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Abstract 
This study aimed to explore the understanding of mainstream teachers on the 
implementation of the Semi-Inclusive Program in the Curriculum for Special Education 
(Dyslexia) or the CSED. The rationale for the study is to examine its importance in improving 
the understanding of mainstream teachers about dyslexia and its impact on dyslexic students. 
The respondents of the study were four mainstream teachers, four special education 
teachers, and seven fifth-year dyslexic students from a school in Klang Valley. The findings 
from the interview data indicated that: 1) the mainstream teachers are still obscure in their 
understanding of the characteristics of dyslexic students and the CSED, and 2) the 
mainstream teachers have a mixture of positive and negative perceptions towards the 
dyslexic students. The research concluded that the mainstream teachers involved in the CSED 
should be specifically trained and educated on dyslexia and the CSED implementation. 
Keywords: Mainstream Teachers, Semi-Inclusive Programs, Dyslexic Curriculum, Dyslexic 
Students. 
 
Introduction  
The Special Education Division, Ministry of Education (2015) in Malaysia stated that students 
with special needs should be given opportunities to receive relevant and appropriate 
educational access. Therefore, the Ministry of Education (MOE) has developed a special 
education curriculum applicable to all schools with special education programs including the 
Curriculum for Special Education (Dyslexia) or the CSED. In addition, an Inclusive Education 
Program was developed to assist students with special needs to be placed inclusively in the 
mainstream classes due to their potential to study along with their peers in the mainstream 
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classes (Special Education Division, MOE, 2015). For dyslexic students, semi-inclusive 
education is implemented where certain subjects are taught along with mainstream students, 
in mainstream classrooms, by mainstream teachers. Even though dyslexic students are 
present, CSED still uses the mainstream curriculum with only minor modifications to match 
students with different academic levels. As suggested by Richardson (1996), the inclusion of 
children with dyslexia in a mainstream classroom should incorporate not only a modified 
curriculum and methods for teaching the basic skills but also mandating in-service training 
that provides knowledge of the structure of language for all teachers. For this reason, teachers 
involved in the CSED should have the understanding and knowledge of the curriculum being 
implemented and the problems experienced by dyslexic students. This understanding aims to 
ensure that educators will be able to provide accurate and useful knowledge and practice in 
implementing education for dyslexic students. 
The Special Needs Education Program (SNEP) places students with special needs such as those 
with syndrome down, autism, cerebral palsy, dementia, and ADHD in one classroom. Even 
though dyslexic students are categorized under SNEP, they still have the ability to follow the 
mainstream syllabus. Therefore, it is more appropriate for dyslexic students to undertake the 
Standard Curriculum for Primary School1 while the other students with special needs should 
fully undertake the Special Education Standard Curriculum2. According to the Curriculum 
Development Division, Ministry of Education Malaysia (2015), dyslexic students have a normal 
level of intelligence like other students and sometimes can surpass the intellectual of the 
mainstream students. However, they need to be assisted by special education teachers so 
that they can overcome their dyslexic difficulties. 
The learning process of dyslexic students is more complicated in an inclusive classroom where 
they are being taught by mainstream teachers and learning alongside other mainstream 
students. According to a large-scale survey by Knight (2018), teachers in England and Wales 
are lack of knowledge on the biological and cognitive aspects of dyslexia. Another study in 
Turkey found similar results where teachers were not knowledgeable enough and not ready 
to teach students with dyslexia (Dodur & Kumas, 2020). A longitudinal study found that task 
avoidance behaviour among dyslexic students significantly increased from Grade 2 to Grade 
7 (Syal & Torppa, 2019). These studies indicated that mainstream teachers are facing a unique 
challenge in teaching inclusive classrooms where both mainstream students and dyslexic 
students are present. 
 
Problem Statement  
According to Butler and Edmonson (2009), students with dyslexia can overcome difficulties 
related to dyslexia with the support and assistance of their teachers. There should be no 
problem if dyslexic students were taught by special education teachers. The current practice 
in an inclusive classroom for dyslexic students involves mainstream teachers teaching dyslexic 
students in certain subjects. The questions are: How do these dyslexic students learn with the 
mainstream teachers who were not educated to teach CSED students? Can the mainstream 
teachers understand the experience of these dyslexic students? How do the mainstream 
teachers help these dyslexic students in overcoming their dyslexic difficulties? 
 

 
1 Translated from the Malay name for Kurikulum Standard Sekolah Rendah (KSSR). 

2 Translated from the Malay name for Kurikulum Standard Sekolah Rendah Pendidikan Khas (KSSRPK). 
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Research Objectives 
To explore the understanding of mainstream teachers about dyslexic students. 
To explore the understanding of mainstream teachers about the implementation of the CSED 

curriculum. 
To explore how the mainstream teacher manage the inclusive classroom with the presence 

of the dyslexic students. 
 
Research Questions  

• What are the understandings of the mainstream teachers have on the dyslexic 
students? 

• What are the mainstream teachers’ understandings of CSED implementation? 

• How do the mainstream teachers manage the inclusive classroom with the presence 
of the dyslexic students? 
 

Literature Review    
Curriculum for Dyslexia in Malaysia. According to Allan and Persson (2018), students who 
follow inclusive programs have the opportunity to succeed in life. For them to attend a school 
that provides a good inclusive learning environment is a vehicle for all successful students. 
This is because students consider their relationship with the teacher to be the determining 
factor in their success. Therefore, the Special Education Division, MOE (2015) stated that 
students with special needs have the potential to be inclusively included in the mainstream 
classes. It is also a high-quality educational provision for students with disabilities throughout 
Malaysia. The dyslexic curriculum is a national curriculum that is modified based on the needs 
of students with dyslexia. All students who follow this curriculum will not be exempted from 
public examinations. All students with dyslexia will follow the preliminary flow curriculum 
with slight modifications to the level of pupil ability. 
 
Learning Difficulties and Behavioral Issues. There are several difficulties that dyslexic 
students are facing as students in schools. First, they have difficulty with reading. They will 
usually read too fast to add or subtract a letter or a phrase in a word. They also tend to skip 
lines when reading especially for long texts. Davies et al. (2007) stated that children with 
dyslexia have a slower reading ability than their chronological age. Second, dyslexic students 
also have difficulties in writing and spelling. It is difficult for them to pronounce written words 
(phonological) and to write words. They tend to write in reverse, therefore unconsciously 
interchanging between the letters b and d, n and u, and m and w. Third, dyslexic students 
have trouble remembering things because their memories are in the short term. It is difficult 
for them to process multiple information at the same time. These difficulties not only affect 
their academic performance but also results in behavioral issues in the classroom setting. 

In general, we know that each student has their level of ability whether they are normal 
students or special education students. This also applies to dyslexic students. Although they 
are categorized by the MOE as students with high brain intelligence or similar to the 
mainstream students, they are still categorized as students with learning difficulties. 
Therefore, teachers' understanding is very important in helping their academic and personal 
development. According to Reid (2011), dyslexia is a term of many definitions with statements 
that do not mean much to parents and some educators. This is evident from the some studies 
in England, Wales, and Turkey which found that teachers are lack in their knowledge and 
understanding of dyslexia (Knight, 2018; Dodur & Kumas, 2020). 



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES 
Vol. 1 0 , No. 10, 2020, E-ISSN: 2222-6990 © 2020 

935 

Teacher’s Understandings of CSED. As per the teachers' understanding of students with 
dyslexia in Malaysia, the mainstream teachers should know about the CSED. The curriculum 
applies to both the national and special education curricula. The national curriculum is 
modified according to the ability of students with dyslexia. Therefore, the curriculum is 
implemented through a Semi-Inclusive Education Program (SIEP). For this SIEP, mainstream 
teachers cannot deny the rights of dyslexic students in their classrooms. These students need 
to be guided equally as other students. However, teachers need to be aware of their needs 
as students with learning disabilities. Therefore, mainstream teachers need to accept their 
presence in the mainstream classroom and attend teaching and learning sessions with the 
other students. According to Hamdan and Anuar Hussin (2013), the positive perception of 
mainstream teachers towards SIEP is essential to assist students with special needs. 

Furthermore, Amin and Yassin (2016) claimed that the knowledge of the current 
administration and teachers of SIEP is important in order to help SIEP to be properly and 
effectively implemented. Therefore, positive relationships between teachers and students 
are important because students with special needs tend to have low self-esteem (Saad, 2006). 
Teachers may not understand inclusiveness (Vaughn et al., 1994). Therefore, mainstream 
teachers involved in teaching students with special needs should be educated and equipped 
with knowledge on the concept of inclusive education. Vaughn et al., (1994) also found that 
the most consistent teacher's perception is high negative feelings towards inclusiveness. 

 
Research Methodology 
The qualitative study was conducted at a school in Klang Valley, Malaysia. This school was 
specifically selected because of its CSED implementation. Data was collected by interviewing 
four mainstream teachers who were teaching fifth-year students in inclusive classrooms with 
dyslexic students. In addition, four special education teachers were also interviewed. The 
special education teachers were trained in special education programs for dyslexia and were 
specifically assigned to teach students with special needs in the school. These data were 
collected through semi-structured interviews. 
 
Research Findings 
Findings from this research are divided into three categories, in line with the research 
question. First, the understandings of the mainstream teachers on the dyslexic students 
themselves. Second, The understanding of the mainstream teachers on the implementation 
of the CSED. Finally, the perceptions of the mainstream teachers on the presence of the 
dyslexic students in their classroom. 
 
The Understandings of The Mainstream Teachers on The Dyslexic Students 

The interview analysis found that the mainstream teachers did not describe dyslexia 
students as students with certain difficulties in reading, writing, spelling, or remembering as 
described in the literature. The mainstream teachers used words such as “aggressive,” 
“hyperactive,” and “weird” in describing the dyslexic students. These are some of the 
responses from the mainstream teachers: 
“Aaa…there are two responses if that aggressive students, there can be two responses. At 
times the students will act aggressively if in anger. Throwing things. Number two, he will be 
quiet, become hard like a stone.” (MT1) 
“Some students, when the weather is hot, he cannot stand it. Making noises. He will 
scream…making the class chaotic.” (MT2) 
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“Some are hyperactive…Sometimes, these dyslexic students have weird attitude. Weird 
attitude that we cannot handle because we are not exposed to courses [on educating dyslexic 
students].” (MT4) 
Only one mainstream teacher described a characteristic of dyslexic students in terms of 
difficulty in writing. However, the description is in a negative perception: 
“But when they sent errr…writing paper works, then you know that their writings are really 
bad.” (MT4). 
However, mainstream teachers do not have only negative perceptions. They also have 
positive perceptions towards the dyslexic students. These are some of the positive remarks 
they gave in describing dyslexic students: 
“Almost all dyslexic students live music…that is an advantage. For example, a dyslexic student 
who really good in music, a student I met. A student, he is intelligent. Only a little bit [of 
explanation], he will understand…what will happen after this, what to do next…” (MT1) 
“But there is one aspect that they are outstanding. For example, previously I have a [dyslexic] 
student…at that time he was in fifth year…aaa…his mathematics was really great!” (MT2) 
 
The Understanding of CSED Implementation by the Mainstream Teachers 

Based on the analysis of the transcribed interviews, it was found that the understanding 
of the mainstream teachers on the implementation of CSED is still unclear and obscure. All 
mainstream teachers interviewed expressed uncertainty about the partial SIEP implemented 
in the school's special education (dyslexia) curriculum when asked about the Inclusive 
Education Program. These are some of the responses by the mainstream teachers on the 
implementation of CSED: 
“I actually want to skip this question. Firstly…I…aaa…I received the complete 
information…but…I cannot elaborate till the end…I did not finished reading it yet…I cannot say 
more, I might make some mistake.” (MT1) 
“Ermmm…No…semi-inclusive…Actually, I don’t really know inclusive itself.” (MT2) 
“I am not sure inclusive, full…” (MT3) 
The only implementation that one of the mainstream teachers understands is the separation 
of dyslexic students from mainstream students when certain subjects are being taught: 
“They will be separated [from the mainstream class] and go to their own class. From the 
mainstream class, to the [specific class for dyslexia students].” (MT2) 
From the interview with special education teachers, one of the teachers claimed that the 
CSED is not being implemented: 
“I don’t think it is being implemented. They leave this responsibility to the special education 
teachers because…there was one time I went to their classroom…they [the dyslexic students] 
were doing their own works. Maybe they don’t care.” (SET 3). 

According to UNESCO (2001) in the Open File of Inclusive Education, it is dangerous if 
SIEP is not managed properly because teachers will have the tendency to isolate students with 
special needs and this will cause these students to lose their interest in an inclusive learning 
session, whereas, SIEP should be one of the best programs designed to help students with 
disabilities to acquire good quality education. 
 
The Mainstream Teachers and The Presence of The Dyslexic Students 

The interview analysis indicated that mainstream teachers have a mixture of positive 
and negative feedback on the presence of the dyslexic students in their classrooms. These are 
some of the positive feedbacks: 
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“Helpful. For me, it is helpful. We live in a community. Whether you like it or not, you have to 
accept the situation. For me, the students is the situation…they learn. Along with the teacher.” 
(MT1) 
“Usually, I made the dyslexic students as examples…as a standard…if the dyslexic student is 
weak, I will make him as a standard for other students to follow. Not to downgrade him but 
he was also excited. For example, in music when other students were not listening, for 
example, playing percussions, playing tambourine, for example. Other students cannot do it, 
or were not serious, I will call him “Look at him (the dyslexic student), he can play. Even he can 
play. But you cannot?”” (MT1). 
“There are some other students who have negative perceptions towards them. Saying that 
they are weak. Whereas, they have talents.” (MT4) 
However, some mainstream teachers felt that the presence of the dyslexic students in the 
mainstream classes is problematic for the teaching and learning process: 
“For me, there are good times, there are bad times. Good example, in terms of mixing with 
others, they are good. But in terms of important subjects…no subjects…all subjects…when we 
are serious in learning…aaa…there will be problems.” (MT1) 
“Aaa…it is not a big problem mixing them together, chatting, befriending and all…it’s just the… 
the [dyslexic students] have a little bit of childish attitude. Their maturity is not [at the same 
level] as other students.” (MT2) 
One of the mainstream teachers even agreed with other students’ opinion that the dyslexic 
students should be excluded from the mainstream classroom: 
“Sometimes aaa…normal students attitude…[The mainstream students] feel that the 
[dyslexic] students are weak. Weak, but in physical education, playing together is normal. But 
in learning, they feel that the [dyslexic] students are weak. So…they want to exclude 
them…from teacher’s opinion too.” (MT4) 
Another negative perception by the mainstream teacher stated that dyslexic students 
“bullied” other students including some teachers: 
“Some are quiet, some are active…so, the quiet ones maybe we don’t have problem with. The 
active ones are the ones that bullied other students…we have to know which students we 
should pay more attention to. Cannot simply let them be. He…sometimes students there, [it 
depends on] the teachers too…there are teachers that they can bully.” (MT4) 
Finally, the interview analysis also indicated the importance of giving special attention to 
dyslexic students learning in mainstream classrooms. Some response from the mainstream 
teachers specifically mentioned the importance of giving extra attention to the dyslexic 
students and not locating too many dyslexic students in a mainstream classroom: 
“I think they need more attention.” (MT3) 
“Err…dyslexic students are not supposed to…in the fifth-year classroom right now…there are 
nine dyslexic students, my own class. For me, this is too many. Because they require special 
attention from the teacher.” (MT4) 
The experience of the mainstream teachers regarding the need for special attention among 
dyslexic students leads to the issue of classroom management. Both mainstream teachers 
and special education teachers agreed that the dyslexic students should be positioned in the 
front rows of the classroom so that teachers can provide special attention to them. 
“In the classroom…Aha…yes. In groups, they should sit in the front groups. If in line, they 
should is the front row.” (MT2) 
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“If they want to enter the mainstream class…make them serious such as sit on the front rows. 
They cannot sit on the back rows. Have to give them the opportunity to sit on the the front 
rows.” (MT3) 
“…when in the meeting, we said, dyslexic students should be seated on the front rows. We told 
to the school administrations. It is in the meeting minute….there are still teachers who did not 
comply because the dyslexic students were sitting on the back rows.” (SET2) 
“Errr…some classrooms placed the dyslexic students on the front rows…but there are classes 
where they were on the back rows. That is what I disagree.” (SET 2). 

According to Reid (2011), in the context of learning, a teacher needs to identify and 
assess a student's level of difficulty in learning. Learning abilities depend on learning styles 
that make it easier for a certain group of students to minimize their problems in learning. 
Therefore, it is important for the mainstream teachers involved in teaching dyslexic students 
in an inclusive classroom to understand the learning styles of dyslexic students and take 
specific measures in minimizing their learning difficulties. 
 
Discussions and Conclusion  

The interview analysis indicated several important findings which can be the initial stage 
in improving our knowledge of the state of the inclusive classroom for students with dyslexia 
in the particular school studied. First, the understanding of the mainstream teachers on the 
implementation of CSED is still unclear and obscure. Based on the previous studies and 
literature reviews, teachers’ understanding is very important in helping dyslexic students, 
especially the understanding of mainstream teachers involved in teaching such students. This 
is because they are not specifically trained to teach students with dyslexia. This possibly leads 
to the second finding concerning their misunderstandings of the difficulties of dyslexic 
students. They described them as having behavioural problems and not as students with 
special needs due to their specific difficulties in reading, writing, spelling, and remembering. 
The mainstream teachers used words such as “aggressive,” “hyperactive,” and “weird” in 
describing the dyslexic students. Some mainstream teachers felt that the presence of the 
dyslexic students in the mainstream classes is problematic for the teaching and learning 
process and even suggest that the dyslexic students should be excluded from the mainstream 
classroom. Leseyane et al. (2018) also found a similar attitude among public school teachers 
in South Africa where they did not have patients, did not give extra attention and even used 
negative comments that embarrassed students with dyslexia. 

However, the mainstream teachers in this study did not have only negative perceptions, 
rather they also expressed positive perceptions towards students with dyslexia in certain 
ways such as having talents that the mainstream students do not have. Therefore, we 
conclude that the mainstream teachers in the school generally have mixed attitudes towards 
the dyslexic students. As teachers, they still have the passion to teach without discriminating 
against any type of student. On the other hand, they seem confused and struggling in dealing 
with inclusive classrooms where dyslexic students are present in the process of teaching and 
learning. This finding is in line with Woodcock and Hitches (2017) as they found a more 
negative attributional outcome towards students with a specific learning disability compared 
to students without learning disability. 

Finally, the mainstream teachers as well as the special education teachers also 
addressed some important strategies in conducting inclusive classrooms. Some mainstream 
teachers suggested giving extra attention to the dyslexic students and not locating too many 
dyslexic students in a mainstream classroom. Both mainstream and special education 
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teachers agreed that the dyslexic students should be positioned in the front rows of the 
classroom so that teachers can provide them with special attention. However, none of the 
teachers addressed any specific intervention found from research literature such as using 
combined instructional strategies with narrative texts (Awada & Gutierrez-Colon, 2017), 
multi-sensory strategies (Mills, 2018), or the writing therapy in increasing confidence and self-
esteem among dyslexic students (Laranjeira et al., 2019). Perhaps, the CSED requires specific 
strategies and explanations based on empirical evidence on what are the minor modifications 
required to match students with different academic levels. 

From an overall perspective, this issue should not only be addressed from the 
administrators and policy-makers perspective in executing certain curriculum policies such as 
making a classroom inclusive or providing training for mainstream teachers on how to teach 
students with dyslexia. For example, Rahman and Woollard (2019) addressed the problem 
from the perspective of remediation framework versus neurodiversity framework. The 
remediation framework aims on identifying causes of difficulties while the neurodiversity 
framework aims at accommodating diverse ways of learning. Based on their findings, Rahman 
and Woollard (2019) concluded that the teachers exhibit a good understanding of the 
remediation framework where they perceive students with dyslexia as “problems that need 
to be fixed.” What should be inculcated among the mainstream teachers is the neurodiversity 
framework where dyslexia are considered as a segment of learning diversity we already have. 

This study indicated that even though inclusive classrooms for dyslexia students 
theoretically helping dyslexic students in fulfilling their educational needs, its implementation 
requires firm understanding from the teachers involved. Without proper understanding, 
there is a possibility that inclusive classroom can damage the educational experiences of the 
dyslexic students as demonstrated in this study. In the context of this study, understanding 
on the concept of dyslexia and classroom management strategies are both important. 
Without proper understanding on dyslexia and its nature, it will be difficult for the 
mainstream teachers to properly manage the inclusive classroom. Further studies are 
suggested to explore and design the best method for mainstream teachers to be educated 
and trained in implementing the CSED. Therefore, the findings of this study are hoped to assist 
mainstream teachers and educational administrators regarding the importance of 
understanding and knowledge in implementing the CSED among mainstream teachers. 
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