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Abstract

Students’ motivation to learn has been a primary concern in education during emergency
remote teaching and learning during the COVID-19 pandemic. Two of the main elements in
learning motivation are value components and expectancy components. This paper presents
the value components’ influence on learning motivation, the expectancy components’
influence on learning motivation, the difference in mean score between value and expectancy
components, and the relationship between value and expectancy components in learning
motivation. This quantitative study used a set of questionnaires with two sections and 19
items. The survey was administered online to 151 respondents from a public university in
Malaysia, and the collected data were analysed using descriptive and inferential statistics.
Findings revealed that both value and expectancy components received positive responses
from students, with value components receiving a higher mean score compared to
expectancy components. Meanwhile, correlation analysis revealed a strong positive
relationship between value and expectancy components. Therefore, it is suggested that
teachers take into account the elements of value and expectancy components in establishing
students’ learning motivation.

Keywords: Learning Motivation, Value Components, Expectancy Components, Covid-19,
Correlation Study.

Introduction
Background of Study
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In Malaysia, the Covid-19 outbreak has resulted in a considerable shift towards online
learning. The transition has brought new obstacles, including concerns about student
motivation. Student motivation to learn is a critical aspect of online learning success. Learning
motivation is defined as the factors that initiate, guide, and sustain goal-directed behaviour,
including biological, emotional, social, and cognitive forces (Ryan & Deci, 2000) and the
degree to which a student is willing to engage in academic activities, such as studying,
attending lectures, and participating in discussions, in order to achieve their academic
education (Wigfield & Eccles, 2000). Understanding the factors that drive motivation to learn
becomes crucial in this environment (Jenal et al., 2022).

Studies conducted in the Malaysian context have found a number of factors influencing
learning motivation during Covid-19 in Malaysia, which are technology challenges (Al-Kumaim
et al,, 2021), teacher-student relationship (Raghunathan et al., 2022), self-regulated learning
(Tajudin et al., 2022), learning strategies (Anthonysamy & Singh, 2023), autonomy (Cockburn
et. al, 2022), and social support (Tan, 2020). However, some factors also negatively influenced
student learning motivation in that period, such as isolation (Ismail & Razak, 2021) and anxiety
and stress (Ahmad et al., 2022). Students must be motivated to learn to adjust to the new
way of learning. They are also expected to take more responsibility for their learning in the
setting of online learning, which can be difficult without appropriate motivation. Therefore,
motivation to learn becomes significant in increasing student involvement and interaction,
which are vital for optimal learning.

During this time, the studies have also discovered both positive and negative effects of
learning motivation on academic achievement. Students with high motivation were
discovered to be more likely to involve in online learning tasks, which led to better academic
achievement (Anthonysamy & Singh, 2023; Osman et al., 2021), while students with low
motivation due to the challenges in online learning were discovered to have poor academic
performance during the emergency remote teaching and learning (Anthonysamy & Singh,
2023; Tan, 2020). In conclusion, it was discovered that learning motivation substantially
impacted student academic performance in Malaysia during the COVID-19 pandemic.
Motivation was discovered to have a beneficial impact on academic achievement, whereas a
lack of motivation had a negative effect. In addition, it was also found that the usage of
effective self-efficacy (Osman et al., 2021) and self-regulated learning strategies (Tajudin et
al., 2022) were predictors of academic achievement.

Statement of Problem

Generally, students must be able to govern their conduct and retain their academic goals to
attain academic success amid challenging academic tasks (Pintrich & Zusho, 2007; Richardson
et al., 2012; Schunk & Zimmerman, 2006: Virtanen et al., 2013). This situation in which a
student feels self-driven to study is referred to as motivation, and it is viewed as an essential
factor in obtaining learning results (Schunk, 2012; Alamer & Alrabai, 2022; Wang & Xue,
2022). According to Pintrich and De Groot (1990), a learner’s motivation is determined by
value and the learner’s expectations of what would be acquired through experience. While
learners’ prior knowledge might influence their values, their expectancy about their potential
for success significantly impacts their educational outcomes (Ding et al., 2013). Therefore,
motivation is essential in students’ long-term development because it allows them to make
informed decisions, maintain their focus, and succeed academically. This is explained by the
fact that when learners believe they can complete a task and anticipate success, they are
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more likely to engage in it, stick with it longer, and thus achieve more outstanding results
(Bergey et al., 2018).
The teaching and learning lessons during the COVID-19 pandemic utilised online interaction
and permitted a mixed learning environment, but students needed help acclimating to the
changes. As a result, instructors must assess students' motivation to cater for a conducive
learning environment. This is because instructors' teaching presence and the appropriate aid
they provide learners significantly impact them (Lee & Song, 2022). A study by Chin et al.
(2022) on the perceived motivational climate, goal orientations, expectancy beliefs, and task
values of Malaysian Physical Education trainee teachers corroborated the necessity of
expectancy beliefs and task values for learning motivation. Furthermore, it has been
demonstrated that trainees' expectations and values are related to their comfort, confidence,
fulfilment of their expectations, and knowledge of the curriculum (Chin et al., 2022).
Therefore, besides influencing trainees' academic performance, the value and expectation
components enhance their appreciation for the course material.
Numerous studies have been conducted to determine the factors and levels of student
motivation. However, relatively few studies have examined the extent to which students'
expectations and values vary (Dietrich et al., 2017). Constant updates and observations of the
information related to the relationship between expectancy and value in Malaysian students’
learning motivation are required, especially for undergraduates. Validation of students'
values and expectations provides data on students' learning profiles based on current
classroom and course demand (Vanslambrouck et al., 2017). In addition, various students may
be affected differently by performance factors such as self-efficacy and previous academic
accomplishments, making the study on motivation significant (Ivaniushina et al., 2016).
Furthermore, theories and studies favourably investigate intrinsic motivations, whereas it is
less understood if extrinsic motivation is as essential as intrinsic motivation (Liu et al., 2023),
necessitating additional research to determine which motivation aids students in learning. A
related study by Jenal et al (2022) focused solely on how value, expectation, and affective
components influenced the learning motivation of Malaysian undergraduates during the
COVID-19 pandemic. Based on the results, the study demonstrated that extrinsic goal
orientation and control beliefs play a crucial role in students' exceptional learning
performance. Therefore, it is necessary to investigate the relationship between expectations
and values to cast light on students' difficulties and improve their performance. This study
investigates whether there is a relationship between the two components of learning
motivation, expectancy, and value. The purpose of this investigation is to address the
following research questions

e How do value components influence learning motivation?

e How do expectancy components influence learning motivation?

e How do the means differ for value components and expectancy components?

® |s there a relationship between value and expectancy components in learning

motivation?

Literature Review

Value Components in Learning Motivation

One of the motivating components is the value component, which comprises students'
objectives and opinions regarding the task's significance and appeal (Pintrich & De Groot,
1990). This motivational component is primarily concerned with learners' intrinsic and
extrinsic orientations and task value. According to Legault (2016), intrinsic motivation refers
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to activities that are inherently satisfying or enjoyable. Intrinsic motivation is non-
instrumental in nature, meaning that intrinsically driven behaviour is not contingent on any
outcome except from the behaviour itself. Extrinsic motivation refers to behaviour that is
primarily dependent on reaching an aim unrelated to the activity. Hence, the extrinsic drive
is naturally advantageous, where it is done to reach another objective. A student may, for
instance, prepare for an exam to earn an A. Extrinsic motivation is multimodal, spanning from
external to internal in nature. In contrast to goal orientation, task value relates to the
student's assessment of how entertaining, relevant, and valuable the activity is and with high
task value, it should increase one's learning engagement (Jenal et al., 2022).

Expectancy Components in Learning Motivation

The expectancy—value theory is a motivational theory that claims people's expectations for
success and the value of tasks are key to predicting their future decisions, participation,
continuity, and achievements (Eccles & Wigfield, 2002). Expectancy components include self-
efficacy and control beliefs (Pintrich, 2003). Academic self-efficacy means how well a learner
thinks he or she can do a given learning task at the required level (Schunk, 2016). Self-belief
influences learning motivation that affects how learners deal with goals, challenges, and
responsibilities. The difference between strong and low expectancy components among
learners is their perceptions of acceptance and perseverance in accomplishing tasks (Hayat et
al., 2020; Kurbanoglu & Akin, 2010). It means that students with high value of expectancy
components will reflect good performance from their committed effort in completing difficult
and complex tasks in their courses. On the contrary, students with low self-efficacy and
control beliefs will achieve ordinary grades and goals they set beforehand.

Past Studies

Past Studies of Online Learning Motivation

Many studies have been done on the subject of online learning and motivation. Findings of
previous research suggest that online learning does affect motivation positively (Alario-Hoyos
et.al., 2017; Lin & Chen, 2017; Gustiani, 2020).

The study by Lin (2017) is done to investigate the positive effects of digital learning on learning
motivation and learning outcomes. This quasi-experimental study uses a non-equivalent
pretest-posttest control group design involving a total of 116 students, grouped into
experimental and control groups, which undergo digital and traditional learning respectively.
Factor Analysis, Reliability Analysis, Regression Analysis, and Analysis of Variance are applied
to test various hypotheses. It was found that both learning motivation and outcomes are
positively affected by digital learning.

Next, the study by Gustiani (2020) also looked at the aspect of motivation and online learning
specifically during the Covid-19 pandemic era. 22 students were involved in individual
interviews and focus group interviews. Both intrinsic and extrinsic motivation factors were
considered during the interviews, and the thematic analysis of the data revealed that
students’ motivation toward their online learning was more intrinsically affected, specifically
by their ambition to learn new knowledge and enjoyment in experiencing new learning
method Instrument. However, it is also worth noting that key aspects such as poor external
supporting facilities do have negative effects towards students’ motivation, The same issues
were also highlighted by (Gillett-Swan, 2017; Simamora, 2020; Zainol et al., 2021).

As the aspects of self-efficacy and motivation are concerned, Wei and Chou (2020) in their
study involving undergraduate students enrolled in a cross-campus, general education,
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asynchronous online course in Taiwan contends that self-efficacy and motivation in online
learning positively affect students’ performance and overall satisfaction. The result from the
structural equation modelling analysis implies that pedagogically, online courses with an
emphasis on computers and self-efficacy are important in ensuring students’ motivation
throughout the learning process.

Conceptual Framework

Figure 1 presents the conceptual framework for the study. This study is adapted from the
study by Pintrich and De Groot (1990) who reported that learners are motivated by value and
expectancy components. If the knowledge is not of any use to the learner, he/she may not
give any attention to its attainment (Rahmat et al., 2021)

VALUE EXPECTANCY
COMPONENTS COMPONENTS
Intrinsic
Value
Orientation ‘
Students c
insic Goal Perception 0
E)(()tl'l;?rftlation self-Efficacy
Control
Beliefs for
Talgl;l‘i,:flsu . Learning

Figure 1- Conceptual Framework of the Study: Relationship between Value Components and
Expectancy Components for Learning Motivation

Methodology

This quantitative study is done to investigate. 151 participants were purposely chosen
from a public university in Malaysia. The instrument (refer to Table 1). used is a survey
adapted from (Pintrich and De Groot, 1990). Apart from the demographic profile in Part 1,
there are 4 other sections. Section A 12 items on value components, and section B has 7 items
on expectancy component.

631



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 13, No. 6, 2023, E-ISSN: 2222-6990 © 2023

Table 1
Distribution of Items in Survey *Adapted from Pintrich & De Groot (1990)
SECTION CONSTRUCT VARIABLE No Total
of Item
Items s
A VALUE COMPONENTS (@) Intrinsic Goal Orientation 4 12
(b) Extrinsic Goal Orientation 3
(c) Task Value Beliefs 5
B EXPECTANCY (a) Students’ Perception of 5 7
COMPONENT Self-Efficacy
(b) Control Beliefs for Learning 2
TOTAL NUMBER OF ITEMS 19

Data were collected via Google Forms and analysed by using IBM SPSS Statistics 28. Both
descriptive and inferential statistics were utilised to present the findings. SPSS analysis
revealed a Cronbach’s Alpha of .929; thus, showing high reliability for the instrument.

Table 2
Reliability Statistics
Reliability Statistics

Cronbach’s Alpha No of Items
.929 19
Findings
Findings for Demographic Profile
Gender
Gender

{1)
3% B Male

Female

Figure 2- percentage for Gender

Figure 2 shows the percentage of respondents by gender. There were more male respondents
in the study (57%) than female respondents (43%).
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Discipline

Discipline

M Science & Technology
W Social Sciences
M Others

Figure 3-Percentage for Age Group

Figure 3 depicts the distribution of differ

rent fields of study that the respondents represented. The area of Social Science was
represented by the most significant proportion of participants in this research endeavour
(37%): The Science and Technology subject comes in second with 33% of the total
respondents. In the meantime, the remaining respondents were categorised as "Others,"
making up about 30% of the total.

Findings for Value Components
Intrinsic Goal Orientation

Intrinsic Goal Orientation
4.1

4
3.9
3.8
37

3.8 3.8
36
34

MSVCQ1: Inthis MSVCQ2: In the MSVCQ 3: The most  M3VCQ 4: When [ have
program, | prefer class courses of a program satisfying thing for me the opportunity in this
work that is like this, [ prefer inthis programis  class, | choose course
challengingsolcan course materials that trying to understand assignments thatIcan
learnnewthings  arouse my curiosity,  thecontentofthe learn from even if they

even if they are COUrSes don't guarantes a good
difficult to learn. grade,
i Mean Score

Figure 4- Mean Score for Intrinsic Goal Orientation

Figure 4 shows the mean scores obtained on the intrinsic goal orientation component.
All items recorded a mean of 3.5 and above. The highest mean score goes to item MSVCQ
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(M=4), indicating agreement towards the most satisfying thing for them in the programme is
trying to understand the content of the courses. The least mean recorded is on item MSVCQ
4 (M=3.6) where if they were given an opportunity in the class, they would choose course
assignments that they could learn from even if it doesn't guarantee a good grade.

Extrinsic Goal Orientation

Extrinsic Goal Orientation
442

44
438

436

434

432

+3 43

428

424

MSEGQ1: Getting a good grade in the classes  MSEGQ 2: The most important thing for me
is the most satisfying thing for me right now. right now is improving my overall grade point
average, 50 My main concern in this program
is getting a good grade. they are difficult to
learn.

44

[ Mean Score

Figure 5- Mean Score for Intrinsic Goal Orientation

Figure 5 above shows the mean values for extrinsic goal orientation. Learners agreed with a
mean value of 4.3 that getting a good grade in the class is the most satisfying thing. The
highest mean value achieved is 4.4, where the main concern for the learners is getting good
grades to improve their overall grade point average. The final extrinsic goal orientation, “I
want to do well in the classes because it is important to show my ability to my family, friends,
or others.” has a mean of 4.3.
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Task Value Beliefs

Task Value Beliefs

43
4.2

i1 42

4.1
39

-
13 39
37
36 37
:
34

MSTVQL: Ithinkl MSTVQZ:Itis  MSTVQ3:1think MSTVQ4:1likethe  MSTVQS:
willbe ableto importantforme  thecourse  subject matterof Understanding
transferwhat]  tolearnthe  materialinthe  thecourses,  the subject matter

learn fromone  course materials  courses of this of the courses is
course foother  inthe courses, program is useful vely important to
courses in this for me to learn me,
program.
i Mean Score

Figure 6- Mean Score for Task Value Beliefs

Figure 6 presents the means for Task Value Beliefs. All items scored a high mean score.
Learners highly agreed that “understanding the subject matter of the courses is very
important” (M=4.2) Next, learners think that “it is important for me to learn the course
materials in the courses” (M=4). The lowest mean score for task value belief is to item
MSTVQ1, “ | think | will be able to transfer what | learn from one course to other courses in
this programme” (M=3.7)

Findings for Expectancy Components

This section presents data to answer research objective 2: How do expectancy
components influence learning motivation? Expectancy components are measured by (i)
students’ perception of self-efficacy, and (ii) control beliefs for learning.
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Students’ Perception of Self-Efficacy

a7 Students’ Perception of Self-Efficacy

37
3.65
36
355
35
345
34

3.7 37

36 3.6

ECSEQL:Ibelieve ECSEQZ:Im  ECSEQ3:I'm ECSEQ4: Im ECSEQa:
[willveceive  confidentlcan confidentlcando certainlcan  Considering the
excellent grades understandthe anexcellentjob masterthe skills difficulty of the

inthe classes.  most complex on the being taughtin  courses, the
materials  assignmentsand  theclasses.  teachers and my
presented bythe  testsinthis skills, [ think [ will
instructorsinthe  program. do well in the
COUrses. classes.
i Mean Score

Figure 7- Mean Score for Students’ Perception of Self-Efficacy

The figure above presents the findings for students’ perception of self-efficacy. Two items
shared the highest mean score, 3.7, namely the item regarding students’ belief in getting
excellent grades in class and the belief of doing well based on the course difficulty. The second
highest mean score is 3.6, which is for two items regarding good performance for assignments
and tests, as well as mastering the skills taught in classes. The lowest score, with a 0.1
difference, is on the item regarding students’ confidence in understanding complex materials
presented in class by the instructors.
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Control Beliefs for Learning

. Students' Perception of Self-Efficacy

43

428

426

424

422

42

418 B

414

ECCBQL: If I study in appropriate ways, then | - ECCBOQ 2: If1try hard enough, then [ will
will be able to learn the material in the understand the course materials.
courses of this program

43

& Mean Score

Figure 8- Mean Score for Control Beliefs for Learning

The mean values for control beliefs in learning are shown in Figure 8 above. The first
statement achieves a mean of 4.2, where students believe that they will be able to learn the
materials in the courses if the study is done in appropriate ways. Learners also agreed that
the course materials can be understood if they try hard enough based on the mean value of
4.3.

Findings for mean difference for value and expectancy components
This section presents data to answer research objective 3: How do the means differ for
value components and expectancy components?

Table 3
Mean Difference for Value Components and Expectancy Components
Report
Total Mean for Value Total Mean for Expectancy
Component Component
Mean 4.0006 3.7192
N 151 151
Std. Deviation .51131 .59804

Table 3 presents the mean difference for value components and expectancy components.
Value components scored a higher mean value at 4.0006, as compared to the mean value
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scored for expectancy components, 3.7975. As for standard deviation, which measures the
range of values for the data points, these two values recorded 0.51131 and 0.59804
respectively, which differ slightly from one another.

Findings for Relationship between Value and Expectancy Components

This section presents data to answer research objective 4: Is there a relationship
between value and expectancy components in learning motivation? To determine if there is
a significant association in the mean scores between value and expectancy components, data
is analysed using SPSS for correlations. Results are presented separately in Table 4 below.

Table 4
Correlation between Value and Expectancy Components
Correlations

Total Mean for Value Total Mean for

Component Expectancy
Component
Total Mean for Pearson Correlation 1 .758**
Value Component  sjg (2 —tailed) .000
N 151 151
Total Mean for Pearson Correlation .758** 1
Expectancy Sig. (2 — tailed) .000
Component N 151 151

**_ Correlation is significant at the 0.01 level (2 — tailed).

Table 4 shows there is an association between value and expectancy components.
Correlation analysis shows that there is a high significant association between value and
expectancy components (r=.758**) and (p=.000). According to Jackson (2015), coefficient is
significant at the .05 level and positive correlation is measured on a 0.1 to 1.0 scale. Weak
positive correlation would be in the range of 0.1 to 0.3, moderate positive correlation from
0.3 to 0.5, and strong positive correlation from 0.5 to 1.0. This means that there is also a
strong positive relationship between value and expectancy components.

Conclusion

Summary of Findings and Discussion

This research paper presents a study on student learning motivation during the COVID-19
pandemic in Malaysia. The first research question addressed how value components
influence learning motivation. There were three parts in value components which were
intrinsic goal orientation, extrinsic goal orientation, and task value beliefs where all parts
received positive responses from the students with the highest mean score recorded in the
extrinsic goal orientation item and the lowest mean score recorded in the intrinsic goal
orientation item. This finding differed from the conclusion of a past study by Gustiani (2020)
whereby the students’ motivation toward their online learning was more intrinsically
affected. It could be speculated that this difference was caused by the different challenges
faced by the different students in different settings that occurred during the emergency
remote teaching and learning such as the overwhelming amount of work and information
provided by instructors, the unfamiliarity and inadaptability to the new online learning
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environment, and personal health difficulties linked to stress and anxiety (Al-Kumaim et al.,
2021). However, it must be noted that the difference between the mean scores in this current
study has yet to be analysed as significant or not significant.

The second research question addressed how expectancy components influence learning
motivation. There were two parts in expectancy components which were students’
perception of self-efficacy and control beliefs for learning where both parts received positive
responses from the students with the highest mean score recorded in control beliefs for the
learning items and the lowest mean score recorded in the perception of the self-efficacy item.
Although the lowest mean score was found in the perception of the self-efficacy item, the
score was still positive which reflected the importance of self-efficacy in online learning as
discovered by Wei and Chou (2020) whereby the students' online discussion score and course
satisfaction were positively affected by their computer/Internet self-efficacy and motivation
for learning.

Meanwhile, the third research question revealed how the means differ for value components
and expectancy components. It was found that value components had higher mean scores
compared to expectancy components. However, the fourth research question revealed a
strong positive relationship between the value and the expectancy components in learning
motivation, which suggested the importance of both components in learning motivation. As
explained in previous studies, value components were comprised of intrinsic goal
orientation—the tendency to participate in a task because it is inherently attractive, engaging,
or rewarding Wigfield & Eccles (2000), extrinsic goal orientation—the tendency to participate
in a task in order to receive external rewards or results Ryan & Deci (2000), and task value
beliefs—an individual's opinion of the usefulness, significance, and relevance of a particular
action or task Eccles & Wigfield (2002); while expectancy components were comprised of
perception of self-efficacy—belief in the ability to successfully perform a certain task or
accomplish a particular objective Schunk (2016); and control beliefs for learning—belief of
having influence over the learning outcomes and that the efforts can affect the academic
success (Pintrich, 2003). Thus, all these elements were important in determining the learning
motivation among the students during the COVID-19 pandemic in Malaysia.

Pedagogical Implications and Suggestions for Future Research

The study's findings have led to several recommendations for increasing student learning
motivation. The first major finding of the study indicates that extrinsic goal orientation is
viewed as more desirable than intrinsic goal orientation, therefore, it is essential to
accommodate the students by preparing more activities and integrating exciting and active
online materials into the classroom to ensure their high participation and personal learning
(lvaniushina et al., 2016). It is suggested that instructors implement and enforce more
activities that are tailored to the requirements and objectives of their students. The second
major finding of the study indicates that although the perception of the self-efficacy item
receives the lowest mean score in the expectancy component scale, it still records a positive
response, hence the room for improvement in self-efficacy practices. Thus, instructors must
enquire about the activities that can improve students’ confidence levels in the subject matter
and implement them during lessons in order to help improve students’ self-efficacy. In
addition, assessments or evaluations of students' self-efficacy and control beliefs may be
administered prior to the beginning of the lesson. This enables instructors to employ teaching
and material selection strategies; consequently, it improves student performance in the
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course. Even though learners are becoming accustomed to adapting and switching from face-
to-face to online and vice versa, periodically verifying their preferences and current mental
and physical conditions would prevent generalisations and assumptions about the learners.
The third major finding of the study indicates a strong positive relationship between the value
and the expectancy components in learning motivation. It is suggested that instructors aim to
combine all the elements in both value and expectancy components—intrinsic goal
orientation, extrinsic goal orientation, task value beliefs, perception of self-efficacy, and
control beliefs for learning, turn them into achievable activities, and execute them during
lessons in order to motivate students in learning the subject matter.

This study is based on the survey form that was disseminated to respondents. Future
researchers are encouraged to include open-ended queries to facilitate the collection of
comprehensive data. In addition, future research can invest in employing various data
triangulation techniques, such as interviews, in investigating the motivation and perception
of students regarding learning. In addition, the research can be expanded to investigate the
relationship between motivation, expectation, value, and trauma. In the context of Malaysia,
the connection between these elements is not well-developed. Also, trauma experiences
have been shown to affect learners' perceptions and behaviours, which can aid institutions,
instructors, and parents in observing the growth of their students (Yehuda & Antelman, 1993;
Daugherty, 1998; Gorges & Kandler, 2012). The study's findings were limited to university
students from a specific university. Even though multiple campuses participated, the results
cannot be used to generalise Malaysian undergraduates. Consequently, in the future,
researchers can consider including samples of various groups of learners and high educational
institutions Gaspard et al 2018) in Malaysia with diverse ethnic, age, and educational
backgrounds to enable data generalisation.

References

Ahmad, A., Hasan, H. M., Salim, S. S., Usir, E., & Ahmad, N. (2022). The Relationship Between
Emotional Intelligence and Stress Among Pharmacy Students at Universiti Teknologi
MARA Puncak Alam During COVID-19 Pandemic. Education in Medicine Journal, 14(3).
https://doi.org/10.21315/eimj2022.14.3.6

Alario-Hoyos, C., Estevez-Ayres, |., Perez-Sanagustin, M., Kloos, C. D., & Fernandez-Panadero,
C. (2017). Understanding learners’ motivation and learning strategies in MOOCs. The
International Review of Research in Open and Distributed Learning, 18(3).
https://doi.org/10.19173/irrodl.v18i3.2996

Al-Kumaim, N. H., Alhazmi, A. K., Mohammed, F., Gazem, N. A., Shabbir, M. S., & Fazea, Y.
(2021). Exploring the impact of the COVID-19 pandemic on university students’ learning
life: An integrated conceptual motivational model for sustainable and healthy online
learning. Sustainability, 13(5), 2546. https://doi.org/10.3390/su13052546

Anthonysamy, L., & Singh, P. (2023). The impact of satisfaction, and autonomous learning
strategies use on scholastic achievement during Covid-19 confinement in Malaysia.
Heliyon, 9(2). https://doi.org/10.1016/j.heliyon.2022.e12198

Bergey, B. W., Parrila, R. K., & Deacon, S. H. (2018). Understanding the academic motivations
of students with a history of reading difficulty: An expectancy-value-cost approach.
Learning and Individual Differences, 67, 41-52.
https://doi.org/10.1016/j.lindif.2018.06.008

Chin, N. S., Eng-Hoe Wee, E. H., Kuan, G., & Lim, B. H. (2020). Expectancy beliefs, task values,
achievement motivation and motivation climate in physical education among Malaysian

640


https://doi.org/10.21315/eimj2022.14.3.6
https://doi.org/10.3390/su13052546
https://doi.org/10.1016/j.heliyon.2022.e12198

INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 13, No. 6, 2023, E-ISSN: 2222-6990 © 2023

trainee teachers. Physical Education in Universities: Researches - Best Practices —
Situation. pp.1- 10. Slovak Scientific Society for Physical Education and Sport and FIEP.

Cockburn, J. G., Tan, C. Y., Poh, D.C.S.C., Tan, D.J,, Foong, C. C., & Hong, W. H. (2022). Mental
health and self-determination profiles of the diverse population of medical students in
Malaysia during the COVID-19 pandemic. BMC psychology, 10(1), 49.
https://doi.org/10.1186/s40359-022-00759-y

Dietrich, J., Viljaranta, J., Moeller, J., & Kracke, B. (2017). Situational expectancies and task
values: Associations with students' effort. Learning and Instruction, 47, 53-64.
https://doi.org/10.1016/j.learninstruc.2016.10.009

Ding, H., Sun, H., & Chen, A. (2013). Expectancy-value and situational interest motivation
specificity on engagement and achievement outcomes in physical education. Journal of
Teaching in Physical Education, 32(3), 253-269. https://doi.org/10.1123/jtpe.32.3.253.

Eccles, J. S., and Wigfield, A. (2002). Motivational beliefs, values, and goals. Annu. Rev.
Psychol. 53, 109—-132. doi: 10.1146/annurev.psych.53.100901.135153

Gasparda, H., Wigfieldb, A., Jianga, Y., Nagengasta, B., Trautweina, U., & Marshd, H. W.
(2018). Dimensional comparisons: How academic track students’ achievements are
related to their expectancy and value beliefs across multiple domains. Contemporary
Educational Psychology, 52, 1-14. https://doi.org/10.1016/j.cedpsych.2017.10.003

Gillett-Swan, J. (2017). The challenges of online learning: Supporting and engaging the
isolated learner. Journal of Learning Design, 10(1), 20-30.
https://doi.org/10.5204/jld.v9i3.293

Gustiani, S. (2020). Students Motivation In Online Learning During Covid-19 Pandemic Era: A
Case Study. Holistics (Hospitality and Linguistics): Jurnal lmiah Bahasa Inggris, 12(2).

Hayat, A. A., Shateri, K., Amini, M., & Shokrpour, N. (2020). Relationships between academic
self-efficacy, learning-related emotions, and metacognitive learning strategies with
academic performance in medical students: a structural equation model. BMC medical
education, 20(1), 1-11.

Ismail, N. Z., & Razak, M. R. (2021). The challenges of learning programming subject in online
distance learning (ODL) environment at UiTM Pahang. Gading Journal of Science and
Technology, 4(2), 27-31. https://ir.uitm.edu.my/id/eprint/56616

Ivaniushina, V., Alexander, D., & Musabirov, |. (2016). The structure of students’ motivation:
Expectencies and values in taking data science course. Educational Studies, 4, 229-250.
DOI: 10.17323/1814-9545-2016-4-229-250

Jackson, S. L. (2015) Research methods and Statistics-A Critical Thinking Approach (5™
Edition). Boston, USA:: Cengage Learning.

Jenal, N., Taib, S. A., lliyas, S. M. M., Sa’adan, N., Saleh, N. S., & Noorezam, M. (2022).
Investigating Students’ Learning Motivation Based on Value, Expectancy, and Affective
Components. International Journal of Academic Research in Business and Social
Sciences, 12(10), 641 — 661. http://dx.doi.org/10.6007/IJARBSS/v12-i10/14879

Lee, Y., & Song, H. D. (2022). Motivation for MOOC learning persistence: An expectancy—value
theory perspective. Front. Psychol. 13:958945. doi: 10.3389/fpsyg.2022.958945

Legault, L. (2016). Intrinsic and Extrinsic Motivation. Encyclopedia of Personality and
Individual Differences(V. Zeigler-Hill, T.K. Shackelford (eds.). doi:10.1007/978-3-319-
28099-8 1139-1

Lin, M. H., & Chen, H. G. (2017). A study of the effects of digital learning on learning motivation
and learning outcome. Eurasia Journal of Mathematics, Science and Technology
Education, 13(7), 3553-3564. https://doi.org/10.12973/eurasia.2017.00744a

641


https://doi.org/10.1016/j.learninstruc.2016.10.009
https://doi.org/10.1123/jtpe.32.3.253
https://doi.org/10.1016/j.cedpsych.2017.10.003
https://ir.uitm.edu.my/id/eprint/56616
http://dx.doi.org/10.6007/IJARBSS/v12-i10/14879
https://doi.org/10.12973/eurasia.2017.00744a
https://doi.org/10.12973/eurasia.2017.00744a

INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 13, No. 6, 2023, E-ISSN: 2222-6990 © 2023

Liu, Y., Zheng, X., & Hau, K. T. (2023). Would emphasizing the instrumental value of learning
help unmotivated students? Large-scale cross-cultural comparisons. Personality and
Individual Differences, 207, 1-9. https://doi.org/10.1016/j.paid.2023.112148

Osman, Z., Piaralal, S. K., & Ahmad, N. (2021). Enhancing Motivation among Online Distance
Learning Students during the Covid-19 Pandemic in Malaysia. International Conference
on Education (ICE 2021). http://library.oum.edu.my/repository/1406/1/library-
document-1406.pdf

Pintrich, P. R., & De Groot E. V. (1990). Motivational and self-regulated learning Components
of classroom academic performance. Journal of Educational Psychology, 82(1), 33—40.
Retrieved from https://psycnet.apa.org/doi/10.1037/0022-0663.82.1.33

Pintrich, P. R. (2003). Motivation and Classroom Learning. In Handbook of Psychology, I.B.
Weiner (Ed.). https://doi.org/10.1002/0471264385.wei0706

Raghunathan, S., Darshan Singh, A., & Sharma, B. (2022). Study of resilience in Learning
environments during the Covid-19 Pandemic. In Frontiers in Education (Vol. 6, p. 552).
Frontiers. https://doi.org/10.3389/feduc.2021.677625

Rahmat, N. H., Sukimin, N. H., Sim, M. K., ANuar, M., & Mohandas, E. S. (2021) Online learning
Motivation and Satisfaction : A Study of Undergraduates vs Postgraduates. International
Journal of Asian Social Science, Vol 11(2), pp 88-97.
http://dx.doi.org/10.18488/journal.1.2021.112.88.97

Ryan, R. M., & Deci, E. L. (2000). Intrinsic and extrinsic motivations: Classic definitions and
new directions. Contemporary  Educational  Psychology, 25(1), 54-67.
https://doi.org/10.1006/ceps.1999.1020

Schunk, D. H. (2016). Learning Theories an Educational Perspective, 7th Edn. Sydney: Pearson
Education.

Simamora, R. M. (2020). The Challenges of online learning during the COVID-19 pandemic: An
essay analysis of performing arts education students. Studies in Learning and Teaching,
1(2), 86-103.

Tajudin, A. B., Maulida, C., & Vransiska, R. D. (2022). Self-regulated learning in online classes:
A comparative study between Malaysian and Indonesian students. Journal of
Educational Management and Instruction (JEMIN), 2(1), 1-11.
https://doi.org/10.22515/jemin.v2i1.4965

Tan, C. (2020). The impact of COVID-19 on student motivation, community of inquiry and
learning performance. Asian Education and Development Studies, 10(2), 308-321.
https://doi.org/10.1108/AEDS-05-2020-0084

Wang, Q., & Xue, M. C. (2022). The implications of expectancy-value theory of motivation in
language education. Frontiers in Psychology, 13, 1-8.
https://doi.org/10.3389/fpsyg.2022.992372

Wei, H. C., & Chou, C. (2020). Online learning performance and satisfaction: do perceptions
and readiness matter?. Distance Education, 41(1), 48-69.
https://doi.org/10.1080/01587919.2020.1724768

Wigfield, A., & Eccles, J. S. (2000). Expectancy-value theory of achievement motivation.
Contemporary Educational Psychology, 25(1), 68-81.
https://doi.org/10.1006/ceps.1999.1015

642


https://doi.org/10.1016/j.paid.2023.112148
http://library.oum.edu.my/repository/1406/1/library-document-1406.pdf
http://library.oum.edu.my/repository/1406/1/library-document-1406.pdf
https://psycnet.apa.org/doi/10.1037/0022-0663.82.1.33
https://doi.org/10.1002/0471264385.wei0706
https://doi.org/10.3389/feduc.2021.677625
https://doi.org/10.1006/ceps.1999.1020
https://doi.org/10.3389/fpsyg.2022.992372
https://doi.org/10.1080/01587919.2020.1724768

