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Abstract

Critical thinking is a worth skill inculcate pure thought in teaching Islamic Education
exclusively to enhance meaningful learning outcomes. These elements of critical thinking
need to be integrated into the process of knowledge acquisition by teachers so that students
can get deep understanding and make appropriate judgments when dealing with specific
situations in life. In this research, an analytical research being used to apply critical thinking
framework which built based on the theory and approach of Critical Thinking Models
according to Islamic Epistemology. In addition, technology integration and supportive learning
environment conducive to providing a practical framework. These results create collaborative
interactions that will focus on assessing student achievement in all aspects. Clarification of
this thinking framework can provide a more active and effective teaching and learning
environment. This critical thinking framework can be applied based on seven steps involved.
These include student-centred strategies, discussion methods, questioning and feedback
techniques, integration and synthesis of information and coming up with new ideas. This
conceptual paper concludes that teaching applies critical thinking can shed light on some of
the most profound and meaningful features of teaching. The implications also suggest some
additional teachers' basic skills such as conceptual and procedural skills, inquiry, logic and
Mantik. All these skills and competencies empowerment the credibility and capacity of
teachers whom being consistently in developing high-level thinking skills in 21st century
pedagogy.
Keywords: Critical Thinking, Instruction, Islamic Education, Teacher

Introduction

Competency in cognitive skills is important in teaching and learning process. One of
the skills that needs to be mastered is thinking skills. This skill can enhance students’
knowledge of the content and problem-solving solutions (Rosnani, 2013). This can be realized
when students are able to relate what they have learned to the current context and
environment. In fact, these cognitive skills are also capable of proving true, accurate, and
relevant thinking. Therefore, teachers should be prepared with a curriculum that is equipped
with critical thinking skills to be able to justify the truth. An Islamic education teacher needs
to be more skilled and capable of implementing an appropriate and effective teaching to
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enhance students’ cognitive and affective abilities. This is because the aim of Islamic
education is to uphold the dignity of science and intelligence, as well as the vision towards
culture and values that requires a high level of thinking (Asmawati, Aderi, Muhsin, & Khadijah,
2016). This is in line with the efforts to capitalize on Islamic education through the Malaysian
Education Development Plan (PPPM) 2013-2025 (KPM, 2013) that spark the 21st century
learning. Clearly state that the efforts and implementation of strengthening Islamic education
at the school level have become the agenda for the future.

The curriculum drafting today has absorbed the elements of the 21st Century Skills,
High Orders Thinking Skills (HOTS), and pedagogical skills. All components are explicitly
included in the Islamic Education curriculum document (DSKP) for the human capital required
to meet future needs. Among the aspects contained in one of the objectives are to develop
and enhance the intellectual, critical, and creative thinking (Ministry of Education Malaysia,
2017). This means that critical thinking is an important element of value added in teaching
and learning.

Critical Thinking in Thinking Skills

In determining the focus of this writing, critical thinking skills should be emphasized

as they have the potential to help improve the quality of student learning. Scriven and Paul
(1992) explain that critical thinking skills are an intellectually active and disciplined process.
The process includes activities such as conceptualization, application development, analysis,
synthesis, and evaluation of information collected. For example, this form of skill is based on
accuracy, precision, depth, consistency, and relevance. It involves the structure or element of
implicit thinking in all reasoning, namely the goals, problems, assumptions, concepts, and
empirical training that leads to conclusions, implications, and consequences.
The main function of critical thinking is the ability to analyze and the second is to evaluate
information. Analytical skills are critical in improving understanding and ability to use existing
information. Meanwhile, critical assessment skills can explore the validity of an idea (Azizi,
Noordin & Zurihanmi, 2005; Yahya, Razali, & Baki, 2018; Sorunke, 2018)

The two critical thinking activities include asking important questions and issues,
formulating clearly, and collecting and evaluating relevant information using abstract ideas,
thinking with open minds, and communicating effectively.

In addition, Mulnix (2012) conceptualizes critical thinking as the ability to pilot,
master, and develop the ability to perceive affinity or symbiosis. The interplay between the
existing references and the interrelated relationships produces alternative solutions to
complexity and complex lives. Cederblom and Paulsen (2011) emphasize that someone who
can master critical and creative thinking skills can stimulate analytical input in order to analyze
an issue. In addition, critical thinking is needed in order to shed light on the issue. The ability
to structure, develop sentences, and deconstruct supporting evidence is a must-have.
Therefore, educators should be trained to improve their critical thinking skills by considering
the various references and inputs available in the environment.

From the above discussion, critical thinking is selected as an important medium to
enhance teacher’s teaching in the classroom. Teachers need to master critical thinking so that
the learning and teaching process can achieve the goals and objectives that have been set
more effectively and effectively. The determination of critical thinking as the core of thinking
skills in this study shows its significance in various fields of study especially Islamic education.
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Critical Thinking in Islamic Education

The Islamic approach in thinking is based on the paradigm of monotheism and
manners. This paradigm emphasizes the value of seeking the truth based on the guidance of
revelation (Hisham, 2014). Pedagogical thinking skills, emphasizing on cognitive, affective, and
psychomotor teaching had contributed to a positive effect on students (Norfadelah & Ahmad,
2015). Thus, the Islamic Education subjects were excluded from the field of teaching and
learning in developing students’ potential in critical thinking. This means that the Islamic
education teachers should be able to master the skills of thinking, analyzing, and synthesizing.
The aspects of effective teaching of the Islamic education should be abounded with true and
wise mental activities (Rosnani, 2013). It involves the instinctive desire to seek the truth, to
deepen understanding, to ponder the future, to propose solutions, to delve into the
complexities, and to deal with the complexities and complexities of complex human life. Thus,
critical thinking works to get rid of misunderstandings and to seek for the absolute truth in
adapting to a difficult environment. Critical thinking is an initiative that is in line with the
human nature as the meaning of the Qur’an suggests:

“Behold! in the creation of the heavens and the earth, and the alternation of night and
day,- there are indeed Signs for men of understanding Ulu Albab Men who celebrate
the praises of Allah, standing, sitting, and lying down on their sides, and contemplate
the (wonders of) creation in the heavens and the earth, (With the thought).” (Ali
Imran

verse 190-191)

The above quotation clearly shows that the Qur'an emphasizes the importance of
thinking among scholars to constantly observe, analyze, and make critical comparisons to the
universe. Furthermore, Norfadelah’s and Ahmad’s (2015) study summarizes and elaborates
on Dr. Yusuf al-Qaradawi’s perspective which highlights some of the key features of scientific
thinking:

“Independent and objective scientific reasoning and rejecting heresy, heresy and
heresy. Essentials of the “scientific intellect” according to al-Qaradawi are to reject
doubt in certain matters, not to lust and emotion in the field of science, to reject
the blind claim to heritage ancestors, not submissive or obsessed with leaders. In
addition, the use of common sense or thought in matters that are allowed and not
affected by any exclamation or prayer has no evidence or evidence.” (Norfadelah
& Ahmad, 2015)

The argument above shows that the Qur’an affirms the use of intellect based on
definite and conclusive proofs. The information and knowledge gained through ranking is for
the benefit and well-being of the people and intellectual development in education.
Therefore, research on critical thinking in Islamic education should be generated based on the
thinking of prominent Islamic leaders. Some of the leading figures, such as Abdullah Nashih
Ulwan, Ibn Qayyim al Jawziyyah, and others have been able to enlighten the critical thinking
of teachers in teaching Islamic education. The essence of the book of Tarbiyatul Aulad Fil Islam
(Abdullah, 2012), emphasizes that early education is a key element in addressing three
important elements of Islam: faith, morality, and worship. All these elements highlight the
importance of basic education that needs to be strengthened (Abdullah, 2012). However, not
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many attempts to articulate such thoughts or attitudes are reflected in the learning
environment in line with the current demands. In fact, their great ideas and works based on
the accuracy of the Qur’anic knowledge and the relevance of the current evidence based on
As Sunnah can provide a relevant and an effective tarbiah. It clearly shows that capability to
inculcate the ability and inclination of the teacher’s mind needs to be an effective teacher
(murabbi).

If observed, it appears that the definition and meaning of “scientific mind” in Dr. Yusuf
al-Qaradawi’s perspective is broader and is also an integral part of the concept of critical
thinking. Furthermore, knowledge coupled with the power of the intellect will be able to help
identify people with His creation, glorify Him, and thus give birth to ubudiyyah (al-Ghazali,
2007). Another benefit that can be achieved is the ability to produce mindfulness with a fair
and equitable solution. It can be concluded that the importance of critical skills in teaching
especially in Islamic education should be developed so that students can lead a more
prosperous life. The next one can appreciate the content of knowledge and new application
that is meaningful teaching.

Thus, the teaching of Islamic education teachers should also be a catalyst that
promotes a critical, creative, and innovative thinking culture. This can be done through the
Primary School Curriculum (KSSR) and the Secondary School Curriculum (KSSM) to integrate
various disciplines. Even the Islamic perspective of critical thinking states that the goal is to
find the truth in every matter and to reject falsehood. This effort must be rooted in the true
source and also based on the Divine guidance provided in the Qur’an and the Sunnah (the
main normative source of Islam) on rights. If these criteria are not met, then it cannot be
considered legitimate from an Islamic perspective (Mumtaz, 2008).

Strategies and Approaches in Instruction to Promote Critical Thinking

One of the efforts and approaches to promote critical thinking is inclusion or
integration. These are a process that incorporates the skills of thinking skills in teaching and
learning activities (PdPc). Activities that encourage the integration of elements of high-level
thinking skills should be integrated into teaching strategies (Aida, 2016). However, the
developments on Islamic Education teaching had focused solely on one of the ways in which
these perceptions do not have a positive impact on students’ thinking skills. For example,
lectures using teacher-centered strategies are often used in teaching Islamic education
(Hatifah, 2000). This does not help in raising critical thinking as students become passive and
seem to be the only teacher in question, doing inquiry and thinking about the subject being
taught (Maiorana, 1991). In contrast, active learning makes the learning environment more
enjoyable and most importantly, it can engage students in critical thinking. In fact, students’
confidence will improve as they continue to study a subject more enthusiastically and
motivatedly.

In order to benefit students, teachers need to provide many opportunities for them
to engage in each level of discussion in a cohesive way including the high and low levels of
Bloom’s Taxonomy where critical thinking takes place. Even teachers believe developing
critical thinking among them is very important (Albrecht & Sack, 2000), but only a few have
ideas on how to teach them or how they should be evaluated (Paul, Elder, & Batell, 1997).
The model in Figure 1 is a seven-step framework that can be implemented in any learning and
training class. It then becomes the catalyst in learning to move the critical thinking process
towards thinking skills based on arguments in Islam.
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Methods

A qualitative research that emphasizes on the empirical analysis of various scientific
sources consisting of theories, scientific texts, and published journals has been used in this
conceptual paper.

Tadabbur-
Judging idea

Tafakkur- . Tafqih-
Hypothesis 5 Analysis

Islamic
Critical
Thinking

Ta'qil-Synthesis Tazzakur-
Conclude

Figure 1. Critical Thinking Models Based Islamic Epistemology
(Source: Norfadelah & Ahmad, 2015)

The conceptual framework of this critical thinking element is adapted from the
framework of the Thinking Skills model by Norfadelah & Ahmad (2015) which emphasizes on
Islamic principles that are equilibrium and holistic.

Based on Figure 1 above, critical thinking concepts should be based on sources and
arguments as well as arguments based on revelation and reason. These two sources of
epistemology are important to nurture in critical thinking. This is because the intellectual
power in Islam not only provides a valid and absolute argument but must also emphasize the
elements of wisdom and civilization (Othman & Hashim, 2006). All five processes in the basic
cycle of critical thinking meet the definition of critical thinking according to Scriven and Paul
(1992), but all must be based on arguments and evidence from the Islamic reasoning and
revelation. Thus, Islamic education teachers should play a clear role in the proposition of
correct arguments and can relate them to current issues to generate a dynamic and an active
discussion.

According to the opinions expressed by Qader et al (2012), the “Bloom’s taxonomy is
a framework for analyzing and testing levels of assessment in learning.” The Islamic
approaches provide a holistic view of knowledge and enlightenment in deeper ways. It covers
all levels until it synthesizes and tests the highest level of knowledge, and this is known as the
science of conscience. The objective of conscience is to enable one to understand the Islamic
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perspective as the core, and then, the second nucleus is the Tauhid principle that motivates
all within the framework of thought. Islam (Muhammad, 2011).

Students who think critically need to test and evaluate whether or not a reason is
relevant and applicable based on agreed criteria or values. Therefore, the use of various
reasoning strategies in the implementation of these criteria or standards and seeking
information is a credible evidence to support the decision made (Rudd, Baker, & Hoover,
2000). Students who are taught to think critically need to learn how and when to ask questions
and what kind of questions to ask, and to learn how to reason, which it is applicable when
using reasoning and the method of reasoning to apply (Fisher, 2001).

However, critical thinking frameworks according to Islam do not reject low-level
thinking. For example, in other areas students only need to do memorization and application,
but higher-level thinking such as analysis and creation is not required. However, the process
of integrating Islamic Education PdPc with conscience requires all levels and stages of learning
to be a subterranean thinking. This is because Islamic philosophy refers to the unity and
integrity of knowledge. Whereas keywords related to Islamic critical thinking refer to the basic
form and depth and focus of a search for knowledge and knowledge based on Islamic
epistemology namely the arguments or explanations of revelation and the arguments of
reason. Zainoriah (2015) explains that the concept of critical thinking according to the Qur’anic
reference should serve as a guide for establishing true belief and faith, namely to direct Allah
S.w.t.

The Implementation of Teacher’s Critical Thinking in Instruction

The role of Islamic Education teachers in implementing critical thinking in teaching is
one of the responsibilities of the teaching profession. Critical thinking can be applied in
teaching which includes aspects of strategy, approach and content and assessment. Somehow,
before teachers can implement these critical thinking, they need to have enough resources.
That involves the preparation of appropriate strategies and approaches with needs effective
teaching implementation. Aspects of pedagogy, assessment, and learning environment need
to be aligned with the integration of critical thinking into teaching. Teacher’s preparation also
needs to include both the content knowledge (conceptual knowledge) and pedagogical
content knowledge (procedural knowledge) in order to achieve the goal of mastering the
thinking skills. As a skilled teacher, the application of measures should be carefully planned as
a guide that facilitates the implementation of critical thinking in the teaching of Islamic
education.

Teachers need to continually work on deepening the content of their knowledge to
ensure that their teaching techniques help students to develop critical thinking skills. In
addition to the teacher’s competence, teachers also need to monitor classroom activities
closely by tracking student engagement in their teaching diaries and reflection journals.
Knowing and recognizing students’ backgrounds in detail can provide a fair assessment. Other
reflective comments can also be found in these journals of theirs, and this can be very useful
when reviewing or updating teaching activities.

In initiating the critical thinking process, the steps of arbitration as well as examining
the arguments and ideas contained in these diagrams facilitate the procedure and layout of
the action level ranking. All these steps are practical, and they lead to the reflective thinking
of students and teachers. A very useful framework for enhancing students’ thinking skills and
strengthening the teaching methodology strategy. Efforts to promote critical thinking can be
achieved through any content rating with customized lecture modifications and easy
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integration of active learning techniques. The following are the seven critical thinking steps
that teachers can take to be more systematic and structured in implementing critical thinking
in their teaching as shown in Figure 2.

Step 1: Establish Learning Objectives

* Explain the behavior that should be shown

* Target behaviors that use high-level thinking

Step 2: Encourages Questioning behavior

* Develop appropriate questioning & Apply
questioning techniques.

* Encourage interactive discussions

Step 3: Active Learning Before Evaluation

* Choose active learning activities

* Includes all active learning components

Step 4: Review and Validation Idea

* |dentify validity & validity

* Secure and verify content & facts

Step 5: Integrating & Formulating ideas

* practice knowledge through logic (logic)

* Integrate with critical ideas and Integrasi &
Formulate ideas & Information

Step 6: Provide critical learning feedback and assessment

* use feedback (self-reflection) to improve teaching

Step 7: Suggest new concepts and ideas

* integrates with epistemology of Islamic science

* triggers new concepts, ideas and solutions

Figure 2. Seven Step Teacher Critical Thinking adaptation from Higher Order Thinking Skills
Development Process Models (Limbarch, B.,& Waugh, W.,1986)

Step 1. Define Learning Objectives

Determining learning objectives is the first step that teachers need to take. Teachers
need to identify the main learning objectives that determine student outcomes and that can
be observed after teaching in the classroom. These elements of critical thinking can be
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realized in the learning objectives, learning activities, and assessment according to Bloom’s
higher taxonomic level (Anderson & Krathwohl, 2001).

Krathwohl (2002) states that writing good objective frameworks should include
behavior that is appropriate to the level chosen according to the taxonomy. This provides the
opportunity for teachers to build a foundation of internal motivation and then work diligently
and focus. Therefore, the planned lesson plans should target specific behaviors and enable
the desired behavior, as well as end with the pupil’s behavioral response (Krathwohl, 2002).
The formulation of appropriate level questions should be formulated well in the teaching
strategies and enable students to develop critical thinking skills. The learning objectives
should also be based on the Student Success Index as stated in the Curriculum and Assessment
Standard (DSKP) document. The document explains the need for teachers to align the content
standards, learning standards, and performance standards with the teaching and learning
objectives (CPC, 2017). The role of the teacher is therefore to ensure that the objectives of
teaching are aligned with the subject of Islamic education and the intellectual level of the
student.

In conclusion, critical thinking teachers need to ensure a careful planning for the
attainment of Islamic education goals. Strong collaboration in student-teacher interaction
requires a continuous and ongoing relationship. This can mobilize students to uphold and
stimulate them to improve their academic and personal achievement, and thus enhance their
appreciation of the results.

Step 2. Encourages Questioning Techniques

Questioning techniques are fundamental to teaching and facilitating. It is an important
aspect of the teaching and learning process (Muhammad Azmir, 2012). It enables teachers to
create what is known publicly and then develop new ideas and understandings. Questions can
be used to stimulate the interaction between teachers and students and to challenge students
to defend their explanations and arguments. Clasen and Bonk (1990) state that while there
are many strategies that can influence students’ thinking, they depend on the depth of the
teacher’s questions which also have a significant impact. Most student’s questions indicate
the student’s thinking level — the level of knowledge and understanding that is in line with
the level of question asked. When teachers plan questions, they need to consider the purpose
of each question and then develop the appropriate level and type of questions to achieve that
goal. All students need to be given a question-and-answer experience with higher questions.
When they become familiar with the use of the teacher’s questioning keywords and perceive
the whole concept of a teacher’s critical thinking, they will regard the teacher an important
source of experience.

The focus of the questioning is to be looked at in its entirety, but in this study, the focus
is on the analysis, evaluation, and creation stages. According to Duron (2006), based on the
Bloom’s Taxonomy, the level of analysis requires answers that show the ability to see patterns
and apply information, concepts, and theories to component parts. Questions at this level
may require students to examine, classify, categorize, differentiate, and analyze. Meanwhile,
the rating stage requires answers that show the ability to evaluate evidence based on
arguments and reasons. Students at this level can evaluate, critique, recommend, suspect,
and evaluate. The final stage of creation requires an answer that demonstrates the ability to
combine knowledge of several facts and ideas in order to create new or original patterns and
concepts. Questions at this level may ask students to integrate, build, create and explore more
possibilities.
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This shows that questioning techniques can be used to develop thinking among
students by asking questions in different categories and ways. One simple method is to use
general categories of focus and problem-solving questions (Duron, et al 2006). For example, a
teacher can use continuous classroom assessment to enhance and monitor critical thinking of
students, whereby students may be asked questions such as “what is the most important thing
you learned in class today?” or “what questions are relevant to this session but are most
important in your mind?” or “what strategy makes them successful?” Another strategy to
inculcate critical thinking is to place students in a group learning situation where they can
receive ongoing support and feedback from both teachers and other students.

Among the teaching methods, there are various techniques that emphasize student-
centered approaches. The most important technique for encouraging active student
engagement in the classroom is question-and-answer (Nor & Zamri, 2007). This is understood
as something difficult and requires commitment if not planned carefully. Some of the key
elements of the questioning skills are as follows: asking simple, concise questions; ready to
rearrange questions, build confidence and ready to attract participants and focus; using a
variety of techniques; providing feedback and reinforcement without repeated answers, and
spreading the question in class.

Designing is a technique widely used by teachers in communicating the facts,
concepts, and principles of the field of knowledge as well as enhancing student’s thinking.
Elder and Paul (1997) suggest that the art of questioning is essential to the survival of learning.
If they fail to ask the correct and in-depth questions and provide answers to the questions,
students may not be able to take the content seriously. The appropriateness and accuracy of
the questions include the compatibility of the questionnaire and the timely and relevance of
the content of the discussion and debate. Teachers can and should use deep, contextual
guestioning techniques to inspire critical thinking in the classroom.

Step 3: Active Learning before Validating

Most teachers will strive to ensure that active learning is carried out to meet the
planned lesson plans. Bonwell and Eison (1991) described active learning as student
engagement in activities that made them think about what they were doing. Fink (2003) states
that the concept of active learning supports research, showing that students are more
knowledgeable and able to retain knowledge longer if they are actively engaged in knowledge.
Active learning has a positive impact on a meaningful and an effective learning environment
as students tend to be more active and more engaging. To make learning more active, teachers
need to learn how to enhance the overall learning experience by adding some types of
learning experiences.

There are various strategies that can optimize active learning. A study by Carroll and
Leander (2001) states that the use of active learning strategies such as graphic management
can enhance students’ ‘high-level thinking skills as well as enhance students’ ability to manage
and interpret information. The change in attitude and performance achievement among
students can be a measurement of the results of the strategies that have been used. In this
regard, the use of active learning strategies in the classroom such as problem-solving
exercises, student cooperative projects, simulations, case studies, and role play can make
teaching and learning more effective (Mayers & Jones, 1993). This assumes that if an active
learning approach is implemented in the Science subjects to enhance student’s achievement
and interest in Science subjects, then of course it can also be applied to other subjects such
as Islamic Education (Ab Halim, 2015). Thus, active learning in classroom teaching and learning
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can enhance student’s achievement, interest, and interaction in Islamic Education subjects.

Step 4: Review and Validation of Idea

There are two important processes in this fourth step - the review and validation of
the content of ideas and information. Teachers can find patterns between incorrect answers
or invalid text content and make valid decisions about the decisions that may cause confusion
and misunderstandings. These types of activities can also have positive benefits for students.
Pupils will be better monitors than their own learning (Duron et al., 2006).

The process of reviewing is to select the most appropriate and closest to the evidence
based on the evidence or argument in accordance with the philosophy of Islamic education.
This process is also carried out based on the evidence of either the Qur’an or the Hadith
(Norfadelah & Ahmad, 2015). Both processes involve research on an idea or text content.
Teachers need to work on the knowledge or source of encyclopaedic books or well-known
scholars’ books. They need to find and the right source of information, sources that can be
trusted and that are able to provide valuable support and benefits. These teacher’s actions
can enhance their critical skills such as researching, comparing, investigating, and ensuring
that only the right can increase their students’ confidence in the pursuit of knowledge. This
can be implemented more effectively when the teacher understands the logic or Mantik that
acts as a filter for the grading of a knowledge. Pupils will be able to see it directly that teachers
are concerned about knowledge-processing activities in their learning.

Step 5: Integrate and Synthesize Idea and Issue

At this fifth stage, it requires the process of synthesizing and solving a problem. This is
a difficult task because it requires students to have a high level of cognitive involvement
involving critical thinking (Anderson & Krathwohl, 2001). The process of synthesizing is the
process of combining different elements to come up with a whole new idea. In addition,
synthesis is also the composition of combining ideas, refining ideas, and integrating ideas.
Synthesis makes data or information new and integrated, as well as complex (Jeyagobi &
Subramaniam, 2007). Clearly the process in this fifth step should be carefully done.

Among the preparations before the synthesis process is to ensure the ability to gather
and connect ideas, facts, and information related to existing knowledge (Duron et al., 2006).
Therefore, students need to ensure that they are able to integrate the knowledge and
information gained to the best of their ability. Students who have received and understood
the information and knowledge presented by the teacher are students who are capable of
mastering how to properly integrate knowledge and information. To achieve this level,
teachers need to carefully supervise and lead the activity. Using mapping techniques with
mind maps is one of the easiest forms of organization in the classroom. At this stage, students
will organize the information systematically from the various sources that had been previously
selected (Duron et al., 2006). Constructing the resulting information is a complex process.
Giovanelli (2003) argues that reflective thinking and practice is a cognitive activity that
requires the active participation of an individual as a result of an experience that is deeply
affecting him or herself through engaging in the testing of beliefs. Giovanelli (2003) claims that
thinking about the integration of new insights and experiences that they have had is the key
and an important element for them.

The results obtained from the synthesis of knowledge are used as catalysts for students
to evaluate their learning and thus engage students in learning the practices that can enhance
their thinking ability (Mohd Najib, 1997). The role of teachers and students is important to

727



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN PROGRESSIVE EDUCATION AND DEVELOPMENT

Vol. 8, No. 4, 2019, E-ISSN: 2226-6348 © 2019

ensure that the results of the synthesis of knowledge can be produced.

Step 6: Provide Critical Learning Feedback and Evaluation

One very important ingredient in active learning is a deep reflection dialogue. This
provides students with the opportunity to reflect on the meaning of their learning
experiences. One can express reflection on oneself as in a daily journal or in another, as in a
class discussion. According to Fink (2003), in reflective writing, students address the following
questions: What am | learning? What values do | learn? How do | study? What else do | need
to learn? When teachers think about what should happen in teaching and learning, it is
important to consider the kind of active learning that can encourage critical thinking.

Teacher’s feedback covers aspects such as assessment, comparison of criteria, and
student performance standards to evaluate work quality. However, the purpose of feedback
is to improve the quality of student learning and performance, rather than for performance
grades, and more importantly, it has the potential to help students learn how to evaluate their
own performance in the future. Feedback enables teachers and students to engage in
dialogue about what distinguishes success and performance from unsuccessful performance
as they discuss the criteria and standards (Fink, 2003).

Feedback from students is also an important tool for teaching improvement. Angelo
and Cross (1993) proposed several ways to gather important information related to student
learning and response to teaching techniques. One of these methods is the two-minute paper
method of asking students to identify the most important content to be learned. Teachers can
review the comments and use them in their future classes to emphasize the identified issues.
Chain notes can be implemented with the envelopes containing key questions in them that
students respond by putting their answers in the envelopes. Activities that discuss patterns of
response with students can lead to a better teaching and learning.

Teachers need to provide good and adequate feedback to students. The opportunity
for students to interact should be considered during the assessment process. Teachers need
to provide enough time to help students understand what kind of criteria and standards they
mean. Students can also provide feedback and assessment. Each of these techniques helps
students learn to distinguish between satisfactory and unsatisfactory performance. The
Memory Matrix is also useful in collecting student’s feedback; for example, chronological
sketches may correspond to different periods of history, and students will be asked to classify
the events.

When providing feedback, teachers need to act wisely and meaningfully. According to
Wlodkowski and Ginsberg (1995), teachers need to provide informative and non-controlling
feedback. The feedback needs to be based on agreed standards, specific and constructive,
positive, and showing improvement differences over past performances.

The information gathered from student’s feedback and assessment is an immediate
and important resource for teachers in relation to what is being met, the effectiveness of
specific learning activities, and the effectiveness of feedback on standards (Duron et al., 2006).
This information should be used to further enhance the course, and may turn out to be very
useful from the department or the results-based assessment effort. Finally, it is important to
create the final step on the importance of critical evaluation to the seven-step model of
formulating facts and generating new ideas and insights.
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Step 7: Sparkling Conceptual, Idea and New Solution
Thinking is the result of mental activity that constantly connects the aspects of rational
reason, feeling, and instinct based on the concept of symbiosis that is intertwined with each
other. The results can be achieved and can be viewed as follows:
1. The conclusions made are more reliable
2. The decisions made are smarter
3. The things under study can be seen in more depth.
4. The resulting ideas are more creative and innovative (Som & Dahalan: 2003)
5. All criticism made is more constructive
6. The results created are more artistic that can translate the mood

Pupils cannot be good thinkers if they are not trained in activities that lead to the
output as above. Good critical thinking comes from good thinking processes. Students need
to be trained and experienced in a variety of processes to move towards good, effective, and
sharp thinking in their learning process. Therefore, teachers need to adjust the level of
rationality or logic to the level of student education at both the primary and secondary levels.
Mysticism is the guiding principle for deciding whether a statement is acceptable or not. In
addition, it is also the basis of all knowledge, so long as one does not have a supernatural
knowledge, all the learned knowledge cannot be believed to be true, and even raises doubts
about the ideas or ideas of the students themselves. Furthermore, mantiks knowledge is
closely related to other aspects of knowledge such as creed, sharia, and morals.

After detailing the above steps, the important implications are expected to be the
student success and incarceration. This really depends on the teaching skills and attitude of
the teacher who integrates the critical thinking elements. In addition, teachers’ tendencies
are highlighted when their thinking dispositions often emphasized on the critical teaching
principles that are integrated into teaching. Swartz (2003), quoted in Marin and Halpern
(2011) discusses on the three key principles of teaching critical thinking that reflect the need
for both explicit and implicit strategies: a) the more explicit the teaching, the more impact it
will have on students; b) the more innovative inquiry activity in classroom will embarking new
ideas and incorporates open mindset; c) the more the teaching of thought is integrated and
incorporated into the teaching of the content, the more students will think about it and adapt
it to its environment. In addition, good student achievement is the result of a critical reflection
of teaching, which is to look at new options and not just on one aspect. Assessment is a
process involved with problem-solving skills and decision-making such as comparing
differences, looking at effects and consequences, evaluating, and so on. Once a person
becomes accustomed to this process, this kind of thinking becomes a habit and practice. This
is what is expected in the country’s education system.

Discussion
Challenges of Implementing Critical Thinking on Islamic Education Teachers

After reviewing scholarly evidence and opinions, many agree on the application of
critical thinking in teaching. However, there are some complex challenges in implementing
critical thinking, especially among Islamic Education teachers. Factors of traditional teacher-
centered Islamic teaching, teacher readiness, knowledge and values, and thinking tendencies
(O’hare, 2004) need to be overcome holistically. These barriers do not affect a teacher’s
knowledge base and resources. However, teachers need to constantly make improvements in
any given problem. In this case, teachers need to carefully examine the background of the real
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and new issue, problem, or concept. If this is not resolved, then there will be a taklid which
means accepting something without the support of the argument (al-Ghazali, 1997). Believers
will believe, hold, and practice an opinion without any denial or attempt to seek the validity
of that opinion. Practicing legacy and taklid practices creates misunderstandings and mental
toughness. These people are comfortable with the perspectives and beliefs that do not lead
to reform. Disciplined teachers will simply let all of their innovative and critical thinking work,
and the element of improvement will not be practiced in teaching and learning.

In the face of the ever-increasing challenges of thinking, logic should be a medium or
platform that can filter and at the same time can prevent negative thoughts from circulating
in the minds of the people around them. The role of teachers which are equipped with logical
knowledge, will be more confident in each idea or theory of thought (Abd & Rosmawati,
2009). There is a not so hidden prejudice against negative states, and the consequence of
avoiding these states is that you inadvertently will stunt our growth, maturity, adventure, and
meaning and purpose in life. In conclusion, all the knowledge gained teaches the absolute
truth. This can be achieved by evaluating something so that it can manifest the mind to
reasonably consider the truth.

Suggestion

Critical Thinking can strengthen teacher’s pedagogical skills and professionalism in
Standard Guru Malaysia. Professionalism Teaching in the domain of the profession should
enhance the elements of critical thinking as well as creative and innovative thinking. The
addition of these features into the domain of the profession is an effort to further enhance
the readiness of pre-service teachers who are still in the Teacher Education Institution. In
addition, to enhance the soft skills and success in the teacher training which play an important
role in structuring the Malaysian teacher standards.

This seven-step framework suggests implementation in the teaching of Islamic
education. Details of the implementation process should be outlined in the teacher’s lesson
plan. This framework is capable of becoming the pathway of best practices in teaching,
effective learning environments, assessment-based learning outcomes, and assessment. This
clearly shows that the framework can be used as a guide to help students develop critical
thinking skills. Through this effort, students and teachers can gain more interesting and
effective learning experiences.

Conclusion

Based on the discussion, critical thinking needs to be implemented by teachers in
teaching Islamic Education. The implementation of critical thinking can be achieved by
focusing on seven steps which include planning, questioning, active learning, analysis,
research, evaluation and new solutions. Teacher readiness and preparation is concerned and
crucial. An outstanding teacher must be a critical thinker in implementation of the jobs and
all their responsibilities. Critical thinking-based teaching is in line with the goals outlined in
the Malaysian Education Development Plan (PPPM) 2013-2025 (KPM, 2013). In fact, critical
thinking can produce the so-called Ulul Albab Generation which can be a contributor to a
dynamic and progressive society. In turn, it strives to raise the standards of quality education
towards excellence in human civilization.
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