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Abstract

Learning Arabic in Malaysia has started a long time ago. However, studies have shown that
the level of language skills among students is still unsatisfactory. For speaking skill, students
are facing difficulties to speak Arabic well, because language errors have always been the
case. Due to this reason, it is necessary for a study to be conducted with the purpose of
identifying the constraints that are stopping them from speaking Arabic properly as well as
the implications of this problem. To identify the constraint factors, a total of 98 students who
attended the first level Arabic course at UiTM Shah Alam were chosen as respondents. A
survey form was used as a research instrument. The data were analysed based on the basic
descriptive to find frequency, percentage and mean in distribution. The findings show that
the most important constraints are the lack of vocabulary and the environment, that do not
encourage them to converse in Arabic, leading to the inability to speak the language fluently.
This study also proposed three ways to overcome this problem, namely using an Arabic
language learning strategy, implementing well-designed teaching methods for speaking skills
and the need to increase reading materials.

Keywords: Learning Arabic Language, Language Skills, Speaking Skill, Third Language,
Hindrance Factors

Introduction

In the 70s, the teaching of Arabic language was given attention by the Ministry of Education
of Malaysia (MOE) by applying Arabic students into the teaching syllabus. It is now being
offered at religious national high schools throughout the country. The teaching of Arabic
language focuses on speaking skills to enable students to speak Arabic. The curriculum was
formulated specifically to achieve the target and the textbooks were written by Arabic
experts. The Arabic language is offered to students from Form One to Form Five. The
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development of Arabic language teaching has been further stimulated by offering the Arabic
language students in full boarding schools and daily schools. In that development, the
measure is divided into two parts. Upper Level Arabic is a syllabus designed for national
religious high schools specifically for Form Four and Form Five students, while Communicative
Arabic is the metric for other schools. Similarly, the development of Arabic language teaching
across the school boundaries is offered in higher education centres as an optional language
course.

The offering of Arabic as a foreign language subject in Malaysia is becoming
increasingly widespread as an elective language as well as a programme at the university level
for obtaining a specialisation degree in its field. Universiti Teknologi MARA (UiTM) has made
Arabic as one of the university's requirement courses, in line with other foreign languages.
Bachelor students in UiTM are required to choose one of the three languages offered and
learn it for three semesters. This course is designed for two credit hours that equals two
consecutive hours a week in each semester. During the three semesters, students take the
third language class as much as six credit hours equivalent to 84 hours of meetings, which is
28 hours of meetings per semester (The Academic Affairs Division, 2009). Therefore, this
study will focus on the aspect of identifying constraints in the Arabic language spoken by
students who take Arabic language course as a third language, thus providing suggestions on
solving the problem so that they are able to speak well in Arabic.

Problem Statement

Arabic is the national language for Arab people and is a language of politics, beliefs,
business, thought and culture to Muslims or ratio to 1 out of 5 world's population today
including Malaysia (Zainur & Rosni, 2007). Arabic speakers today have been estimated to
exceed 422 million worldwide (Ku Fatahiyah et al., 2014). Besides, Arabic is also developing
as a world language in the global education flows. The establishment of units and institutions
of study in countries other than Arab countries, such as America, Britain, including Malaysia
proves the acceptance of this language internationally (Wan, 2006). Malaysia has also taken
a step forward to introduce Arabic language students at all levels of education including the
higher education levels. Arabic has been one of the elective courses in the university as well
as a compulsory course in several faculties. However, this effort is seen to be unuseful when
the mastery of the students in this language is weak (Al-Muslim & Zamri, 2012).

Generally, there are four essential skills in language teaching, i.e.listening, speaking,
reading and writing skills. Therefore, the teaching of Arabic in Malaysia has placed the goal of
enabling students to master the four language skills (Ismail et al., 2011). Effective domination
in Arabic should be applied through speaking. However, according to the recent studies, the
level of language skills among students is still unsatisfactory (Azlan & Rosni, 2015). This
situation can be seen through Ghazali (2012) on UiTM students showing that students’
achievement in speaking skills is not encouraging because they have been rated at levels Al
and A2 on the Common European Framework of Reference for Languages (CEFR) scale. This
situation is also supported by the findings of Sahabudin (2003) related to the achievement of
Arabic language proficiency of speaking skill that involved 100 UiTM Arabic language students
as respondents of the study. He found that the achievement of students in the mastery of the
Arabic language is poor and unsatisfactory. Not only does this situation happen to students in
UiTM it also happens to students in other institutes of higher learning. The evidence can be
seen in previous studies (Norhayati et al., 2013).
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Reflecting on the weaknesses in mastering the Arabic speaking skills above, this study
attempts to uncover the students’problem on the situation that occurred to identify their
constraints when speaking Arabic. This issue is explained through the following two questions:
1) What are the types of constraints that occur in Arabic language speaking?; and 2) What are
the implications of the problems?

Study Objectives

The objectives of this study are to:
1- Identify the constraint factors faced by students in Arabic speaking skills.
2- ldentify solutions to address these problems.

Methodology

Questionnaire was used in this study to identify the constraint factors faced by students
speaking in Arabic language. The sample was selected using a simple random sampling
involving 98 students who attended the first level Arabic course at UiTM Shah Alam. The
process of data analysis was done using software SPSS (Statistical Package for the Social
Sciences) Version 22 to answer the first objective of the study. The questionnaire was
modified from Adnan (2014), which used a five-point Likert scale: 1 = strongly disagree, 2 =
disagree, 3 = Less agree, 4 = Agree and 5 = strongly agree. The respondents were asked to
mark one of the numbers to indicate their consent to statements related to constraints in
Arabic language. The questionnaire consisted of two parts:

Part A: (Demographic information). This section contained two statements for information
about respondents' background i.e. gender and status of learning Arabic language.

Part B: The constraints in Arabic speaking.

The data obtained were analyzed through descriptive statistics as they would be able
to provide information directly and easily. Descriptive statistics used were frequency,
percentage, mean and standard deviation. The mean value obtained in this study was
interpreted by means of interpretation of descriptive statistical findings proposed by Nunnally
and Bernstein (1994) as shown in Table 1 below. To interpret the mean score, the mean value
of 1.00 to 2.00 is low; the mean value of 2.01 to 3.00 is at low moderate level; the mean value
of 3.01 to 4.00 is at moderate high level and the high level min value is 4.01 to 5.00.

Table 1.

Score Min Interpretation Scale (Nunnally & Bernstein, 1994)
Duration/Min Interpretation
1.00-2.00 Low
2.01-3.00 Medium Low
3.01-4.00 Medium high
4.01-5.00 High

Result and Discussion

Respondent Profile

A sample of 95 respondents, which comprised of 26 male students and 69 female students
was chosen in this study. A total of 79 students have studied Arabic and 16 students that have
never studied Arabic.

1097



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 9, No. 7, 2019, E-ISSN: 2222-6990 © 2019

Gender
Number Percentage
Male 26 27.4
Female 69 72.6
Have learned Arabic before
Number Percentage
Yes 79 83.2
No 16 16.8
Table 2 :
Factors in lack of using Arabic language
No. Statement STS TS TP S SS Min Stages
I'm shy to
speak 16 35 21 18 5 .
K1 in Arabic (16.8%)  (36.8%)  (22.1%)  (18.9%)  (5.3%) 2:59  Medium low
language
| feel unsure
K2 when 6 30 15 41 3 3.05 Medium
speaking in (6.3%) (31.6%) (15.8%) (43.2%) (3.2%) ) high
Arabic
o Mo 0w asm e
0, o) 0, 0, 0, * 1
vocabulary (0.0%) (10.5%) (18.9%) (51.6%) (18.9%) high
| do not
Ka master the 2 13 39 33 8 334 Medium
language (2.1%) (13.7%) (41.1%) (34.7%) (8.4%) ' high
structure well
| cannot
pronounce 11 45 21 13 5 .
K5 the letters (11.6%)  (47.4%)  (22.1%)  (13.7%)  (5.3%) 2:54  Medium low
correctly
| feel afraidto 9 35 31 17 3 .
K& peak Arabic  (9.5%) (36.8%)  (32.6%) (17.9%) (3.2%) 2% Mediumlow
The
environment
K7 Sgszl:gge me > 14 13 45 18 360 Vedium
[o) [o) [o) 0, [ ‘ H
to speak (5.3%) (14.7%) (13.7%) (47.4%) (18.9%) high
Arabic
language
Overall 3.08 Medlum
high

Table 2 shows the findings obtained based on the students' assessment of the
constraint factors in the Arabic language. The findings found that the sample agreed on the
lack of vocabulary as the main constraint in speaking the language. This can be seen clearly at
min for this limiting factor of 3.79. This findings also coincide with some previous studies,
which found that the students did not have many vocabularies (Adnan & Muhammad, 2014).
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The effect from this situation will cause the message that is conveyed by students unclear
(Gan, 2012). The study sample also conceded that the second highest constraint factor was
that the environment did not encourage students to speak Arabic, which reached a min of
3.60. This is because most people around them speak more in native language and second
language, which is English. Therefore, the circumstances around them do not encourage them
to speak Arabic.

The third most constraining factor is that they are not mastering the language well.
That situation was also proven through the study by Azani (2012) which were faced by the
students when they speak Arabic through their involvement in speaking activities i.e. acting.
The fourth highest constraint factor is lack of self confidence to speak Arabic, shown at min
of 3.05. Due to having lack of self confidence to speak Arabic, students become less initiative
to diversify the appropriate speaking strategies to address the problems they facewhile
speaking up to some of the students who prefer to use the mother tongue in place of the
third language or they only keep silent (Alibakhshi & Padiz, 2011).0On the other hand, other
constraints factors have a mean less than 3.0, which are being ashamed when speaking in
Arabic, having fear to speak the language, as well as the inability to pronounce the words
correctly.

Implications

The findings of the study have shown the constraints and factors faced by students in the
spoken Arabic language. From the findings, there are three major implications that can be
summarised. It is related to students strategies in the effort of learning Arabic skills, and
learning methods that need to be addressed, especially in speaking skills and reference
materials that provide language especially speaking skills to students.

Implications on Learning Strategy

From a strategy perspective, students should have their own strategies for learning especially
speaking skills. Zamri et al. (2010) had listed 15 items relating to mastering speaking skills
while learning Malay and English in the classroom. Speaking strategies in classroom include
giving full attention when teacher speaks, paying close attention when a friend speaks,
speaking without mixing with a dialect/foreign language, and being brave to speak during
language learning. In Mastura & Kaseh (2012) and Rosni et al. (2013), they indicated that
students studying the Arabic language are less likely to use the learning strategy and unaware
of the use learning strategy.

Implications on Teaching Methods

Based on the findings of the students' assessment of the constraint factors in speaking Arabic
language, the main constraint in Arabic language is the lack of vocabulary. To enhance
vocabulary learning, concentration should be emphasised on reading skills. This is to enable
students to master their speaking skills and to develop sentences with new words. Hanan
(2011) suggested that vocabulary mastery activities should be conducted through reading and
hearing. As for Nurul (2014), students should be encouraged to read newspapers and even
Arabic magazines to enhance the mastery of vocabulary. In addition, students are encouraged
to watch films, dramas and also listen to songs using the medium of Arabic to assist in the
mastery of Arabic vocabulary. According to lzzah (2014), educators must run a variety of
language game activities to supplement student vocabulary. Similarly, Nurain (2014)
suggested that language activity should be intensified to add and increase vocabulary.
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Implications on Reference Materials

From the point of reference implications, educators should provide appropriate
materials to assist students in improving and increasing their vocabulary. Based on the
findings of the study of Noor (2018), educators still lack the use of referral resources in
teaching and learning Arabic in the classroom. Almost some of them have no references or
source for sufficient Arabic teaching. The findings also show that teachers only rely entirely
on the use of textbooks during the Arabic language teaching session. Using less references
also implies the occurrence of weakness in speaking skills. According to Kamarulzaman (2011),
external factors, such as Arabic language teaching materials contribute mostly to good
language skills. It is important to establish the aspect of speech.

Conclusion

The results of this study clearly show the constraints in Arabic speaking skills. The main factor
in supreme constraints in Arabic speaking skills is the lack of vocabulary. The second highest
factor is that the environment does not encourage students to speak in Arabic. On the other
hand, the third factor is that there is no mastery of the language. To overcome these
problems, the learning and teaching process for Arabic language proficiency in subjects
should be increased and multiplied, not only limited to conventional methods. This is because
students in the recent globalisation era are more likely to learn from modern and technology-
friendly alternatives and the Internet. These alternatives are not just interesting but also can
be used as an interactive and beneficial reference materials as well (Rosni, 2007). It is in line
with the study of Ainol and Isarji (2009) in creating a conducive learning environment by not
only using lecture rooms, but also to expose them to an external environment that can further
enhance the mastery of their speaking skills more effectively.
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