications and experience. A very high percentage (30.7%) was assigned to university
lecturers; however, lower votes were cast for trainers from the British Council and TESOL (14.1%)
as well as from the GSLLL (11.4%).

There were statistically significant differences between novice teachers and those with a
long working experience regarding their first preference for training staff selection (F2,64=3.757,
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p< 0.05). More precisely, teachers with ESP teaching experience showed their preference to
British Council trainers 1-5: m=2.91, sd= 0.95, 6-10: m=2.57 sd=0.79, 10+: m=2.08, sd=1.19.

It should be highlighted that ‘workshops’ received the highest percentage (61.3%) as the
most preferred teaching method. ‘Micro-teaching” was the second most favoured teaching
approach chosen by the teachers (17.6%) and the ‘lectures’ followed (16.9%). It is surprising to
note that a large number of teachers (16.9%) were in favour of the lecturing method although so
much criticism of its usefulness has been made by many educationalists recently. ‘Collaboration
with colleagues of other subject disciplines’ gained the lowest percentage from ESP teachers
(7%).

Moreover, statistically significant differences were identified between the language
teachers with training experience and those who have not attended training seminars (t=2.26,
df=70, p<0.05). In particular, the former showed a greater preference to ‘microteaching’
(m=1.89, sd=0.63) compared to those with no training experience (m=2.27, sd=0.79).

Teachers’ Needs related to the Components of a Training Course

Regarding the components of a training course, the vast majority of the teachers involved
in the study expressed their training need in ‘modern methods of teaching English for Specific
Purposes’ (78.38%) along with a high number of participants who stated that ‘motivating
students’ (75%) and ‘identifying students’ needs’ (65.71%) are important elements for their
teaching practice (Figure 4). The teachers who hold a Master’s degree ranked ‘identifying
students’ needs’ lower than those who hold a Bachelor degree though (x2=9.028, df=2, p<0.05).

Furthermore, ‘ESP vocabulary’ (63.77%), ‘materials design’ (72.2%) and ‘theories of adult
learning’ (58.33%) received significant percentages. Statistically, there were significant
differences resulting from the teachers’ training experience; The teachers who had no training
experience declared higher needs (88.6%) in ‘theories of adult learning’ than the rest of the
participants (62.1%) (x2=8.715, df=2, p<0.05). Moreover, the teachers who had no training
experience declared higher needs (72.1 %) in ‘ESP vocabulary’ than the ones who have attended
seminars (48%) (x2=7.577, df=2, p<0.05) (Fig.4).

78,38%

80% —

70% —

60% —

50% -

40%

30% -

20% -

10% o

0% -
TEACHING ESP STUDENT MATERIAL NEEDS ANALYSIS ESP ADULT LEARNING
MOTIVATION DESIGN VOCABULARY THEORIES

Fig. 4 The components of a training course
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A significant percentage of the participants (53.42%) indicated their need to receive
training in ‘designing activities” and a substantial number of the participants (50%) emphasized
their need in ‘lesson planning and preparation’. Furthermore, they stated a high training need in
‘teaching the productive skills’ (52.78%) and ‘teaching the receptive skills’ (52.17%), (Fig. 5). The
English language teachers who had no training experience reported higher needs (63.6 %) in
‘teaching the productive skills’ (63.6%) than the rest of the participants (33.3%) (x2=6.335, df=2,
p<0.05).

In contrast, ‘evaluation’ and ‘testing’ which were the least popular components among
the respondents of the questionnaires were scored highly by 37.14% and 35.71% of the teachers
respectively. The teachers who had no training experience declared higher needs (45.5%) in
training concerning ‘student evaluation’ than those who have attended seminars and scored
‘very little’ on the rating scale (41.7%), (Fig. 5).

60%
53,42% 52,78%

50,00%

50%

40%

30%

20%

10%

0%

DESIGN OF PRODUCTIVE RECEPTIVE LESSON STUDENT TESTING
ACTMTIES SKILLS SKILLS PLANNING EVALUATION

Fig. 5 The components of a training course

Teachers’ Expectations from a Training Course

In order to identify the potential outcomes of an effective training course the respondents
were presented with four statements to choose from. A significant number of the teachers
ranked ‘applying modern ESP teaching methodology’ (69.3%) first. They welcomed the
‘understanding the principles of modern ESP teaching methodology’ as second priority (16.7%)
and ‘training on the principles and content of an ESP course/syllabus’ as third priority (Fig. 6).

Although the participants showed little preference to ‘reflection on teaching practice’
(5.7%), there were significant differences (F2.63=4.251, p< 0.05), as the novice ESP teachers
considered it as more important and ranked it higher: 1-5: m=3.2, sd=0.94, 6-10: m=3.25 sd=1.17,
10+: m=4, sd=0. It was indicated that there was a significant difference between the teachers
with regard to their teaching experience in ‘understanding the principles of modern ESP teaching
methodology’ (F2.65=3.865, p< 0.05); the more experienced teachers ranked it higher: 1-5: m=2.7,
sd=1.03, 6-10: m=2.5 sd=0.93, 10+: m=1.85, sd=0.86.
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69,30%

13,50%

UNDERSTANDING ESP ESP TEACHING ESP SYLLABUS REFLECTION ON
. , . TEACHING
Fig. 6 Teachers’ expectations

Results: The Directors’ Interview Results

The data from the directors’ interviews, after being coded, resulted into 28 codes, which
were grouped into eight (8) categories classified into three basic themes: a) Current situation; b)

INSET planning and organisation; c) Components of a training course (Table 1).

Table 1 The Directors’ Interviews Data

Themes/categories Codes-Coding patterns

A. CURRENT SITUATION IN VOCATIONAL EDUCATION

LATESPE=Lack of Teacher Specialisation

TENTRSUSPI= Teachers not Trained in

1. Inefficient Aspects of the Subject-specific Issues
Present Situation LASUSPMA=Lack of Subject-specific
Materials

INESPTEA=Inefficient ESP Teaching

B. INSET PLANNING AND ORGANISATION

2. Urgent Need for INSET IMNEPLTR=Immediate Need for Planning
Provision Training
3. Focused Teacher Programmes COBTEANE=Courses based on Teacher
Needs
DEITRPRO=Decentralisation of INSET
programmes

CEINSEPR= Centralised INSET Programmes
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TRSSPEI= Training on Subject-specific Issues

SPCOESEC=Specialised Courses for Every
Discipline Sector
IMPELTEA= Improving English language
Teaching
GSLLL=The General Secretariat of Lifelong
Learning

GRUNIV= Greek Universities

4. Institutions

GRMINED=Greek Ministry of Education

LOTECOU=Long-term INSET courses
5. Course Duration

SHTECOU=Short-term INSET courses

UNACASTA=University Academic Staff

EXELTEA=Experienced English Language
Teachers

TRFORQU=Trainers with Formal
6. Teacher Trainers Qualifications

EXSUSPE=Experienced Subject Specialists

TRAPGSLLL=Trainers appointed by the
GSLLL

UNACSTA= Academic Staff

. . WORGCOU=Well-organised courses
7. Preconditions for Effective

trainers

C. COMPONENTS OF A TRAINING COURSE

MOMESPTE=Modern Methods of ESP
Teaching

8. Subject-specific Courses MATDEV=Materials Development

FAMADED=Familiarisation in Adult
Education

ESPVOC=ESP Vocabulary

Current Situation

The descriptive account of the current situation with respect to INSET provision in
Vocational Education as presented by the directors is regarded rather disappointing. All of them
made reference to the fact that INSET is actually not provided to ESP teachers and expressed the
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view that the vast majority of English language teachers in the context of Vocational Education
were not trained in terms of the subject-specific issues of the disciplines they teach. From the
total of their answers, it was revealed that the ‘immediate need for provision of training’ is
considered undoubted for all directors, who explicitly stated that both the absence of training in
‘ESP teaching’ and the inadequate training in ‘teaching adult learners’ are the major causes for
the problematic aspect of the present situation.

Some ‘negative’ aspects of the present situation which resulted from the absence of a
well organised INSET programme were highlighted by the directors: a) Inefficient ESP teaching,
not really related to the content of specific disciplines, since teachers are assigned to teach ESP
courses without any initial training. The directors felt that the subject-specific content is alien to
teachers’ previous experience, mainly because of the lack in their formal ESP qualifications; b)
lack of subject-specific material and unsuitability of the content of the courses. As a result, ESP
course content is not clearly specified and both materials and activities are not specifically
oriented towards the subject content of the disciplines.

Planning and Organising INSET Courses

The participants underlined the immediate need for designing and organizing training
courses for the language teachers in the ESP context at issue. More precisely, the directors stated
the need for training the language teachers in subject-specific areas by means of planning
‘focused training courses. They pointed out both the necessity and importance of specialized
training courses for every discipline sector on the basis of language teachers’ needs, which was
stated as the basic factor for the effective planning and implementation of an INSET course.

According to their opinions, a number of principles govern the design of a future INSET
programme: a) Relevance of the content and practical arrangements which are in accordance
with the needs of the target group of teachers’, b) collaboration, which incorporates cooperation
between ESP teachers and other stakeholders through all the stages and processes of INSET, c)
compensation, as it attempts to compensate for the deficiencies ESP teachers concerning the
teaching they offer, d) centralization and decentralization of INSET planning and implementation.
Emphasis was placed on the necessity of the development of an INSET training programme, which
ought to be designed ‘in a centralized way’ and carried out in a decentralized dimension, based
on local conditions, in order to supply equal training opportunities to all teachers. In particular,
the GSLLL is reportedly needed to assume the responsibility for the design of programmes
centrally, but has to move towards a decentralized system at least in the execution of the INSET
courses. The directors strongly advocated the decentralization of INSET activities with regional
Institutes of Vocational Training to serve as regional centers of excellence and work in close
cooperation with universities.

It was considered imperative to proceed to the configuration of a general framework and
the co-ordination of training activities by a central institution, preferably the GSLLL in cooperation
with a Greek University or with the ‘Greek Ministry of Education’. This way, the institution will
allow and encourage decentralization of training activities. The university was proposed as the
main training institution having the prestige, the infrastructure and the teaching staff. The active
involvement of institutional conveyors is also considered essential with the GSLLL being both a
main representative of training policy and sponsor and as an institution to take up the
responsibility and the undertaking of programme planning design. Furthermore, they stressed
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the need for the language teachers’ participation in the process of designing the INSET
programme and identifying the components of the courses which, according to the directors,
could be organized at the beginning of every semester.

Concerning the potential teacher trainers, the directors showed high preference for the
university academic staff who were perceived as the most effective trainers to run INSET courses.
Moreover, they had a marked preference for a) English language teachers, who have to be chosen
and posted on the basis of their formal qualifications, as well as their teaching experience and
detailed knowledge of practical constraints of the situation. The trainers ought to have broad
theoretical knowledge and at the same time teaching experience so as to be effective while
training, b) experienced professionals with special qualifications who cooperate with the GSLLL.

The interviewees also suggested that training should be held before the initiation of a
semester, so that the English language teachers could prepare before the teaching assignment.
Concerning the course duration, it appeared that they preferred INSET courses of duration of up
to one-month. There also seemed to be some preference for short-term programmes, to last one
or two weeks and be carried out on a regular basis, which could provide teachers with more
chances in their attempt to update and upgrade ESP knowledge.

Components of a Training Course

The teachers’ development in terms of the improvement of ‘ESP teaching methods’
appeared to be the most popular aspect of the directors’ opinions for training teachers, since
they strongly believed that that there is a need for teachers to renew and improve their ESP
knowledge and to update ESP teaching techniques. According to them, the teachers’
effectiveness is heavily dependent on the following factors:

a) Specialized knowledge of the target domain language; Teachers have to provide their
students with an effective way of realising the scientific knowledge through the English language.

b) Subject-discipline knowledge and expertise in the techniques and methods of ESP
language teaching. The problem lies with the fact that the teachers are supposed to become
‘experts’ in a subject discipline and put this expertise into practice in the foreign language without
any previous training in it. Teachers with little or no scientific background may fail to fully
comprehend subject specific texts and will inevitably feel insecure.

c) Knowledge in the field of adult education and training. Most interviewees expressed
the wish for teachers’ to receive adequate training which is in agreement with the principles of
‘adult education’. They considered an understanding of how adult students learn as the starting
point for ESP teaching, since learning and teaching in such contexts are determined by the
learners themselves.

d) Grounding in material development. The directors stated that there is no pre-
determined syllabus or course book, which the English language teachers are required to follow
and the ESP course content is not clearly specified. For that reason, most of the ESP teachers
experience difficulties when either selecting or producing teaching materials and they need
proper guidance and training. All tasks involved in planning the course, selecting the materials,
teaching and coordinating are ‘required’ to be performed by the ESP teachers themselves.
However, these tasks call upon particular skills and capabilities, which the English language
teachers have not acquired during a pre-service training stage.
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Discussion, Reflections and Conclusions

The research data illustrated a number of issues, which have to be considered and should
provide a framework for educational policy development and implementation. Also, it signposts
for future investigations are provided. In particular, the following issues were raised: a) the
absence of an INSET policy in the context of Vocational Institutes in Greece; b) the need for
focused INSET policy and plans to be introduced in the context considered; c) the organizational
aspects of INSET programmes d) the components of the future training courses.

First of all, the major issue which emerged from the present study is the absence of INSET
programmes in the context of Vocational training Institutes. It was highlighted that the INSET
policy which is referred to in the framework of the National System for Vocational Training has
actually never reached the implementation phase. In fact, the vast majority of the participants,
Vocational Institute directors and ESP teachers, strongly show their dissatisfaction with the
current situation and expressed the need for INSET courses with a clear focus on ESP/EOP (English
for Occupational Purposes) to be ultimately established in the context at issue.

Another aspect, which is typical of the current situation and has been indicated both by
the directors and the teachers, is that the majority of ESP teachers in the context considered
though well educated and with some teaching experience have simply been adapted from ELT
(English Language Teaching). Therefore, they are unaware of the diversified roles of the ESP
teacher (Graves, 2000) and the effort which has to be undertaken in order to perform adequately
as “organizer, assessor, prompter, participant, controller as well as knowledge-resource” (Zhu &
Liao, 2008: 91) which are all regarded functional roles of an ESP teacher. In consequence, the
teachers’ need for continuing their education in order to update their knowledge and renew their
teaching methods (Darling-Hammond, 2006) was strongly expressed by a significant percentage
of the participants.

The majority of the participants in the study stressed the need for the provision of focused
INSET programmes which would familiarize the teachers with the underlying principles of ESP
(Dudley-Evans & St John, 1998), would facilitate them in providing efficient and effective ESP
teaching in the language classroom thus, increasing their professional confidence (Almabekova,
2010) and in effect raising the status of the English language in Vocational Education. It is equally
significant that for both teachers and directors ‘training’ constitutes a process of challenge for
the development of the professional knowledge, skills, competence and interests, a process of
reinforcement, which contributes to the familiarization with new ESP teaching methods and to
the change of attitude and the role of ESP teacher itself (Lawton, 1990).

A further major issue emerged is the necessity for the development of subject-specific
INSET courses as ESP courses which by nature have a clear orientation in content to “specific
disciplines” in order to be able to effectively tackle its specificity nature (Dudley-Evans & St John,
1998). Nevertheless, it has been suggested by the directors that teachers should attend training
seminars organized on the basis of broad sectors or fields which involve an engagement with the
core of a subject area and not on the basis of specific disciplines or specializations as the former
arrangement seems both practical and realistically attainable in terms of organizational issues.

Furthermore, the significance of the provision of on-going INSET which is responsive to
the teachers’ needs was strongly emphasized as its impact on the effectiveness of any language
course is widely acknowledged. In effect, there is a call for INSET programmes, which take place
on a regular basis and are planned centrally but executed decentrally. The decentralization of
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training activities, the negotiation of needs among teachers, trainers, and policy makers as well
as the systematic planning and the evaluation of each individual training programme constitute
aspects for the provision of ESP teacher training (Chostelidou, Griva & Tsakiridou, 2009) in the
context of Greek Vocational Training Institutes. In this respect, the Institutions which are highly
regarded by the participants for organizing INSET programmes are the GSLLL along with the
Ministry of Education in cooperation with the Greek Universities.

In addition, a number of suggestions about the focus of the components of INSET
courses in the context of IVTs were provided by the directors and teachers who agreed that INSET
training should primarily aim to satisfy the needs as perceived by teachers themselves
(Kleinsasser, 2013) in order to properly address the needs of their students (Sava, 2009). Among
the suggested components emphasis has been laid on the realization of INSET programmes with
a high specificity level in terms of language, skills at the macro- and micro-level, discourse, and
genres related to particular disciplines or specializations (Dudley-Evans & St John, 1998).

The development of an ESP vocabulary component was also highly regarded since ESP
teaching involves the teaching of courses “related in content to particular disciplines” (Strevens,
1988 in Dudley-Evans & St John, 1998: 3). It cannot be overlooked however, that ESP teachers
are supposed to be knowledgeable in content areas despite the fact that they have only been
trained in terms of linguistic knowledge rather than discipline related knowledge (Sava, 2009).
Therefore, they have to be properly trained so as to become familiar with subject specific
vocabulary so that they are able to perform a number of subject-specific tasks (Celani, 2005) in
relation to their students’ professional skills.

Moreover, given the distinct nature of ESP courses, it is considered imperative that ESP
teachers become familiarized with needs analysis (West, 1994) “the key concept or cornerstone
of ESP” (Dudley-Evans & St John, 1998). However, needs analysis is regarded a rather complex
process, thus, special emphasis needs to be laid in providing adequate training which clarifies its
underlying principles as well as methodological implications. The establishment of the needs
analysis process in an INSET framework is expected to provide a strong justification for all the
decisions made on the part of ESP teachers with respect to course design specifications
(Basturkmen, 2010; Richards, 2001).

Finally, it has to be acknowledged that a high degree of consensus was identified in the
directors’ and the teachers’ perception according to which INSET courses are needed in the
cluster of items related to teaching methodology, which, however, does not have exclusively
theoretical character (Bronkhorst, et al., 2011; Lawton, 1990). Both theory and practice are of
crucial importance for language teacher education (Crandall, 2000; Newby, 2003), which should
involve a variation of learning techniques aiming at the trainees’ active participation (Kumari,
2012; Wang, 2013). Furthermore, the adult education framework (Kroth 2000; Rogers, 1996) is
also considered as essential element to be dealt with in INSET programmes, since adult learners
share a variety of characteristics (Mackeracher, 2004; Griva et al, 2010), which have certain
implications for ESP course design specifications. We believe that an awareness of the distinct
characteristics brought in the language classroom by ESP learners is a pre-requisite for effective
instruction.

The impact of teacher training on optimizing teaching and learning opportunities in the
ESP classroom need hardly be argued as the distinct characteristics and the nature of ESP require
awareness on the part of the teachers as to the diversified roles and the modern instructional
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needs assumed of them. For this reason, the introduction of an INSET policy to address the
training needs of ESP teachers operating in the context of Vocational Education and Training
Institutes seems more timely than ever.
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Abstract

The present study was conducted with the aim to provide an account of primary school students’
attitudes and views on issues related to English language learning and multilingual learning in the
Cypriot Educational System. The stimulus for conducting the study can be identified in current
EU multilingual policy, the spread of English world-wide, and the changing status of English within
Europe, along with the scarcity of research concerning students’ views and preferences in the
Cypriot context. In particular, the study aimed at:

a. identifying primary school students’ attitudes towards English and other European Languages
b. identifying their perceptions of early foreign language learning

c. identifying their attitudes towards Turkish language

d. specifying their perceptions of issues on multilingual education.

In total 1265 Cypriot students of 5th and 6th primary school grades participated in the study,
which was conducted in the academic year 2010-2011. The research project utilised a
guestionnaire as a basic instrument to collect information from primary students. The findings
indicated that the majority of the students acknowledged the dominant role of the English
language and showed a positive attitude towards early language learning. Although they
highlighted their enthusiasm for acquiring multilingual competence in ‘strong’ European
languages, they expressed their unwillingness to learn Turkish language. Concluding, it is
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suggested that, despite the dominant role of English language, every effort should be made
towards adopting educational policies and practices which support and foster multilingualism.
Keywords: Multilingualism, English Language, Primary School Students, Attitudes, Views.

Introduction

Tig¢ televtaieg Oekaetieg, €xel 6oBel Swaitepn €udaocn otnv mpowbnon NG
noAuyAwooioag oto mAaiolo tng Eupwnaikng Evwong, mapdAnAa pe tnv ‘kKabiEépwon’ g
ayyAwng yYAwooag wg lingua franca, wg yAwooa eupeiag emkowvwviag, aAAA KoL OLKOVOULKAG KOl
emotnuovikng dpaoctnplotntog (Mpifa & TépoyAou, 2013). I autod TO MAALOLO, UTIAPXEL N TAON
Xapa&ng uiag MOAUYAWOoNG TIOALTIKNAC OTOl EKTALOEVUTIKA CUOTAUOTO TWV KPATWV MEAWV TNG
Eupwmnatkng Evwong, kabw¢ avayvwpiletal nén and ta péoa tou 1990 n onuacia kat agia
€KHLABONoNC¢ SU0 TOUAAXLOTOV EVUPWTIATKWY YAWOOWV, £KTOC amo tn puntpikn (Council of Europe,
1995), aAAG Kol TNG MPWLUNG EKUABOnong yYAwoowv (European Commission, 2004). To ZupBouAlo
™¢ Eupwnng Evwong (E.E.), oto mAaiolo t¢ mpowbnong Kal AAAWV EUPWTAIKWY YAWCOWYV,
mapAAAnAa pe TNV ayyAlkn, eTOLWKEL va BEATIWOEL TNV TTOLOTNTO TNG EMKOWVWVIOG AVAUETA
otou¢ Eupwrmaioug moAiteg pe SL0popETIKO YAWOOIKO Kal TOALTIOULKO UTIOBaBpo otoxevovtag
otnVv eAeVBepPN KLVNTIKOTNTA, TNV QUECOTEPN KAl TN OTEVOTEPN CUVEPYOOLA HETALY TWV KPATWV
ueAwv (Mpifa, 2011: 58).

Ta tedevtaia xpovia otnv Kumpo, eldikotepa pe tnv évtaln tng otnv Evpwmnaikn Evwon
To 2004, tTn paydaia avénon TwWV OLKOVOULKWY HETAVAOTWY KAl TNV KaBLEpwon tN¢ wg €va
ONUAVTLKO TOUPLOTIKO B€petpo (EACEA, 2009), n mpowBnaon tng moAuyAwaooiag amoteAsl apeon
ovayKalotnNTa. Y€ oUTO TO TAQLOLO ONUOVTIKO poAo €malle Kal ouveXilel va mailel n ayyAkn
yAwaooa, n onoia nén and 1o 1992 Siddoketal otnv A’ tafn tou Snuotikol oxoAeiou (amod.
YroupywkoU ZupfBouliou urt’ ap. 37458 oto MNepotavng, 2006). MdaAwota, cupdwva e TOV

Mepolavn «n évtaén tng Kumpou otnv E.E. cuvdéel akdpa TEPLOCOTEPO TO VNOl Ue To SLeOVEG
OLKOVOULKO Kol TIOALTLKO yiyveoBal kal Ba UTIOYpAUULOEL AKOUA TIEPLOCOTEPO TN CNUOCLA TNG
ayyAlknc yAwooag» (2006:183). Autr TNV TAON UIOPEL va TN SLATMLOTWOEL KATIOLOG OVATPEXOVTAG
ota avaBswpnuéva AVOAUTIKA Mpoypdpupota tng mpodnUoTIKAG, SNUOTIKAG Kol deutepofaduLag
eknaidevong (Ymoupyeio Natdeiag kat MoAttiopou, 2011), 6mou powBeital n mpwiun eKUAdnon
™G ayyAlkAG yYAwooag, aAAd kal n moAuyAwooia otn Seutepofabuia ekmaidevon. ZUYKEKPLUEVQ,
TO evwaio mpoypapua omoudwv yla TNV ayyAlkn yAwooa mpodnUOTIKAG Kol ONUOTIKAG
eknaidevong, to omoio €xel katoaptTotel pe PBaon ta enineda yAwoooudBelag tou Kowvou
geupwnaikoL mAatoiov yAwoowv (CEF, 2000), otoxeVel o€ pia eviaia KoL KO MPOCEyyLon TG
SbaokaAiag tng mou odnyel toug pabntég oto TéEAoG Tou AnpotikoU ZxoAeiou oto eminedo
A1/A2, evw oto Mupvaoto péxpl kot tnv A" Aukelou oto eninedo B1 (Koapn, 2011).

OAec autég ol alayEg emnpealouy tn SLOAKTLKA TIPOKTLKH, BOOLKI) CUVLOTWOO TNC OToLOG
amoTteAOUV oL i6lot oL pabntég. Kpivetatl tblaitepa onpavtiko va Aappavovrat urmtoyn oL amoeLg,
avTIANPELG Kal OTAOELG TTOU UETOPEPOUV OL HaONTEG OTNV TAEN — OMwG yla Tapadslypa ol
OTAOELG QTEVOVTL OE Lo YAWooo w¢ TPo¢ TN SuokoAia tng kat tn Stadlkaoia amoktnong e —
otn padnotakn/dwbaktikny dtadikacia (Breen, 2001). Ot amoPelg yla tnv ekpadnon yAwoowv
ouviotouv pta duvapkn dtadikaoia, aAalouv SnAadn avaloya pe to mMAaiolo, T yAwooo-
oTOX0 KA (Sakui & Gaies, 1999).
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INUAVTIKO emiong poAo otnv emttuyn ekpadnon yAwoowv nailouv ta Kivntpa padnong,
Ta omola emnPeAlovTalL e TN OELPA TOUG A0 TN 0TACH TWV Habntwv anévavtl otn yAwooa (Kara,
2009; Victori & Lockhart, 1995). Ot Betikég amoYelg yia Tnv ekpadnon yAwoowv Bonbouv wote
VO QVTLLETWITLOTOUV TTpoAnRpaTa Kal va dtatnpnBouv ta KivnTpa yLa va CUVEXLOTEL N Ladnon,
EVW OL APVNTIKEG AMOYELG UTMOPEL VO LELWOOUV TA KIvNTPA KAl TOUTOXPOVA VA EVIOXUCGOUV TO
ayxog (Kern, 1995). MeAéteg €xouv Katadeifel BTk CUOXETION METALY TWV OTACEWV HaBnTwyv
Kall TwV eMS00ewV toug otn evUtepn yAwooa. MNa mapddelypa os épeuva twv Kuhlemeir, Bergh
kat Melse (1996), Stadavnke OTL oL LaBNTEG OV €ixav BETIKr 0TACN AIMEVAVTL OTN YEPUOVLK WG
gevn yAwooa, To S16AKTLKO UALKO Kal ToV eKTALOEUTIKO elxav UPNASTEPEC EMIOOTELS OO AUTOUG
TIoU €l}0V ApVNTLKA O0TACH, TOCO OTNV apXl Tou OXOALKOU £€TOUG, 600 Kal Katd tn dldpkela. Amo
™V AAAn, n Horwitz (1988) emiorjuave OTL OTaV €vag MOONTAG EKTIUA WG N EKLABNON HLog
YAWOOOG €lval OXETIKA EUKOAN KOL ETITUYXAVETAL Ypryopa, elval oAU mibavo va amoyonteuTel
€av avtiAndOet 6tL N mpododog Tou dev ival TOGO ypriyopn 0G0 OVEUEVE.

‘Evag AAAOG TapAyoVTaC TTOU EMNPEATEL TIC OTACELG TWV LABNTWV amévavtl o€ pla yl\wooa
A TNV EKLABNON TNE €lval To MOALTLOULKO TTAaliowo (BAT. Schulz, 2000; Brohy, 2001). Ta SiyAwooa
matdld ¢aivetal OTL OVAMTUCOOOUV TIOAUTIOALTIOMLKY) KoL TIOAUYAWOOLK OUVeELSnon kat
gvaloObnola, pe anotéAeopa vo £€XouV TOAU TILo BETIKN 0TACN ATEVOVTL OTNV EKLAONON YAwoowv
(Edelenbos, Johnstone & Kubanek, 2006; Griva & Chostelidou, 2011).

AMeG £peuveg €xouv avadeifel Tov ‘Tmapayovia ¢UAo’ oe ox€on He TG amoOYelg Kal
TIPOTIUNAOELS TWV padntwv yua tig E€vec yAwooeg (Bernat & Lloyd, 2007). Zuykekpluéva, Ta
Kopitola daivetal va €xouv To BETIK OTAON OAMEVAVIL OTNV €KUABOnon &Evwv yAwoowv
(Gardner, 1985), evw teivouv va eudavilouv toxupotepa kivntpa (Csizer & Dornyei, 2005;
Larocque, 2006) kat va mapoucolalouv cuxVOTEPA KOWwVIK aAAnAenidpaon pe tn yAwooa-
otoxo (Bacon & Finnemann, 1992). Ze pia dAAn épeuva SlamotwOnke OTL T ayopla Telvouv va
afloAoyoUv TOAU BETIKA TIG LKAVOTNTEG TOUG, EVW lval Tio alolodofa anod ta Kopitola we mpog
TOV XpOVO Tou amatteitat yla tnv ekpadnon ulag yAwooog (Siebert, 2003).

HEpeguva
ZKOTOG Ko ZTOXOL
H moapoloa €psuva eixe wg okomod tn xaptoypddnon twv anmoPewv Twv Kumplwy
pobntwv tng mpwtofabulag eknaidbevong oe {ntipata moAuyAwooiag otnv eknaibevon. H
anouocia mpolmapxouocwv gpeuvwy otnv KOmpo pe otoxo tn Slepelvnon Twv anmoPewv Kot
TPOTIUACEWV TWV pabntwv oe {ntAuata mou adopolv tnv ekuddnon fEvwv yAwoowv Kal
YEVIKOTEPQ TNV MOAUYAwooia Ut pEe onUAVTIKO KivnTpo yla tn dte€aywyn tng €peuvag.
ZUYKEKPLUEVA ETULSLWXONKE N Kataypad Twv anoPewV Kal TIPOTIUNCEWY CE OXEON UE: a)
™V ayyAkn yAwooa, B) dAAeg eupwMAikEG YAWOOEG, ) TNV TOUPKLKA YAWooO, KaBwg Kol TwV
OTACEWV OMEVAVTL OTNV TIPWLUN eKUABNon tng ayyAwknc yAwooag. EmutAéov, StepeuvnOnkav
TUXOV 8L0popOoMOLAOELC OTIC amoOYell Twv pabntwv o oxéon He to ¢UAO, TNV TAln, TNV
KaTaywyr), To oXoA£io Kal tn HOpPwon Twv YyoVEWV.

ZUMHUETEXOVTEG

Itnv épeuva, n omoia Ste€nxOn katd to oxoAwo €trog 2010-2011, ocuppeteiyav 1265
pnaontécg/tplec (49.0% ayopla kot 51.0% kopitota) tnG E’ (56.8%) ka 3T (43.2% ) T€NC ANUOTIKWV
OXOAELWV AOTIKWY, NULACTIKWY KAl OyPOTIKWV TEpLoxwv tng Kumpou. To 74.1% twv padntwv
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Atav eAANVOKUTIPLOL, VW To 25.9% mpogpxoviav amnod SLadopeTikd YAWOGCIKO Kal TIOALTIOULIKO
mAaiolo. And autoug to 28.45% sixav kataywyrn Xwpeg tng mpwnv ZoBLetikng Evwong, 1o 27.4%
TWV OUMMETEXOVIWV KOATAYOVTOV Ond XWPEG TNG votoavatoAlkng Eupwmng (BouAyaplia,
Poupavia), to 9.5% amnd 1o Hvwuévo BaoiAelo, To 6.7% TWV CUHUHETEXOVIWY KATAYOVTOV OO
apaPLKEC XWPEG, TO 4.6% oo AANeC xwpeS TG E.E, T0 3.4% TWV CUUHUETEXOVIWY KOTAYOVTAV Ao
aPPLKAVIKEG XWPEC, TO 2.7% amd aolaTKEG XWPES (DWmmiveg, Bietvau) kot to 4.0% twv
OUMUETEXOVIWY Katayovtav anod AuotpaAia, Kavada kat HMA.

Ooov adopd TN HopPwon Twv yovéwv, cLUPWVA UE TOUG CUUUETEXOVTEC, TO 12.4% Twv
natépwv Atav andédottol SnUOTIKOU f yupvaciou, To 33.8% Atav amodoltol AUKELOU Kal TO
44.7% amnodotirol mavemnotnuiov. E€aAou, to 8.5% twv UNtépwy ATav amodoltol SnUoTkou N
yupvaoiou, to 31.6% anodottol Aukeiou kat 1o 51.9% anddoltol maveniotnuiou.

Epeuvntiko EpyaAelo

Baoko epyaleio yla tn cuAAoyr Twv SE60UEVWV ATAV TO EPWTNUATOAOYLO, LE EPWTHOELG
KAELOTOU Kal avolyToU TUTIOU Ol OToLeG KAAUTITAV TouG €€ ¢ BepatikoUg AEOVEG: ) OTAOELS TWV
poOntwy amévavtl otnv ayyAlkn YAwooa, B) mpoTIUNCELG TWV LoBNTWVY YLl EUPWTTATKES YAWOOEC
KOl OTAOELG QTTEVOVTL OTNV TOUPKLKA YAWOOO Kot y) amoPelg Twv pabntwy ya v ekpadnon
EEvwv yAwoowv oto oxoAelo. Ta epwTnUATOAOYLO SLOVEUABNKAV TPOCWTILKA amd TOUG
EPEUVNTEG, UE TOV HECO OPO XPOVOU CUUMANPWONG TOUG YUPw ota 25 Aemtd. Mpv apxiost n
CUUMANPWON TWV EPWTNUATOAOYIWY, OL EPEUVNTEG £8LVAV TIG AMAPALTNTEG SLEUKPLVAOELS yLa
KABe epwtnon Kal d€xovrav TIG OTIOLEC ATOPLEG ATtO TOUC HaONTEG.

AnoteAéopata
Ztaoelg twv Mabntwv Anévavtl otnv AyyAwkn Nwooa

Ztnv mMAeoPnodia toug oL Habntég £6L€av TNV MPOTLUNOH TOUG yla TNV ayyAlkn yA\wooa,
kaBwg To 45.8% TwV CUMUETEXOVTWV SHAwoav OTL TOUG apEceL TTOAU Kal to 33.9% apketd (BA.
oxnua 1).
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Zxnua 1. 2tdoelg twv padntwv amévavtt otnv ayyAikn yAwooa.

ZOV UPEGELT) WYy ALKY TAOCCU;

e

0,
O,
Adyo ' 14.8%

Kaboiov ' 0.5%

0% 20% 40% 60% 80% 100%

MapatnpribnKe OTATIOTIKA ONUAVIIKI oxéon UETafL ¢UAOU Kal OTAONG TwWV HadnTwv
amévavtl otnv ayyAwkn yAwooa (BA. Mivaka 1). Juykekplpéva, o €Aeyxo¢ Mann-Whitney U
KATESELEE OTL TIEPLOOOTEPA KOpIToLa giyav BETIKN) oTAon amévavtl oTnV ayyAlki yYAwooa mopad
ayopla (z =-3.870, p <.005). EmutAov, katd tov €Aeyxo Kruskal-Wallis mapatnpribnke otatiotika
ONUAVTIKA OXEON UETAEL TG LOPDWONG TNG UNTEPAC TWV HABNTWV KAl TNG 0TACNG TOUG ATIEVAVTL
otnv ayyAwn yAwooa (H(2) = 15.861, p <.005). Eldikotepa, o €Aeyxog Mann-Whitney U katédel€e
OTATLOTIKA onuavikn diadopomnoinon avapeca otoug HabnTéC TwV OMOLwV Ol UNTEPEC TOUG
Atav amodoltol SNUOTIKOU 1 YURVOOLOU Kal auToUg TIOU Ol UNTEPEG TOuG ATav amodoltol
Aukelou (z = -3.370, p <.005). Mapouoiwg, otatloTtikd onuavtiky Stadopd katadeixybnke
OVAUECO OTOUG LOBNTEC TWV Omolwy oL UNTEPEC TOUG ATav amoddoltol SnUoTikou 1 yuuvaciou
KOl QUTOUG TIOU OL INTEPEC TOUG ATav amodoLltol mavemnotnuiov (z = -3.926, p <.005). AnAadn,
000 1o popdwpEvn elval n untépa evog Labntn, 1doo peyaAuTtepn N TBavotnTa va Tou apEcEL
N ayyAwn yl\wooa o€ peyaAutepo Babuo (BA. Nivaka 1).
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Mivakag 1: MNapayovteg mou entdpouV OTIC OTAOEL TWV CUUUETEXOVTWVY QITEVAVTL OTNV ayyAlKn
YAwooo

KaBoAou — Apketa —
20U QPECEL N QYYALKN Alyo MoAd
RLcoe: N % N % P-tiun
®uio
Ayopla 153 248 464 75.2
Kopitowa 103 16.0 540 84.0 <0.005
Méppwon untepag
Anpot./Tupv. 37 34.6 70 65.4
AUkelo 77 19.3 323  80.8
Mavemotn Lo 118 18.1 535 81.9 <0.005

ErutAéov, oL paBntég KANBNKaV va altloAoyr|oouV TIG AMaVTHoELS ToUG. OL pabntég mou
glyav Betikn otdon amévavtl otnv OyyAwkr YAwooa ottioAdynoav Tnv TPOTIUNor TOoug
xapaktnpilovtdg tnv pe Slddopa emnibeta, onwg: «gvkoAn» (108 avadopég), «wpaia» (104
avadopeg), «xpnown» (54 avadopég), «evdiapépovoa» (31 avadopég), «onuavrikn» (11
avadopég) kal «wpaia mpopopa» (61 avadopég). Emiong, onUavTIKOG aplBuog twy pnadntwv
avadépbnkav a) otn duvatotnta va emokedptouv TNV AyyAia, B) oTnv LKAVOTNTA EMIKOWVWVIAG
HE AAAoUG avBpwIou g LECW TNG ayYALKNG, TOo0 otnv KUTtpo 600 010 e€WTEPLKO. Mo mapadelypua,
€vag Habntng aveédeps, «... av mMNyaivels oe aAAn ywpa kot Sev EEPELC TN yAwood, LOVo UE Ta
ayyAikd umopeic va owdeic».

ApkeTol pabntég ékavav avadopd otn LEANOVTLKA EMAYYEALATIKY ATTOKATACTOON YLO VOl
attlioAoyrnoouv tn BeTIKA TOUC OTACN AMEVAVTL 0TNV ayyAlk YAwooa, adol cUpPwva Pe Eva
Habntn, «... 0Ao¢ 0 kKOouUOC MPENEL va EEPEL ayyAikd yia va Bpel kaAn SouAela», e €vav GANo va
ONUELWVEL XAPAKTNPLOTIKA, «av Sev TN uadw Sev umopw va kavw timota oty {wn pouy». Emiong,
€vag aplOpog padbntwv avédpepav OTL TOUG apéoel n ayyAlkn yA\wooa eneldn sivat n Stebvng
YAWOooO EUPELOC EMIKOWVWVIOG, HE £va LaONTr va ONUELWVEL XAPAKTNPLOTIKA, «Eival n yAwooa
TIoU YPniotnke va th UAAVE OAEC Ol AAEC YWPEC», EVW HLOL AAAN LaBNTPL TOVLOE, «UOU QPEOEL
eneldn npenet va EEpoule TouAayiotov uie EEvn yAwooa».

AN\OL pabntéc avadEpOnkav otn yvwplpiot GAAWY TIOATIOUWY PESA A0 TN YVWohn TG
ayYALKAG YAwooag, KaBwg emiong oTn onUAVTLKOTNTA TNG ayYALKNC YAWOOoOC OTN LOUOLK KOl OTLG
TEXVEG YEVIKOTEPA. OMWG XOPAKTNPLOTIKA TOVIOE pila podnTpla atttoAoywvtag tn BTk tng
OTAON ATMEVAVTL OTNV ayyALK YAWOOQ, «... Ol UEyaAoL star eival aUEPLKaVOL Kal T Tpayoudia
Tou¢ eivat ayyAika kat J€Aw va ta katalaBaivw».

E€aAAou, pla pabntpla avadépbnke otn BEon g ayyAwkng yl\waooag otnv Kumpo yla va
attioAoynoet tn BeTIKNA TNG otdon, adol ONwE TOVLOE «... aTnV KUmpo eival n kupla pac yAwooo
UETA TNV KUTPLOKI) ». ZUYKPLVOVTAG TNV WE TNV EAANVLIKA, Ula GAAN LaBnTpLa and YLETOVAOTEUTLKO
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nmAaiolo oxuplotnke «eival MoAU evdiapépouoa kal olyoupa eival mio €UKoAn amo tnv
eAANVIKN», EVW €VOG LABNTAC ONUELWOE, «... KATTOLEG AEEELC e BoAEUEL va TIC Aéw oTa ayyAlka».
MNapopoiwg, kAmolog AAAOG LaBNTAC Ao UETAVOOTEUTIKO MAALOLO QVEDEPE, «E(VAL TTLO EUKOAN
yAwooa [ta ayyAkad] ypamrta [sic] mapa ta eAAnvika. Sta eEAAnvika npénet va Baleic TOVous mavw
amo g Aééelg, evw ota ayyAika oxt». Emiong, pla aAAn pabntpla eixe BTk otdon anévavtt
otnv ayyAwn yAwooa Aoyw tnG ueBddou didackaiiag, kKabBws cuudwva PE TA AEYOUEVA TN, X...
oto uadnuo uadaivouue ta MPAYUATO TTOU TIPETTEL VA UATOULE UE EVAL TTLO TTALXVIOLAPLKO TPOTTO».

Ocov adopd Toug HadnTEC mou dHAwoav OTL SV TOUG apéoel n ayyAlkn YAwooa, toAAotl
oo autol¢ avadepbnkav eite oto yeyovog OtL T Bewpolv yevikd SUOKOAN yAwooa, i OTL
avtlpeTwtifouv ol idlot SuokoAieg otnv ekudadnon tng (76 avadopéc). Mia pabntpla onueiwoe
XOPOAKTNPLOTIKA, KOEV LUOU aPECEL oV YAWOOTA KAl EXEL SUOKOAQ YPOUUATIKA QPALVOUEVO Y.

E€aAAou, KkAmolol HaBNTEC ALTLOAOYWVTOG TNV APVNTLKA TOUG OTACN aveédepav OTL
Baplouvtav, f otL tn Bewpouv Bapetn v Wbl tn yl\wooa (29 avadopég). Evag pabntig
oxoAlaoe tov Tpomo SibaokaAiag PBapeTo yla va OULTLOAOYNOEL TNV OPVNTLIKA TOU OTACH, EVW
KAmolo¢ aAAo¢ Ba mpotipoloe AAAEC YAWOOEC KABWC «UTAPYOUV KATTOLEG XWPEC TTOU ELval TTLO
koAgg». Emiong, pepkol HABONTEC QUTIOAOYWVTOC TNV OPVNTIK TOUG OTACN OMEVAVIL OTNV
ayyAlkn, €6goav wg HETPO olyKpLong TNV eAANVIKN YAwooa. Evag padntnig dnAwoe, «ota ayyAika
urtapyouv Ag€eic eAAnvikéc aldayueves oto t€Ao¢ evw ol AyyAol Aéve ot eivat onovdaia n
VYAwaooa toug». ETumAéov, pla aAAn poadntpla avédpepe, «[6ev pou apéaoel n ayyAwkn] eneidn dev
givat n yAwooa pou», AANOG HaBNTAG TOVIOE, «... €iuot ouvnBOUEVOC va UIAW eAANVIKA».
XapaKTNPLOTIKA, Yo LadnTpla oXoAlaos: «... MOTEVW MwE otav Epyovtal ot AyyAol mpéEmeL va
éepw ayyAika. AAAa otav naue AyyAia Sev wAouv Kumplaka», Kol akoAoUBwg dlepwtnOnke,
«TOTE plati va uadw; Movo yla va omoudaow xpnoyUEVELY.

Anoyelg twv Madntwv ya tn Xpnowpotnta AyyAkng Nwaooag
OL paBbntég epwtwpevol €av Bewpouv TNV ayyAlk YAwooa XPrnoLun, otn CUVTPLTTKA
Toug MAeloPnodia andvinoav katadpatikd (85.3%) (BA. ZxAua 2).

Zxnua 2. AlOYELC TwV HUadnTwVy amévavtL oTn XPnouotnTa tn¢ ayyAknc yAwooaoc.

Amo tov €leyxo Kruskal-Wallis katadeixbnke o0tL 0 mapdyoviag «puopdwon pUNTEPAG»
ETOPA ONUAVTLKA OTN OTACN TWV PoBNTwv amévavtl otnv ayyAlky yAwooo 6cov adopd Tn
xpnowotnta (H(2) = 11.706, p <.005). Eldwkétepa, o €Aeyxoc Mann-Whitney U katébelée
OTATLOTIKA onuavikn diadopomoinon avapeca otoug HabnTéC Twv OMOLwV Ol UNTEPEC TOUG
Atav amodoltol SNUOTIKOU 1 YUUVAOLOU KAl auToUG TIOU Ol UNTEPEC TOUG Atav amodoltol
Aukelou (z = -2.264, p <.050). Nopopoiwg, OTATIOTIKA ONUAVIIKA Sladopd TAPOUCLACTNKE
OVAUECO OTOUG HOBNTEC TWV OMolwV Ol UNTEPEC TOUG ATav amoddoltol SnUoTikou 1 yupuvaciou
KOl QUTOUC TIOU Ol UNTEPEC TOUC ATOV amodoLToL MAVETLOTNHLoU (z = -3.455, p <.005). Ano thv
ovaAuon Twv SedopEVwY TIPOKUTITEL OTL 00O TILO LOPPWHEVN £lval N UNTEpa eVvOC pabntr, T0o0
HeyaAUTePN N mBavoTnTa va BewproeL IO XPAOLLN TNV ayyAKn yAwaooa.

ErtutAéov, o €Aeyxoc Spearman’s rho Kateédele oTATIOTIKA 00OV CUOXETION HETAEL TNV
TPOTIUNON yla TNV ayyALlKr) YAWOoQ KoL T 0TA0N AMEVAVTL OTH XPNOLWOTNTA tne (rs = 0.212, N =
1260, p <.005). AlQmIOTWVETAL TTWC 000 UEYOAUTEPOG £ival o BabBuog apeokeiag tng ayyALlKAG
YAwooog og éva pabntr), T0oo peyaAUTePN £lval n mBavoTnTa va KTLUNOEL TN XPNOLWWOTNTA TNG
o€ LoYupotepo Babuo.
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Npotunoelg twv Madntwv ya tnv Mpwipun Ekpdadnon tng AyyAwkng NMwooag

Ocov adopd TIG TMPOTIUACEL] TWV HOONTWVY ylo TNV TPWLLN EKUABNON TNG ayyALKNG
vYAwaooag, StamotwOnke OTL oxedOV Ol ULOOL CUMUETEXOVTEG lval BeTikol amévavtl otnv évapén
EKLAONONG TNG ayyALKNG ard tnv mpwtn dnpotikoL (46%).

O éAeyxog X? katedelfe otATIOTIKA onupavtiky Siadoporoinon petafy ¢UAoU Kol
TIPOTUACEWVY TWV HABNTWV yLa TNV IPWLUN ekuddnon tng ayyAkng yAwooog oto oxoAeio (x? =
7.474,df =1, p <.010). ELdikOTEPQ, TO KOpiTOLA €6€L€QV TEPLOCOTEPO BETIKN OTACH QATEVAVTL OTNV
TPWLKUN EKUABNGON TNG ayyAlknG YAwooog o oxéon Ue Ta ayopla (BA. Mivaka 2).

EntutAéov, o €AeyXOG X> KOTESELEE OTOTIOTIKA ONUOVTIKA Stadopormoinon avAapeso 0TouG
KUTIPLOUG Kot SiyAwooou g HaBnTEG oMo HETAVAOTEUTIKA TTAALOLO, 000V adopd T oTACH TOUG yLa
TNV TPWLUN €KpdOnon tng ayyAki¢ yAwooog oto oxoleio (x2 = 5.150, df = 1, p <.050).
AlariotwOnke otL ol SiyAwoool/moAUYyAwoooL LaBnTEC €XOUV TILO BETIKN 0TAON YL TNV TIPWLLN
EKHAONON TNG aYYALKNC YAWOOAC OE OXEON LE TOUG KUTIPLOUC HaBnteg (BA. Mivaka 2).

TéAoc, 0 €AeyX0C X* KATESELEE OTATIOTIKA ONUAVTIKY oXéon HETaly tng oTdong amévavtl
oTNV ayyAlkr YAWooo KoL TwV TPOTLUACEWY TOUC yla TNV PWLUN EKUABNoN tTNG ayyAwkng oto
dnudolo oxoleio (x* = 29.809, df = 1, p <.005). AlarioTwONKe OTL OL HAONTEC IOV £XOUV BETIKA
OTAON ATEVOVTL OTNV ayYALKN YAWooo £X0UV BETIKI) O0TAOCN KAl OTNV TTPWLLN EKUABNon tng oto
oxOoAeio.

Mivakacg 2. Mapdyovtec mou emdpoUV OTIC MPOTIUNOELC TWV UXTNTWYV LA TNV TTPWLUN
ekuadnon tnc¢ ayyAiknc yAwoooc

[Motevelg 6t n ayyAkn yAdooo ivol xpnotun;

0
Apketd - 12.5%

Atyo ' 1.4%

Kabdrov ' 0.8%

0% 20% 40% 60% 80% 100%
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EKua'er]on tl’]C' OlVV)\lK'I’]C NoiL Tt
yYAwooo amno tnv A
Anpotikou N % N % P-twun
Q@uio
. 42. 35
A 256 58.0
yopla 0 3
Kopitowa 316 4::' 391 50.2 <.010
MMwoatko mpopiA
, 44. 54
K 429 55.7
umpLoL 3 0
AtyAwaooy/ 13 % 13 450 <0.050
moAUyAwaoool 0 2

ErmumtAéov, oL pobntég KARONKav va OUTLOAOY|OOUV TIG QTTAVINOELS TOUC. AMO O00UC
SNAwoav unép TNG MPWLIUNG eKUABnong, moAAol avédepav OTL av eixav apxiosl Ta padrnuata
ayyAlkwv amd tnv A" taén Ba ta eixav pabel KaAUTEpa Kal Mo ypriyopa. Mo pabntpla
attioAoywvtag tn otaon tn¢ dnAwoe, «%a t uadaiwva [tnv ayyAkn yAwooa] o ypnyopa, ylati
otav gloal 1o UIKPOG TA HaPaiVELC KAAUTEPO», EVW ULa AAAN TTapopoiwg aveédepe, «OTav gioot
UIKPN padaivelg mo kaAd kat ypnyopa». Emiong, pwo padntpla atttoAoywvtog tn Otk tng
OTAON ONUELWOE, «yla va Exw Kalpo va ta uadw mio KaAd kot va pn SuckoAevouat Tooo oAU
Twea».

E€aA\ou, pepikol paBntég NTav UTEP TNG MPWLIUNG EKMABNONC TNG ayyALKAG YAwooog
Bewpwvtag otL n Stdaockalia ot LKPOTEPEC TALels Ba Ste€ayotav xwplc TOANEG QAT OELG KOl
SUoKoAoUC 0TOXOUG. OTWE XAPOKTNPLOTIKA avEPepE Evag Habntng, «emeldn Ja nuaotav akoua
Utkpol, olyoupa ot daokaldoi pac Sa uoac éBalav eUkoAec Aé€eig», KATL oTO Omoilo cuudwvnoe
€vag aAAog pabntig dnAwvovtag, «plati dev da pag padouv duokoda, Alyoug aptduouc ko
ypauuata».

Karmotot Aol paBnTég NTav UTIEP TNG TPWLKNG EKUABNONG eMeLd TOUG APETEL N AYYALKNA
YAWooQ, e Pl pabnTpLla va avadEPeL XapaKTNPLOTIKA, KUOU apEael TOAU n yAwooa kat Ba pou
apeoe va ntav n xwpao uou [n AyyAia]», evw évag AAAOG Habntig TOVLOE, «ITPOTIUW TNV ayyAKN
artd v eAAnvikn». Mepikol HaBntég aveédbepav MwE PE TNV TPWLKN emadni HE TNV ayyALlKn
YAwooa, To eninedo yvwong tn¢ ayyAwkng 6a édtave to eninedo yvwong tng EAANVIKAG.

28



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 1 No. 1, 2013, E-ISSN: 2308-0876 © 2013 KWP

E€aAlou, apkeTol pabntég ékavav avadopd otov napdyovra napanaldeia, tovilovrag
OTL YE TNV MPWLUN ekpabnon dev Ba xpelalotav n Tautoxpovn mapakoAoubnon o LWTIKA
dpovtiotnpla. Evag pabntrg avédepe XapaktnpLotika, «Ja padaivaue mo kadd ta ayyAika kat
UTTOPEL va Uun xpelalotav va mnyaivaue @povtiotiptay. Alievavtiag, KAmotlot dAAoL pabntég ntav
UTEP TNG MPWLMNG €KMABNONG TNG ayyAKNG YAwooag Bewpwvtag OTL UE TO HETPO autd Ba
avtarnokpivovtav KaAUTEPA OTLG UTIOXPEWOELG TOUG OTaA LWOLWTIKA dppovtiotipla. Evag pabntng
SNAWOCE UTIEP TNG TPWLUNG EKULABNONG YL va EEPEL Tio TTOAAQ OTav apyioetl To ppovTloTrplo.

Kamotot dAAot pabntég dnAdwoav otL Ba nBehav va eixav apxicel tnv ekuadnon tng

210 o)0oAgi0, EKTOG Al TO. AYYAIKA, TOL0 OO TIG TOPOKAT® YAOGGES Ba 10gleg va

pabeig;
v
rosuci. | T <o <+
tomavnc | (Y 24.0%
0,
oo | D 157

eppoavid - 7.4%

Tovprud ' 0.8%

0% 10% 20% 30% 40% 50% 60%

ayYALKAG YAwooag amo tnv A° SnUoTIKoU yLa va TEAELWOOUV TILO VWPIC Ta padnuata. Eldikotepa,
Hwo padntpla avédpepe, «9a teAsiwva moAv mio ypnyopa ta AyyAika kat Sa ta ptAovoa mio
aveta», eVw PLa AAAN pabntpla onueiwoe, «Ga umopovoa va acxoAnSw UE KATL SLOPOPETLKO»,
oo TN oty o Ba TEAELWVE o€ TiLo UIkpA NAKia pe Ta padnuata AyyAtkwv. TEAOG, opLoUEVOL
HoONTEG SNAwoav UTIEP TNG MPWLUNG EKLABNONG TG ayyAlKAS YAwooag, oUTwG WOTE va glxav
™V gukalpia va padbouv akoun mepLocotePeG YAWOOoEG peyaAwvovtag. Evag pabntig avédepe
XQPOKTNPLOTIKA, «E£Tot Vo T puadaiva kaAvtepa kat Ga eiya xpovo otav peyalwow va uadw Ki
aAAec yAwaooecy.

Ooov adopd Toug pabnteg mou eiyav avtibetn amoyn, moAot anod avtolg eE€dpacav
T apdBoAieg Toug katd néco Ba pumopouvcav va avieneééABouv oe 1000 UIKp NAia otnv
€EKHAONoN pLag Eévng yAwooag. Mo pabntpla SAAWOE XOpaAKTNPLOTIKA, «glval moAU SUokoAa
arod 1000 Utkpn nAkia va puadw pla kavoupla yAwooa», VW OMwe cnUeilwoe évag pabntnig,
«otnv A" Anuotikou puadaivelc ta eUkoAa, kot ta AyyAika ivol SUokoAa».

E€aAAou, moAlol pabntég amd oocoug SAAwoAV Evavtiov TNG MPWLUNG EKUABNONG tnNg
ayYALKAG eTUKOAEDTTNKAY TILBAVEG SUOKOALEG OTNV TAUTOXPOVN EKPABNGCN ayyALKAG KOl EAANVIKAG
YAwoooag. Mwa pabnitpla dnAwos, «... 0TV mpwtn taén KAVOUUE Ta MpwTa Ua¢ Brnuata otnv
eAAnvikn yAwooa», evw pla AN pobntpla TOVIoE, «TpwTa MPEMEL Vo UAFoUUE TH SLKN UOC
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yAwooa». Evag pabntng atttoAoynoe TNV apvnTIKi TOU OTACH CNUELWVOVTOG, KITPOEXEL va Uadw
va WAW T YAwooa pou», eVw €vag AANOG TOVLOE, «TpwTa MPENEL va uadw ta eEAANVIKA Yl va
Umopéow va uadw ayyAika». AkOun, kamolol padntég avédpepav otL Sev Ba nBsAav va sixav
apxloeL Tnv ekpuadnon tng ayyAlkng yAwooog amno tnv A° Snuotikou eite emeldn Sev Toug apécel
n yAwooa, 1 enewdn Baplovvral 1 Ba ERpLoKAV KOUPAOTIKO TO HABNUa. TEAOG, €vag aplOuog
HOONTWV €lxav apvnTikr OTACNH OTNV MPWLUN €KMABNon ¢ ayyAlkng yAwooog Aoyw Ttng
TAUTOXPOVNG MOPAKOAOUONGCNG HABNUATWY Ot LOLWTIKA GpOoVTLOTHPLA.

Npotipnoels twv Madntwv ywa tnv Ekpadnon Asutepng §€vng Nwooag oto IXoA&gio

AvadOopLKA PE TNV TPOTIUNON TWV HaBnTwv oTo evOEXOUEVO eKUABNONG pLag SeUTeEPNG
€évng yAwooag oto oxoAeio, n yaAAikn yAwooo (50.3%) OUYKEVIPWOE TIG TEPLOCOTEPEC
MPOoTIUAOELS (BA. Zxua 3).

Zxnua 3. Ertidoyn Seutepnc E€vne yAwoooc oTo aYOAE(0 Ao TOUG CUULIETEXOVTEG.

H wonavikn yAwooa ntav n deutepn Snuodléotepn (24%), evw tpltn emloyn Twv
poOntwy Atav ta ttaAtka (15,7%) kot TETaptn mAoyn Ta YepUAVIKA (7.4%). EAdxLoTOL paBnTeég
SnAwoav otL Ba eméleyav TNV TOUPKIKN YAwooo w¢ deltepn £€vn yAwaooa (0.8%). E€aAAou, oL
TIEPLOCOTEPOL LaONTEG Ba mpoTipovoav va apxiosl n ekuddnon pag deltepng E€vng yAwooog
amo tnv I taén (BA. Ixnua 4).

¢ YAdooag
15% mr
17%\ 0%
e
T

21%/

Zxnua 4. Emloyn taéng ya Evapén ekpabnong debtepng E€vng yYAwooag.
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O €\eyxog x% KATESELEE OTATIOTIKA ONUAVTIKY oX€on HETAED TNG ETUAOYAG MG SEUTEPNG
€€vng yAwoooag oto oxoleio kat tou ¢UAou (x*> = 48.771, df = 4, p <.000). ElSikotepQ,

48.9%

ATAG pov apécel Gav YAOGoo _ 51.1%
| S 5
‘] 51.2%

[Moted® o1 yevika giva.

Qo pe pondnoet oe Ta&idia yia.. 29 2% 70.8%
®a pe fondnoet va yvopico.. m 72.6% aN
o pe Bonbfost vo Bpw dovAeld 45 O%/?.O% .

Qo pe Pondrcel va oKovw. . —42_5%57-5%
| 64.4%
Oua pe Bondfioet va PAéno. . 35.6%
'— 68.5%
31.5%

0% 20% 40% 60% 80%

®a pe Pondnoet o1 oTOVOEC. .

SlamiotwBnke OtL Ta Kopitola eméAe€av tn YaAAkn yAwooo wg deutepn €évn yAwoooa o€
HEYOAUTEPO TTOCOOTO OE OXEON LE TA ayopla. AVTIOETWG, Ta MEPLOCOTEPA ayopLa eMEAeEaV TNV
Lomavikn YAwooo w¢ deVtepn ££vn YAWOOO CUYKPLTLKA LLE TO Kopitola. EmutA£ov, pAavnKe mwg Ta
Kopitola €6el€av peyaAUTEPN MPOTIUNON OTNV TOAKN YAWooa O ox€on HUe Ta ayopla (BA.
Mivaka 3, Mapaptnua).

Npotunoelg twv Madntwv yia dAAeg Eupwnaikég NAwooeg mépav TG AyyALKAg

Méoa ano Stddopa epwtrpata afloAoyndnkav oL TPOTIUACELS TWV HaBNTWY amévavtl
O€ TEOOEPLG ‘LOYUPEC eVpWTAIKEG YAWOoeg TtEpaV TNG ayyAlkAG (BA. Mivaka 4, Mapdptnua).

IXETIKA UE TN YAAALKN YAWOOoQ, oL HoBNnTEG lxav YEVIKA pla BETIKA 0TAON amévavti Tng.
E€AA\OU, 0 €AeyxoC X% KOTESELEE OTOTIOTIKA ONUOVTIKA OXEON UETAEY OTAONG ATMEVAVIL OTh
yoAAkr yAwooa kat puAou (x2 =31.117, df = 1, p <.005). Alaruotwdnke OtL ta Kopitola (44.5%)
Selyvouv mio Betikn otdon amevavil otn YoAALKA yYAwooo o€ oxeon e Ta ayopla (37%).

Eniong, 10 79.6% twv padntwv aveédpepav OTL yeVIKA Ta YAAAKA gival Xprioln YAwooa,
Kat To 87.1% Twv padntwyv dtatumwoav tnv anodPn OtL n yvwon tg YaAAlkng yA\wooag Ba toug
BonBouoe oe tafidia yla dtakomeg (BA. Ixnua 5).
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A& pov apéoel cav YAOGGO. :m 81.5%
Motedm OTL yeviKd sivar ypyowu. . 20.4% 79.6%
Qo pe Bondrcet oe TaLidio yia. .- 12.9% 87.1%
Oa e Bondrcel vo yvopico. .-m 83.3% N
Qo pe Ponbnoet va Ppw SovAetd | 31.3% 68.8% =0
Qo pe PondYoEL VoL oKoV® &,évn..- 24 4% 75.6%
Oa pe Pondroet va PAEmem Eévec. .-m 76.7%
Oa pe fondioet 0TI GTOVHEG LoV - . 14.8% 85.2%

0% 20% 40% 60% 80% 100%

Zxnua 5. Mpotiunoeic twv uadntwv yia tn yaAikn yAwooa.

Ooov adopad tn yepuavikr yAwaooa, dev ¢paivetal va eival to i6lo EAKUOTIKN w¢ YAwooa,
HE TOUC TIEPLOCOTEPOUC MaBNTEG va €xouv apvnTikr otdon. EEAAou, o éheyxog X2 Katédelfe
OTOTLOTIKA ONUAVTLKY oXéon METAEY OTAONG amévavtl otn yepUOVIKR YAwooa kot pUAou (X% =
6.564, df = 1, p <.05). AlamiotwOnkKe OTL T Kopitola (26.6%) €xouv TLo BETIKN OTAON ATMEVAVTL
OTn YEPUOVLKN YAwooa o€ ox€on e Ta ayopla (22.3%).

AVTIOETWG, OXETLKA LLE TN XPNOLLOTNTA TNG YEPUAVIKNC YAwaoag, oxeSOv oL ULlool padnteég
(48.8%) kpivouv Ttwg eival pa xpriolun yh\wooa otn cuyxpovn €noxn. Amo tTnv aAAn, cnUavTiko
Tt0000TO (70.8%), TO omolo ToVIEL TN XpPNOWWOTNTA TNG, eoTialetal ota tafidia avauxng KoL otn
yvwptpio aAwv moArtiopwy (BA. Zxnua 6).

IXAUA 6. MPOTIUACELS TWV HABNTWV yLa TN YEPUOVIKN YAwooa.

Amo Vv AAAn mAeupaq, n ttaAki YAwooa pavnke va eival o EAKUCTIKH) 0TOUG LaBNTES
Tou Selypatog amo OTL N yepUavikn, Ke tnv mAsloPnoia va tnv Bewpel «wpaia wg yAwooa». O
ENEYXOC X> KATESELEE OTATIOTIKA ONUOVTIKA Slapopd avApESH 0T OTACH TWV KOPLTOLWY KAl TwV
ayoplwv amévavtl otnv tahkn ylAwooa (x* = 19.760, df = 1, p <.005). AlamotwOnke Ot ta
kopitola (49.5%) belxvouv peyoAUTEPN TPOTLLNON YLA TNV LTAALK YAWOOO CUYKPLTIKA UE TO
ayopla (22.9%).

Eniong, 10 60.2% Twv pobntwv dnAwoav 0tL Bewpolv XproLUN TNV LTAALKA YAWOOQ, EVW
n mMAeloPnaoia tou Selypatog cupdwvnoe OtL N ltaAlkn yYAwooa Ba toug Atav xprotun o tagidla
avauxng katyla yvwpipio pe AAAoug moAttiopoug (78.5%) (BA. ZxAua 7).
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ATAG pov apécet cav Yoo 72.4%
Mioted® OTL yeviKd ival. . 60.2%
Oa pe Pondnoet o ta&idwa yo.. 78.5%
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Ixnua 7. MPOTWUNOELS TWV HaBNTwV yla TNV LTaAK YAwooa.

Ocov adopd tnVv MPOTIUNOoN TwV Habntwv yla thv onavikn yAwooa, n mAsoyndia
daivetal va tn Bewpel eAkUOTIKA. MIKpOTEPA ATAV TA TOCOOTA TWV HABNTWV mou Bewpouv
XPNOLWN TNV Womaviki YAwooa (56.7%), evw oL MEPLOCOTEPOL AMO AUTOUG cupdwvNnoav OTL N
lomavikn yl\wooa 8a ftav xpriown oe tafidia avapuxng (75.3%) katl yia yvwpipia GAAwv
ToAttiopwy (77.1%) (BA. Zxrua 8).

ATAG OV apéCEL GOV YADGGO - 26 gl% 73.1% hooo mE.0% 93.5%
i . 5 .
IIiotedm OTL yevikd eiva.. _43:3%6'7% evat. . %0 87.2%
. N - | : 15 30 Eidrar.. % 77.1%
@ e ondioet oe Tagidi yia. 24.7% o v IE0AY ey 69 6 - N
®a pe pondnoet va yvopico. 3 22 9% 0 "No B;?m. . . 80.90% =0
©u s oo v o Soviatd AT wop o e 209%
| : AT . A%
, , 0,
Qo pe Pondnoet vo akovw. . m 65.9% L OTIG.. o—C %y 77.9%
-1 0 I T T U U 1
®a e Bondiioet ve BALTe . — 68.2% 0% 20% 40% 60% 80% 100%
, . — 70.8%
Oa pe Bondnoet 6T GTOVIEG. . 29.2%

0% 20% 40% 60% 80%
Zxnua 8. MNPOoTIUNCEL TwV HaBNTWV yLo TNV LOTIAVLKA YAwooa.

3.6. ZTa0EIC TWV HadNTWV AIEVAVTL 0TV TOUPKIKN YAwooo
ISlaitepa apvnTiki otacn Gaivetal va €XeL n ouvtputtikhg TAsoPndia Tou Seiypatog
QMEVOVTL 0TNV TOUPKLKA YAwooa. Elval d€lo avadopdc otL o EAeyxoc x> KATESEIEE OTATIOTIKA
onuavtikn Sladoponoinon avapeca oOtn oTtaon Twv €AANVOKUTIPIWV pHabntwv Kol Twv
SiyAwoowv/MoAUYAWOOWY padntwyv TIOU TIPOEPXOVTIOV Omd METAVAOTEUTIKA mAaiowa (X2 =
22.102, df = 1, p <.005). AlamotwOnke OtL ot diyl\wooot/moAvyAwaoool padnteg amod alha
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TIOALTLOMLKA TEEPLBAAAOVTA £XOUV TILO BETIKN OTACHN ATMEVOVTL OTNV TOUPKLKI YAWOOO O€ OXEON UE
TOoUuG EAAnVoKUTIpLouG padntég (BA. Mivaka 5).

Mivakag 5. Staoeig anévavtt otnv TOUPKIKN YAWOOO O€ OXEON LUE TO YAWOOLKO/TTOALTIOULKO

poiA

. . Nat Oxt
20U QPECEL N TOUPKLKN

vAwooa; N % N % P-tun
MMwoaotko rpoid

KOmplol pabntég 44 3.7 884 74.7
Ahwoooy g e 50y 188 <0.005
MoAUyAwoool pabntég

Ocov adopd TN XPNOLOTNTA TNG TOUPKIKAG YAWOOoACG 0 €UpUTEPO MAALCLO, MOALG TO
12.8% twv pobntwv cupdwvnoav OTL N TOUPKLKA YAwooa eivat xpAotwun, evw 1o 30.4% twv
pHabntwv cupdwvnoav OTL N TOUPKIKA YAwooa Ba ATav Xpriolun ylo yvwpluia pe tov ‘@AAo’
TIOALTLOO (BA. ZxAua 9).

Ixnpua 9. STACELC TWV HaBNTwV amévavtl otny TOUPKLKA YAwooa.
Zulntnon

Méoa amo Tn GUYKEKPLUEVN Epeuva KaTadelxBnkav onuavtikd SeSoUéva o OXEON LIE TIC
TIPOTLIUAOELG KOL OTACEL TwWV HoONTWV TO00 WG MPOC TNV OYYALK YAWOOoO, 000 TPOC AAAEC
EUPWTAIKEC YAWOOEC, OMWG YOAALKN, YEPUAVLKH, LOTAVIKH, LTAAWKN, aAAA KOl TNV TOUPKLKA
vAwooa. Avadoplkd pe tnv ayyAkn yA\waooa, n mAsloPndia tou deiypartog £6et€e Betikn otaon
TOOO yla TNV EKUABNOH TNG 000 KAl TN XPNOLUOTNTA TNG, EVPNUA TIOU CUVASEL LE aviioTolya
6ebopéva mpoyeveéotepwy epeuvwy (Diallo, 2005, Griva & lliadou, 2011). Eivat a€lo avadopdg
OTL OL HaONTEC mou £8€L€av TNV TPOTLUNOT TOUG 0TNV ayYALKN YAWOOoO ETLOHAUOVOV TAUTOXpOVA
KOLL TNV QVayKOLOTNTO TNG TPWLNG EKMABNONC TN, AAAA KOL TN XPNOLMOTATA TNE Yo LEAAOVTIKN
ETTOYYEALATIKI QTTOKOTAOTOON KOl OTIOUSEC.

AtileL emiong va emonuoavOel OtL n yaAAkn YyAwooo €Xel TO PEYAAUTEPO KUPOC OTN
ouveidnon twv pabntwv otnv Kumpo wg deltepn £€vn yAwooa, e Sltadopd amo TG UTTOAOUTES
‘loxupéC’ eupwMaikéG YAWOOECG (YEPUAVIKA, LTAALKA Kol Lomavikd). H blaitepa Betikn otdon
QIEVAVTL 0TA YAAALKA o Toug paBbntég eival mbavo va MPOKUTTEL Ao TO YEYOVOG OTL yla
Xpovia n yoAAlkp YAwooo NTav n UmoXpewtikny deutepn E&€vn yAwooa otn Snuoola
Sdeutepofabuia ekmaibevon. Qg ek ToUTOU, N YAAALKNA ATAV N YAwooa — tépav TNG ayyALKAG — LE
Vv omola eixav €pBeL oe Apeon enadrn moAol and Toug Yoveig Twv pabntwy tou delypartog,
gvioxUoVTaG TO KUPOG TNG, OL OTIOLOL UE TN OELPA TOouG PETESWOoOV TN BeTIkA autr otdon ota
TodLd Touc.

ErmumtAéov, WSlaitepo evdladépov mapouctdlel n oTACNH TOUG WE TPOC TNV TOUPKLKA
vAwooa. H apvntikr otdon mou €dei€e n mAsloPndia Twv HabnTwv amévavtl OTn CUYKEKPLUEVN
vAwooa, mBavov TauTi{ovtag TNV HUE TNV TOUPKOKUTIPLAKN Kowotnta, amodidetal oto
dopTIopéEVO KALHA TIOU eMIKpATEL HETAELU TwV SUO KOWOTATWY, TNG EAANVOKUTIPLOKAG KOL TNG
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TOUPKOKUTIPLOKAG. Mapoho mou eAdxlotol pabntég €dsi€av BOeTikr) oTAON QmMEVAVIL OTNV
EKUABNGON TNG TOUPKLKAG, TO TOCOOTO TWV CUUUETEXOVTIWVY TIOU ToVIi{ouv TN XpNoUOTNTA TOUG
elval peyoAUtepo. Auto epunveleTal mBavotaTa OO TNV avayvwpelon g onpaciog tng
TOUPKIKNG YAwooag oto vnol Adyw TnG mopouciag TnG TOUPKOKUTIPLAKIG KOWVOTNTAC, KoL TN
XPNoN TG WG LECO YVWPLULOG TOU TOUPKOKUTIPLOKOU TIOALTLOHOU.

O napayovtag ¢uAo, daivetal va kabopilel oe kamolo PBaBUd T MPOTIUACEL TWV
HOBNTWV AMEVOVTL OE GUYKEKPLUEVEG YAWOOEG, AAAA Kal TG MO ELS TOUG 0 BEpaTa YAWOOLKNG
TIOALTLKAG, KATL TIOU €MIPBEPALWVETAL KOL OE TPOYEVEDSTEPEG €peuveg (Griva & lliadou, 2011;
Gardner, 1985; Larocque, 2006).

Emiong, AapPdavovtag umoPn Tto YAWOOLKO KOL TIOAITIOUIKO TPOdiA Ttwv padntwy,
SlamotwONKe OTL N TOALTIOWLKN TTPOEAEUON TOU HaBnTr duvatal va EMNPEACEL TIG OTACELG TOU
o€ {ntuata moAuyAwooiog Kal YAwoolknG ekpadnong (Brohy, 2011; Schulz, 2001). Eldikotepa,
SamotwOnke otL ot SiyAwoool/ToAUYyAwoooL HadnTtég and PETAVOOTEUTIKA TAaiola elval Lo
Betikol otnV MpwLUN ekpadnon g ayyAlkng yh\wooag oe oxéon pe toug Kumploug pabntég,
g€UpPNUA TIOU UITOPEL VO EPUNVEUTEL oo TIC Bewpleg OTL oL SiyA\woool/moAUyAwaoool pabntég
Seixvouv mo Betikr) otdon amévavil otnv ekpdadnon yAwoowv yevikotepa (PAm. Griva &
Chostelidou, 2011; Nikolov & Curtain, 2000; Pinter, 2006.).

‘Evag aAAoG mapdyovtag mou ¢AavnKe va eMSpa 0Tn 0TACH TwV Habntwv Atav n popdwaon
NG UNTEPOG. ZUYKEKPLUEVA, OL HOONTEG TWV OmMolwv oL UNTEPEC NTav amodolteg Aukeiou N
TIAVETILOTNUIOU adevog dAavnKe va €xouv BETIKOTEPN OTACH OMEVAVIL OTNV ayYAWKN yAwooa,
adetépou Ttovilouv o€ HEYOAUTEPO BaBUO TN XPNOLUOTNTA TNG OE OXEON HUE TOUG LOONTEG TWV
omolwv oL uNtépec Atav anddotrol Snuotikol/yupvaciov. Artevavtiag, n popdwaon tou motépa
8¢ paivetal va emidpa otn oTAon TwV HaBNTWV, KATL TTOU UIopel va pavePWVEL TNV LOXUPOTEPN
ETILPPON TIOU EXEL N UNTEPA OTLC AMOWPELS TWV pHaBnTwy, AOYw TNG 1O OTEVAG emadng TNG oTnV
avatpodn Kal ekmaibeuon Twv maLdLwv.

Onwg SlamotwBinke amd TNV €PeEuvVa, OE YEVIKEG YPOUMEG OL ‘LOXUPEC EUPWTIAIKES
YAwooeg avtipuetwrnilovtal e BeTk otdon amod toug padntég, ol omoiol cupdwvolv otnv
eKHAOnon g devtepng £€vng yAwooag nén amd tnv Tpitn dnuotikou. Qotdco, Sev €xeL
arnocadnvioTel KAt TOoov UTtdpxel pia apdibpoun oxéon Hetafly otdong Kol LoxUog ULag
YAWOOoOG. Z€ eMOUEVEG €peuveG Ba ATav oAU evéladépov va SlepeuvnBel n otdon Twv pabntwv
QTEVAVTL O OALYOTEPO OUAOUUEVEG YAWOOEC, woTe va katadelxBel katd mocov n BeTiki otdon
QIEVAVTL O€ JLa YAwooa e€apTdTtal amo TV LoXU TNG CUYKEKPLUEVNG YAWOOOG.

AapBavovtag Aowdv umodn tn yeVIKOTeEPN BETIK OTAON TWV HAONTWV AMEVAVTL OTNV
€KHAOnon yAwoowv, n moAuyAwooia Ba mpémnel va evioxuBel otnv kunplakn ekmaibevon, e
OTOX0 TNV KAaAALEPYELA TNG TTOAUYAWGCGOLKNC ouVELONONG KAl TTOAUTIOALTLOULKN G evatoBnoiag. Eva
ONUAVTLKO BrApa po¢ TtV KablEépwaon MoAUYAwoong eKMALSEUTIKAG TTOALTLKAG Ba prmopoloe va
QTMOTEAECEL N ELlCAywyN MLaG deutepnc E€vng YAwooag otnv mpwtoBadula eknaidevon, o pLa
“davikn’ nAwia ya tnv ekpadnon yA\woowv (BAn. Figel, 2005; oto Griva & Sivropoulou, 2009;
Lightbown & Spada, 2006; Singleton, 2000).
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Mivakag 3. Entdoyr deutepnc E€vng yAwaooag amo toug uadntéc ava euio

Mwooa FaAAka lepuavikae Toupkikd  ItaAika lomavika

@ulo N % N % N % N % N % P-tun
Ayopla 271 218 51 4.1 8 0.6 8 6.8 19 15.8
Kopitowa 365 294 43 35 2 0.2 11 9.3 107 8.6 <0.005

5

Mivakac 4. AtttoAdynon tn¢ otaonc twv padntwv anévavtl o€ Evupwnaikéc yAwooeg

FaAAKA MepuoviKa ItoAka lomavika

Nat  Oxt Not Oxt  Nat ©Oxt Noat Oy

(%) () (%) (%) (%) (%) (%) (%)
AmAQ pou apéoel oav YAwooo 815 185 489 511 724 276 731 26.9
Motebw OTL yeVIKA glval pla xprAolun yYAwooa 79.6 20.4 488 51.2 60.2 39.8 56.7 433
Oa pe Bonbnoel og Takidia yio SLAKOTES 87.1 129 708 29.2 785 215 753 24.7
Oa pe Bonbnoesl va yvwpiow AAAOUC TTOALTLOUOUG 833 16.7 726 27.4 785 215 771 229
Oa pe BonbnosL va Bpw Souleld 68.8 313 550 450 59.0 41.0 58.1 419
Oa pe BonbnosL va akoUw EEvn LOUGCLKN 75.6 244 575 425 679 321 659 34.1
Oa pe BonbnosL va PAENIW EEVEC TALVIEC 76.7 233 644 356 689 31.1 68.2 318
Oa pe Bonbnoel oTig oTIOUSEC pou 85.2 148 685 315 73.1 269 708 29.2
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Abstract

In the eastern part of Romania, in the region of Dobrogea, lies the small town of Sulina. The
establishment of the European Commission of the Danube there in 1856, transformed Sulina
from a small fishing village to a cosmopolitan city. Not only was the centre of commercial
activity but also a location that attracted people of different nationalities. The dominant
population group was that of the Greeks who were active in commerce and navigation, and
many of them worked at the Commission. Over the years and after the devastating wars, the
city experienced decline. Today it stands nearly deserted. The glorious past of the city is
demonstrated by the ekistic heritage. The cemetery, as well as the buildings are distinguished
for their architecture and testify the city's history. Many of them are now labelled as historic
monuments and they are protected by a specific institutional framework. A good example of
bilateral cooperation between Romania and Greece is the “Beautiful Romania” project; its
aim was the rehabilitation and restoration of the historic monument of the former Paleologos
and Apesos House which is nowadays the Municipal Library of the city of Sulina.

Keywords: Sulina, European Commission of the Danube, Greeks, Ekistic Heritage.

Introduction

Sulina, one of the branches of the Danube Delta, is the main output of the so called
“king of the rivers”, in the Black Sea. It was known as the dangerous and unique passage of
ships directed from and towards Romania.

The city of Sulina, built on the banks of this homonymous arm, situated not far from
the sea, was and still is the first port for ships entering the Danube towards the interior of the
country, but also the last stop for them to the Black Sea (Cantili, 1901). The city since its
establishment and over the years has been an important trading port and a meeting point for
different cultures. Despite the fact that throughout the years the region was claimed by
various conquerors, the commercial-shipping activity did not stop.

The History of Sulina

The name of the city was first mentioned by Constantine Porphyrogenitus in 950 AD
as Selina (Koromila, 2000). Other names appeared during centuries, such as Solin,
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Kalostomon, Salina, Sollina. However, until today the origin of the name has not been
adequately established. It is supported that either it is originated from the ancient greek word
that means pipe, either from the Turkish word “su” that means water, or that it’s originated
from the latinoslav word “sol”, which means salt (Comnene, 1918; Curelaru, 2008;
Markopoulou, 1967). In the 13th century, after the victory of the Byzantine Empire, the
Venetians and Genoese appeared in the region. In 1417 it was conquered by Sultan Mehmet
A, while from the 18th century the presence of the Russians and the Austrians is noticeable
(Curelaru, 2008). From 1826 by the Treaty of Ackerman, Sulina was Russian territory. The
Treaty of Adrianople, that was signed a few years later, in 1829, was important for the
country's economy since it brought economic independence in the Romanian Principalities
and liberated the trade of grain. This treaty was also significant for the town of Sulina, because
Russia, that was the dominant in the region, was

obliged to start drilling works at the branch in order to make the navigation for commercial
or not ships, safer. Despite this obligation as well as the signing of a new agreement (Russo-
Turkish agreement St. (Petersburg 1840), the improvement works did not start (Cantili, 1901;
Engelhardt, 1862). The Crimean War broke out in 1853 and had a major impact in the area.
Not only the grain trade stopped but also the city of Sulina was utterly destroyed in 1854 by
the British (Cilinca, 2009).

The Creation of the European Commission of the Danube

A turning point in the history of Sulina and of the broader region was the signing of
the Treaty of Paris in 1856, which marked the end of the Crimean War and the resurgence of
the winner Turkey. This historical context was the starting point for the development of Sulina
and its transformation from a small fishing village into a cosmopolitan center of commerce,
affecting also essentially the socio-economic profile of the broader region. Note that an
important term of the Treaty of Paris, except from the freedom of navigation along the
Danube (from the source to its estuary), was the creation of the European Commission of the
Danube, which would not only control the navigation of the lower Danube River (from the
estuary to Galati) but it would also undertake construction works of the branch, in order to
make the ships’ navigation safer. The Commission was originally formed by: France, England,
Austria, Prussia, Sardinia, Russia and Turkey; was established in Sulina and since 1878
Romania has also been a member (Galca, 1930; Baicoianu, 1915; La commission, 1931).

The Commission's works in Sulina as well as its proclamation in1870 as a free port
(porto franco), contributed to the economic development of the city. It was the main export
gate for the most important product that Romania manufactured this of the grains, which
was destined to Western Europe. Also, it was the gate for imported products such as citrus
fruit, olive oil, coal etc. (Kardasis & Harlafti, 2006). The establishment of the Commission led
to the creation of many jobs and business opportunities which had as a result the rapid
growth of Sulina. A huge migration wave to the city was created by people who were willing
to profit from these advantages. People of various nationalities created the multicultural
mosaic of Sulina and this had as a result the appearance for the first time, in this region of
Romania, the notion of a Euro-community/Europolis.

The Greek Presence in Sulina

The dominant group in the area of Sulina, at least until the beginning of the 20th
century, was the Greek one. The Greeks appeared for the first time, in the wider region of the
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mouth of the Danube, in the 7th century BC when traders from Miletus founded their first
colony of Istria, which was followed by the establishment of other cities like Aegisus and
Tomis (Koromila, 2001). During the centuries the wider Delta region was characterized by the
presence and the activity of the Greeks, while in the beginning of thel9th century, their
presence became more numerous and more dynamic.

For example, in 1879, there were 2.875 people of whom 1.653 were Greeks, 175
Armenians, 155 Russians, 150 Romanians, 9 French, 24 Italians, 15 Lipovens, 45 Germans, 85
British, 3 Poles, 150 from Montenegro, 250 Turks, 15 Bulgarians, 140 Jews, 6 Albanians
(Sturdza, 1880). The Greeks, who lived in Sulina before the establishment of the European
Commission of the Danube, had arrived in the region in their greatest majority after the
signing of the Treaty of Adrianople in 1829 (Covacef, 2003). Besides, according to a source it
is stated that “En 1853, Sulina ne comptait tout au plus 1.000 a 1.200 habitants tous, loniens,
Maltais ou Grecs [...]” (Engelhardt, 1862).

The majority of the Greeks had undertaken to guide with safety the ships from the
Black Sea to the interior of Romania- via the Sulina branch-and vice versa, the so called pilots.
But as the depth of waters was low, the transshipment of the cargo from large ships into
smaller ones was a necessity. Thus, the weight was reduced and it was easier for the workers
to tow the ship either by small boats or with their hands by land. These works were
undertaken by the Greek inhabitants of Sulina. When the European Commission was
established in Sulina, an even bigger wave of Greeks arrived, mostly originated from
Cephalonia, Ithaca and from other places such as Mykonos, Kasos etc. As soon as the
amelioration works of the branch began, those who were responsible for the transshipment
of ship, were incorporated in the Commission’s services and worked as pilots, officers, sailors,
captains (Fokas, 1975). Besides, since 1857, Antonio Grimaldi Fossi, the first Italian vice-consul
at Sulina stated that “[...] the Greeks are already the backbone of the city and the support of
the Commission [...]”. Also, many were those who were occupied with trade and opened
businesses in the city (cafes, grocery stores, shipping agencies), basically dominating the
economic life of the city and other aspects as well (Dracodaidis, 2000). The various ethnic
groups that existed in Sulina were organized during the years and created their own churches,
schools and clubs. Most of them had their own consulates, necessary for upgrading and
supporting the merchants’ and other citizens’ rights.

The Greeks, constituting the largest population group and the most economically
active, acquired their own consulate in 1866 and the first Greek vice-consul was Sampen
Spyridon. In the same year the Greek Church was founded, built in the place that was once
the first Russian- Romanian Church of Sulina. Around 1870 the Greek school for boys was
founded, while an all girls’ school was also active. All the above could not have been achieved
without the financial assistance of the Greek habitants and the Greek merchants and ship
owners who were passing through the area and gave donations to the community
(Peristeropoulou, 2012). Also important assistance and funding was given by the European
Commission of the Danube, which supported financially different actions not only of the
Greek community but other communities as well. For example, the Commission gave funds
for the construction of the Catholic Church in 1865, the Russian in 1866, the Anglican and
Greek in 1869, as well as the construction of the mosque in 1870 and 1926 and the Cathedral
of Sulina. It also helped in the development of the city and funded several projects, such as
the construction of the city’s hospital; a second one specialized in infectious diseases, the
construction of lighthouses, and an important project for the safe passage of ships. Significant
assistance was given for the construction of a hydrotherapy spa, as well as for the casino. The
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Commission also funded the formation of the beach and the city streets and also created in
1864 the city’s cemetery. Note also, that in Sulina a water plant was functioning, telephone
and telegraph lines, while the lighting of the city by oil was completed in 1903 (La commission,
1931).

The City’s Ekistic Heritage

“Sulina, the capital of the province lies on the mouth of the Danube to the Black Sea,
it contains 300 Turkish art houses on parallel lines and 1880 residents 1800]...]"
(Peristeropoulou, 2012).

Sulina, besides its history, also demonstrates an extensive cultural and ekistic heritage
that reveals the history of the city. The architectural features of Sulina show peculiarities in
comparison to those that dominate in the region of Dobrogea. There are different
architectural elements (e.g sachnisi), while the reed is the main building material in the local
architecture. During the 19th and 20th century, the intense commercial activity of the city
was gathered in the first two streets, parallel to the bank of the river, since it was essential to
practice economy on the land because of the swampy soil of the area. This resulted in the
maximum benefit of the narrow riparian zone and led to the creation of an architectural
peculiarity. The set-storied building with narrow facades, structured in series for reasons of
ground economy and of structure’s static reinforcement, is the special architectural heritage
that Sulina preserves until today.

The typical dominant house at Sulina, especially on the first street, is made of brick
and stone. It is a two-storey architectural structure that constitutes the transition between
rural and urban type. The upper floor was exclusively for residential use while the lower was
used as a store and sometimes as a house. The walls were made of brick and they were
covered with wooden boards in order to protect them. The salty water, combined with the
winds that were blowing in the area, was frizzing over the brick thereby causing irreparable
damage. What characterizes Sulina’s home is sachnisi, situated in the middle of the facade,
made of wood and glass all around it. The toilet was upstairs as an additional construction on
the back outer side of the house, while the wooden staircase had a steep incline and drove
straight upstairs (Comisia stintifica a muzeelor, monumentelor istorice si artistice, 1958;
Atelier Franco-Roumain, 2008-2009).

Besides these typical houses, there are different typologies of buildings (in rather
western standards), constructed under modern techniques in relation with the previous ones,
in which resided the Commission’s officials. Also there are buildings with prominent features
of classicism and profound effects of eclectic architecture. Apart from the usual residential
buildings, there were luxurious and splendid ones, which were usually owned either by
consular offices or merchants who were settled in Sulina (Romproiect, 1991).

Over the years, the city expanded linearly along the bank of the river, having as its
limit, the water plant. Initially, the city had only huts made by reed and at 1833 there were
found only three houses, one of which was owned by Arsenis, at that time the only Greek
merchant (Peristeropoulou, 2012). In 1838 prince Waranzoff, the governor of New Russia,
gave permission to build the first shops in the city, while with the establishment of the
European Commission and the massive influx of immigrants, the unregulated construction
began in Sulina (Tudose, 2011). In 1880 there were 300 homes spanning in two series, later
in 1896 there were three series that intersected with twelve vertical streets. In 1900 the town
had expanded and the fourth street was the marking the city’s — swamp limit
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(Peristeropoulou, 2012; Danescu, 1896). Over the years the city continued to expand and now
stands with its sixth street as the town’s limit.

In the first street, which was and still is the main trading route, paved nowadays with
stones, there were houses, lined up one next to the other, with their enclosed balconies, small
businesses, as well as various services. The first street is filled with architectural elements
specific to the 19th architecture, when the Greek community was flourishing, with buildings
like lanis Barbatis House, Lizer House, Chiriachidi House, Papadopol Hristu House and
Paleologos - Apesos House (Figure 1).

In this street, it was-and still exists-the building of the European Commission of the
Danube, also buildings that were used by public authorities such as the city hall, the
prefecture, the police, customs and consulates, commercial agents’ offices, the latest of
which are unfortunately not saved nowadays.

The second road was the main artery of the city and was paved with gravel, while the
sidewalk was covered with square blocks. The northern side of this street was the exit of the
houses situated in the first street since they had two sides. In the above streets the houses
were described as of contemporary Turkish technique. It is worth noting that since the area
was swampy, it was necessary to drain a large area in order to enable the city to expand. The
sand and the pumice that ships were carrying in order to help them keep balance during their
journey, was exploited. These waste materials was converted into a “treasure” for the
residents and thus were able to backfill the swamp, create-in some way-the necessary land in
order to build more and bigger buildings. The land on which the palace of the Commission
was built was quite swampy since until then the drainage projects had not been completed
yet. To avoid future settling, the building was built with lightweight materials such as
limestone. This technique was not applied afterwards, having as a result nowadays, huge
blocks of flats that were built in the 1960 period to have serious problems of settling (Comisia
stintifica a muzeelor, monumentelor istorice si artistice, 1958).

The Commission’s palace, built under neoclassical standards, plan to form I, was
constructed in 1864. After being damaged in the two world wars, today it stands imposing at
the first waterfront street, housing the departments of the Administration of the Riverian
Division of Lower Danube. Note that the building of the Danube Commission is classified as a
historical monument, just like the old lighthouse, which is located behind this building and is
now the museum of Sulina. Nowadays, the historic center of Sulina is part of the law M.O.
152/2000 as a cultural heritage of national interest (valori de patrimoniu cultural de interes
national), while monuments such as the Greek church, the former cathedral, the palace of
the Commission, the 'new' lighthouse and the old one, as well as the catholic church, are
individually included in a framework of protection [for the improvement of a national area-
part Ill protected zone, M.O. 84/24.02.2000] (Directia Judeteana pentru culturd, culte si
patrimoniul cultural national Tulcea). Among the buildings that today are institutionally
protected is the hotel of Camberi, one of the most impressive extant buildings. Property of
the Greek ‘Beri’ Parparia, the three-story building now stands on the coastal street with visible
signs of aging and abandonment on it (Peristeropoulou, 2012). Another distinctive building is
the one that until recently housed the public library. This building was built in 1890 and owned
by the families of Paleologos and Apesos. It was enlisted in the Official Heritage Register by
the Ministry of Culture and Religious Affairs and relatively recently (2007-08) it has been
included in a program of restoration and re-use, with financing of both the Greek Government
and the UNDP. Important monuments also are the churches that have survived until today.
The old Russian-Romanian church, built between1866-1868, was constructed on a site that
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was once the first Russian church of Sulina. During the years, there were performed
maintenance works on it while during the Second World War it was partially destroyed. After
the church was rebuilt, it was abandoned to its fate and now is a historical monument (Filip,
20009).

The Catholic Church, built in 1863 by Italian sailors and merchants, type of basilica,
was a meeting point for all Catholics who were active in one way or another in Sulina. As
nowadays, the Catholic community no longer exists, the church remains closed and deserted.
Despite the fact that it no longer officiates, repair works are made since it's part of the
historical monuments list coded TL Il m B 06032 (Filip, 2009).

The Greek church of St. Nicholas, was founded in 1866 and the construction works
were completed in 1867, with the financial support of the Greek habitants of the city. The
architectural features of the church refer to churches in areas of the lonian Sea, where the
Greeks of Sulina came from. It was hagiographed by Greeks and Romanians, and nowadays it
is a historical monument (Curelaru, 2008).

The traces of those who lived in the place are nowadays detected also from the
cemetery’s monuments of Sulina. Created in 1864 by the European Commission of the
Danube, in the beginning it was common while during the years it was divided into Orthodox,
Catholic, Muslim, Jewish and Russian (Covacef, 2003). The cemetery is located outside the
city and is registered in the list of historical monuments with the following codes: the
European Commission’s officials cemetery (code: TL-IV-sA-06044), the orthodox (code: TL-IV-
sA-06045), the Muslim (code: TL-IV-sA-06046), the catholic (code: TL-IV-sA-06047) and the
Jewish (code: TL-IV-sA-06048). In this cemetery lay graves with inscriptions in various
languages, Greek, Italian, French and Hebrew, some crafted by famous sculptors while others
are distinguished only by a simple wooden cross. The dominance and wealth of the past-
history Greeks, characterizes also their tombs, which stand out for their size and luxury (Figure
2). There are Greek tombs of known families, merchants, sailors who have large marble
plagues written in the Greek language. Today the cemetery, even though it is apparently
abandoned by the local authorities, is a place of attraction for tourists who are searching there
the pirates, the princess, loving couples and the famous pilots of the European Commission
of the Danube. To date, in this way maybe an aspect of the historical memory of the once
cosmopolitan Sulina is maintained (Covacef, 2003).

Eco-museum and exhibition in a restored landmark: The Municipal Library — Paleologos and
Apesos House

The restoration of the public library building - a former Greek family, Apesos and
Paleologos house, was initiated as a support for new functionalities, but also to bring local
community history into light- a shared identity by the inhabitants to be proud of and the
regeneration of functional and social mix in a larger area. The project aims at a long term
sustainable development and social integration of vulnerable groups by vocational training in
heritage skills, reconsidering tradition, habits, local crafts and skills not only for cultural
tourism development but also for enhancing economy based on local resources.
“Beautiful Romania” is a UNDP project having as Executing Agency the Romanian Ministry of Culture
and Religious Affairs, implemented with the support of the Local Authorities. The project is divided
into a number of small-scale high priority sub-projects that will have a visible impact both at
local and national level.

45



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 1 No. 1, 2013, E-ISSN: 2308-0876 © 2013 KWP

Project’s Framework

The Danube esplanade includes a built landscape made of private and public buildings, one
of the most emblematic for Sulina being the former Paleologos and Apesos House, now the
Municipal Library.

As a final goal, the restored building will be upgraded by new inserted functions, such as an
exhibition on the past of the local Greek community and by an eco-museum area, in order to
make tourists familiar with the historical, natural and built treasures of Sulina and the Danube Delta.
The Project will be developed in two directions: the design of a project for the urban and architectural
restoration of a building (Municipal Library) and the social training of the unemployed / post-
institutionalised young adults, in construction works.

Sulina is one of the most suitable options for developing such a project, taking into
consideration the social problems the city faces as well as the potential for sustainable
development through built heritage revitalization. The impact of a good practice example,
that is a successful restoration, will enable Local Authorities to implement the master plan,
realised in 2001, within the Project Sulina Rescue 2000. The project of the Municipal Library
(Paleologos and Apesos House) can be implemented as a pilot-project for the attempt of
revitalisation. The proper restoration of a building and the introduction of new functions with
economic and cultural impact (eco-museum, exhibition on the history of the local Greek
community), all contribute to enhance the local culture and determine a point for economic
growth.

The main objective of the project-cities where the Greek community is representative
for Romanian history and architecture- is to develop a cultural infrastructure through
preservation, rehabilitation and enhancement of the built local heritage. Also, to integrate
into the market economic mechanisms of the new public space and to promote the idea of a
new type of tourism, that of the cultural tourism. Moreover, it is important to raise awareness
of the contribution of the Greek community in forging the image and development of a
multicultural city in the middle of spectacular natural elements, like the Danube and the Black
Sea. The coordinator of the project is the UNDP “Beautiful Romania” Project Team while co-
financing partner is the Greek Embassy in Romania. The Municipality of Sulina, Tulcea County
Council and the University of Western Macedonia, Greece are listed as partners (UNDP
Romania, 2006).

In this framework previously, UNDP also cooperated with the Ministry of
Development, Public Works and Housing (UrbanProiect Institute, Bucharest), focusing on the
rehabilitation - revitalization and enhancement of a central area in Sulina and linked to an on
going project. This rehabilitation effort is referred to especially on the “Street 1” public space;
an area surrounding the future restored Municipal Library building. As we were informed, this
renewal is absolutely necessary to ensure a sustainable development of the area and provide
an adapted environment for the future restored building, Apesos house — Municipal Library.

Perspectives and Proposals of Further Down Planning

To the same direction, we consider that more renovation/rehabilitation works would
attend to enhance the historic commercial character of the city, obeying as well to an
integrate study and planning. It should be pointed out that the updating of previous
respective studies, which have been realized for the region and especially for the city of Sulina
by Romanian authorities with the support of European funding frameworks, could constitute
the basis of a corresponding attempt.
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The collaboration with authorities as the UNDP or Ministry of Development, the
Ministry of Public Works and Housing, can assure the presupposition of guaranteed effective
cooperation and outcome of the works. The financial participation and consulting support by
the Greek side, given the historical interest for Sulina, are considered to be self-evident
(Gavra, 2007).

In such a case, the renewal can concern central areas of the urban tissue (in zones),
where interventions in buildings related to the everlasting Greek presence in Sulina will be
pointed out (specific interventions).

In the realization of an integrated pilot project for the renewal and development of
the city, we consider the role of the Greek Community of Sulina important as well. The Greek
Community of the city can support the effort not only during the research/ documentation
phase but also can achieve the mobilization of the local authorities and the local population
during the realization. Mainly, the Greek Community, in collaboration with local authorities
and other organizations could support further promotion of the results of such a respective
application (horizontal actions) in Sulina and further away -in Romania and abroad (Gavra,
2008). The experience from other respective examples of integrated renewals in urban areas
with similar characteristics (historic and commercial character) is useful; in each case the
consulting support of special experts is considered to be necessary during the realization
(Gavra, 2005).
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Appendix

Figurel. Greek ekistic heritage of Sulina. Greek houses, the Greek Church and the Greek
school. Gavra (2007)

Figure 2. Part of the orthodox cemetery and some of the Greek tombs. Gavra (2007)
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Abstract

In the present paper the questionnaire Principals’ Perception of Competence Survey created by
the American researcher Kelly Glodt was used in order to investigate elementary school principals
and vice-principals’ perceived level of competence concerning common administrative roles in
Greece. Its objective is to verify the possibility of determining the competence level regarding
this particular category of administrative staff through the process of adjusting and evaluating
the aforementioned instrument. The empirical data of the pilot research came up from the
responses of 30 individuals, 20 principals and 10 vice-principals. The outcomes of the test-retest
procedure performed for identifying the reliability of this instrument indicate that it could
constitute a valid and reliable choice for its future practical implementation in Greece so that the
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appropriate training programmes can be organized leading the administrative staff of school
units to effectively perform their administrative duties.

Keywords: Measuring Competence, Kelly Glodt’s Questionnaire, Elementary School Unit
Principals and Vice-Principals.

Elcaywyn

3TN onuepvr) €moxn ot aAlayég, oL omole¢ oupPaivouv, eival eEWMPAYUATIKEG Kal
Slakpivovtal amo moAU ypriyopoug puBuoug, av AdBoupe paAlota umoyn ta avBpwriva
Sebdopéva ou toxvav péxpL mpoodata. H taxutnta petadoong kat maAaiwong tng yvwong eivatl
Alyywwdng, ondte, Onwg ivat Gpuoiko, ot aAAAYEC TTOU CUVTEAOUVTAL, UTTOXPEWVOUV TOUG TIAVTEG
va cuppopdwBolV e Toug Evtovoug autolg puBuouc. EVAoya, emMouéVwg, TOCO OL OpyavIouoL
000 Kal oL eTIXELPNOEL 0deilouV OXL LOVOo va tapakoAdouBolv 6oa cupBaivouv yupw Toug, aAAd
KOl vo. TpooTtaBoUv HECW TNG KOLVOTOMLOG KAl TNG VEWTEPLIKOTNTAG va dtadpapaticouv 600 T
duvatod o evepyd poAo oto cUyxpovo yiyveaoOal.

Me Baon auta ta dedopéva, 6AoL MAEoV oL ekaLSEUTIKOL opyaviopol Aettoupyolv Kat
e€ellooovtal oe éva neplBarlov To omoio Bpiloketal UTO Slopkr aAlayn Kol LETOOXNUATIOUO.
OL OXOAKEG HOVAOEG, avamOPEUKTA, UTOXPEOUVTIAL va TopakoAouBoUv amd Kovid Kot
TIPOOEKTIKA TLG OToleC METAPBOAEC. MNa to Adyo autd, Ta SLEUBUVTIKA OTEAEXN TWV OXOALKWV
HOVASWV TIPEMEL va €lval TANPWCE EVNUEPWHEVA KOl KOTOPTIOHEVA o O,TL adopd TOOO Th
SlokNTk 600 Kat tn KaBodnyntik toug smapketa (N. 3848/2010), wote va €mituXouV T
HEYLOTO AMOTEAECUATLKA AOKNGN TOU £PYyOU TOUG.

MNapdAAnAa, wotdoo, n moAlteia odpellel va aviAapBAVETAL TIC AVAYKEG YLl SLOLKNTLKNA
Kal KaBodnyntikr €MApKELX TwV OSLEVBUVTIKWY OTEAEXWV Kal va TipoPaivel dueca ota
anopaitnta mMPoypappaTa KATtdpTiong. Ta mpoypdppata auvtd Ba mpémnel va Baoilovtal otig
OUYXPOVEC QTALTOELG TOU pOAOU TO00 Tou SleuBuvtr) 6060 Kal Tou umtodleuBuvth TNG OXOALKAG
povadag, Ue emikevipo, OUWG, TI( TPOAYMOTIKEG €AAeWELG — OVAYKEC TOUG, OMWG QUTEG
ekppalovtal and toug idloug.

To epwtnuatoloéylo Principals’ Perception of Competence Survey tou auepikavol Kelly
Glodt amoteAel €va blaitepa onUAVTIKO €peUVNTIKO €pyaleio, To omoio €xel SlepeuUVAOEL Kal
HETPAOEL AKPWG LKavoTonTikA ot H.M.A. to 2006 tig avtiAnPelg twv SleuBuvtwy Kol Twv
umobleuBuvtwy oXoAlkwv povadwyv mou adopolV TNV EMAPKELA — LKAVOTNTEG aAnddoor ¢ TouG.
ZUVETIWG, N TBavoTNTA XPNOoLUomoinonig Tou otnv EAAGda, Uotepa amnod mpocappoyn tou, Sivel
Baolpeg eAnideg 6TL AUTO Umopel va tapAoxeL Tn SuvatdtnTa va KABopLOTOUV OL EKTIALOEUTLKEG
— EMUOPPWTIKEG AVAYKEG TwV SLEVBUVTIKWY OTEAEXWV OXOALKWV PMOVASWVY 0T xwpa pog. Me
Bdon auto to dedopévo kat Aappavovtag untodn to evoladEpov yia LEANOVTIKN TOU Xpron o€
€AANVIKO TANBUOPO, O0TO CUYKEKPLUEVO ApBpo Ba mapouciaotel apyxkkd n Stadikaocia mou
okoAouBnBnke yla tnv Mpocappoyr Tou otnv EAANVIKN YAWCOA KOl 0T CUVEXELQ N QTIOTELPA
afloAdynonc tou péow NG Stadikaciag eAEyxou-smaveAeyyou (test-retest).

Endpkela — Ikavotnteg Amodoong

OL Opol (kavoTNTeG amodoonNG KOl EMAPKELX XPNOLLOTOOUVTAL WC CUVWVULOL,
OTTOTEAWVTOC OUCLAOTIKA TN HeTAPpOon otnv eAANVIKR YAWOOO TWV OYyYALKWYV Opwv
competences, competencies, competence | competency. H Slepelvnaon Kat n anoocadnvior Toug
KplveTal dlaitepa onuavtiki kot evéladépouaoa otnv npoomnadela n onoia KatafAaAAeTaL yla va
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TOVLOTEL N onuacia mou mallouv otV EMAYYEALATIKA OVATITUEN, KABWE KAl oTnV AoKnon Twv
Baokwv poAwv Tou oxoAlkou SteuBuvtr (Avaotaciou, BaAkdavog & Zipog, 2012).

Anoocadnvion tov Opou Endpkela — Ikavotnteg Amodoong

OL kavotnteg amodoonc¢ amoteAolV «€va CUVOUOOHUO amo YVWOELS, Oe€LOTNTEC Kal
OUUTEPLPOPLKEG LKOVOTNTEG TIOU ETLOELKVUOVTAL Ao Evav epyalOUEVO OTO XWPO TNG pyaciag
HE OKOTO TNV amodoon KATIOLOU GUYKEKPLUEVOU €pyou». Me o amAd Adyla, «uio Lkavotnta
anodoong mpooblopilel T xpeldaletal €vag epyalOPEVOC va yVwpPLlel N TL va KOATEXEL
OUUTEPLPOPLKA, VLA VA ELvVaL LKOWVOC VA KAVEL KATL O €val POKABOPLOUEVO PETPO» (XOAAG,
2001B: 11).

EmunpooBeta, av eMIXELPHOOUUE Vo ETUKEVTPWOOUUE oTov Opo emdpkela, ol Hoskins &
Fredrikson tovifouv OtL autr, cUUPWVO HE TOV OPLOUO O OTOLOC TIPOTEIVETAL OTNV EMioNUN
€kBeon mou umoPaMietal otnv Eupwmnaikn Emtpon) amd to 2008, «oupmeplAapPAavel Tig
LKAVOTNTEC EPapUOYNE TNE YVWONG, TNV KATOXH TEXVOYVWOLAG KAl TLG S£ELOTNTEC TTOU amaltouvTal
ylaL TNV ETUTUXN AVTATIOKPLON O€ YVWOTEC, 0TaBepEC aAAA Ko LETOBAAAOUEVEC KATAOTAOCELG. AUO
elval ta kpilowa onpeia: va epapUOoEL KATIOLOC 00 YVWPLLEL KAl UMOPEL va ETUTEAECEL OE ELOIKEC
Spaotnplotnteg  oe €l8IKOUC TUTIOUG TPOPANUATWY, AAAQ TAUTOXPOvVA VO UTOpPEL va
petapiBalet TIg IKAvOTNTEG o€ SladopeTikad MAaiola» (Zut{loukn, 2011: 445).

MapoAa autd, dev MpEMeL va pog StadeUyeL TO yeYovog OTL mapa TIOAU cuxva oL OpoL
LKAVOTNTEC am0d00nC — eEmapkeLa Kol Se€10TNTeC (skills) xpnolomolouvtal wG cuVWVUoL. Av Kot
dUOLKA UTTAPXEL KATIOLA OPOLOTNTA, EVTOUTOLS ival afloonueiwta dtadopetikol (Sperry, 2010).
Mo ouyKekpLUEVA, N SeEOTNTA EIVAL TO EKTEAECTIKO KOUUATL TNG LKAVOTNTOG, TO OTOL0 armoTeAsl
QMoOTEAECUO HAONONG Kal KATAPTIONG Tou £xeL mponynBel kol adopd O CUYKEKPLUEVEG
eTuteAEDELG — SpAOELS yLa TNV emiteuén Tou emBLUNTOU anoteAéopatod. AviiBeta, n emapkela
nepAaPPBAVEL EUPUTEPEC YVWOELS, SEELOTNTEC, LKAVOTNTEC, TIPOOWTILKEG OTACELS, TEMOLOAOELS, N
YVWOTIKA OTOLXElA KAl TIOLOTNTEG TNG TPOoowTikotnTag, dedopéva ta onoia cUUPBAAAOUV OTLG
emuteAéoels. AnAadn, n évvola endpketa Sev LooSuva el pe TNV Evvola deélotnta, adou n mMpwTn
elval euputepn tng deutepng, ocupmeplhapBavovtag TG Se€lotnTeg Kat ekdpaloviag autod Tou
UTTOPEL VA KAVEL TO UTIOKELLEVO OE TIPAYHATLKEG KATAOTACELG (Zutllovkn, 2011).

H Znpaoia kat n Avaykaiwotnta tng Metpnong twv Ikavotitwv Anoédoong

H mpoBAedn twv avaykwv oe avBpwrmivo Suvaulko, cUpdwva pe tnv XatlnmovteAn
(1999), kpivetal blaitepa SUOKOAN, av AVAAOYLOTOUUE OTL, OTWE OL ETIXELPNOELS, £TOL KAl OL
opyaviopol Asttoupyoulv oe éva LoLopopdo mepBailov mou petafarAetal Stopkws. Onwg
tovilouv ol Avaoctaciou, BaAkavog & Zipog (2012), n ddon tng mpoPAedng Twv avayKwv CE
avBpwrivo duvapiko amotelel pia Wlaittepa onpavtikn Stadikacia yia kaBe opyaviouo, adou
katafaletal n péylotn Suvaty mpoomdabela amd tn SlevBuvon TPOCWILKOU, WOTE va
EKTIUNOOUV oL LEANOVTIKEG QVAYKEC TNG OPYAVWONE o€ avOpwrivo SuVapLKO. Agv TTAUEL, OUWC,
va amnotelel pia e€atpetika SUoKoAn mpoonabeLa, n onola amaltel AKPWE TTPOOEKTIKA Bripota
mou Ba odnynoouv otnv emniteuén Twv MpokaBopLoUEVWY OTOXWV. Ol IKaVOTNTEC armodoong —
enapkela Twv SleuBuvtikwy oteAexwv dtadpapatilouv MOAU ONUAVTIKO POAO OTN CUYKEKPLUEVN
Stadkaoia og 0O,tL adopd, OxL LOVO yevIKA Tn Asttoupyia TN Stoiknong, aAAd kat tn doiknon
TWV OXOALKWV HOVAdWV EL8LKOTEPOL.
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FeVIKOTEPQ, €XEL TOVIOTEL OTL N €MAOYN TWV LKOVOTATWYV amodoong amoTeAEL TNV TLO
onuavtikn Stadlkacio 0TV avanmtuén eKMaLdeUTIKWVY SpaoTNPLOTATWY yLla SLEVBUVTIKA OTEAEXN
(Wilburn & Summers, 1983). O Roberts cuv&EeL TIG LKAVOTNTEG AMOS00ONG UE TA aPXLKA oTAdLa
™G Stadikaciog otpatoAoynong kat emhoyng twv dteuBuvtikwy oteAexwv (Wilson, 2005), onwg
daivetal oto oxrua 1 mov akoAouBet:

Merotpotri e — ETToywyn = ItpotoAoynon ——= ZIxediooyoc = AvackdTnon
NpoTuTTa Ko kon ETnAovA Atroboanc AtroBoonc
Avagopéc
Atroboanc

|

| |
KoGopiowos Mpoaywy = NAnpwpd ko~ = Avariun = Amotipnan
TPEYOUOLY KO ApoiBec Atoboong ArroSoong
HOKPOYPOVRDY
aVOYKWY

Zxnua 1: Movtédo Baolouévo otic ikavotntec amodoonc (Wilson, 2005: 172)

OuOoLOOTIKA, TIAVTWC, MMOPOULE VA LOXUPLOTOUUE OTL TO ONUAVIIKO OPeAOC amod tnv
TIPOOEYYLON TWV KOVOTATWY amodoong otnv avamtuén Tou MAVOT{UEVT elval Twg n
OUYKEKPLUEVN TIPOOEYYLON ETUKEVIPWVETOL OE QUTO TIOU OTNV TPAYUATIKOTNTA KAVOUV Ol
pHavatlep Kal OxL o€ UTIOBETELG OXETLKA UE TO TL auTtol kavouv (Robotham & Jubb, 1996). AnAadn,
oL Kavotnteg amodoong amoteAoUv To KAelWblL ylwa tn Onuoupyla  aviaywviotikou
mAeovektipatog (Wilson, 2005).

‘EPEUVEG ZXETIKA HE TIG IKavatnTteg AMddoong

MNaykoouiwg, ebw Kal xpovia, EXEL UTIAPEEL EVTOVO eVOLAPEPOV OXETIKA UE TNV EMTAPKELA
— KavoTtNTeG anmobdoonc twv OSleuBuvtikwy oteAexwv. Exouv yivel KATIOLEG TTOAU ONUOVTLKEG
€PEVUVEC YLA TLG LKAVOTNTEG amodoong twv dleuBuviwy, oL onoieg oxetilovral kKupiwg pe to dpuAo
TOUG, KABwWG KaL Pe TO eTimed0 TOUG N AKOWN Kot He TV i6la tnv ekmatdeutikn Stadikaoia.

H épeuva twv Vilkinas & Cartan (1993) &ievepynbnke ywa va kabBoplotel dav ot
Auvotpallavol avépeg kal yuvaikeg dievuBuvteg emedel€av tig dleg wkavotnteg amodoonc. H
€pPEUVQ, N omola €yLve PE EPWTNUATOAOYLO yla va LETPNB0oUV oKTw SlotknTikol poAol Kot eikoaot
TEOOEPLS LKAVOTNTEG amodoonc, mep\dapPBave 159 Auotpalolg SteuBuvtég, 112 amnd to Snuooio
Kol 47 amnod tov IOLWTIKO Topéa. Ot avipeg Kal ol yuvaikeg SleuBuvTtéc SLEPEpPAV OXETIKA E TOV
0pLOUO TOU TIPOCWTTILKOU YLOL TO OTIOL0 auTol ATav appodioL. Ta AMOTEAEGHATA TNC CUYKEKPLUEVNC
HeAETng Selxvouv OtL ev urtapyxouv KaBoAou SladopEC OTLG IKAVOTNTEC AmOS00NC TToU oL AVOPEG
Kall oL yuvaikeg SlevBuvTEC emISeIKVUOUY, 0UTE UTIAPXOUV SLadopEC 0TOUC SLleuBuvTIKOUE pOAOUG
TIOU QVaTTTUCCOUV.

InUOVTLKA, EMiong, Atav n €épguva tou Hogg (1993) mou sixe wg otoxo va BpeBouv kal va
OUYKPLOOUV OL TPEXOUOEG EKTIUWHEVECG SLEUBUVTIKEC LKOVOTNTEC amodoonc o€ €€l EUPWTTAIKEC
eTalpeleC TNAeTMIKOWWVIWY amd SladopeTikéC xwpes (Bpetavia, Mepuavia, Italia, lonavia,
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OMavéia kalt FaAAla) HE €PWTNUOTOAOYLA KOl OUVEVTEUEELG Of MECALOUG Kol XapnAoug
SleUBUVTEC oo OAEC AUTEC TG XWPEC. KaBe epwtnuatoldylo nepleixe évav kataAoyo sikool SUo
lkavoTATWV amodoong. YmApfav OnUOVTIKEG OloUPOpPEC OTIC EKTIUWHUEVEG OLEVBUVTIKEG
LKavoTNTeC anddoong UETAlU Twv SleuBuvTWwY TwV gUPWNATKWY XWPwWV. AUTEG oL dladopEg
adopouoav TG EENG LKAVOTNTEG AMOSOONG: TNV NYESCLA, TNV TEXVIKI KOL EMAYYEAUATIKY YVWwon,
Vv emnihuon mpoPAnuatog, tv avalucn, TNV MPodopLKr ETUKOWWVIA, TNV LOOPPOTINUEVN
TPOCEYYLON, TN dnuloupykotnta, tn ANYn andodacng, TNV avamtuén tTwv UPLoTaPEVWY, TNV
OKEPOLOTNTA, TOV TIPOYPOUUATIONO KAl TNV OpYyAvwaon, tn SLompoowriky €mkowwvia, tnv
OQUTOYVWOLO KOIL TOV AUTOEAEYXO, TNV OUASLKN Epyaoia, TNV Mpocappoyn o€ E£VOUG MOALTIOHOUC,
TNV OLKOVOLLKA YVWOon, TNV aUTo-avamtuén, tn nabnon, tn Slaxeiplon mieong, TNV opyavwTiki
YVWOon, TN YPOITTH ETMLKOWVWVIA, KoL TEAOC TNV KALVOTOMLO KOIL TO OTPATNYLIKO Opapa. ATto TV GAAN
MAgUpA, umnpée pia TMOAU ONUAVTIKA OpOoLOTNTA HETAEU TWV OCUYKEKPLUEVWV XWPWV TIOU
0dpopOoUOE TIC LKAVOTNTEG AMOS0CNC TTOU ETUKEVTPWVOVTAV OTO KAB KOV — Epyaoial KOlL OL OTTOLEC
£TEVAV VA ELVOL OL TILO EKTIMWHUEVEC. AVTIOETA, EKEIVEG OL OTIOLEC ETUKEVIPWVOVIAV OTNV
TIPOCWTILKA AVATTUEN NTAV OL ALYOTEPO EKTLUWHUEVEC.

Evéladépouvoa, TéNoC, NTav n Eépsuva twv Ghimire & Martin (2011), okomog ¢ omoliag
ATav va KaBopLoTel N onuooia Twv capavta SU0 EMAYYEALATIKWY LKOVOTATWY arnodoong mou
oxeTilovTal e TIC £ENG TECOEPLS TIEPLOXEC eKTTALOEUTIKAG Stadikaoiag: tnv afloAdynon avoykwv
KOl TNV avamtuén TPOYyPaUUATWY, TO CUCTHUATA Hadnong, ta cuotnuata mapdadoong —
ekmMAnpwong, kKabwg kol ta cuotiuata aflohoynonc. MNpoodlopiotnkav ot avtlANPel; Twv
OUMMETEXOVIWV YLOL TNV KOATAAANAOTEPN OTLYUN EKLAONONEC QUTWV TWV LKAVOTATWV anodoonc.
441 tuyxaio emleypévol ekmaldeutég amd tnv Kevipkn kat Bopela meploxn twv H.M.A.
OUMUETEIXOV OTN OUYKEKPLUEVN €pEuva HEOW NAEKTPOVIKOU UToAoyloTH. Ta amoteAéopota
€beléav OtL oL ouppetéxovteg avtiAndOnkav tnv mAsoPndia Twv kavotHTwy anodoong wg
WSlaitepa onuUavtkn yla TN cUUPBOAR oTNV eMAyyEAUATIKN TOUG avarntuén. YPnAd mocootd Twv
OUUMETEXOVTWYV, ETIONG, avTIAAPONKav OTL N KAAUTEPN XPOVLKI OTLYUN VLA TNV EKUABNoN oA WV
IkavotATwy amodoong eBewpeito ekeivn mou Aapfdvel yxwpa koatd TNV nepiodo NG
evbolmnpeolakng eumetpiag.

'EPEUVEG IXETIKA HE TS IKavotnteg Amodoong oto Ekmaideutiko NMAaiolo

Ze 0,TLadopad TIG LKAVOTNTEG AtOS00NG TWV OXOAKWV SLEVBUVTIKWY OTEAEXWYV, OL EPEUVEG
TIou €xouv Yivel eivat moAU Alyec. O okomog tng Wlaitepa onuavtikng épeuvag tou Williams
(2007) oe 120 6ievBuvtég oxoleiwv otig H.M.A. Atav va anavinBouv Vo mapa moAL Baocikd
EPELVNTIKA epwTpata. MNMpwTtov, TOLEC €lval OL CUVOLOBNUATIKEG KOL KOWVWVIKEG LKAVOTNTES
arnodoong tNg vonuoouvng Tou Slakpivouv Toug €€EXOVIEC QMO TOUCG TUTILKOUG QOTIKOUG
OleuBuVTEC; AgUTEPOV, TTWG OL EEEXOVTEC Kall OL TUTILKOL aloTIKOoL SLeuBuvtég avtidapfdavovtat Kal
npooapuolovtal SladOopPeTIKA OTO EEWTEPIKO OPYAVWOLAKO TOUC TIEPIBAANAOV; INUAVILKEC
Slapopecg BpEOBnkav Kal otoug SUo Topeig TNG £peuvac. OL e€€xovieg SleuBUVTEC KaTadelKVUOUV
€va eupL KoL BaBU peMEePTOPLO IKAVOTATWV amOSoonG mou oXeTilovTal e TN CUVOLOBNUATIKN Kal
KOWVWVLKN vonuoolvn. Onw¢ Selxvouv T CUUMEPACUATA, Ol CUVOLOONUATIKEG KOl KOLWVWVLKEG
LKAVOTNTEC AmOS00NC TNC VONUOOUVNG €XOUV LEYAAN onuaocia. Znuavtikéc Stadopéc Bpédnkav
HETAEL TwV €€EXOVIWV KAl TWV TUTILKWV SLEUOUVTWV yla TIEVTE Ao TIG EVVEQ CUVALOONUOTLKEG
LKOVOTNTEC amodoong TNg VONUOoUVNG KoL Yla EMTA MO TIC £VTEKA KOLWWVIKEG LKOVOTNTEG
anmodoong Tng vonuoouvne. Awdeka amo TG £lkool KavoTNTeC anodoong mou PeAeTAONKaAV
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Sladopomnololoav oNUAVIIKA TOUG EEEXOVTEG OO TOUG TUTILKOUG SleuBUVTEG. EMuTAéoy, n €peuva
anokAaAue SLadopEG OXETIKA LE TO TIWE OL EEEXOVTEG Kal oL TUTILKOL SleuBuVTEG avtilapBavovtat
Kall TtPOCoaPOloVTaL OTO €EWTEPLKO 0pyavwWoLlaKO toug TeptBarlov. Ol e€€xovteg SleuBuvTEg
OAANAETUSPOUV UE PLa EUPUTEPN OELPA EEWTEPIKWY OUASWY KOL XPNOLLOTIOLOUV Eval EUPUTEPO
daopa — OpLo PETPNONG OTPATNYLKWV.

Itnv €peuva tou Shirley (2010) pe epwinuatoAoylo mou Eywve otn Malalola
SlepeuvnOnkav oL kavotnteg amodoong Twv SlevBuviwv oxoAelwv  Seutepofabuiag
ekmaidevong kat n onuaocia mou nallouv otn cUVEXL(OMEVN EMAYYEALATIKN TOUG avamntuén. Me
Baon tn PBBAloypadikr) €mOKOMNON TOU €ylve, KabBoploTtnkav TEVIE TOMEIC LKOVOTATWV
anodoong: n Owaxeipion twv {nTNUATwv TNG Hovadag, n avamtuén Tou avaAuTtikou
TipoypAppaTog, n emiBAedn kot n KaBoSAYNoN TwV EKMALSEVUTIKWY, N EMAYYEAUATIKN AVATTUEN,
KaBwg Kol oL SLampoowrikéG oxEoel. Ta amoteAéopata €6elfav OTL, €KTOGC aAmod TG
SLOMPOCWTIKEG OXEOCELC yla TIC omoieg ot SleuBuviég Bewpnoav otL €xouv LPNAG eminmedo
EMAPKELAC — LKAVOTATWV anoddoongc, To eninedo tng mAsloPnoiag Twv SteuBuvtwv otoug AAAOUG
TECOEPLC TOMEIC TWV KOVOTATWY amodoong mou peAetiOnkav ntav pétplo. Emiong, ta
QTOTEAECLLOTO TOVIIOUV TN ONUACLO KAL TV AVAyKN ylo CUVEXLLOUEVN EMTAYYEALATIKI) QVATITUEN
Twv SlevBuVTWY, WOTE VOl KATOLOTOUV QUTOL LKAVOL VO QVTLUETWITIOOUV TIG TIPOKANOELG KL TLG
oAAQYEG TToU eTILPEPEL OTN yvwon N tpoodoc Twv H/Y, Tig aAAOYEG 0TO OVAAUTIKO TIPOYPOULA,
OAAG KOl yla va ETITEAECOUV TO POAO TOUC ATIOTEAECHOTIKA KOl OITOSOTIKA.

Ztn MaAatoia, o pio dAAN €pguva, SnAadn oe autr twv Rosnarizah, Amin, & Abdul Razak
(2010), emyelprBnke va kaBoplotouv oL IKavotnNTeC anodoong LPNANC eMdPACTNG TWV OXOALKWY
NYETWV TNG XWPOGS. Anuioupynbnke éva epyodeio eikool €€l kavothtwyv amdédoong mou
Katavepunbnkav oe £€L Topeis: kaBodnynon kat emiteuén, aAlayr Kal kawotopia, avBpwrot Kat
OXEOELG, TTOPOL KOl AeLtoupyia, TIPOCWTILKO KOL OTMOTEAECUATIKOTNTA. XTNV €PEUVA CUUUETEOV
596 S1eUBUVTEC e OKOTIO VA YiVEL yVWOTO TO EMUMESO KATOXAG TWV LKAVOTATWY amoS00n G Toug,
KaBwg Kal autd Twv avaykwv Toug. Emumpoocbeta, to epyaieio 6606nke og 140 untaAAnAoug tou
Yroupyeiov Natdeiag, tou TuAuatog Anuoolag Exkmaideuvong kat tou Tunuatog Meploxng
Eknaibevong. Ta amoteAéopata tng €psuvag €6el€av OTL TO YEVIKO ETIMESO LKAVOTATWVY
anodoong twv SlevBuvtwv ATav PETPLO, VW OL dlotknTikol uTtdAAANAoL anédwaoav peyain agia
OTn MEAAOVTLKNA KOl OTPATNYLKA avaykn tng KaBe kavotntag amodoong. TEAOG, n €psuva
npoodloploe w¢ vPnAng emidpaong yla toug oXoAlkoUg SleuBuvtég TIG €€NC LKAVOTNTEG
anodoong: tn doiknon aAAayng, TNV mpoonAwan otnv moldtnta, tTn xpnon twv H/Y, tn Angn
anoddcewv, tn SleuBEtnon mpoPAnuatwy, Tt Slaxeipon g anddoong, tn BeAtiwon tou
oxoAeilou, KABWGE KaL TNV KTNPLOKN Kavotnta — duvatotnta.

Mia @AAn onuUavTLK €pguva oTnVv omolia SlepeuvnBNKaV LE EPWTNUATOAOYLO OL AVAYKEC
EMAPKELAG — LKAVOTATWY amodoong twv SleuBuvtwy yla amoteAeopatiky oxoAkn Sloiknon o€
oxoAela SeutepoBadbuiag ekmaidevong, €ywve otn Niynpia amd tov Adegbemile (2011).
ErixelpnOnke Sie€odikad va avtAnBolv mAnpodopieg yla TG kabBodnyntikég Se€lotnteg, TIg
6e€10tnTEC SloikNONC TTPOCWTTILKOU, KABWE KAl TG OLKOVOULKEG Se€lOTNTEG MOV XpeLtaloviayv oL
SleuBuvtég yla va aokroouv amoteAeopatiky Stoiknon. Ta amoteAéopata €6slfav OTL oL
6eflotntec kaBodnyntikng nyeociag mou xpetalovtov ot SleuBUVIEC yla TNV  AoKnon
OTMOTEAEOUOTIKAG OXOAKNG Slolknong meplteAdpPfavav petafl GAAwv: Tn ouvepyacia Tou
SlevBuvtr) Ye TOUG EKMALSEUTIKOUE Yylol TOV TIPOOSLOPLOUO TWV QAVTIKEWEVIKWY OTOXWV, TNV
napoxn Opoaotnplotntwv amd TNV MAsupd Tou Olevbuvty, v enifAedn twv oxediwv
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HOBONUATWY, TIG OLOOKTLKEG Kol pabnolakég Spaotnplotnteg, TNV afloAdynon tou oxediou
QVAAUTIKOU TIPOYPAUMOTOG, KaBwg kal tnv edappoyn tou. e O, adopd TG Se€LOTNTEG
S10lknNoNG TOU MPOCWTILKOU, N €peuva £6€LEE OTL AUTEC elval: n tapakivnon Tou TPOCoWILKOU Ao
to O6levbuvtr), n evBappuvon TNG EMAYYEAMOTIKAG OVATTUENG TOU  TIPOCWIILKOU, N
QIMOTEAECHATIKI ETUKOLVWVLA LE TO TPOOWTILKO, KABwG Kal n SteuBETnon ouykpoLoewv. TEAOG,
avadOopLKA LE TLG OLKOVOULKEG SEELOTNTEC TTOU AMALTOUVTOL OO TNV TAEUPA TwV SleuBuvTwy yla
TNV QIMOTEAECHATIKN OLKOVOULKA SlaxelpLon, auTEg lval: n mpoetolpacio tou mpolmoAoyLlopou
OE OUVEPYOOLA E TO TIPOOWTILKO Slolknong, n aveupeon kepalaiwv, kabBwg Katl n diatrpnon
OLKOVOULKWV TIAnpodoplwv mou eival akplBeic, amodidbovtag oto oxoAelo TNV TPAYUATIKN
OLKOVOLKH Katdotaon.

Alyo vwpltepa, dnAadn to 2006, oto Kavoag twv H.M.A. o Kelly Glodt Stevripynoe épeuva
HE EPWTNHUATOAOYLO HEOW NAEKTPOVIKOU UTIOAOYLOTH 0€ 476 OXOALKOUC SLEUBUVTEC, UE OKOTO Vol
SlepeuvnBouUv ol avtIANPELG YLa TG LKAVOTNTEC Artddoor ¢ TOUG O€ O,TL adopAd COPAVTA LA KOLVEC
— ouVNOLOUEVEG SLOLKNTIKEG EUBUVEC, WOTE VA UMOPECOUV OTN CUVEXELA va. opyavwBouv ta
KATAAANAQ EKELVOL TIPOYPAUMOTO KATAPTIONG TTou Ba BonBouoav, OxtL Lovo Ta UTtapxovta, aAAd
KOl To MEANOVTIKA OleUBUVTIKA OTEAEXN VO OOK|OOUV OTTOTEAECHOTIKA TO £pyo0 TOUG. Ta
amoteAéopata TNG €peuvag £6el€av Mwc ol Eumelpot SlevBuvVTEC avTtilappavovtal OtL £Xouv
uPNnASTEPO ETIMESO LKAVOTATWY AMOS00NG ATTO AUTO TWV N EUTELPWYV — apXaplwv. El8ikotepa,
BpéBnkav onuavtikeg Sltadopéc LeTal TOUG o€ TTOAEG TTIEPLOXEG TNG EPEUVAC, UTTOSEIKVUOVTAG
OUCLOOTIKA LLE TOV TPOTIO QUTO TNV KATELBULVON YLa TA TIPOYPAUUOTO KOTAPTLONG, Ta omola Ba
EMPEME va opyovwBouv fexwplota yla tnv Kabe pia amd Tt dU0 MapanmAvw KaTnyopleg
SlevBuVTIKWVY OTEAEXWV.

ZKomag tn¢g Epeuvag

210 BewPNTIKO LEPOC TNG EPEUVAC TTAPOUCLACTNKE N onuacio Twv LkavotnTwy anédoong
yla tnv amotelecpatikiy doknon tng Sloiknong. EmumpooBeta, toviotnke n onuacia tng
Slepelivnong tou €emMUTESOU TWV KAVOTATWY amodoong Twv oXoAwkwv &levbuvtwy Kot
umobleuBuvtwy, WOoTe va Unopéocouv va dnuloupynboulv TPOYPAUMOTA KATAPTIONG yla To
oTeAéXN autd. TEAOG, MOPOUCLACTNKAV KATIOLEG TIOAU CNUAVTLIKEG EPEUVECG TTOU OPOPOUV TLG
LKAVOTNTEG amddoong TO0O0 o€ YEVIKO eminedo 000 Kal o€ ekeivo NG ekmaidevonc.

Me Baon auta ta dedopéva, oKOMOG TOU TAPOvVTo¢ AdpBpou eival va kaboplotel to
avtlhapBavopevo eminedo emdpkelag — wavotAtwy amndédoon¢ twv SlevBuvtwv Kal Twv
umobleuBuvtwy oXoAlkwv povadwy mpwtofadutag eknaidbevong otnv EAAGSa, og 6,tL adopa
ouvnBLoUEVEG BLOLKNTLKEG TOUG EUBUVEC, WOTE va opyavwBoUV HeANOVTIKA Ta KATAAANAQ eKeiva
ETMUOPPWTIKA TpoypAUUaTa, Ta omoia Ba Umopéoouv va 0dnyrnoouv otnV AmOTEAECUATIKN
aoknon Tou 8loknTikoU toug €pyou. Embuwketal, dnAadn, va unoPfAnbel to epwtnuatoAdyLo
Principals’ Perception of Competence Survey tou Kelly Glodt oe pia Stadwkaoio apyika
TIPOCAPUOYNC TOU 0TNV €AANVIKI) YAWOOoQ KoL OTn CUVEXELD 0€LOAOYNONC Tou O €AANVIKO
mMANBuopo, pe anwtepo otoxo va emiBefalwbel n Suvatdotnta MOU OUTO TAPEXEL ylo Vol
eKPPOOTOUV eVOEAEXWG, O €MOUeVN HAON, OL TPOOWTIKEG AVTIANYPEL TNC OCUYKEKPLUEVNC
KaTnyoplag oTEAEXWVY OTN XWPEO HOC KAl VO amocodpnVvIoTOUV E TOV TPOTO auTo oL eAAeipelg —
OVAYKEC TIOU adopolV TNV EMAPKELD — LKOVOTNTEC Arodoor ¢ TouC.
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MeOBodoloyia

To epwTNUATOAOYL0 TwV AvTiIANYewv yla Tig Ikavotntes Antodoonc twv AleuSuvtikwv
2tedgywv tou Kelly Glodt ywpiletal oe dVo tuNUata. e O,TL adopd TO MPWTO HEPOG TOU
gpwtnuatoloyiou, autd mepAapPavel 11 YeEVIKEG EPWTINOEL OXETIKA HE Ta dnuoypadikd
XOPOAKTNPLOTIKA TwV €pwtnBéviwy, evw avtiotolya to Oeltepo oaplBuel 41 epWTINOELS
nevtafadung kAipakag Likert mou adopouv T avitARPEeLg yla TIG IKAVOTNTEG anodoong Twv
SLEVBUVTIKWV OTEAEXWV OXOALKWV OVASWV.

Mo TO CUYKEKPLUEVO €PWTNUATOAOYLO, TO OMOLO XPNOLUOTOLNONKE Yyl TNV €KMOVNON
Sbaktopikn¢ dlatpBng oto Kavooag tng Apeptkng to 2006, dievepynBnke Sladikacia eAéyxou
¢ oaflomiotiag tou. Oswpnbnke, Omw¢ eivat gVAoyo, OtL autd &g Ba pmopouoe va
xpnotgornownBel atodlo, €xovtag umootel amAd KoL HOvo petadpaon. AvtiBeta, KplBnke
dlaitepa OKOMIUO Vol UTIAPEEL TTPOCAPUOYH TOU OTNV €AANVIKA TIPAYUATIKOTNTA, MECW TNG
Stadikaoiag eAéyxou-enaveAéyyou (test-retest) oe delypa S1eUOUVTIKWVY OTEAEXWV CXOAELWV TNC

XWPOAG M.

H Aladwkacia EAéyxou-enaveAéyyou (Test-retest)

MNa va e€akplPwBel eav éva epyaleio pétpnong Stabétel otabepotnTa avadopika UE TIG
HUETPNOELG, XPNOLLOTIOLELTAL N AELOTILOTIO ETTAVOANTITIKWY LETPOEWV I} 0 EAEYXOG-ETIAVEAEYXOG
(test-retest reliability). Eldikotepa, éva epyaleio pETpnonG XPnolUOMOLleital o €va Seiypa
(éAeyyxog, test) mou £xel emleyel kal o €va dlaotnua xpovou mou pecolaBel Eavadivetal oto
1610 akplBwg delypa (emavédeyyog, retest) ko katw amo Tig idteg ouvOnkeg (Oulouvn & Nakakng,
2011).

Mo ouykekplpéva, akohouBndnke Siadikaoia eléyyou aflomiotiag test-retest mou
kpdtnoe ano TG 24 PePpouvapiov €wg T 11 Anplhiou tou 2011. MNMponyoupEVWG, LETA TNV
€ykplon tou i6lou tou Kelly Glodt, apyikd epydotnkav £exwpLoTA yla TNV MPOG TA EUMPOS
uetadpaon (forward translation) ané ta AyyAwkd ota EAAnVIKA 1600 0 810G 0 EpeuvnTr¢ 000 Kal
évag kabnyntng mavemotnuiou. 2tn ouvEXEla, akoAouBnoe n HEB0SOC tnNg avadopdg
«oupudAiwong» (reconciliation report), mou eivat n Swdkaocia evapuoviong twv &vo
puetadpdacewv. Anhadn, €ywve enalnbeuon Tng peTtddpacng Tou epwtnuatoAloyiov amd Eva
Tpito atopo, SiyAwooo, pue puntpik YAwooo ta EAANVIKA, kaBnynth maveniotnuiov e8ko6 oto
OUYKEKPLUEVO QVTIKELPEVO, ETOL WOTE va SLeuKOAUVOEL n Sladikacio cupdwviag kot va mpokU L
n teAlkkl oupdwvnbeioa ekdoxn. H teheutaia petadpdotnke Eava otnv AyyAlkn yAwooa
(backward translation) ano éva dilyAwooo dtopo mou eixe oav UNTPLKN YAwooa tTnv AyyAlkn Kot
bev yvwplle v auBevtiki ekboxni tou epwtnuatoAoyiou. Emelta €ywve ouUykplLon HE TNV
auBevtiky €kdoon yla oXOAla KoL TOAPATNPACELS, TIoU TEAWKA ANdOnkav umoyn kat
evowpatwOnkav otnv teAikn ékdoon.

ALEowG HeTA, N eAANVLIKN €kboon 600nke Tpog cupumAnpwaon o aA\ov €vav Kabnyntn
TaVeTLoTnuiou Tou dlou avikelpévou e€elbikevonc, KaBWC Kal o Evav POIoTANEVO Ypadeiou
eknaidevong, KAToXo PeTamtuxlakou titAou otn Alwoiknon Emiyelprioewv kot Opyaviopuwy, UE
okomo va SamotwBel n cadrvela kat o Babuodg katavonong tou gpwtnpatoloyiov. Ot
OUYKEKPLUEVOL ETILOTAHOVEG Aeltoupynoav w¢ Experts, otoxevovtag otnv amokailuyn
YAWOOLKWV TIPOBANUATWY, AKATAAANAWY EPWTHCEWY, EVOAANXKTIKWY ETUAOYWV HLETAPPOONG KOl
OTNV EKTIUNON TOU EMIMESOU KATAVONONG TWV EPWTINOEWV. MO0 CUYKEKPLUEVA, TOUG {NTNONKE va
OTTOVTAOOUV OV UITOPECAV VO CUUTIANPWOOUV TO £PWTNHUATOAOYLO Xwplc BorBesla kal av To
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TIEPLEXOUEVO TWV EPWTNCEWV TOUE GAVNKE OXETIKO LE TN YVWON KOL TN YEVIKI TOUG EVTUTIWON YL
™ oadnvela Twv epwtnoswv. OL amaviioel; adopovoav kdabBe upla epwinon ToOU
EpwTNUAToAoyiou Eexwplotd Kol Ttoug INTABNKE va TPOTEIVOUV €VAAANAKTIKEG TIPOTAOELG
Slatumwaong, OTou To KpLVaV amapaitnTo.

TeAka, adou €ywvav OAeG eKelveg oL amapaitnTteg SLopOWOELS e BAON TG MAPATNPNOELS
TIOU ETULONHAVONKaV amno toug U0 81KoUG, LOLPAOTNKOV CUVOALKA 46 EpWTNUATOAOYLA, EK TWV
omnolwv, ta 29 ot dlevBUVTEG Kal ta 17 o€ uTodLleuBuUVTEG, og TpeLg SladopeTKOUE VOUOUG TNG
Kevtpwkng Makedoviag, dnAadn autoug tng Oecoahovikng, TnG XaAKLOLKNG kat tng Mieplag. H
Sltavoun, N cuPTANPWGN Kat N cUAAOYI TOU TIPWTOU KAl TOU SEUTEPOU EpWTNHUATOAOYIOU amod To
(610 MPOOWTIO -KalL UTIO TG BLEC OUVONKEG- KPATNOE GUVOALKA amo 16 pExpl 24 HEPEG,.

Emonpuaivetat 0tL n xpovikn andotaon anod tn pia pétpnon otnv aAAn (test-retest) e Ba
TPEMEL va elval peyaAn. Atadopetikd, dev pumopet va ektiunBel n otabepotnta Tou gpyaleiou
HETPNONG, KABWC Kal Twv amavtioswyv (Litwin, 1995). MNa tn dwadikaoia enavoaAnPuotntog
(test-retest reliability), n ek véou ocupumAnpwaon €ywve nepimou 3 pe 4 eBEopadeg LETA TNV OPXLKN,
€10l wote va €00 aALoTEL OTL OL CULUETEXOVTEC SV Bl ATTOUVNULOVEU AV TIG OTTAVTI OELG ATTO TV
npwtn ¢opd Kat OtL Ba amokopilape pia o peaALOTIKN eKTUNON TNG petafAntotntag (Deyo,
Diehr and Patrick, 1991).

To Asiypa

Metd to téAog tng Stadikaociog ouykevipwOnke éva Seiypa 30 SLeuBUVTIKWY OTEAEXWV
KOl OTTO TOUG TPELG VOROUG Ttou TipoavadEpBnkay. Ta CUYKEKPLUEVO ATOUA ELXAV CUUITANPWOEL
TIANPWG TOCO TO MPWTO 000 Kol TO SEUTEPO EPWTNHATOAOYLO0. O CUVOALKOG ApPLOUOC TWV ATOUWY
Tou Selypatog BewpnOnke emapkng yla TNV €€aywyr] LKAVOTIOLNTIKWY CUUTTEPOAOUATWY OXETIKA
LE TNV TUAOTIKN €pEuva.

Eldikotepa, o Selypa mepthappoave 20 teuBuvteg (67%) kat 10 umtoSiteuBuvtég (33%). 2e
0,TL adopa ta xpovia mou PBpiokovtav ta SltevBuvtika oteAéxn otn SlolknTikr Toug Bon, 11
atopa (37%) eixav Alyotepo amo éva £To¢ o autny, 18 (60%) siyav amo 1 £wg 3 xpovia, EVW HOVo
1 atopo (7%) eixe amo 4 €wg 10 xpovia. Avadopikd Pe TNV NALKIA TwV atopwv Tou delypatog, 7
(23%) eixav nAwia amo 26 €wg 35 €tn, 22 (74%) anod 36 €wg 45 kat 1 (3%) anod 46 €wg 55.
EmunpooBeta, 21 (70%) ntav avdpeg, evw 9 (30%) ntav yuvalikeg.

Ze OTL adopd Tta xpovia SLakTkng (0xL SLokNTIKAG) eunelpiag, 6 atopa (20%) sixav
S18aKTIkn eumelpia amd 5 €wg 10 €tn, 20 (67%) amo 11 £wg 20 kot 4 (13%) and 21 €wg 30.
AvadopLKa LE TOUC TITAOUG oTtoudwv, EKTOC TOU Baolkou Tttuxiou mou kateiyav ta StevuBuvtika
oteAéxn, 2 and autd (7%) kateiyav deutepo mruxio AEl | TEl, 8 (27%) olokAnpwoav SLeTh
petekmnaibevon, 7 (23%) S1€Betav petamtuyLloko dtmAwpa, 3 (10%) 518akTopko TitAo, evw otnv
mAstoPndia toug, SnAadrn cuvoAika 10 atopa, Sev Katelyov Kaveva TpOoBEeTo MTuXio MEPAV amno
T0 Boowo toug. Qotdoo, av emikevipwBoUUe otoug TitTAoug omoudwv Tou Kateiyav Ta
SlevBuvtika otedéxn otn Awoiknon Emyelprioswv — Opyaviopwy, 11 dtopa (36%) SieBetav
oepwvaplakni empuopdwon — eetdikevon, 3 (10%) devtepo ntuyxio AEI N TEI, 2 (7%) petamtuxLloko
Simwpa, kavévag (0%) ddaktopikd titho, evw 14 (47%) dev kateixav kavéva amoAUTwE TitAo
OTO OUYKEKPLUEVO QVTIKELUEVO.

A6 tnv AAAn AeUpq, o€ OTL adopd TNV OPYaVIKOTNTA TOU GXOAEloU Ttou gpyalovtav ta
SleuBuvtika otedéxn tou deiypartog, 24 atopa (80%) ackovoav Soiknon os 12/6éowa oxoAela,
2 (7%) o€ 11/6é01a, 1 (3%) oe 10/8€o10 kat 3 (10%) oe 9/6éowa. Avadopkd pe tn Suvaun Tou
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oxoAeiou mou SlevBuvav ta SleuBuvtika otehéxn, 2 (7%) epyalovtav oe oxoAeia pe Suvaun
HKPOTEPN Twv 100 pabntwv, 9 (30%) pe duvapun amo 101 €wg 250 pabntég, evw otnv
mAetoPndia toug, dnAadn 19 (63%), ackovoav Sloiknon o oxoAeia pe Suvapn anod 251 éwg 500
Halntég.

TéAog, og O,TL adopad To VOUO TIou Bpilokovtal ta oxoAeia ota omnoia ackolvoav Sloiknon
Ta OTEAEXN TOU SELYUOTOG, AUTA OTN CUVTPUTTIKA Toug TAsloPndia, SnAadr cuvoAika 24 (80%),
epyalovtav oto vopud Osooalovikng, 3 (10%) oto vouo XaAKLSikng kat 3 (10%) oto vouo Miepiag.
AvtiBeta, avadopikd pe TNV mMANBUoULaKr oUVOED TwV MEPLOXWV OTou Bplokovtav Ta oxoAeia
™G €pEUVAC Mg, 13 (43%) amd autd ATav o aypoTikn eploxn, 13 (43%) og NULAOTIKY, EVW Ta
urtodouna 4 (14%) oe aotikn (Mivakag 1).

Mivakag 1: To mpopid Twv StevIUVTIKWY OTEAEYWV TOU SEIYUATOC

Ofon AplOpuog Nocooto

AlevBuvtic/tpla 20 66.7
YrodieuBuvtng/tpla 10 33.3
ZUvolAo 30 100.0

Xpovia o€ StevOuvtikn Béon Ap1Buog MNoocooto

Awyotepa amo 1 11 36.7
1-3 18 60.0
4-10 1 3.3
ZUvolo 30 100.0

HAwia Ap1Bpuog MNoocooto

26-35 7 23.3
36-45 22 73.3
46-55 1 3.3
ZUvoAo 30 100.0

®ulo ApLOpog MNoocooto

Avtpag 21 70.0
Fuvaika 9 30.0
ZUvolo 30 100.0

Xpovia SL18aKTIKAG ultnpeoiag AplOpuog Nocooto

5-10 6 20.0
11-20 20 66.7
21-30 4 13.3
Zuvolo 30 100.0

TitAoL onoudwv £KTOG TOU Bacikol mTuyiov AplOpuog Nocooto

Kavévag 10 333
AgUtepo Mtuyio AEI / TEI 2 6.7
Meteknaideuon 8 26.7
MeTtamtuxlako 7 23.3
Aldaktoplkod 3 10.0
ZUvolAo 30 100.0

TitAoL omoudwv otn SLoiknon ENLYELPROEWV AplOpuog Nocooto
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Kavévag 14 46.7
TepwvapLkn empuopdwon-e€eldikevaon 11 36.7
Mtuxlo AEI / TEI 3 10.0
MEeTamTuxLaKo 2 6.7
AlSaktopLko 0 0.0
ZUvolo 30 100.0
Avvapn tov oxoAsiou og aplOpo padntwv AplOpuog Nocooto
Awyotepot and 100 pabntég 2 6.7
Amo6 101 €wg 250 pabntég 9 30.0
Ano 251 €wg 500 padbntég 19 63.3
ZUvolo 30 100.0
NAnBuopiakn cuvOeon TNG MEPLOXNG TOU AplOpuog Nocooto

oXoAeiov
AypoTIKN) 13 43.3
Hulootikn 13 43.3
Aotk 4 13.4
ZUvolAo 30 100.0
OpyavikoTnTA TOU OXOAELOU Ap1Buog MNoocooto
9/6¢010 3 10.0
10/0¢010 1 3.3
11/0¢o10 2 6.7
12/6¢010 24 80.0
ZUvolo 30 100.0
Nouadg ApLOpuog MNoocooto
@eocalovikng 24 80.0
Mieplag 3 10.0
XoAKLE KNG 3 10.0
ZUvoAo 30 100.0

4.3 To epwtnUATOAOYL0 TwV AVTIANYPEWV OXETIKA UE T IKavoTnTEG Altodoon¢

Twv AteuBuvtikwv ZteAexwv tou Kelly Glodt

Onwg npoavadEpOnke, To epwtnuatoAoylo tou Kelly Glodt xwpiletal oe dvo TUAUATA.
To mpwto pEpog Tou TePAapPBAvel 11 YEVIKEG €PWTAOEL OXETIKA ME TA OSnuoypadikd
XOPOAKTNPLOTIKA TWV epwtnBéviwy, evw avtiotoxa Tto OSeltepo TeplExel 41 €pWTAOELS
nevtaBadung kAipokag Likert pe tig €€n¢ TWWEG: 1=amoOAuTta €MAPKAG, 2=0XETIKA EMOPKAC,
3=oplakd emapkng, 4=un €MApPKAG Kol 5=6ixw¢ eumelpia, oL omoieg SlepeuVOUV TIG LKOVOTNTES
anodoong twv SleuBUVTIKWY CTEAEXWVY TTOU OXETI{OVTAL LUE KOLVEC SLOLKNTIKEC EUOUVEC TOU £pyou
TOUG.

‘Eva TOAU ONUOVTIKO XOPAKTNPLOTIKO TOU £pWTNUATOAOYiOU lval OTL autd Sev €XeL UTO-
KAlpaKkes. AnAadn, n kaBe pia amnd tg 41 epwTroELS TOU amapTi{ouv To SEUTEPO TUAUA TOU,
aroteAel éva EExWPLOTO {NTNHO OXETIKA UE TIG AVTIANPELS yLa TIG LKAVOTNTECG TwV SlevBUVTIKWY
OoTeAEXWV. ZUVETIWC, AV TLXELPNOEl va cuYKPLOEL TO EpWTNUATOAOYLO AUTO 0TO EAAOV UE KATIOLOL
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aAAa, Ta omola Ba SlaBétouv umo-KALPAKEG, TOTE olyoupa Ba eival anapaitntn n Slevépyela
KATIOLOLG TP AyOVTLKNG avaAuong (factor analysis).

AvaAuon kot NMapouvoiaon Twv AESOpEVWV

Ie 0,TL adopd TNV KALHAKA TOU epwTtnuatoloyiou, mapatnpoUpe SU0 TOAU GNUAVTIKA
oTolXela: TPWTOV, OTL OAEG OL EPWTNOELG EXOUV TNV dLa dpopad kat devtepov, OtTL N avadopd oTnv
TN 5=«8lxwg eumelpia» eival eAAelmovoa Kal ave€dptntn amod TG AAAeG Téooepls. Kata
OUVETELQ, N TR autr) &gv pmopel va Bewpnbel katwtepn Katd pia B€on amnod tnv avtiotolyn
4=«un emopkncy. TENog, avadopikd pe tn Stadikaoia tou test-retest, €ywve petadpaon pe dvo
ETAVOANTITIKEG SOKLUEG.

Zratiotiki Avaluon twv AeSopEVWV

H otatiotikn enefepyaoia twv Sedopévwy mpaypatonoliOnke pe tn xprion tou SPSS
(version 13.0.1). MNa tov €Aeyx0 TNG AELOTLOTIOG TOU EpWTNHATOAOYIOU auTtoU eAndOnoav unoyn
Kal ot 41 gpwtnoelg — B€pata. Emiong, dnuioupyndnke évog ouvoAikog SeIKTNG EMAPKELAC, O
omoiog ekppalel tnv avtiAnn mou €XeL £va ATOUO O OXEON LE TNV EMAPKELA TOU CUVOALKQA OTLG
41 epwtnoel;, SeOOUEVOU OTL TO OUYKEKPLUEVO £pWTINUOTOAOYLO Sev meplhapfBavel uTmo-
KAlpaKkeg. O SelkTNG AUTOC OPLOTNKE Va €lvol 0 HECOC OPOC TWV TLLWVY TTIOU KOTOXWPNOE TO ATOUO
oe kaBe pila amd tg 41 epwtroelg. EmAEXBnke o UECOG OPOC yla TOV TPOOSLOPLOUO TOu
napanavw Seiktn yia Adyoug ouyKpLooTnTag, SLOTL UTIHPXAV ATOUA TO OTOoL0 KATaXwpenoov
™V TN 5=«8lxw¢ eunelpio» oe pla 1} MEPLOCOTEPEG EPWTNOELG, TIUN N omola Bswpeital wg
eMelmouoa.

H otatlotikr avaluon mpaypotonoL)Onke e okomo tnv afloAdynon tng aflomotiog tou
EpWINUATOAOYioU W TPog (a) TN oTa¥ePOTNTA TWV ATIAVINCEWV TWV OTOUWY UECA OTO XPOVO
Kal (B) TNV EOWTEPLKN OUVETELX TOU EPWTNHATOAOYIOU.

Ze O,TL adopd o0Tn OTAYEPOTNTA TWV ATIAVINCEWV, UTIOAOYIOTNKE O ZUVTEAEOTNG
ZuoxETloNG Tou Spearman (rs) HETAfL TWV AvVTiOTOXWV EpWTNOEwWV KABE piag dokung (test—
retest), omw¢ emiong kal MeTAlU TwWv oavtiotolwv OEIKTWV OUVOAIKNC EMAPKELAC.
ZUPMANPWHOTIKA, SlevepynBnke o otatloTikog éAeyxog Wilcoxon yila tn ocUykpLon Twv UECWV
TILWV TWV SEKTWV OUVOALKN ¢ etapkeLac LETAEL TwV SUO SoKlpwy (test—retest).

H afloAdynon ¢ ECWTEPLKAC OUVETELAG TOU EpwTnUAToAoyiou Tpayuatonotnke yla
KAOe pia Sokiun xwplotd. H dtadkaoia auvth meplteAapupave (i) Tov uTtoAoyLoUO TOU CUVTEAEDTN
Cronbach alpha kau (ii) yia kdBe pia epwtnon, TNV €€€tacn TNG CUCXETLONG TNG LE TOV CUVOALKO
Oeiktn emdpkelag kal ¢ enidpaong mou Ba eixe otnv TR Cronbach alpha n evdexouevn
Staypadn tng (Cortina, 1993; Cronbach, 1951). TéAog, Aol oL EAeyxoL uTtoBécewv SlevepynOnkav
o€ eninedo onuavtikétntag a=0,05.

AnoteAéopata tn¢ Epguvag

Ytov Mivaka 2 mapouolalovtal N TLLH TOU CUVTEAECTH CUOXETLONG TOU Spearman yla Kabe
pilo epwtnaon, OMWCE EMIONG KAL N AVTLOTOLYXN ONUAVTIKOTNTA TOoU EAEyXou. MNapatnpeital 0T, EKTOG
ano T spwtnoelg 2, 12, 34 kat 35, ot umoAouneg 37 OUVOALKA TAPOUGLA{OUV OTOTLOTIKA
ONUOVTIKEG BOeTikéEC ouoxetioelg (p<0,05) petall Twv SUO SOKIUWV, HE TOV OUVIEAEOTH
OUOXETLONG TOU Spearman va MOpVEL TLUEG TTOU Kupaivovtot amo 0,392 €w¢ 0,837. & 6,TL adopa
TI¢ gpwtnoelg 2 (rs=0,337 , p=0,069), 12 (rs=0,311 , p=0,094) kot 34 (rs=0,366 , p=0,051),
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TIAPATNPELTOL OTL O CUVTEAECTNG CUOXETLONG TOU Spearman AapBAavel TIHEG peyaAUTepeg amo 0,3
KOl OL OUOXETLOELG QUTEG 0€LOAOYOUVTOL WG OTATLOTLKA ONUOVTLKEG O EMIMESO ONUAVTLKOTNTAG
0,10. Télog, n epwtnon 35 (rs=0,301 , p=0,107) mMapoucLalel CUVIEAEDTH CUCXETLONG OPLOKA
peyoaAUtepo amnod 0,3 pe avtiotolyn onUAVIIKOTNTA oplakad peyaAutepn and 0,10.

Mivakag 2: Zuoxetion Epwtrioswy (test-retest) — ZuvteAeotri¢c ZuoxEtiong tou Spearman

EPQTHZH ZuvteAeoth ZUOYXETLONG TOU Inuavtikotnta
Spearman eAéyxou
1 0.527 0.003
2 0,337 0,069
3 0.837 0.000
4 0.681 0.000
5 0.484 0.008
6 0.543 0.002
7 0.607 0.000
8 0.411 0.024
9 0.521 0.006
10 0.608 0.000
11 0.626 0.000
12 0,311 0,094
13 0.550 0.002
14 0.516 0.004
15 0.691 0.000
16 0.584 0.001
17 0.715 0.000
18 0.647 0.000
19 0.638 0.000
20 0.731 0.000
21 0.628 0.001
22 0.627 0.000
23 0.782 0.000
24 0.781 0.000
25 0.392 0.035
26 0.780 0.000
27 0.606 0.000
28 0.764 0.000
29 0.715 0.000
30 0.758 0.000
31 0.634 0.000
32 0.418 0.024
33 0.798 0.000
34 0,366 0,051
35 0,301 0,107
36 0.665 0.000
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37 0.712 0.000
38 0.481 0.008
39 0.436 0.016
40 0.654 0.000
41 0.522 0.006

JUUMANPWHOTLKA, N CUCXETLON METAEL TWV OUVOAIKWYVY SEIKTWV ETTAPKELAC YLOL TNV TIPWTN
kal deUtepn Sokuun eivat loxupn (rs=0,839, p<0,001). AKOUN, 0 CUVOAIKOC SEIKTNC EMTAPKELAC TWV
OTOHWYV AUTWV OV SLADEPEL OTATLOTIKA ONUAVTLIKA HETAEY TwV SUO SOKIUWV KATA LECO Opo (Z =
-0,547 , p = 0,585). ZUYKEKPLUEVQ, O CUVOAIKOC SEIKTNC EMAPKELAC TWV OTOUWY QUTWV KATA TNV
npwtn dokwun Atav 1,72+0,43, evw kata tnv de0tepn Sokwun ntav 1,79+0,53.

Ta mapandvw omoteAEoHATA UTIOSELKVUOUV OTL, YEVIKA, UTIAPXEL OTAOEPOTNTA OTIG
OUTTOVTAOELG TIOU TIOPEXOUV TA ATOUA LECO OTOV XPOVO, UE eMIPUAAEN OXETIKA UE TIG EPWTNOELG
2,12, 34 ko 35.

AvodOpLKA UE TNV ECWTEPLKI CUVETTELX TOU EPWTNHUATOAOYIOU, KOTA TNV tpwtn SOKLUA,
o ouvteAeotng Cronbach alpha é\afe tnv T 0,964. H Tiun autr) umtoSelkvUEL OTL N ECWTEPIKN
OUVEMELA TOU gpwtnuatoAoyiou eival dlaitepa vPnAn (Kline, 1999). Eminpdobeta, ya kapio
gpwtnon dev auvfavetal n T tou cuvteleotn Cronbach alpha neploodtepo and 0,002 povadeg,
av e€atpebel kamola epwtnon (MNivakag 3).

ATO TNV AAAN UEPLA, OL IEPLOCOTEPEC EPWTNOELG, SnAadr oL 37 amd tg 41, dalvetal va

OUOXETL{OVTOL LUE TO OUVOALKO SeikTn Tou epwtnuatoloyiou (Corrected Item-Total Correlation >
0,3) (Nivakag 3). E€aipeon amoteholv ot epwtnoelg 3, 6, 16 kat 35, oL omoieg mapouatalouv
TeEPLO0OTEPO 000evVr) OUOXETION HME TO OUVOALKO Oelktn Ttou epwtnuatoAoyiouv (Field, 2009;
Verheul et al, 2008) (Nivakag 3).
AvadoplkA HE TNV ECWTEPLKY CUVETIELX TOU gpwtnuatoloyiou katd tn Sevtepn Sokiun, o
ouvteAeotng Cronbach alpha éAafe tnv tun 0,977. H Ty autr UMOSELKVUEL OTL N ECWTEPLKNA
OUVEMELA TOU epwTnuatoloyiou eival Wdlaitepa uPnAn. Emumpocbeta, yla kapia epwtnon dev
au&avetal n T tov ouvieleotn Cronbach alpha neplocotepo and 0,001 povadeg, av e€atpebet
kamowa epwtnon (Mivakag 3). Akopn, OAe¢ oL epwTAoElg dalvetal va cuoxetilovtal Ue ToV
OUVOALKO beiktn Tou epwtnuatoloyiou (Corrected Item-Total Correlation > 0,3) (Mivakag 3).
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1n AOKIMH 2n AOKIMH
e Corrected Item-Total Cronbach's Alpha if Corrected Item-Total Cronbach's Alpha if
Correlation Item Deleted Correlation Item Deleted
1 717 .963 .647 .976
2 .438 .964 .589 .977
3 .240 .965 .558 .977
4 .601 .963 .654 .976
5 .453 .964 771 .976
6 294 .965 .501 .977
7 .567 .964 .646 .977
8 .483 .964 .796 .976
9 477 .964 .599 .977
10 571 .964 .643 .976
11 .701 963 .656 976
12 .673 963 .769 976
13 .663 .963 .638 .976
14 465 964 .725 976
15 742 963 .762 976
16 .206 .966 .588 .977
17 .882 .962 .755 976
18 773 963 .819 976
19 747 963 .738 976
20 732 .963 771 .976
21 577 .964 .538 .977
22 720 .963 .849 .976
23 .756 .963 .863 .976
24 724 .963 .786 .976
25 .803 .962 .598 .977
26 .679 .963 .703 .976
27 511 .964 777 .976
28 .860 .962 .838 .976
29 .576 .964 .645 .976
30 .745 .963 770 .976
31 751 .963 .728 .976
32 .790 .963 .705 .976
33 751 .963 .910 .976
34 467 .964 791 .976
35 .275 .965 .549 .977
36 .598 .963 778 .976
37 .608 .963 .818 .976
38 .806 962 778 .976
39 .812 963 .676 .976
40 485 .964 .614 977
41 772 .962 767 .976

Nivakag 3: AvaAuon A§lonotiag (test — retest)
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Tuunepacpota Kot MpotaoceLg

H otatiotikn enefepyacic Twv O6eSopévwv OXETIKA MeE TNV aflomotia  Tou
EPWTNUATOAOYIOU KOl TA TAPAYOUEVA QMOTEAECMATA UTIOSEIKVUOUV TO  TOPAKATW
CUMMEPACHATO. APXIKA, TO QIOTEAECUATA TNG TPONYOUMEVNG €VOTNTAC UTMOSELKVUOUV OTL,
YEVIKA, UTAPXEL OTABEPOTNTA OTL QTAVINCEL TIOU TIOPEXOUV TOL ATOHA HECA OTOV XPOVO.
JUMMANPWHOTIKA, Olaitepn emdpuAatn Ba mpémel va UMAPXEL Katd tnv edappoyrn Tou
OUYKEKPLUEVOU EPWTNHATOAOYLOU WG TIPOG TIG EPWTNAOELS 2, 12, 34 Kal KUPLWG HE TNV EPWTNON
35, OXETIKA ME TN oTaBepOTNTA TWV AVTIOTOLXWV ATIAVTNOEWY TOUG MECO OTO Xpovo. Mapdia
OUTA, N OTATLOTIKY OVAAUGCN O oUVOUAOUO WE TNV TOLOTIKN avaAucon Twv Sedopévwy dev
uTtoSelkVUEL TN Slaypadn TWV CUYKEKPLUEVWY EPWTINCEWV ATIO TO EPWTNUATOAOYLO.

IXETIKA UE TNV ECWTEPLKN OUVETIELX TOU gpwTnuatoloyiou, o cuvteAeotng Cronbach
alpha é\aPe Wblaitepa uPnAEC TIHEG KOl KATA TIC U0 SOKLUEC. OL TIHEG AUTEG UTIOSELKVUOUV OTL
N ECWTEPLKN OUVETTELX TOU gpwTnUatoAoyiou gival Wlaitepa vPnAn. Katd tnv mpwtn Sokuun,
HOVO Ol EpWTNOELS 3, 6, 16 kot 35, mapouciaocav acOevr) CUGKETLON UE TOV OUVOALKO SeikTn TOU
€pwInUatoAoyiou, Kal cuvenwg, Ba mpémet va 00¢el Wblaitepn mpoooxn otnv xprion Tou deiktn
oUTOU 0f PEANOVTIKEC €PEUVEG. ATIO TNV GAAN LEPLA, Ol EPWTNOELS QUTEG EVOEXETAL va €lval
ONUAVTLKEG 0TNV SLAUOPPWON EMUEPOUG TTAPAYOVTWY (UTIO-KALUAKWV) O LEANOVTIKEC EPEVVEG,
KOl WG €K TOUTOU, Sev mpoTteivetal n Staypoadr) TOUG Ao TO EPWTNHATOAOYLO.

Me Bdon ta mapanavw otolxeio — dedopéva mou adopolV TOCO TNV ECWTEPLKN CUVENELN
TOU €PpWTNUATOAOY(OU 000 Kal TN oTadepOTNTA TWV ATIAVIHCEWY TWV ATOUWY HECO OTO XPOVO,
TIPOKUTITEL OTL TO epyaleio Principals’ Perception of Competence Survey tou Kelly Glodt otn
OUVKEKPLUEVN TEPIMTWONn HAG TapEXel pia €ykupn kot aflomiotn emthoyr) yla UEANOVTLKN
TIPAKTIKA €dapuoyr, evioxVoviag apxlka tnv amon OTL Unopel autd va xpnoidomnolndet
6lebvwg yla tn Slepevvnon kal kaBoplopd tou avtlhapPavopevou emumédou eMAPKELAG —
LKavoTtATWV arnodoong twv StevBuvtwy Kal Twv umodlevBuviwv oXoAlkwv povadwy, divovtag
napdAAnAa kat tn Suvatotnta oe SleBvei¢ A un €peuvntég va mpoBouv oe evlladEPouaoeg
OUYKPLoELG Kal va 0dnynBouv o oNUAVTIKA CUUMEPACUATAL.

Katd OUVEMELQ, TO OUYKEKPLUEVO E€PWTNUATOAOYLO UMOPEL Vol TTAPACYXEL TAPA TIOAU
oNUAVTLKEG MAnpodopieg, wote va opyavwBoUv oto PEAAOV T KATAAANAQ EKElVAL ETILLOPDWTLKA
Tipoypappata, Ta onoia Ba odnyrjoouv otnv 600 To SuVATOV TILO ATIOTEAECUATIKY AOKNON TOU
SlolknTikol €pyou OAwV TwV OLEVOUVTIKWY OTEAEXWV OXOALKWV Hovadwv oOTn Xwpa Hag.
MevikOTEPQ, OUWCE, TO ApOpo aUTo alolodofel va SwaoeL To Epelopa KoL o€ AAAOUG EPEVVNTEC, WOTE
autol va emiyelpriioouv va e€etdoouv to Babuo aflomiotiag tou oe 6,TL adopd tn Slepelivnon Tou
avthapBavopevou emumedou eMAPKELAC — LKOAVOTATWY amodoong twv SleuBuviwv Kal Twv
umoSlevBuvtwyv oXoAlkwv povadwy, adou mponyoupuévwe duaoikd dwoouv Wblaitepn mpocoxn
otnv erhoyn tou Selypatog kat otnv edpapuoyn ¢ pebodoloyiag.

OAokAnpwvovtag, n €peuva yla TNV EMAPKELX — LKAvotnteg anodoong Oa pmopolos
HeEAAOVTIKA va otpadel tpog TNV KatevBuvon dlepelivnong tou Babuol AVTIKELUEVIKOTNTAC TWV
QIMOVTAOEWV TIou Sivovtal amod tnv MAEUPA TwWV gpwtnOevtwy Katl va eupabuvel e€etalovrag
KaTA mooo untapxel n Suvatotnta va SlamiotwOel av to epwtnuatoAoylo tou Kelly Glodt pmopet
va 600el pog CUUTIANPWON O CUVOUOOUO HE KATola AN EpWTNUATOAOYL PUXOUETPLKOU
XOPOAKTN PO, £T0L WOTE va emiyelpnBel va StamiotwOel o BaBUOG 0TO OMOLO OL ATIAVINOELC TWV
SLEUBUVTIKWVY OTEAEXWV QVTATIOKPIVOVTAL TNV TIPAYHOTIKOTNTA.
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Abstract

The present research is based on the theoretical conceptual framework of Personal (the
personal) Interpretation Framework, through which teachers relate their working
experiences to desirable working conditions and their professional interests, define their
working role and give meaning to educational policy measures. The purpose of this study is
to investigate the effects of micropolitics, expressed by teachers through their beliefs and
defense of their professional interests, regarding their views on the evaluation of educational
work. The survey was conducted with 209 public secondary education teachers in the region
of Magnesia in Greece. A self-report questionnaire composed of closed questions was used.
The findings indicated that the development of micropolitical views on the evaluation of
educational work is positively correlated with teachers’ age, their educational background
and their experience in the same school, while it is negatively correlated with their
postgraduate studies. Moreover, teacher’s micropolitical views on a particular category of
professional interests are an indication of micropolitical behaviour, generally, towards the
evaluation of educational work. The findings highlighted informal and unofficial - that’s why
essential - aspects of school reality, concerning the issue of evaluation of educational work.
Therefore, our findings may be useful in planning (the planning) of educational policy
concerning acceptance by teachers, effective implementation and (, and) achievable effects
of evaluation of educational work.

Keywords: Micropolitics, Evaluation of Educational Work, Personal Interpretation
Framework, Desirable Working Conditions, Professional Interests.

Introduction

The theoretical framework of organisational behaviour reveals schools as
organisations full of struggle and conflict, as "arenas of political actions" and conflicting
interests, where individuals or teams compete for resources and power (Bacharach &
Mundell, 1993; Ball, 1987; Blase & Anderson, 1995; Hoyle, 1986; lannaccone, 1991; Malen,
1994). The micropolitical procedures in a school organisation can be intensified when
educational changes are centrally and externally imposed (Rusch, 2005). Micropolitical
factors cause the resistance of teachers regarding the deterioration of working conditions
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(Blase, 2005; Fink, 2000; Hoyle, 1982) and often affect negatively the implementation of any
educational reform (Cusick, 1992).

Evaluation in education, in particular, has political content, as it is designed with
reference to pre-defined purpose and objectives within a particular historical, political and
social framework. Blase and Blase (2002) argue that “rational attempts at planned change for
school improvement were driven by micropolitical considerations and processes” and suggest
that “the conduct of instructional supervision in schools is replete with micropolitical content,
whether it is defined in positive or negative terms”. Timperley and Robinson (1998) argue that
micropolitics in school is nowhere as evident as in the evaluation of personnel. In recent years,
demands for political approaches to the study of the educational evaluation have increased
(Blase & Blase, 2002; Sergiovanni, 1997; Smyth, 1997). In the current research we attempt to
highlight whether and to what extent teachers’ micropolitical opinions about their profession
are correlated with a negative attitude towards the evaluation of educational work and,
therefore, correlated with difficulties in the implementation of educational administration
strategies.

In Greek education, after the 70’s the legal framework regulating the operation of our
educational institutions, including the evaluation of educational work, was based on a series
of Laws (Laws 309/1976, 1304/1982, 1566/1985, 2009/1992, 2188/1994, 2525/1997,
2986/2002, 3848/2010), which, however, required to be further regulated by Presidential
Decrees and Ministerial Decisions. During the last decades there have been many failed
attempts to establish an evaluation system of educational work. Therefore, the Greek
educational system and teachers themselves have lacked any assessment, and thus incentives
for improvement, for many years. The absence of an effective evaluation system has been
attributed by some researchers to teachers themselves and especially to their trade unions
(Athanasiades, 2001; Doukas, 2000; Koutouzis & Hatziefstratiou, 1999). However, none of
these studies have systematically examined and correlated the failure of efforts to implement
an evaluation framework of educational work with “micropolitics”. In this context, the
present study attempts to examine the contribution of micropolitics on the formation of
secondary education teachers’ views concerning the evaluation of educational work.

Theoretical Conceptual Framework

Ball (1987) and Blase (1991a) argue that the micropolitical perspective was partly
developed by theorists as a critique towards rational and systemic models of organizations,
which had failed to include the complexity, instability and conflict that arise from
organizational regulations. Theorists, also, suggest that these models ignore individual
differences in values, ideologies, choices, goals, interests, experiences, history, motivations
and interpretations, which are crucial factors in the micropolitical perspective.

Micropolitics involve actions, behaviours and strategies of formal or informal exercise
of power by individuals or groups within an organization, driven by personal interest (Ball,
1987; Blase, 1991a; Blase & Anderson, 1995). Hoyle (1999) notes that micropolitics is inherent
in all organizations, but it takes a specific form, depending on each occasion. “It's the gap
between the structures, where micropolitics flourishes”. Micropolitics in education refer to
the policy exercised in and around the school building (Ball, 1987; Blase, 1991a; Malen, 1994;
Marshall & Scribner, 1991). According to the same researchers, policy in education at local,
regional, or national level is identified as macropolitics. Literature data (Ball, 1987; Blase,
1988a; lannaccone, 1975) suggest that external factors at macro-level significantly affect
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internal micropolitical aspects of the school. The study of micropolitics in school is complete
in taking into account the surrounding macropolitics (Bacharach & Mundell, 1993; Ball, 1987;
Blase, 1988a; Gillborn, 1994; lannaccone, 1975).

Schools as "arenas of political actions» (Ball, 1987), are often dominated by real or
potential conflicts between members, lack of coordination and ideological differences. The
diversity of interests and goals between members and the ambiguous and contradictory
demands lead to uncertainty, lack of unity and lack of criteria in undertaking a specific action
to meet their goals (Blase & Blase, 2002; Hoyle, 1999).

Moreover, the daily work at school is organised so as to encourage teachers to act
individually, conservatively and in an opportunistic way (Lortie, 1975), in other words
micropolitically. The teacher’s uncertainty due to the lack of a commonly accepted knowledge
base and a technical culture (ElImore, 2004; Lortie, 1975), is central in teaching (Lortie, 1975),
which takes place in an isolated room, with vague and contradictory aims, with loose coupling
to learning and, therefore, with results difficult to define and measure in a unique way
(Rosenholtz, 1989). On the other hand, the teaching profession is not just a matter of
technical skills and knowledge of curriculum, but incorporates morality in decision-taking,
political consciousness and emotional commitment to accountability relationships with
students, colleagues and parents (Hargreaves, 1995). The teaching profession is "a profoundly
moral activity" (Fenstermacher, 1990), as what seems to be technical decisions about
teaching strategies on the use of educational material, or intervention to classroom
management, is essentially a moral decision based on consequences (Oser, Dick & Patry,
1992). Issues and dilemmas in education that seemingly promote ethics, often hide questions
concerning the power and interests. The inherent political nature of teacher’s work is
fundamentally related to educational effectiveness, job satisfaction and the quality of
learning opportunities for students (Kelchtermans, 1996). Moreover, during periods of
educational reform, concerning changes of teaching methods and practices, the complex
reality of the teaching profession is even more apparent (Kelchtermans, 2005). These above
key features of school as an organization and the teaching profession as a set of demands and
activities are fundamentally associated with micropolitics, as they significantly affect the
working conditions of teachers.

According to Kelchtermans (1993a) and Kelchtermans & Vandenberghe (1996),
teachers, based on their work experience, form a "Personal Interpretation Framework" (PIF),
a set of intuitive knowledge and representations, through which they perceive their working
role, give meaning and act in every circumstance. There are two central axes on which PIF
develops. First, there is a “professional self”, which includes the teacher’s concepts for
him/herself as a teacher. Second, there is a “subjective educational theory”, which entails
teachers’ knowledge background and beliefs about teaching and education. Furthermore,
teachers do not passively accept the changes that measures of educational policy bring, but
they add meaning to them, based on their PIF (Helsby, 1999; Kelchtermans, 1993a, 1996).
They adopt some new ideas and practices and accept some new working conditions, while
rejecting others, if they don’t "fit" to their personal beliefs (Gitlin & Margonis, 1995). As school
reality is perceived by the teacher as a set of working conditions (Kievit & Vandenberghe,
1993), the desirable or appropriate working conditions are not perceived as objective,
structural or material conditions, but as an individual conceptual construction based on PIF,
namely the teacher’s "professional self" (self-image, self-esteem, work motivation, task
perception and future perspective) and the “subjective educational theory”. In other words,
the desirable working conditions depend, both, on how teacher perceives him/herself as a
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teacher and knowledge and beliefs about how the teaching profession ideally operates.
Therefore, the desirable working conditions are not necessarily commonly defined by the
teachers, even within the same school. Through micropolitical actions, teachers strive to
develop and maintain the desirable working conditions, to defend them when they are
threatened and to restore them in case, and as long as, they have vanished (Kelchtermans &
Ballet, 2002a, 2002b). Any action aiming at the maintenance and reformulation of desirable
working conditions is considered to be a micropolitical action (Kelchtermans & Ballet, 20023,
2002b). In other words, the desirable working conditions represent professional interests, the
defense of which favours micropolitical behaviour (Kelchtermans, 1996; Kelchtermans &
Ballet, 2002b). Kelchtermans & Ballet (2002a) and Kelchtermans (2007c) have identified five
different categories of professional interests: self-interests, material interests, organisational
interests, cultural-ideological interests and social-professional interests. Personal interests
are related to the teachers’ “professional self”, which holds a prominent place in teachers’
PIF (Kelchtermans, 1993). They have to do with the teachers’ sense of “professional identity”
or their “professional self-understanding” (Kelchtermans, 1993a, 1996, 2007c). “Self-
understanding” results from the experiences teachers have during their career and it is
distinguished in several, intertwined components: teacher’s self-image, self-esteem, work
motivation, task perception and future perspective. As Kelchtermans & Ballet (2002a)
support, in the case of beginning teachers, personal interests are mainly expressed with
looking for self-affirmation, dealing with vulnerability and with visibility in a teachers’ job.
Material interests are related to salary or wages, to availability of teaching materials and to
accessibility that teachers have to infrastructural facilities for proper execution of their work.
In this category, it is also included time in the sense of “organisationally available time”, which
means time for planning and meeting with colleagues, or time to participate in in-service
training during school hours (Kelchtermans, 2007c). Organisational interests refer to
procedures, roles, positions, contract conditions and formal task descriptions in a school
organization. Cultural-ideological interests have to do with the set of - more or less explicit -
rules, values, ideals and goals one aims for as an individual and the norms that guide life and
work in the school as an organisation (school culture), as well as the processes and
interactions that shape the school culture (Altrichter & Salzgeber, 2000). As Kelchtermans
(2007c) supports, “these types of interests have to do with the issue of the more or less
collectively shared idea about what ‘good education’ is”. Finally, social-professional interests
are about the character and the quality of teachers’ interpersonal relationships in and around
the school as an organisation. The distinction between different categories of professional
interests is made for methodological and interpretative reasons. In fact, various categories of
professional interests are synthesised and are simultaneously active in the formation of
teachers’ micropolitical behaviour (Kelchtermans & Ballet, 2002a).

Research aim - Research Questions

Schools have always been places of micropolitical figh The literature review shows
that micropolitics in education, as a research area and a factor of formation of the school
reality, has been the subject of numerous studies. As Blase & Blase (2002) support, one of the
most recent, interesting and promising directions of this research area is to investigate the
influence of micropolitics on educational evaluation. However, there have not been any
citations or research results about the correlation that may exist between teachers’
demographic and professional characteristics and their micropolitical views regarding the
evaluation of educational work. In Greece, also, as far as the authors of this study are able to
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know, micropolitics in education is a research field never examined. This creates a gap in
knowledge, which the current research attempts to fill in, with the ambition to become a
source of enrichment of the wider research field of organisation and management of
education.

The purpose of this study is to investigate the effects of micropolitics, on secondary
education teachers’ views about the evaluation of educational work. In other words, the
survey aims to show whether and to what extent secondary education teachers’ views about
the evaluation of educational work are influenced by their intentions to defend their
professional interests. Specifically, the research aims to investigate the correlation between
teachers’” micropolitical views on the evaluation of educational work and their demographic
characteristics, such as gender, age, educational background and their professional
characteristics, such as their teaching experience, the experience in the same school, the type,
the size and the location of the school where they work. Further aim of the research is to
investigate how teachers’ micropolitcal views on the evaluation of educational work are
correlated with categories of interests (correlation between teachers’ micropolitical views
concerning different categories of professional interests and the evaluation of educational
work.) Another aim is to investigate the correlation between teachers’ micropolitical views
on a certain category of professional interests and their total micropolitical behaviour on the
evaluation of educational work.

Regarding the above research aims, the following research hypotheses were
formulated:

1. Teachers’ micropolitical views on the evaluation of educational work are not
differentiated by teachers’ gender.

2. The development of micropolitical views about the evaluation of educational work
is positively correlated with teachers’ age.

3. The development of micropolitical views about the evaluation of educational work
is negatively correlated with teachers’ postgraduate studies (M.Sc, Ph.d).

4. The development of micropolitical views about the evaluation of educational work
is positively correlated with teachers’ educational background.

5. The development of micropolitical views about the evaluation of educational work
is positively correlated with teachers’ experience in the same school.

6. The development of micropolitical views about the evaluation of educational work
is not correlated with the type of school, where teachers work.

7. The development of micropolitical views about the evaluation of educational work
is not correlated with the size of school, where teachers work.

8. The development of micropolitical views about the evaluation of educational work
is not correlated with the area of school, where teachers work.

9. The development of micropolitical views about a certain category of professional
interests is positively correlated with the development of micropolitical views about any other
category of professional interest on the evaluation of educational work.

10. The development of micropolitical views about a certain category of professional
interests is positively correlated with the development of a general micropolitical behaviour
on the evaluation of educational work.

Methodology - Sample

The methodology adopted in the present study follows the principles of quantitative
research applied to social sciences. The basic instrument of data collection was a self-report
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guestionnaire composed of closed type questions. In educational research the probability
sample is not always feasible, although it is more precise as it allows the possibility of
generalisation. In this research we use non-probability sampling and, more specifically,
convenience sampling (Creswell, 2011). The participants were selected due to their
willingness and availability to participate. We cannot assume that these participants
represent the whole teaching population. However, the sampling can provide us useful
information. The study was conducted in September 2010, with 209 secondary education
teachers in the region of Magnesia in Greece (N=209).

95 of the participants were men (45.45%) and 114 were women (54.55 %). The sample
consisted of 17 teachers up to 30 years old (8.13%), 68 teachers from 31 up to 40 years old
(32.54%), 84 teachers from 41 up to 50 years old (40.19%) and 40 teachers from 51 years old
and above (19.14%). Moreover, the sample consisted of 92 teachers holding a first degree in
theoretical sciences (eg. Greek language teachers, foreign language teachers, sociologists,
religion teachers) (44.02 %) and 101 teachers holding a first degree in applied sciences or
technology (eg. mathematicians, biologists, chemists, physicists, computer scientists,
economists) (48.33 %). There were 16 teachers holding a first degree in physical education,
music or arts (7.66%). In relation to the participants’ postgraduate studies, 28 teachers had
acquired a master degree (13.40%) and 2 teachers had a Ph.D. degree.

In relation to their professional profile 115 participants were employed in
Gymnasiums (55.02%) and 94 participants were employed in Lyceums (44.98%). 26
participants had up to 5 years working experience (12.44%), 50 participants from 6 to 10 years
(23,92%), 49 participants 11 to 15 years (23,44%), 29 from 16 to 20 years (13,88%), 32
participants from 21 to 25 years (15,31%) and23 participants had 25 or more years of working
experience (11,00%).

In relation to the participants working conditions, 46 of them were employed in
schools with less than 100 students (22,01%), 99 were employed in schools that educated 100
to 250 students (47,37%) and 64 employed in schools with more than 250 students (30,62%).

Finally, 107 participants were employed in cities (51,20%), 56 participants in towns
(26,79%) and 46 participants were employed in rural areas (22,01%).

Findings

The findings showed that the development of micropolitical views on the evaluation
of educational work is positively correlated with teacher’s age [F(3,205)=12,047, p<0.001]
(Table 1), their educational background [F(5,203)=12,121, p<0.001] (Table 2) and their
experience in the same school (r=0,592, N=209, p=<0,001) (Table 3). An age of 40 years, a
teaching experience of 15 years and an experience of 5 years in the same school, seem to be
teachers’ turning points regarding the development of micropolitical views on the evaluation
of educational work. Furthermore, the development of micropolitical views on the evaluation
of educational work is negatively correlated with teacher’s postgraduate studies [t(207)=-
4,501, p<0,001] (Table 4), while it does not correlate with teachers’ gender [t(207)=-0,352,
p=0,725>0,05], school type [t(207)=1,007, p=0,315>0,05], school size [F(2,206)=0,631,
p=0.533>0,05] and school location [F(2,206)=0,261, p=0.770>0,05].
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Table 1: Age
Age Up to 30 years 31-40 years 41-50 years Over 50 years
8 (N=17) (N=68) (N=84) (N=40)
A . Mean Std.D Mean Std.D Mean Std.D Mean Std.D F P
Micropolitical
behavior
2,8 0,754 3,01 0,638 3,49 0,667 3,66 0,879 12,05  <0,001
Personal 2,63 0,864 2,86 0,701 3,26 0,739 3,42 0,922 7,704  <0,001
Material 2,84 0,664 3,03 0,667 3,5 0,715 3,66 0,972 9,955  <0,001
Organizational 3,26 0,637 3,47 0,586 3,81 0,591 3,94 0,888 7,757  <0,001
Cultural-ideological 2,78 0,91 2,96 0,814 3,61 0,797 3,79 1,023 13,14  <0,001
Socio-professional 2,82 0,728 3,03 0,639 3,52 0,679 3,69 0,82 12,8 <0,001
Table 2: Educational background
1-5  6-10 11-15 16-20 21-25 O;:r
Educational years years years years years ears
background (N=2 (N=5 (N=4 (N=2 (N=3 ‘:N—Z
& o 9 9 2
. 3 Mea std.D Mea std.D Mea std.D Mea Std. Mea Std. Mea Std. E p
Micropolitic n n n n D n D n D
I behavi
aibehavior .04 0792 288 058 323 0623 37 081 363 066 34, 069 121 <000
3 4 8 2 1
Personal 2,76 0887 27 0634 3,04 065 3,52 2’86 3,5 8'78 3,44 2’77 3’68 ;0'00
Material 293 0716 289 0,606 328 0,692 3,72 2’81 3,7 2’74 3,8 2'84 10,8 ;0'00
Organizatio ;) (666 336 0543 361 0617 39 U%° 306 o065 414 73 83 <000
nal 6 6 6 1
Cultural - 208 095 28 0768 325 0783 377 %% 378 976 4o 08 116 <000
ideological 1 3 8 8 1
Socio - 203 0755 294 0639 325 0614 373 81 369 062 ;g4 060 124 <000
professional 7 2 9 2 1
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Table 3: Experience in the same school
26-
1-5 6-10 11-15 16-20 21-25 29

Experience years years years years years year
esaMe  (N=o6  (N-38  (N=30 (N-20 (N=16 s

) ) ) ) ) (N=9
)
Std. Mea Std. Mea Std. Mea Std.

Mean Std.D Mean Std.D Mean D n D n D n D F P

Micropolitica

| behavior
0,61 0,63 0,78 0,29 25,2 <0,00
2,84 0,63 3,37 0,49 3,86 9 3,88 3 3,76 9 4,16 6 9 1
Personal 2,67 0,69 3,14 0,58 3,65 0,68 3,73 073 3,54 0,88 3,71 0,52 17,5 <0,00
3 7 8 3 4 1
Material 2,89 0,64 3,36 0,62 3,86 0,68 3,71 0,79 3,79 0,86 4,3 0,48 18,4 <0,00
4 3 7 9 1
Organization 331 0,58 3,78 0,5 4,07 0,58 4,06 0,64 4,04 0,83 4,48 0,37 16,4 <0,00
al 3 5 2 1 1
Cultural - 0,64 0,71 0,91 0,26 27,1  <0,00
ideological 279 0,78 344 0,64 4,04 4 4,02 6 3,84 1 4,62 g s 1
Socio - 0,68 0,56 0,69 0,36 21,8 <0,00
professional 2,89 0,65 3,39 0,51 3,86 2 3,89 7 3,85 2 4 9 9 1
Table 4: Postgraduate studies
Postgraduate studies Yes (N=30) No (N=179)
Mean Std.D Mean Std.D t P
Micropolitical
behavior
2,71 0,587 3,41 0,746 -4,889 <0,001
Personal 2,48 0,651 3,21 0,79 -4,811 <0,001
Material 2,78 0,514 3,42 0,804 -4,213 <0,001
Organizational 3,24 0,47 3,76 0,696 -3,898 <0,001
Cultural - ideological 2,72 0,771 3,47 0,913 -4,289 <0,001
Socio - professional 2,73 0,633 3,44 0,729 -5,016 <0,001
Discussion

Both men and women teachers seem to define the desirable working conditions and
their professional interests in a similar way, and they behave in the same micropolitical way
towards the possible implications of the evaluation of educational work. As for women, the
findings do not meet earlier findings (Lortie, 1975) which indicate that the teaching profession
attracts women, who due to factors of their personal life (such as children and family), define
themselves professionally in a different way than male colleagues and are less interested in
professional matters.

The research data showed that the more teachers’ age increases, the more
micropolitical beliefs they express on the evaluation of educational work. Teachers older than
40 years express more micropolitical opinions, to defend professional interests of all types,

78



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 1 No. 1, 2013, E-ISSN: 2308-0876 © 2013 KWP

than teachers under the age of 40 years. Lortie (1975), argues that teachers are conservative
and conventional, attached to the present and to the status quo. Therefore, it is expected
that older teachers are more conservative, compared to younger ones, and act in favour of
the status quo concerning the implementation of an educational evaluation project.
Moreover, younger teachers may be more familiar with the concepts and the procedures of
evaluation and accountability and more ambitious, perhaps recognising that through
evaluation procedures they may achieve professional advancement. There are research
findings showing that newly appointed teachers are in favour of evaluation (Taylor, 2005). In
the field of education, according to Conley & Glasman (2008), positive evaluation results are
associated with benefits, such as better work duties or professional promotion. However, the
relatively flat professional structure of the teaching profession (Lortie, 1975) makes benefits,
such as promotion, less available. This is possibly a reason, why teachers, in course of their
professional career, devalue the process of evaluation of educational work and behave more
micropolitically. Moreover, Schempp et al. (1993) found that micropolitical issues at school
press new teachers to change their views about education and to comly with the existing
school working conditions and normes.

In Greek secondary education, more specifically, during the recent decades there has
been total absence of any kind of evaluation. It is expected thus, that older teachers, having
spent perhaps their whole working life without even some basic evaluation of their
educational work, have formed a different "Personal Interpretation Framework" (PIF)
(Kelchtermans & Vandenberghe, 1996) than their younger colleagues. For this reason, they
give a different meaning to every new working condition. Due to such experiences, older
teachers might form stronger micropolitical opinions than their younger colleagues do,
regarding the impact of evaluation of educational work, so as to defend their professional
interests. In particular, concerning their personal interests, older teachers are used to form
individually their working conditions and work in a “safe class environment” with closed doors
(Lortie, 1975).

So, in this case, they feel more weak and insecure toward the process of evaluation of
educational work (Kelchtermans, 1996, 2005) than their younger colleagues. Older teachers,
support that the evaluation of educational work will bring about the exposure of their
teaching practice (Blase, 1988a) and, consequently, it will contribute to the development of a
sense of vulnerability (Kelchtermans 1996, 2005). Therefore, older teachers desire, more than
their younger colleagues, to avoid criticism made by principals, colleagues, parents and
students (Kelchtermans, 1993a), as a possible consequence of the evaluation of their
educational task. They, also, pay more attention to the maintenance of their existing and well-
established social recognition, to reinforce their self-esteem in a process of “obtaining
political identity” (Kelchtermans, 1996).

The statistically significant difference of micropolitical views on the evaluation of
educational work concerning the cultural-ideological interests indicates that older and
younger teachers give a different content to the concept of “good education”. It seems that
there is a different approach and ideology of the "definition of a school organisation" between
older and younger teachers (Kelchtermans, 2007c). It's about different perceptions of
processes and interactions shaping school culture (Altrichter & Salzgeber, 2000). In the past,
most of older teachers, aligned with the views of their trade union, have systematically denied
educational evaluation in general, considering it at the "imposition of an ideological control
over the educational function, to convert teachers to docile executive organs of government
options and orders" (Papaconstantinou, 1993) or "correlating it with control mechanisms and
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reciprocation" (Koutouzis & Chatziefstratiou, 1999). Taking into account these considerations,
we may explain their micropolitical opinions about lack of meritocracy and unsuitability of the
process of evaluation of educational work. It, also, possibly explains the fact that a high
percentage of older teachers, compared to younger teachers, believe that socio-professional
interests, such as positive school climate, interactions with colleagues, and professional
working conditions associated with effort, working time and autonomy in the teaching
practice, are in danger because of the evaluation of educational work.

According to the findings of our research, secondary school teachers holding a
Master's or a PhD’s degree express less micropolitical opinions in all categories of professional
interests related to the evaluation of educational work, than their colleagues without
postgraduate studies. Generally, teachers with postgraduate studies, in the context of their
further academic studies, may have come in contact with evaluation of their working tasks
and are familiar with the concept and exercise of accountability. Moreover, they are usually
at the beginning of their career and, as they are better qualified, they consciously choose not
to reject the procedure of evaluation of educational work; perhaps they hope, through the
procedure of educational evaluation, to upgrade their professional status.

The results showed that the more teachers’ total working experience increases, the
more micropolitical opinions they express about the evaluation of educational work. In fact,
teachers with more than 15 years working experience develop more micropolitical views than
teachers with less than 10 years of working experience. The total educational experience of
11-15 years appears as a transitional stage in teachers’ development of micropolitical views.
Teachers with more years of teaching experience are usually elder. More experienced
teachers seem to be more conservative and act in an individual basis without seeking for
opportunities for professional development (Lortie, 1975). Furthermore, more experienced
teachers express stronger micropolitical views in the evaluation of educational work
compared to less experienced teachers, probably for the same reasons, such as those
mentioned earlier in relation to teachers’ age. Moreover, the meaning of working life depends
on the subjective importance each teacher gives to it, according to his "subjective working
experience" such as his personal experiences during his professional life (Kelchtermans,
1993a, 1993b). On the basis of their working experiences, teachers form the “Personal
Interpretation Framework” (PIF) through which they perceive their working role, give
meaning and act in all circumstances (Kelchtermans & Vandenberghe, 1996). Moreover,
Lortie (1975) argues that teachers’ political conservatism partly derives from their earlier
socialisation experiences in schools or training before their employment. Therefore, teachers
with more total working experience, having more intense working experiences of not being
evaluated as for their educational work will develop more micropolitical opinions towards a
possible implementation of evaluation, in comparison with their less experienced colleagues.

The study revealed that the more teachers’ experience in the same school increases,
the more micropolitical opinions they express on the evaluation of educational work.
Secondary education teachers with more than 5 years experience in the same school have
more pronounced micropolitical behaviour towards the evaluation of educational work, from
their colleagues with less than 5 years experience. Several studies have found that structural
and cultural working conditions in schools play a key role in the way teachers give meaning
to their working experiences, as well as to educational changes and reforms (Schmidt &
Datnow, 2005). Furthermore, the characteristics of a particular school, such as the concept of
teamwork, the style of leadership, the innovation climate etc., may mediate or filter the
change impacts (Helsby, 1999). Therefore, continuous experience in the same school is a
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powerful factor of formulating teacher’s PIF. This means that the more a teacher remains in
the same school, the more “intuitive knowledge and representations through which he
perceives his working role, gives meaning and acts on every occasion” (Kelchtermans &
Vandenberghe, 1996) are shaped and influenced by this specific school’s reality. The
experience in the same school makes teachers accustomed to certain school working
conditions and indirectly indicates their acceptance.

In other words, the more a teacher chooses to work in a particular school, the more
accepts the established working conditions and behaves micropolitically, in order to defend
them.

According to the research findings, secondary education teachers’ micropolitical
opinions about the evaluation of educational work do not differ regarding the school type,
the school size and the school location.

Finally, the study shows that teachers who have micropolitical views in relation to a
particular category of professional interests may have micropolitical views in relation to any
other category of professional interests and, therefore, a general micropolitical behaviour
towards the evaluation of educational work. This means that the existence of teacher’s
micropolitical views on a particular category of professional interests is an indication of
micropolitical behaviour, generally, towards the evaluation of educational work, even if the
absence of stimuli or the following of a personal strategy make it not easily observable or
evident.

Conclusion

Secondary secondary education teachers seemed to believe that the implementation
of evaluation of educational work will affect some of their professional interests and behave
consciously in micropolitical terms, in order to protect them. The findings could be useful to
teachers themselves, in order to conceptualise micropolitics and be aware of the
micropolitical influence on their beliefs, in relation to the evaluation of educational work.
Moreover, the findings highlight informal and unofficial - that’s why essential - aspects of
school reality, concerning the effective implementation and the achievable effects of
evaluation of educational work policy measures. Therefore they could be useful to
educational policy makers as well.

As the research issue is quite complicated, with the parameters involved being
numerous and their relations rather complex, a questionnaire on its own cannot be fully
effective. There are dimensions of teachers’ micropolitical views regarding the evaluation of
educational work, which have not been detected by the questions of the questionnaire.
Therefore, a more complete research would require a combination of quantitative and
gualitative methods of data collection, which may enrich the study with more data. Moreover,
regarding the possibility of practical implementation of the research findings, as well as the
usefulness of micropolitical perspective, in general, one must take into account that
“micropolitics should be considered more as a theory for understanding and not as a theory
for practice” (Hoyle, 1999). It's easy to highlight issues for discussion, but it’s not easy to find
ways to improve the educational administration or the quality of teachers’ working life in a
school (Hoyle, 1982). In other words, micropolitics should be used mainly for understanding
aspects of teachers’ professional life and school reality, when school managers initially
attempt to implement a program to evaluate educational work/teaching.

The personal or collective interpretation of these micropolitical procedures is
important, as they affect the organisation of members’ choices, values, interests and
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motivation, and correlate with their professional attitude and personality, their working
career and their professional development. Many researchers have argued that, although the
implementation of a micropolitical perspective in the study and practice of educational
evaluation cannot solve a series of its complex problems, significant benefits can be expected
from its use (Blase & Blase, 2002; Sergiovanni, 1997; Smyth, 1997; Smyth & Garman, 1989).
The study of unsuccessful efforts to implement educational evaluation projects, the
correlation with teachers’, as well as evaluators’, micropolitical behaviour and the
interpretation of the causes and results through a micropolitical perspective, seem to be very
promising. The documentation of the micropolitical aspects of educational evaluation,
combined with conceiving teaching and school micropolitics, provides a solid base to develop
in depth perceptions and practices of evaluation with theoretical and practical importance,
especially pertaining to teachers’ professional development and students’ learning.

Our findings highlighted the need for further study of the policy of educational
evaluation, as well as the importance of micropolitical knowledge and skills by those who
manage and practice educational evaluation.
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Abstract

The present paper is related to a case study of an 8-year-old girl with Williams syndrome and
mild intellectual disability. Initial informal assessments and standardized tests indicated that her
reading ability was underdeveloped, as well as her phonological awareness. Hence, an
intervention for the development of reading skills was designed according to the principles of the
‘top-down’ educational model, combining features from several teaching methods, such as
‘holistic approach’, ‘holistic-analytical method’, and ‘whole-word teaching’. The student’s
progress was recorded in the researcher’s journal and evaluated through informal continuous
assessment and standardized test. She managed to read 45 out of 65 words, which were included
in the intervention, simple syllables with the consonant-vowel sequence and some simple two-
syllable words without any complex content, not included in the intervention. The intervention
proved to be effective, as the student indicated development in her reading skills, although to a
certain degree. Finally, the results verified the influence of the phonological factor in reading
and highlighted the holist approach as an appropriate way to develop reading and
comprehension skills.

Keywords: Williams Syndrome, Reading Ability, Educational Reading Program, Intervention,
Language Skills.

Introduction

Williams syndrome (WS) is a rare (1:7500 births) neurodevelopmental disorder, caused
by deletion of a segment in chromosome 7q11.23, which includes about 25 genes, and is
characterized by typical facial dysmorphology, mental retardation and congenital cardiovascular
difficulties. WS is associated with a specific cognitive profile, including relatively preserved
linguistic and social skills in contrast to impaired spatial and motor skills (Stromme et al., 2002).

Individuals with WS have developmental delay which leads to intellectual disability and
learning difficulties. Several standardized measures, such as Wechsler Intelligence Scales and
Kaufman Brief Intelligence Test — K-BIT point out a high prevalence of mental retardation within
the mild to moderate interval (Herwegen et al., 2011).
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Language is often considered as a ‘strong’ area in the WS phenotype, since children with
this syndrome are capable of producing fluent, easily understood and expressive speech, using
extensive vocabulary, as well as able to enrich their communication with several prosodic cues.
Nevertheless, their linguistic development is almost always delayed from the very beginning, as
they usually start acquiring language around the age of 28 months (Marini et al., 2010). Thus,
their language skills and abilities are not compatible with the general level of their cognitive
abilities (Pleh et al., 2003; Stojanovik, 2010). Although they show brilliant expressive skills, which
is usually a misleading aspect, they indicate inefficient and inappropriate language
comprehension skills, both at pragmatic and semantic level (Mervis et al., 2003).

It has been widely acknowledged that, individuals with WS have rather an impressive
vocabulary range, compared to other genetic syndromes, although vocabulary acquisition occurs
at a rather slow rate, usually after the age of six (Stojanovik & Ewijk, 2008; Ypsilanti et al., 2005).

Although the language of individuals with WS comprises a wide range of vocabulary, it is
of low pragmatic quality. Indeed, they often use clichés and idioms, as well as unusual and bizarre
words, engendering the phenomenon of the “cocktail party speech” (Mervis and Becerra, 2007;
Temple et al., 2002). Deficits related to pragmatics are obvious during discussions and narrations
too, as they usually fail to maintain the topic and adhere to the conversational context, giving
inappropriate and incomplete answers (Rossi et al., 2011).

Despite the fact that reading is expected to be a rather unimpaired skill of individuals
with WS (Porter & Dodd, 2011), reading achievements of children with WS remain poor, due to
individual differences in intelligence and phonological skills (Laing et al., 2001; Mervis, 2009).

Although children with WS respond relatively well on word decoding, they encounter
difficulties in reading comprehension (Laing et al., 2001), likely because of the lack of semantic
activation or the irregular semantic processing while reading. Instead, reading is performed
mainly through the phonological processing of the written information, by only creating
mappings between orthography and phonology and not between orthography and semantics
(Laing et al., 2001). Thus, the impact of semantic factor on reading is taken into consideration,
since it has been claimed that individuals with WS encounter difficulties in reading pseudo-words
or tend to convert them to real words (Barca et al., 2007; Menghini et al., 2004). Additionally,
they indicate deficient phonological decoding and inefficient relationship between the phonemes
and the graphemes (Pinheiro et al., 2010).

The debate concerning reading process and the contribution of the phonological versus
semantic factor to the processing of the written information has resulted into identifying an
appropriate method to teach reading to children with WS. A number of researchers supported
the idea that words are initially formed from component letters (e.g. analytical model, Forster,
1976), while others highlight the advantages of holistic model, where words can be formed either
via letter-level codes (as in analytical models) or via word-level codes. Teaching reading through
phonics is proposed by the supporters of the ‘phonological factor’ (Becerra et al., 2008; Levy &
Antebi, 2004; Mervis, 2009), while teaching reading by employing holistic approach is proposed
by the supporters of the ‘semantic factor’ (Menghini et al., 2004).

The aim of the present case study was to develop reading skills of a child with WS, by
implementing reading intervention which followed an appropriate and effective method.
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Method
The Participant

The participant of this study was an 8-year-old girl with WS, who attended the second
grade of primary school. Clinical features, such as intellectual disability and elfin face, indicate
the existence of the syndrome. She also suffered from heart disease, faced language difficulties,
as well as difficulties in fine motor skills. Her one-year-younger brother and her parents did not
experience any medical, genetic or learning problems. She was born in a natural way, however
during the first years of her life, a developmental delay was identified, especially regarding
speech and motor development. She has been diagnosed as WS, at the age of 4, by proper genetic
tests, at the hospital. The girl had already been involved in speech and occupational therapy
therapy sessions.

Wechsler Intelligence Scale for Children Il (WISC-1ll) was used the evaluation of her
intelligence (Georgas et al., 1998). The girl was diagnosed as an individual with mild intellectual
disability, with no statistically important deviation between Verbal and Performance 1Q.

Assessment Instruments
Before the intervention, student’s cognitive skills and general abilities were identified
through informal assessments, as well as through standardized typical methods.

e Raven’s Colored Progressive Matrices Test: Her cognitive abilities were assessed by using
Raven’s Colored Progressive Matrices Test. Her mental age was 6 years (Raven et al.,
1990).

e Informal assessment of the abilities regarding written language and phonological
awareness: The assessment included several tasks with letters, such as “Circle the letters
you hear”, “Read the letters you see”, “Join the capital with the small letters”, “Rewrite
the letters you see”, “Write the letters you hear”, tasks with syllables, such as “Read the
syllables”, “Rewrite the syllables”, “Write the syllables you hear”, as well as tasks with
words. The student performed successfully the letter-tasks, as she was able to recognize
each letter, detect the letter among others, distinguish capital and small letters, rewrite
and write letters alone. As for the syllable-tasks, the student could read the syllables
given, except for syllables with ligatures or other letter combinations. Nevertheless, she
only read the syllables by pronouncing each phoneme separately, thinking a while and
then pronouncing their combination.

e The evaluation of her phonological awareness was carried out through several tasks,
detecting her ability to handle individual phonological units in the word. She was asked
to find the first or the last phoneme of a word, to recognize the word after combining its
syllables or phonemes, to analyze the word to its syllables or phonemes, to find words by
first/last syllable/phoneme given, to invert a pair of phonemes. The student encountered
difficulty in phonological tasks, as she could only find the first phoneme in case of vowel
(in case of consonant, she repeated the whole first syllable), she couldn’t find the last
phoneme at all, nor could she invert the phoneme pairs given. She could combine the
syllables given, but not associate the word to them, nor could handle the phonemes. She
could find a word by the first syllable or phoneme given, but not by the last.

e Standardized screening test of identifying reading difficulties: The student was examined
by the standardized “Test of Identifying Reading Difficulties” (Porpodas et al., 2008),
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which included tasks related to reading decoding, reading comprehension, phonological
awareness and phonological short-term memory. The participant’s performance in each
area was sufficient enough to place her on the lower scale.

The Intervention

The individual intervention programme, which was designed with the aim to help the
eight-years-old girl develop reading skills, followed a multimethodological and multisensory
approach combining elements from several methods, such as ‘holistic approach’, ‘holistic-
analytical method’, ‘whole-word teaching’. The intervention adopted the principles of the ‘top-
down’ educational model, in respect of constructing the knowledge.

Material Design

The reading material was constituted from 12 thematic axes, with 5 words in each, related
to the girl’s everyday life (fruits, animals, vegetables, means of transport, body parts, action-
verbs, school supplies, weather, nature, foods, toys and sense-verbs). The words chosen were
two-syllable or three-syllable and more, had simple sequence of consonant-vowel or more
complex composition. The material was designed in an attractive way for the student and
included cards with pictures and words, carton puzzles, reading wheel, powerpoint presentations
and several tasks, where she had to circle the right answer, to find the matching, to fill in with
the same color and many others explained below.

Procedure

The intervention, which lasted for 5 months, was implemented twice a week, for 1 hour.
It was carried out through 3 basic stages: the pre-stage, where the new words were presented
and the student was prepared to read them, the while-stage, whereby she mainly practiced
reading the new words, focusing successively on the sentence-word-syllable-letter (top-down
model) and the post-stage, where feedback was provided and the new skills were transferred in
an alternative framework. Additionally, revising lessons, after every 4 thematic axes, aimed at
recycling vocabulary and student’s progress evaluation. Furthermore, information in respect of
the intervention procedure, as well as the evaluation of the intervention were recorded in the
researcher’s journal.

Pre-stage
e The new 5 words (one thematic axe each time) were at first exhibited through computer.
e The student had to find the proper word, among distracters, and stick it next to the
correct pair of picture-word. In other words, she had to rely on similarities.
e The carton puzzle directed the picture-word matching, with proper drivers of the pieces.
e The student had to use the color to fill in the picture and the letters of the word.
e Pairs of cards were used as memory cards, for the picture-word matching without drivers.
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Table 1. Pre-stage activities

Pre-stage activities
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While-stage

1st phase-sentence

After reading the sentence by having the researcher’s help, she had to detect and circle
the word in the sentence.

The student had to put the proper word back into the sentence.

Table 2. While-stage activities (1st phase-sentence)

While-stage activities (1st phase-sentence)

Mupiw To AoUAoUB! pie Y@uw gye e ue eyt
o : = . pém pém parm
K]: sheél the flower with C,,,,B
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grab +he pencil w i th \ il
\ Y 1 € )
my hand. ) "y

2nd phase-word

She had to join with a line the picture with the proper word.

The girl had to detect and circle the correct word among distracters, looking at the
paradigm.

She had to circle the proper word with no paradigm given.
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Table 3. While-stage activities (2nd phase-word)

While-stage activities (2nd phase-word)

- =
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Qula (- { oTépa
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apat

3rd phase-syllable

After dividing the word into syllables, by clapping her hands, she had to do the same on
paper, circling each syllable separately.

The girl had to put the syllables in the correct sequence to construct the word.

She had to detect the missing syllable, among others, and put into the word.

Table 2. While-stage activities (3rd phase-syllable)

While-stage activities (3rd phase-syllable)

3

£33

vTo pa Ta

Q
Q

xA

W/,
l'“\

4th phase-letter

The girl had to join with a line the proper syllables to construct the word, having to choose
among syllables differing in one letter.

She had to circle the correct word, having to choose among words differing in the first
and one more letter.

The student had to circle the correct word, having to choose among words differing in an
intervening letter.
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Table 3. While-stage activities (4th phase-letter)
While-stage activities (4th phase-letter)

o p %

5

un xa

Post-stage
e The ‘reading-wheel’, which is a round card with the five words written on top, was given
to the student, who was motivated to handle it alone and play with it.
e At the end, the girl was asked to choose one word from each group and draw or write
something relevant.

Table 4. Post-stage activities
Post-stage

Results

Researcher’s journals: A lot of information was extracted from journals that included data
regarding the procedure of the intervention and the purpose of each thematic axe. A variety of
teaching aids were used, which attracted student’s interest, like puzzle, colors, cards and others,
as well as various teaching techniques, like playing, computer use, memory recall, mimic, sensory
approach and feedback. The eight-year-old girl showed a positive attitude towards intervention,
willing participation and interest in playing with the new material, most of the times. She
encountered difficulties in long or similar words, words with complex phonetic combinations,
especially in the 4th phase-letter of the while-stage, which issues demanding perception of very
slight differences between words. Nevertheless, the student achieved the learning goals for most
of the thematic axes.
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Table 7: Categorized information of the diaries

Typology Categories Subcategories Frequency
The purpose visual recognition 12
of the words
Computer 12
Puzzle 12
several activities on 12
Techniques and paper
activities colors 12
matching cards 12
A. reading wheel 12
Intervention Play 12
al procedure use of the 12
Teaching computer
approaches memory recall 12
mimic 12
multisensory 12
approach
feedback 11
positive attitude 9
neutral attitude 3
active role 10
active role after 2
Student’s attitude  motivation
towards much interest 3
intervention confidence with the 6
material
bad mood 3
disappointment 4
B. The when doing
student mistakes
powerpoint 12
Favourite presentations
techniques/activiti  play with cards 12
es activities with glue 12
pictures with horses 1
attention deficits 12
problems
4th phase-letter of 11

Difficulties

the while-stage
activities
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long words 2
semantic 2
comprehension
words with complex 4
phonetic
combinations
achieving learning 8
The objectives goal
failure to achieve 4
learning goal
C. frequent 11
Estimation disruptions of the
of the teaching
intervention attention problems 11
insufficient time 9
difficulties because 6
of the sequence of
Problems the issues
slow rate 1
long interruption 3
external noises 1
difficult words 5
more quiet 10
Future directions environment
easier words 5
higher motivation 1

Informal assessment of reading ability: The assessment included 3 reading issues: reading
syllables, reading familiar from the intervention words and reading unfamiliar words. The student
wasn’t able to read syllables with ligatures or complex phonetic combinations. However, she
managed to read simple syllables with the consonant-vowel sequence, without pronouncing
each phoneme separately first.

As for the intervention’s reading material, the words were given to the student in a
random sequence without any thematic classification. She managed to read 45/65 words (69%),
most of which had two or three syllables and simple c-v sequence (75.5%) and only few had two
syllables and ligatures or other phonemic combinations and clusters (24.5%). She failed in
reading words with 4 syllables, words with complicated phonemic combinations or clusters and
words with abstract concepts, as well as sensory verbs.

The student managed to read some of the unfamiliar words given, those with two
syllables and simple c-v sequence. Obviously, she is at the stage of acquiring decoding abilities
for simple words, while the quantity of the syllables, as well as their intricacy and the abstract or
unknown meaning of the word accumulate the difficulties.
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Standardized screening test of identifying reading difficulties: For this measurement was
implemented the standardized screening test, “Test of Identifying Reading Difficulties” (Porpodas
et al., 2008), which was used before the intervention, so as the possible advancement in her
reading abilities to be identified and recorded. Her general performance placed her again on the
lower scale of reading skills, although phonological short-term memory skills increased 1 unit.

Table 8. Diagnostic reading chart (before and after the intervention), (Porpodas, 2008)
Phonologic Phonological

Reading Reading
. . al short-term
decoding  comprehension
awareness memory
Readi
eadin _ cutti
g Reading
Rea ng
Rea ) senten and Num
. din pseu Pho Pseud
din ces complet bers
g do nem o
g and e the sequ
Perfor . pse . - wor e words
Units  syll matchi  missing ence
mance udo dsto dele repeat
abl ng word , mem ,
wor . . pho tion ing
es with into the ory
ds . nem
picture sentence
s
High
perfor
mance
Mediu
m
perfor
mance
Low
perfor
mance

Quantitative analysis: The intervention included 65 words: 18 simple two-syllable words
(27.7%), 17 simple three-syllable words (26.2%), 18 two-syllable words with phonetic
combination, like ligatures and clusters (27.7%), 9 three-syllable words with phonetic
combination, like ligatures and clusters (13.8%) and 3 four-syllable words (4.6%). The eight-year-
old girl managed to read 45 words (69.2%) while failing in 20 words (30.8).

96



MULTILINGUAL ACADEMIC JOURNAL OF EDUCATION AND SOCIAL SCIENCES

Vol. 1 No. 1, 2013, E-ISSN: 2308-0876 © 2013 KWP

A modified t-test was used for the statistical analysis of the results, which compares
results between similar studies (Crawford & Howell, 1998). Levy & Antebi (2004) researched
reading abilities of 17 children with WS, who succeeded in recognizing known words in 63%. The
student, who participated in the present study, succeeded in reading known words in 73%.
P — P, _ 0.73-0.63

N, +1 17 + 1
52./27 0.12-/
N, 17

As df = 17-1 = 16 and p-value = 0.21 > 0.005, there is no statistical significant difference
between Levy & Antebi’s study and the present. The girl’s performance is similar to the
performance other children with WS exhibited.

Additionally, the variables of the study, such as type word and reading success can be
correlated. Reading success in simple two-syllable words is 18/18, in simple three-syllable words
is 15/17, in two-syllable with phonetic combination, like ligatures and clusters is 8/18, in three-
syllable with phonetic combination, like ligatures and clusters is 4/9 and in four-syllable words is
0/3. The correlation test between the two variables, the word type and the reading success has
p-value = 0.000 < 0.005 meaning that the two variables are correlated. In other words, the
possibility of failing in reading increases, as the length of the word increases or its phonological
content is complicated, by having ligatures or clusters.

t = = 0.81

Discussion

After considering previous studies related the most appropriate educational methods for
children with WS, a reading intervention program for the eight-year-old girl with WS was
designed and implemented. The intervention followed a ‘top-down’ approach of constructing
the knowledge and combined elements from several methods, such as “holistic approach”,
“holistic-analytical method”, “whole-word teaching”. The student’s performance was evaluated
by using several methods, such as recording information on journals, informal assessment, as
well as standardized screening test of reading ability and statistical analysis, in order valid
inferences to be excluded.

The intervention proved to be successful, as the student exhibited progress in her reading
abilities, although to a certain degree. Before the intervention, she could only read a few simple
syllables (pronouncing separately each letter first), but no word, while after the intervention she
was able to read all the simple syllables (without pronouncing separately each letter first), a large
amount of the words she was taught through the intervention and some of the simple two-
syllable words given.

The student encountered difficulties in long words, ligatures, complex phonological
combinations, as well as phonological similarities of words, confirming the influence of the
phonological factor (Laing et al., 2001; Levy & Antebi, 2004; Mervis, 2009). Nevertheless, she
didn’t manage to read any unknown words, asserting the semantic factor (Barca et al., 2007,
Pinheiro et al., 2010). However, the number of the unknown words, included in the interventional
reading material was too small to enable us to generalize the results.

Although student’s development was not obvious on standardized screening test, the
light increase of her performance in phonological short-term memory issue confirms the
cognitive strength of individuals with WS in that area (Brock, 2007; Mervis, 2009; Mervis et al.,
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2003; Pleh et al., 2003). Furthermore, the word reading was influenced by the passage of time,
as the girl could finally read less words than previously, converging with the view that long-term
memory is spared in WS (Rhodes et al., 2010). Statistical analysis of the case study indicated the
positive impact of the intervention, since a certain degree of reading performance was recorded.
Furthermore, the type of the word was found to be strongly correlated with the reading
performance. It is also worth noting that phonological awareness has been strongly correlated
with reading skills’ development (Levy & Antebi, 2004; Mervis, 2009), as high performance in
phonological issues agree with high performance in reading pseudo words issues as well (Laing
et al., 2001; Menghini et al., 2004).

In conclusion, the results of the study verified the influence of the phonological factor in
reading and highlighted the holist approach as an appropriate way to develop reading and
comprehension skills by using a multisensory way during the reading process, which also proved
to be valuable in the construction of meaning. It is also worth noting that phonological awareness
has been strongly correlated with reading skills’ development (Levy & Antebi, 2004; Mervis,
2009), as high performance in phonological issues agree with high performance in reading
pseudo words issues, as well (Laing et al., 2001; Menghini et al., 2004).

The present study is limited in scope since it dealt with one case study of WS. For this
purpose further research is needed to support the current results.
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Aviyvevovtag ta Kivntpa EmtAoyng EmayyEApatog
Kat TI¢ MpoowTKEG «AVTIAQYELG» TWV
Yropnguwyv Eknatdevtikwy ywa to PoAo Toug kat
™ Adaockalia

Maria Liakopoulou
Department of Education (School of Philosophy & Education, Faculty of Philosophy), of the
Aristotle University of Thessaloniki in Greece.

Abstract

Many of the things that teachers do are carried out as a matter of routine. However, at the same
time, teachers are required to engage in activities which are dictated by the special needs of their
pupils and contextual conditions. They are required to teach numerous pupils simultaneously, as
well as achieve multiple objectives, which change depending on the context. At the same time,
every teacher has a ‘personal theory' which substantially impacts on choices - whether
consciously or not -, on how he/she analyses reality, on how he/she perceives theory, research
and directs teaching activities. In particular, motivational factors influencing the choice of the
profession and perceptions of teaching affect the degree of commitment, the teaching options
and generally the quality of teaching. Consequently, the question arising is related “to what
extent teachers’ motivation and personal perceptions can be detected and configured”. In this
vein, the present study focuses on three research questions: a) What are the motivational factors
for choosing teaching as a profession, b) What are pre-service teachers’ perceptions of teaching,
as well as of the role of the teacher and students and c) to what extent pre-service teachers’
personal perceptions and motivation are affected and shaped by their initial studies.

Keywords: Motivation, Personal Theories, Teacher Education.
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Elcaywyn

H amoteAeopaTikOTNTA TOU OXOAElOU €€aPTATAL ATIO TTOLKIAOUG TTOPAYOVTEG —AVAAUTLKO
MPOYpaupa, oxoAlka PBBAla, avaloyila ekmaldeuTikoU-pabnTwy, TPOMOG Sloiknong,
KOLVWVLKOTIOALTIOULKO TTAaioLo K.ATL. Q0TO00, KABOoPLOTLKOG lval 0 pOAOG TOU EKTTAULSEUTIKOU Kol
N QIOTEAECUATIK AOKNON TOU €eKMALSEUTIKOU Tou €pyou. Ol €MIAOYECG, OL TIPOKTLKEG Kol
YEVIKOTEPQ O TPOTIOC TIOU O EKTALSEVUTLKOG OLOKEL TO £€pyo Tou Slapopdwvovtal Kot eEapTwvtal
TOOO QTO TI YVWOELG Kal TG §eELOTNTEC TOU, OO0 KOL ATO TG OTACELG KAl TG avTAfYPELS TOu.
EldkOTEPQ, TA KivnTpa ETAOYNG EMAYYEALATOG KAl oL avTIAAYPELS yia T Sibaokalia emdpouv
010 BaBuo S€oueuong oTo £py0, OTA XPOVLA TTAPAUOVIC OTO EMAYYEALQ, OTLC SLOAKTLKEG ETUAOYEC
KOl YEVIKOTEPA OTNV OTMOTEAECUOTIKA AoKnon tou ekmatdeutikol €pyou (Cochran- Smith &
Zeichner, 2005; Kyriacou & Kunc, 2007; Lauermann & Karabenick, 2011; Richardson & Watt,
2005; Wilke & Losh, 2008). MdaAlota n Stapeuon Twv apXlKwV TPocdoKLWY amod To EMAyYEAUQ
o6nyel moAAoUC ekmalSeUTIKOUC aKOUN Kol otnv eykatdaAewpn tou enayyeApatog (Kyriacou &
Kunc, 2007).

To egpwtnua mou yevvatal €ival og molo Babuod pmopolv va avixveuBouv Kkal va
Stapopdwbolv ta KivnTpa KAl OL TTPOCWTILKES AVTIAAYPELS TOU EKTTOULOEUTIKOU, HE ATIWTEPO OTOXO
OUTOC VO KOTOOTEL TILO QATMOTEAECUATIKOG OTNV AOKNONn Tou €pyou Tou. Ta Kivntpa TOUu
eKMOLOEVUTIKOU Kal Ol TIPOOWTIKEC Tou avTAPelg yia tn SidaokaAia kot to poAo Tou
Stapopdwvovrtal uno tnv enidpacn MoKIAwWV apayoviwy, oL onoiol emdpolv 0To ATOUO TOC0
mpwv and v £vtafn) Tou Ooto emAyyeApa 000 kot kaB' OAn tn SldpKeEla AOKNONG TOU
ETAYYEALATOG HEXPL KAl TNV adumnpétnorn tou. Qotdoo, pila oAU kaboplotiky ¢acn otnv
TIOPELO TNG EMAYYEAUATIKNC AVATITUENG TOU

KL EVTIKOU €lval oL apXLKEG TOU OTIOUOEG. 2T ddon auth uTtApXEL N Suvatotnta va emdpAaceL
KaVel o SlapopdwHEVES avTIAAPELG YL TO EMAYYEAMA Kal YEVIKOTEPA otn Slapdpdwaon tng
ETAYYEALATIKN G KOUATOU PG Kal pLAocodiog Twv LEANOVTLKWY EKTALSEVUTIKWVY. Q¢ €K TOUTOU TO
apbpo autd eotialel ota €€Ng epwtApata: a) Mowa elvat ta kivntpa twv uvroyPndlwy
€KL EVTIKWV TIOU TOUuG 0drynoav otnv eriloyn tou enayyEApatog; B) Noteg eivat ot avtAAPELg
Toug yla tn SibackaAia, To pOAO TOU EKMALSEVUTIKOU Kal TOuG HaBOnTEG; kal y) Moleg eival ot
duvatdtnTeg, oL epLopLopol Kal oL Tpomol yla mapéuBaon ota Kivntpa Kol OTLG TIPOCWTILKEG
avtiAnPelg twv untoPndLwv ekmaldeuTIKWY 0TO TAALCLO TWV APXLKWY TOUC OTIOUSWV;

Kivntpa EmtAoyng tou EmayyeApatog tov EKnatdeutikov

Q¢ kivntpo, amo tn okomd tn¢g PuxoAoyiag, opiletal n dtadikacia n omoia mupodotetl pila
Spaotnplotnta yla tnv emniteuén evog otoxou. H dtadikacia autn Eekvd 0tav To Atopo emBupel
va ETUXEL N va arodUyel KAt (Pintrich & Shunk, 2002). Ta kivnTpa MAOYNG TOU EMAYYEALOTOC
Tou ekmaldeuTikoU -taflvopwvtag Ta pe dbivouoa oelpd amod Ta cuvnOECTEPA OTA OTIAVLIOTEPQ -
glval n miotn otL SLaBEToUV TIC aMaPALTNTEG LKAVOTNTEG, N EMBUMLA YLa KOWWVIKI CUBOAR, TO
evlladépov yla ta nadid, n embupia yla SloopAAlon KOWWVIKAG dkaoolvng, ol BETIKEC
TIPONYOUUEVEC EUTIELPLEC, N ETTAYYEAUATIKN A0AAELQ, TO EUVOIKO WPAPLO KAl OL EMISPACELCG TTOU
S6€xovtat ot umtoP ol ekmatdeutikol amo aAloug (m.x. ekmatdeutikolg, yoveig) (Richardson &
Watt, 2006). Mo KATNyopLlOTOLNoN TwV KWWATPWV HE KPLTAPLO TO TEPLEXOMEVO Toug (BA.
Brookhart & Freeman, 1992), n omnoia €xeL aflomoinBel KoL SOKIUAOTEL OE OPKETEG EPEVVEG TNV
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televutaia dekaetia (BA. Kyriacou & Coulthard, 2000; Manuel & Hughes, 2006; Moran, 2001; Pop
& Turner, 2009; Thomson, 2011; Watt & Richerdson, 2008) eival n €€ng:

a) Eowtepika: Tuxva avapEpETal wg Kivntpo To aiobnua atoulkng oAoKANpwaong mou
Snuloupyel To emayyeAua, Kabwg kat n emBupia epyaociag pe madid kat eprifoug (Brunetti,
2001; Mau, 2008; Phillips & Hatch, 2000; Taimalu, 2011). Emiong, oL MPOCWTILKEG OETIKEG 1
OPVNTIKEG EUTELPLEG TIOV ElXaV WG LABONTEG, TO aloBnua otL SlaBETouy ekelva Ta XOPAKTNPLOTIKA
nou Ba toug kabloToloaV AMOTEAECUATIKOUG OTO £pY0 TOUG, KABWG Kal n ayann ylo KAmoLo
avtikeipevo SdaokaAiag kat n embupia va HeETadWOOUV QUTA TNV AyAnn OToUG VEOUG,
QImOTEAOUV Kivntpa emiloyng tou emayyéApato¢ tou ekmatdeutikol (Phillips & Hatch 2000;
Younger, 2004).

B) Eéwtepika: EEWTEPIKA KivnTpa TTOU CUMPBAAAOUV OTNV ETIAOYH TOU ETTAYYEALOTOC TOU
ekmaldeUTIKOU €lval o pLoBadg, n emayyeApatiky acdAalela Kal To KOWwVIKO Kupog (Chivore,
1998; Bastick, 1999). Emiong, kamolol ekmaldevutikol €mMAéyouv TO emayyeApa ylatl
ovTamoKpivetal oto oTuA {wng mou emBU oLV va {)oouV Kol KUplwg otnv emiBupia Toug va eivat
KOVTA OTNV OLKOYEVELA. Oa TIPEMEL VO ONUELWOEL OTL Ta e€WTEPIKA KIvNTPO TWV EKTOLOEUTIKWV
Slapopormolovvtal avaloya UE TO EUPUTEPO KOLVWVIKOOLKOVOLLKO TTAALOLO TNG KABE Xwpag.

v) l6eaAiotika/ aAtpoutotika: Ta kKivntpa tTwv urmtoPAdLwv eKMaLSEUTIKWY Elval KUPLWE
tdeaAlotikd/ aAtpoutotika kot eldikotepa n duvatdtnta mou SIVETAL OTOV EKTIALSEUTIKO yLa
KOWWVLIKN Tapéufacn Kot avtiotdduiwon eAelppdtwyv tTwv pobntwv (Fokkens-Bruisma &
Canrinus, 2011; Phillips & Hatch, 2000; Richardson & Watt, 2005; Younger, 2004).

210 epwTnUa av Ba pnopolos to (6lo ATOUO va EMIAEEEL TO EMAYYEALA TIOAPAKLVOULEVO
mapAAAnAa amnod SLoPoPETIKWVY KATNYOPLWV KIvNTpa, Ta EpeLVNTIKA Sedopéva Sev ouykAivouv o€
gl amavinon. IUpdwva PE KATOL HOVIEAQ, aAAA KAl €PEUVNTIKA EUPAUATA, ECWTEPLKA,
€€WTEPIKA Kal LOeAALOTIKA KivnTpa UTIAPXEL TEPLMTTWON VA CUVUTIAPXOUV OE €va ATOUO
(Covington & Mueller, 2001; Thomson, 2011), evw GAAeG €peuveg KataAyouv oto avtibeto
CUUTEPAOUA, OTL TA EOWTEPLKA UE TA EEWTEPLKA KivnTpa Epxovtal o€ avtiBeon kol pmopel va
elvatl akoun kat aviikpouvopeva (Deci & Ryan, 2000).

Avadoplkd He TNV eNidpaon TwV KIVATPWY OTO EKTTALSEVUTLKO €PYO TWV EKTIALSEUTLIKWY,
SlamioTwveTal OTL TA ECWTEPLKA KivnTpa odnyolv o€ peyaAuTtepn S€oeVoN Kal pooTabeLa,
KaBwg KkaL oe dnuoupylkég dpaotnplotnteg (Deci & Ryan, 2000). Ekmaldeutikol mou €xouv
LOXUPA ECWTEPLKA KLvNTpa VO OLOKNOOUV TO €MAyyeAUa KatoBdAouv peyalutepn nmpoondbeLa,
eTUOEIKVUOUV UEYAAUTEPN ETLUOVH OTNV ETUTEVEN TWV OTOXWV TOUG Kal €V TEAEL €lval TLo
anoteAeopatikoi otn Sibaokalia toug (Long & Hoy, 2006). Ot Wang & Fwu (2002) katatdooouv
TOUG eKTTALOEVTIKOUG OE TIEVTE KATNYOPLEG e KpLTrplo To Babuod déopeuong oto emdyyeApa Kal
Ta KivnTpa €MAOYAG EMAYYEALATOG. TNV TIPWTN KATNYOPLO KOTOTACOOUV TOUG KOPOUATLOTEGY
KOLL TOUG «0lPOCLWHEVOUG» EKTTALOEUTIKOUG, TWV OTIolwV Ta Kivntpa eival Kupiwg LOEAALOTIKA. TN
Seltepn  Katnyopla  KATATAOOOUV TOUG «UmeUBuvoug»  ekmatldsutikouc, oL  omoliot
avtihapBavovtal tn SbaokoAlo Kuplwg wg guBuvn, Mopd w¢ omootoAr, eivat Alyotepo
evBouolwSELG amo Toug eKMALSEUTIKOUC TNG MPWTNG KOTNyopilag KoL Ta KivnTpa Toug gival eite
E0WTEPLKA €lte e€wTEPKA. TNV TPLTN KaTnyopiat Katatdooovtal eKmaldeUTIKOL oL omoio
nelpopatifovral kat dev eival olyoupol otL B€Aouv va akoAouBrioouv TO emMAyyEAUO TOU
ekmaldeUTIKOU, amod toug omoioug dAAol wBolvtal anmd «ISaALOTIKA» KivnTpa, evw GAAOL amo
«PEOALOTIKA». ITNV TETOPTN KATNYOPLO EVIAGOOVTOL OL KTIPAYHOTIOTEGY, OL OTtoloL wBouvTtal anod
€WTEPLKA KIvNTpa OTO eMAyyeApO Kot KATABAAAOUV EAGXLOTN TPOOTIAOELA YLaL TNV TIPOETOLHAC(a
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Kat tn BeAtiwon tng Sidaokaiiag toug, Sev embelkviouv olaitepo evdladépov yla Toug
Habntég, ™ Obaokalia, dev mpoPAnuartidovrat Wiaitepa yla Bépata onwg n ¢uvon TG
SbaokaAiog, o poAog Toug, oL avaykeg Twv padntwy, n BeAtiwon tng eknaidevong. TEAog,
unapxouv ekmatdeutikol mou Sev ival oUTe AMoPACIOUEVOL VO OLOKHOOUV TO EMAYYEAUA OUTE
evBouolwbelg, oL omoiol Bewpouv To MAyyEAUA TOU EKTTALSEVUTIKOU WG deutepeUouoa EMAOYN.
Ta kivntpa Ttoug elval mowkida, m.x. embupia va yivouv kaAUtepol yoveig ywati Biwoav
QMOYONTEUON aMO TOug SLKOUC Toug yovelg, petafatikd otadlo ywa va emAéEouv Kal va
omouSAacouv €va AANO aVTIKELUEVO K.ATL. € avAAoyQ CUUTIEPACHOTA KATAANRYEL N €PEUVA TWV
Thomson (2011), ot omoiot kataAnyouv o€ Tpia TPOPIA EKMALSEVTIKWV: «EVOOUCLWOELGY,
«OUMBOTIKOL» KOl «TIPAYLOTLOTEGY.

Evlladépov mapoucidlouv ta supnuata  Slaxpovikng €psuvag Twv Kieschke &
Schaarschmidt (2008), oUudpwva pe Ta omoia TOAANOL €eKMALSEUTIKOL €EYKATAAEUTOUV TO
eMAyyeApa, OxL ylati dev €xouv Loxupo Kivntpo, aAAd to avtiBeto. KabBwg éxouv oAU Loxupa
KLvNTPa VO A0KAOOUV TO EMAYYEALA TOU EKTIALSEVUTLKOU, KATA TNV AOKNOTN TOU EMOYYEALATOC SV
UTTOPOUV VA SLOXELPLOTOUV TA CUVALOOAUATA TOUG KOl BLwVoOuV EVTOVO OTPEC, YEYOVOG TTOU TOU
obnyel otnv eykatdAswr Tou. Ano tnv AAAN Kal eKmalSeuTIKoL Ttou Sev £XouV LOXUPO KivnTpo va
0LOKNOOUV TO EMAYYEAUA €V TEAEL QVTLLETWTI{OUV €VTOVO OTPEC KAl TO gykataAsimouv. Eniong,
eKMOLOEVTIKOL LE AATPOULOTIKA KivnTpa cuxva armoyontevovtal otav €épBouv os enadn Ue TV
EKTMOLOEVTIKI TIPAYUATIKOTATA Kol N SlaPeuon Twv apXkwy TPoodoklwv toug odnyel otnv
eykataAewpn tou enayyéApatog (Hoy, 2008: 497; Kieschke & Schaarschmidt, 2008).

Ta kivntpa dpaivetal va emibpouv oTov TPOTO OV OL EKMIALSEUTIKOL .0KOUV TO £€pY0 TOUG,
KOl KUPLwG oTo BaBuod S£0UEVONG TOUC KOL OTNV TTAPOOVA i OXL 0TO enAyyeApa. To EOCWTEPLKA
KoL ToL LOEAALOTIKA KivnTpa daiveTal va wBouv Toug eKMaLSEUTIKOUG O LEYAAUTEPN ETILOVN YL
NV €MiteVEN TWV OTOXWV KaL EVIOXUOUV TNV SNULOUPYLKOTNTA KAL TNV ATOTEAECUATIKOTNTA TOUG.
Ze O0,TLadopqd, WOTOCO, TNV TAPAUOVH | OXL O0TO emayyeApa dev paivetal va emnpedletal amno 1o
KOTA TTOOO KATIOLOG EKTIALOEUTLKOC EXEL ECWTEPLKA, EEWTEPLKA 1 LOEAALOTIKA KivnTpa, aAAd amod
T0 Babud mou €xel pla ocadn KoL PEAALOTIKA €lKOva yla To emadyyeApa. Afilel, emiong, va
ETULONUAVOEL OTL TA KIVNTPA TWV EKTALOEVUTIKWY SEV TTApAUEVOUV oTaBEPA o€ OAN TNV MOpPEia TNG
EMAYYEALATIKNAG TOuG otadlobpopiag, aAd petaBaAlovtatl cuvexwg (Kyriacou & Kunc, 2007:
1253). Q¢ €K TOUTOU N ATIOVTACELG O€ EPWTILATA OTIWGE TOLA VL TA KIVNTPA TWV EKTIALOEUTIKWY,
TIWG EMLEPOUV OTO £pPYO TOUG KoL KUpLlwg twg Stapopdwvovtal anoteAoUV XproLlues mTAnpodopieg
yla 000UG EUTIAEKOVTOL OTNV TIPOETOLLAGCLO KOL TNV EMOYYEAUATLKA AVATTTUEN TWV EKTTALOEUTIKWV.

«Mpoowrnikég AvANPEeLg» Twv EKmoudsutikwv

ITNV AMOTEAECUATIKOTNTA TWV EKMOALSEUTIKWY Kal otnv PuxLKi Looppormia toug, dev
emdpa povo to €idog KwNTpou, aAAG Kol KATtd TOoo PEAALOTIKEG €lval oL TpoodoKieg Kal oL
avtiAnPeLg mou £€xouv ot urtoPridplol eKMalSEUTIKOL yLa TO ETAYYEAUA (XOPAKTNPLOTIKA ELvOlL TaL
gUpAUOTO TWV EPEUVWYV TwV Hoy, 2008; Kieschke & Schaarschmidt, 2008; Watt & Richardson,
2008). Ot ‘avtiAfelc’ amoteAoUV TPOTACELS KoL GUVOAO LOEWV oL oToleg ekdppalovtal ) yivovtal
davepeg HEOw TOU AGyou Kal twv evepyelwv (Torf & Sternberg, 2000: 148).

Mta  18LaLTEPOTNTA TOU EMAYYEAUOTOC TOU €eKMALOEUTIKOU, Of OX€on HE GAAa
enayyeAparta, ivatl otL ot urtoPrdlot ekmatdeutikot £xouv NdN dtapopdwpévec avtAPELS yLa
TO POAO TOUG, Yl TOUG HABNTEC, yla TOV TPOTO Tou Ba A0KHOOoUV TO £€pYy0 TOUC, HECO OO TNV
gUMELpia TOUG WG pHadntég («pabntela tng mapatnpnong», Lortie, 1975). Ot avtiAnPeLg Toug,
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ouvnBwg, Slapopdwvovtal and MPOCWTIKES EUMELPLEG, UTIO TNV EMISPACH LOXUPWV AAAWV (TL.X.
EKTIALOEVUTIKOL, YoVelg), amo ta MME, amd to gupltepo meptBailov. OL avilAnPEL] aUTEG
AettoupyoulVv wg PIATpa 0€ OTIOLEG YVWOELG Kal EUMELPLeEG TOUG 000UV 0T CUVEXELD LECQ ATIO TLG
OUOTNHOTIKEG TOUG OTIOUSEG Kal EMIEPOUV TOCO OTOV TPOTO TIOU AELOTIOLOUV TLG OTIOUSEC TOUG
000 KOl OTOV TPOTIO TIOU A.0KOUV OTN GUVEXELA TO SLEAKTIKO Kol maldaywyLlko Toug Epyo (Greene
& Magliaro, 2005). MadAlota, ot unondlol ekmatdeutikol cuxva 6ev dlapopdwvouv VEEG
QVTIANYPELG HEOW TWV APXLKWY TOUG oTtoudwv, adOoUOLWVOUV VEEC AVTIAAYELG LOVOo 0To Babud
TIou oUUdWVOUV UE TG TTOALEG KOl dlaTnpouV TIg avtAAPEL TOUG QKON KOL OV QUTEG lval
avtiBeteg pe tn plocodia Twv mpoypappdtwy oroudwv Tou mapakoAouvBouv (Murphy, 2004;
Roehriget, 2008; File & Gullo, 2002; Hancock & Gallard, 2004).

KArmoleg amo TG MPOETUOTNUOVIKEG avTIAAYPELS TwV uToPHdLWY EKTTALOEUTIKWY yLa TN
S1baokaAia kal to emayyeApa eivat ot €€n¢ (Chon, 2004): n SibaokaAia eival €UkoAn Kat
ouviotatal otnv anAn petadoon yvwoewv, Baoikr mpolinobeon yla va gival 0 eKMALGEUTIKOG
OTIOTEAECUOTIKOC OTO £py0 TOU €lval va gival evBouowwdng kal va SLaBEtel TNV KATAAANAN
TIPOCWTILKOTNTA, TO UEYAAUTEPO TTOCOOTO YVWONG Yla TO £PY0 TOU €KMALOEUTIKOU TIPOEPYETAL
puéoa anod tnv nmpan pe Sokwun kot AaBog, yla va oloKOEL KAVELG TO €pY0 TOU EKTTOLOEUTIKOU
OpKel va E€peL KATIOLEG BACIKEG TIPAKTLKEG, KATIOLOL €lval yevvnuévol daokalol. ElSikotepa,
OXeTIKA pe tn didaokalia ot urtoPrdlot ekmatdeutikol Sev avayvwpilouv Tn cuvBeTOTNTA TNC,
KaBwg Kal T emdpaoelg mou n SidaokaAia Toug pumopel va €xel oToug pabntég. YioBetolv pia
TLEPLOPLOUEVN avTiAnyn kat eotialouv Kupiwg oe ‘emituyxeic’ SLOaKTIKEG oTpatnykee (Younger,
2004: 250-259). Yio6eTtoUV €va S00KOAOKEVTPLKO LOVTEAO, TTOPA LOONTOKEVTIPLKA HMOVTEAQ KOl
OOULOTIKEG TIpOoEYYLoELg, Kal Bewpolv tn SibaokaAio wg petapifacn yvwoewv (Berger & D’
Ascoli, 2011; Hancock & Gallard, 2004). Avadopikd pe TIG avilAfPeLl yla To pOAo Tou
EKTTALOEVTIKOU, KoL ELOIKOTEPA YLa TOUG TIAPAYOVTEG TIOU €TULOPOUV OTNV ANMOTEAECUATIKOTNTA
Tou, N mAsoPndia Toug Kavel avadopd O OTOLKELA TNG TTPOCWTILKOTNTACS Tt.X. EVOOUCLACUOG,
aloBnua déopevong oto kabnkov, autonemnoibnon (Younger, 2004: 250-259).

Zuxvd oL ekmalbeuTIKOL ETUAEYOUV TO €MAyYeEAUA Un €xovtag ocadrn ewkova yU' auto,
yeyovog mou dnuoupyei SuokoAieg Téoo Katd TIG omoudEg Toug, kabwg dev elval avolytotl otn
Stapopdwon NG ekmaldeuTIKAG Toug dLhocodiag, 660 Kal KATA TNV AoKNoN TOU £pyou TOUG OTavV
ouveldnTomolioouv TNV MOAUTAOKOTNTA TNG eKTALSeUTIKAG Stadikaoiag. AvtiBeta, umoyrdlol
EKTTOLOEVTIKOL LE LOXUPEG TAUTOTNTEG POAOU OVTIUETWTTIL{OUV TILO ATTOTEAECATIKA SUOKOALEG TTOU
T(POKUTITOUV KATA TNV AOKNON TOU EKTOLSEVUTIKOU TOUG EPYOU OE OXEON ME EKTIALOEUTLKOUG TTOU
elyav mo advvapeg tavtotnteg polou (Cole & Knowles, 1993).

Me0BodoAoyia tng Epsuvag

H ouyKkekplUEVn UEAETN EVTAOOETAL OTO TAQLOLO EUPUTEPNG €PEuvag Tou adopd tnv
eknaidevon ekmadeutikwyv AsutepoBadutag Ekmaideuong kat n culoyr Twv dedopévwy €ylve
KOTA Tto okadnuaiko £€tog 2011-2012. 3to apbBpo autd mapoucialovtol dedopéva ya T
akoAouba spwtipaTa:

1° gpwtnua: Mow elvalt ta Kivntpa emdoync emayyéApatog twv unoynduwv
eKMaLSEVTIKWY; YTAPXEL CUCXETION UETOEL TwV Slddopwv KaTnyoplwv KATpwy; Ta Kivntpa
emAOYNG emayyéApatog emdpoulv ot avtAnPelg Twv umoPndlwy eKmMalSEUTIKWY yla TN
S16aokaAia Kal To pOAo Tou ekmalSEUTIKOU;
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2° gpwtnua: MNoleg eival ol avilAnPelg twv umoPndlwyv EKMALSEUTIKWY yla TN
S6aokalia, To pOAO TOUG KoL TO pOAO TOU pabntn;

3° gpwtnua: Nwg emdpa n apxtkn ekmaideuon, Kal LGIKOTEPA N TIPAKTLIKI) AOKNON, OTA
KLVNTPOL KOl OTLG TPOOWTILKEG avTIANPELS TwV UTIOP DLWV EKTTALSEUTIKWY YLOL TO POAO TOUG KL TN
StbaokoAia;

OL ouppEeTEXOVTEG OtV €peuva eival 222 umoyndlol ekmatdeutikol Tou TUAMATOG
Ooocoodiag-Natdaywykng tou A.M.0. oL onoiot Bplokovtal oTo TEAEUTALO £TOC TWV CTIOUSWV
TOUG Kal oL omoiol Katd To TpEXov e€aunvo mapoakoAouBoucav HaBAuata SLEAKTLKAG
pneBodoloylag Kal wg €K TOUTOU CUUUETEIXAV O Lo popdr MPOKTIKAG aoknong. Mpokettal,
6nAadn yla Seiypa doltnTwy mou oto cUVOAO TOUG N EAAXLOTN EUMELPLA TIPAKTLKAG AOKNONC TTOU
€xouv eival o A’ KUKAOG MpaKTIkn Kol pia didaktikr pebodoloyia, evw To péyloto €ivat o A’
KUKAOG, TpeLG S16aKTIKEC peBodohoyieg —Apxaiwv EAANvikwy, Néwv EAAnVIKwV Kat lotopiag- o [
KUKAOG TIPAKTIKNC AoKNONG Kal PKpoSL&aoKaAleg.

Ma tn Slepelivnon Twv EpwTNUATWY, N €peuva KvBnke oe Suo enineda:

a) MNa tnv andavinon oto 1° kot 2° epwtnua aflomolOnKe n TEXVIKN TNG EMLOKOMNONG,
HEow ekBEoswv Tou ouveéTagav ol 222 urtordlot ekmatdeutikol. MNa tn ovvtagn Twv ekBEcewv
800nkav, petaty alwv, kat ot g€nc afoveg/ epwtniparta: i) Motot Adyol cag odrynoav otnv
ETUAOYN TOU EMAYYEALATOC TOU EKMALSEUTLKOU; ii) MeplypaPTe MoLOg KOTA TN YVWHN 0a¢ €lval o
«KOAOG» eKTIALOEUTLKOG, iii) Meplypadte, avatpEXoOvTag oTn OXOALKN 0O EUMELPLA, EVOV «KAAO»
ekmaldeVTIKO oag, iv) Molog Bewpeite OTL eivat 0 poAog Tou ekmaldeuTIKoU; v) MeplypdaPte ToV
pOAo Tou pabnth, vi) Nwc avtilapBaveote tnv €vvola pabnon; vii) Nw¢ avtllappaveote tnv
€vvola dbaokalia; Ta Sedopéva ou mpogkuPav avaAlBnkayv TOGO TOCOTIKA OGO KOL TTOLOTLKA.
Mo TNV ToLloTIKA avaAuon €ywve avaluon Tieplexopévou (content analysis), kot €l8kOTEPQ
neplypadlky avamoapdotacn Tou UMO €peuva UALKOU Kol TapdBeon XOpAKTNPLOTIKWV
avadopwv. H ToooTIKr) avAAUGCH TWV EPWTNCEWVY EYLVE LE TN XPNON TOU «ZTOTLOTIKOU TTOKETOU
YLOL TLG KOLWVWVLKEG ETULOTAMES» (SPSS). Z€ 6,TL adopd TNV kKataypadn Twv AmavTioewy, YIVETAL UE
povada to ‘Béua’ ocuvenwg, n amdvinon KABe ATOUOU EVIACOETOL O Wia 1} TEPLOCOTEPEG
katnyopieg avaloya pe ta ‘Bepata’ mou nepthapBavel. EToL to mocooto % SnAwveL ekelvoug mou
KAVOUV TN CUYKEKPLUEVN avadopq, ETIL TOU CUVOAOU TWV ATOUWVY TIOU AmavioUV oTnV Epwtnon.
Q¢ povada pétpnong oplotnke o «dpoltntic» mou Sivel KABe popa TN CUYKEKPLUEVN amAvTnon,
6nAadn n moootTikn €kdpacn TwV anoteAecUdTwy adopd aplOud atduwv nmou ekdpalouv uia
6ebopévn amoyn. Na tnv alomioTio TWV KATNYOoPLWV Kal UTTOKATNYopLwY o€ 0,TL adopd tnv
TLOOOTLKN aVAAUGCN TIEPLEXOMEVOU XPNOLUOTOLRONKE To cloTNUA Twv Kwdlkoypddwv. MNa tnv
napouvcoiaon twv dedopévwy aflomolovvtat oL SuvatotnTeC tou Sivel n meplypadLk OTATIOTIKA:
i) mapouociaon cuxvotATwy Kal ii) cuoxetioelg petaBAntwv.

B) MNa tnv amavtnon oto 3° epwtnua UoBeTABNKE WG TEXVIKA N UEAETN TIEPLMTTWONG KOl
£16IKOTEPA HEAETAONKOV WC KTIEPUTTWOELS» EVVLA UTIOY Lot eKadEUTIKOL TTOU BplokovTal 0To
televtaio £€tog omoudwv touc. OL TeXVIKEC ouAloynG Sedopévwy NTav ot €€ng: i) TuPpEToxn
napatnpnon kata tn OSldackaAia Twv ¢oltNTwv Tou HEAETNONKAV WC TIEPUTTWOELS, ii)
JUVEVTEUEELC UE TOUG POLTNTEG KOl TOUC EKMALSEVUTIKOUG TIOU avaAapBavouv tov poAo Tou
HEVTOPO OTN TpoETOoLlaoia Twv umoPnduwyv ekmatdeutikwy yo tn Stdaokalia, iii) Molotikn
avaAuon Aoyou ekBEoewv, NUEPOAOYiWV KOl TPWTOKOAWY TOU CUVTACGOOUV oL uroyndlot
KoV TIKOL 0TO TTAQLOLO TNC MPAKTLKAG TOUG AOKNONG.
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AnoteAéopata tng Epguvag

‘EVa TPWTO CUUMEPACLA TIOU TIPOKUTITEL ATTO TNV AVAAUCN TwV eKBETewWV Twv uTtoPrdLwyv
EKTIALSEVTIKWYV €lval OTL €vag otoug mévte dpoltnteg (20,7%) dev emBupel va akoAouBroeL To
enayyeApa. OL Adyol ou Sev emBupouv va akoAouBricouv To endyyeApa motkidouv. Kamotot
avadepouv OtL evlladépovtal va aoxoAnBbouv pe tnv ModaywyLkr €MOTAUN OE EPEUVNTLKO
emninedo n yevikotepa Sev Bpiokouv eviLapEpov To emAyyEAUA TOU EKTTALSEUTIKOU Kot Ba BgAav
va avalntrioouv AAAEG emayyeAUATIKEG Sle€oboug. Kamolol Aot Bswpouv OTL §gv umopouv va
00K\ OOUV TO EMAYYEALA AOYW OVETIOPKOUG TIPOETOLAOLag («To £pyo TO OMmoio KaAEITAL Vo PEPEL
ELC TEPAC O OUYXPOVOC EKTTALOEUTIKOC ivail oUVIETO, MoAUSIAOTATO Kol EEQUPETIKA OTOUTNTLKO.
[ to Adyo auto o ekmatdeuTikog Sokiualel ouxva To ouvaiodnua tnc avaopdAsiag. Eival katt
10 omnolio npoowrikd dev Ja ndeAa va Blwow, kadwc Sev eiuot oilyoupn OTL OL YVWOELG TTOU EXW
QITOKOUIOEL QIO TIC OTTOUSEC LOU ETTAPKOUV, WOTE VO EKTMTANPWOW UE EMITUX(A TO pOAO TOU
eknatdeutikoU»). Apketol elval autol mou ekppalouv Tn SUCAPECKELA TOUG VLA TOV TPOTIO TIOU
Aewtoupyel To EAANVIKO OXOAELO WC QTTOTPEMTIKO TAPAYOVTA Yla VO ETUAEEOUV TO EMAYYEAUAL.
TEAOG, YLl KATIOLOUG AELTOUPYEL AMIOTPEMTIKA TO YEYOVOG OTL SEV UTIAPXEL HEYAAN Tpoodopd
B£0ewvV KAl CUVETIWG BewpoUuV patalo va emevbuoouv otnv Stekdiknon pog B€ong oto Snuooio
oxoAeio

Kivntpa Emdoyn¢ EnayyéApatog

Ot urtoYndlot ekmaldeuTikol ETUAEYOUV TO emAyyeApa, onwc daivetal otov MNivaka 1,
TIOPOKLWVOUHEVOL KUplwG amo aAtpoutotika kat tdeaAiotika kivntpa (42,9%). Ewdikotepa
avadEépouv T SuvatotnTa YL KOWWVLIKN Tapéupacn HEow TNG ekmaidevong, kKaBwg Kal TNV
ermbupia toug va cupPaArlouv otnv UETAd00N YVWOoewv, otnv nOwkn Stamaitdaywynon twv
HOONTWV, 0TNV TIOALTLKY TOUG aywyn 1 YEVIKOTEPA 0TN SLapopdwaon ToU XOPAKTH PO TOUG, KABwG
Kal otn CUUPOAN OTnV €MOyYEALATIKA Topeia Twv pobntwyv («Oswpw OtTL TO EKMALOEUTIKO
ovuotnua xpelaletal avipwnouc oav euéva, ol onoiot da cuvteAéoouv, wote va ardaéouv ol
KOWVWVIKEG Souéc kot Sa 0dnyroouv ta matdld atnv Ekppach tou SuvauLkoU Toug», « Mmopei va
UewpnVel to mo Snuioupytko emayyeAua, kadwc Stanaibaywyel avipwrmoug otnv Lo
evalodntn nAkia touc»). Eniong, avadépetal wg kivntpo n embupia toug va epducroouy otoug
HOBNTEG TNV AYATN TIPOG TN YyVWaon Kot T pabnon («...yta va cuuBaAw oto va Katavornoouv ta
véa matdla mooco onuavtiky eival n eknaibevon otn {wn toud. Mo va touc¢ uadw nw¢ otnv
KoONUEPLVOTNTA TOUG XPELA{OVTAL Ol YVWOELG KAL TTOCO OUOPQA TIPAYUATO UTTAPYXOUV pla Vo
uadouv...»).
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Mivakacg 1: MNoati emAéyouv to enayyeAa Tou EKTALOEUTIKOU

N %

16saAoTikA KivnTpa 66 42,9
E€wtepLka KivnTtpa 52 33,8

EcwTtepLKA KivnTpa
Ayarmnn ywa ta moda 52 33,8
EvSladépov yla to avtikeipevo didaokaliog 31 20,1
MPOCWTIKEG EUMELPLEC (DETIKEG | APVNTIKEC) 6 3,9
ATOULKA XOPOKTNPLOTLKA 5 3,2

Auto mou afilel va emonuavOel eival OtL éva kaBolou gukatadpovnNTo TOCOOTO
KL EVTIKWV (33,8%) ETUAEYEL TO EMAYYEALQ TTAPOAKLVOULEVO OO EEWTEPLKA KIVNTPA, OTIWG TO
EUEALKTO WPAPLO, Ol TIOAEC apYIEG, OL OUVONKEG EPYOOIEC, N EMOYYEAUATIKI) OoTOOEPOTNTA, N
MPoowLKA Kata&iwon. Kamowot avadépouv Eekabapa OTL SV £X0UV KATIOLO ECWTEPLKO KivnTpo
AoKNoNG Tou emayyEApotog, alAd Bpébnkav otn IxoAnl AOyw TOU TPOTMOU E€L0O0S0U OTO
MNavemiot Lo (« HTav oYeTika EUKOAO Vo MEPAOW OTN CUYKEKPLUEVN OX0AN», «Htav n Seutepn
emidoyn pou ueta tnv Yuyodoyia mou Suotuywce dev mépaoca. BEBata ouuBiBalouatl otya otya e
™mv I6éax).

AUTO Tou mapouolalel WoLaitepo evdladpEpov eival OTL TO EOWTEPLIKA KIVNTPO ETUAOYNG
TOU eMayYEALATOC TwV UTtoP LWV eKMALSEUTIKWY TTAPOoUcLAlouV HEYAAO EUPOC KAl TTOWKLALQL.
‘EVOG OTOUG TPELG eKTTALOEUTIKOUC €TUAEYEL TO emAyyeApa Adyw tou evdladEpoviog Tou va
SouleVel pe matdld. Ektipouv otL n avatpododotnon mou AapBavel o eKMALSEVUTIKOG HECW TNG
oANAeTidpacnc He TOUG MOBONTEC AEITOUPYEL QVAVEWTIKA Kol avoalwoyovnTikad. Alyotepol
eknatdevtikol paivetal va emidéyouv va yivouv ekmatdeutikoi Adyw Tou evdladEpovtog Toug va
616afouv  KAMOLO  QVTIKE(MEVO. 2TIC TIEPUTTWOEL OUTEC TOPATNPOUVIAL  KATIOLEG
SladopomoloeLs. ZUYKEKPLUEVA OL TIEpLOOOTEPOL amAws ekdppalouv to evdladEpov Toug yla
YVWOTIKA QVTLIKELMEVA, OTIWE auTd epdavilovtal oto poypappa ocrtoudwv tng Asutepofaduiag
eknaidbevong (mx. «Mou apéoouv ta @LAodoyika pavdnuata»). Qotdoo, UEUOVWUEVEG
TIEPUTTWOELG doltnTwV daivetal va €xouv pa dtapopdwpévn dplocodia yia tnv SL6QKTIKA
T(POCEYYLON KAl ylo TNV agila KAToLwY EMLOTNOVIKWY TtEPLOXWV («H evaoyoAnon Ue KATL TOU O€
TaéldeVEl, 0 MAEL MIOW OTO YPOVO, WOTE VO UTTOPECELC VA SLOKPIVELG TO TL UTTAPXEL TTPLV QTTO
£0€va, TO00 0€ Jéuata MoALTIOUOU 000 Kol o€ BEuata .otopiacy).

Auto mou afilel va emonuavOesl eival OtL gAdylotol eival oL ekmaldeuTIKOL TOU
eTKoAoOUVTOL WG AOYO ETIAOYNC TOU EMOYYEALOTOC TIPOOWIILKEG BETIKEG | APVNTIKEG EUTIELPLES
(«Eixa kat akoun éyw wg mpoturto Uou tou¢ SUo kadnyntec mou pou ekavay dlaitepa uadnuata.
O avOpwrtolL autoli ue evénveuoayv kot dnutovpynoayv tnv nemoidnon otL unopw va e¥ddow oto
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entinedo toug, va Exw aptotn aAAnAenidbpaon Ue TOUG UATNTEC LOU KaL VO yaTTW QUTO TTOU EXW
OKOTo va kavwy», « H avaykn va Swow otoug uadntec 6,tL Ja EMPENE va Exw MAPEL EYW WC
Hadntpla kat kaveic Sev ppovtioe yi’ auto»). Kamolol umodridlol ekmatdeuTikol avadpEépouv OTL
odnynénkav otnv €mAoyr Tou EMAYYEALOTOG OO TN YVWPELLIO TOU EMAyYEAUATOC OTNV TTPALN
elte kavovtag Wlaitepa padbripoata eite HEOW TNG MPOKTLKNAG TOUG AoKNon oto MavemotnuLo.
MepOVWHEVEG TTEPUMTTWOELG UTIOPNPLWY EKTTALOEUTIKWY ETUAEYOUV TO EMAYYEAUQ AOYW TNG
EUMELPLAG TIOU iV amO yovelg eKMALSEUTIKOUG 1 BETIKA Buopata TOU €ixav w¢ Hadntec.
Eniong, eAdyiotol emAéyouv To emadyyeApa yloti Bswpouv otL Slabétouv TNV KATAAANAN
npoowrnikotnta (3,2%) (m.x. umopovn, evlladépov yla Stapkr Hadnon, avaykn yla Slopkn
oAlayn) kat pa Epdutn «kAion» («Niwdw nwe Eyw pta EUpUTn KAion mPoc To enayyeAua auto,
kaBwc To emdupovoa armo ta maldika Lou ypoviay, «Exw kAlon mpog ta piAodoyika padnuata»).

Amtd Tic ouoxetioslg! HeTaf) TwV KATNYOPLWV KWVATPWV TIPOKUTITEL OTL N QYT VL0 TOUG
HoONTEG, WC KivnTpo emiloyng tou emayyeApartoc, dev cupBadilel pe ta e€wtepka kivntpa (-
0,161%*). Emtiong, oL urmoPridLol eKTALSEUTIKOL TTOU ETUAEYOUV TO EMAYYEALLO TTOPAKLVOULLEVOL OTTO
TNV OyArn Toug yLo TO YWWOTIKO QVTIKE(PEVO KoL TNV embupia Toug va To HETASWOOUV OTOUG
pnoontég, daivetal va pnv €xouv aAtpouloTtika n tdeaAlotika kivntpa (-0,206*). Emiong,
«OATPOULOTIKA» KivnTpa 8ev €xouv kot ot umoPndlotl ekmatdeutikol mou odnyouvtal amnod
e€wteplka Kivntpa oto emayyeApa ( -0,285**).

AtileL va avadepBel OTL ONUAVTIK CUCYXETION TAPATNPENONKE KOl HETALU KLVATPWVY
ETUAOYNG eMOyYYEAUATOC Kal avTIANPewv yia tn StdaokaAia KoL To pOAO TOU eKMALSEUTIKOU. MNa
napadelypa, oL urtoPrdlol Tou EMIAEYOUV TO EMAYYEAUA ATTO eVOLADEPOV VLA TO AVTIKELUEVO
S16aokaAiag, cUVEEOUV TNV ATMOTEAECUATIKOTNTO TOU EKTIOLSEVUTLKOU LLE TNV KAAR KOTAPTLON TOU
(0,184%*). Ao tnv AAAOL O0OL ETUAEYOUV TO EMAYYEALA BACEL LOEAALOTIKWY KoL AATPOUCTLIKWV
KWVATPWYV, BewpoUlV OTL KAAOG EKMALSEUTIKOC €lval autog mou B€tel KATtAAANAOUG OTOXOUG Kal
Toug emutuyxavel (0,241**), kaBwg katl autog mou uloBeTel KatAAANAeg ueBoddoug, LopdEC Kal
texVIkéG StdaokaAiag (0,207%*).

Eniong, ta kivntpa emiloyng emayyéApatog ¢aivetal va emdpouv Kal 6ToV TPOTIO TIoU oL
uroP ool ekmatdeutikol aglomolouv TNV TMPAKTLKA TOUG Aoknon ota oxoAeia. Ewdwkotepa,
uroPdlol ekmadeutikol ou eméAe€av TO EMAYYEALQ TTAPAKLVOULEVOL OTTO EEWTEPLKA KivnTpa
avadEpouv OTL A0 TNV TIPAKTLKN TOUG AOKNON AMEKTNOAV YVWOEL KUPLWE YLa TO OXESLAOUOG
™¢ SwbaokaAiag (0,297*). OL urtoPndlol ekmaldEUTIKOL TTOU TTOPAKLVOUVTAL OO EC0WTEPLKA
Kivntpa daivetal Katd TNV MPOAKTIKA TOUG AoKNoN va €0TLA{OUV OE TIEPLOCOTEPEG TITUXEG TOU
ekmaldevTIKOU €pyou, va avtllapBavovtal 1o OALOTIKA TO POAO TOoU eKMALdEUTIKOU Kal va
arokouilouv moAAamAd odEAn. ELbIkOTEpPQ, EKMALOEVUTIKOL LE ECWTEPLKN KivnTpa avadEpouy OTL
OQTTOKOULOOV YVWOELG Yyl TO oXoAelo wg Beouod kat T Stokntikég dopég tou (0,182%*), n
ocuvepyaoia Tou oxoAeiou pe dAoug Beopoug kat popeic (0,183*), Tov Tpomo aAAnAemnidpacng
TOUC PE Toug pabntég (0,271%*), tn Slatumwon okonmwv Kot otoxwv (0,276*), kabwg kat yla
natdaywylkeg Spaotnplotnteg (0,199%).

I XpnowomomOnkav o ocvvieheotig ovoyétiong Kendall’s tau-b yw 11¢ ovoyetioelg pe tig
OVOUOTIKEG UETAPANTEC. XTI OYETIKEG OVOPOPEG TOL aKOAOVOOLV emonuaivetal pe €vov
actepioko (*) 0tav 1 cvoyétion eivar onpavtikn og eninedo onuoavtikotntog 0,05 (5%), ko pe
dvo aotepiokovg (**) dtav n cvoyétion eivor onuoavtikny o€ eninedo onpaviikotntag 0,01 (1%).
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AvtiAnyelg twv Eknaudsutikwy yia tn Atdaokalia, tov POAo toug kot toug Madntég

210 epwtnua «Molog Bewpouv OtL elval 0 pOAOG TOU EKMALSEUTIKOU» Kot «Molog Bewpouv
OTL €lval o poAog tou pabntr» oL amavtnoelg Twv urmoPndlwy ekmaldeutikwy daivetal va
Sladopomololvtal APKETA, TTOPA TO YEYOVOG OTL €XOUV TIAPAKOAOUBNOEL TO 6L0 TPoOypappa
oroubwv (BA. Mivaka 2). Zuykekpluéva, €vag otoug Tpelg umoyndloug uloBetel pia
S0OKAAOKEVTPLKI TIPOCEYYLON TOU POAOU TOU €KTALSEUTLKOU KOl QKON TIEPLOCOTEPOL, OXESOV OL
HLooL, elval auTtol Tou ULOBETOUY QUTH TNV MPOCEYYLON YLa TO POAO Tou padntr. Autd, daivetal
va punv oupdwvel pe tn dhocodia Tou MPoypPAUUATOC OTToUSWVY ToU TtapakoAouBouyv, Omwg
autn neplypadetatl otov O8nyd Imoudwv Kol 0TOUG OTOXOUG TWV ETIHEPOUC HABNUATWY TOU
TipoypAppaToC. QOTO00, £VaC OTOUC TPELG TIEPLITOU umoPndLoUG eKMALSEUTIKOUG dailveTal va
ULOBETEL Pl LaBNTOKEVTPLKA TIPOCEyyLon, N omola Ba Aéyape OTL emISLWKeTAL va KaAALepynBetl
OTO TAQOLO TOU OUYKEKPLUEVOU TIPOYPAUUATOC. Oa mpénel va emonuavOel étt 1 otoug 10
niepimou poltnTtég dev €xel Stapopdwpévn avtiAnPn ylo To pOAO TOU EKTTALSEUTIKOU KoL TOU
pHoOntn, mapd To yeyovog OtL BplokeTal oto TeAeUTAiO £TOC TwV OTIOUSWV Tou. AVAAOYEC €lval oL
avtiAnPelg twv uvmoPnduwv ekmatdevtikwy yla T SidaockaAia, kKabBwg ol MePLoocOTEPOL
neplypadouv T S6akTik Sadlkaoia pe TPOMO Tou UTOSNAWVEL Lot SAOKAAOKEVIPLKN
npooéyylon. Auto mou afilel va emionuavOel eival otL moAAol dpoltntég SuokoAevovtal va
OTIOVTOOUV OTN CGUYKEKPLUEVN EpWTNON.

Nivakacg 2: AvtiANYeLc yla Tov poAo tou eKaLSeUTIKOU, Tou puadnty & tn Stdaokalio (%)
PoAog PoAog

. , Asaokalio
eKkmodevtikol  padntn
AOLO‘K(I}\OKEVTpLK'I‘] 6L6a’0|<a7\ta 318 485 28,6
(umxeBloploTikn TpoogyyLon)
MabBntokevtplkn 6L60(0’KOL7\LOL (kivnua Néag 281 333 111
Aywync)
I'VWGOLOKEVTPLKN 6L6a0|<o'0ua (kivnua NEwv 115 6.6 37
MpoypappaTwy)
Aldaokalia wg emikowvwviakn dtadikaoia
(MNpoodeutikn Aywyr/ AvaAuTtiki 16,7 3,5 10,6
OWoocodia)
Kauia 12 8,1 12,7

Mpokelpévou va StepeuvnBouv ol avtAN P eLg Twv urtoPdLwv EKTALSEUTIKWYV YLl TO pOAO
TOUC, TouC {NTNONKE, OMW¢ paiveTal KoL TAPATIAVW, VO TIEPLYPAYPOUV TTOLOG KOTA TN YVWLLN TOUG
glval o «KaAOG» eKTALOEUTIKOG, KABwG Kal va eplypaouv évav S1KO TouG «KAAO» EKTIALOEUTIKO
miou Bupovuvtal (BA. Nivaka 3). Neplocdtepol amd Toug PLoOoUG yLa va TIEPLYPAPOUV TOV «KOAO»
eKmaldeVTIKO, eoTlalouv o€ oTAoELS Kal avtiAfPeLc mou Ba mpémet va dtabtel. To dLo mepimou
TIO000TO BeWpPEl MPOCOV TOU KAAOU KMALSEUTIKOU TOV TPOTIO TTOU GAANAETILOPA E TOUG LOONTEG
KOLL TLG OXEOELG TTOU OVATTUOOEL. MIKpOTEPO MOG00TO pottnTtwy (41,3%) —0AAG €00V ONUAVTLKO-
TIEPLYPAPEL TOV KAAO EKTIALSEUTIKO KAVOVTAC avadopd O€ OTOLXELD TNG MPOCWTIKOTNTAG. Evag
OToUC TPELG doltnNTEG Bewpel OTL 0 KAAOG EKMALOEUTIKOC €lval O KOAA KOTOPTLOUEVOS
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EKTIALSEVUTIKOG KL EAALOTOL €lval oL doLTtNTEG Tou avadEPOouV ETUUEPOUG SLOAKTIKEG LKOVOTNTEG
WG XOPAKTNPLOTIKO TOU KOAOU EKTTALSEUTLKOU.

NMivakag 3: XopaKTnpLloTKA Tou «KotAoU» ekrotdeutikol (%)

MNepypayte Mepypayrte,
TIOLOG KOTA TN avatpEXovVTag oTn
YVWHN oo ival OXOALKN oa¢ eumeLpia,
0 «KOAOG» EVOV «KOAO»
EKTOLOEVTIKOC; EKTTALOEVTIKO 0OC;
Jtaoelg/ avtAnPeLg 52,2 26,3
MPOCWTIKA XAPAKTNPLOTLKA 41,3 49,4

ALSAKTIKEG & TS AYWYLKEG CUMTEPLPOPEG

AAnAenibpaon ue uadntéc/

dnutoupyia kivitpwv/ 52,7 48,5
Slayeipton taéng

Moppéeg, uédodbdol, TEXVIKESG

, 12, 25,1
Stdaokaldiog 6 >
Alatunwon okornwv & otoywv 9,2 1,8
Zxeblaouog/
opyavwaon/mopeia 4,4 5,8
Stbaokaldiog
Méoa dtbaokaliog 2,9 5,3
Aéloroinon oyoAtkwv
eyxelptdiwv/ Stbaktikol 1 -
UAtkou
AéloAdynon 0,5 2,3
Katdption 36,2 25,1

Ao TG cuoyeTioelg LeTaEL TwV PETOPANTWY TTPOEKU P E OTL eKTTALOEVUTLKOL TTOU €0TLALOUV
0€ OTOLXELO TNG TIPOCWTILKOTNTAG Yla va TieplypdPouv Tov «KaAO» ekmaldeuTiko, Bewpouv
mapAAAnAa onUavtikn kat tnv kataption (0,273**). Emiong, oL umoPridilol exmatdeutikol Tou
Bewpouv POV Tou KAAOU EKTIALOEUTLKOU CUYKEKPLUEVEG SLOaKTIKEG SeflotnTeg Sev daiveTal
va Bswpolv onuavtiki tnv Kataption toug (-0,152%*). OL unmoyndLlol ekmatdeutikol, amo tnv
GAAn, mou BewpolV OTL KAAOC EKTTALSEVUTLKOG Elval AUTOC TTOU €XEL KA KATAPTLON, oUVOEOUV
TNV AMOTEAECHUATIKOTNTA TOU PE To evOladEpov yla to SLdaktikd avtikeipevo adevog (0,184*)
KOl LE TNV KATAAANAN ipoowTikotnTa adetépou (0,273**).
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JUOXETI(OVTAG TIG AMAVTHOELS TwV UTIOPNRPLWV EKTTALSEVUTIKWY OTO £pwTnHa «loLog Katd
TN YVWUN 00G €lval 0 «KOAOG» EKTTALOEVUTIKOG;» HE TNV TEPLypadn TTOU KAVOUV gVOG SLKOU TOUG
EKTIALOEVUTIKOU TIOU Bewpoloav «KAAOG» OTov ATAV HABNTEG, SLOMIOTWVOVTIAL ONUOVTLIKEG
ouoxetioelg lNa moapadeypa: a) dpoltntég mou Bewpouv OTL KAAOG EKTTALSEVUTIKOG €lval auTog
TIOU €XEL TNV KATAAANAN TPOCWTUKOTNTA, TEPLYPADOUV EKTIALOEUTIKOUG TIOU WG HABNTEG
Bewpoloav kaAoUL¢ eoTLAlovTag O€ OTOLXELA TNG TPOOWTIKOTNTAG Toug (0,433**), B) dottntég
TIou BewpPOUV OTL KAAOG EKTTALSEVUTLKOG €LVl O KATAPTIOUEVOG EKTTALSEVUTIKOG, KOl WG HaBONTES
Bewpoloav KAAOUG TOUG EKMALSEUTIKOUG TOUG TIOU NTav KoAd kataptiopévol (0,335%*), y)
doltnTéC Mou Bewpouv KAAOUG EKTTOLOEUTIKOUG QUTOUG TToU £xouv Se€LOTNTEG va OpYaAVWVOUV
owotd tn OwbaokaAio Ttoug, Bewpovoav KoAoUG eKMALSEUTIKOUG WG HABNTEG TOUG
KL EVTIKOUC TTOU £KavaV €va KOAA opyavwHévo pabnua (0,288**), §) dottntég mou Bewpouv
OTL KOAOG €lval 0 EKTTALSEVUTIKOG TIOU UItopel Vo AAANAETILOPA EMITUXWE HE TOUG LABNTEG TOUG
daivetal 6Tl autd avayvwpllav ws Suvato onueio Kal o S1IKOUG Toug ekmaldeuTikoug (0,220**).
AT TIC CUOXETIOELG AUTEG TIPOKUTITEL EVA TIPWTO CUUMEPACHA OTL oL avTIAAYPELS Twv uTtoPripLwv
EKTTOLOEVUTIKWV YLOL TOV «KOAO» EKTIALOEUTIKWY O€V HETABAAAOVTAL CNUAVTIKA -€WC Kal KaBOAou-
OO TNV TPOETOLUOOLA TOUG YLa TO EMAYYEALO LECW TWV OTIOUSWV TOUC.

Enidpaocn twv Apxwkwv Imoudwv ota Kivntpa kot ot Mpoowrikée AvTARYPELS Twv
Yoy ndiwv EKnatdsutikwv

Ao TN PEAETN TWV TMEPUTTWOEWV TIPOKUTTOUV eVOEIEELC yla TNV emidpaon | pn Twv
onoudwv otn Stapopdwon Twv MPOCWTIKWY avTIAAPEwWV Twv urmtoPdLwV EKMALSEUTIKWY yLa
TO poAo toug kat tn ditdaokaAia. Mia mpwtn dlamiotwaon eival ot oL urtoPridlot ekmatdeuTikol
€pxovtal oto Maverotiuio pe Nén Sapopdwpéveg avtAnPelg, oL omoieg oAU SUokoAa
pHeTaBarlovtal. XapakTnplotikd avadépouv: «Baolko¢ mapayovrag mou cuvéBade o’ autn ™
@uloocopia pou ntav uia kadnyntpla @A6Aoyoc mou eixya, n omola UE Tn oOTAOn TNC EiXE
KOTOQEPEL Vo KEPSLOEL TOUC UaINTEC, aAAa TauTOXpOoVa oL UaONTEC artokouL{o Kol YVwoeLS. Alo
TI¢ omoudEg uou Sev Slaudppwaoa Kamola dAAn otdon oute tpomomolOnNKe n aApxLKn oTAon
Uou...leploootepo amd Ti¢ omoudeG UATAIVELC TEXVIKEG yLa va AELTOUPYEIC KoL VO UTTNPETEIC TN
@loocopia mou nén Exetc», «0 ekmaldeuTIkO¢ Fa MPETMEL va lval kovtd e Ta maldld, aAdd va
elvatl Kkal KAMwW¢ aUoTNPWCS Yl va UITopel var UETaSIOEL yvwoeLg. Xpelaletal auth n Loopportia...
Thv armoyn autr TV aTOKOULOX a0 EUTIELPLEG TTOU €l atd SLKOUG UoU Kadnyntég», «Emeldn
nepaocaue npoopata arnd ta Ypavia kot EEpouue ott Sev Ja YéAaue KATL va TO KAVEL EVaC
ekmadeUTIKOC, v Ta TO KAVOUUE TWPA EUEIC. NEEL 0 emomTn¢ aAda eyw tn ypauun ™ Sikn pUou
Ua akodouvdrow, ylati Eyw Kal Eyw TNV MPOCWITLKOTNTA UOU. AG KAVW Kot AdB0C...». L€ KATOLEG
nepumtwoelg daivetal va Sieupuvetal n Aon Stapopdwpévn avtiAnpn mou €xouv: «flptv
napoakoAovdriow to uadnua auto €ixa 0To HUAAO LUOU OTL 0 POAOC TOU eKTTALOEUTIKOU Elval va
Aget kaAa to padnua, avto mou EBAsma artd toug Kadnynteg Uou, uovo auto. Méoa and thv
TIPOKTIKY ClOKNOnN ouVELSnTOomoinoa OtL SV Eival UOVO aUTO TO EPYO TOU EKTTAULOEUTIKOU ».

Emtiong, og KAMOLEG MEPUTTWOELCG OL poLTNTEC paiveTal va viwBouv apnyavia yio to poAo
TwV SIKWV TOUG TIPOCWTILKWY Bewplwv yla To poAo Toug Kal tn SidaokaAia. XopaKTtnpLoTika,
dottnTpLla n omoia £xel kamola e€okeiwan pe t dtdaokaAia, kabwg mapadidel padbiuota Kat n
UNTEPA TNG £lval EKMOLOEUTIKOC, PalveTal va €XEL HLA OXETIKA SlapopPwievn motdaywyikn)
Bewpla. To yeyovog autd, wotooo, TNV £depe pnpootd os SIAAUUaTa («TeAika dev kataAaBa...
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OTNV TPAKTLKA UG AEEL O EMOMTNG TL VX KAVOUUE Kol EUE(C MPOooTtaBOUUE VO TO KAVOUUE N
aro@aoi{ouuE EUELS TL Vo KAVOULE KAL O EMOTMTNC UOG CUUBOUAEVEL TTWG VO TO KAVOUUE; »).

Qoto00, og AN nepinmtwon o untoP Lo EKMALSEUTIKOG UTIOOTNPLIEL OTL OL TIPOCWTTLKEG
Bewpleg emnpealovral oNUOVTIKA Ao Tig omoudES («H ptdlooopia uou dev Stapoppwidnke amo
TIPOOWITLKEG EUTTELPLEC TIPLV ATTO TIG OTOUSEC. AV gixa kamoto daokaAo rmou va Savualw. OAeg
oL avtiANYelg pou Stapoppwinkav UEow Twv omoudwv pou oto Tunua»). Av kal paivetal anod
HLO TIPWTN avAyvwon OTL ol avTtIAAYELS Tou ouykekplpévou dottnth Stapopdwbnkav amnod Tig
omoub£g Tou, og AAa onuela BEtel og €leyxo kal apdloBntnon tv Bewpia umo o Pwg Twv
Skwv Tou Mpoowrikwv avtAnPewv. MNa mapadetypa Bewpet otL dev Mpemel va avadEpovtal ot
otoxol S1baokaAiog pntd oTouG HOONTEG HE PAUA ] LE OUCLOOTIKO «...O0NTWC UOC TIPOTEIVEL O
k.M.(kaOnyntri¢ oto Tunua)...Aev giuol MEMEICUEVOG OTL QUTO €EUTNPETEL. Oa UMOPOUCE O
EKMTAULOEUTIKOC EUUETH VO TIEL OTOUC UaINTEC T.X. onuepa Ja acyoAnGoUuEe Ue aUTO..., ONUEPT
npenel va padouue auto». Emiong, ekppalel apdiBolrieg katad moco eival ePpktd oe pla
SibaokaAia va emiteuxbolv otOXOL KOl TWV TPV emmédwv (YyvwoTtikol, ouvalobnuatikol,
JuxoKLVNTIKOL), «Omwc pac Aev va JETOUUED.

JuyKpLlvovTag TIG TTPOOWITLKEG aVTIANPELG TwV UTIOPNPLWY EKTTALSEVUTIKWY, OTIWG OLUTEG
eKPPAloVTaL OTIG CUVEVTEUEELG KAL TLG EKBECELC TTOU CUVTAGOOUV, LE TIC SIOAKTIKEC TOUG ETLAOYEC
(m.x. popdn, HEOB0SO, TeEXVIKEC OLbaoKaAlOC), OMWC TMPOKUMTIEL OO TNV TAPOTAPNON
S16aokaAlwy, daivetal OTL oL TPOoWTIKEC avTIANPELG uTtepLoyUouV. Aflomolouv 6oa pabaivouv
Kall TG urtodeifelg Tou emomTn yia ) ddaokaiia oto Babuod mou autéG cuvadouv HE TIC NoN
Stapopdwpéves avtiAnPelg toug yla tn dtdaokalia. Otav untdpxel avtiBeon LeETAEY MPOCWITKIG
Bewplag kal Twv urtodeifewv Tou emomTn A akadnuaikng Bewplag paivetal va apdiopfntolv tn
Bewpla. AKOUN KAl O TEPUTTWOELG TTOU akoAouBouv tn Bewpia 1 TI¢ CUUPBOUAEG TOU €MOMTN,
OTaV AUTECG OEV CUUPWVOUV LIE TIG TTPOCWTILKEG Bewpleg, apdloBfntolvtal kal anoppimrovtal otn
ouvéxela. Na mapadewypa n Mapla ekdpalel €vtovn SUCOPEOKELA yla TO YEYOVOG OTL
xpnotpornoinoe pia mnyn otn ddaktikni tnG lotoplag mou NG MPOTELVE N EMOTITPLA, EVW N Sl
b6ev ocupdwvouoe. O Mavaywtng, emiong, avadepel 6Tl av mapouciale pla eVOAAOKTLKNA
adriynon tou i6lou LoTopLkoU yeyovoTog, -Omwe o i6log RBeAe mapd TLG EVOTAOELS TNG EMOTITPLOG-
Ba Atav o evdladépouoa n didaokaAia Tou.

H ewova mou mpokUTITEL TOOO AT TNV TIOCOTIKH 000 KAl Ao TNV MOLOTIKA avaAucon Twv
6ebopévwy elval n €€ng: kamotlol urtoP oot ekmatdeutikol dev d€xovtal kapia enibpaon anod
TIG oTtoUSEC TOuG, AAAoL Bplokovtal unmpootd o€ SIARupata Kot ermtaveéetalouvv AAAote tn Bewpia
KoL AAAOTE TI( TMPOCWTIKEG TOu¢ avTtAApelg, evw AGAlol dev daivetal va €xouv Kav
OUVELONTOTOLACEL TIG IPOCWTIKEG TOUG Bewpieg. Mia yevikn dlamiotwon €ival 0TL o Tpomog ou
emdpouv oL omoud£G 0T MPOoowWTILKY Bewpla Twv ekmaldeutikwy Stadopomnoleitat anod dottnth
oe doutnt KkaL n emnidpaocn daivetal va eéoptdtal amd T TPONYOUUEVEG EUMELPIEG TwWV
uToPYNPLWV EKTTOULSEUTIKWV.

ZuunepacpoTa

Ta 6edopéva NG €peuvag aUTAC CUUPWVOUV PE AQUTA AAAWV EPEUVWV OXETIKA HE TO
KlvnTpa €mAOyN¢ TOU ETAYYEAUATOC Kal €lOIKOTEPA OTO onupeio OtL ol ekmaldeuTikol
TIAPOKLVOUVTOL KUPLWG aTtd E0WTEPLKA N OeaALoTIKA KivnTtpa (Thomson k.d., 2011; Richardson &
Watt, 2005; Watt & Richardson, 2008). Mapd To yeyovoc OTL TO (610 ATOUO TOPAKLVELTOL ATTO
moAAA kivntpa, emiBeBatlwvetal o OXUPLOUOG Twv Deci kat Ryan (2000), ot ta kivntpa eivatl
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oAAnAocuykpouopeva. Qottntég mou wbhoulvtal and e§WTePLKA KivnTpo OTO EMAYYEALA TOU
ekmaldeuTikol dev daivetal va €xouv mapAAAnAa Kol ECWTEPKA 1 OeAALOTIKA KivnTpa. Auto
nou ailel va emonuavOel eival 0tL ta apyka kivntpa Twv urtoPndLwv eKMaLdeuTIKwY edpouv
ONUOVTIKA OTO TPOTIOU ToU avTIAapPBdavovtal Kol aglomolouv TNV TPOKTLK AOKNon, Kol TLG
OPXLKEG TOUG OTIOUSEG YEVIKOTEPQL.

Ie 0,TL adopd TG MPOCWTILKEG avTIANPELS TwV uToPPLWV EKTTALSEVUTIKWY YLa TO pOAO
Toug Kat tn SidaokaAia Sev elval EUKOAO va TOUG KATOTAEEL KOVELG LE TPOTMO QMOAUTO O€
katnyopieg. Ol urmoPridlol eKMaALSEUTIKOL ULOBETOUV €vav eKAEKTIKIOMO TIOU KaBLOTA SUCKOAN
™V Katnyoplonoinon twv anoPewv toug (Wilke & Losh, 2008). Qotdoo, dev urtapxet apdiBolia
adevog otL ol urtoPrdlot £€xouv SLopopPWHEVEG TIPOOWTILKEG avTIAAPELS TIpLY amo tn doitnon
TOoUG 0To MNaVEMLOTAULO KoL aAPeTEPOU OTL oL AVTIANPELG AUTEC EMIEPOUV ONUAVILKA OTOV TPOTO
mou TpooAapBavouv TG omoudEC Toug, evw TOAU SUokoAa alAdalouv akOun Kol otav
TIAPOakOAOUBOUV CUCGTNUATIKEG OTIOUSEG MTPOETOLUACLAC YL TO ETAYYEALAL.

QoTO00, KOTA TNV TIPOETOLUACIA TWV EKTIALOEUTIKWY YL TO ETAYYEALA ELVOL ONUAVIIKO
va avixvelOVTaL Ol TIPOKOTOOKEUAOUEVEG aVvTIAAYPELS Twv umoPndlwv eKMALSEUTIKWY, va
ETUSLWKETOL CUOTNUATIKA oL (Slol oL ¢OoLTNTEC VO CUVELSNTOTIOLIOOUV TIC TIPOCWITLKEG TOUG
avTIANPELG, WOTE 0T OUVEXELA va BonBnBouv va evapuovioouV TI¢ TPOoWTIKES AVvTIAAYPELS e
™ d\ocodia Twv mMpoypappATWY oTtoudwy, He TN dhocodia Tou ekmaldeUTIKOU CUOTAHUATOC,
TLG TPOOSOKIEG TWV HaBnTwyv Kal Twv yovéwv (Greene & Magliaro, 2005: 1-4). Ko auto ylati 6cot
KL EVTIKOL Umtaivouv oTLg oXOALKEC TAEELG £XOVTEG PEAALOTIKEG ELKOVEC yia Tn StdaokaAia kat
TO pOAO TOU EKMALSEUTIKOU £XOUV HEYAAUTEPN ETOLUOTNTA VO OVTILETWITICOUV TTPOBANLATA TTIOU
npokuTtouv (Cole & Knowles, 1993).

MPOKUTTOUV, OUWCE, EPWTAATA OXETIKA UE TO BaBUO mou pmopel kaveig va emdpaoel
ota kivntpa kot otig avtAnPelg Twv vrmoPndlwy ekmaldeuTikwy, KaBWE Kal PE Ta HECA TIOU
SlaBéteL yla va emibpaocel. Kamoleg avtiAqPeLg eival TOAU KEVTPLKEG, CUVOEOVTOL LE TO ‘eyw’ TwV
uvroPnodiwy, yU autd adevog dev aAldlouv t0co eUKoAa Kol abeTEpou N aAAayr) TOUG Umopel
va emdpacel oto cUVoAo Twv avtAnPewv Kat Tou aflakol Toug cuotiuatog (Rath, 2001). H
TIPAKTIKA AOoKNon Twv umoPndlwy EKMALSEUTIKWY OMOTEAEL Pl gukalpia, TIPOKELMEVOU OL
uroP ool ekmaldeuTIKOL KATA TIG OPXLIKEG TOUC OTIOUOEG va SLaopdWOooUV HLa PEAALOTLKA
ELKOVA YLOL TO EMAYYEALLQ TOU EKTIALSEVUTLKOU, VA SLAUOPDWOOUV TIG TPOCWTIKES TOUG AVTIAAUELG
yla tn SbaokaAio kal to poAo Toug Kal va KaAAlepynBouv oxupd kivntpa docknong Tou
ETAYYEALATOG.

ElbikOtepa, okomog kaBe popdng mpaktikng aoknong dev eival n Slekmepaiwon plag
agoyng dibaokaiiag amo natdaywytkn kat Stdaktiki darnoyn, aAAd n avantuén Tng LKAVOTNTAG
TOU MEAAOVTIKOU €KTALOEUTIKOU va aflomolel TaLSOyWYLKEG Kol OLOAKTIKEG YVWOEL Kal
be€lotnteg, kol Kuplwg va aflohoyel T dpdon tou Kal va enefepyAleTal TIG EUMELPLEC KAL TLG
yvwoelg tou (Hoffman & Carlsburg, 2004: 177-175). EmutAéov amoteAel eukaLpio TPOKELUEVOU
va KaAALEPYNOEL N IKAVOTNTA TWV EKMALSEUTIKWY VA a€LOTIOLOUV TIG TIPOOWTILKEC TOUG aleg Kal
OPXEG OTO £pYO0 TOUG XwpIg va mapaPAEnouv Ta SOULIKA TOU oTolXela. Baowkeég mpolmoBEaoels yia
NV KAAALEPYELX AUTHG TNG LKAVOTNTAC €lval n avaAuon tng ‘dpaonc’ umod to dwe tng Bewplag, n
epappoy) BewpnTikd BepeAlwWHEVWY YWWOEWV KAl n mpooappoyn tng ‘6pacng otnv
ETUKPATOUOA KATAOTAON KOL TO YEVIKOTEPO TMAALOLO AelToupyiag Tou oxoAsiou (Matoayyoupag
& XéAun, 2002: 20-22). Ztnv KateLBuvon auth Ba cuvéBale n Siepelvnon Kal aflomoinon Twy
OLaiteEpWV XaPOKTNPLOTIKWY TWV 0LOKOUUEVWVY POLTNTWVY, OTOLXELWV TNG TPOCWTILKOTNTAG TOUG,
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TIPONYOUUEVWY EUTIELPLWV TOUG Kal avTAnPewv toug yia tn Sibaokalia (Greene & Magliaro,
2005). TEAOG, ONUAVTLKO €lval va TPowBOE(TAL 0 OTOXAOUOG HECW CUYKEKPLUEVWV TIOULSAY WY LKWV
OTPOTNYLKWY, TIPOKELUEVOU O EKTIALSEVUTIKOG VO SLOUOPPWOEL TNV TPOCWTTLKI TOU Bewpla yia tn
Sbaokalia, va Katavoel Tn ouvBeTOTNTA TNG SLOAKTIKNAG SLadIkaolag Kol vo €XEL PEAALOTIKN
glkova yU autn (AtakomouAou, 2012a, 2012B).
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