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Abstract

The 2027 School Curriculum introduced by the Malaysian Ministry of Education represents a
transformative step toward humanizing education through the Character Formation Program.
This initiative seeks to cultivate holistic learners who demonstrate intellectual competence,
emotional maturity, and moral integrity. This conceptual paper examines the theoretical,
pedagogical, and institutional dimensions of integrating character formation into Malaysia’s
education system, with particular attention to Technical and Vocational Education and
Training (TVET). Drawing upon Social Learning Theory, Ecological Systems Theory, Character
Education Framework, and Positive Education, the paper conceptualizes character formation
as a dynamic and contextualized process that connects cognitive, emotional, and ethical
growth. The increasing prevalence of student misconduct and violence underscores the
urgency of moral and psychosocial reform within Malaysian schools. The paper further argues
that successful implementation of character formation depends on sustained collaboration
among teachers, administrators, parents, and industry partners. Evidence-based modules are
proposed to demonstrate practical applications of character education in vocational colleges,
supported by contemporary international research validating their reliability and impact. By
situating the Character Formation Program within Malaysia’s policy framework and aligning
it with global educational agendas, this paper presents a value-driven conceptual model
designed to produce ethical, resilient, and socially responsible graduates prepared for an
increasingly complex and interconnected world.

Keywords: Character Formation, Malaysia’s 2027 School Curriculum, Holistic Education,
Social and Emotional Learning (SEL), Vocational Education and Training (TVET)
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Introduction

The Malaysian Ministry of Education announced on 17 October 2025 that the
Character Formation Program would become a flagship initiative under the restructured 2027
School Curriculum (Ministry of Education Malaysia, 2025). This policy announcement signifies
a major transformation in the national education system, emphasizing human development,
ethical literacy, and psychosocial well-being. The introduction of this program was not merely
a curricular enhancement but a moral and social necessity following a rise in student
misconduct and violent behavior that had shaken public confidence in the safety and moral
fabric of schools. Reports of bullying, sexual assault, and even murder among students
highlighted deep concerns regarding empathy, discipline, and emotional regulation within the
student population (The Star, 2025). Consequently, the government initiated a
comprehensive education reform designed to realign learning with moral values and social
responsibility.

The Character Formation Program represents the operational core of Malaysia’s
educational philosophy known as Pendidikan Manusiawi, or humanizing education. This
philosophy asserts that the ultimate aim of education is not only to cultivate intellectual
excellence but also to produce individuals who are ethically grounded, emotionally balanced,
and socially responsible (Rahman & Yusof, 2023). Within this framework, knowledge
acquisition is seen as meaningful only when it is anchored in values that promote empathy,
compassion, and civic responsibility. To understand how these values can be effectively
nurtured, this study draws upon several foundational theories, namely Social Learning
Theory, Ecological Systems Theory, Character Education Framework, and Positive Education,
which collectively provide the conceptual lens for examining character formation as a
dynamic interplay between individual growth, social environment, and moral agency.

Globally, the shift toward moral and value-based education reflects growing
recognition of the limitations of purely academic schooling. International policy frameworks
such as UNESCO’s Education for Sustainable Development 2030 and the Organisation for
Economic Co-operation and Development’s Learning Compass 2030 advocate for curricula
that equip students with empathy, adaptability, and ethical judgment as essential
competencies for twenty-first-century citizenship (OECD, 2023; UNESCO, 2024). The
Malaysian 2027 School Curriculum aligns with these global aspirations by prioritizing
character formation and holistic development as essential components of national progress.
Its emphasis on social and emotional learning (SEL) positions Malaysia within a global
movement that views education as an instrument for shaping moral identity and social
cohesion. By situating the national reform within both theoretical and global educational
contexts, the introduction ensures a coherent transition from the broader rationale for moral
education to the specific framework of the Character Formation Program.

Empirical research provides compelling evidence that character education and SEL
contribute to academic success, behavioral stability, and emotional resilience. A meta-
analysis by Durlak et al. (2023) involving over two hundred school-based studies revealed that
students participating in SEL programs demonstrated significant improvements in academic
achievement, interpersonal skills, and mental well-being. Lim and Yap (2024) found similar
results within Asian contexts, where students engaged in reflective moral reasoning and
empathy-based activities exhibited stronger self-regulation and reduced disciplinary
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infractions. Hassan and Abdullah (2025) further demonstrated that character education
enhanced prosocial behavior, intrinsic motivation, and classroom engagement among
Malaysian secondary students. These findings confirm that moral education and SEL are not
peripheral components but central mechanisms for sustaining student success and emotional
health.

The Malaysian government’s Pelan Pembangunan Pendidikan Malaysia 2025-2035
reinforces these insights by articulating that the goal of national education is to produce
students who demonstrate “character, competence, and compassion” (Ministry of Education
Malaysia, 2025, p. 14). The Character Formation Program operationalizes this vision by
embedding moral discourse, reflective practice, and emotional literacy into the daily life of
schools. It also introduces mechanisms for monitoring psychosocial well-being, establishing
safer learning environments, and promoting inclusive school cultures.

The significance of character formation becomes even more pronounced in the
context of Technical and Vocational Education and Training (TVET). Vocational colleges play a
dual role in Malaysia’s education system: they prepare students for technical careers while
simultaneously shaping professional ethics and civic consciousness. As the nation advances
toward Industry 4.0 and the integration of Environmental, Social, and Governance (ESG)
standards in the labor market, employers increasingly value ethical awareness, teamwork,
and social responsibility alongside technical proficiency (Rahman & Yusof, 2023; Maulia et al.,
2025). However, research suggests that vocational institutions often prioritize skill acquisition
at the expense of moral and emotional development, resulting in graduates who may be
technically capable but ethically unprepared for complex workplace dynamics (Churiyah,
2025). The introduction of the Character Formation Program within vocational settings
therefore fills a crucial gap by integrating moral reasoning, emotional intelligence, and
professional integrity within technical education.

This conceptual paper responds to two pressing research gaps. First, although
Malaysia’s policy reforms provide a broad vision for character education, there remains a lack
of theoretical articulation connecting moral formation with vocational pedagogy. Second, the
practical strategies for embedding character formation across institutional and community
levels are still underdeveloped. To address these gaps, the present paper seeks to construct
a conceptual model that links educational theory, national policy, and the vocational context.
The objectives of this paper are threefold. The first objective is to synthesize theoretical
perspectives that underpin the Character Formation Program and explain its psychological
and social mechanisms. The second objective is to analyze the roles of teachers,
administrators, parents, and industry partners in establishing moral ecosystems within
vocational colleges. The third objective is to propose evidence-based modules that
demonstrate the operational feasibility of character formation in TVET institutions. By
addressing these dimensions, this paper contributes to academic discourse on value-based
education and supports Malaysia’s aspiration to develop a generation of ethical, empathetic,
and socially responsible citizens.

Theoretical and Conceptual Framework

Building upon the conceptual grounding presented in the introduction, this section
elaborates on the theoretical foundations that shape the Character Formation Program and
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ensure coherence in its pedagogical and policy design. By positioning character formation
within multiple complementary frameworks, including Social Learning Theory, Character
Education Theory, Ecological Systems Theory, and Positive Education Theory, this study
establishes a multidimensional lens for understanding how moral, emotional, and social
growth develop through structured educational environments. These theories collectively
guide the development of the conceptual model proposed in this paper.

Albert Bandura’s Social Learning Theory (1977) provides a foundational understanding
of how individuals acquire moral and social behaviors through observation, imitation, and
reinforcement. In educational settings, students learn appropriate conduct by observing role
models such as teachers, administrators, and peers, whose actions implicitly convey moral
expectations. Moral development, therefore, occurs not only through formal instruction but
also through everyday interactions and behavioral modeling. Empirical evidence supports this
mechanism. A study by O’Connor et al. (2024) in the Journal of Educational Psychology found
that students exposed to consistent modeling of empathy and fairness by teachers
demonstrated higher levels of prosocial behavior and self-regulation. Similarly, Alon-Barkat
et al. (2023) observed that educators who demonstrated emotional regulation and
compassion in classroom settings significantly influenced students’ moral reasoning and
empathy. Within the Malaysian TVET context, this theory underscores the importance of
instructors as ethical exemplars who model professionalism, safety, and integrity in technical
and practical settings.

Thomas Lickona’s Character Education Framework (2019) complements this view by
asserting that character formation comprises three interconnected components: moral
knowing, moral feeling, and moral action. Moral knowing involves understanding ethical
principles and social norms; moral feeling refers to the emotional capacity to empathize with
others; and moral action represents the behavioral manifestation of moral convictions.
According to Lickona, character education must integrate cognitive understanding, affective
engagement, and behavioral practice to produce genuine moral competence. This framework
has been widely adopted in empirical studies and continues to inform modern curriculum
design. For example, Hassan and Abdullah (2025) demonstrated that Malaysian secondary
students who participated in structured moral reflection and service-learning activities
exhibited significant improvements in empathy, responsibility, and civic engagement. Within
vocational colleges, this tripartite model provides a clear pedagogical pathway for embedding
ethics and professionalism into technical training, reinforcing the balance between skill
mastery and moral consciousness.

Bronfenbrenner’s Ecological Systems Theory (2005) offers an additional layer of
understanding by situating character formation within the nested systems of individual,
institutional, and societal interactions. Bronfenbrenner conceptualized human development
as a dynamic process influenced by the microsystem of the classroom, the mesosystem of
home-school collaboration, the exosystem of institutional policies, and the macrosystem of
cultural and societal norms. Applying this ecological perspective to Malaysia’s 2027 School
Curriculum emphasizes that moral and emotional growth cannot occur in isolation. Character
formation requires alighnment between the values taught in schools, reinforced at home, and
practiced within the broader community. Research by Lim and Yap (2024) supported this
ecological approach, revealing that when parents and educators collaborate to reinforce
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socio-emotional competencies, students display higher emotional stability and school
engagement. For vocational institutions, this model underscores the need for strong linkages
between colleges, industries, and communities to ensure that ethical values are consistently
reinforced across learning, workplace, and societal domains.

The fourth theoretical perspective, Martin Seligman’s Positive Education Model
(2023), merges the principles of positive psychology with educational practice. This model
focuses on developing well-being, resilience, gratitude, and optimism as essential
components of moral and emotional health. Positive education shifts attention from
corrective discipline to proactive well-being cultivation, enabling students to thrive
academically and emotionally. Wechtler et al. (2025) found that programs based on positive
psychology interventions significantly improved students’ life satisfaction, academic
motivation, and resilience. In the Malaysian vocational context, where students often face
academic and career-related pressures, the Positive Education framework provides a means
of nurturing emotional strength and self-awareness through gratitude exercises, mindfulness,
and reflective practices.

Together, these four theories form an integrated conceptual foundation that situates
character formation as a holistic developmental process encompassing cognitive, affective,
behavioral, and relational dimensions. This theoretical synthesis informs the conceptual
model proposed in this paper, emphasizing that effective character formation in Malaysian
vocational colleges requires the coordination of teaching practices, institutional ethos, and
community engagement. By grounding the study in these well-established theoretical
traditions, the research gains both explanatory depth and practical relevance, bridging
abstract educational ideals with actionable strategies for moral and emotional development.

Character Formation within Malaysia’s 2027 School Curriculum

This section extends the theoretical discussion by examining how the Character
Formation Program is operationalized within Malaysia’s 2027 School Curriculum. It explains
the structural design, policy rationale, and pedagogical integration that align national
education reform with the theoretical underpinnings outlined earlier. Through this alighnment,
Malaysia’s curriculum situates moral, emotional, and civic development as integral to holistic
human education.

The introduction of the Character Formation Program within Malaysia’s 2027 School
Curriculum represents a strategic educational reform designed to rebuild moral, emotional,
and civic competencies as integral components of learning. The initiative embodies the
nation’s educational philosophy of Pendidikan Manusiawi, which positions education as a
process of humanizing individuals rather than merely equipping them with academic
credentials or technical skills. This section explains how the Character Formation Program is
structured within the broader curriculum, examines its policy rationale, and highlights its
alignment with international frameworks for holistic and value-based education.

Malaysia’s 2027 School Curriculum is grounded in the aspiration to nurture balanced
individuals who demonstrate intellectual competence, moral integrity, and emotional
resilience. The Ministry of Education Malaysia (2025) outlines that the Character Formation
Program will be implemented across all educational levels through structured yet context-
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sensitive mechanisms. At the preschool level, moral and social values are cultivated through
play-based learning and guided interaction that promotes empathy and cooperation. At the
primary and secondary levels, the program allocates sixty minutes per week for dedicated
activities and fifteen minutes of daily reflection focused on moral reasoning and emotional
well-being, except on days of official assemblies. The emphasis on daily engagement
reinforces the concept that moral learning should not be episodic but continuous and
experiential. The ministry further clarifies that the program is not a new subject but an
integrated framework embedded within every discipline, ensuring that values such as
integrity, empathy, discipline, and civic-mindedness are applied through authentic learning
experiences.

The policy design of this program demonstrates clear alignment with international
educational trends emphasizing holistic development. UNESCO’s Education for Sustainable
Development 2030 framework calls for curricula that cultivate global citizenship, moral
reasoning, and respect for diversity (UNESCO, 2024). Similarly, the Organisation for Economic
Co-operation and Development’s Learning Compass 2030 advocates that education should
enable learners to develop well-being, agency, and transformative competencies that
contribute to sustainable societies (OECD, 2023). The Malaysian model reflects these global
orientations by positioning character formation as a core dimension of twenty-first-century
learning outcomes. This alignment underscores the theoretical coherence between
Malaysia’s policy framework and global educational paradigms that emphasize emotional
intelligence, ethical agency, and lifelong learning. The approach transcends the traditional
academic paradigm that values examination performance and instead redefines success as
the capacity to think ethically, act responsibly, and relate empathetically.

Several structural principles underpin the operationalization of the Character
Formation Program. First, it employs a whole-school approach, which integrates classroom
teaching, co-curricular activities, and institutional culture into a unified moral ecosystem.
Research by Lim and Yap (2024) confirmed that schools implementing such whole-school
frameworks in Asia achieved higher levels of social-emotional competence and classroom
harmony. Second, the program emphasizes experiential learning, where students engage in
hands-on activities that connect moral concepts with real-world contexts. This experiential
model is consistent with Kolb’s (1984) theory of experiential learning, which asserts that
knowledge becomes meaningful when learners apply abstract concepts to practical
situations. In Malaysian schools, this approach is realized through community service
projects, peer mentoring, and reflective dialogue sessions. Third, the Character Formation
Program stresses collaborative participation by engaging families and communities as co-
educators. Studies have demonstrated that parental involvement and community
partnerships amplify the impact of moral education, as values learned in schools are
reinforced at home and in society (Hassan & Abdullah, 2025).

In addition to its philosophical and pedagogical foundations, the Character Formation
Program also responds to pressing psychosocial realities. Reports of increasing student
anxiety, aggression, and digital dependency have raised concerns about the erosion of
empathy and the rise of isolation among adolescents (The Star, 2025). In addressing these
challenges, the program promotes emotional literacy and digital well-being as central learning
outcomes. Positive Education principles encourage gratitude exercises, self-awareness
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practices, and mindfulness sessions as part of classroom routines (Seligman, 2023). Evidence
from international studies supports this direction. Wechtler et al. (2025) found that schools
integrating positive psychology interventions experienced significant reductions in
disciplinary cases and improved student motivation. These findings validate Malaysia’s
strategy of embedding emotional and moral competencies as preventive measures against
behavioral and mental health crises.

From an institutional perspective, the Character Formation Program reinforces the
need for an integrated system of policy implementation and accountability. The Ministry of
Education Malaysia (2025) has established a monitoring framework that includes
performance indicators related to student well-being, teacher practice, and school climate.
These indicators are designed to ensure that character formation is not treated as a symbolic
initiative but as a measurable dimension of educational quality. Evaluation is conducted
through continuous observation, student reflection journals, and school-based assessments
focusing on behavioral change rather than punitive measures. This formative assessment
approach mirrors global best practices that emphasize growth-oriented feedback rather than
static grading (O’Connor et al., 2024). Such formative and holistic assessments reflect the shift
toward growth-oriented education, consistent with the principles of social learning and
positive education discussed earlier.

In the Malaysian vocational education context, the integration of character formation
assumes added significance. Technical and Vocational Education and Training (TVET)
institutions are not only expected to produce competent workers but also to nurture ethical
professionals who demonstrate integrity, teamwork, and civic awareness. As industries
evolve toward sustainability and ESG compliance, the moral dimension of work becomes an
essential part of employability. Research by Rahman and Yusof (2023) highlights that
employers in Malaysia increasingly prioritize ethical awareness and communication skills as
key determinants of job readiness. Consequently, embedding character formation into
vocational curricula ensures that graduates are equipped with both technical mastery and
ethical discernment. This application of theoretical constructs into vocational practice
exemplifies how moral and emotional learning can be contextualized within Malaysia’s
workforce development agenda. The alignment of moral education with vocational training
strengthens Malaysia’s broader agenda of producing a workforce that is not only skilled but
also responsible and reflective.

The Character Formation Program within the 2027 School Curriculum thus represents
a paradigm shift from an exam-oriented to a value-oriented education system. Its structure
integrates academic learning with moral and emotional development, supported by
evidence-based pedagogical methods and rigorous policy design. Through the synthesis of
theory and practice, Malaysia’s curriculum demonstrates that character formation is not an
ancillary concern but the moral foundation of sustainable national progress. By situating
moral education at the heart of the curriculum, Malaysia reaffirms that schooling is a process
of shaping human character and national identity. The next section builds on this foundation
by examining the specific roles of stakeholders in operationalizing character formation within
vocational colleges, including teachers, administrators, parents, and industry partners who
collectively sustain the moral ecosystem envisioned in the national curriculum.
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Stakeholder Roles in the Vocational College (TVET) Context

This section examines the crucial roles of teachers, administrators, parents, industry
partners, and students in sustaining the moral ecosystem envisioned by Malaysia’s 2027
School Curriculum. Drawing on Social Learning Theory, Ecological Systems Theory, and
Positive Education principles, it highlights how stakeholder collaboration transforms
character formation from a classroom initiative into a collective social enterprise.

The effective implementation of the Character Formation Program within Malaysia’s
2027 School Curriculum depends on the concerted efforts of multiple stakeholders. Character
formation is a collaborative and sustained process that requires synergy between educators,
administrators, parents, industry partners, and students. Each stakeholder contributes to the
creation of a moral ecosystem that reinforces the program’s core objectives of ethical
reasoning, emotional regulation, and civic engagement. In vocational colleges, where
students prepare for both employment and societal participation, the integration of moral
and professional values is particularly critical.

Teachers serve as the primary agents of character formation in educational
institutions. Their instructional practices, interpersonal relationships, and classroom
management styles directly shape the moral climate of the college. According to Bandura’s
Social Learning Theory, teachers function as behavioral models whose conduct and attitudes
are internalized by students through observation and imitation (O’Connor et al., 2024).
Teachers who demonstrate empathy, integrity, and self-discipline create classroom
environments that promote trust, fairness, and cooperation. Research conducted by Hassan
and Abdullah (2025) found that Malaysian teachers who integrated social and emotional
learning practices into daily instruction observed higher levels of student engagement and
empathy. To strengthen their impact, teachers in vocational colleges must also contextualize
moral education within their respective technical disciplines. For example, a business
management instructor can highlight the importance of ethical decision-making in financial
transactions, while an electrical technology teacher can emphasize safety, accountability, and
teamwork as expressions of professional integrity. Continuous professional development is
therefore essential to equip teachers with the pedagogical skills and emotional competencies
necessary to facilitate character education effectively.

Administrators play an equally vital role in ensuring that the Character Formation
Program is institutionalized as a collective priority rather than an isolated classroom initiative.
The success of any moral education effort depends on the consistency between policy,
culture, and practice at the institutional level. Principals and directors of vocational colleges
are responsible for shaping the organizational ethos that reflects the values espoused in the
national curriculum. They must ensure that institutional policies encourage restorative rather
than punitive approaches to discipline, promote inclusive participation, and reward ethical
conduct. A study by Lim and Yap (2024) found that schools with strong administrative support
for social and emotional learning recorded more sustainable behavioral improvements
compared to those relying solely on teacher-led interventions. For administrators in
vocational settings, leadership must be values driven, demonstrating emotional intelligence,
fairness, and ethical governance that align institutional practices with the principles of
character formation.
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Parents and guardians are indispensable partners in character formation. The
ecological perspective advanced by Bronfenbrenner (2005) emphasizes that moral
development is reinforced through reciprocal interactions between home and school. When
parents actively engage in the moral education of their children, values taught in the
classroom are strengthened by consistent messages and behaviors at home. The Ministry of
Education Malaysia (2025) encourages the establishment of structured home-school
collaborations such as parental workshops, reflection assignments, and digital parenting
sessions that emphasize empathy, responsibility, and self-control. Studies in Asian contexts
demonstrate that parental involvement correlates strongly with students’” moral reasoning
and emotional stability (Rahman & Yusof, 2023). In the vocational college context, where
students are transitioning into adulthood, parental mentorship remains a critical factor in
guiding ethical decision-making and life planning. Encouraging open communication between
educators and parents ensures continuity of character formation beyond the boundaries of
formal education.

Industry partners also play a crucial role in extending character formation from the
classroom to the workplace. Vocational education is inherently connected to employability
and professional ethics. Employers expect graduates who not only possess technical
competence but also demonstrate punctuality, honesty, teamwork, and accountability.
Partnerships between colleges and industries create authentic learning environments where
these values are tested and reinforced. Studies conducted by Maulia et al. (2025) reveal that
vocational students who engage in structured industry placements develop stronger work
ethics and self-regulation compared to peers in purely academic programs. Industry mentors,
supervisors, and trainers can reinforce moral lessons by modeling ethical conduct and
engaging students in reflective discussions about workplace dilemmas. Moreover,
collaborative programs such as corporate social responsibility initiatives, community service
projects, and industry-mentored innovation challenges can serve as experiential platforms for
applying character education principles. By aligning industry mentorship with character
formation, vocational colleges bridge the gap between moral education and employability.

Students themselves are active participants in their own moral development.
Character formation cannot be imposed externally; it requires internal motivation and
reflection. The integration of positive psychology principles into the Character Formation
Program encourages students to develop self-awareness, resilience, and purpose (Seligman,
2023). Activities such as reflective journaling, peer dialogue, and community engagement
empower students to translate moral understanding into habitual behavior. Research in
positive education confirms that student agency enhances the long-term sustainability of
moral and emotional learning (Wechtler et al., 2025). In vocational colleges, this sense of
agency is especially significant because students are preparing to enter the workforce, where
ethical decisions often have direct social and economic implications. Encouraging students to
view integrity, discipline, and empathy as professional competencies rather than abstract
ideals fosters a deeper and more enduring commitment to ethical living.

Collectively, these stakeholders form a coherent moral ecosystem that operationalizes
the principles of the 2027 School Curriculum. Teachers model ethical behavior and guide
reflection; administrators institutionalize values through policy; parents reinforce character
at home; industry partners contextualize it in real-world practice; and students internalize
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and sustain it through self-regulation. This collaborative model reflects the ecological
coherence envisioned by Malaysia’s 2027 School Curriculum. As each stakeholder fulfills their
role, the collective effort strengthens the national goal of nurturing graduates who are
competent, compassionate, and responsible citizens. The next section builds upon this
foundation by proposing a set of evidence-based modules that operationalize character
formation within vocational colleges, demonstrating how moral and emotional competencies
can be cultivated systematically through applied learning experiences.

Evidence-Based Module Implementation Framework

This section operationalizes the theoretical and stakeholder foundations into a
structured implementation model for character formation within Malaysia’s Technical and
Vocational Education and Training (TVET) institutions. It outlines six evidence-based modules
designed to translate moral and emotional values into authentic learning experiences,
ensuring that theory is realized through practice.

The integration of the Character Formation Program within Malaysia’s 2027 School
Curriculum requires not only theoretical grounding and stakeholder collaboration but also
structured modules that translate moral and emotional values into daily learning experiences.
Within the context of Technical and Vocational Education and Training (TVET), the
implementation of such modules must be evidence-based, contextually relevant, and
pedagogically sound. This section outlines a framework of six proposed modules, each
supported by contemporary empirical studies that validate their effectiveness in developing
holistic competencies among students.

The first proposed module, Integrity and Professional Ethics, focuses on cultivating
honesty, accountability, and ethical reasoning in workplace and classroom settings. Integrity
is a cornerstone of both moral character and professional credibility. Research conducted by
Hassan and Abdullah (2025) showed that structured ethics education in Malaysian secondary
schools enhanced students’ moral sensitivity and ethical decision-making. Similarly, Rahman
and Yusof (2023) emphasized that vocational students who participated in workplace ethics
training demonstrated greater adherence to safety standards and organizational norms. In
this module, vocational instructors can embed ethical discussions into subject-specific
contexts, such as industrial safety, financial management, or customer relations. Activities
such as ethical dilemma case studies, peer debates, and guided reflection journals provide
opportunities for students to apply moral reasoning to authentic situations. The learning
outcome of this module is the internalization of integrity as a daily practice, aligning with the
expectations of employers who seek ethically responsible graduates.

The second module, Emotional Intelligence and Team Collaboration, aims to develop
students’ awareness of emotions, empathy, and interpersonal communication skills.
Emotional intelligence is essential for vocational graduates who must work in diverse teams
and adapt to dynamic professional environments. Studies have consistently linked emotional
intelligence with improved teamwork, leadership, and problem-solving skills. Durlak et al.
(2023) reported that social and emotional learning (SEL) programs significantly enhanced
students’ empathy, cooperation, and conflict resolution abilities. Within vocational
institutions, collaborative workshops, peer mentoring, and role-play simulations can be
employed to cultivate these skills. O’Connor et al. (2024) found that students engaged in peer
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collaboration within SEL frameworks displayed greater perseverance and emotional
regulation. These findings confirm that structured emotional learning modules can
strengthen the interpersonal competencies vital for vocational employability.

The third module, Digital Citizenship and Online Responsibility, responds to the
growing digital immersion among youth and the ethical challenges arising from it. As digital
tools become central to education and professional life, students must learn to navigate the
online environment responsibly. The Ministry of Education Malaysia (2025) has emphasized
digital literacy and safety as key components of the national curriculum. Research by Nordin
et al. (2024) highlighted that adolescents exposed to guided digital citizenship education were
less likely to engage in cyberbullying and misinformation sharing. In vocational colleges,
where technology integration is significant, this module can include lessons on online ethics,
intellectual property awareness, and cyber safety. Practical activities such as designing
positive digital campaigns, analyzing social media case studies, and developing digital pledges
can reinforce students’ sense of accountability in virtual spaces. Integrating digital ethics with
character formation ensures that moral education remains relevant to the realities of twenty-
first-century learning.

The fourth module, Resilience and Well-Being, focuses on strengthening students’
capacity to cope with stress, adversity, and emotional challenges. The need for resilience
education in Malaysian schools has grown in response to rising concerns about mental health
and academic pressure. The Positive Education framework proposed by Seligman (2023)
underscores that fostering gratitude, optimism, and purpose enhances both psychological
well-being and academic performance. Wechtler et al. (2025) found that schools
implementing well-being programs based on positive psychology reported improved student
engagement and reduced disciplinary issues. In the TVET context, where students often face
the dual challenge of academic rigor and career preparation, resilience education is
particularly vital. This module may include mindfulness activities, stress management
workshops, and reflective writing on personal growth. By helping students build emotional
endurance and self-efficacy, vocational colleges contribute to producing graduates capable of
adapting ethically and emotionally to workplace demands.

The fifth module, Civic Engagement and Social Responsibility, extends character
formation beyond the classroom by fostering a sense of belonging and contribution to society.
Civic engagement is closely linked with empathy, leadership, and community awareness,
which are essential attributes of responsible citizenship. UNESCO (2024) emphasizes that
education should empower learners to take informed, ethical action to improve their
communities. Empirical evidence from Lim and Yap (2024) indicates that students
participating in service-learning and community-based projects demonstrated significant
increases in altruism and social awareness. In vocational settings, civic engagement can be
operationalized through service-learning initiatives, environmental campaigns, and industry-
community partnerships. Activities such as campus sustainability projects or community
repair workshops provide authentic contexts for moral action. Through these experiences,
students learn that character formation is not limited to personal development but also
encompasses collective well-being and social contribution.
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The sixth module, Leadership through Service and Mentorship, aims to cultivate
transformational leadership among vocational students by integrating ethical decision-
making, collaboration, and servant-leadership principles. Leadership in the context of TVET
must transcend authority and focus on collaboration, empathy, and responsibility. Churiyah
(2025) found that leadership development modules emphasizing ethical practice and service
orientation produced significant improvements in students’ confidence and civic motivation.
Within this module, students may assume peer leadership roles, mentor junior cohorts, or
manage project teams that address community needs. These experiences reinforce values of
humility, accountability, and empathy while preparing students for leadership roles in their
professional lives. The combination of reflection, teamwork, and mentorship ensures that
leadership is understood not as domination but as stewardship and service to others.

Together, these six modules form an integrated framework that translates theory into
practice. Integrity and ethics build moral foundations; emotional intelligence and digital
citizenship strengthen interpersonal and technological responsibility; resilience enhances
mental well-being; civic engagement promotes social awareness; and leadership through
service transforms moral understanding into purposeful action. Empirical studies across
global and Malaysian contexts validate the efficacy of such modular approaches. For instance,
O’Connor et al. (2024) demonstrated that comprehensive SEL frameworks yield long-term
improvements in moral behavior, while Hassan and Abdullah (2025) confirmed that character
education significantly reduces disciplinary cases in schools. Collectively, these modules
embody the holistic vision of Malaysia’s 2027 School Curriculum, which views education as
the cultivation of values, intellect, and humanity in equal measure.

The evidence-based implementation of these modules requires strategic coordination
among teachers, administrators, and industry partners. Teachers must adapt activities to
align with vocational disciplines; administrators must ensure institutional support and
evaluation mechanisms; and industry mentors must provide real-world contexts for applying
moral and ethical principles. This integration between curriculum, practice, and policy
operationalizes the theoretical foundations of character formation into sustainable
educational transformation. The next section discusses the broader implications of this
framework, including its relevance to educational policy, institutional reform, and national
development.

Discussion and Implications for Policy and Practice

This section synthesizes the theoretical, stakeholder, and modular dimensions of the
Character Formation Program to highlight its broader implications for educational policy,
institutional culture, and workforce development. It demonstrates how Malaysia’s 2027
School Curriculum redefines education as a value-driven system that integrates ethics,
emotional well-being, and civic responsibility within the TVET framework.

The integration of the Character Formation Program within Malaysia’s 2027 School
Curriculum represents a transformative policy shift that redefines the national conception of
education. It positions moral, emotional, and civic development as the foundation upon
which academic and technical competencies are built. Within the vocational education
context, the implications of this reform extend beyond pedagogical practices to encompass
institutional governance, teacher professionalism, and national workforce development. This
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section discusses how the Character Formation Program contributes to the reconfiguration
of educational priorities in Malaysia and examines its broader implications for policy,
institutional culture, and sustainable national transformation.

From a policy perspective, the Character Formation Program reaffirms Malaysia’s
commitment to holistic education, consistent with global frameworks that emphasize human-
centered learning. UNESCO’s Education for Sustainable Development 2030 advocates for
education systems that cultivate critical thinking, empathy, and responsibility, while the
Organisation for Economic Co-operation and Development’s Learning Compass 2030 outlines
well-being, agency, and transformative competencies as essential outcomes for future-ready
learners (OECD, 2023; UNESCO, 2024). Malaysia’s 2027 School Curriculum operationalizes
these aspirations by institutionalizing moral and socio-emotional learning as measurable
components of schooling. The Ministry of Education Malaysia (2025) emphasizes that
national education reform must not only elevate cognitive performance but also restore
human dignity, resilience, and community cohesion. By embedding character formation as a
core pillar of curriculum reform, Malaysia aligns its educational policies with the global
agenda for ethical citizenship and sustainable development.

The implications for institutional practice within vocational education are
multifaceted. First, the program necessitates a shift from traditional teacher-centered
instruction to reflective, dialogic, and experiential pedagogies that emphasize moral
reasoning and emotional awareness. Teachers must be trained to facilitate critical discussions
on ethical dilemmas, guide students through reflective practices, and model empathy and
integrity in daily interactions. This transformation demands substantial investment in
professional development. Research by Hassan and Abdullah (2025) demonstrated that
teachers who received SEL-focused training reported higher classroom harmony and stronger
student relationships. This finding underscores the importance of continuous teacher
professionalization as a central mechanism for sustaining the impact of the Character
Formation Program.

Second, institutional leadership must evolve toward fostering a moral ecosystem that
supports the objectives of the Character Formation Program. Vocational college
administrators must create organizational cultures that embody integrity, inclusivity, and
restorative justice. Lim and Yap (2024) found that schools with leaders who prioritize
emotional well-being and ethical culture experience fewer disciplinary issues and stronger
community trust. Institutional policies must therefore align disciplinary procedures with the
program’s restorative philosophy, focusing on behavioral correction and reflection rather
than punishment. Evaluation systems must also be reoriented to measure not only academic
achievement but also indicators of student character development, such as empathy,
cooperation, and civic engagement. Such a holistic evaluation framework ensures that moral
education is institutionalized rather than treated as an ancillary activity.

Third, the Character Formation Program highlights the importance of cross-sectoral
collaboration in education. The ecological systems framework underscores that moral and
emotional growth occur through the interconnected efforts of families, communities, and
industries (Bronfenbrenner, 2005). Therefore, sustainable implementation requires inter-
agency partnerships between the Ministry of Education, industry associations, and civil
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society organizations. In the TVET context, collaboration with industry partners can reinforce
ethical and professional values through authentic experiences such as apprenticeships,
mentorships, and corporate social responsibility projects. Rahman and Yusof (2023)
emphasized that vocational graduates who experience industry linked ethical training
demonstrate greater professional accountability and adaptability. Furthermore, community
based initiatives such as environmental campaigns, service learning projects, and digital
literacy drives extend character formation beyond institutional walls, ensuring that moral
education contributes directly to societal well-being. Such cross sectoral partnerships ensure
that the Character Formation Program transcends schooling to become a national movement
for ethical and sustainable living.

Fourth, the reform carries implications for national workforce development and social
cohesion. The global economy increasingly values ethical and sustainable business practices,
and employers seek individuals who demonstrate adaptability, teamwork, and moral
judgment. Malaysia’s emphasis on character formation within vocational education positions
its graduates competitively in an evolving labor market that prizes not only technical
proficiency but also integrity and responsibility. Wechtler et al. (2025) observed that
organizations that integrate positive psychology principles into employee development
programs experience improved productivity and workplace satisfaction. Similarly, by
embedding moral formation into vocational training, Malaysia is cultivating a workforce that
contributes not only to economic advancement but also to the moral and social well-being of
the nation. This dual orientation toward employability and humanity reinforces the national
aspiration to achieve a compassionate, sustainable, and values-driven society.

At the pedagogical level, the six evidence-based modules proposed in the previous
section function as the operational mechanism that translates educational policy into
instructional practice. These modules, namely Integrity and Professional Ethics, Emotional
Intelligence and Team Collaboration, Digital Citizenship and Online Responsibility, Resilience
and Well Being, Civic Engagement and Social Responsibility, and Leadership through Service
and Mentorship, represent an integrated continuum of learning that connects moral
understanding with behavioral application. Each module contributes to the development of
a distinct set of competencies that collectively form the holistic learner profile envisioned by
the 2027 School Curriculum. The modular structure also allows for contextual adaptation
across various vocational disciplines. For instance, the Integrity and Professional Ethics
module can be implemented through ethical audits within business management programs,
whereas the Resilience and Well Being module may be incorporated through stress
management activities in industrial training. This adaptability ensures that moral education
remains meaningful, applicable, and responsive to the diverse learning environments within
vocational education.

Despite its promise, the successful implementation of the Character Formation
Program also faces potential challenges. Institutional inertia, time constraints within
vocational timetables, and insufficient teacher training could hinder effective integration.
Furthermore, the assessment of moral and emotional outcomes remains a complex issue, as
character development cannot be fully captured through traditional grading systems.
Scholars such as O’Connor et al. (2024) have advocated for formative and narrative-based
assessments, including reflective journals, behavioral observation, and student portfolios.
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These approaches align with Malaysia’s intention to evaluate learning as a process of growth
rather than compliance. Addressing these challenges will require sustained commitment from
policymakers, educators, and communities to ensure that character formation becomes a
lived reality in every educational setting.

In summary, the Character Formation Program within Malaysia’s 2027 School
Curriculum has profound implications for educational philosophy, institutional culture, and
national development. It represents a paradigm shift from knowledge acquisition to value
cultivation, from individual achievement to collective responsibility, and from examination
performance to human flourishing. The reform repositions education as the foundation for
moral reconstruction and social progress, affirming Malaysia’s role as a regional leader in
holistic education. The next section concludes this conceptual paper by synthesizing the key
arguments and proposing directions for future research and practice in character formation
within vocational education.

Conclusion and Future Directions

This section synthesizes the conceptual, theoretical, and practical insights of the study,
reaffirming the transformative potential of the Character Formation Program within
Malaysia’s 2027 School Curriculum. It emphasizes the integration of moral, emotional, and
civic learning as the foundation for sustainable educational and national development.

The introduction of the Character Formation Program within Malaysia’s 2027 School
Curriculum represents a historic and philosophical realignment of the national education
system. It marks a deliberate shift from an exam-oriented framework to one that prioritizes
moral, emotional, and social intelligence as the foundation for lifelong learning and nation-
building. This conceptual paper has articulated that character formation is not an isolated
pedagogical strategy but an integrated system grounded in well-established educational
theories, reinforced by collaborative stakeholder engagement, and operationalized through
evidence-based modular implementation. In doing so, it situates Malaysia within the global
discourse on holistic and values-based education while addressing the local imperatives of
moral decline, student well-being, and institutional safety.

At the theoretical level, the synthesis of Social Learning Theory, Character Education
Framework, Ecological Systems Theory, and Positive Education underscores that moral and
emotional development must be understood as both an individual and collective process.
Learning environments must enable students to observe ethical modelling, experience
emotional growth, and participate in community engagement that reinforces shared values.
The 2027 School Curriculum embodies this synthesis by embedding moral and emotional
learning across all disciplines, reflecting the principle that education’s ultimate purpose is the
cultivation of humanity.

In the context of vocational education, character formation assumes strategic
importance. Technical and Vocational Education and Training (TVET) institutions serve a dual
function by producing skilled workers while also nurturing ethical professionals who
contribute to sustainable and socially responsible industries. When moral reasoning,
emotional resilience, and civic responsibility are intentionally embedded within technical
training, vocational education can ensure that graduates meet the requirements of the labor
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market while simultaneously demonstrating integrity, compassion, and professionalism. The
proposed modular framework, which includes ethics, emotional intelligence, digital
citizenship, resilience, civic engagement, and leadership through service, illustrates how these
values can be systematically implemented through contextualized learning experiences. The
empirical evidence discussed throughout this paper affirms the practicality and credibility of
these modules in achieving measurable outcomes that include enhanced empathy, stronger
teamwork, improved self-regulation, and greater participation in community development.

The success of the Character Formation Program depends on systemic alignment and
sustained collaboration among key stakeholders. Teachers must integrate moral pedagogy
within disciplinary content, administrators must cultivate inclusive and value-based
institutional cultures, parents must reinforce ethical values at home, and industry partners
must provide authentic opportunities for practicing moral decision-making. This collaborative
ecosystem transforms character education into a shared societal mission rather than a
classroom obligation. When implemented effectively, it nurtures a generation of learners who
view integrity, compassion, and resilience not as abstract ideals but as lived competencies
essential for national progress.

Looking ahead, several avenues for future research and practice emerge from this
conceptual framework. First, empirical studies should evaluate the longitudinal impact of the
Character Formation Program on students’ psychosocial well-being, disciplinary records, and
employability outcomes in vocational institutions. Second, qualitative research could explore
the lived experiences of teachers and administrators in implementing moral and emotional
education within the 2027 School Curriculum. Third, comparative analyses between
vocational and non-vocational schools could yield insights into how institutional contexts
influence the effectiveness of character formation initiatives. Fourth, interdisciplinary studies
linking education, psychology, and sociology may further clarify the mechanisms through
which moral identity and resilience are formed in adolescents. Finally, policy-oriented
research should examine how character formation aligns with Malaysia’s broader agenda of
achieving the Sustainable Development Goals, particularly those related to quality education,
decent work, and strong institutions.

In conclusion, the Character Formation Program reflects Malaysia’s aspiration to build
an education system that is intellectually rigorous, morally grounded, and socially
transformative. It positions the nation as a leader in embedding ethics and empathy into
vocational education, ensuring that future generations are not only skilled but also guided by
integrity and compassion. By uniting the efforts of educators, policymakers, industry partners,
and communities, Malaysia can cultivate a resilient and values driven society capable of
meeting the challenges of an increasingly interconnected and ethically complex world. The
integration of character formation within the 2027 School Curriculum thus represents both
an educational reform and a moral renaissance, one that redefines learning as the foundation
for human dignity, social harmony, and sustainable national advancement.
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