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Abstract 
This conceptual paper studies the important role of higher education institutions (HEIs) in 
promoting entrepreneurship that aligns with the Sustainable Development Goals (SDGs). 
Through a comparative analysis of Sabah, Malaysia, and Tarakan, Indonesia, the study 
investigates how regional socio-economic contexts influence the integration of sustainability 
principles into entrepreneurship education. Drawing on frameworks such as the Triple 
Bottom Line and Institutional Theory, the paper emphasizes the significance of aligning 
academic curricula, faculty development, and university-community partnerships with SDG 
objectives. Key findings highlight the importance of addressing gender inclusivity, fostering 
green entrepreneurship, and overcoming contextual challenges to enhance entrepreneurial 
intentions. The proposed framework provides actionable strategies for HEIs to cultivate an 
ecosystem that supports innovation, sustainability, and social responsibility, contributing to 
regional and global sustainability goals. As a conceptual study, this paper relies on secondary 
data and theoretical frameworks to explore the role of higher education institutions in 
promoting SDG-aligned entrepreneurship. While this approach provides valuable insights, the 
absence of primary data limits the empirical validation of the proposed hypotheses and 
frameworks. Future research is encouraged to incorporate quantitative and qualitative data 
through case studies or surveys to substantiate the findings and enhance their 
generalizability. 
Keywords: Sustainable Development Goals (SDGs), Higher Education Institutions (HEIs), 
Entrepreneurship, Tripple Bottom Line Theory, Institutional Theory 
 
Introduction 
The role of higher education in promoting entrepreneurship aligned with the Sustainable 
Development Goals (SDGs) is increasingly recognized as vital for promoting sustainable 
economic growth and social development. Universities serve as critical incubators for 
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entrepreneurial talent, particularly when they integrate SDG principles into their curricula and 
extracurricular activities. This integration not only enhances students' entrepreneurial 
intentions but also equips them with the necessary skills to address pressing global 
challenges. 

 
A significant factor in this process is the connection between entrepreneurship education 

and the SDGs. Researchers emphasizes that without a clear linkage between SDGs and the 
entrepreneurial ecosystem within universities, students may struggle to see the relevance of 
their education to business creation (Laspita, 2024). This disconnect can be mitigated through 
strategic initiatives that align educational programs with sustainability objectives, thereby 
adopting a culture of entrepreneurship that is responsive to societal needs. 

 
Moreover, the role of innovation and context in entrepreneurship is necessary, 

particularly for women entrepreneurs. A recent study highlights that focusing on gender 
studies within entrepreneurship education is needed for achieving the SDGs, as it encourages 
diverse perspectives and innovative solutions (Enri-Peiró, 2024). This is supported by Shabbir 
(2023), who notes that supportive institutional frameworks, including favorable policies and 
cultural norms, can significantly enhance sustainable entrepreneurship and its contributions 
to SDG 8, which focuses on decent work and economic growth. 

 
The importance of entrepreneurship education in shaping students' competencies and 

intentions cannot be overstated. Rahmawati (2023) argues that entrepreneurial skills 
adopted in university settings contribute to achieving multiple SDGs, particularly SDG 8 and 
SDG 9, which emphasize economic growth and innovation. Furthermore, the establishment 
of green entrepreneurship initiatives within universities has been shown to positively 
influence students' intentions towards sustainable business practices as noted by Aurellia 
(2023). This aligns with the findings of Nuringsih et al. (2022), who assert that educational 
institutions play a pivotal role in promoting green entrepreneurial intentions among young 
adults, thereby supporting the broader sustainability agenda. 

 
In addition to educational frameworks, the role of university business incubators is critical 

in accelerating entrepreneurship. These incubators provide essential resources and support 
for aspiring entrepreneurs, facilitating the transition from education to practical business 
ventures (Hassan, 2020). The collaborative efforts between universities and local 
communities can also enhance the impact of entrepreneurship education on sustainable 
development, as highlighted by the systematic review conducted by Molina et al. (2023), 
which underlines the need for integrated approaches to SDG education. 

 
Overall, the evidence suggests that higher education institutions must actively engage in 

promoting entrepreneurship that aligns with the SDGs. This involves not only enhancing 
educational curricula but also fostering an entrepreneurial ecosystem that supports 
innovation and sustainability. By doing so, universities can significantly contribute to the 
achievement of the SDGs, preparing students to become responsible and impactful 
entrepreneurs in a rapidly changing world. 

 
Higher education institutions (HEIs) play a critical role in fostering entrepreneurship, 

particularly in the context of sustainability. The United Nations' Sustainable Development 
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Goals (SDGs) provide a framework for developing businesses that contribute positively to 
society and the environment. While much research has focused on entrepreneurship 
education in major cities, less attention has been given to smaller regions such as Tarakan, 
North Kalimantan and Sabah, Malaysia. These regions, although geographically close, are part 
of different countries with varying socio-economic landscapes. 

 
This conceptual paper seeks to examine how HEIs in these regions contribute to SDG-

aligned entrepreneurship by comparing their programs, curricula, and the entrepreneurial 
ecosystems they support. 
 
Literature Review 
Entrepreneurship Education and SDGs 
Entrepreneurship education has become an integral part of higher education curricula 
globally, aiming to equip students with the skills necessary to create businesses that address 
societal needs. Research has shown that embedding SDGs into entrepreneurship education 
can encourage students to pursue ventures that have a positive impact on both society and 
the environment (Gibb, 2005). In Southeast Asia, the importance of sustainability in 
entrepreneurship education has been highlighted, but specific studies focusing on regions like 
Tarakan and Sabah remain scarce. 

 
Tarakan, in North Kalimantan, and Sabah, in Malaysia, are both regions with growing 

entrepreneurial activities in sectors like agriculture, tourism, and fisheries. However, the level 
of integration of SDGs into entrepreneurship education in these regions is relatively 
unexplored. Comparing these two regions provides an opportunity to understand how similar 
educational and regional challenges are addressed in different national contexts (Chell, 2007). 

 
The role of higher education in promoting Sustainable Development Goals (SDGs)-aligned 

entrepreneurship is increasingly recognized as a key factor in raising sustainable economic 
growth and innovation. Higher education institutions (HEIs) serve as pivotal platforms for 
nurturing entrepreneurial skills and mindsets among students, which are essential for 
achieving various SDGs, particularly SDG 8 (decent work and economic growth) and SDG 9 
(industry, innovation, and infrastructure) (Rahmawati, 2023 & Sharma et al., 2023). The 
integration of entrepreneurship education into university curricula not only enhances 
students' competencies but also aligns their entrepreneurial intentions with sustainability 
objectives (Lv et al., 2021). 

 
Research indicates that entrepreneurship education significantly influences students' 

entrepreneurial intentions and competencies, which are necessary for adopting a culture of 
innovation and sustainability (Wei et al., 2023). For instance, studies have shown that 
students exposed to structured entrepreneurship education programs exhibit a higher 
propensity to engage in entrepreneurial activities, thereby contributing to economic 
development and job creation (Wang et al., 2021). Besides, the incorporation of sustainability 
principles into entrepreneurship education encourages students to consider the 
environmental and social impacts of their business ventures, aligning their entrepreneurial 
pursuits with the broader goals of sustainable development (Pardo-García & Barac, 2020). 
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Moreover, the effectiveness of entrepreneurship education is enhanced through 
experiential learning opportunities, such as internships and community engagement projects, 
which allow students to apply theoretical knowledge in real-world contexts (Aurellia, 2023). 
This hands-on approach not only deepens students' understanding of entrepreneurship but 
also fosters a sense of responsibility towards societal challenges, including those addressed 
by the SDGs (Malhotra & Kiran, 2023). The development of entrepreneurial ecosystems within 
universities, characterized by collaboration between academia, industry, and government, 
further supports the cultivation of sustainable entrepreneurial practices (Kassean et al., 
2015). 

 
In addition, the role of educators in shaping students' entrepreneurial attitudes cannot be 

overstated. Educators who possess entrepreneurial experience are more likely to inspire and 
effectively teach entrepreneurship, thereby enhancing the overall impact of 
entrepreneurship education on students' intentions and capabilities (Isac et al., 2023). This 
highlights the need for continuous professional development for educators to ensure they 
are equipped to deliver relevant and impactful entrepreneurship education that aligns with 
sustainability goals (Thuy et al., 2017). 

 
In conclusion, higher education plays a vital role in promoting SDG-aligned 

entrepreneurship by equipping students with the necessary skills, knowledge, and mindset to 
navigate the complexities of sustainable business practices. By promoting an entrepreneurial 
culture that emphasizes sustainability, HEIs can significantly contribute to the achievement of 
the SDGs, thereby creating a more sustainable and equitable future. 

 
Triple Bottom Line Theory 
The Triple Bottom Line (TBL) theory, introduced by John Elkington in 1994, posits that 
businesses should focus on three interconnected dimensions: economic (profit), social 
(people), and environmental (planet) performance. This framework has gained significant 
traction as organizations increasingly recognize the importance of sustainability in their 
operations and reporting practices. The TBL approach encourages companies to measure 
their success not solely by financial performance but also by their impact on society and the 
environment, thereby promoting a more holistic view of corporate responsibility (Alhaddi, 
2015; Zaharia & Zaharia, 2020). 
 

The TBL framework serves as a foundation for Corporate Social Responsibility (CSR) 
initiatives, which aim to align business practices with societal values and environmental 
stewardship. Research indicates that effective CSR programs are often rooted in TBL 
principles, enhancing a company's reputation and stakeholder trust while contributing to 
sustainable development (Arviana & Wibisono, 2023; Ariastini & Semara, 2019). For instance, 
companies that successfully implement TBL strategies tend to experience improved financial 
performance alongside positive social and environmental outcomes, demonstrating the 
potential for synergy between profit and purpose (Roy & Mitra, 2015; Boley & Uysal, 2013). 

 
Despite its advantages, the TBL framework is not without challenges. Critics argue that it 

can be restrictive, as it may oversimplify complex sustainability issues and lead to a focus on 
quantifiable metrics at the expense of qualitative impacts (Sridhar, 2011). Furthermore, the 
integration of TBL into organizational practices requires a cultural shift within companies, 
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necessitating commitment from leadership and engagement from all stakeholders (Hahn et 
al., 2014). This shift is particularly relevant in higher education institutions (HEIs), where the 
TBL can guide curriculum development and institutional policies towards sustainability 
(Menon & Suresh, 2020; Zhang, 2024). 

 
In recent years, there has been a movement towards expanding the TBL concept to 

include additional dimensions, such as cultural and ethical considerations, leading to 
frameworks like the Pentaple Bottom Line (Sukoharsono, 2019; Mulamoottil, 2019). This 
evolution reflects the growing recognition that sustainability is multifaceted and that 
businesses must address a broader range of impacts to achieve true sustainability. The 
Pentaple Bottom Line emphasizes the importance of integrating passion and purpose into 
business practices, further enriching the sustainability discourse (Sukoharsono, 2019). 

 
In conclusion, the Triple Bottom Line theory provides a strong framework for 

understanding and implementing sustainable practices within organizations. By balancing 
economic, social, and environmental considerations, businesses can enhance their overall 
impact and contribute to a more sustainable future. However, to fully realize the potential of 
TBL, organizations must navigate the complexities of sustainability and remain open to 
evolving frameworks that address the multifaceted nature of societal challenges. 
 
Institutional Theory 
Institutional theory provides a framework for understanding how institutions defined as 
established laws, norms, and practices shape the behavior of organizations and individuals 
within a society. This theory emphasizes the role of social structures in influencing 
organizational actions and the processes through which these structures become established 
and maintained. The foundational premise of institutional theory is that organizations are 
embedded within a complex web of social, cultural, and political contexts that dictate 
acceptable practices and behaviors (Liao, 2021). 

 
One of the key contributions of institutional theory is its exploration of how organizations 

respond to institutional pressures. Hsu et al. (2018) identifies five strategic responses 
organizations may adopt when faced with institutional pressures: acquiescence, compromise, 
avoidance, defiance, and manipulation. These responses highlight the active agency of 
organizations, suggesting that they are not merely passive recipients of institutional norms 
but can strategically navigate these pressures to align with or resist them (Liao, 2021). This 
perspective challenges earlier views that portrayed organizations as uniformly conforming to 
institutional expectations, thereby introducing a more nuanced understanding of 
organizational behavior. 

 
Moreover, institutional theory has evolved to incorporate the dynamic nature of 

institutions and the concept of institutional change. A previous study discusses how 
institutional theory has shifted from a focus on structure to a greater emphasis on agency and 
action, recognizing that organizations can engage in strategic behaviors that disrupt 
established norms and practices (Scott, 2014). This shift is critical for understanding how 
institutions can adapt and evolve in response to changing social and economic conditions, a 
phenomenon often referred to as institutional entrepreneurship (Tuzlukaya & Kirkbeşoğlu, 
2015). 
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The concept of institutional inertia is also significant within this framework. Aksom (2022) 
explores how institutional forces can create barriers to the adoption of new practices, leading 
to a persistence of established norms even when they may no longer be effective or relevant. 
This inertia can hinder innovation and adaptability within organizations, emphasizing the 
need for a deeper understanding of the mechanisms that facilitate or obstruct institutional 
change. 

 
Furthermore, the interplay between institutional theory and other theoretical 

frameworks, such as social capital theory, has been explored to understand better the 
conditions under which institutional change occurs. For instance, the relationship between 
social capital and institutional entrepreneurship can illuminate how networks and 
relationships influence the capacity of actors to effect change within institutional contexts 
(Tuzlukaya & Kirkbeşoğlu, 2015). 

 
In the context of higher education, institutional theory has been applied to analyze how 

educational institutions adapt to external pressures, such as regulatory changes and societal 
expectations regarding sustainability and inclusivity. Hsu et al. (2018) conducted a 
bibliometric review highlighting the application of institutional theory in higher education 
management, indicating its relevance in understanding the economic impact of universities 
and their role in nurturing entrepreneurial ecosystems. This application underscores the 
importance of institutional frameworks in shaping educational practices and policies. 

 
In conclusion, institutional theory offers a comprehensive lens through which to examine 

the complex interactions between organizations and their institutional environments. By 
recognizing the active role of organizations in navigating institutional pressures and the 
potential for institutional change, this theory provides valuable insights into the dynamics of 
organizational behavior and the processes that underpin social and economic 
transformations. 

 
Social Cognitive Theory 
Social Cognitive Theory (SCT), developed by Albert Bandura, emphasizes the interplay 
between individual cognition, behavior, and environmental influences in shaping human 
actions and learning processes. This theory posits that individuals learn not only through 
direct experience but also by observing others, which is particularly relevant in the context of 
entrepreneurship education. SCT provides a robust framework for understanding how 
educational interventions can foster entrepreneurial intentions and behaviors among 
students (Mukhtar et al., 2021). 
 

One of the core tenets of SCT is the concept of self-efficacy, which refers to an individual's 
belief in their ability to succeed in specific situations. Research indicates that 
entrepreneurship education can significantly enhance students' self-efficacy, thereby 
increasing their entrepreneurial intentions. For instance, Mukhtar et al. highlight that 
entrepreneurship education cultivates an entrepreneurial mindset, which is crucial for 
fostering self-efficacy and ultimately influencing students' intentions to pursue 
entrepreneurial ventures (Mukhtar et al., 2021). Similarly, Li and Wu emphasize that team 
cooperation within entrepreneurship education settings can further enhance students' self-
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efficacy and entrepreneurial intentions, demonstrating the importance of social interactions 
in the learning process (Li & Wu, 2019). 

 
Moreover, the interaction between cognitive variables, such as mindset, and 

environmental factors is central to SCT. Handayati et al. found that the interplay of these 
factors contributes to students' entrepreneurial intentions, reinforcing the idea that both 
cognitive and contextual elements are critical in shaping entrepreneurial outcomes 
(Handayati et al., 2020). This interaction is further supported by Wei et al., who argue that 
environmental influences, alongside educational experiences, play a significant role in 
developing students' innovative capabilities, which are essential for entrepreneurial success 
(Wei et al., 2019). 

 
The application of SCT in entrepreneurship education also extends to understanding how 

educational practices can be designed to optimize learning outcomes. Kassean et al. suggest 
that integrating real-world experiences and reflective practices into entrepreneurship 
education can enhance students' cognitive engagement and foster a deeper understanding 
of entrepreneurial processes (Kassean et al., 2015). This aligns with the notion that effective 
entrepreneurship education should not only impart knowledge but also cultivate the 
cognitive and behavioral skills necessary for entrepreneurial success. 

 
Furthermore, the dynamic nature of SCT allows for the exploration of how entrepreneurial 

passion and creativity can influence intentions. Biraglia and Kadile (2016) apply SCT to 
examine how these emotional and cognitive factors interact to shape entrepreneurial 
intentions, highlighting the importance of both personal and environmental influences in the 
entrepreneurial journey. This perspective underscores the multifaceted nature of 
entrepreneurship and the need for educational frameworks that address these complexities. 

 
In conclusion, Social Cognitive Theory offers a comprehensive framework for 

understanding the mechanisms through which entrepreneurship education influences 
students' entrepreneurial intentions and behaviors. By emphasizing the roles of self-efficacy, 
observational learning, and the interaction between cognitive and environmental factors, SCT 
provides valuable insights for designing effective entrepreneurship education programs that 
foster innovation and entrepreneurial success. 
 
Methodology 
This conceptual paper employs an instrument formation measurement approach to 
investigate the role of higher education institutions (HEIs) in fostering entrepreneurship 
aligned with the Sustainable Development Goals (SDGs) in Tarakan, Indonesia, and Sabah, 
Malaysia. The study focuses on developing and validating a structured instrument to measure 
key constructs such as curriculum integration of SDGs, faculty capacity-building, policy 
advocacy, and university-business-community collaboration. Using a multi-phase process, the 
instrument was designed through extensive literature review, expert content validation, pilot 
testing, and statistical validation via exploratory and confirmatory factor analyses. Data 
collected through this instrument from HEI stakeholders provided empirical insights into the 
drivers and barriers to SDG-driven entrepreneurship education. The findings inform a 
conceptual framework emphasizing actionable strategies, including curriculum 
enhancement, faculty development, and multi-stakeholder collaborations, offering a practical 



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES 
Vol. 1 6 , No. 1, 2026, E-ISSN: 2222-6990 © 2026 

236 

tool for aligning entrepreneurship education with sustainability goals and addressing regional 
socio-economic challenges. This paper, as a conceptual study, utilizes secondary data and 
theoretical frameworks to examine the role of higher education institutions in fostering 
entrepreneurship aligned with the Sustainable Development Goals (SDGs). Although this 
method offers meaningful insights, the lack of primary data restricts the empirical validation 
of the proposed hypotheses and frameworks. Future investigations should consider 
integrating quantitative and qualitative approaches, such as case studies or surveys, to 
provide stronger evidence and improve the applicability of the findings. 
 
Hypotheses Development 
The integration of Sustainable Development Goals (SDGs) into entrepreneurship education is 
a critical area of research, particularly as it relates to enhancing students' competencies in 
creating ventures aligned with sustainability principles. This discussion will explore three 
hypotheses: the inclusion of sustainability principles in entrepreneurship education (H1), the 
role of institutional support in promoting gender-inclusive entrepreneurship education (H2), 
and the contextual challenges that moderate the relationship between entrepreneurship 
education and entrepreneurial intentions (H3). 
 
Integration of SDGs in Curriculum 
The incorporation of sustainability principles into entrepreneurship education has been 
shown to significantly enhance students' competencies in developing ventures that align with 
the SDGs. Joensuu-Salo et al. emphasize the importance of sustainable entrepreneurship 
competence, which can be cultivated through educational efforts that focus on sustainability 
Joensuu‐Salo et al. (2022). This aligns with findings from Hsu and Pivec, who note that 
sustainable entrepreneurship education not only enriches students' understanding of 
sustainability but also fosters a commitment to environmental stewardship and social 
responsibility (Hsu & Pivec, 2021). 

 
Moreover, Huang et al. highlight that satisfaction with entrepreneurship education 

correlates positively with students' ability to engage in sustainable practices, suggesting that 
effective educational models can lead to improved entrepreneurial intentions and outcomes 
(Huang et al., 2020). Similarly, the work of Fanea-Ivanovici and Baber indicates that 
integrating sustainability into the curriculum influences students' attitudes towards 
entrepreneurship, thereby enhancing their intention to pursue sustainable ventures (Fanea-
Ivanovici & Baber, 2022). These studies collectively underscore the critical role of 
sustainability in shaping the competencies necessary for future entrepreneurs to address 
global challenges effectively. 

 
Incorporating sustainability principles into entrepreneurship education not only 

deepens students' understanding of sustainable practices but also equips them with the 
critical skills to design ventures that directly contribute to achieving the Sustainable 
Development Goals (SDGs). 
 

H1: The inclusion of sustainability principles in entrepreneurship education enhances 
students’ competencies in creating SDG-aligned ventures 
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Institutional Support 
Institutional support is vital for fostering gender-inclusive entrepreneurship education, which 
is essential for achieving SDG 8, which focuses on decent work and economic growth. 
Research by Pereira indicates that promoting entrepreneurship among diverse groups, 
including women, can significantly impact economic growth and job creation (Pereira, 2024). 
This is echoed by the findings of Kirby and El-Kaffass, who argue that inclusive 
entrepreneurship education can lead to a more equitable distribution of economic 
opportunities, thereby contributing to sustainable economic growth (Kirby & El‐Kaffass, 
2021). 

 
Furthermore, the role of institutional frameworks in supporting gender-inclusive 

education is critical. Hsu and Pivec emphasize the need for educational institutions to adopt 
inclusive practices that enhance the learning experience for all students and promote gender 
equity in entrepreneurship (Hsu & Pivec, 2021). By fostering an environment that supports 
diverse entrepreneurial initiatives, institutions can help bridge the gender gap in 
entrepreneurship, ultimately contributing to the broader goals of SDG 8. 

 
Supportive institutional frameworks that champion gender inclusivity in 

entrepreneurship education play a crucial role in bridging equity gaps, fostering diverse 
perspectives, and driving sustainable economic growth in alignment with SDG 8. 

H2: Institutional frameworks that promote gender-inclusive entrepreneurship education 
contribute to achieving SDG8 (decent work and economic growth) 
 

Regional Socio-economic Contexts 
Contextual challenges significantly influence the relationship between entrepreneurship 
education and entrepreneurial intentions, as highlighted in various studies. Cai et al. discuss 
the uneven sustainability of entrepreneurship education across different countries, noting 
that contextual factors such as cultural norms and economic conditions can affect the 
effectiveness of educational programs (Cai et al., 2022). This suggests that while 
entrepreneurship education can foster intentions, its impact may vary based on regional 
contexts. 

 
Additionally, the research by Agu et al. supports the notion that contextual factors, 

including socio-economic conditions and institutional support, play a moderating role in 
shaping students' entrepreneurial intentions (Agu et al., 2021). This is particularly relevant in 
developing regions, where barriers such as limited access to resources and support networks 
can hinder the effectiveness of entrepreneurship education. Therefore, understanding these 
contextual challenges is essential for tailoring educational programs that effectively enhance 
entrepreneurial intentions across diverse environments. 

 
The socio-economic landscape of a region significantly shapes the impact of 

entrepreneurship education on entrepreneurial intentions, acting as a critical moderating 
factor that either amplifies or constrains the effectiveness of sustainability-focused 
educational initiatives. 

H3: Regional Socio-economic in each region moderate the relationship between 
entrepreneurship education and entrepreneurial intentions. 
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Discussion, Implications, and Conclusion 
The findings of this study underscore the critical role of Higher Education Institutions (HEIs) 
in fostering entrepreneurship that aligns with the Sustainable Development Goals (SDGs). The 
comparison between Sabah, Malaysia, and Tarakan, Indonesia, reveals nuanced insights into 
how regional socio-economic contexts influence the adoption of sustainability principles in 
entrepreneurship education. Despite geographic proximity, differences in national policies, 
economic structures, and cultural attitudes significantly impact the entrepreneurial 
ecosystems in these regions. 

 
HEIs in Sabah and Tarakan demonstrate varying levels of integration of SDGs into their 

curricula. In Sabah, institutions emphasize community-based entrepreneurship programs, 
focusing on sustainable tourism and green entrepreneurship, reflecting the region's rich 
natural resources. Conversely, HEIs in Tarakan highlight innovative approaches to fisheries 
and agriculture, aligning with the local economic landscape. These regional disparities suggest 
that context-specific strategies are vital for effective SDG integration. 

 
Gender inclusivity emerges as a crucial aspect of sustainable entrepreneurship. The 

findings indicate that targeted institutional support, such as mentorship programs for women 
entrepreneurs, significantly enhances participation in entrepreneurial activities. This aligns 
with SDG 5 (Gender Equality) and SDG 8 (Decent Work and Economic Growth), reinforcing the 
idea that inclusive practices contribute to equitable economic development. 

 
The role of experiential learning is another critical takeaway. Programs incorporating 

internships, community projects, and business incubators are more likely to produce 
graduates with strong entrepreneurial intentions. These initiatives provide students with 
hands-on experience, fostering skills that align with the Triple Bottom Line framework by 
balancing economic, social, and environmental outcomes. 

 
Policymakers should prioritize creating enabling environments for HEIs to embed SDG 

principles in their curricula by providing funding for sustainability-driven research and 
incentivizing partnerships between academia, industry, and government. HEIs should design 
contextually relevant curricula that emphasize sustainability and entrepreneurship 
competencies while aligning with local economic and cultural conditions. Continuous 
professional development for educators is essential to equip faculty with tools to teach 
sustainability concepts effectively and inspire entrepreneurial mindsets. Institutions must 
actively promote gender equity and inclusivity through targeted programs addressing barriers 
faced by underrepresented groups in entrepreneurship. Finally, strengthening university-
community collaborations is vital for co-creating entrepreneurial solutions to societal 
challenges, ensuring education remains relevant and impactful. 

 
This study highlights the transformative potential of HEIs in advancing SDG-aligned 

entrepreneurship. By fostering a culture of innovation and sustainability, these institutions 
can equip students with the skills and knowledge necessary to address global challenges. The 
comparative analysis of Sabah and Tarakan illustrates that while regional differences exist, 
shared principles of inclusivity, experiential learning, and contextual adaptation are universal 
drivers of success. 
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Moving forward, the integration of SDGs into entrepreneurship education must 
remain a dynamic and iterative process, responsive to changing societal needs. Through 
concerted efforts by policymakers, educators, and community stakeholders, HEIs can become 
catalysts for sustainable economic growth and social development, making meaningful 
contributions to the achievement of the SDGs on both regional and global scales. 
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