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Abstract

Reading skill is important for young learners. The incompetence of reading skill may affect
young learners’ progress in learning. However, in the modernisation of today’s gadgets’
world, many young learners are competence to use the ICT even though they can’t read
properly. A similar problem was identified among low proficiency of Level 1, who are also the
participants of LINUS programme in Butterworth, Penang and Jasin, Malacca. Therefore, an
action research of Ebbutt was conducted to investigate the enhancement of reading skill and
their perception using Tweet Teach. Tweet Teach is an innovative teaching and learning tool
innovated from a trendy and free social media, Twitter to teach phonics and vocabulary.
There are 2 modules, the ‘Tweet Sound’ and ‘Tweet Pic-a-Thing’. 5 pupils of low proficiency
of K3-K12 LINUS were chosen as the participants for this study. The pre-test and post-test,
the Likert scale and the interview were used as instruments in the study. The finding of the
study had led to an improvement in reading skill and positive perception was given by the
participants. Overall, the use of Tweet Teach and its modules enhanced the reading skill
among low proficiency pupils of Level 1.
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Introduction

The English language is the Malaysians’ second language. The language is being taught as a
subject in schools from Year 1 primary school to Form 5 secondary school (Murugan Raj,
2014). The importance of the languages is emphasized in the Malaysian Education Blueprint
(MEB) 2013 — 2025. In the second shift of MEB, it is to ensure every child to be proficient in
Bahasa Malaysia and English Language (Ministry of Education, 2012). The use of ICT among
young Malaysian children can be observed in schools, therefore the Ministry of Education also
look forward to leveraging the use of ICT through the 7t shift in the MEB. It is to scale up the
quality of teaching and learning in Malaysia.
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Nowadays, the use of gadgets is common among young children. According to Nikken
and Schols (2015), it is reported the use of game gadgets and computers are significantly
increase gradually with age. The gadgets are used at least per day by 0-1 year old, somewhat
longer by 2-3 year old, then significantly longer per day by 4-5 year old children, and finally
the longest by 6-7 year old children. The usage of gadgets cannot be blocked because both
parents and children are too dependent on them. These gadgets keep them in control, stay
focus and quiet, have fun and stream age-appropriate graphics, besides as a tool for learning
new things and as a medium of communication.

Meanwhile, in Malaysia, the use of gadgets is common among children. This habit of
giving gadgets at an early age continued till they enter school hence, this is where the two
researchers noticed the rising issue. In both schools the researchers have been teaching, it
was observed many pupils of low proficiency especially those from Level 1 were competence
in using the ICT but not proficient in reading. Their unproficiency in reading was identified
based on their performance in Literacy and Numeracy Screening (LINUS) programme from
the year 2017 until 2018. They had passed the K1-K2 but not the K3-K12 reading screening.
This was quite surprising for both researchers because these young learners used gadgets and
ICT on a daily basis but still unable to read in English. Hence, with the research gap identified
in both schools, supported by document analysis from the LINUS programme, both
researchers conducted an action research of Ebutt. In the study, the researchers are keen to
cope with the issue of low proficiency of Level 1 pupils who are competence in using the ICT
but are unable to read English. Therefore, the purpose of the study is to investigate the effect
of Tweet Teach on enhancing reading and writing skills among low proficiency pupils of Level
1.

Tweet Teach is innovated from a trendy, free and popular social media, the Twitter.
Any social networks including the Twitter are defined as web-based services that allow
individuals to create public or semi-public profiles within a bounded system (Yunus & Salehi,
2012). Not only that, these social networks enable the users to form connection among
themselves either to serve the purposes of communicating, transmitting or sharing any
academic or non-academic information. The teachers have innovated the Twitter into an
educational tool where an account called the ‘Tweet Teach’ is used to teach reading for lower
proficiency pupils of Level 1. The use of Tweet Teach is based on two different modules
created by the researchers. The modules are ‘Tweet Sound’ focusing on phonic awareness
and the ‘Tweet Pic-a-Thing’ where it involves vocabulary learning. In order to facilitate the
investigation regarding the relationship of ‘Tweet Teach’ for teaching reading skill, the
researchers formulated the following research questions:

1. How does the Tweet Teach enhance reading skill among low proficiency pupils?
2. What is the pupils’ perception of Tweet Teach in enhancing their reading skill?

The modules used via Tweet Teach were intended to teach reading skill. According to
Yunus, Nordin, Salehi, Sun and Embi (2013), reading involves the process of decoding words.
It is one of the important skills in language learning. In the study, the Tweet Teach help to
enhance reading skill by creating phonemic awareness and learning simple vocabulary. The
first module the ‘Tweet Sound’ was focusing on phonemic awareness. According to
Goldenberg et. all in Fabre-Merchan, Torres-Jara, Andrade-Dominguez and Ortiz-Zurita
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(2017), the phonemic awareness refers to the ability to understand words that can be broken
down into smaller individual units and how to correctly pronounce each phoneme. In this
study, the Tweet Teach created the opportunity for the Level 1 of lower proficiency
participants to practice their knowledge of English sounds. It helped them to understand the
relationship between printed letter and speech sounds. It was also to tone down the fear and
anxiety in producing and sound the English sounds. This was because they were non-native
speakers and most of them were shy and afraid to use the language. Next, the second module,
the ‘Tweet Pic-a-Thing’ helped to expand the vocabulary content among the participants. As
the participants were of lower proficiency, they had limited vocabulary. Therefore, the
module provided the maximum attention on twenty-six vocabulary words through spelling.
These vocabularies were selected based on the learned sound from the phonics song and
pictures from the first module, ‘Tweet Sound’ posted in Tweet Teach. The relating content
between modules helped the participants to comprehend better the target English
vocabulary words.

Literature Review

One of the famous theories related to technology is the technology acceptance model
(TAM). It was originally proposed by Davis in 1986. TAM is a theoretical model used to explain
and predict the users’ behaviour of information technology (Legris, Ingham & Collerette,
2003). There are two cognitive beliefs posited by the TAM model: perceived usefulness and
perceived ease of use. Based on the model, one’s actual use of technology is influenced by
his or her behavioural intentions, attitude, perceived usefulness of the system and perceived
ease of the system. Figure 1 below shows the original technology acceptance model (Davis et
al., 1989).

Technology Acceptance Model (TAM)

Perceived

Usefulness \
Extamal / ‘ Attitude Behaworal Actual

Toward > Intentionto—>  System

Lokl Using (A) Use ( BI) Use
Perceived

Ease of Use
(E)

Figure 1. Original technology acceptance model (TAM)

TAM appears to be able to account for 40 percent to 50 percent of user acceptance
(Iborahim, 2018). Meanwhile, TAM; extended the original model to explain perceived
usefulness and usage intentions including the social influence, cognitive instrumental process
and experience.

Constructivism is another theory that suit learning with technology. Learning is
achieved by establishing relations between the new knowledge and the knowledge structures
that have already existed in the mind. In this study, the use of ICT in learning has encouraged
learners to be in a learning environment of exploring and interacting the virtual space
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supported by the ICT. It helps to generate new knowledge in pupils and finally validate the
newly generated knowledge with the help and guidance from their teachers. According to
Capacho (2016), in the virtual teaching-learning process, constructivism must be understood
not only as a philosophy but also as pedagogy. Constructivist teaching engages the process of
social learning to a virtual level. Thus, pupils are committed to use the network in order for
them to generate a new concept and contribute to the construction of knowledge. This will
help them to understand their problem, negotiating ideas and possible ways to overcome the
problem which eventually bring to another new learning experience.

Method

This research used the Ebbutt’s action research. In 1985, Dave Ebbutt had solidified the role
of action research in education. According to Ebbutt (Hopkin & Ahtaridou, 1993), action
research is about the systematic study of educational practice by groups of participants by
means of their own practical actions and by means of their own reflection upon the effects of
these actions. The action research of Ebutt were conducted in both schools, in Malacca and
Penang. The instruments and participants were determined and selected as below.

The instruments used in the study were document analysis, the Likert scale survey and
the interview. The Likert scale survey was used to measure the participants’ perception of the
use of Tweet Teach in their learning. Tweet Teach was conducted only with an online
connection at school, which happened during school hours. School hour is chosen to create a
natural learning setting where the participants may behave and act within their context
(Creswell & Creswell, 2017).

Five participants were randomly selected from Level 1 pupils from the two primary
schools in Jasin, Malacca and Butterworth, Penang. Table 1.0 outlined the details of the
participants. The pupils were chosen among the low proficient pupils who were involved in
LINUS programme administered by the Ministry of Education. They were considered weak in
English, especially in reading.

Table 1.0
Basic information about participants
Area Name Gender Age
Malacca Ana F 8
Syaf M 8
Amar M 8
Penang Tira F 9
Adam M 9
Results

The results are divided into pre test and post test result, the Likert Scale and the interview
transcription.

Pre test and post test result

For this research, the pre test and post test were examined and compared to determine
whether Tweet Teach enhancing their reading skill. Raw production test scores were
summarized in Table 2.0. The table recorded the participants’ scores in pre test and post test
for the modules in Tweet Teach.
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Table 2.0
Pre test and post test scores of the participants
Participants Pre Test score (%) Post Test score (%)
Ana 50 78
Syaf 44 66
Amar 36 54
Tira 28 50
Adam 48 70

From the table shown, all the participants managed to improve their scores in their post test.
Based on the post test data collection, the participants managed to get all correct answers for
Module 1, the ‘Tweet Sound’. In Module 2 which was ‘Tweet Pic-a-Thing’, a few errors had
been detected in their responses. However, after several attempts made, all the participants
were able to get the correct answers. Difficult vocabularies such as ‘question” and ‘umbrella’
required the participants to receive guidance from the researchers. It was evidenced in their
post test result that they gained their self-confidence in responding to the tasks given.
Throughout the sessions, the participants were guided by the researchers at first, before they
completed the modules independently. With the time constraint and limited internet access,
the participants managed to complete the modules within a month.

Pupils’ perception on using Tweet Teach to enhance their reading skills

The participants were asked to respond to the Likert scale after they completed the Tweet
Teach modules. Data analysed from the Likert scale was tabulated in Table 3.0. Table 3.0
shows the responses made by the participants for each statement given.

Table 3.0
The Likert scale
No. | Items
e o .. AA
Tweet Teach helps me to & — =~
........................... No I am not sure. Yes
1. | sing phonic song - 2 3
2. | sound phonemes - 1 4
3. | read new words - - 5
4. | spell new words 1 1 3
5. read sentences - 1 4
6. | use the computer - - 5
7. | type on the keyboard - 2 3
8. | learn with my friends - 3 2
Overall, I like learning English - 1 4
with Tweet Teach.

518



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 9, No. 1, 2019, E-ISSN: 2222-6990 © 2019

The Likert scale resulted in the majority of the participants were inclined to tick ‘yes’ in most
items. All five participants agreed that Tweet Teach helped them to read new words. Four out
of five participants ticked the box that stated they enjoyed using Tweet Teach in reading
simple sentences and sounding phonemes. Three of the participants ticked ‘yes’ in the box
that stated they enjoyed singing songs, spelling new words and typing the answers using the
keyboard. Four out of five participants liked learning English using Tweet Teach.

Interview transcriptions

From the interview session conducted, the researchers identified some important key points
to answer the research questions. The themes were presented and evidenced by the
participants’ transcription.

i. Tweet Teach affects pupils in reading skills by enhancing their phonics and vocabulary
understanding.

By completing the modules, the participants thought that they were able to
practice their pronunciation and widen their vocabularies. The participants stated that
the modules were helpful in providing ample and suitable practice for their phonics.
Their opinions were recorded and transcribed.

The modules help me in improving my spelling and | get to learn new words too. | learn
26 words at one go and the pictures really prompt me in naming the objects or animals
based on their first letter. (Ana)
I learn some of the words when | see the pictures. | could not believe that | managed to
name all the pictures using Tweet Teach. Maybe | can learn another theme by using
another set of pictures. (Amar)

The theme was supported with the improvement of the participants’ score for post test
after they used the modules for reading. In accordance with the Likert scale, most of
the participants were recorded stating that they read and learnt new words using
Tweet Teach. Four out of five participants said they sounded phonemes better. With
the triangulation data of post test, Likert scale data and interview transcriptions, it
concluded that Tweet Teach enhanced the participants’ reading skills, particularly in
phonics and vocabulary understanding.

ii. Perceptions in using Tweet Teach in learning reading skill

After they used Tweet Teach for a month, their perception towards using the
modules in enhancing their reading skills had gradually changed. Most of the
participants preferred using the modules in learning reading skills. Their statements
were recorded and transcribed.

| like reading using Tweet Teach as | don’t have to worry about long sentences. The
words are short and simple. | think | enjoy doing this rather than learning reading in
classes. It is way much fun using Tweet Teach! (Syaf)

Maybe the teacher can use the modules and Tweet Teach in class. | think everyone will
love reading lessons. (Adam)
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The theme was further elaborated in the Likert scale data where four out of five
participants were stated they liked learning English using Tweet Teach. Based on the
items in the Likert scale, it was evidenced that most participants showed positive
perceptions after using the modules in learning reading skills. The improvement of the
participants’ post test result shown that the modules had significantly impacted the
participants in their perception of using Tweet Teach.

Based on the findings and triangulation of data, it is evidenced that the result of the study has
fulfilled the aim and answered the research questions.

Discussion

To summarize the findings, Tweet Teach benefited the low proficiency of Level 1, especially
in reading skills. The modules, the ‘Tweet Sound’ and ‘Tweet Pic-a-Thing’ for example, has
improved the pupils’ phonemic awareness. In the modules, the participants learned to spell
the words based on the phonetic sounds before they typed them correctly. Some of them had
difficulties in identifying the sounds of the individual letters at first, but throughout the
sessions, they slowly developed the skills. Yunus, Salehi and Amini (2016) in their study stated
that second language learners need to acquire the accurate, relevant skills like the production
of phonemes, connected speech, word stress and intonation before they can communicate
using the language. Participants undoubtedly gained their phonemic awareness as they either
spelled the words themselves or listened to the researchers’ pronunciation. Another plus
point for this learning tool was it promoted the ICT literacy among Level 1 of primary school
pupils in the suburban area. Having the opportunity to use the computer and signing up for a
Twitter account was a privilege that some pupils might not get in other places. By allowing
them to use Tweet Teach in their learning, the participants were proven to be more aware
and familiar with the keyboard and the Twitter features. With proper training and regular
practice of using ICT in their English learning, pupils are proven to be more confident and
motivated in student-centered classroom. (Yunus, 2007). It goes beyond the conventional
chalk and talk classroom, which suggested an interactive and fun way of learning English.
Pupils are more exposed to the real world and learning beyond the four wall of the classroom
(Tang & Hew, 2016). Based on the data collection, the participants had positive perceptions
on Tweet Teach which led to active participation and engagement in learning English
specifically reading skill. Nguyen (2015) advocates that online learning modules benefited the
pupils in bringing significant impacts to pupils’ learning outcomes. By providing the online
learning tool for them in enhancing their reading skill, Tweet Teach also widened the range
of vocabulary that the participants learned in a normal classroom. Each letter was important
to be recognised as they represented different words, depending on the teachers’ creativity
and themes. (Jones, Clark & Reutzel, 2012). Despite the positive side of Tweet Teach, technical
issues like the tedious procedure in setting up the Twitter account and limited internet
connection at school were among the problems arose throughout the study. The lack of
facilities has been an alarming concern to the implementation of the virtual learning tool.
(Chua & Yunus, 2012). Privacy and security issues might be another concern but with proper
steps taken, the Tweet Teach will be a great learning tool for low proficient Level 1 pupils in
learning reading skill.
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Conclusion

In general, this research has proven that Tweet Teach enhances pupils’ reading skills in
learning English and encourages positive perceptions in using the modules among the weak
learners. One of the findings shows major improvement in the participants’ post-test in
comparison to their pre test scores. Most participants ticked ‘Yes’ boxes in the Likert scale,
which indicates that they agree to the items stated. From the findings, Tweet Teach provides
the pupils the opportunity of maximum exposures on phonic sounds. They were also able to
understand the relationship between printed letter and speech sounds. Furthermore, Tweet
Teach helped in expanding their vocabulary knowledge by giving maximum attention to the
learned vocabulary. It helped to build their foundation of learning. The integration of ICT in
learning also promoted excitement in learning where the pupils continued to communicate
and assess information thus, making the Tweet Teach relevant and effective.

Tweet Teach has provided a better learning opportunity in enhancing weak pupils’
reading skills. Living in a globalization world, using Twitter could help the pupils to improve
their reading skills through the interface and features available. Tweet Teach also brings
positive perceptions among the pupils as they feel motivated throughout the sessions.
However, the disadvantage of the Tweet Teach emerged on the technical part of developing
the accounts where it required multiple phone number verification from the researchers.
Nevertheless, though limitation exists in the study, the researchers will think of alternatives
to utilize the tool with the modules. Future study may focus on getting this tool easily
accessible at anytime and anywhere.
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