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Abstract 
The implementation of the 3K-CBT Module (Self-Concept, Sense of Belonging, and 
Engagement) in secondary schools aims to support truant students in strengthening their self-
concept, fostering a sense of belonging, and enhancing their engagement in academic and 
social activities. Despite its potential in addressing truancy, the module's implementation 
encounters several significant challenges. These include students’ lack of motivation, limited 
support from teachers and school administrators, constraints related to time and school 
schedules, the influence of peers and school environment, inadequate resources and 
materials, and the transition to digital learning, particularly during the COVID-19 pandemic. 
This article examines these challenges in detail and explores effective strategies to overcome 
them, such as motivational approaches, comprehensive school support, flexible scheduling, 
peer mentoring, resource optimization, and the integration of digital tools. By addressing 
these barriers, this article provides practical guidance for educators and school counselors to 
implement the 3K-CBT Module more effectively, ensuring meaningful and sustainable 
behavioral changes among students at risk of truancy.   
Keywords: Self-Concept, Sense of Belonging, Student Engagement, Truancy Intervention, 
Implementation Challenges. 
 
Introduction  
The implementation of the 3K-CBT Module (Self-Concept, Sense of Belonging, and 
Engagement) in secondary schools is an important initiative in addressing truancy issues and 
improving students’ psychological well-being. This module is based on Cognitive Behavioral 
Therapy (CBT), which has been proven effective in altering negative thoughts and behaviors 
(Abdullah, 2022; Beck, 1976). However, the implementation of such a module is not without 
challenges that may affect its effectiveness. Some of the main challenges include students' 
attitudes and motivation, support from teachers and school administrators, time constraints, 
as well as environmental and peer influences. A study by Abd Khani and Mohamed Arip (2024) 
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found that structured interventions such as the Self-Therapy Module based on CBT-H can 
enhance students' self-concept, but its implementation requires careful planning and 
comprehensive support. Additionally, research by Abdullah (2022) emphasizes the 
importance of comprehensive strategies to ensure the effective integration of the 3K-CBT 
Module within the school environment. Furthermore, the module was implemented during 
the COVID-19 pandemic, which also had an impact on the execution of this program. 
Therefore, this article will discuss the challenges faced in implementing the 3K-CBT Module 
in secondary schools and propose strategies that can be applied to ensure the success of this 
module in the school setting. 
 
Methodology 
The implementation of the 3K-CBT Module (Self-Concept, Sense of Belonging, and 
Engagement) in secondary schools aims to address truancy issues by strengthening self-
concept, enhancing the sense of belonging to the school, and encouraging student 
engagement in academic and social activities. The implementation procedure of this module 
involves several key steps that are systematically structured to ensure its effectiveness. The 
procedures carried out are as follows: 
 
Needs Analysis 
The first step in the implementation of the 3K-CBT Module is conducting a needs analysis to 
identify students’ levels of self-concept, sense of belonging, and engagement. This involves 
the use of assessment instruments such as questionnaires or interviews to collect data on 
students’ experiences and perceptions of school. This analysis is crucial in understanding the 
specific issues faced by truant students and serves as the foundation for developing a suitable 
module (Abd Khani & Mohamed Arip, 2024). 

 
After establishing the theoretical framework, rationale, philosophy, concepts, target 

groups, and duration, the next critical step is conducting a needs analysis. This analysis 
includes a review of previous literature on truancy and module development. Interviews were 
conducted with District Education Office (PPD) officers and disciplinary teachers to identify 
issues and the need for module development. Additionally, a survey was carried out involving 
12 school counseling teachers and 15 students to assess their levels of self-concept, sense of 
belonging, and engagement using instruments such as the Tennessee Self-Concept Scale 
(TSCS), Psychological Sense of School Membership (PSSM), and Student Engagement Scale 
(SES). 

 
The findings from this analysis indicate gaps in addressing truancy issues, highlighting 

the need for immediate intervention to enhance student discipline and holistic character 
development. 
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Table 1 
Needs Analysis Findings (Experts) 

Num  Aspect Expert Consensus Percentage (%) 

1. 
 
 
 
 

2. 

Are there any modular 
programs/activities related to truancy 
misconduct implemented in your 
school/PPD? 
 
In your opinion, should character 
development programs/activities 
(related to truancy misconduct) be 
improved to further enhance students' 
self-concept, sense of belonging, and 
level of engagement? 

Yes  
 
 

No 
 

Yes  
 
 
 

No 

8.33% (N=1) 
 
 

91.67% (N=11) 
 

100.00% (N=12) 
 
 
 

0.0% (N=0) 

Source: Abdullah, N. (2022). Development and Effectiveness of the 3K-CBT Module on Self-
Concept, Sense of Belonging, and Student Engagement in Truancy Cases. 
 

Table 1 shows that 11 field experts, representing 91.67% (N=11), agreed that there 
are no modular programs or activities related to truancy misconduct implemented in their 
schools or PPDs. All teachers, 100.00% (N=12), expressed the view that character 
development programs or activities (related to truancy misconduct) need to be improved to 
further enhance students' self-concept, sense of belonging, and level of engagement. The 
selected sample was based on voluntary participation. Jones and Twiss (1978) stated that the 
number of experts required for the Fuzzy Delphi Technique application ranges between 10 
and 50 experts. This is further supported by Adler and Ziglo (1996), who asserted that if expert 
agreement and consistency are high, a sample size of 10 to 15 experts is sufficient. 

 
Module Design and Development   
Based on the needs analysis findings, the intervention module was developed by emphasizing 
key elements such as building a positive self-concept, enhancing the sense of belonging, and 
promoting active participation in school activities. In the design and development phase of 
the 3K-CBT Module, the main objectives of the module were identified, and theoretical 
integration was structured to ensure its effectiveness in addressing truancy issues. Sub-theory 
information was used as a guide in planning activities, while strategies were designed through 
the preparation of activities developed for the purpose of evaluating the module’s 
effectiveness. A facilitator manual was also provided to assist teachers in implementing the 
module.  
  

This procedure outlines the methodology for developing the 3K-CBT Module, which 
was conducted based on the Design and Development Research (DDR) approach, guided by 
the Sidek Module Development Model (MPMS). The integration of DDR with MPMS ensures 
that the module development process is conducted systematically and based on empirical 
evidence. This process comprises two main phases in the module development design, as 
outlined in MPMS: the drafting phase and the trial and evaluation phase. The first phase 
involves systematically constructing the content and structure of the module, while the 
second phase focuses on pilot testing, validity assessment, and reliability testing before 
finalizing it for implementation. This integrated approach ensures that the 3K-CBT Module is 
developed holistically, effectively, and appropriately for truancy intervention in schools.   
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The development of the module's objectives focuses on producing an intervention 
program specifically for truant students. These objectives determine the module’s content 
and target audience, including school counselors and facilitators working with students 
experiencing disciplinary issues. The determination of the module's theory, philosophy, and 
concepts was carried out by integrating Cognitive Behavioral Therapy (CBT) (Wilding & Milne, 
2008), Self-Concept Model (Fitts & Warren, 1996), School Membership Model (Wehlage, 
1989), and Dimensions of Student Engagement (Fredricks, Blumenfeld & Paris, 2004). The 
module was designed as a group training program with an approach suitable for secondary 
school students.  

  
Before the module is implemented, teachers and counselors who will act as facilitators 

must undergo specialized training. This training aims to equip them with the necessary 
knowledge and skills to deliver the module effectively. Facilitators are trained in CBT 
techniques, self-concept building strategies, and how to conduct interactive intervention 
sessions. Support and commitment from the school administration are also crucial to ensure 
the successful implementation of the module (Abdullah, 2022).   

 
The target group consists of 33 students who were recorded in the school's SSDM 

system and selected to undergo the module for 60 days in the form of periodic and marathon 
experiments. The implementation of the module was planned while taking into account 
cognitive, affective, and behavioral engagement aspects. The activities conducted focused on 
positive thinking, emotional regulation, discipline improvement, and social interaction.   

 
The validity and reliability of the module were tested through a pilot study involving 

experts in the field of counseling and education, with a Cronbach’s Alpha analysis result of 
0.98, which is the highest value for determining instrument reliability. The study results 
indicated that the module effectively improved students’ self-concept, sense of belonging, 
and engagement, while significantly reducing truancy cases. The 3K-CBT Module was 
implemented through several sessions scheduled periodically. Each session included activities 
such as group discussions, practical exercises, and self-reflection. Students were encouraged 
to share experiences, identify negative thoughts, and apply the strategies learned in their 
daily lives. This interactive approach helped students feel more engaged and strengthened 
their sense of belonging to the school.   

 
Module Evaluation 
After the implementation of the module, an evaluation is conducted to measure the 
effectiveness of the intervention. This involves collecting post-intervention and follow-up 
data using the same instruments. A comparison between pre-intervention, post-intervention, 
and follow-up data allows for an assessment of changes in students’ self-concept, sense of 
belonging, and engagement. Continuous monitoring is also recommended to ensure the 
module’s positive impact is sustained and to identify any additional intervention needs.   
 

A summative evaluation is conducted to ensure that each stage of module 
development has been successfully completed by assessing its implementation outcomes 
with a normative group, indicating the module’s readiness for use. This evaluation measures 
the overall effectiveness of the module. On the other hand, a formative evaluation is carried 
out to gather information on aspects that need modification within the module, focusing 
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more on the development process. If the module successfully passes all stages, it is 
considered to meet the standards and is ready for use. However, if it does not meet the set 
criteria, the process will be repeated, usually starting from the content selection stage (Sidek 
& Jamaludin, 2008a). Formative evaluation helps monitor and improve the learning process, 
while summative evaluation assesses the achievement of overall learning objectives (Asworo 
et al., 2024).   

 
The systematic and structured implementation procedure of the 3K-CBT Module is key 

to addressing school truancy issues. By following the prescribed steps, schools can help 
students enhance their self-concept, sense of belonging, and engagement, ultimately 
reducing truancy problems and improving academic performance as well as overall student 
well-being. The implementation procedure of the 3K-CBT Module in relation to self-concept, 
sense of belonging, and student engagement in truancy cases is illustrated in Figure 1.   

 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Figure 1: Implementation Procedure of the 3K-CBT Module on Self-Concept, Sense of 
Belonging, and Student Engagement in Truancy Cases. 
Source: Abdullah, N. (2022). Development and Effectiveness of the 3K-CBT Module on Self-
Concept, Sense of Belonging, and Student Engagement in Truancy Cases. 

 
Challenges in Implementing the 3K-CBT Module 
This intervention integrates Cognitive Behavioral Therapy (CBT) (Branch & Willson, 2010; 
Mohammad Aziz Shah, 2018) and the Self-Concept Model (Fitts & Warren, 1996) to explain 
the self-concept variable. Meanwhile, the School Membership Model (Wehlage, 1989) is used 
to explain the sense of belonging variable, and the Dimensions of Student Engagement 
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(Fredricks, Blumenfeld & Paris, 2004) represent student engagement. This study compares 
the Periodic Experimental Group (PEG), Marathon Experimental Group (MEG), and Control 
Group (CG) to assess behavioral changes based on these three variables. The study scope is 
limited to Form Two and Form Four students in secondary schools within Petaling Perdana 
District, excluding students sitting for PT3 and SPM examinations. Other factors such as 
gender, socioeconomic status, and motivation were not controlled in this study. Participant 
commitment was a major limitation, as absenteeism in intervention sessions posed 
challenges. The study design involved pre-tests, post-tests, and follow-up tests. 
 
Students’ Attitudes and Motivation 
A major challenge in implementing the 3K-CBT Module is students’ motivation levels and 
readiness to participate. Truant students often exhibit negative attitudes toward the 
education system, which may stem from a lack of interest and motivation to learn due to their 
perception that education is unimportant (Hasnan, 2018). Such attitudes make it difficult for 
them to accept new interventions like the 3K-CBT Module and reduce their willingness to 
actively participate in activities provided. Peer influence also plays a significant role in shaping 
students’ attitudes and behaviors. Students who associate with peers who frequently skip 
school are more likely to adopt similar negative behaviors (Yahaya & Ahmad, 2017). 
Therefore, a comprehensive intervention strategy is needed to boost motivation and shift 
students’ attitudes toward learning. 
 

According to Ahmad and Sulaiman (2023), CBT is effective in altering negative thought 
patterns, but its success depends on an individual's willingness to engage in the process. 
Additionally, students with low self-concept may show little interest in actively participating 
in activities, as evidenced by a study by Abd Khani and Mohamed Arip (2024), which found 
that CBT-H-based interventions significantly improved secondary school students’ self-
concept. Therefore, understanding and addressing students' attitudes and motivation is 
crucial for ensuring the successful implementation of this module. 

 
Support from Teachers and School Administrators 
The implementation of the 3K-CBT Module in secondary schools requires close collaboration 
between teachers, counselors, and school administrators. However, a lack of institutional 
support often becomes a significant obstacle. The high workload among teachers makes it 
difficult for them to fully focus on implementing this module. As facilitators and researchers 
conducting the 3K-CBT Module experimental study, it was found that teacher and 
administrator support is a critical factor in ensuring the success of this intervention.  
 

A study by Norazlin and Siti Rahaimah (2019) revealed that teachers face challenges 
such as time constraints, insufficient knowledge, and limited access to ICT resources in 
implementing 21st-century learning approaches. These findings align with researchers' 
experiences, where teachers are often burdened with additional administrative tasks, 
reducing their ability to focus on the module implementation. 

 
Furthermore, a study by Danial Arif and Zamri (2020) found that implementing 

differentiated teaching approaches among Malay language teachers in rural schools faced 
challenges such as limited administrative support and scarce resources. This suggests that 
without full administrative support, efforts to implement interventions like the 3K-CBT 
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Module will encounter difficulties. To overcome this challenge, school administrators must 
provide adequate support to teachers, including reducing administrative burdens and 
providing necessary resources.  

 
As researchers, it is crucial to conduct Training of Trainers (ToT) programs and 

professional development for teachers to enhance their knowledge and skills in implementing 
this module. With strong support from all stakeholders, the 3K-CBT Module can be 
implemented smoothly and achieve its intended objectives. 

 
Time Constraints and School Schedules 
The 3K-CBT Module requires sufficient time to achieve its desired effectiveness. However, 
time constraints and packed school schedules during teaching and learning sessions (TlS) -
especially with the shift to online learning and Work From Home (WFH) arrangements - 
present major obstacles to the effective implementation of this intervention.  
 

A study by Abd Rahman and Ramli (2021) highlighted that school closures during the 
COVID-19 pandemic led to drastic changes in the education system, forcing adaptations in 
teaching methods that also impacted time management and school schedules. 

 
Finding an optimal time for 3K-CBT Module sessions without disrupting the existing 

academic timetable is a challenge. Most schools have rigid schedules, making it difficult to 
allocate additional intervention sessions. Moreover, teachers’ workload as facilitators also 
needs to be considered, as they already face multiple responsibilities. A study by Wan Roslini 
and Mohd Sani (2019) emphasized that modern students are not only involved in individual 
behavioral issues but also criminal activities outside school, such as gangsterism and other 
delinquent behavior. This increases the need for interventions like the 3K-CBT Module, but 
time constraints and school schedules remain significant challenges. 

 
School Environment and Peer Influence 
The school environment and peer influence play a vital role in shaping students’ behavior. 
Researchers conducting the 3K-CBT Module experimental study found that students who 
associate with peers who are also involved in truancy issues struggle to change their behavior, 
even after attending the intervention. 
 

A study by Sabarnur et al. (2023) revealed that peer influence is strongly linked to 
truancy behavior. Students tend to mimic their peers’ behavior, whether positive or negative. 
When peers show disinterest in school, other students may be influenced to do the same, 
reducing the effectiveness of interventions like the 3K-CBT Module. 

 
Additionally, an unfavorable school environment can exacerbate the problem. 

According to Arzi (2003), poor learning environments with limited physical resources can 
harm students’ behavior and teacher-student relationships. Such an environment can lead to 
feelings of isolation, reducing student engagement and increasing truancy rates. 
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Availability of Resources and Teaching Materials 
The implementation of the 3K-CBT Module in secondary schools requires adequate resources 
and teaching materials to ensure its effectiveness. These resources include written modules, 
teaching aids, and suitable spaces for conducting activities.  
 

Past studies also support these findings. For instance, a study by Haryani et al. (2022) 
showed that insufficient resources and teaching materials negatively impact intervention 
programs in schools. Furthermore, Romadona and Rudiyanto (2022) found that the lack of 
teaching aids and adequate resources was a major obstacle in intervention program 
implementation. 

 
Challenges in Implementation During the COVID-19 Pandemic 
The implementation of the 3K-CBT Module during the COVID-19 pandemic faced additional 
challenges that required special attention. The sudden transition from face-to-face learning 
to online learning created issues affecting the effectiveness of the module. A study by Low et 
al. (2023) found that teachers struggled with mastering ICT technologies to effectively deliver 
online teaching. 
 

Moreover, face-to-face activities, which are essential components of the 3K-CBT 
Module, had to be either halted or modified to comply with physical distancing measures. 
This negatively impacted direct interactions between facilitators and students, which are 
crucial for building relationships and understanding students’ issues. 

 
Additionally, technological and internet access limitations were significant obstacles, 

as not all students had suitable devices or stable internet connections. Studies by Low et al. 
(2023), Mahad et al. (2021), and Sapian et al. (2021) confirmed that students struggled with 
online learning due to weak internet access and a lack of digital equipment. 
 
Discussion on Strategies to Overcome Challenges in Implementing the 3K-CBT Module 
Motivational Approach and Interactive Learning Methods 
The implementation of the 3K-CBT Module requires sufficient time to achieve the desired 
effectiveness. However, tight school schedules and other academic demands often make 
scheduling intervention sessions difficult. In the secondary school context, students follow 
daily schedules filled with core and elective subjects. Adding intervention sessions, such as 
the 3K-CBT Module, requires careful schedule adjustments to avoid disrupting the existing 
learning process. A study by Ahmad Afandi et al. (2024) found that teachers faced challenges 
in integrating game-based learning into Malay language instruction due to time constraints 
and additional workload. This aligns with the researchers' strategy, where scheduling 
additional intervention sessions requires careful planning to ensure they do not conflict with 
other academic classes. 
 

Additionally, students participating in the 3K-CBT Module may have to sacrifice time 
for other subjects. This could create a dilemma for students, especially when they have to 
choose between attending intervention sessions or extra classes for subjects in which they 
are weak. This situation can affect students' motivation and commitment to the module. A 
study by Idawarna Hasin et al. (2022) highlighted that digital learning in Malaysia's education 
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transformation can help address challenges such as time constraints and teachers' workload, 
which also impact school intervention programs.  

 
Teachers involved in the implementation of the 3K-CBT Module must allocate extra 

time to plan and conduct intervention sessions while fulfilling other teaching and 
administrative duties. If this high workload is not managed properly, it can reduce teachers’ 
ability to focus entirely on the module, ultimately affecting its effectiveness. 

 
Schedule adjustments and time flexibility are crucial. For example, intervention 

sessions can be conducted after school hours, with the consent of all involved parties. 
Additionally, support from school administrators in providing sufficient time and resources is 
critical to ensuring that the 3K-CBT Module is effectively implemented. Collaboration among 
teachers, counselors, and school administrators can help reduce individual burdens and 
ensure that interventions can be carried out without affecting students' academic needs. 

 
Overall, time constraints and school schedules are significant challenges in 

implementing the 3K-CBT Module. However, with careful planning, administrative support, 
and flexible scheduling, these challenges can be addressed to ensure that the module 
provides optimal benefits to students. 

 
Integrated Support from Schools 
The implementation of the 3K-CBT Module requires strong collaboration between teachers, 
counselors, and school administrators. However, a lack of school support often becomes a 
major obstacle. The high workload among teachers also makes it difficult for them to focus 
fully on implementing this module. Integrated support from all stakeholders in schools is key 
to the successful implementation of intervention modules like the 3K-CBT. Studies indicate 
that collaboration between teachers, counselors, and administrators can enhance the 
effectiveness of intervention programs (Ministry of Education Malaysia, 2022). Without this 
support, efforts to change students' problematic behavior may not achieve the desired 
outcomes. 
 

Teachers are often burdened with multiple responsibilities, including teaching, 
classroom management, and co-curricular activities. This excessive workload reduces their 
ability to be actively involved in implementing additional modules such as 3K-CBT. A study by 
Baharudin (2022) found that teachers experienced high work-related stress during the COVID-
19 pandemic, affecting their commitment to intervention programs. 

 
To overcome this challenge, Training of Trainers (TOT) workshops and professional 

development programs should be conducted to enhance teachers’ understanding and skills 
regarding the 3K-CBT Module. Such training can help teachers feel more confident and 
prepared to implement the module (Tarmizi et al., 2023). School administrators should also 
ensure a fair and balanced distribution of tasks so that teachers are not overburdened with 
excessive responsibilities. This can be achieved by reevaluating workloads and reducing non-
teaching-related tasks. 

 
School administrators should also demonstrate commitment to module 

implementation by providing adequate resources, such as time, space, and materials. This 
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support is crucial to ensuring that the module is executed effectively. Additionally, efforts to 
establish a collaborative work culture where teachers support each other in module 
implementation are important. This can be done through experience-sharing sessions and 
best practice discussions. Integrated support from teachers, counselors, and school 
administrators is a critical element in the successful implementation of the 3K-CBT Module. 

 
Schedule Adjustments and Time Flexibility 
Schedule adjustments and time flexibility are essential aspects of the implementation of the 
3K-CBT Module to ensure that interventions can be carried out without disrupting students' 
academic learning. Facilitators and researchers conducting the experimental study on the 
module found that integrating the module into sessions after formal and mandatory online 
teaching and learning (TlS) is an effective strategy. A study by the Ministry of Education 
Malaysia (2023) showed that programs and initiatives that develop non-academic 
components are implemented in classrooms and through various activities after a formal TlS 
session. This suggests that the MOE provides an appropriate platform for implementing 
intervention modules like the 3K-CBT without disrupting academic learning time. 
 

Time flexibility is also crucial for ensuring the effectiveness of the module. Scheduling 
intervention sessions at times that do not overlap with core subjects or major exams can 
reduce students' stress and allow them to fully focus on module activities. Additionally, 
collaborating with school administrators to adjust timetables and allocate specific slots for 
module implementation is important. This approach requires effective communication 
among facilitators, teachers, and school administrators to reach a consensus on scheduling. 

 
In the context of experimental research, time flexibility also allows for adjustments 

based on individual student needs. For example, additional or support sessions can be 
arranged for students requiring extra assistance without disrupting their academic schedules. 
This approach aligns with the objectives of Malaysia’s Education Development Plan to provide 
inclusive education and consider the needs of each student.  

 
Overall, schedule adjustments and time flexibility in the implementation of the 3K-CBT 

Module not only help address time constraints and tight school schedules but also ensure 
that interventions are conducted effectively without disrupting students' academic learning. 
Collaboration among facilitators, teachers, and school administrators is key to realizing this 
strategy. 
 
Conclusion 
The 3K-CBT Module offers an innovative approach to addressing school truancy by building 
self-concept, enhancing students’ sense of belonging, and encouraging their engagement in 
academic activities. However, its implementation faces various challenges that require 
effective strategies to ensure the success of this intervention. Particularly in the context of 
the COVID-19 pandemic, the use of technology and flexible approaches has become a key 
requirement to ensure the program can continue effectively. With school support, interactive 
approaches, and continuous monitoring, the 3K-CBT Module has the potential to be an 
effective tool in tackling truancy issues and helping students build a brighter future. 
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Theoretical and Contextual Contribution of This Research 
This study significantly enhances the theoretical and contextual understanding of school-
based interventions for truancy. Theoretically, it integrates Cognitive Behavioral Therapy 
(CBT), the Self-Concept Model, the School Membership Model, and Student Engagement 
Dimensions to create a comprehensive framework for understanding behavioral change 
among truant students. This approach enriches the existing literature by demonstrating how 
these psychological constructs interact to influence student behavior within the context of 
Malaysian secondary schools. Contextually, the study addresses a pressing educational 
concern, truancy, by presenting a culturally responsive module tailored to the local education 
system. The findings offer practical implications for school counselors, administrators, and 
policymakers by highlighting an empirically validated intervention model (3K-CBT) that can be 
adapted for broader implementation. Furthermore, the study bridges the gap between 
research and practice by providing a structured and scalable module that aligns with 
Malaysia’s national education agenda, promoting holistic student development, particularly 
in character education and psychosocial well-being. Moreover, the study bridges the 
research-practice gap by presenting a structured and scalable module that aligns with 
Malaysia’s national education agenda to foster holistic student development, particularly in 
character education and psychosocial well-being. 
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