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Abstract

This article seeks to clarify the usage of Student Team Achievement Division (STAD) Method
in improving the descriptive writing skills of Primary 5 pupils in a school in Sarawak. STAD
Method is one of the simplest cooperative learning approaches. STAD Method encourages
pupils to work collaboratively in order to enhance learning performance. The sample group
for this study were thirty-four pupils of Primary 5. The data were collected by using pre and
post-test, survey and groups’ interview. This study will provide a direction for research in the
future which may improve the pedagogy to learn writing in ESL classroom by using
cooperative learning approach.

Keywords: Writing Skills, ESL Students, STAD Method, Cooperative Learning Approach,
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Introduction

Education plays an essential role to build a developed country. Future generations have to be
fully educated to make our country on par with other first class world countries. To achieve
this mission, society should realized the importance of education. The quality of our education
system should be improved. Teaching approaches can be applied by the teachers in
classrooms. One of the approaches is cooperative learning approach. Education system in our
country is more exam-oriented. This leads the pupils to focus on their study individually and
do not interested in the cooperative learning approach. They tend to have competition among
themselves on who get higher marks in the examination. Hence, this makes the cooperative
learning approach to be neglected in the lesson.

In 21st Century teaching and learning classroom, teachers and pupils are complementing
each other during the lessons. Instead of giving lessons by chalk and talk, teachers act as the
facilitator during the task. Pupils become the active participants where they find information,
discuss, and complete the tasks given by teachers. This approach requires the pupils to work
collaboratively to achieve certain goals.
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Cooperative learning approach gives opportunity for the pupils to work in a group. They
can interact to discuss and exchange ideas which result in achieving the same objectives. In
cooperative learning, no pupil is left behind. When pupils work in group, they can share their
ideas and discuss among each other. They will not be afraid of making mistakes as it is a way
for them to learn the subjects. The pupils can have higher level of self-esteem when working
in group as they can support each other. This is supported by Jacobs (2006) where he
mentioned that when pupils are having positive interdependence, they have the perception
among group members that what helps one group member helps all, and what hurts one
group member hurts all.

In this era of modernisation, English plays a significant role among the societies. In
Malaysia, English is taught as a second language in all schools. Malaysia education system
came out with many programmes to improve pupils’ efficiency in using English. In the English
language, there are four major skills which are listening, reading, speaking and writing.
Writing is one of the important component in learning English. Based on a study by Rietdijket
et al. (2018), the function of writing is to enable pupils in communication, function in society,
acquire knowledge and to display what they have learned. Pupils have to be able to write
clearly to convey the correct meaning to others.

Koster et al. (2015) studied that pupils are hardly progress in their writing competencies
from grade 4 to grade 6. This is supported by Nunan (1999) as he mentioned that writing has
been one of the most difficult skill in learning the first and second language. As English is the
second language for the Malaysian pupils, they show low mastery in writing and struggle very
hard to write. This result was shown in the UPSR 2017 of English writing for national primary
school decrease from 77.1% in the year of 2016 to 73.6% in the year of 2017. Besides, the
2005 School Certificate Examination Report on English Language 2 acknowledged that most
of the candidates have yet to be proficient in writing skills in English at the required level in
the 2005 School Certificate Exam Report (Samuel et al, 2008). This shows that the proficiency
of Malaysian pupils in writing is still in a low level.

Malaysian pupils found it to be limited in terms of competency in writing skills (Chitravelu
et. al, 2005). Pupils have the difficulties to expand their ideas in their writing. They have
limited information about the tasks that they are going to write. This is the same situation
happens in the school of this research conducted. They have limited competency in their
writing skills. Thus, this paper aims to explore the use of STAD Method (Cooperative Learning
Approach) to improve the descriptive writing skills of primary 5 pupils.

Literature Review
Writing Skill
Recent theorists of second language learning have the opinion that writing is important for
second language learning. Writing give chances for the pupils to share their knowledge and
ideas in order to learn better. McMillan & Weyers (2007) reflects that, "Writing is a
challenging and fulfilling activity. It brings about all your relevant knowledge and
understanding of a topic in response to a particular task." These researchers pointed that it is
challenging when it comes to writing. It is also a skill that require longer time for the pupils to
master. At the same time, the pupils gain benefits when they learn writing where they can
grasp the topic better in the process of writing the task. The process itself makes the pupils
explore more about the topic that they are working on.

During the process of writing, the pupils can have deeper levels of reflection and thinking.
According to Roybal (2012), the key component of good writing is the use of critical thinking
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skills. This researcher supports the current study of using STAD Method to teach writing as
the method require the pupils to think actively during the writing activities. Hence, this means
that good writing skill needs the pupils to organize and structure their ideas and information
to achieve the requirements of the writing task given. Pupils have to work in their team where
they find information and ideas, then they have group discussion on the information. In the
process, they have to organize and structure their ideas so that all of the team members
understand the ideas clearly. This requires the thinking skills of the pupils to be able to follow
the correct process.

Donavan as quote by Ahmad (2015) emphasized that writing is a way for communication
that develops ideas and information. Pupils write their thoughts on the writing not only for
themselves, it is to be shared with others. Good writers should be able to express their ideas
clearly to the readers for better understanding. Pupils have the chances to share their writing
with others. Writing should be clear and accurate to ensure there is no any misunderstanding
and misconception. The ideas and information in writing must be correct in order to deliver
the correct messages. Hence, this enhances the current study about the importance of the
process of writing skills among the pupils.

Cooperative Learning Approach

Writing is a vital skill that pupils should master by the end of their primary school. Teachers
should work on teaching techniques to achieve the goal. One of the approaches that teachers
can enforce in the classroom is through cooperative learning approach.

This approach is a way where the pupils work in group to enhance learning and improve
their academic performances. As a group, the pupils get the opportunities to work and share
understanding of the tasks. As stated by Wang (2007), the pupils can learn together on the
process and development of learning as they interact among the high achievers and low
achievers. Besides, their social skills are improved as they need to communicate and
collaborate among themselves. The pupils will be more freely to discuss and argue in their
group which allow them to apply higher order thinking skills.

Cooperative learning gives opportunities to the pupils to work within their group. Roger
and Johnson (1994) stated this approach as a “process gain” and the knowledge transfer from
group to individual. The pupils get the chances to work actively during the cooperative
learning approach. The pupils can be active learners that work together with others in their
writing. The pupils can be the one that teach their friends and in the mean time, they get the
knowledge in return.

The STAD Method and Academic Achievement

The Student Team Achievement Division (STAD) Method is designed by Slavin (1994). It is one
of the most popular among the cooperative learning method that teachers use in their
classrooms. Previous studies indicated that STAD method is a student-centered approach
where the pupils active participants in their learning.

By using STAD method, pupils cooperate in groups of heterogenous members to achieve
the similar goal (Ishtiaq et al., 2017). According to Slavin (1994), the STAD method is where
the pupils are divided into groups of four or five members consist of mixed abilities,
backgrounds and gender. The members are consisting of high, moderate and low achievers
of any races or gender. This is to ensure that they work as a team and help each other to gain
knowledge from the lessons. Those pupils who are high achievers can help to guide their low
achievers team members in completing tasks given by teacher.
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Slavin (1994) also concludes that STAD method is one of the simplest method in
cooperating learning that consists of five components. These components are presentations,
group work, quizzes, individual improvement scores and team recognition. Teacher can use
these different components to apply STAD method in their teaching and learning process.
These components allow the pupils to learn collaboratively in their team. Zarei and Keshavarz
(2011) stated that the pupils work as a team in order to master the new lesson taught by the
teacher. As for the accountability of every pupils, each of them will be tested individually and
their scores are compared with their previous test scores. This is where the use of pre-test
and post test are important. Hence, with this method applied, teachers will be able to assess
pupils holistically according to their team work and individual performance in their writing.

Student-Centered Approach

The Student-centered learning (SCL) approach aims at helping students to be active
participants and share ideas in the learning process. Teachers act as the facilitators to ensure
the pupils become independent learners. This approach makes the pupils to be responsible
in acquiring knowledge. Leo Jones (2007) shared that "The student-centered approach helps
students to develop a 'can-do' attitude. It is effective, motivating, and enjoyable." This
indicates the SCL approach lets the pupils to discover and experiment the writing process with
the teachers as the facilitators. They have to be independent to discover their ideas and
develop the ideas into writing.

According to Cornelius, Jeffry and Adam (2010) a student-centered instruction is an
approach that facilitate relationships, every learners’ uniqueness and also learning processes
to make pupils success through their engagement. This study focuses on the student-teacher
relationship where the pupils are the doer while teachers are the facilitators. SCL approach
also cater to every pupils’ uniqueness without left anyone behind. Besides, SCL approach gives
opportunities to pupils undergo the process of learning and teacher-student collaboration. As
the activities in the classroom are student-centered, the pupils will have to come out with
their own ideas and information to interpret the knowledge with the teachers as facilitators.
Pupils are exposed to the process rather than being spoon-fed by others.

There are some characteristics of SCL approach that McCombs and Whistler (1997) had
listed. Firstly, SCL classrooms facilitate learning by increasing the motivation and effort of the
pupils. Secondly, the teachers has to learn that each learner is unique and have their own
learning styles, abilities and talents. Thirdly, SCL is a constructive process that connected
pupils’ prior knowledge and experiences. Next, SCL requires individualization, interaction, and
integration. It means that pupils have to create their own knowledge, interact with others
about the knowledge and then to have the integration of the knowledge. Lastly, SCL changes
the roles of pupils and the teachers where the pupils become the active learners. These
characteristics clearly shows that SCL approach is where the pupils involve in the building of
the knowledge in a meaningful and enjoyable ways.

SCL approach is used widely by teachers in English classroom. It is to allow the pupils get
fully participate and express themselves in the classroom.

Methodology

Participants

The participants of this study were thirty four pupils of Primary 5. The pupils were pupils of
mixed ability in their performances and proficiency level in English Language. They were
chosen based on their performance level, gender, and achievement.
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Instruments

This study used an action research. The quantitative and qualitative approaches are used in
this study. The researcher use STAD Method in the class of Primary 5 pupils. Firstly, a pre-test
(descriptive essay writing) was conducted with the pupils. This is to get the data to be
compared to the post test later. After that, the action research was conducted for six weeks
in the school with the same pupils. They were taught to write descriptive writing using STAD
Method.

After the action research was completed, researcher gave a post test which is similar to
the pre-test of the pupils. Then, a survey questionnaire consisted of three emerging themes
about the use of STAD Method in classroom was conducted with these pupils. The
guantitative data were obtained from the pre-test, the post test and survey questionnaire.
This quantitative data was analyzed using descriptive statistics.

Meanwhile, the qualitative data was obtained from semi-structured interviews with the
pupils. The qualitative data was analyzed based on three emerging themes. The researcher
used English to ask interview questions and the participants answered using English and
Bahasa Malaysia. The researcher transcribed and translated the interview data into English
for this research.

Spiral steps in action research by Kemmis and McTaggart (1988) as shown in Figure 1
were used in this study. The steps are: Planning, Acting, Observing and Reflecting.

—

REFLECT PLAN

OBSERVE ACT

Figure 1 Spiral Steps in Action Research by Kemmis and McTaggart

During the planning process, the teacher analyzed the pupils’ problems in their writing
skills and planned strategic actions to help them. In this study, the teacher planned to
implement the STAD method to enhance pupils’ descriptive writing skills. In the acting stage,
the teacher implemented the planned strategies (the STAD method) over a period of 6 weeks
(1 hour per week, one essay in two weeks) in the ESL classroom. Teacher used in STAD method
in class to teach descriptive writing by following all the steps.

During observation, the teacher documented the effects of the action by using
appropriate measures. According to Kemmis and McTaggart (1988), the observation data may
originate from various sources including the teacher’s professional journal, test papers,
checklists, interviews and others. In this study, the researcher obtained the data through a
pre-test and a post-test, survey questionnaire and semi-structured interviews with the pupils.
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These instruments then lead the teacher to gain the result from the use of STAD method in
teaching descriptive writing. In the final stage, the teacher reflected on the actions during the
action research. In order to do the reflection, the teacher discussed with the pupils to gauge
their views on the method used in teaching writing.

Result and Discussion

Pre-Test and Post Test

The data from this research showed that the implementation of the STAD method is able to
improve the pupils’ descriptive writing skills. This was proved by the higher mean score that
the pupils got in their post-test compared to the mean score that they got in the pre-test.

Table 1
Paired Samples Statistics
Mean N Std. Deviation Std. Error Mean
Pair 1 Pretest 50.03 34 14.882 2.552
Posttest 59.74 34 16.200 2.778

Table 1 shows the result of the descriptive essay writing in both pre-test and post test. Pre-
test was carried out before the STAD method in this research conducted in the class, while
the post test was carried out after the STAD method conducted in the lesson. In the pre-test,
the overall mean score was 50.03 (Mean=50.03, SD=14.882). This table showed that the mean
score in the post test was higher that pre-test which is 59.74 (Mean=5974, SD=16.200).

Table 2
Paired Samples Test

|Paired Differences

std. [95% Confidence Interval

Std. Error [of the Difference Sig. (2-
IMean |Deviation [Mean [Lower Upper t df [tailed)
Pair 1Pretest -
Posttest |-9.706 [3.080 .528 |-10.781 -8.631 -18.375 [33 |.000

The differences of the means was 9.71 as shown in Table 2. The overall score were obtained
based on how they write the descriptive essay which included the contents, style,
organization of the essay and grammar used.

This result indicated that the overall score for post test was significantly higher that the
pre-test (t=18.375, df=22, p=.000). This concluded that the pupils get higher mark after the
implementation of the STAD method in their lesson. They were able to answer the descriptive
essay better when they cooperate with each other. STAD method allowed the pupils to learn
and exchange their knowledge among themselves. The pupils also had the chance to ask
guestions and get easier explanation from their peers. This means that the STAD method was
efficient to be conducted in the classroom in teaching descriptive essay writing. Therefore,
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this concluded that there are differences of mean score in the pre-test and post test after
conducting the STAD method in classroom.

Survey Questionnaires
Table 3 is the descriptive statistics of the data collected from the survey questionnaire about
the usage of STAD method in descriptive writing.

Table 3

Data Collected from survey questionnaire (n=34)

Questions Participant’s Responses Mean

Score

Strongly Disagree | Neutral | Agree Strongly
Disagree Agree
0 4 18 12 0 3.24

1. | like writing activities | (0%) (11.8%) (52.9%) | (35.3%) | (0%)

before | learn using STAD

method.

2. | like to work with my | O 0 9 21 4 3.85

friends before | learn using | (0%) (0%) (26.5%) | (61.8%) | (11.8%)

STAD method.

3. Ithink using STAD method | O 0 0 22 12 4.35

helps me to write with more | (0%) (0%) (0%) (64.7%) | (35.3%)

details.

4.1think STAD method helps | O 0 0 9 25 4.74

to discuss with friends about | (0%) (0%) (0%) (26.5%) | (73.5%)

our writing.

5. | like writing activities | O 0 0 13 21 4.62

after | learn using STAD | (0%) (0%) (0%) (38.2%) | (61.8%)

method.

6. | like to work with my | O 0 0 6 28 4.82

friends after | learn using | (0%) (0%) (0%) (17.6%) | (82.4%)

STAD method.
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7. | had fun using STAD | O 0 0 3 31 491
method in my writing | (0%) (0%) (0%) (8.8.%) | (91.2%)

because it is simple and

easy.

8.l would like the teacherto | O 0 0 3 31 491
use STAD method for my | (0%) (0%) (0%) (8.8.%) | (91.2%)

future writing activities.

As shown in Table 3, there are total of 8 questions that had been answered by the pupils. This
survey questionnaire was using the linear scale of 1 to 5 for the answers. The linear scale
indicators is shown below:

1 - Strongly Disagree

2- Disagree

3- Neutral

4- Agree

5- Strongly Disagree

These questions were based on theme where the researcher distributed them into three
themes. The themes are participants’ motivational level (Questions 1, 7 and 8), participants’
collaboration with others (Questions 2, 4, 6) and the pupils improvement in using STAD
method in writing (Questions 3, 5).

For the first theme which was participants’ motivational level in using STAD method in
writing, 35.3% of the participants agreed to “I like writing activities before | learn using STAD
method” with the mean score of 3.24 which is moderate. Meanwhile, question “I had fun
using STAD method in my writing because it is simple and easy.” and “l would like the teacher
to use STAD method for my future writing activities.” both got 8.8.% of the participants agreed
and 91.2% strongly agree. These two questions both had 4.91 mean score which is high. This
showed that the motivational level of the pupils in using STAD method in their descriptive
writing is very high.

Next, for the participants collaborative with the others, 61.8% of the participants agreed
and 11.8% of the participants strongly agreed to the question “I like to work with my friends
before | learn using STAD method.” with a mean score of 3.85. For question “I think STAD
method helps to discuss with friends about our writing.” 26.5% of the participants agreed and
73.5% of the participants strongly agreed with a mean score of 4.74. another question “I like
to work with my friends after | learn using STAD method.” which 17.6% of the participants
agreed and 82.4% of the participants strongly agreed with a mean score of 4.82. All of these
three questions indicated high percentage of collaboration among the participants as they
like it better when they work in group.

For the theme of pupils improvement, there was 64.7% of the participants agreed and
35.3% of the participants strongly agreed to the question “I think using STAD method helps
me to write with more details.” with 4.35 mean score. For the question “I like writing activities
after | learn using STAD method.” 38.2% of the participants and 61.8% of the participants
strongly agreed with a mean score of 4.62. This theme was also shown that both of the mean
score are high where all the pupils agreed with both statements about their improvement
after using STAD method in their writing class.
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Interview

The result of the interview revealed that the pupils like to use STAD method in writing lesson.
This is because they have the chance to ask questions and share ideas with their group
members. As stated by Yusuf, Natsir & Hanum (2015) who quote Borich (2007), STAD method
is where the pupils of mixed ability work in group in completing their tasks. The pupils were
divided by their performance level, achievement and others. As they complemented each
other in group, they had the fun of learning.

P1: | like STAD method because | can write together with my group members. | can ask
questions if | do not know how to do the writing.

P2: | love it! | can more ideas and add them in my writing when I’'m in my group.

STAD method is where the pupils have to cooperate with each other during their group
work. From the interview, the participants stated that they tend to help each other more
during the process. The helps and cooperation among the group members motivated the
pupils to write their essay.

P3: We motivate each other when we feel like we cannot write the essay.
P4: We help each other through discussion. | feel motivated when | see my group members
are active giving their ideas and sharing about how to write the essay.

Besides, the interview showed that the participants get benefits from this method. They
can write better and do not afraid to write their ideas. They learned that they can have
different ideas from their friends. This makes the pupils to be critical thinkers and think
outside the box instead of scared to pour out their ideas.

P5: Yes, | got benefits from this method. After using this method, | get more ideas to write.
P6: | got benefits from this method as now | can write without being scared of writing the
essay wrongly. | learned that any ideas can be accepted as long as the answers related to the
topic.

Furthermore, the participants admitted that they want their teacher to use STAD method
in their future lesson. They like the idea of working together with their friends. Achmad and
Yusuf (2014) mentioned that the participants may be less intimidating when they ask
guestions from the friends instead of he teacher. Those of who are nervous or lacking of
confident when talking to their teacher can seek their group members when encounter
problems. This method open a door for the participants to work among themselves.

P7 : | hope the teacher can use this method in the classroom for other lessons. As writing is
quite difficult for me, I think this method help me especially when | discuss the ideas with my
group members.

P8: | like this method because | can work with my group members instead of working alone. |
can share my problems with my group members and they help me to solve them.

Conclusion

The results of this study showed that the STAD method enhanced pupils in writing descriptive
essay. The positive findings in this study indicated that teachers can apply STAD method in
their teaching. Teachers can shift from the conventional approach which focus on teachers to
a student-centered approach which is more interactive and allow collaboration among pupils.
The results from the pre-test and post test, survey questionnaire and semi-stuructured
interview indicated that the pupils work better using STAD method. This study shows that the
STAD Method is able to grasp pupils’ interest to write and expand their ideas in writing. This
cooperative learning approach helps the pupils to see how they can work together to achieve
higher marks in their study. This study also contributes to the approach that is more
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interactive and fun learning in the classroom. Pupils attracted more toward the lesson when
they can collaborate with their friends. As this research was carried out to learn about the
effects of STAD method on description writing, hence, further research should be done in
order to compare the result in other English skills like listening, speaking and reading.
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