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Abstract

Social media promotes a conducive learning where teachers and pupils remain engaged after
school hours. There is a need in integrating social network, Instagram in language learning.
The innovation is named “AsKINstagram” as it was merely limited to the use of ASK feature in
Instagram to serve as a platform for teachers to assess pupils’ performance in writing in
English. Not to mention that it intends to engage parents to support the virtual learning as
well. The study was conducted in six sessions on a group of 24 Year 5 and Year 6 pupils of SK
Pantai Kundor, Melaka. The data was analysed based on pupils’ performance before and after
the innovation and a Likert-scale questionnaire is conducted to survey the pupils’ and parents’
feedback. The results indicate that there is improvement in students’ writing as
“AsKINstagram” does not only provide conducive learning for students to learn English after
school hours but also enticing parents to learn together with their kids.
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Introduction

Social media do not only serve as a medium of instruction, but they do promote and celebrate
learning by allowing students and teachers to experience learning in a new and exciting ways
(Mansor, 2016). Teachers can reach their students through social media like Facebook, Blogs,
Instagram, email and Twitter which serve as platforms for students to collaboratively involve
in the dialogue, exchange ideas and find answers to questions. It is supported by some studies
that found the media technology helps in the process of learning (Lunden, 2014; Normaliza
Abdul Rahim, 2014; Fritta Faulina Simatupang, 2015). The studies are profound pertaining to
the issues in language learning focusing on the four skills; speaking, writing, reading and most
importantly writing.

According to Alsamadani (2010) and Adas & Bakir (2013), of all the four skills, writing
is more challenging and intricate than speaking as students who learn English as a Second
Language (ESL) and English as a Foreign Language (EFL) need to acquire more aspects in term
of handwriting, spelling, coherence, punctuations and ideas. It is proven from the study by
Fadda (2012) which stated that ESL students faced difficulties when they needed to sit for
writing tests. Therefore, teaching writing to ESL and EFL need to be celebrated with the
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integration of ICT as it will motivate students to learn writing independently while searching
for materials online as students could adapt the materials to help them in the process of
writing (Melor et al, 2013). Besides, according to Warnock (2009) teaching writing virtually
also can be purely textual, thus promote the opportunity for students to practice their writing
skills. The integration of ICT and media social which is now available in mobile application as
tools to assist teaching has been seen as a jumpstart to alleviate students” motivation in ESL
writing through prominent social media like Facebook, Instagram, Twitter, Blogs and email. It
is supported by Hashim, Yunus, and Embi (2018) stating that the mobility characteristic of
mobile devices let students to practise the learning everywhere and anytime which also
support this study who seeks to promote learning beyond the classroom contexts.
Mobile applications like Facebook, Twitter, WeChat and Instagram become paramount in
education as it delineates the new and exciting ways students and teachers would experience
when they use social media apps through their smartphones to interact (Mansor, 2016).
According to Lunden (2014), comparing between Facebook and Instagram, the latter is proven
to be popular the quickest. It is supported by Vie (2008) stating that young learners now are
fully immersed with Instagram as a language learning tool where they can apply what they
have learned in school in reality. Not to mention that students’ familiarity with Instagram is
seen as a tool to promote simple and exciting learning activities (McBride, 2009). More
studies come into play where Instagram is incorporated in the learning innovation (Wiktor,
2012; Bell, 2013; Solomon, 2013; Tekulve & Kelly, 2013; Al-Ali; 2014; Lunden, 2014; Pero Ali,
2014; Fritta Faulina Simatupang, 2015; Khalitova & Gimaletdinova, 2016; Akhiar et al, 2017,
Mansor & Rahim, 2017).
Since Instagram is gaining the popularity among students and teachers, this study is focusing
on one of its emergent feature namely ASK feature to facilitate learning beyond classroom
contexts. The mobile application Instagram focusing on its ASK feature was selected as a tool
for this study due to its growing popularity as of June 2018, there are nearly1 billion monthly
active users and 500 million daily active users (https://adespresso.com/blog/instagram-
statistics/) besides the emergence of recent interactive ASK feature which serves as a medium
to ask and to respond is good and will benefit both teachers and modern students. Therefore,
this study sought to answer the following research questions:
1. Is there any significant improvement in pupils’ performance in writing in English
towards the integration of ASK feature in Instagram?
2. Does the integration of ASK feature in Instagram maximize pupils’ participation in
writing in English?
3. Does the integration of ASK feature in Instagram motivate pupils to learn writing
beyond the classroom context?

The Usage Of Instagram In Education

Studies on social media in ESL classroom have been widely and emergently carried out
worldwide. The studies include the application of mobile applications like Facebook, Blogs,
Twitter and Instagram through smartphones. As Instagram has gained its popularity, more
research has been done to bring this mobile application forward as a tool that can help to
motivate the learning process. Wiktor (2012) stated that Instagram benefits learners with
special intelligence (mental process in interpreting information through pictures, maps, plans
etc) and linguistic intelligence. It is depicted through students’ feedback when they are asked
to comment on teachers’ posts which encourage them to apply their language skills.
Therefore, Wiktor (2012) explores students’ multitasking using smartphones and their
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interaction with their peers based on the task given. It is conducted on 20 students of Business
Communication Course at Universiti Malaysia Terengganu. The focus of this study is on
students’” communication skills through mobile learning and also the limitations of using
Instagram in ESL classroom.

The Benefits Of Using Instagram In English Language Learning

Bell (2013) also carried out similar study using Instagram and claimed that it enriches
the communication skills through expressing ideas and feelings in their captions in Instagram.
This written communication helps boost students’ self-esteem and confidence. It is supported
by Salomon (2013) who agreed that Instagram does not only entice people, but also helps
students enhance their confidence online. It is further clarified by Mansor & Rahim (2016)
who agreed with Bell (2013) and Salomon (2013) and disclosed that students have built their
confidence in writing through Instagram interactions.

Lunden (2014) and Fritta Faulina Simatupang (2015) have incorporated the Instagram
in their studies and concluded social media have helped in the process of learning. It is
equivalent with the study done by Al-Ali (2014) who claimed that ESL classroom can be
successful with the integration of Instagram. Al-Ali (2014) focuses on the holiday project
programme that requires students to upload pictures and together with captions written. The
results showed that there is progressive growth in students’ interest in welcoming the idea
during the process of writing their activities. Bell (2013) study was similar to the study of Al-
Ali (2014) where the expressions of ideas and feelings through Instagram captions has
enhanced the learning. Furthermore, Pero Ali (2014) exposed that Instagram celebrates the
learning by having such incredible features besides gradually becoming one of the most
popular social media applications.

Khalitova & Gimaletdinova (2016) conducted a case study on integrating Instagram in
teaching English as a foreign language (EFL) with advanced level students (N=50) in Kazan
Federal University, Russia. The study seeks for students’ perception on mobile assisted
language learning (MALL) in relation to the educational value besides how far Instagram could
improve students’ listening skills. Apart from listening, other researchers like Akhiar et al
(2017) have carried out a study to find out students’ perceptions and attitudes in English
language writing through Instagram. The results revealed that students showed positive
perceptions towards the integration of Instagram in improving their writing skills but only
having moderate attitudes. Meanwhile, a study conducted by Mansor & Rahim (2017) reveals
students’ experience in using Instagram with their peers. Not only students’ participation in
online discussions is investigated, but also their feedback on the use of Instagram as a tool to
enhance the learning. The results showed a great significance of Instagram as a tool to
generate students’ participations in classroom activities. The students became the subjects
involved seemed to be more inspired feel encouraged to participate in the learning.

In term of theories related to language learning using social media, Gilakjani et al
(2013) stated that Constructivism theory and Collaborative theory are involved.
Constructivism promotes independent learning where teachers act as instructors to
encourage students from being passive to actively involve to seek for knowledge. The
environment must be conducive and suitable for the learning process, therefore, mobile
devices could give exposure for students to be embedded in real context. Meanwhile, it also
promotes collaborative theory where students can interact with peers or with teachers. A lot
of new approaches about learning were developed in the 1990s and most are engrained from
Vygotsky’s socio-cultural psychology.
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Methodology

The participants of this action research were a group of 24 Year 5 and Year 6 pupils of SK
Pantai Kundor, Melaka. They consisted of 13 Year 5 pupils and 11 Year 6 pupils, 7 boys and 17
girls. All of them or their family members have smartphones, Internet access and own
Instagram accounts as the requirement for this study. The study was quantitatively and
gualitatively conducted through surveys, pre-tests and post-tests and open-ended interview
to support the findings. An information letter together with consent form was given to the
parents to inform about their children’s involvement as the participants in this study and to
ask the parents to monitor the children during answering the questions in “AsKINstagram”.
The letter also includes clarification that the information provided by the participants will be
used only for the study and assurance that the confidentiality of their responses and the data
collected will not be provided to anyone without permission. All the participants’ parents
agreed and permitted for their children to be involved.

The process of data collection is carried out as in the following Figure 1. It began with
the questionnaire consisting of 10 Likert-scale questions for the pupils about their perceptions
on Instagram. Then the pre-test on Topic 1 was carried out before lessons were conducted.
This is to determine the participants’ levels so that the teacher can provide suitable
instructions for the topic. After that, 3 sessions of “AsKINstagram” were conducted based on
the previous lesson, Topic 1. The step-by-step of “AsKINstagram” session were carried out as
shown in Figure 2. After the three “AsKINstagram” sessions had been done, post-test on Topic
1 was carried out to determine how far pupils had understood the lesson. The cycle of pre-
test, lesson, “AsKINstagram” and post-test were repeated for Topic 2. After that, another two
separate surveys of 5 Likert-scale questions were carried out to the participants and their
parents respectively to get their feedbacks on their perceptions towards the integration of
ASK feature in Instagram in language learning. At the end, open-ended interview of 2
guestions was conducted on 10 randomly selected participants to seek in-depth
understanding about their engagement with “AsKINstagram”.

s - e ™ N

AsKINstagram

Questionnaire 1 Session 4,5 & 6

Post-test (Topic 2)

Pre-test (Topic 1) Lessons (Topic 2) Questionnaire 2

Lessons (Topic 1) Pre-test (Topic 2) Questionnaire

(Parents)
AsKINstagram ) Open-ended
Session1,2 &3 Post-test (Topic 1) interview

AN vy

Figure 1 : The process of data collection
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N
Write a suitable answer.

Let's give a try.
Dorit forget LCW + P!

Type semething.

What would you
like to have?

Step 1: Pupils answer Step 2: Instagram Step 3: Teacher
the questions posted. displays the responses. provides feedbacks.

Write a suitable answer,
Let's give a try.
Don't forget LCW + P!

| want a plate of chicken
chop.

Well done, @noorfarahinhalil1410.
You can use ‘would like to have' to
replace ‘want ' a more polite
response.

Figure 2 : Step-by-step of “AsKINstagram”

All the data collected from the surveys, pre-tests, “AsKINstagram” sessions and post-
tests were recorded in Microsoft Excel 2016 and the data from interview were transcribed in
Microsoft Word 2016. The data used for this study was analysed using Statistical Package for
the Social Sciences (SPSS) version 23 and the graph was generated using Microsoft Excel 2016.

Findings And Discussions
This study examined the effects of an innovation of integrating social network, ASK

feature in Instagram named as “AsKINstagram” in language learning, targeting the writing
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skill. To get to know the participants’ perceptions regarding learning writing through
Instagram, a questionnaire was given before the pre-test was conducted and the responses
was collected and recorded. From the data, most of them did not engage in learning English
after the school hours and they also perceived writing in English as a difficult skill to master.
Besides that, majority of them were not aware that they could learn English through
Instagram. Nevertheless, all of them were enthusiastic to learn the writing skill in English with
their teacher through Instagram.

Apparently, the participants are the generation alpha who are digital natives, so
learning writing through Instagram are viewed as interesting, enjoyable and engaging. At the
end of the six sessions of “AsKINstagram”, they responded that the ASK feature in Instagram
is user-friendly and they had no difficulties of using it. This is supported by Yunus, Salehi, and
Chenzi (2012) who pointed out that Social Networking Services (SNSs) display material in a
way that promote familiarity and comfort to the digital natives and “engage” them in using
SNS. Although initially quite several participants were unfamiliar with Instagram as a mobile
learning tool, they found that that towards the end, the ASK feature in Instagram helps them
in learning English.

The data in the following Figure 2 was gathered and recorded from the pupils’
participations during all six sessions of “AsKINstagram”. As of the first session, only 20.80% of
the participants answered the questions but it increased up progressively to 61.60% on the
last session. It demonstrates that although the pupils were not enthusiastic with
“AsKINstagram” initially, they gradually welcomed the innovation and were motivated to
participate in answering the questions posted. From the second questionnaire and open-
ended interview conducted with the participants, some of them responded that at first, they
were anxious to answer the questions and felt inferior with other participants’ answers.
However, when they saw how the teacher gave feedbacks and others responded, they felt
less inferior and excited to see their answers were given feedbacks and posted in the story in
Instagram. This same situation was also experienced by the students in the studies conducted
using Instagram in language learning by Al-Ali (2014) and Mansor and Rahim (2017) whereby
a number of students hesitated to post their answers and participate in the task given in
Instagram but this number had decreased towards the end of the studies. Mansor and Rahim
(2017) pointed out that the students in their study claimed that using Instagram as learning
tool for English has motivated them to participate and boosted their confidence to use the
language.
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61.60%

43.30%

33.30%

20.80%

Session 1 Session 2 Session 3 Session 4 Session 5 Session 6

Responses

Figure 2: Percentage of Participation

Besides that, the number of participation is increased because of the feature of mobile
learning that extends the participants’ learning environment beyond their classroom setting.
Most of them agreed that mobile learning promotes the autonomous learning since they can
have access to Instagram and answer the questions posted by teacher anytime and anywhere.
This is supported by Bidin and Ziden (2013), Yedla (2013) and Zaki and Yunus (2015) that the
flexibility of mobile learning for learners encourage them to learn conveniently without the
presence of teacher and lead to both self-directed and self-regulated learning. Hashim et al.
(2018) also agreed that mobile learning creates a “mobile learning environment” which
enables learners to have autonomy to “practise learning anytime, anywhere” and at the same
time “maintains contact” between the learners and teachers outside the classroom.

Another benefit of mobile learning is the easy accessibility enriches the learners’
learning experience and makes learning English become easier and faster (Mansor, 2016;
Yedla, 2013). The participants stated that learning through mobile allows them to refer to the
notes posted by teacher in Instagram and search for further reference in the Internet
simultaneously while they were answering the “AskKINstagram”. It makes them have more
confidence with their answers and feel motivated to engage in the writing tasks assigned. This
is in line with the claim made by Yunus, Nordin, Salehi, Sun, and Embi (2013) that the
integration of ICT benefits the writing instruction since it enhances the “learners’
independence and self-discovery skills like searching for educational related materials
online”. It also provides a platform for them to connect and communicate with their friends
and teacher regarding the task. During “AsKINstagram”, the participants interacted with
teacher and their friends to ask for clarification of unclear instructions before answering the
guestions posted or further explanation related to the topics. Akhiar, Mydin, and Kasuma
(2017) and Mansor (2016) agreed that social media enhances the interactions between the
students and teacher and further improves their learning experience.
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Descriptive Statistics

N Minimum Maximum Mean Std. Deviation
prel 24 .0 67.0 32.167 18.9224
postl 24 3.0 86.0 47.625 23.6198
pre2 24 13.0 100.0 53.042 23.5455
post2 24 25.0 100.0 72.917 22.2865
Valid N (listwise) 24

Overall, the results from Table 3 above indicate significant improvements between
pre-test results and post-test results of the innovation. It summarizes the descriptive results
of the pre-tests and post-tests for both topics. The data shows that the average scores for
both post-tests (M1 = 47.63, SD1=23.62 and M, =72.92, SD, = 22.29) were significantly higher
than the pre-tests (M1 = 32.17, SD1 = 18.92 and M, = 53.04, SD; = 3.55). This data suggests
most of the participants have obtained improvements in the targeted topics during the post-
tests.

Particularly, increases in performances are linked to the relationships between
learning and development in the Zone of Proximal Development (ZPD) of the socio-cultural
learning theory proposed by Vygotsky (1962). From the pre-tests results, teacher was aware
of the learners’ readiness level and had differentiated the instruction according to the
learners’ level. Teacher then provided instruction with the appropriate amount of guidance
and support (Burkett, 2013) to encourage learner to work independently. In this study, these
were implemented throughout the six sessions of “AsKINstagram” by which learners’ answers
were corrected and given immediate feedbacks. Consequently, during the post-tests, learners
utilised their previous experiences during answering the “AsKINstagram” together with the
knowledge attained in the classroom to answer the tests.

Conclusion

In this study, the findings reported have provided an insight into the intervention of
social network, Instagram as an innovation to benefit not only the English language teachers
but also pupils in primary school in experiencing virtual English language learning. Specifically,
the researchers intend to utilise ASK feature on Instagram as one of the classroom
interventions to promote conducive English language learning after school hours targeted a
group of primary school pupils who are interested in Instagram more than other social
networks like Facebook, Twitter and Blogs. The study itself aims to provide a virtual learning
area that could improve students’ performances in ESL writing. Methodologically, the
intervention of ASK feature in ESL writing had proven to be useful and motivating as there is
significant improvement in participants’ performance in writing in English. In addition, the
integration of ASK feature in ESL writing does help in maximizing students’ participation in
writing in English after school hours. It also shows that the integration could extend the
participants’ learning environment beyond their classroom setting.

Nonetheless, this study entails further investigation in other aspects of English
language learning. For instance, even though ASK feature on Instagram revealed here might
be significant to the success of teaching and learning of English language especially in writing
lesson, they may be insignificant for other students in other schools, in different part of the
country due to the accessibility of Internet connection and the availability of smartphones or
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tablets. A similar study conducted in secondary and tertiary levels would definitely provide
different insight of the integration of Instagram in enhancing English language learning in all
levels. On another angle, the present study could be prolonged by associating the integration
of social network Instagram with students’ perception in acquiring English language through
social network. Besides that, for pupils in primary schools, feedback from parents in
monitoring the learning via tablets or gadget could be profound for future research.
Furthermore, a study demonstrating the interaction between strategies, motivation and
achievement in English language teaching and learning shall provide greater understandings
into which social network works superior with which group of learners.

Thus, this study shed some light in understanding the integration of social network
employed by teachers in maximising students’ participation in English language learning.
Therefore, it is necessary for future studies to understand its potential impact towards
students such as students’ perception towards learning English through social networks in the
effort to enhance both the teaching methods and also the acquisition of English language
among learners.
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