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Abstract

This research explores motivation for learning as an intrinsic condition that compels
individuals to participate in learning activities, including a range of internal and external
elements. It has become an important determinant of success for students at all education
levels. This study aims to investigate motivation for learning among undergraduate university
students in Malaysia. This research integrates three components: value, expectancy, and
affective to measure the motivation for learning among the undergraduate students across
educational levels. This study employs a quantitative method called purposive sampling. We
distributed 310 Likert scale questionnaires, dividing them into four sections: Section A covers
the demographic profile, Section B covers expectancy (7 items), and Section D covers all three
components: value (12 items), expectancy (7 items), and affective (5 items). SPSS was used to
analyse the data. The findings revealed that students at the bachelor's degree level have a
higher score for all components of value, expectancy, and affective, making them more
motivated to learn compared to the students at the diploma level. Despite the extensive
research on students' motivation, this study offers fresh perspectives by examining the
motivation of tertiary students at various educational levels. Thus, the research findings can
be used to foster an educational environment that will encourage students to thrive.
Keywords: Motivation, Motivation for Learning, Value, Expectancy, Affective

Introduction
Background of Study

The investigation of learning motivation across diverse educational levels is a complex
subject that includes numerous psychological theories and pedagogical techniques.
Motivation is crucial in shaping students' involvement and success, affecting their educational
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experiences from basic to higher education. Comprehending the dynamics of intrinsic and
extrinsic motivation is crucial for educators seeking to cultivate an effective learning
environment. The sources and effects of motivation might change markedly across various
educational levels. In higher education, the intricacy of motivation escalates as students are
required to assume greater responsibility for their learning. The shift from secondary to
tertiary education frequently necessitates that students cultivate metacognitive methods and
self-regulation abilities, which are essential for academic achievement (Tuckman, 2003).
Research has demonstrated that instructing students in efficient learning strategies can
markedly improve their motivation and academic achievement (Tuckman, 2003). The
incorporation of motivational climate elements, including the provision of autonomy and the
promotion of mastery-oriented objectives, can enhance educational outcomes across many
fields (Hagger & Chatzisarantis, 2011; Barkoukis et al., 2008). Learning motivation is a vital
psychological factor that affects students' engagement, perseverance, and overall
achievement in educational environments. This motivation may originate from diverse
sources, including internal variables like personal interest and delight in the subject matter,
as well as extrinsic motivations such as rewards, recognition, or the aspiration to fulfil external
expectations (Kusumaningtyas et al., 2023) Vroom's perspective on motivation is summarised
in his Expectancy Theory, which asserts that motivation is determined by three essential
elements: expectancy, instrumentality, and valence (Vroom, 1964). Expectancy denotes a
belief that an individual's work will result in the attainment of the targeted performance
standard (Sanchez et al., 2000; Zboja et al., 2020). Meanwhile, instrumentality is the belief
that attaining a particular degree of performance will result in designated outcomes or
rewards (Matthews et al., 2020; Davidescu et al., 2017). On the other hand, valence refers to
the value an individual places on the expected outcomes (Fagbohungbe, 2012; Lokman et al.,
2022). Learning motivation holds particular significance in the Malaysian context due to the
distinctive problems and opportunities inherent in its educational framework. The Malaysian
educational system has experienced substantial adjustments to enhance student results and
conform to international standards. The Malaysian Education Blueprint (2013-2025)
underscores the significance of cultivating student desire to attain educational excellence
(Subramaniam, 2022). Within the realm of tertiary education in Malaysia, various difficulties
concerning learning motivation have been identified that substantially affect students'
academic experiences and outcomes. These challenges can be classified into several areas,
including curriculum relevance (Zamberi Ahmad, 2013; Wigfield & Eccles (2000); Terpstra-
Tong & Ahmad (2018)., pedagogical efficacy (Jamil et al., 2020; Soh & Sharif, 2021; Isa &
Kamin, 2019 ; Al-Saggaf & Rusli, 2021), financial limitations (Jebaraj Benjamin et al., 2011;
Zakaria et al., 2020), language proficiency (Maarof et al., 2015), technological impact (Salim
et al., 2019; Sanusi et al., 2022; Ramis & Loh, 2023) and mental health and well-being (Aziz et
al., 2023).

Statement of Problem

Motivation is one of the most discussed topics across many fields and disciplines. It is
a multifaceted problem that requires analysis from many perspectives to offer a
comprehensive understanding. Studying motivation is crucial because every theory in the
domains of personality, intellect, success, and learning necessitates motivation in every action
and process. A common challenge faced by university students is identifying and achieving
motivation.
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Students' motivation for learning appears to be an important determinant of success
in education, including tertiary education. Motivation is considered a causal factor that
triggers a particular behaviour, and a high level of motivation corresponds to an increased
inclination to engage in learning (Sogunro, 2015). It is also one of the best predictor to
students’ academic grade (Kuh et al., 2006). This is aligned with the posited conclusion by
Muhammad et al. (2021) in which academic achievement of students is positively correlated
with their motivation in learning.

Since the COVID-19 pandemic has changed the landscape of education and learning,
it is crucial to comprehend students' motivation for learning. The emergence of online and
blended learning at the university has required students to adjust and suit themselves to the
new learning environment. To enhance learning motivation, examining students’ value is
vital, as students' interests and values serve as powerful drivers for teaching and learning in
education, directing them toward more effective knowledge acquisition (Pandey, 2024).
Moreover, Steinmayr et al. (2019) consider the inclusion of the expectancy component as one
of the key predictors of motivation. Although there may be other factors that can better
predict motivation. Although there might be other factors that may become greater predictor
to motivation (Nieto Carracedo et al., 2024), the affective component is still worth considering
in understanding motivation among learners (Fitria et al., 2024).

Therefore, students' motivation shapes their learning, and it is a multifaceted matter.
This complex condition must be analysed from various angles to gain a multidimensional point
of view. Therefore, this research serves to explore the learning motivation among students
across educational levels by incorporating these three components: value, expectancy, and
affective.

Objective of the Study and Research Questions
This study is done to explore perception of learners on their use of learning strategies.
Specifically, this study is done to answer the following questions;
Is there a significant difference for value components across education level?
Is there a significant difference for expectancy components across education level?
Is there a significant difference for affective components across education level?
How does the mean differ across education level for value components?
How does the mean differ across education level for expectancy components?
How does the mean differ across education level for affective components?

Literature Review
Motivation for Learning

Learning motivation is a complex issue that can significantly impact academic
performance and other outcomes, as highlighted in several studies. Tan (2021) defines
learning motivation as the behaviour that drives students to engage in learning activities and
complete their tasks to achieve academic goals. Generally, motivation can be categorized into
intrinsic and extrinsic motivation. Intrinsic motivation is being influenced by personal interest,
enjoyment, students' needs for autonomy, competence, and relatedness (Tan, 2021; Wang
et al., 2024). In contrast, extrinsic motivation is influenced by external factors such as the
learning environment and societal expectations (Tan, 2021). Other factors influencing
students' learning motivation are their socioeconomic status, immigrant background and
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gender (Brandmiller et al., 2020). Various studies have testified that learning motivation can
bring several challenges and benefits to students and learning institutions.

Past Studies on Motivation for Learning

Learning motivation is vital in enhancing educational performance and other aspects
of individual life. The main benefit of learning motivation is to enhance academic
performance. It was argued that motivated students tend to achieve higher academic success
because motivation can enhance students' engagement and cognitive presence in the
learning environment (Tan, 2021). Besides, individual personal interest and enjoyment also
can improve sustainability learning outcomes (Wang et al., 2024). Besides, behavioural,
emotional and agentic engagement can contribute to students' active participation and
investment in learning activities (Raza et al., 2020).

While learning motivation is important for effective learning achievement, several
challenges and issues have been identified by prior studies. For instance, Zainuddin et al.
(2019) highlighted that in a flipped classroom model, the students often lack motivation to
engage with pre-class materials like video lectures. As a result, the students participated less
in-class activities. However, in the context of employee training, the lack of motivation is
attributed to the employees' lack of perceived relevance or career advancement
opportunities, which can affect their motivation to learn (Sharif et al., 2023). Meanwhile,
individual characteristics like higher socioeconomic status are perceived as more motivated
and better behaved than lower socioeconomic status, which tends to give a biased perception
of students' achievement (Brandmiller et al., 2020). Further, the lack of supportive conditions
can hinder thriving motivation for learning (Wang et al., 2024)

Two important factors can contribute significantly to learning effectiveness: intrinsic
and extrinsic motivation. Intrinsic motivation is particularly important, which is derived from
students' needs for autonomy, competence, and relatedness (Wang et al., 2024), which can
encourage students to be more active and encourage more autonomous learning.
Additionally, task-avoidance behaviours, such as procrastination, are early indicators of
motivational issues that can negatively affect learning outcomes and require immediate
intervention (Andres, 2020). Moreover, high intrinsic motivation is when the individual is
more likely to apply newly acquired skills and knowledge in their work (Sharif et al., 2023).

Although internal factors are more dominant in learning motivation, external factors
(extrinsic motivation, such as learning environment and social interactions) (Tan, 2021) shall
not be left behind. Tan (2021) found a significant difference in learning motivation,
community of inquiring and learning performance among students in Malaysian higher
education institutions before and during the Movement Control Order (MCO). The result
showed a decline in students' motivation and learning performance during the MCO due to
challenges like lack of infrastructure and social support. Zainuddin et al. (2019) also found
that insufficient instructional support and the novelty of the flipped classroom approach can
deter students' motivation and learning.

In conclusion, learning motivation is essential to enhance academic performance and

equips individuals to enhance their learning capacity. Intrinsic and extrinsic motivation factors
can drive students to achieve higher academic performance, encourage more active learning,
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and lead to more constructive learning environments. Figure 1 shows the conceptual
framework of the study, that shows the linkages between motivation to learn, educational
level and motivation components (value, expectancy and affective).

__ VALUE COMPONENTS
EDUCATION LEVELS (
Diploma Vs Degree)
EXPECTANCY
MOTIVATION TO LEARN | COMPONENTS
AFFECTIVE
— COMPONENTS

Figure 1. Conceptual Framework of the Study — Motivation across education levels

Methodology

This quantitative study is done to explore motivation factors for learning among
undergraduates. A purposive sample of 310 participants responded to the survey. The
instrument used is a 5 Likert-scale survey and is rooted in Pintrich & De Groot (1990) to reveal
the variables in table 1 below. The survey has 4 sections. Section A has items on demographic
profile. Section B has 14 items on reading difficulties. Section C has 17 items on global
strategies. Section D has 8 items on problem-solving strategies and section E has 9 items on
support strategies.

Table 1
Distribution of Items in the Survey
Sect Construct Variable Items Total
Items
A Value Components (a) Intrinsic Goal Orientation 4 12
(b)  Extrinsic Goal Orientation 3
(c) Task Value Beliefs 5
B Expectancy (@)  Students’ Perception of Self- Efficacy 5 7
Component
(b) Control Beliefs for Learning 2
C Affective Components 5
Total No of Iltems 24
Table 2
Reliability of Survey
Cronbach’s Alpha N of Items
.874 24

Table 2 shows the reliability of the survey. The analysis shows a Cronbach alpha of
.874, thus, revealing a good reliability of the instrument chosen/used. Further analysis using
SPSS is done to present findings to answer the research questions for this study.
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Findings

Findings for Demographic Profile

Ql. Gender

Table 3

Percentage for Gender
1 Male 23%
2 Female 77%

Table 3 shows the percentage of genders in this study. The result shows that 77
percent of the respondents are female. Only 23 percent of the respondents were male.

Q2 Age Group

Table 4

Percentage for Age Group
1 18-20 years old 25%
2 21-23 years old 57%
3 24-26 years old 17%
4 27 years old and above 1%

Based on Table 4, we categorise the total percentage of male and female respondents
based on their age group. The majority of the respondents (57 percent) are in the age range
of 21 to 23 years old. 25 percent of them are at the age of 18 to 20 years old. Students aged
24 to 26 also made up 17 percent of the respondents. Only one percent of the total
respondents fell within the age range of 27 and above.

Q3 Discipline

Table 5

Percentage for Discipline
1 Science & Technology 10%
2 Social Sciences 80%
3 Business 10%

Table 5 shows that the study has grouped the respondents based on their discipline
of study. Most of the respondents are social science students, which represents 80 percent
of the total respondents. Only 10 percent of the respondents were from the science and
technology field, while the remaining 10 percent were from the business discipline.

Q4 Educational Level

Table 6

Percentage for Education Level
1 Diploma 61%
2 Degree 39%

1843



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 15, No. 8, 2025, E-ISSN: 2222-6990 © 2025

The study also identified the education level of the respondents. According to Table 6,
the majority of the respondents were diploma level students, which represents 61 percent of
the total sample. The remaining, which is 39 percent, were degree level students.

Findings for Significant Difference for Value across Education Level
This section presents data to answer research question 1- Is there a significant
difference for value components across education level?

Table 7
T-Test- Group Statistics
Std. Std. Error
Q4EDU N Mean Deviation Mean
Total Value Diploma 121 3.8258 47992 .04363
Degree 189 3.9775 49057 .03568
Table 8
T-Test- Independent Samples Test
t-Test for Equality of Means
Leven’s Test 95% Confidence
for Equality Interval of the
of Variances Difference
Sig (2 Mean Std. Error
F Sig. t df tailed) Difference Difference Lower Upper
Total Equal .582 446 - 308 .008 -.15176 .05664 - -
Value variances 2.679 .26320 .04031
assumed
Equal - 259.986 .008 -.15176 .05636 - -
variances 2.692 .26274 .04077
not
assumed

A two-sample t-test was performed to compare value components across education
levels. There was a significant difference for value components between those with Diploma
(M=3.83, SD=.479) and those who with Degree (M= 3.97, SD=.490); t (308) =-2.679, p=.008.

Findings for Significant Difference for Expectancy across Education level
This section presents data to answer research question 2- Is there a significant
difference for expectancy components across education level?

Table 9
T-Test
Std. Std. Error
Q4EDU N Mean Deviation Mean
Total Value Diploma 121 3.5289 .67704 .06155
Degree 189 3.7793 .55101 .04008
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Table 10
T-Test- Independent Samples Test

t-Test for Equality of Means
Leven’s Test 95% Confidence
for Equality Interval of the
of Variances Difference
Sig (2 Mean Std. Error
F Sig. t df tailed) Difference Difference Lower Upper
Total Equal 3.186 .075 - 308 .000 -.25036 .07024 - -
Value variances 3.565 .38857 .112316
assumed
Equal - 218.294  .001 -.25036 .07345 - -.10560
variances 3.409 .39512
not
assumed

A two-sample t-test was performed to compare expectancy components across
education levels. There was a significant difference for value components between those with
Diploma (M=3.528, SD=. 677) and those who with Degree (M= 3.77,SD=.551); t (308) =-3.565,

p=.000.

Findings for Significant Difference for Affective Components across Education Level
This section presents data to answer research question 3- Is there a significant
difference for affective components across education level?

Affective
Table 11
T-Test- Group Statistics
Std. Std. Error
Q4EDU N Mean Deviation Mean
Total Value Diploma 121 3.7174 .81799 .07436
Degree 189 3.7873 .81021 .05893
Table 12
T-Test- Independent Samples Test
t-Test for Equality of Means
Leven’s Test 95% Confidence
for Equality Interval of the
of Variances Difference
Sig (2 Mean Std. Error
F Sig. t df tailed) Difference Difference Lower Upper
Total Equal .039 844 | -739 308 461 -.06995 .09468 - .11636
Value variances .25626
assumed
Equal -.737 254.096 462 -.06995 .09488 - 11691
variances .25681
not
assumed
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A two-sample t-test was performed to compare affective components across
education levels. There was no significant difference for value components between those
with diploma and those who with Degree.

Findings for Value Components across Education Level
This section presents data to answer research question 4- How does the mean differ
across education level for value components?

Table 13
Mean for Intrinsic Goal Orientation
DIP DEG
MSVCQ1 In this program, | prefer class work that is challenging so | can learn 34 36
new things. ) )
MSVCQ2 In the courses of a program like this, | prefer course materials that
. . i 3.4 3.7
arouse my curiosity, even if they are difficult to learn.
MSVCQ 3 The most satisfying thing for me in this program is trying to
3.8 4
understand the content of the courses
MSVCQ 4 When | have the opportunity in this class, | choose course assignments
3.4 3.6

that | can learn from even if they don’t guarantee a good grade.

The results on the inherent goal orientation of diploma and degree holders at
Malaysian public and private universities are shown in Table 13. With mean scores of 3.8 and
4.0, both degree and diploma candidates report that they are more satisfied when
comprehending the course material. Furthermore, diploma students' means for demanding
coursework, piqued interest in the subject matter, and emphasised knowledge over grades
are comparable at 3.4. Regarding degree students, the average score is comparable, coming
in at 3.6 for demanding coursework and emphasising knowledge over grades. Finally, with a
mean score of 3.7, the degree of students' intrinsic goal orientation was demonstrated by the
course contents that piqued their interest. Consequently, the findings imply that students
with diplomas and degrees have a medium level of intrinsic goal orientation when learning.

Table 14
Mean for Extrinsic Goal Orientation
DIP DEG

MSEGQ1 Getting a good grade in the classes is the most satisfying thing for me 4.4 4.4
right now.
MSEGQ 2 The most important thing for me right now is improving my overall 4.3 4.3
grade point average, so my main concern in this program is getting a good
grade.
MSEGQ 3 | want to do well in the classes because it is important to show my 4.3 4.3

ability to my family, friends, or others.

The findings for the extrinsic goal orientation mean value of diploma and degree
students at Malaysia's public and private universities are demonstrated in Table 14. Students
pursuing degrees and diplomas had comparable outcomes. With a mean score of 4.4, diploma
and degree students concurred that having a strong grade was one of the things that
contributed to their satisfaction. Furthermore, with an average score of 4.3, diploma and
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degree students concurred that increasing their grades and obtaining good grades were their
top priorities. With an average score of 4.3, the results also demonstrate that diploma and
degree holders did well enough in the classes to showcase their accomplishments to friends,
family, and other stakeholders. These findings imply that learners' motivation to study can be
influenced by outside variables, such as receiving high marks from instructors and how other
people see them. As a result, the findings suggest that students pursuing degrees and
diplomas have higher levels of motivation to learn because they are more focused on external
than internal goals.

Table 15
Mean for Task Value Beliefs
DIP DEG

MSTVAQ1 | think | will be able to transfer what I learn from one course to other 3.4 3.7
courses in this program.
MSTVQ2 It is important for me to learn the course materials in the courses. 4 4.1
MSTVQ3 | think the course material in the courses of this program is useful for 3.9 4.1
me to learn
MSTVQA4 | like the subject matter of the courses. 3.5 3.9
MSTVQ5 Understanding the subject matter of the courses is very important to 4 4.2
me.

Table 15 shows the findings of task value belief among diploma and degree students.
Overall, degree students show higher task value beliefs than diploma students on all five
items. For the first item, the mean value for diploma students is 3.4, while for degree students,
itis 3.7. It indicates that degree students can transfer knowledge between courses more than
diploma students. Next, a higher mean score for diploma and degree students obtained for
the second item indicates that both learners view the course materials in the course as
significant to them. For the third item, degree students perceive the course material in the
courses as useful compared to diploma students, with a mean value of 3.9 and 4.1 for diploma
and degree students, respectively. Regarding the subject matter, degree students show a
higher mean score of 3.9 than diploma students, with a 3.5 mean value. Lastly, for the fifth
item, both learners consider understanding the subject matter very important, with a mean
value of 4 and 4.2 for both groups.

Findings for Expectancy Components across Education Level

This section presents data to answer research question 5- How does the mean differ
across education level for expectancy components?

In the context of this study, expectancy is measured by (i) students’ perception of self-
efficacy, and (ii)control beliefs for learning.

1847



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 15, No. 8, 2025, E-ISSN: 2222-6990 © 2025

Table 16
Mean for Students’ Perception of Self-Efficacy
DIP DEG

ECSEQ1 | believe | will receive excellent grades in the classes. 3.5 3.7
ECSEQ2 I’'m confident | can understand the most complex materials presented 3.2 35
by the instructors in the courses.
ECSEQ3 I’'m confident | can do an excellent job on the assignments and tests in 3.4 3.7
this program.
ECSEQ4 I’'m certain | can master the skills being taught in the classes. 33 3.6
ECSEQ5 Considering the difficulty of the courses, the teachers, and my skills, | 3.4 3.7

think | will do well in the classes.

Table 16 above shows the findings of expectancy components: perception of self-
efficacy. For all five items, degree students consistently reported higher self-efficacy
perceptions than diploma students. This indicates that degree students have a stronger belief
in their ability to succeed academically and handle complex course material than diploma
students. The mean value for the first item is 3.5 for diploma students and 3.7 for degree
students, indicating that degree students have a higher belief in their ability to achieve
excellent grades than their counterparts. For the second item, degree students show a higher
mean value of 3.5, indicating that they are more confident in their understanding of complex
material presented by instructors in the courses than diploma students with a 3.2 mean value.
Next, the mean value for the third item for diploma students is 3.3, while for degree students,
it is 3.7. The value shows that degree students are more confident performing well on
assignments and tests than diploma students. Meanwhile, the fourth item indicates that
degree students have a higher level of certainty about mastering the skills taught in the class
than diploma students, with a mean value of 3.3 and 3.6 for diploma and degree students,
respectively. Finally, the last items show a mean value of 3.4 for diplomas and 3.7 for degree
students. It shows that degree students are more confident about performing in a class when
factors like the difficulty of the course, teachers, and skills are considered.

Table 17
Mean for Control Beliefs for Learning

DIP DEG
ECCBQ1 If | study in appropriate ways, then | will be able to learn the material in 3.9 4.1
the courses of this program
ECCBQ2 If | try hard enough, then | will understand the course materials. 4 4.2

Table 17 shows the findings of expectancy components: control beliefs for learning.
For first question, both groups demonstrate a comparatively high level of agreement with this
assertion, suggesting that they are confident in their ability to acquire the material through
diligent study. The mean value of 3.9 indicates that diploma students generally agree
however, they may exhibit slightly lower levels of confidence than their degree-holding
counterparts. Degree students demonstrate a slightly higher level of confidence in their
capacity to learn when they study appropriately, with a mean of 4.1. This implies that degree
students may possess a slightly larger degree of academic learning than diploma students, as
evidenced by their slightly stronger belief in the efficacy of their studies. For second item,
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diploma students rate a 4.0 mean value which suggests a relatively strong sense of self-
efficacy and determination. The mean value of 4.2 for degree students indicates that they are
slightly more confident in their ability to comprehend the material if they exert themselves
sufficiently in comparison to diploma students. This may indicate a greater sense of academic
self-assurance or a belief that success is contingent upon hard effort. Diploma and degree
students alike demonstrate assurance that their academic success will be achieved through
the implementation of effective study strategies and diligent effort. Nevertheless, degree
students possess slightly higher means in both questions, indicating that they are generally
more confident in their capacity to comprehend and absorb course content than diploma
students.

Findings for Affective Components across Education Level

This section presents data to answer research question 6- How does the mean differ
across education level for affective components?
In the context of this study, valence is measured by affective components.

Table 18
Mean for Affective Components
DIP DEG

ACQ1 When | take a test | think about how poorly | am doing compared with 3.7 3.8
other students.
ACQ2 When | take a test, | think about items on other parts of the test | can’t 3.8 3.8
answer
ACQ3 When | take tests | think of the consequences of failing. 3.8 3.9
ACQ4 | have an uneasy, upset feeling when | take an exam. 3.5 3.7
ACQ5 | feel my heart beating fast when | take an exam. 3.8 3.8

Table 18 indicate the result of valence: affective component. The first item shows
relatively high mean values of both diploma and degree students. Degree students appear to
be slightly more inclined to compare themselves to others, a difference that is minor but could
indicate a slightly more intense sense of competitiveness or anxiety associated with peer
comparison. For second item, the mean value of 3.8 for both groups indicates that diploma
and degree students are frequently apprehensive about questions on other sections of the
test that they are unable to answer. The two groups exhibit no discernible distinctions,
suggesting that they experience comparable levels of anxiety or distraction during
examinations. Third item indicates that degree students exhibit a slightly higher mean (3.9)
than the other two categories, as they frequently contemplate the repercussions of failing
tests. However, degree students may experience a slightly greater sense of strain, possibly as
a result of the perceived higher level of expectations or stakes associated with their
programme. Next item, degree students (mean of 3.7) report slightly stronger feelings of
unease than diploma students (mean of 3.5), despite both groups reporting feeling uneasy or
upset during examinations. This implies that degree students may be experiencing a minor
increase in emotional distress or anxiety during exams. Lastly, the mean value of 3.8 for both
groups indicates that both diploma and degree students experience comparable levels of
physiological symptoms of anxiety during examinations, including an elevated heart rate. This
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implies that the two groups experience a similar level of physiological arousal during exams,
which suggests that they share a common experience of exam stress.

Conclusion

This research explores students’ motivation for learning at two academic levels in
tertiary education. The research revealed a significant difference in the value and expectancy
components across pre-graduate educational levels. However, the affective component did
not show a significant difference between the degree and diploma levels. Moreover, the
overall findings of this research revealed that the bachelor students' mean values for every
component, including value, expectancy, and affective, were slightly higher than those of the
diploma students.

According to the findings, students at higher academic levels have better motivation
to learn. This conclusion can be justified by the higher maturity level among bachelor's degree
students, along with the level of academics that the students were in. Although research by
Ulusoy and Onen (2014) was conducted in the school setting, their argument is that the level
of academic motivation and achievement is significantly determined by the maturity level.
This is consistent with Lake and Boyd (2015), in which their study provide evidence that
mature learners exhibit deep approaches to learning compared to younger students. This
study observed two different academic levels in tertiary education and developed the
assumptions related to the maturity of the students. Given that one academic qualification is
higher than the other, future research may consider studying in depth the aspect of maturity
and motivation among students in tertiary education.

This study provides several theoretical and practical contributions. This study
highlights the importance of educational level, which reflects the maturity level of the
students in the Expectancy Theory of motivation. Students with a higher maturity level have
a higher value of motivation, which in turn can improve their academic performance. Thus,
the motivational components such as value, expectancy, and affective depend upon students’
educational level (bachelor's versus diploma). This study also contributes practically to the
context of higher education. This study provides insight that educators or lecturers should use
different teaching methodologies and approaches for different educational levels. Bachelor’s
students could be more independent and able to intrinsically motivate themselves, as
compared to diploma level. Further, the educational policy should also embed motivational
factor components like value and affective components when designing and delivering the
curriculum to the students as to satisfy the stakeholders' need.
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