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Abstract  
The current study is an attempt to explore the relationship between transformational 
leadership and overall school effectiveness in primary schools, Selangor, Malaysia based on 
teachers‟ perception. This study utilized stratified random sampling method by choosing 72 
primary schools and 490 teachers with the response rate of (n=410) in 6 districts of Selangor 
state (Gombak, Hulu Langat, Hulu Selangor, Klang, Kuala Langat and Kuala Selangor) and from 
three types of National, National type Chinese and National type Tamil school based on their 
urban and rural locations. Data analysis conducted by using descriptive statistic and Pearson 
product moment correlation. The results indicate that there were positive, significant, and 
small to moderate relationships were found between five organizational citizenship 
behaviour dimensions and overall school effectiveness. This study proposed several 
recommendations to the Ministry of Education, headmasters, teachers, and school 
administrators, to improve the level of school effectiveness by practicing transformational 
leadership dimensions especially “building shared vision” and “models behaviour” dimension. 
Moreover, they can develop, maintain, and elevate the level of school effectiveness by 
exhibiting civic virtue, altruism, and conscientiousness behaviours as the dimensions of 
organizational citizenship behaviour in primary schools in Selangor, Malaysia.   
Keywords: Organizational Citizenship Behaviours, School Effectiveness, Primary Schools.  
 
Introduction  
The study of effective school is one of the main educational reform initiatives taking place in 
many countries to identify the influential factors of effective schools in recent years (Botha, 
2010; Petty & Green, 2007; Sun et al., 2007). Several empirical and theoretical researches in 
Malaysia, as well as in many other countries on school effectiveness have defined the 
effective school based on academic outcomes and achievement, while, school effectiveness 

   

                                         Vol 7, Issue 14, ( Special Issue ) (2017) E-ISSN: 2222-6990 
 

 

DOI Link: http://dx.doi.org/10.6007/IJARBSS/v7-i14/3694 

Published Date: 25 December 2017 



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES 
Vol. 7 , No. 14, 2017, (Special Issue)  E-ISSN: 2222-6990 © 2017 

586 

is not only achieved by academic output (Hoy & Miskel, 2013; Lezotte & Snyder, 2011; Botha, 
2010; Ghani et al., 2008; Gray, 2004; Lezotte, 1991; Edmond, 1982). Thus, identifying other 
factors and correlates related to school effectiveness claimed to be required to identify, 
categorize and solve the challenges that schools face (Lezotte & Snyder, 2011; Lezotte, 2001; 
Kyriakides & Creemers, 2008, Botha, 2010). The seven correlates of effective school model 
provided by Lezotte & Snyder (2011) characterized the school effectiveness and the tasks that 
educators can do to make sure that their schools practicing these correlates.   
 
According to Malaysia‟s education vision (2013), it is required to transform school system to 
the world-class education system with international standards and high level of education to 
all students regardless of family background. Ghani (2012; 2014) and Kamaruddin (2011) 
indicated that a number of studies on school effectiveness in Malaysia are still low and there 
is a need to refine and elaborate the practices and theoretical models of school effectiveness 
based on its effective factors and correlates. Moreover, in order to implement the correlates 
of effective school, respected leaders needed who are capable of driving the process system 
to be effective and sustainable, empowering others to take responsibility, transform school 
visions (Leithwood & Sun, 2012; Hallinger, 2007; Ministry of Education Malaysia, 2014; 
Ibrahim & Wahab, 2012; Marzuki, 1997; Abgoli & Sabti, 2013). Principals‟ leadership is key 
factor in creating effective schools (Leithwood, 2012; Marzano, 2003; Harris et al., 2003; 
Sammons et al., 1997), because it determines the success or failure of school (Ministry of 
Education Malaysia, 2014; Ibrahim & Wahab, 2012; Marzuki, 1997; Abgoli & Sabeti, 2013).  
 
Transformational leadership practiced by headmasters can motivate teachers to change their 
attitude and values by being committed towards the mission and vision of education. The 
practice of transformational leadership is said to be able to move the organization led to a 
clear vision, mission and goals of the organization (Leithwood & Jantzi, 2005).  
 
According to the Malaysia Education Blueprint 2013-2025 (MoE, 2013), there is need to 
ensure high performing school leaders in every school which have ability to shared leadership, 
increased staff support, new leadership models and structures and commitment to the 
education sector as the top priority for national transformation and development. The result 
of a study by Yaakub & Ayob (1993) showed insufficient leadership practicing by Malaysian 
primary school headmaster in implementing their roles and responsibilities. Although, 
empirical researches showed that transformational leadership has a significant effect on 
organizational effectiveness, more investigation needs to be done on the dimensionality of 
transformational leadership in order to  determine the role of each dimensions of 
transformational leadership in school effectiveness (Moolenaar et al., 2010; Leithwood et al., 
1999; Shao et al., 2012; Ngang, 2011; Bush, 2011; Leithwood & Jantzi, 2000). Moreover, there 
is need to determine the role of each dimensions of transformational leadership in school 
effectiveness (Dickinson, 2010; Leithwood, 2012; Bush, 2003). Similarly, in the context of 
Malaysia there is less evidence on practicing transformational leadership’s dimensions 
effectively (Salleh & Saidova, 2013) and more researches need to be conducted on their 
relationship with school effectiveness (Ghani et al., 2011; Ghavifekr et al., 2014; Iyer, 2008).   
 
Furthermore, most of the researches on school effectiveness in Malaysia have been 
conducted on secondary schools, mostly in Kuala Lumpur state and mainly focused on urban 
schools (Iyer, 2008; Kamaruddin, 2011; Ghani et al., 2011). Among the educational setting, 
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the effectiveness of primary schools plays a crucial role in academic achievement and it is 
highly essential to initiate the educational vision and goals from the very basic grade in 
educational settings (Ponnusamy, 2010; Othman & Muijs, 2013). According to Southworth 
(2008), there have been some changes in the role and responsibilities of primary schools 
leadership regarding to changes in the primary school evaluation system beyond the student 
achievement. Education at primary level forms the core of the national education system and 
needs to be on way so that the goals for national development can be achieved (Hamida et 
al., 2013). The Ministry of Education Malaysia has a number of objectives for primary 
education such as to facilitate the personal development of pupils, secondary school 
preparation, social skills and cultural understanding, religious and moral, and contribution to 
the society and country (MOE, 2012). Schools attempt to develop their efforts for excellence 
to ensure that their actions correspond with the requirements of a constantly changing 
environment. An effective school is able to serve as basic guidelines for a school to achieve 
success because the focus study is comprehensive and not only to focus on teaching and 
learning process (Ghani, 2014). Therefore, these objectives of primary education are possible 
with the transform education system by high performing school leaders in every school and 
efforts and involvement from teachers (Hamida et al., 2013). Few researches have been 
conducted, to identify the relationship between transformational leadership and overall 
school effectiveness in Malaysia primary schools. Therefore, the aim of this study is to 
determine the relationship between transformational leadership and overall school 
effectiveness in primary schools, Selangor, Malaysia based on teachers‟ perception. 
 
Literature Review  
Transformational Leadership Definition and Concept  
Transformational leadership is a new concept in the educational leadership filed. And must 
respond to the innovative challenges of schools, producing high quality teachers and 
effectives of school (Leithwood & Jantzi, 2005; Gkolia et al. 2014)   
 
Burns (1978) defined the transformational leadership as the process of engaging with others 
to create a connection that increases motivation and morality in both the leader and the 
followers. Burns (1978) discussed leadership as transformation in which the leaders and the 
followers are often transformed or changed in performance. Other definitions of 
transformational leadership proposed by Avolio et al. (1999) who defined transformational 
leaders as being charismatic and influential in their abilities to make employees do more than 
what was expected from them at work. Similarly, Seltzer & Bass (1990); Bass and Riggio (2006) 
asserted that transformational leaders commanded by mentoring, inspiring and encouraging 
their subordinates to use novel methods for problem solving. Transformational leaders 
consider the leadership as a process that stimulates and inspires their followers and enhances 
their leadership capacities as well. Moreover, transformational leaders increase the 
followers‟ level of awareness about the value of the output and upgrading their success (Bass 
& Riggio, 2006). Transformational leadership provides a flexible approach to change, which 
allows a leader‟s personal style and the context to vary and help the organization solve 
problems (Bass & Avolio, 1990; Hallinger, 2003; Leithwood & Jantzi, 2005; Hallinger & Heck, 
1998; Marks & Printy, 2003). Transformational leadership creates commitment, motivation 
and empowerment in individuals (Bass & Stogdill, 1990; Bass, 1996; Burns, 1978; Leithwood 
& Duke, 1999; Zhang & Bartol, 2010) and inspires followers to go beyond their own self-
interest to achieve high levels of performance and organizational goals (George & Jones, 
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2012; Hetland et al., 2011; Schermerhorn et al., 2010). Transformational Leadership in 
educational setting moves individuals towards a level of commitment to achieve school goals 
by identifying and articulating a school vision, fostering the acceptance of group goals, 
providing individualized support, providing intellectual stimulation, providing an appropriate 
model and having high performance expectations (Jantzi & Leithwood, 1996).   
 
Relationship between Transformational Leadership with School Effectiveness 
Skillful school leadership is a key factor in explanation of school effectiveness (Hallinger, 2011; 
Levine & Lezotte, 1990; Hallinger & Heck, 1998). School effectiveness as the school ability to 
accomplish their goals is highly dependent on leader‟s effectiveness (Hallinger, 2011; 
Marzano et al., 2005; Hallinger & Heck, 1998). Therefore, a key element of an effective school 
is an effective principal, which must be a visible and interactive part of the school 
environment (Whitaker, 1997). According to McFarlin & Sweeney (1998), the most successful 
leaders should be transformational leaders, which interact with subordinates to accomplish 
organizational goals (Yukl, 1999) and foster strong community support for the change by 
creating a vision for the organization and stimulating them at school (Bass, 1985; 1997). 
Furthermore, the success of school effectiveness efforts is dependent on principals‟ 
transformational leadership ability. These transformational leaders enabled and empowered 
constituents, provided resources and encouraging their employees by developing the vision 
of the effective school (Alexson, 2008). 
  
According to review of literature, some researchers have empirically investigated the 
relationship between transformational leadership and school effectiveness. According to 
empirical studies, practicing transformational leadership by leaders in schools increases the 
level of school effectiveness by focusing their effort to long-term goals, building a shared 
vision, inspiring the teachers to follow their vision, and creating high performance 
expectations (Hallinger, 2003; Hallinger & Heck, 1998; Harris, 2008; Jackson, 2000; Leithwood, 
et al., 2004). Thus, by practicing transformational leadership, the follower feels loyalty, trust, 
and respect toward the leader and they will be motivated to do more than they are expected 
which increases the level of school effectiveness (Leithwood, et al., 2004). Leithwood and 
colleagues between 1990 to 2006 examined the effect of transformational leadership on the 
outcomes of organizational conditions and student achievement (Leithwood & Jantzi, 2000; 
Leithwood & Jantzi, 2006; Leithwood, et al., 2004; Leithwood et al., 2002, Leithwood & Jantzi, 
1990). The findings of their studies indicated that transformational leadership dimensions 
have significant positive effects on teachers‟ work settings, student achievement and 
organizational conditions, which contribute to the school effectiveness. Leithwood (1994) 
found that, practicing transformational leadership behaviours such as setting direction 
through visions, goals, and high expectations; developing people through individualized 
support, intellectual stimulations, and modeling practices; redesigning the organization 
through culture, structure, and policies will enhance overall level of academic optimism and 
will provide a structure of effective school leadership (Leithwood et al., 2006). Furthermore, 
Leithwood & Sun (2012) indicated that transformational leadership dimensions had large 
effects on schools‟ working environment. Among all transformational leadership dimensions, 
strengthening school culture and building collaborative structures, have small but significant 
influences on teachers and school conditions. One possible explanation for increasing the 
level of school effectiveness by practicing transformational leadership is that when staff 
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ensures they have adequate involvement in decision making related to programs and 
instruction their activities toward school goals will be increased.  
 
Cheng (1997) indicted that, in order to solve the deal with challenges of changing education 
environment and educational reforms, school principals must have a new set of leadership 
beliefs that can transform the traditional constraints, facilitate educational changes, develop 
appropriate school environment for school stakeholders to work and pursue long-term 
effectiveness in schools.   
 
Marzano et al. (2005) conducted a comprehensive meta-analysis of research covering 
effective school leadership. According to Marzano et al. (2005) in effective schools, leaders 
are responsible to provide a clear vision, sharing values, beliefs, and feelings of a community, 
recognizing individual’s needs and inspiring the organization to grow is all about professional 
development. Moreover, they indicated that the school leader is responsible for decreasing 
the amount of interruptions that impact instructional time, monitoring, and evaluating the 
teachers’ activities and provide the specific feedback for them toward school achievement. 
School leaders ensures that teachers collaboration frequently interrelate to address common 
issues concerning the achievement of all students.   
 
Methodology  
Research Design  
The framework of this study is based on a quantitative survey measure. The transformational 
leadership in the model is based on the conceptualization of Leithwood (1994) which was 
supported by Bass & Avilo (1999) transformational leadership theory. The model of 
transformational leadership is operationalized by transformational leadership questionnaire 
(TLQ) which is developed by Jantzi & Leithwood (1994). TLQ has eight constructs including 
developing shared vision, building goal consensus, holding high performance expectations, 
models behaviour, providing individualized support, providing intellectual stimulation, 
strengthening school culture, and building collaborative structures. These constructs serve as 
independent variables.  
 
Location of the Study  
This study was carried out in primary schools in Selangor, one state of Malaysia. Selangor state 
was selected because that is one of the most populated states (teacher populated) in the 
Malaysia (Department of Statistics, 2010). Moreover, according to the data provided by the 
Educational and Planning Research Division (EPRD) and Ministry of Education (MoE) , 
distribution of three Multi-ethnic schools based on their numbers and their urban and rural 
locations in Selangor is more than the other states of Malaysia (Department of Statistics, 
2010; Shahadan, 2014). 
 
Population and Sampling  
The population in this study is collected from all primary schools‟ teachers in Selangor. The 
population in this study is the 20469 teachers in 488 primary schools in 6 districts of Selangor 
state, Malaysia (MoE, January 2013). The respondents of the study are the teachers from each 
of the 488 schools. According to the Cochran‟s formula, the calculated sample size is 377. 
Therefore, the minimum sample size of this study is 377 primary schools‟ teachers. This 
number is supported and endorsed by the Krejcie and Morgan (1970) as for population size 
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of 20000 the sample size is 377. Thus, the sample size 377 found to be enough for the data 
analysis according to Cochran‟s formula. The researcher intended to use 30% for the 
percentage dropout in order to increase the sample size and to replace some of the 
questionnaire that might not to be retrieved back (Israel, 2009).  
 
30% of the sample size is: 30/100*377 = 113.1+377=490 Respondents 
Selection of teachers was done based on stratified random sampling, which is a type of 
probability sampling. In this research, 488 schools in 6 districts of Selangor, Malaysia were 
selected. As the first step of sampling, 488 schools divided into 6 strata and each strata divided 
to 2 subgroups of urban and rural. The total number of schools is 488 in 6 districts included 
205 urban schools (149 National Type schools, 36 national Type Chinese schools and 20 
National Type Tamil schools) and 283 rural schools (128 National schools, 43 National Type 
Chinese schools, and 112 National Type Tamil schools). In the second step, two schools were 
selected equally in each type of school from each district in urban and rural area. Next step is 
choosing the total number of each type of school in 6 districts. As far as mentioned, two 
schools were selected for each type of school in each district, total number of each type of 
school in 6 districts was 12 (6*2) that is an equal number in all 6 districts. As a result, 36 
schools in urban and 36 schools in rural areas were selected. Therefore, 72 primary schools in 
six districts were chosen randomly from a list of primary schools in Selangor. In the next step, 
number of teachers was selected through stratified random sampling in equal size. According 
to Cochran‟s formula, the needed sample size was 490 teachers. In order to find the number 
of teachers in each school, the number of sample teachers was divided by total number of 
schools. As a result, 7 (490/72) teachers were chosen in each school and 14 teachers (2*7) in 
6 districts of Selangor. The number of teachers in each type of school was 84 (12*7) teachers 
in 6 districts. The total number of teachers in urban location was 252 and in rural location was 
252as well. Therefore, by dividing number of teachers by number of schools in each location 
and type of schools the total number of teachers will be obtained 504, which is more than the 
number of sample population 490. 
 
Data Collection  
Data gathering process initiated by asking permission via a letter written to the “Malaysian 
Ministry of Education” in Putrajaya and “Federal Territory of Selangor” in Shah Alam to carry 
out the research in National type, National type (Tamil), and National type (Chinese) primary 
schools in Selangor. After receiving the permission and approval form “Malaysian Ministry of 
Education” and “Federal Territory of Selangor”, a package containing the permissions, 
reference letter from Faculty of Education of, researcher‟s briefing letter, and 7 
questionnaires (for seven teachers) distributed to each school of target population via Post 
(Pos laju Malaysia). For the popups of this research 72 Schools (2 schools for each type in each 
district in Selangor state) were randomly selected based on list of primary schools in Selangor, 
provided by Malaysian Ministry of Education (MoE), (2013) which categorized based on school 
types (Chinese, Tamil, National) and school locations (Urban, Rural). All respondents (7 
teaches from each schools) were selected based on stratified random sampling (Ary et al., 
2013). Researcher asked headmaster officially through researcher is briefing letter to 
distribute the questionnaires among teachers randomly from list of teachers’ name. After one 
week, researcher called all the schools to notify the importance of the research work and 
kindly asked them to cooperate with completion of the questionnaires by respondents. After 
one-month researcher called to some schools that did not respond as reminder. Finally, after 
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following up, 410 questionnaires out of 509 (total distributed) gathered after two months 
(from 19, May 2014 to 20, July 2014).  
 
Instrumentation  
In this study, three types of questionnaires with 5-point Likert scale was used to collect 
information form respondents (Primary schools‟ teachers).The questionnaire is a useful and 
very common tool for quantities data collection that provides statistical description, 
relationships and analysis (Johnson & Christensen, 2002).   
 
All questions in three questionnaires, which were used in this study, are multiple choice 
questionnaire formats with a 5-point Likert scale. The Likert scale was developed by the 
American educators and organizational psychologist Rensis Likert in 1932 to improve the level 
of measurement in social research (Inforsurv, 2007).   
 
Part A in the questionnaire included six items to measure demographic information of the 
respondents. Part B included 47 items to measure school effectiveness dimensions, which is 
designed based on the Lezotte & Snyder (2011) and Ghani (2014) questionnaire. Part C 
included 49 items to measure transformational leadership’s dimensions by Jantzi & 
Leithwood (1994; 2006).  
 
Instrument Translation  
The questionnaires of school effectiveness (SEQ) and transformational leadership (TLQ) were 
originally developed in English language. The participants of this study were Malaysian 
primary schools‟ teachers. Hence, the questionnaires were translated into Malay language, 
for the convenience of responding. It was necessary to translate the three instruments from 
English to Malay language. The translation technique that used in the current study followed 
the forward-then-back translation approach (Chen et al. 2005). The process of translation of 
the three questionnaires was undertaken carefully to provide the most accurate Malay 
version of the questionnaires. The translation process was carefully carried out with the 
assistance of a bilingual instructor of English language, first, forward translation conducted 
from English to Malay language. Second, back translation from Malay to English language was 
done. Third, comparison between back translated version and original English version carried 
out to ensure that the Malay translation of questionnaire is conceptually equivalent to both 
English and Malay versions. During the process of forward-back translation the language and 
culture, concepts were taken into account when establishing conceptual equivalence 
between the original and back-translated versions (Chen et al., 2005). The result indicates a 
satisfactory level of questionnaire translation. After reconciling the differences and resolving 
problematic items, an independent, qualified and experienced PhD faculty member from 
Universiti Putra Malaysia (UPM) carefully monitored all the above processes and edited the 
last version of Malay translation. In order to apply the Malay version of three questionnaires 
formally, after the final revision, a pilot test conducted to check the validity and reliability of 
them. 
 
Pilot Test  
To achieve the reliability of instruments in this study two pilot tests were conducted. First, 20 
primary school teachers selected from target population by random convenience sampling 
(Ary et al., 2013). The teachers were asked to complete and comment on any problems that 
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they had during answering the items of three questionnaires (SEQ, TLQ and OCBQ). Some 
teachers claimed and commented that some items were a little unclear and had some typing 
errors. After considering the comments, which were gained by teachers, it revealed that those 
problems were mainly related to the word order rather than selection of words. Therefore, 
the word orders of the items that were needed with maintaining the main idea and corrected 
typing errors were changed. Second, the instruments revised based on the panel ideas, a pilot 
test was conducted to further ensure the reliability of three questionnaires. Pilot-test allows 
the researcher to determine whether respondents have any difficulty with understanding of 
the questions, also identify the length of time needed to answer the questions (Zikmund, 
2003).  
 
According to Bradburn & Sudman (1979) a pilot-test of 20-50 cases are usually enough. 
Moreover, Malhorta (2007) stated that the size around 15 to 30 respondents is enough. 
Therefore, thirty teachers were selected randomly and thirty questionnaires were distributed 
personally. After they completed the questionnaires, some discussions took place to ensure 
that the questionnaires were appropriate, free from errors and teachers without problems 
understood all items. Finally, data analysis for Cronbach‟s coefficient alpha for the Pilot-test 
result was conducted by using SPSS version 20. The result of the reliability test on school 
effectiveness showed that Cronbach‟s coefficient alpha for the pre-test was (0.817) for the 
seven school effectiveness dimensions and 0.914) for the eight transformational leadership 
dimensions. 
 
Data Analysis  
After data gathering process, the data analysis conducted by the statistical tool SPSS version 
20.0 (Statistical Package for Social Science). Data entered directly into the SPSS by using data 
entry interface. Descriptive and inferential statistics (Pearson product moment correlation) 
was performed.  
 
Results  
Demographic Profile of Respondents 
Out of 410 teachers, 311 (75.9%) were female and 99 (24.1%) were male. In terms of 
educational level the results showed that 20 (4.9%) of respondents had certificate, 97 (23.7%) 
had diploma, 272 (66.3%) of respondents had bachelor degree, and 20 (4.9%) of respondents 
had master degree. In this study, only one (2%) respondents had PhD. A total of 132 (32.2%) 
of the respondents were teachers at National schools, 148 (36.1%) of the respondents were 
from National type Chinese schools, and 130 (31.7%) of them were teachers of National type 
Tamil schools. Out of 410 respondents, 230 (56.1%) of them were from rural schools and 180 
(43.9%) of them were teachers of urban schools. The findings indicated that 96 (23.4%) of the 
respondents were between 25-30 and 103 (25.1%) were between 30 – 35 years old. The 
findings also showed that 13 (3.2%) of respondents were less than 25 years old and 198 
(48.3%) were more than 35 years old. A total of 100 (24.4%) of the teachers had teaching 
experience between 5-10 years, 71 (17.3%) of them had teaching experience between 10-15 
years, 74 (18%) of respondents had teaching experience between 15-20 years. The result also 
indicated that 105 (25.6%) of respondents had teaching experience less than 5 years and 60 
(14.6%) of respondents had teaching experience above 20 years. 
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The Relationship  
The results of Person Product-Moment Correlation Coefficient (r) as shown in Table 1 
indicated that the strongest significant relationship was found between models behaviour 
and overall school effectiveness (r=.565, p=<.001). Developing a shared vision dimension was 
the second significant, positive and high correlation coefficient (r=.519, p=<.001) in 
relationship with overall school effectiveness. According to the correlation coefficient, there 
was a significant, positive and moderate relationship between the level of holding high 
performance expectations and overall school effectiveness (r=.456, p=<.001). The second 
significant, positive and moderate relationship was found between building collaborative 
structures and overall school effectiveness (r=.442, p=<.001). This is followed by building goal 
consensus with correlation coefficient (r) of 0.441 which was significant at the 0.01 level 
(r=.441, p=<.001). The fourth and fifth significant, positive and moderate relationships were 
found between providing intellectual stimulation (r=.433, p=<.001) and providing 
individualized support (r=.382, p=<.001) and overall school effectiveness respectively. The last 
significant, positive and moderate relationship was reported between strengthening school 
culture dimension and overall school effectiveness (r=.305, p=<.001) (Cohen, 1988). It can be 
concluded that the level of transformational leadership’s dimensions and level of overall 
school effectiveness have parallel relationship which means that an increase in the level of 
transformational leadership‟s dimensions will be resulted in an increase in the level of school 
effectiveness. Overall, the result revealed that there was a significant, positive and moderate 
relationship was found to exist between overall transformational leadership and overall 
school effectiveness with correlation coefficient (r) of 0.586 which was significant at the 0.01 
level (r=.586, p=<.00).  
 
Table 1:  
The relationship between variables  

Variables  r P Level 

Developing a shared vision  .519**  000  High 
Building goal consensus  .441**  .000  Medium 
Holding high performance expectations  .456**  .000  Medium 
Models behaviour  .565**  000  High 
Providing individualized support  .382**  .000  Medium 
Providing intellectual stimulation  .433**  .000  Medium 
Strengthening school culture  .305** .000  Medium 
Building collaborative structures  .442**  .000  Medium 
Overall  .586 .000 High 

 
Discussion  
The objective of this study was to determine the relationship between transformational 
leadership dimensions (independent variable) and overall school effectiveness (dependent 
variable). Pearson correlation was employed to measure the relationships between 
transformational leadership‟s dimensions (Develop a shared vision, building goal consensus, 
high expectation for success, providing individualized support, providing intellectual 
stimulation, models behaviour, strengthening school culture and building collaborative 
structure) and overall school effectiveness. The results indicated that Models behaviour 
(r=.565; p<.001) and developing a shared vision (r=.519; p<.001) have a significant positive 
high correlation with overall school effectiveness respectively. It implies that if the mean 
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score for models behaviour and developing a shared vision increases, mean score for the 
overall school effectiveness will be highly increased. It means that headmasters by 
establishing organization values, articulating the school vision, serving as models of 
appropriate behaviour and making trust and respect between the followers will increase the 
level of school effectiveness. Whereas, building goal consensus, providing individualized 
support, providing intellectual stimulation, holding high performance expectation, building 
collaborative structure and strengthening school culture have a significant positive moderate 
relationship with overall school effectiveness as well. This means that if the mean scores of 
these dimensions increase, the level of school effectiveness will be moderately increased. 
These findings suggested that in Malaysia, headmasters should increase the practice of the 
transformational leadership dimensions in schools in order to enhance the level of school 
effectiveness.   
 
These results are in line with Leithwood & Sun (2012) finding which indicated that, leaders 
influence school conditions through their achievements of a shared vision and goals for the 
schools, their high expectations and support of school members, practices that strengthen 
school culture and foster collaboration within the organizations.   
 
Wayman et al., (2009) specified that the deployment of a developing shared vision dimension 
throughout the school might increase the level of school effectiveness. Therefore, the 
principal of an effective school has a clear vision and communicate that vision to the teachers 
and the other school members. Leithwood & Jantzi (2006) reported that transformational 
leaders learn to adapt their leadership style overtime with the goal of inspiring and 
empowering colleagues to achieve a common vision. Therefore, it is essential that the leaders 
involve all members of the learning community in the process of building the vision and 
articulating goals (Leithwood, 1994).   
 
Several research findings by Giles‟s et al., (2007) among school principals in New York, 
Belchetz & Leithwood (2007) among primary schools in Ontario, Wong (2007) in China schools 
and Mulford (2007) in Tasmania schools indicated that in successful school principals 
practicing the models behaviour and manage to set and maintain a sense of purpose and 
direction for their schools as well.   
 
The result of study by Zembat et al., (2010) about school effectiveness in elementary school 
indicated that there is a positive and significant relationship between intellectual stimulation 
and individualized support with school effectiveness, which is in line with the findings of this 
study. Their results also indicated that leaders influence teachers mainly through people-
developing practices, providing individualized support and intellectual stimulation. In another 
research, Leithwood & Sun (2012) stated that holding high expectations has significant 
relationship with teachers and school conditions.   
 
According to MacNeil et al., (2009), principals‟ leadership impacts the culture of high 
expectations towards student performance. According to Leithwood & Jantzi (1997) usual 
communication of headmasters‟ high expectations for teachers will enhance the quality and 
effectiveness of the school. In another study, Leithwood & Sun (2012) specified that 
strengthening school culture and building collaborative structures, have small but significant 
influences on teachers and school conditions.   
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Overall, this study found that transformational leadership have significant positive 
relationship with school effectiveness (r=0.586, p=.000). According to Marzano (2003), the 
principal’s professional leadership is needed by the effective schools because they are able to 
change the schools, teachers and students towards the positive. These results are in line with 
Hebert (2010) findings, which implied that, there is a positive relationship between school 
effectiveness and transformational leadership as perceived by teachers of 30 elementary 
schools in the United States. Likewise, Hoy (2013) reported that, there was a significant 
positive correlation between transformational leadership dimensions and school 
effectiveness. In addition, Abgoli & Sabeti (2013) findings among secondary schools in Shiraz 
city, Iran indicated that there was a positive relationship between managers' transformational 
leadership and school effectiveness. It showed, the higher the scores in managers' 
transformational leadership, the higher the scores were in school effectiveness.  
 
Based on the meta-analytic review of 72 unpublished researches by Leithwood & Sun (2012) 
transformational leadership dimensions had large effects on schools‟ working environment 
and improved schools‟ instructions. In addition, Robinson et al., (2008) indicated that 
effectively practice of transformational leadership leads to enhancement in establishing 
goals, promoting teacher learning and development,  high expectations, evaluating teaching 
and the curriculum,  providing orderly and supportive environment. Similarly, the research 
conducted by Ghani et al., (2011) in excellent schools in Malaysia showed the strong 
correlation exist between principals’ transformational leadership and successful practices of 
school effectiveness. Likewise, Pihie et al.  (2001) reported that there is a moderately high 
and significant relationship between transformational leadership behaviour and school 
effectiveness as perceived by 89 aspiring secondary school principals in Malaysia. Therefore, 
it can be concluded that the level of transformational leadership dimensions and level of 
overall school effectiveness have parallel relationship which means that an increase in the 
level of transformational leadership dimensions will be resulted in an increase in the level of 
overall school effectiveness.  
 
Recommendations  
Based on the findings and conclusions of this study, several general recommendations and 
suggestions proposed for Ministry of Education, policy makers, schools‟ headmasters and 
teachers in educational sectors particularly as follows:  
 
It is suggested that headmasters keep the level of their leadership practices towards 
improving the level of school effectiveness through building collaborative cultures and 
promoting collaboration by distributing leadership to teachers and other staff in order to 
motivate them for accomplishment of the school goals. This can be done by clarifying school 
goals and vision, providing opportunities for teachers to collaborate in school decision making 
and encouraging willingness for cooperation among them. Moreover, it is also recommended 
that headmasters encourage teachers to be creative in problem solving and cooperate with 
each other’s on instructional improvement.  
 
 It is suggested that, to enhance the level of school effectiveness, headmasters create a 
climate of trust in their schools by respecting the school members‟ ideas and listening to them 
and clarify their positions and articulating a direction for school members. These practices by 
headmasters lead to establishment of a climate of trust in which the teachers and school staff 
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are motivated to go beyond their job descriptions and their own self-interest for sake of 
school goals.  
 
It is suggested that educational policy makers and headmasters consider the school as a 
system in which the correlates of effective school are as a set of interdependent components 
that work together to accomplish the aim of effective school learning for all. It is also 
suggested that headmasters consider these correlates individually for the purpose of 
practicing, monitoring and planning for change in their schools. Moreover, it is recommended 
that headmasters embrace the correlates of effective schools and adopting practical process 
to implement them by considering the role of professional teachers to achieve the school 
goals. 
  
It is suggested that Ministry of Education keep and improve the level of school effectiveness 
through maintaining the physical facilities in a safe, healthy and attractive condition. 
Additionally, they provide the opportunities to implement and monitor the use of appropriate 
discipline practices within their schools and provide opportunities for parents to be more 
involved in school activities by encouraging teachers and staff to engage them in the school 
events and programs more often. Besides, headmasters develop a guideline to manage the 
amount of time that teachers allocate on instructional and extracurricular activities. As well, 
headmasters assist the school members to relate their school improvement efforts and school 
goals in order to strengthen commitment to achieve them. Moreover, in order to achieve the 
school goals, it is recommended that headmasters establish an agreement with staff on 
school’s goals and priorities and a willingness to help accomplish them.  
  
It is suggested that Ministry of Education concentrates on transformational leadership 
dimensions, in their leadership training programs provided for headmasters in order to 
improve the school effectiveness. This can be achieved through holding up workshops, 
seminars and practical courses to teach the implementation of each transformational 
leadership dimensions and their impacts on school effectiveness. Moreover, it is 
recommended that headmasters act as transformational leader in their schools by 
considering the follower’s needs, values and morals. Additionally, it is suggested that 
headmasters practice the models behaviour in their schools by playing as a role model for 
their followers and exhibit greater individual consideration. Furthermore, headmasters create 
a shared vision for instruction, provide professional development and other forms of support 
for teachers, and distribute leadership by giving them more roles.   
 
Recommendations for Future Studies  
According to the findings and conclusions of this study, several suggestions can be proposed 
for further study in general and particularly in primary schools as follows:  

1. More researches could be conducted to compare the level of school effectiveness 
dimensions in primary schools and its level in secondary schools in Malaysia   

2. The results of this study are limited only to six districts of Selangor state in Malaysia, 
thus the outcomes this study cannot be generalized to the whole population of 
primary schools in Malaysia; further studies could be conducted among schools in 
other states to confirm the results of this study.  



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES 
Vol. 7 , No. 14, 2017, (Special Issue)  E-ISSN: 2222-6990 © 2017 

597 

3. This study conducted based on teachers‟ perception, it is strongly recommended to 
determine the relationship between transformational leadership with school 
effectiveness perceived by the other stakeholders particularly headmasters in schools.  

4. More researches can be conducted to search for the other types of leadership for 
implementation of the effective schools.  

5. Applying some factors, as a moderators and mediators would provide in depth 
understanding about the relationship between transformational leadership’s and 
overall school effectiveness, so further research is recommended to do with factors as 
mediator or moderator.  

6. It is recommended that the relationship between transformational leadership with 
school effectiveness to be conducted in other Asian contexts to compare the attained 
effective factor in schools.  

7. Use of self-report questionnaire may lead to an overestimation of some of the findings 
due to variance, therefore conducting qualitative research, using in depth interviews 
and case studies are recommended for comparative purpose.  

8. This study has explored the differences between the level of transformational 
leadership and school effectiveness based on type of schools and location, so, 
further study recommended to examine the other demographic factors such as 
gender and teaching experience. 
 

Conclusion  
The major findings of this study revealed that there were a positive and significant 
relationships between transformational leadership dimensions and overall school 
effectiveness. The most remarkable relationships was found between Models behaviour 
(r=.564; p<.001) and developing a shared vision (r=.516; p<.001) with overall school 
effectiveness respectively. Headmasters by establishing an overall sense of vision in their 
schools, demonstrating  the importance of continuous learning through visible engagement 
in their own professional learning and establishing a climate of trust and respect among the 
staff could enhance the level of school effectiveness. Therefore, it can be concluded that 
practicing these dimensions in the school by headmasters could enhance the level of school 
effectiveness considerably. Whereas, building goal consensus, offering individualized 
support, intellectual stimulation, models behaviour, holding high expectation, participation in 
school decisions and strengthening school culture have a significant positive moderate 
relationship with overall school effectiveness. This shows that headmasters should try to 
giving staff an overall sense of purpose for their work, stimulating and encouraging staff 
creativity, attending to individual opinions and needs, expecting  high level of professionalism 
from staff, holding high expectations for success in school, distributing leadership broadly 
among staff collaboration for planning, establishing working conditions that facilitate staff 
collaboration for professional growth and encouraging collaboration for program 
implementation among staff.  
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