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Abstract

The aim of this study is to examine teachers’ understanding and the level of implementation
of authentic elements in their teaching of Malay language writing by focusing on the relations
of the above factors (dependent variables) with three independent variables, namely school
category, teachers’ experience and specialization. The research design of this study was based
on a quantitative approach using a survey method. In this survey, a questionnaire was used
to examine the level of implementation of authentic elements in the teaching and learning
process of Malay essay writing involving Form-Two students (aged 14 years). The teacher
guestionnaire consisted of three parts to elicit information pertaining to  teachers’
background, the level of the implementation of authentic elements in their teaching practice,
and their comments and suggestions. The participants of this study were 193 teachers who
were selected from 59 low-performance schools throughout Malaysia. Descriptive and
correlational analyses were performed using SPSS. The analyses revealed that the overall
implementation of authentic elements in the teaching process was at the moderate level.
Furthermore, the relations of all variables, except teachers’ specialization, were found to be
not significant. Even though the strength of the relationship between teachers’ specialization
and the implementation of authentic elements in their teaching practice was found to be
small, such a finding may raise some concerns among the stakeholders, notably school
administrators. Clearly, teachers who are less specialized in teaching Malay language writing
may need more guidance to help them use more authentic elements in their teaching
practice. As such, they may require sufficient resources and support to help improve their
teaching practice, the impact of which can help improve students’ learning performance.
Keywords: Authentic Elements, Low-Performance Schools, Malay Essay Writing, Teachers’
Experience, Teachers’ Specialization, School Category.
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Introduction

This study focuses on the infusion of authentic elements in the teaching of Malay language
essay writing at low-performance schools. In this study, the principles of and authentic
elements are based on Herrington and Herrington’s (2007), authentic learning model. In
essence, authentic learning is a learning process that engenders a real world learning
environment. Such a learning process entails the use of teachers’ senses to create meaningful
learning. In fact, such an approach is in line with the requirements of PPM 2015-25, whcih
emphasizes giving priority to authentic assessment. According to Zemelman, Daniels, and
Hyde (2005), Herrington and Herrington (2007); Muijs and Renolds (2011), authentic learning
can attract teachers’ attention, which is vital to ensuring students will engage actively in
learning. In the context of language learning, the infusion of authentic elements can help
improve students’ learning performance (Ghaderpanahi, 2012; Mousavi, 2012; Homaci, 2014;
Esfahandiari, 2014; Klipfel, 2014; Guo, 2012; Zoghi, Zardah, and Kazemi, 2014; Ghanbari,
2015; Grim, 2010; Gilmore, 2007; Hussain Raja, 2015)

In language learning, such infused elements will be able to improve teachers’
achievements and creativity, as demonstrated in a study by Hazrati, Rosseni, Aidah, Helmi
and Analisa (2013). They argue that such elements are able to create an engaging learning
environment that empowers students to engage in meaningful learning. Through the
principle of ‘learning by doing’ and contextualized learning, learning process engaged by
students will be more meaningful, thus strengthening their understanding and knowledge of
a concept over time. In particular, in a study by Osman (2016), it was found that authentic
learning was able to improve quality of teachers’ essays. Despite the recognition of the
educational benefits of authentic elements, authentic learning has not thus far been
extensively applied in the classroom, most notably in language learning. Such contention is
not unfounded as studies by Osman (2013a and 2013b) and Yusoff et al. (2010) observed that
teachers were still practicing the conventional approach in the teaching of Malay language.
In particular, they observed that teachers relied heavily on textbook as the main learning
material. Against such a backdrop, this study was carried out with the main aim to examine
the implementation of authentic elements in the teaching and learning process of Malay
language and its relationship with several teachers’ demographic, namely their experience,
specialization, and location. In particular, the authentic elements that served as the focus of
this study were based on Herrington and Herrington’s (2007) nine approaches as follows:

a) Provide authentic contexts to ensure knowledge can be applied in the actual contexts.

b) Create authentic learning activities that are relevant to the real world and complex
assignments that need to be completed based on a prescribed duration.

c) Exposure studentsto the problem-solving process or to assignments that are realistic with
the actual contexts.

d) Encourage students to explore multiple perspectives and diverse roles.

e) Collaborate with one another to help develop knowledge.

f) Reflect on the problems and their solutions.

g) Articulate discussions among students.

h) Provide scaffolding for students during the learning process.

i) Carry out the authentic assessment.

Table 1 summarizes the way in which these elements were implemented in the teaching of
Malay language essay writing.
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Table 1
The Nine Elements in the Teaching and Learning of Malay Language Composition
No. | Element Description Issue Language
skill/Learning
material

1 Authentic A physical or visual e Complex scenario. | Reading online
context. environment that e Real-world news or any similar

reflects the problem and | materials to create
knowledge to be teachers’ actual | an authentic

used in the actual environment. learning context.
situation.

2 Authentic Assignments and e Floods at your | Writing an appeal
assighment. | activities that are place. letter to seek

relevant to the real assistance.
world.

3 Expert e Referto the e Price hikes of | ¢ A news cutting
achievement. expert’s view to goods. or an excerpt of

help solve a an interview
problem. involving an
e Referto the expert with
multiple regard to issues
perspectives in of price hikes of
dealing with an good.
important issue. e Talkbyan
expert.
e The historical
account of a
personality or
an expert.

4 Multiple Different e |Is it wise for our | ¢ Database.
perspectives | perspectives nation to send an | e Digital library.
and originate from astronaut to the | e Influential
differential different views. As moon? websites.
views such, use a number

of channels, such as

media, to learn such

diverse perspectives.

5 Collaboration | Activities that help e Homeless people. | ¢ Writing an

the public, such as article or

those carried out by publishing a

a charity bulletin to

organization. highlight such
an issue to the
general public.
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teachers’
assignments.

assessments given
to the students.

6 Reflection Opportunity for e Opportunity to | ¢ Reading articles
students to think, make choices. in ajournal ora
reflect, and discuss e Two-way blog and making
their choices. discussion reflections.

process.

e Opportunity to
reflect on online
journals,  books,
and materials that
have been read or
listen to.

7 Articulation | Opportunity for e General e Responding by
students to write presentation in posting
and speak out about which students comments to
their understanding defend their ideas YouTube and
of a subject matter e Comment on an other
or an issue. issue through alternative

online media, such media
as Twitter and
Facebook.

8 Training and | ¢ Knowledge e Students are given | ¢ Essay
Scaffolding transfer is not the opportunity to composition.
the only concern. write an essay

e Teachers will about themselves.
focus notonlyon | ® The teacher helps
teaching but also the students to
on helping improve their
students in writing.
constructing e The teacher
knowledge and supports the
correcting students by giving
mistakes. online articles,

printed materials,
and others, to
them, with which
they will use as
guidelines to help
correct their
mistakes.

9 Authentic Assessments have to | e Assessments must | ¢ Reports.

assessment be aligned with the relate with the | ¢ Journals

Two research questions were formulated to guide this research as follows:
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a) What are the levels of the infusion of authentic elements in the teaching of Malay
language essay writing in the classroom and teachers’ understanding of Malay language
essay writing?

b) What are the relations of teachers’ experience, specialization, and school category with
such levels?

Accordingly, to answers the above research questions, six research hypotheses were
formulated in this research as follows:

H1: The relationship of school type with the level of teachers’ understanding of authentic
elements is not significant.

H2: The relationship of school category with the level of the implementation of authentic
elements in their teaching practice of Malay essay writing is not significant.

H3: The relationship of teachers’ experience with the level of teachers’ understanding of
authentic elements is not significant.

H4: The relationship of teachers’ experience with the level of the implementation of
authentic elements in their teaching practice of Malay essay writing is not significant.

H5: The relationship of teachers’ specialization with the level of teachers’ understanding of
authentic elements is not significant.

H6: The relationship of teachers’ specialization with the level of the implementation of
authentic elements in their teaching practice of Malay essay writing is not significant.

Research Design

This research design of this study was based on a quantitative approach using a survey
method. The survey was carried out with the aim to assess the level of understanding of Malay
language writing of a group of teachers and the level of implementation of authentic elements
in learning at a low-performance school. Specifically, this study was conducted to examine
the relations of such levels with teachers’ experience, specialization, and school category.

Participants

The participants of this study were 193 teachers who were selected from 59 low-performance
schools throughout Malaysia. Such schools were those that had attained a performance band
of 5.5, which is low based on the performance rating of Malaysian public schools. Out of the
selected schools, 27 schools are located in urban areas, while the remaining 32 schools are
located in non-urban areas.

Research Instrument

The research instrument of the study was based on a questionnaire that was used to examine
the level of implementation of authentic elements in the teaching and learning process of
Malay essay writing involving Form-Two students (aged 14 years) in several selected low-
performance schools. The questionnaire consisted of three parts to elicit information
pertaining to teachers’ background, the level of the implementation of authentic elements in
the teaching of Malay language essay writing, and their comments and suggestions. To help
interpret the mean scores of the responses of the questionnaire, the researchers used the
balanced judgment proposed by Shaari, Yusof, Khan, Mei, and Teong (2008). Table 2
summarizes the interpretation of such scores.
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Table 2
Interpretation of the Levels of Implementation of Authentic Elements (As Perceived by
Teachers)

Calculation of interval  Mean score Interpretation of the levels of
implementation of authentic
elements

1.00 - 2.00 Low
5 - 1 =4 2.01-3.00 Moderately Low
4 3.01-4.00 Moderately High
4.01-5.00 High

A series of Pearson’s correlation tests were performed to examine the relations of the level
of such implementation with teachers’ experience, specialization, and teaching location.
According to Ahmad Hashim (2014), interpreting such a table entails researchers to examine
the level of significance of the correlation coefficients (r), which can either be positive or
negative.

Results

Descriptive analysis of the survey data was carried out using SPSS, the results of which are
summarized in Table 3. Clearly, the level of the implementaion of authentic elements in the
teaching of Malay essay writing in the classrooms of selected low-performance schools was
moderately high, as evidenced by a mean score of 3.95. More impressive, with a mean score
of 4.21, the level of understanding of teachers with regard to authentic elements was high. In
addition, their opinions of such implementation was moderately high, attested by a mean
score of 3.69. Such findings clearly showed that the implemention of athentic elements in the
teaching process was only moderate, despite the higher level of teacher’s understanding of
such elements.

Table 3
Level of the Implementation of Authentic Elements in the Teaching and Learning Process of
Malay Essay Writing

Measure SD Mean Interpretation
score

The teachers’ understanding of authentic .61 4.21 High

elements in the teaching process.

The level of the implementation of authentic .70 3.69 Moderately

elements in the teaching practice. High

Overall implementation of authentic elements 3.95 Moderately

in the teaching process High

A series of Pearson’s correlation analyses was carried out to determine whether the relations
of teachers’ experience, specialization, and teaching location with the level of
implementation of authentic elements in teaching are significant or not. Table 4 shows the
correlation matrix of the relationship of school category with the level of implementation and
teachers’ understanding of authentic elements in the teaching process. As shown, the
relationship between school category and teachers’ understanding was very weak, negative,
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and not significant, r(193) = -.10, p > .05. This finding showed that the levels of understanding
of teachers with regard to the implementation of authentic elements in the teaching process
at the urban and non-urban schools were similar. Likewise, the relationship between school
category and the level of the implementation of authentic elements in the teaching practice
was very weak, negative, and not significant, r(193) = -.06, p > .05. This finding indicated that
teachers of both urban and non-urban schools had the same levels of implementation of
authentic elements in their teaching process.

Table 4
The Correlation Matrix of the Relations of the School Category with the Levels of
Implementation and Teachers’ Understanding of Authentic Elements in Learning

Teachers’ Level of
understanding implementation
Pearson -.10 -.06
School Correlation
category Sig.(2-tailed) .19 43
N 193 193

* Correlation is significant at the .05 level (2-tailed).

Table 5 shows the correlation matrix of teachers’ experience with the level of implementation
and teachers’ understanding of authentic elements in the teaching process. As shown, the
relationship between teachers’ experience and teachers’ understanding was very weak and
not significant, r(193) = .07, p > .05. This finding showed that the levels of understanding of
teachers were the same irrespective of the number of years they have been working.
Similarly, the relationship between teachers’ experience and the level of implementation was
extremely weak and not significant, r(193) = .007. This finding indicated that the levels of
implementation of authentic elements in the teaching and learning process were the same
regardless of their working experiences.

Table 5
The correlation matrix of the relations of the teachers’ experience with the levels of
implementation and teachers’ understanding of authentic elements in learning

Teachers’ Level of
understanding implementation
Teachers’ Pearson .07 .007
experience Correlation
Sig. (2-tailed) .36 .92
N 193 193

* Correlation is significant at the .05 level (2-tailed).
Table 6 shows the correlation matrix of the relations of teachers’ specialization with the level
of implementation and teachers’ understanding. As shown, the relationship between

teachers’ specialization and teachers’ understanding was very weak, negative, and not
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significant, r(193) = -.10, p > .05. This finding showed that the levels of understanding of
teachers were the same irrespective of their specialization. Interestingly, the relationship
between teachers’ specialization and level of implementation was marginally significant, but
weak, r(193) = .14, p = .05. This finding indicated that the levels of implementation of
authentic elements in the teaching and learning process were marginally different. However,
given that the magnitude of such relationship was weak, such a difference did not have any
practical significant.

Table 6
The correlation matrix of teachers’ specialization with the levels of implementation and
teachers’ understanding of authentic elements in learning

Teachers’ understanding Level of
implementation

Teachers’ Pearson -.10 14
specialization Correlation
Sig. (2-tailed) .16 .05*
N 193 193

* Correlation is significant at the 0.05 level (2-tailed).

Discussion

Overall, the level of implementation of the infusion of authentic elements in the teaching and
learning process of Malay language essay writing was found to be moderately high. More
specifically, teachers’ understanding of authentic elements and the level of implementation
of authentic elements in their teaching practice were moderately high. Ideally, a high level of
such implementation is desirable, but that is not the case, as prevailing teaching conditions
might have given them no choice, thus forcing them to rely on the traditional teaching
method (Osman, 2013a and 2013b; Yusoff et al., 2010). More revealingly, correlational
analysis performed showed that the relationship between school category and teachers’
understanding was very weak and not significant. As such, this finding provides no evidence
to not support the first research hypothesis. This finding suggests that the teachers of urban
schools and non-urban schools have the same understanding of authentic elements in
learning. Likewise, the relationship between school category and the level of implementation
of authentic elements in teachers’ teaching practice was very weak and not significant. As
such, there is no evidence to not support the second research hypothesis. Such a finding
indicates that the levels of implementation of such elements in the both categories of schools
are similar.

The same correlational analysis showed that no significant relationship was
established between teachers’ experience and their understanding of the authentic elements
in learning. As such, no evidence was found to not support the third research hypothesis. This
particular finding suggests that the teachers’ levels of understanding of such elements are the
same for both experienced and less experienced teachers. Similarly, the analysis revealed that
the relationship between teachers’ experience and the level of the implementation of
authentic elements in their teaching practice of Malay essay writing is not significant. Hence,
there was no evidence to not support the third research hypothesis. With such a finding, it
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can be safely assumed that both experienced and less experienced teachers have been
teaching with the use of authentic elements in equal numbers.

Again, the same correlational analysis was performed, indicating that the relationship
between teachers’ specialization and teachers’ understanding of the authentic elements in
learning was very weak and not significant. As such, this finding provides no evidence to not
support the fifth research hypothesis, clearly indicating that teachers’ levels understanding of
authentic elements are the same irrespective of their specialization. Surprisingly, the same
analysis showed that the relationship between teachers’ specialization with the level of the
implementation of authentic elements in their teaching practice of Malay essay writing was
marginally significant, but weak. This unique finding provides some evidence to not support
the sixth research hypothesis. From the statistical standpoint, it means that teachers who are
more specialized have been using authentic elements in their teaching practice more often
than their less specialized counterparts. From the practical standpoint, however, such a
finding may not have a profound implication on the current practice, given that the strength
of such a relationship is weak to have any substantial impact.

Conclusion

As observed, teachers’ understanding and the implementation of authentic elements in their
teaching practice is at the moderate level. As such, more efforts are entailed to raise the level
of the use of authentic elements in the current teaching practice to higher level. In particular,
the relations of their experience, specialization, and category of schools with the above
factors were observed to be not significant. Even though the strength of the relationship
between teachers’ specialization and the implementation of authentic elements in their
teaching practice was found to be small, such a finding may raise some concerns among the
stakeholders, notably school administrators. Clearly, teachers who are less specialized in
teaching Malay language writing may need more guidance to help them use more authentic
elements in their teaching practice. As such, school administrators need to allocate sufficient
resources and support for such a group of teachers such that they can create an authentic
learning environment in which their students can be taught more meaningfully.
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