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Abstract   
Grammar is essential in the teaching and learning of the English language due to its core 
function for learners of this language in both their speech and writing. Nevertheless, some 
primary school learners in rural areas in Sarawak, Malaysia are challenged with the learning 
of tenses to the fullest due to inadequate language learning supports. Therefore, an 
innovation called MyTT was developed and it aimed to enhance primary school pupils’ 
learning on simple past tense at the simple sentence level. Action research was conducted to 
explore the effectiveness and usability of this innovation. A total of 24 Primary 4 pupils 
regardless of gender from a rural area national primary school in Belaga District, Sarawak was 
selected as the sample (purposive sampling) in this action research. They were given two sets 
of worksheets, each at pre-test and post-test, and a set of questionnaires at post-test. The 
results illuminated that there were increments in pupils’ usage of verbs in sentences, 
correctly and appropriately. Based on the survey conducted on the pupils, the data implied 
that most pupils gave a positive perception towards MyTT in enhancing their usage of verbs 
in sentences. MyTT template will benefit English language teachers in their teaching of simple 
past tense at simple sentence level to their learners.  
Keywords: Effectiveness and Usability, MyTT, Rural Primary School, Simple Past Tense, Simple 
Sentence Level, Teaching and Learning 
 
Introduction  
Learning English as second language (ESL) requires the learners to acquire a prime knowledge 
of English grammar because this knowledge adds a dimension to one’s understanding of 
grammar, enables them to evaluate the grammar rules (Klammer et al., 2013) or takes control 
the manner in which words are placed together to bring meaning in different contexts. Celce-
Murcia et al (2014) claimed that grammar is used purposely to make meaning. This is due to 
the logical justification that the language learners use their grammar knowledge to express 
and present themselves to the others so that they can be seen or understood especially in 
written form. In order to write at sentence level, it is a necessary for the language learners to 
understand Subject-Verb Agreement (SVA). In SVA, the verbs must agree with the subject and 
vice versa. Most importantly, the verbs must be written in the correct tenses based on the 
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meaning(s) which the sentences intend to convey. The order of the elements such as subject, 
verb and complement are crucial to be put together in the right order for the sentence to get 
its meaning delivered successfully. This statement is corresponded with Chitravelu et al 
(2005) as they stated that grammar knowledge enables the language learners to organise 
words orderly to convey ideas and intention successfully. Harmer (2012) came up with almost 
similar point of view in which he stated that the successfulness of sentence that the language 
learners make depends on a number of elements that they put in the correct order. 
 
Statement of Problem 
Previous studies have shown that English language learners were having problems regarding 
SVA because of the interference of their L1. In their study, Surina and Kamaruzaman (2009) 
claimed that learners of L2 (English language) in Malaysia have problems in SVA. Siti and Mohd 
(2010) shared the similar thought that Malaysia ESL learners are having difficulties in SVA due 
to the reason that their L1 (Bahasa Malaysia) does not have rules regarding SVA and this 
explains why most of L2 learners have problems in their writing. Harmer (1988) in Chitravelu, 
Sithamparan and Choon (2005) pointed out that the interference from the learners’ mother 
tongue is one of the reasons why learners of English language find English grammar is complex 
and confusing. 
 
Issues in English Grammar Learning at School 
Throughout a duration of four months teaching English to these 24 Primary 4 pupils, the 
English teacher realised that the pupils were having some grammar learning issue which has 
affected their performance in writing sentences with action verbs in the correct tenses. Two 
major reasons were identified: The interference of their mother tongues (Kenyah and Penan), 
and poor knowledge on grammar rules for tenses. Some order of words in the sentence in 
their mother tongue are differ from the one in English language sentence thus making these 
pupils writing the sentence, incorrectly. Apart from that, very little of them know the 
grammar rules and how to apply them in sentence writing with the correct tenses. In addition, 
they have lack of vocabulary on action verbs which is one of the important parts of a sentence. 
All issues mentioned above has affected the sentences they pupils have written – they did not 
convey the intended meanings.  
 
Based on their Classroom-Based Assessment Reports for English language Primary 3 by the 
end of year 2021, it was found that 13 pupils from this class are still at Performance Level 1 
and 2. As referred to the Standard Document for Curriculum and Assessment for English 
Language (National Primary School) in Standard Curriculum for Primary School or Kurikulum 
Standard Sekolah Rendah (KSSR), pupils at Performance Level 1 are hardly able to plan, draft 
and write an increased range of simple sentences even with a lot of supports from the teacher 
(Ministry of Education Malaysia, 2018). Meanwhile, pupils at Performance Level 2 can plan, 
draft and write an increased range of simple sentences but with a lot of supports from the 
teacher (Ministry of Education Malaysia, 2018).  
 
Therefore, this study served as a platform to identify the effectiveness of MyTT in enhancing 
primary school pupils’ learning on simple past tense. Specifically, the following are the 
objectives of this study. 
1) To identify the effectiveness of MyTT to learn simple past tense. 
2) To identify pupils’ perception towards the usage of MyTT to learn simple past tense  
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3) To identify pupils’ perception towards the usage of MyTT by the teacher to teach simple 
past tense 
 
Related Literature 
Teaching and Learning of Grammar 
Larsen-Freeman (2001) stated that learning of grammar is about knowing the rules and know 
how to apply them. He further explained that to give learners the rules is one way of teaching 
the form; however, grammar is about much more than form, and the teaching of grammar is 
poorly served if learners are simply given rules. Therefore, the language teachers as noted by 
Harmer (2012) must have knowledge and deep understanding on grammar system because 
the learners would have the expectation that their teachers can explain simple grammar 
concept to them. In addition, English language teachers also need to be knowledgeable and 
mindful of the learning strategies for learning grammar they use to further improve learners’ 
ability on applying English grammar throughout their learning process (Mahalingam & Embi, 
2017).  
 
Azar (2007) highlighted that inductive and deductive approaches are intermingle, and she 
claimed that both approaches helped students to learn grammar better. Inductive approach 
is an approach that aims at teaching a set of skills (Kelly, 1969) in which examples of language 
or a number of sample sentences containing the target forms are first given to the learners 
then followed by the grammar rules. The teachers guide the learners to derive the rule for 
themselves (Chitravelu et al., 2005; Harmer, 2012). Deductive approach on the other hand 
requires the teachers to teach the language structures Kelly (1969), provide explanation or 
teach grammar rules Harmer (2012), and teach patterns and generalization Chitravelu et al 
(2005) then followed by the necessary language skills or practice in the application of the 
grammar rules. Surina and Kamaruzaman (2009) also proposed this approach in order to help 
ESL learners to produce good pieces of writing. 
 
Shin and Crandall (2014) addressed that teachers need to keep the language at the level of 
the young learners and to this concern, they pointed out that teachers should simplify the 
grammar in the teaching material that they plan to use in the teaching and learning process. 
The simplification of grammar is important to be kept at the young learners’ language level. 
According to Harmer (2012), teaching should not focus much on grammatical accuracy but 
rather on appropriacy where the language used is suitable or appropriate at learners’ 
language level and for a particular context or situation. The inclusion of a variety of controlled 
and guided writing activities helps teachers to teach language structure or grammar to the 
young learners (Shin and Crandall, 2014). 
 
Teaching of English Verbs 
Teaching verbs to primary school pupils requires English teachers, as noted by Declerck (2006) 
to be mindful in making dissimilarity between “tense” and “time”. Declerck refers “time” as 
an extralinguistic category which means it does not involve or beyond the bounds of language, 
and to this reason, “time” presents unaccompanied of language. Meanwhile, “tense” 
according to Declerck, is relating to language or a linguistic concept. It is due to the reason 
that “tense” indicates the structure taken by the verb to pinpoint the situation referred to in 
time.  Learning of grammar requires the learners to apply the grammar knowledge 
throughout the learning process. 
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Unfortunately, there were pupils who seemed not to have much knowledge and skills in 
applying the grammar knowledge or rules they have learned. In grammar as knowledge, 
Taylor (2016a) has stated that mastery relies on the capability to evoke and apply the rules 
correctly. In grammar as a skill, Taylor (said) further added that mastery is determined by the 
active usage of language in tasks and contextualised communicative events. As a 
consequence, from the mix-up, the learners have written the verb wrongly and it differed 
from the intended meaning. In a different situation, there are learners who could produce 
correct forms on exercises and tests, but consistently make errors when they try to use the 
language in context. 
 
Surina and Kamaruzaman (2009) suggested that the exercises in SVA should be given to L2 
learners to ensure they master in SVA. Tafida and Okunade (2016) recommended teachers to 
make their learners more sensitive to SVA in the input that surrounds them. They also 
recommended that the teachers to cover a wide range of language teaching right from the 
lower level in order to ensure the students are instilled with the correct usage of SVA. Chong 
and Yunus (2019) put forward that teachers need to place sufficient attention on improving 
learners’ comprehensive knowledge of SVA in the English language through effectual teaching 
approaches in order to deal with problem related to SVA among language learners. 
 
Research Design 
This study employed a practical action research design (Mills, 2011) through pre-test and 
post-test, and questionnaire. Pre-test, post-test and questionnaire were employed in this 
study because they are the appropriate methods of collecting data to serve the aim of this 
study. 
 
Action Research Model 
According to Creswell (2012), teachers identify teaching and learning issue(s) in their own 
classroom so they can make improvement(s) on learners’ learning and their or professional 
performance. By employing a practical action research design, this study used Action 
Research Spiral model by Kemmis and McTaggart (1988). The study went through both spirals 
in this model to get the intended results. 
 
Respondents 
This study involved 24 Primary 4 Pupils (10 years old) in a rural primary school in Belaga 
District, Sarawak, Malaysia. All these 24 respondents (10 males and 14 females) are from 
Orang Ulu community and their mother tongue (L1) are Kenyah and Penan. All of them were 
studying in the same class and they were being taught by the same English teacher.  
 
The Instruments 
MyTT 
MyTT was designed carefully in order to address the potential of it in enhancing primary 
school pupils’ learning on simple past tense. After a series of teaching on this grammar item 
(simple past tense) the teacher (in the context of this study: the researcher) distributed this 
MyTT to the respondents to complete (pre-test). The teacher then collected the MyTT from 
the respondents to be checked. A list of grammar errors was found and noted. The teacher 
conducted another series of grammar lessons by applying both inductive and deductive 
method aimed at improving the errors the respondents had made earlier. Then, the 
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respondents were required to complete MyTT again (post-test). A set of seven verbs (five 
regular and two irregular verbs) were chosen to be used in pre-test and another set for post-
test purposely to serve the objectives of MyTT in this study.  
 
Questionnaire 
A set of questionnaires was designed to identify pupils’ perceptions on MyTT. This 
questionnaire was developed through discussion by the researchers with reference to past 
studies. The questionnaire consists of three sections namely Part A, Part B, and Part C. Part A 
is meant to collect data on demographic profile of the respondents. Meanwhile, Part B is 
meant to collect data on respondents’ level of perceptions towards the use MyTT to learn 
Simple Past Tense. Part C is meant to collect data on respondents’ level of perceptions 
towards the use of MyTT by teacher to teach Simple Past Tense. Both Part B and Part C 
adopted four-point Likert scale (1: Strongly Disagree, 2: Disagree, 3: Agree, 4: Strongly Agree) 
to assess respondents’ responses for each item. The total items for this questionnaire is 28. 
All respondents were required to answer the questionnaire.  
 
Reliability of Instrument 
The reliability test, Cronbach’s Alpha developed by Lee Cronbach in 1951 is used to see how 
closely related items in the questionnaire used in this study as an instrument to collect reliable 
data. The alpha coefficient for the twenty-seven items (excluding the gender) is .835, 
suggesting that the measurement items are reliable and consistent. Therefore, the items have 
relatively high internal consistency. 
 
Data Analysis 
Data from this study were analysed using Statistical Package for the Social Sciences (SPSS). 
Data collected from MyTT were analysed to determine its effectiveness in enhancing pupil’s 
usage of simple past tense verbs in sentences.  The difference in results between pre-test and 
post-test were recorded as a proof that there were increments in pupils’ improvement in 
writing correct sentences. Meanwhile, the findings from the questionnaire in pre-test and 
post-test were compared to identify pupils’ perception towards MyTT. 
 
Analysis and Findings 
Findings on the Usage of MYTT in Pre-test and Post-test 
Range of mean scores and descriptors in Table 1 will be referred closely in the discussion on 
level of effectiveness on MyTT in this study.  
 
TABLE 1 
Distribution of level of effectiveness of MyTT by mean scores 

Range of mean scores Descriptors 

0-0.19 Weak 
0.2-0.39 Less effective 
0.4-0.59 Moderate 
0.6-0.79 Effective 
0.8-1.0 Very effective 

Table 2 shows the findings on correct sentences in positive statement taken from the pre-
test. 54.2% (n=13) of the pupils wrote sentences by using verb “close”, “cook” and. “play” 
correctly. This illuminates that most pupils could apply grammar rule 1, 2 and 3 to write 
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sentences in simple past tense. This is probably due to the reason that these three grammar 
rules are the easiest grammar rules for simple past tense for them to remember and apply. 
Meanwhile, 50% (n=12) of the pupils were able to apply grammar rule (simple past tense) 7 
correctly. It indicates that they have written the sentences with action verb “cut” in simple 
past tense forms correctly. One of the possible reasons to this is they did not need to change 
the form of the verb.  Only 10 pupils (41.7%) managed to write the sentences by applying 
grammar rule 4, 5 and 6. Pupils’ written work have shown that some of the remaining pupils 
wrote “fryed”, “joged”, and “eated” as the simple past form for the verb “fry”, “jog” and “eat”, 
respectively. This evidenced that these pupils, although the grammar rules are provided in 
MyTT, they did not aware of them. The mean score (0.48) of correct sentences in positive 
statement (Pre-test) indicates that MyTT is at moderate level of effectiveness as referred to 
Table 1.  
 
TABLE 2 
Frequency (percentage) and mean of correct sentences in positive statement (Pre-test) 
Verb  close cook play fry jog eat cut 

M
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P
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Regular 
verb 

Rule 1 13 
(54.2) 

13 
(54.2) 

            

0.48 

Rule 2   13 
(54.2) 

13 
(54.2) 

          

Rule 3     13 
(54.2) 

13 
(54.2) 

        

Rule 4       10 
(41.7) 

10 
(41.7) 

      

Rule 5         10 
(41.7) 

10 
(41.7) 

    

Irregular 
verb 

Rule 6           10 
(41.7) 

10 
(41.7) 

  

Rule 7             12 
(50) 

12 
(50) 

 
Keys 
Rule 1: Add “-d” to the root word verb that ends with vowel “e” 
Rule 2: Add “-ed” to the root word verb that ends with a consonant 
Rule 3: Add “-ed” to the root word verb that ends with “vowel + consonant y” 
Rule 4: For a root word verb that ends with “consonant + y”, omit “y” and add “-ied” 
Rule 5: For a root word verb that ends with “consonant + vowel + consonant” rewrite the final 
consonant, then  
             add “-ed” 
Rule 6: Change in spelling of the root word verb 
Rule 7: No change in spelling of the root word verb 
*These keys are applied to Table 4.  
 
Table 3 shows the findings on correct sentences in negative statement taken from the pre-
test. Data collected as shown in Table 3 has provided a finding in which the numbers of pupils 
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wrote correct sentences in positive statements (Pre-test) and negative statements (Pre-test) 
are similar. A reasonable justification for this finding is the pupils did not need to change the 
form of the verbs in their sentences. They only wrote “did not” and verbs in their root word 
form as written for them in MyTT. The other parts of the sentences such as the subjects or 
subject pronouns, and the complements are remained the same with what have been written 
in positive statements (Pre-test). The mean score (0.48) of correct sentences in negative 
statement (Pre-test) indicates that MyTT is at moderate level of effectiveness as referred to 
Table 1.  
 
TABLE 3 
Frequency (percentage) and mean of correct sentences in negative statement (Pre-test) 
Verb  close cook play fry jog eat cut 
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Rule 1 13 
(54.2) 

13 
(54.2) 

            

0.48 

Rule 2   13 
(54.2) 

13 
(54.2) 

          

Rule 3     13 
(54.2) 

13 
(54.2) 

        

Rule 4       10 
(41.7) 

10 
(41.7) 

      

Rule 5         10 
(41.7) 

10 
(41.7) 

    

Irregular 
verb 

Rule 6           10 
(41.7) 

10 
(41.7) 

  

Rule 7             12 
(50) 

12 
(50) 

 
Key: 
Rule 1 – Rule 7: Use root word verb  
*This key is applied to Table 5 
 
Table 4 shows the findings on correct sentences in positive statement taken from the post-
test. The verb “bake” came up with the highest number of pupils (n=17) (70.8%) who could 
use it in their sentences, correctly. This signifies that these pupils were able to apply grammar 
rule 1 in writing their sentences with verb “bake” in its simple past tense form.  
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Table 4 
Frequency (percentage) and mean of correct sentence in positive statement (Post-test) 
Verb  bake water enjoy carry hug make hit 
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Regular 
verb 

Rule 1 17 
(70.8) 

17 
(70.8) 

            

0.65 

Rule 2   16 
(66.7) 

16 
(66.7) 

          

Rule 3     16 
(66.7) 

16 
(66.7) 

        

Rule 4       14 
(58.3) 

14 
(58.3) 

      

Rule 5         15 
(62.5) 

15 
(62.5) 

    

Irregular 
verb 

Rule 6           16 
(66.7) 

16 
(66.7) 

  

Rule 7             16 
(66.7) 

16 
(66.7) 

 
The finding shows that 16 pupils (66.7%) were able to apply grammar rule 2, and 3 in writing 
their sentences. A logical explanation for this similar number of pupils is these two grammar 
rules required the pupils to write the similar suffix which is “-ed” to the root word verb 
“water” and “play” in their simple past tense form. Apart from grammar rule 2 and 3, 
grammar rule 6 and 7 also came up with 16 pupils who could write sentences with verb 
“make” and “hit” by applying them, correctly. In this study, 16 is considered as a high number 
based on the academic performance of the respondents. The best justification for this finding 
is that the verb “make” can be used in two ways which the pupils are familiar with such as to 
show someone is making things as in “Ali made a kite” or preparing food as in “Ali made the 
sandwich”. Based on pupils’ written work, it was found these 16 pupils wrote the article “a” 
and “the” after the verb “hit” then followed by an object such as “car”, “door” and “table”. 
Although it seemed simple, the pupils have shown that they were able to apply the grammar 
rule.  
 
Verb ‘hug” appears to be the second lowest number of pupils (n=15) who could use it in 
writing their sentences by applying grammar rule 5, correctly. A major error found in other 9 
pupils’ written work was the verb “hug” was written as “huged” and “hugied” in its simple 
past tense form. Perhaps, grammar rules 5 is a bit complex for the pupils to remember and 
apply. Grammar rule 4 appears to be the lowest number of pupils (n=14) who could apply it 
in writing sentences with verb “carry”. The suffix “-ied” was applied incorrectly to the verb 
“carry”. It was evidenced when there were a few pupils wrote “carryied” in their sentences. 
Also, it was identified that the pupils write “carryed” in their sentences. Again, the pupils did 
not aware of the grammar rules provided in MyTT.  
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Table 5 
Frequency (percentage) and mean of correct sentence in negative statement (Post-test) 
Verb  bake water enjoy carry hug make hit 
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Regular 
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Rule 1 17 
(70.8) 

17 
(70.8) 

            

0.65 

Rule 2   16 
(66.7) 

16 
(66.7) 

          

Rule 3     16 
(66.7) 

16 
(66.7) 

        

Rule 4       14 
(58.3) 

14 
(58.3) 

      

Rule 5         15 
(62.5) 

15 
(62.5) 

    

Irregular 
verb 

Rule 6           16 
(66.7) 

16 
(66.7) 

  

Rule 7             16 
(66.7) 

16 
(66.7) 

 
Table 5 shows the findings on correct sentences in negative statement taken from the post-
test. Data collected as shown in Table 5 has provided a finding in which the numbers of pupils 
wrote correct sentences in positive statements (Post-test) and negative statements (Post-
test) are similar. A reasonable justification for this finding is the pupils did not need to change 
the form of the verbs in their sentences. They only wrote “did not” and verbs in their root 
word form as written for them in MyTT. The other parts of the sentences such as the subjects 
or subject pronouns, and the complements are remained the same with what have been 
written in positive statements (Post-test). The mean score (0.65) of correct sentences in 
negative statement (Pre-test) indicates that MyTT is at effective level of effectiveness as 
referred to Table 1.  
 
Overall, the mean score (0.65) of correct sentences in positive statements (Post-test) and 
negative statements (Post-test) indicates that MyTT is at the effective level of effectiveness 
as referred to Table 1. The increment in mean score (0.17) illuminates that there was an 
improvement in pupils’ sentence writing performance by using MyTT.  
 
Findings on Pupils’ Perception towards the usage of mytt to learn simple past tense 
Table 6 shows the findings on pupils’ perception towards the usage of MyTT to learn simple 
past tense. Item 11 denoted the highest mean score (3.50) with equal number of pupils 
agreed (n=12) and strongly agreed (n=12) with it. Since this MyTT focused only on simple past 
tense, the pupils could write four sentences with a verb. This great value (3.50) is supported 
with the increment in mean score of correct sentences in both positive and negative 
statement from pre-test to post-test. It is also corresponded with the equal numbers of 
correct sentences in both positive and negative statements respectively in pre-test and post-
test as tabulated in Table 2, 3, 4 and 5. Item 7 and 13 appeared to be items with the second 
highest and similar mean score (3.42). The pupils liked using MyTT because they could use it 
as a guidance to write sentences that convey the intended meaning. Therefore, it showed 
that this MyTT is useful for them to write sentences. The primary aim of putting together the 
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words in a sentence is to convey the information the users intended to. Item 1, 2, 4 carried 
mean scores of 3.29, 3.00 and 3.29 respectively. This signified that most of the pupils have 
positive perceptions towards the usage of MyTT to learn simple past tense. Also, these values 
corresponded with the objectives of this study.  
 
Table 6 
Frequency, percentage and mean of pupils’ perception towards the usage of MyTT to learn 
simple past tense 

No. Item 

St
ro

n
gl

y 

D
is

ag
re

e D
is

ag
re

e A
gr

ee
 

St
ro

n
gl

y 

A
gr

ee
 

M
ea

n
 

1 I like to learn simple past tense by using MyTT. 0 0 17 
(70.8) 

7 
(29.2) 

3.29 

2 I can write sentence by using MyTT, correctly. 0 7  
(29.2) 

10 
(41.7) 

7 
(29.2) 

3.00 

3 I am confident to write sentence in English by 
using MyTT. 

0 10  
(41.7) 

10 
(41.7) 

4 
(16.7) 

2.75 

4 I improve my writing skill by using MyTT. 0 0 
 

17 
(73.3) 

7 
(29.2) 

3.29 

5 I believe MyTT is one of the best tools for me to 
practice writing.  

0 3 
(12.5) 

16 
(66.7) 

5 
(20.8) 

3.08 

6 I use MyTT as a guidance to write sentences in 
simple past tense. 

0 0 16 
(66.7) 

8 
(33.3) 

3.33 

7 I like using MyTT because it helps me to write 
sentences that convey intended meanings. 

0 0 14 
(58.3) 

10 
(41.7) 

3.42 

8 I am confident to correct my friends’ English 
grammar errors on MyTT  

2 
(8.3) 

7 
(29.2) 

10 
(41.7) 

5 
(20.8) 

2.75 

9 I can understand simple past tense easily by 
referring to the grammar rules in MyTT. 

0 7 
(29.2) 

12 
(50) 

5 
(20.8) 

2.92 

10 I can learn grammar rules when writing 
sentences in MyTT. 

0 5 
(20.8) 

17 
(70.8) 

2 
(8.3) 

2.88 

11 I can write many sentences with one verb by 
using MyTT. 

0 0 12 
(50) 

12 
(50) 

3.50 

12 I use MyTT because it is easy to use. 0 5 
(20.8) 

13 
(54.2) 

6 
(25) 

3.04 

13 I use MyTT because it is useful to me. 0 0 14 
(58.3) 

10 
(41.7) 

3.42 

14 I want to practice writing with other verbs by 
using MyTT. 

0 2 
(8.3) 

19 
(79.2) 

3 
(12.5) 

3.04 

15 I want to introduce MyTT to my friends from 
other schools.  

0 4 
(16.7) 

17 
(70.8) 

3 
(12.5) 

2.96 

 
Although all pupils agreed and strongly agreed with item 1, 4, 6, 7, 11 and 13, some of them 
have confidence issues in using MyTT to write sentences. This clearly explained the lowest 
and similar mean score (2.75) denoted by item 3 and 8 as tabulated in Table 6. 41.7% (n=10) 
of the pupils were not confident to write sentences in English by using MyTT and 37.5% (9) of 
the pupils were not confident to correct their friends’ English grammar errors on MyTT. 
Despite of these confidence issues, most of them shared two similar thoughts; 1: MyTT is easy 
to use (n=19) (79.1%) and 2: They believe MyTT is one of the best tools for them to practice 
writing (n=21) (87.5%). Interestingly, almost all pupils (n=22) (91.7%) wanted to practice 
writing sentences with other verbs by using MyTT and 20 of them (83.3%) would love to 
introduce MyTT to their friends from other schools. These two great positive perceptions are 
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probably the strong justifications for the high mean score denoted by item 13. Mean scores 
of lower than 3.00 denoted by item 9 (2.92) and 10 (2.88) were probably because the low 
performance level achievers thought they have difficulties to understand simple past tense 
(n=7) and to learn its’ grammar rules (n=5).   
 
Table 7 shows the findings on pupils’ perception towards the usage of MyTT by teacher to 
teach simple past tense. All items denoted mean scores of higher than 3.00. Item 6 and 10 
came up with the highest and similar mean score (3.71). They were aware of the opportunity 
to write sentences that they have when using MyTT. Item 10 represented the teaching 
instruction related to grammar that the teacher used to teach simple past tense (with closed 
reference to SVA) by using MyTT. The high mean score for item 11 evidenced that the 
grammar-based justification approach introduced by the teacher was applied by the pupils. A 
parallel finding was observed in Robinson and Feng’s (2016) in which they stated that 
grammar instruction affects language learners a lot in helping them to write better. Although 
item 12 has the lowest mean score (3.08), all pupils shared a similar thought that their teacher 
has successfully benefited MyTT to explain a new or an unfamiliar verb.   
 
Table 7 
Frequency, percentage and mean of pupils’ perception towards the usage of MyTT by teacher 
to teach simple past tense 

No. Item 

St
ro

n
g

ly
 

D
is

ag
r

ee
 

D
is

ag
r

ee
 

A
gr

ee
 

St
ro

n
g

ly
 

A
gr

ee
 

M
ea

n
 

1 The teacher explains MyTT clearly. 0 3 
(12.5) 

6 
(25) 

15 
(62.5) 

3.50 

2 The teacher guides me to use MyTT. 0 0 14 
(58.3) 

10 
(41.7) 

3.42 

3 The teacher is able to use MyTT to 
teach.  

0 0 10 
(41.7) 

14 
(58.3) 

3.58 

4 The teacher teaches by using MyTT 
in fun ways.  

0 3 
(12.5) 

15 
(62.5) 

6 
(25) 

3.13 

5 The teacher teaches by using MyTT 
in interesting ways. 

0 3 
(12.5) 

15 
(62.5) 

6 
(25) 

3.13 

6 The teacher gives a lot of 
opportunity for me to write 
sentences by using MyTT.  

0 0 7 
(29.2) 

17 
(70.8) 

3.71 

7 The teacher conducts fun learning 
activities using MyTT.  

0 3 
(10) 

15 
(62.5) 

6 
(25) 

3.13 

8 The teacher corrects my errors in 
sentences in MyTT immediately.  

0 0 9 
(37.5) 

15 
(62.5) 

3.63 

9 The teacher encourages me to 
discuss with my friends when using 
MyTT. 

0 3 
(33.3) 

6 
(25) 

15 
(62.5) 

3.50 

10 The teacher reminds me to highlight 
the subject, subject pronouns and 
verb in the sentence to increase 
understanding.  

0 0 7 
(29.2) 

17 
(70.8) 

3.71 
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11 The teacher encourages me to 
explain and justify my sentences in 
order to increase understanding. 

0 0 16 
(66.7) 

8 
(33.3) 

3.33 

12 The teacher uses MyTT to explain a 
new or an unfamiliar verb.   

0 0 22 
(91.7) 

2 
(8.3) 

3.08 

 
Interestingly, there was an equal number of respondents (n=3) who disagreed with three 
items “Item 4”, “Item 5” and “Item 7”. Perhaps, these pupils found out or felt that learning by 
using MyTT was not enough to satisfy their level of fun learning. This could be the best 
justification for pupils (n=3) who disagreed with item 5 on pupils’ perceptions towards the 
usage of MyTT to learn simple past tense, as presented in Table 6. This high mean score (3.63) 
carried by item 8 illuminated the importance of immediate feedback by the teacher to the 
pupils throughout their language learning process. Pupils should be aware of the errors they 
made to avoid them to repeat the similar errors in the future. Other items illuminated the 
similar justification since all of them have mean scores of more than 3.0. 
 
Table 8 was carefully prepared to identify the levels of pupils’ perception towards both the 
usage of MyTT to learn simple past tense, and the usage of MyTT by the teacher to teach 
simple past tense.  
 
Table 8 
Distribution of pupils’ perception towards both the usage of MyTT to learn simple past tense, 
and the usage of MyTT by the teacher to teach simple past tense by mean scores. 

Range of mean scores Descriptors 

0-0.99 Negative  
1.00-1.99 Low moderate 
2.00-2.99 High moderate 
3.00-4.00 Positive  

 
In order to identify pupils’ levels of perception towards the usage of MyTT, the overall mean 
of the sum of mean scores denoted by each item in each part of the questionnaire were 
calculated and shown in Table 9 and 10.  
 
Table 9 
Pupils’ perception towards the usage of MyTT to learn simple past tense 

Sum of mean scores Overall mean Descriptor 

46.67 3.11 Positive 

 
Table 10 
Pupils’ perception towards the usage of MyTT by the teacher to teach simple past tense 

Sum of mean scores Overall mean Descriptor 

40.85 3.40 Positive 

 
The findings revealed that the pupils have positive perception or attitude towards both the 
usage of MyTT to learn simple past tense, and the usage of MyTT by the teacher to teach 
simple past tense. In line with the previous research (Copland et al., 2014), motivating young 
learners to learn English is one of the challenges in teaching English to them. This is 
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corresponded with Robin (1957) as he proposed that a good language learning depends on 
ones’ motivation. Briewin et al (2013) somehow stated that the language learners have the 
motivation to learn grammar using grammar strategies due to its importance in sentence 
constructions. Similarly, the positive perception or attitude from the pupils in this study 
signified that they have the motivation to learn simple past tense by using MyTT as their 
writing tool to write grammatically correct sentences.   
 
Conclusion 
With regard to the grammatical errors made by the language learners in their sentence 
writing, a language teacher must come up with an intervention to overcome them. It is crucial 
to continue and enhance English language teaching and learning intervention within rural 
schools in Malaysia. MyTT is one of the interventions that a language teacher can come up 
with. The findings showed that the pupils have positive perception or attitude towards MyTT. 
In addition, the overall mean denoted in Table 2, 3, 4 and 5 proved that this MyTT was an 
effective writing template to be utilised by the language teachers to enhance rural primary 
schools’ pupils’ learning on English simple past tense. With regard to the context of Malaysian 
rural primary schools, this MyTT will fulfil the learning gaps caused by the lack in exposure to 
English language among the pupils. Both English language teachers and pupils are the 
beneficiaries of this MyTT. Factors such as development, administration, and reliability of 
MyTT have been greatly considered by the researchers. In a nutshell, the researchers hopes 
that the findings and contributions of the study, and recommendations from the researchers 
will help to improve English language learning, particularly for pupils in rural primary schools 
in Malaysia who require more supports and opportunities to learn and use the language. 
 
Recommendations 
In order to ensure this MyTT is being exploited to the fullest, the researchers highlighted the 
following recommendations 

No. Recommendations 

1. The language teacher needs to provide sufficient guidance to the pupils especially on 
the grammar rules. 

2. The language teacher should give ample time to the pupils to do the writing drillings 
and to discuss the errors in the sentences with grammar-based justifications. 

3. The vocabulary used must suit language proficiency levels of the pupils. 

4. Difficulty levels of language can be increased throughout the writing practices. By 
doing so, the language teacher can check the pupils’ progress and writing 
performance based on the sentences written by them. 

5. The language teachers can integrate two aspects in writing which are to write 
correctly and creatively.  
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