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Abstract

This Study Examined The Correlation Between Self-Regulated Learning And Academic
Achievement Among Unisza Undergraduate Students. The Objective Of The Study Is To
Determine The Impact Of Self-Efficacy Belief, And Use Of Learning Strategies On Unisza
Undergraduates’ Academic Achievement. A Pilot Study Was Conducted Via The Use Of
Exploratory Factor Analysis Using 144 Volunteering Respondents. This Is To Determine The
Reliability And Validity Of The Instrument. A Closed-Ended Questionnaire On Student Self-
Regulated Learning Was Administered To 364 Randomly Selected Students 202 Of Which Are
Female, 162 Male Across The Nine Faculties Of The University. Obtained Data Was Analyzed
Using Correlation And Regression Analysis. Results Obtained Indicated That A Strong
Relationship Exist Between Self-Regulated Learning And Academic Achievement. The Findings
Revealed A High Positive Correlation Between Students’ Self-Efficacy Belief, And Use Of
Learning Strategies And Students’ Academic Achievement. Similarly, Results Of The
Regression Analysis Indicated That Self-Efficacy, And Learning Strategies Serves As Good
Predictors Of Higher Academic Performance (GPA). However, Among The Three Study
Variables, Self-Efficacy Was The Strongest Predictor Of Academic Achievement. The Study
Recommends Nurturing And Development Of Autonomous Learners And A Shift To Students
Centered Instruction.

Keywords: Academic Performance, Self-Regulated Learning, Self-Efficacy, Learning
Strategies.

Introduction

There Are Different Techniques To Approach The Nature Of Self-Regulated Learning. Self-
Regulated Learning Is An Active Process In Which Students Establish The Objectives Leading
Their Learning, Try To Monitor, Regulate And Control Their Thoughts, Motivation And
Behavior In Order To Accomplish Them. Therefore, Studies On Learning Strategies,
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Metacognition, Learning Objectives, And Obviously The Motivation Of Students Are In The
Self-Regulation Learning Concept (Heikkill & Lonka, 2006; Nicol & Macfarlane-Dick, 2006).

To Understand The Differences In Levels Of Performance Among Students That Cannot
Always Be Explained By Inbuilt Ability, Researchers Have Considered A Wide Range Of Social-
Behavioral Factors. One Such Aspect Is The Use Of Self-Regulation In Learning. Under This
System, Learners Evaluate Tasks, Review The Strategies Available To Them For Achieving The
Tasks, Apply Themselves To Completing The Tasks. Similarly, They Monitor The Effectiveness
Of Their Strategies And Depending On The Outcome, Revise Their Model For Approaching
Similar Tasks In The Future (Jean, 2010).

The Concept Of Self -Regulated Learning Though Developed In The 1980s, It Began
Receiving Widespread Attention In The 1990s (Dinsmore, Alexander, & Loughlin, 2008).
According To Zimmerman (1986), Self-Regulated Learning Is An Activity That Students Do For
Themselves In An Active Way, Rather Than As A Hidden Event That Happens To Them
Reactively Due To Teaching Experience. He Believed That Learners Could Set Their Objectives
And Monitor Their Performance Against Set Standard.

A Study Conducted By Zimmerman (2001) Revealed That Students Were Traditionally
Assume Not To Initiate Or Substantially Supplement Experienced Design To Educate
Themselves. Instead, Emphasis Was On The Role Of Teachers And Other Educators To Adapt
Instruction To Each Learner Based On His Or Her Mental Ability, Sociocultural Background, Or
Achievement Of Educational Standards. Contrary To This Beliefs, Self-Regulation Learning
Theories Assume The Students Can Personally Improve Their Capacity To Learn. This Is
Achieved By A Careful Use Of Metacognitive And Motivational Strategies, Thereby Making
Learners Proactive, Select, Structure And Even Create A Helpful Learning Environment. They
Equally Play A Significant Role In Choosing The Form And Extent Of Instruction They Need. He
Pointed Out That Self-Regulation Learning Theories Seek To Explain And Describe How A
Particular Learner Will Learn And Achieve Despite Apparent Limitations In Mental Ability (As
Traditionally Assessed), Social-Environmental Background Or In The Quality Of Schooling.
Similarly, Self-Regulated Learning Theories Also Seek To Explain And Describe Why A Learner
Might Fail To Learn Despite Apparent Advantages In Mental Ability, Social-Environmental
Background, Or Quality Of Education. Due To These Factors, Self-Regulated Learning Has
Become The Current Focus For Research And One Of The Essential Areas Of Educational
Practice (Pintrinch, 2000; Reynolds And Miller, 2003).

Problem Statement

For University Students To Be Successful And Become Higher Achievers, They Must Put In An
Extra Effort Toward Their Learning. One Of Such Effort Is Becoming An Independent Learner.
However, A Major Challenge For The University In The Coming Years Is Providing Students
With The Necessary Skills And Competence To Have Autonomous Learning. Educationally,
Autonomous Learning Implies The Capability Of The Learners To Control Their Own Learning
Process (Schunk & Zimmerman, 2003; Zimmerman, 2002). This Self-Regulation Skill Plays A
Crucial Role In The Success Of University Students (Heikkila & Lonka, 2006; Nicol &
Macfarlane-Dick, 2006; Notasoresi & Zimmerman, 2004). Conversely, Allgood, Risko,
Alvarerez, And Fairbank (2000) Indicated That The Majority Of Students Who Reach Higher
Studies Are Not Well Prepared To Face The Academic Challenges In The University System.
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Correspondingly, Tuckman (2003) Pointed Out That This Lack Of Self-Regulation Processes As
The Primary Factor Leading To University Failure.

Despite The Power Of Self-Regulated Learning To Motivate The Learners And Increases
Their Overall Success, Zimmerman (2002) Observed That Few Teachers Well Prepare Students
To Learn On Their Own. For Instance, A Study Conducted By Corsi (2010) Revealed That
Teachers Are Sometimes Reluctant To Create Student-Centered Classrooms For The Belief
That Teacher-Directed Learning Allows The Instructor To Maintain Better Control And Positive
Learning Outcomes. The Findings Of The Study Support The Idea That Shifting From Lecturing,
And Worksheets To Self-Regulated, Project-Based Learning Can Lead To Improving Student
Achievement, Increased Motivation, And Made The Classroom Environment More Conducive
To Learning. For These Reasons, Teachers Should Consider How To Help Students Develop
Self-Regulated Learning Strategies As A Part Of Classroom Instruction. This Stresses The Need
To Move From Teaching To Self-Reflective Practice (Schunk & Zimmerman, 1998). This Study
Examines The Relationship Between Self-Regulated Learning And Academic Achievement
Among Unisza Undergraduate Students With Particular Reference To Students’ Self-Efficacy,
Motivation, And Use Of Learning Strategies.

Objectives Of The Study
I.  To Examine The Impact Of Self-Efficacy Belief In Self-Regulated Learning And How It
Affects Unisza Undergraduate Students Academic Achievement.
II. To Find Out Whether Unisza Undergraduate Students Make Use Of Self-Regulated
Learning Strategies.

Research Hypothesis
I.  There Is No Significant Relationship Between Self-Efficacy Belief In Self-Regulated
Learning And Academic Achievement Among Unisza Undergraduates Students.
II.  There Is No Significant Relationship Between Self-Regulated Learning Strategies And
Academic Achievement Among Unisza Undergraduate Students.

Concept Of Self-Regulated Learning
Self-Regulation Is The Control That Students Have Over Their Cognition, Behaviour, Emotions
And Motivation Through The Use Of Personal Strategies To Achieve The Goals They Have
Established (Panadero &Alonso-Tapia, 2014). Corsi (2010) Viewed Self-Regulated Learning As
A System That Foster Higher Thinking Skills In Students, Based On Their Innate Strengths. He
Maintains That Under This System, Students Are Exposed To Problems In The Form Of Projects
And Must Find Solutions Using Their Natural Qualities And Abilities. This Method Allows
Students To Learn And Manipulate Their Environment By Applying Their Unique Learning
Modes To Interact With It.

Winnie And Perry (2006) States That Students Who Are Self-Regulated Learners Are
Aware Of Their Academic Strengths And Weaknesses. They Maintain That Due To This, They
Have A Collection Of Strategies They Apply To Tackle The Daily Challenges Of Their Academic
Tasks. Therefore, Self-Regulation Should Not Be Regards As A Conventional Method Of
Learning But Instead Viewed As A Way In Which Individuals Utilized To Achieve Their Learning
Goals Independently.
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Gray (2011) Believed That Learning Is More Effective When The Student Is Actively
Engaged In The Learning Process Rather Than Receiving The Knowledge In A Passive Way. To
Him, Teachers Perform A Supervisory Role Of Guiding Students To Answer Leading Questions.
Learners Actively Construct And Build Their Knowledge For Themselves Based On Prior
Experiences From The Known To Unknown. Lenderman And Lenderman (2005) Students Build
On What They Already Know And Add To Their Knowledge Or Schema. This Indicates That The
Sole Role Of Teachers To Self-Regulated Learners Is That Of Supervision And Guidance To
Ensure That The Students Do Not Deviate From The Set Goals. They Have A Great Deal Of
Handling The Non-Self-Regulated Students By Providing A Detailed Conventional Teaching To
Ensure That They Both Reach The Stated Objectives.

Self-Efficacy Belief

Self-Efficacy Refers To Personal Conclusions Of One’s Capabilities To Consolidate And Execute
Courses Of Action To Attain Designated Goals (Bandura, 1997). It Is A Belief About What One
Can Do Rather Than Personal Judgments About One’s Physical Or Personal Attributes. It Is
Also Content Specific And Varies Across Several Dimensions, Such As Level, Generality, And
Strength. The Levels Of Self-Efficacy Refers To Dependence On The Difficulty Level Of A
Particular Task, Generality Of Self-Efficacy Denotes To The Transferability Of One’s Efficacy
Judgments Across Different Tasks Or Activities, While The Strength Of Self-Efficacy Judgments
Pertain To The Certainty To Whom Can Perform A Given Task (Zimmerman, 1995). This
Indicates That The Self-Efficacy Is Not A Personality Or Physical Attributes. It Is Only Measured
On The Level Of Work That Can Be Only Performed, The Ability To Use A Similar Strategy To
Solve A Different Task And Lastly The Rate Of Precision In Accomplishing A Given Task.

Bandura (2006) Maintained That A Belief In One’s Ability Is An Essential Personal
Resource In Self-Development, Successful Adoption, And Change. He Stressed That Efficacy
Belief Operates Through Its Impact On Cognitive, Motivational, Affective, And Decisional
Processes. Efficacy Beliefs Affect Whether Person Think Optimistically Or Pessimistically In
Self-Enhancing Or Self-Debilitating Ways. To Him, Such Beliefs Influence People’s Goals And
Aspirations, How They Motivate Themselves And Their Perseverance In The Face Of
Difficulties And Diversity. He Argued That Efficacy Beliefs Tend To Shape People’s Outcome
Expectations, Whether They Expect Their Efforts To Produce Favorable Results Or Adverse
Ones, It Also Determines How Environmental Opportunities And Impediments Are Viewed.
He Pointed Out That People Of Low Self-Efficacy Beliefs Are Easily Persuaded Of The Futility
Of Effort In The Face Of Difficulties. They Quickly Give Up Trying While Those Of High Self-
Efficacy Beliefs View Impediments As Surmountable By Self-Development And Perseverant
Effort. Unlike The Low Self-Efficacious People, High Self-Efficacy People Stay The Course In
The Face Of Difficulties And Remain Resilient To Diversity. From The Above, It Is Clear That
Students Who Have A Firm Belief In Themselves Will Likely Become Successful In Their
Academic Pursuits And Will Be Having The Ability To Adapt To Changes. This Is Because People
Of High Self-Efficacy Face Their Life Challenges With Some Degree Of Courage And
Perseverance And Do Not Give Up Until They Achieve Their Desired Outcomes.

Learning Strategies

Weinstein And Mayer (1986) Views Learning Strategies As Behaviors And Thoughts That A
Learner Engages In Throughout Learning That Are Intended To Influence The Learner’s
Encoding Process. Dweck And Master (2008) Believed That In Self-Regulated Learning,
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Students Use Their Repertoire Of Strategies To Guide And Enhance Their Learning Processes.
Without These Strategies, They Cannot Effectively Harness Their Cognitive Skills Or Their
Motivation For Skills Acquisition. They Maintained That Students Use Of Learning Strategies,
And Their Continued Use Of Them In The Face Of Difficulty Is Based On The Belief That They
Are Effective Means Of Overcoming Obstacles. However, Many Students Do Not Hold Such
Views. Instead, They Believe That If You Have High Ability You Should Not Need An Effort Or
Any Deliberate Learning Strategies To Master New Learning Tasks. They Also Believe That If
You Do Not Have High Ability, Efforts And Strategies Will Not Be Effective. They Highlighted
That All These Ideas Grew Out Of Students’ Theories About Their Intelligence. Dweck And
Master (2008) Identified Two Types Of Intelligence: Fixed And Malleable Intelligence. To
Them, Fixed Intelligent Students Have A Belief That Everyone Has A Deep-Seated And
Unchangeable Amount Of Intelligence. This Entity Agrees With The Statement “You Have A
Degree Of Intelligence, And You Cannot Do Much To Change It”. In Contrast, Other Students
Believed That The Intelligence Is Malleable And Can Be Modified. These Incremental Agree
With The Statement “You Can Always Considerably Change How Intelligent You Are”. In This
Way, They Can Shape Their Goals And Values, Amend The Meaning Of Failure And Guide
Responses To Difficulty. From The Above, It Is Clear That A Fixed View Of Intelligence
Discourages Students From Taking An Active Charge Of Their Learning. Whereas, A Malleable
View Of Intelligence Encourages Students To Undertake, Regulate, And Motivate Their Own
Learning Processes. Robins And Pals (2002) Believed That Students’ Endorsement Of A
Particular Theory Is Relatively Stable Over Time. They Stressed That The School System Should
Try To Nurture And Develop Students Who Have A Malleable Intelligence Thought Because
These Theories Can Be Induced Or Taught With Striking Effects. Bandura (1986) Ascribed
Much Importance To Learners’ Use Of Self-Regulation Strategy. In His View, Strategy
Application Provides A Student With Valuable Self-Efficacy Knowledge. This Knowledge In
Turn Is Assumed To Decide Subsequent Strategy Selections And Enactments; “Such
Representation Information Is Put To Heavy Use In Forming Judgments, Constructing, And
Choosing Courses Of Actions” (Bandura, 1986). This Shows That Individuals With Knowledge
Of Self-Regulation Strategies Will Have More Exposure In Selecting And Applying Various Self-
Regulation Strategies That Best Suit A Given Problem Area Of Study Than Their Counterparts
With No Such Knowledge.
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From The Above, Self-Regulated Learning Stands As The Independent Variable Of The
Study And Is Conceptualized In The Study To Consist Of Students Self-Efficacy Belief,
Motivation And Learning Strategies. Students’ Academic Achievement Measured As Grade
Point Average (GPA) Is The Dependent Variable Of The Study.

Materials And Method
Participant

The Population Of The Study Consist Of 364 Universiti Sultan Zainal Abidin Students.
The Population Consist Of 202 Male And 162 Female Respondents. The Participants Were
Randomly Selected Across All Faculties Of The University.

Instrument For Data Collection

To Obtain The Required Information From Respondents On Self-Regulated Learning,
The Researcher Used A Questionnaire As A Data Collection Tool. The Questionnaire Was
Developed By The Researcher To Ensure It Covers The Problem Under Study. A Closed-Ended
Questionnaire On A Seven Points Rating Scale Ranging From 1 Strongly Disagrees To 7 Strongly
Agree Was Developed. A Closed-Ended Questionnaire Is Appropriate Because It Allows The
Participants To Choose From Given Alternatives Thereby Avoiding The Problem Of Unwanted
Responses. It Is Also Very Easy To Score And Time-Saving. The Questionnaire Consist Of Four
Sections Namely; Demographic Section With Seven Items, Students’ Self-Efficacy Section With
Nine Items, Motivation Section With Nine Items And Learning Strategies Section With Twelve
Iltems. In All, The Questionnaire Consists Of Thirty-Seven Items That Solicit Information From
The Students On Self-Regulated Learning.

Procedure

In Order To Recruit The Participants For The Study, The Researcher Obtained A Verification
Letter From The Faculty Of Islamic Contemporary Studies, Universiti Sultan Zainal Abidin. The
Letter Was Usually Presented Upon Request From The Respondents. Data For The Study Was
Collected At The Beginning Of Second Semester 2014/2015 Academic Session. This Is Because
The Researcher Intends Using The Most Recent Students Grade Average Point (GPA) Of
Preceding Semester. The Questionnaire Were Distributed To Students At Lecture Venue With
The Cooperation Of Class Representatives And Lecturers Concern.
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Statistical Analysis
Obtained Data Was Analyzed Using Correlation Analysis And A Simple Linear
Regression. The Analysis Was Performed Using Statisical Package For Social Sciences (SPSS).

Table 1: Descriptive Statistics

Variables Mean Standard Deviation N
Students Self-Efficacy 5.5180 .65174 364
Motivation 5.8327 .64412 364
Learning Strategies 5.2668 .71970 364
Students’ GPA 3.1892 .51014 364

The Above Table Gives A Descriptive Statistic Of The Study Variables. From The Table,
Students’ Self-Efficacy Belief, Motivation, And Learning Strategies Are The Independent
Variables While Students GPA Is The Only Dependent Variable. Students’ Self-Efficacy Belief,
Motivation, And Learning Strategies Are Having Mean Values Of 5.5180, 5.8327, And 5.2668
Respectively. Students GPA Which Is The Dependent Variable Of The Study Have 3.1892 As
The Mean Score. The Mean Scores Are The Average Points Obtainable By Each Member Of
The Sample That Is 364 Respondents.

Testing Of Hypothesis One
There Is No Significant Relationship Between Self-Efficacy Belief In Self-Regulated Learning
And Academic Achievement Among Unisza Undergraduates Students.

Table 2: Correlation Between Self-Efficacy And GPA
Pearson Correlation GPA P N
Self-Efficacy Belief J61** 0.000 364

The Above Table Shows The Correlation Between Students’ Self-Efficacy Belief And
Academic Achievement. Academic Achievement Is Defined As Students GPA. The Correlation
Value Of 0.761 Indicated That A Strong Correlation Exist Between Students’ Self-Efficacy Belief
And Their Academic Achievement. This Is Because The Correlation Value 0.761 Is Fairly Close
To 1. The Closer The Value Is To 1, The Stronger The Relationship. Similarly, The Two Variables
Are Statistically Significant At P = 0.000, P < 0.05, While The N Represent The Study Sample
That Is 364. This Indicates That The Higher The Level Of Student Self-Efficacy Belief The Higher
Will Be His/Her GPA Grade And The Lower The Level Of Students’ Self-Efficacy Belief The
Lower Will Be The GPA Grade.

Therefore, Based On The Correlation Value Of 0.761 Which Indicates A Strong Positive
Correlation Between The Two Variables, The Null Hypothesis There Is No Significant
Relationship Between Self-Efficacy Belief In Self-Regulated Learning And Academic
Achievement Among Unisza Undergraduates Students Is Rejected. The Finding Revealed That
A Strong Correlation Exist Between Students’ Self-Efficacy Belief And Their Academic
Achievement.
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Model R R Square Adjusted R Square  Error Of Estimate
1 .761 .580 .578 .33123

Table 3: Regression Coefficient Of Self-Efficacy As A Predictor Of GPA
Predictors: (Constant), Students’ Self-Efficacy

From The Above Table, R-Value 0.76 Represents The Correlation Between The Study
Variables. The R-Square Value Of .580 Represents The Total Variability Of The Dependent
Variable As Explained By The Independent Variables. This Shows That Students' Self-Efficacy
Belief Explains 58% Of The Total Variability In Students' GPA.

Model Sum Of Squares  Df Mean Square F Sig.
Regression 54.751 1 54.751 499.036 .000
Residual 39.716 362 110

Total 94.468 363

Table 4: ANOVA Summary Of Regression Analysis For Self-Efficacy Predictor Of GPA
*P<.05.**P<.01.

The Analysis Of Variance (ANOVA) Table Is Used In Measuring The Fitness Fit Of The
Model Regression. From The Above Table, The F-Statistic Value Is 499.036 While The P Value
Is 0.000, Which Indicates That The Regression Model Fit The Data At Hand Because The P
Value (Sig.) Is Less Than 0.05.

Table 5: Regression Coefficient For Self-Efficacy As A Predictor Of GPA
Variable B SE B T P

Constant -.099 .148 -.668 .505
Students Self-Efficacy  .596 .027 .761 22.339 .000
Dependent Variable: Students GPA. *P<.05.**P<.01.

The Regression Coefficients Table Shows The Effect Of An Independent Variable Over
The Dependent Variable. Analysis Of The Coefficient Table Shows That When The
Independent Variable Is Constant, We Have A Negative T-Statistic Value Of T=-0.6537 With A
Value Of P=0.505, This Is Statistically Insignificant Because P > 0.05. However, Students’ Self-
Efficacy Has A T-Statistic Value T= 22.339 With P= 0.000, Showing A Statistically Significant
Coefficient Because The P= 0.000, P< 0.05. This Shows That The Study Variables Were
Statistically Significant Because Their P Values Were Less Than 0.05. On The Other Hand, The
Unstandardized Coefficient Measures The Extent To Which The Independent Variable Can
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Predict The Dependent Variable. From The Table, When The Independent Variable Is
Constant, Students’ GPA Was Predicted To Decrease By -9.9%. However, Students’ Self-
Efficacy Is Predicted To Increase Academic GPA By 0.59%. That Is For Any Additional Unit Of
Students’ Self-Efficacy In Learning, Students’ GPA Is Predicted To Increase By 0.59%. Based On
The Obtained Results, It Can Be Deduced That Unisza Undergraduate Students Are Self-
Efficacious In Their Learning And Their Self-Efficacy Beliefs Serve As A Good Predictor Of Their
Academic GPA.

Testing Of Hypothesis Two
There Is No Significant Relationship Between Self-Regulated Learning Strategies And
Academic Achievement Among Unisza Undergraduate Students

Table 6: Correlation Between Learning Strategies And GPA
Pearson Correlation GPA P N
Learning Strategies .632%* 0.000 364

*P<.05.**P<.01.

The Above Table Shows The Correlation Between Students’ Use Of Learning Strategies
And Their Academic Achievement. Academic Achievement Is Defined As Students GPA. The
Correlation Value Of 0.632 Indicated That A High Correlation Exist Between The Use Of Self-
Regulated Learning Strategies And Academic Achievement. This Is Because The Correlation
Value 0.632 Is Fairly Close To 1. The Closer The Value Is To 1, The Stronger The Relationship.
Similarly, The Two Variables Are Statistically Significant Because The Significance Level Is At
0.000 Which Is Lesser Than P=0.05 While The N Represent The Study Sample That Is 364. This
Indicates That The Higher The Level Of Students’ Use Of Learning Strategies The Higher Will
Be Their GPA Grade And The Lower The Level Of Students’ Use Of Learning Strategies The
Lower Will Be The GPA Grade.

Therefore, Based On The Correlation Value Of 0.632 Which Indicates A Strong Positive
Correlation Between The Two Variables, The Null Hypothesis There Is No Significant
Relationship Between Self-Regulated Learning Strategies And Academic Achievement Among
Unisza Undergraduates Is Rejected. The Result Revealed That A Strong Correlation Exist
Between Self-Regulated Learning Strategies And Students’ Academic Achievement.

Table 7: Regression Model Summary For Learning Strategies As Predictor Of GPA

Model R RSquare Adjusted R Square Error Of Estimate
1 .632 .400 .398 .39586
a. Predictors: (Constant), Learning Strategies

From The Above Table, R-Value 0.632 Represents The Correlation Between Learning
Strategies And Academic GPA. The R-Square Value Of .400 Represents The Total Variability Of
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The Dependent Variable As Explained By The Independent Variables. This Shows That 40% Of
The Total Variability In Students’ GPA Is Explained By Students’ Use Of Learning Strategies.

Table 8: ANOVA Summary Of Regression Analysis For Learning Strategies As A
Predictor Of GPA

Model Sum Of Squares Df Mean Square F Sig.
Regression 37.742 1 37.742 240.850 .000
Residual 56.762 362 157

Total 94.468 363

*P<.05. ** P<.01.

The Analysis Of Variance (ANOVA) Table Is Used In Measuring The Fitness Fit Of The
Model Regression. From The Above Table, The F-Statistic Value Is 240.850 While The P Value
Is 0.000, Which Indicates That The Regression Model Fit The Data At Hand Because The P
Value (Sig.) Is Less Than 0.05.

Table 9: Regression Coefficient For Students’ Use Of Learning Strategies As Predictor

Of GPA
Variable B SE B T P
Constant .829 .153 5.405 .000
Learning Strategies .448 .029 .632 15.519 .000

Dependent Variable: Students GPA. *P<.05.**P<.01

The Regression Coefficients Table Shows The Effect Of An Independent Variable Over
The Dependent Variable. Analysis Of The Coefficient Table Shows That When The
Independent Variable Is Constant, The T-Statistic = 5.405 With A Value Of P= 0.000, This
Shows That The Two Variables Are Statistically Significant Because P < 0.05. Similarly,
Students’ Use Of Learning Strategies Is Having A T-Statistic Value Of 15.519 With P= 0.000,
Showing A Statistically Significant Coefficient Because The P=0.000, P< 0.05. This Shows That
The Study Variables Were Statistically Significant Because Their P Values Were Less Than
0.05. On The Other Hand, The Unstandardized Coefficient Measures The Extent To Which
The Independent Variable Can Predict The Dependent Variable. From The Table, When The
Independent Variable Is Constant, Students’ GPA Was Predicted To Be 0.829%. However,
Learning Strategies Is Predicted To Increase Academic GPA By 0.448%. That Is For Any
Additional Unit Of Students’ Use Of Learning Strategies; Academic GPA Is Predicted To Rise
By 0.448%. Based On The Obtained Results, It Can Be Concluded That Motivation Plays A
Significant Role In Improving The Academic Achievement Of Unisza Undergraduate Students.
Similarly, The Findings Revealed That Motivation Serve As A Good Predictor Of Academic
GPA.

Results And Discussion

The Aim Of This Study Was To Examine The Correlation Between Self-Regulated Learning And
Academic Achievement Among Unisza Undergraduate Students. The Primary Objectives Of
The Study Are To Find Out Whether Unisza Undergraduate Students Are Self-Efficacious In
Their Learning And How It Affect Their Academic Achievement, And To Find Out Whether
Unisza Undergraduate Students Make Use Of Self-Regulated Learning Strategies And How It
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Affects Their Academic Achievement. In The Light Of The Stated Objectives, Three Null
Hypothesis Were Raised To Pilot The Study. Findings From The Study Revealed That A Strong
Positive Correlation Exist Between Self-Regulated Learning And Academic Achievement
Among Unisza Undergraduate Students. This Is Because All The Variables Under Study
Revealed A Positive Correlation.

The Result Relating To Hypothesis One Revealed That A Strong Relationship Exist
Between Students’ Self-Efficacy Beliefs And Academic Achievement. The Computed R =0.761
At P= 0.000, P < 0.05 Level Of Significance. Based On These Values The Result Revealed A
Strong Positive Relationship Between The Two Variables. For This Reason, The Null
Hypothesis That Says There Is No Significant Correlation Between Self-Efficacy In Self-
Regulated Learning And Academic Achievement Among Unisza Undergraduate Students Was
Rejected. Similarly, The Study Revealed That Self-Efficacy Belief Has A Positive Effect On
Academic Achievement, And It Serve As A Good Predictor Of Students’ Academic GPA. The
R-Square On The Model Summary Table Shows That 58% Of The Total Variability In Students
GPA Is Explained By The Independent Variable (Self-Efficacy Belief). Additionally, Based On
The Coefficient Result, Self-Efficacy Belief Predicts 0.596% Of Students’ GPA. That Is For Any
Additional Unit Of Self-Efficacy Belief, Students’ GPA Is Predicted To Increase By 0.596%
Holding All Other Factors Constant. This Shows That Self-Efficacy Belief Serves As A Good
Predictor Of Students’ GPA. These Findings Are In Line With The Work Of Bouffard Et Al.
(2005) Students From The High Efficacy Condition Performed Better Than Students From The
Low Efficacy Group When Trying To Achieve Learning Goals.

The Second Research Objective Is To Find Out Whether Unisza Undergraduate
Students Make Use Of Self-Regulated Learning Strategies. To Achieve This, A Null Hypothesis
Was Raised That There Is No Significant Relationship Between Self-Regulated Learning
Strategies And Academic Achievement Among Unisza Undergraduate Students. Findings From
The Study Revealed That Unisza Undergraduate Students Make Use Of Self-Regulated
Learning Strategies. The Findings Also Indicated That A Strong Positive Relationship Exist
Between The Use Of Learning Strategies And Students’ Academic Achievement Based On The
Correlation Value Of R=0.668 At P=0.000 Level Of Significance P Is < 0.01. This Means That
The More A Student Makes Use Of Learning Strategies The Better Will Be His/Her Academic
Achievement (GPA). Similarly, Results From The Regression Summary Table, Shows That 40%
Of The Total Variability Of Dependent Variable (GPA) Is Explained By The Independent
Variable (Learning Strategies). Additionally, Learning Strategies Served As A Good Predictor
Of Student Academic Achievement As It Predicts 0.448% Of Academic GPA. Based On This
Value, For Any Increase In Students Use Of Learning Strategies, Students GPA Is Predicted To
Increase By 0.448%. For This Reason, The Null Hypothesis That Says There Is No Significant
Relationship Between Self-Regulated Learning Strategies And Academic Achievement Among
Unisza Undergraduate Students Is Hereby Rejected. Conclusively, Unisza Undergraduate
Students Make Use Of Self-Regulated Learning Strategies, And A Positive Relationship Exist
Between Self-Regulated Learning Strategies And Their Academic Achievement. These Findings
Are In Line With The Work Of Kosnin (2007) That Higher Achievers Make Use Of Self-Regulated
Learning Strategies More Successfully Than The Lower Achievers.
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Conclusion

Conclusively, Based On The Findings Of The Study, A Strong Relationship Exists Between Self-
Regulated Learning And Academic Achievement Of Unisza Undergraduate Students.
Additionally, Students’ Self-Efficacy Belief, And Use Of Self-Regulated Learning Strategies
Served As A Good Predictor Of Students’ Academic Achievement. Similarly, Result From The
Regression Coefficient Tables Shows That Of All The Three Independent Variables, Students’
Self-Efficacy Belief Was Having The Highest Predicting Power Accounting For 0.596% On
Students GPA, Followed By Motivation Which Accounts For 0.529% Of Students GPA. While
The Use Of Learning Strategies Was Recorded To Have The Least Predicting Power On
Students’ GPA Accounting For 0.448%.

Recommendations
I.  Curriculum Planners Should Design A Curriculum That Will Encourage Students’
Autonomy In Learning. This Move Will Curtail The Beliefs Of Most Lecturers/Teachers
That They Are The Sole Givers Of Information To Learners.

Il.  Lecturers/Teachers Should Try To Adopt A Student-Centered Classroom
Environment By Encouraging Students To Participate Actively In Classroom Activities.
This Will Reduce Learners Anxiety In Classroom Activities Because Their Participation
Has Become A Daily Routine Exercise.

lll.  Students Should Try To Improve Their Self-Efficacy Beliefs By Regularly Engaging In
Highly Demanding Academic Tasks. They Should Equally Consider Failure As A
Challenge And Seek Help From Peers Or Teachers In The Face Of Unresolved
Academic Difficulties.
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