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Abstract

Social- emotional issues and gifted and talented students (GTS) are inseparable. Guidance for
managing social and emotional issues among GTS is crucial to optimally promote student
progress and stimulate excellence in the country. This study aims to reveal the need to
improve decision making skills and resilience among GTS which is also a strategic approach to
helping these groups managing their social and emotional issues. In the meantime, counselors
are the best profesional helper and they have to play an important role in helping the GTS for
improving their skills and abilities thus helping them deal with social and emotional issues.
Keywords: Gifted and Talented Student, Social and Emotional Issues, Decision Making Skills,
Resilience.

Introduction

Generally, gifted and talented students (GTS) are individuals who have the advancement of
developmental aspects such as physical, psychomotor, emotion, spiritual, intellectual and
social as compared to ordinary students (Touron, Touron & Silvero, 2005). In Malaysia, GTS is
identified through the Permata Negara program, which draws on the concept of gifted and
talented students in line with the goal of the National Education Philosophy which is a pillar
in the development of human capital (Siti et al., 2012). Similarly, in other countries around
the world have their own ways in identifying GTS and used different testing instrument and
procedures. Although these groups are better known as individuals with intellectual
excellence, creativity and high-efficiency of problem solving (Rorlinda, 2014), they are also
struggling with social and emotional issues (Versteynen, 2013; Rosadah et al., 2009; Abu Yazid
& Aliza, 2009; Aliza & Hamidah, 2009) which leads to barriers for them to grow optimally.
Internal and external studies have revealed the types of social and emotional issues among
GTSs such as emotional intensity, perfectionism, high concern, high sensitivity,
overexcitability, sensitivity to the high social justice, high self-criticism, difficulty in adaptation
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to the new environment, and lack of social and communication skills (Abu & Noriah, 2016;
Fouladchang, Kohgard & Salah 2010; Rosadah et al, 2009). In the meantime, Scott (2012) and
Abu & Aliza (2009) suggested these issues are said to arise due to factors such as
asynchronous development, high expectations from various parties, difficult to adapt to social
interaction and so on. These issues also are found to contribute to the problem of low self-
esteem, low self-motivation, underachievement and anxiety (Rorlinda et al., 2016).

The above points explain the social and emotional issues have a great impact on the
development of the GTS in terms of mental health as well as academic abilities. Therefore,
GTS requires appropriate knowledge, skills and abilities as a strategic step in addressing the
social and emotional issues faced (Java, 2014; Mann, 2006). In dealing with the issue, decision
making skills and resilience are seen as the exact elements that need to be enhanced among
themselves. This is because the skills and abilities have relationships with each other (Coscun
et al, 2014) and are highly demanded in handling social and emotional issues (Cazan &
Dumitrescu, 2016). Thus, by having decision making skills and resilience, GTS is able to tackle
and manage the social and emotional issues while furthering development to the optimum
levels.

Consequently, Colengelo (2002) suggests a major helper of importance in helping GTS are
counselors, especially school counselors. According to him, counselors have qualified
qualifications in serving the students. In addition, they are also trained to implement a
comprehensive development program that can improve GTSs achievement and provide
guidance in terms of career, academic and personal issues. Therefore, it is the roles of
counselors to help in improving decision making skills and resilience among GTS. For this
reason, one of the best approaches to be offer by school counselor is providing counseling
services (Noriah & Yazid, 2010).

Decision Making Skills

Rehman & Khan (2015) has defined decision making as the process of selecting one possibility
from other possibilities. Decision making is also a skill that involves critical cognitive processes
and is used in any situation in everyday life (Zakri & Saemah, 2015). In addition, this skill also
can be learned and polished (Mincemoyer & Perkins, 2003) and is able to contribute to
enhancing self-esteem, life satisfaction and ability to cope with stress (Colakkadioglu, 2016).
A study on decision making skills among GTS has been carried out aggressively in the west.
However, in Malaysia the specific study on this skill has not been widely disseminated.
However, from studies on GTS in Malaysia such as studies on leadership level (Rorlinda, 2014),
social skills (Noriah, Mohd & Abu, 2014), cognitive processing profile (Rosadah, Noriah &
Zalizan, 2005) explaining generally the level of decision making skills among GTS is high.
Likewise with overseas studies, most researchers explain the decision making skills of this
group is high (Saygili, 2014; Ball et al., 1994; Davidson & Sternberg, 1984). In contrast, Milgram
(1991) argues that GTS have problem in making decision because of some excel in many areas.
Meanwhile, there are also many studies suggesting that the skill level of GTS should be
upgraded (Ozcan & Zaaroglu, 2017; Mofield et al., 2016). Accordingly, Schlichter (1981) also
sees the importance of decision making skills among GTSs to offset their needs and abilities
and this skill should be instilled on this group. It also coincides with the concept of the skill
itself that can be taught, honed and polished (Mincemoyer & Perkins, 2003) which in turn
makes decision skills as a necessity for this group.

In addition, Ersoy & Deniz (2016) explains that decision making skills among GTSs need to be
improved continuously because the unique features of the GTS itself can make the skills weak.
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For example, one of the unique features of GTS is extreme perfectionist. This feature has put
this group under pressure or anger if they are unable to do something perfectly as expected.
This perfectionism has prompted the GTS not to think about alternatives in making decisions
but instead acting without thinking of the difference between right and wrong. It explains,
though most think that decision making skills among GTS are high, but it should be noted that
such skills can be challenged. Therefore, the skill must be taught from time to time.

Resilience

Resilience in a person can act as a defense fortress from falling down when exposed to
adversity or stress. According to Fredrickson (2004), resilience is an ability for an individual to
rise from sadness or difficulty. In fact, the individual will also recover by rebounding all the
difficulties faced and able to continue to thrive (Chen et al., 2017).

Meanwhile, Neihart (2002) suggests that the characteristics of gifted students are as
characteristic of the students of high resilience. They are more likely to have a high level of
emotional intelligence, self-efficacy, curiosity, ability to solve problems and so on. Meanwhile,
Cazan & Dumitrescu (2016) argue that resilient GTS is a student capable of addressing
challenges in life. In addition, they also make life's difficulties as a challenge regardless thinks
the matter as a problem or a barrier to be more advanced. Although most studies on GTS
explain this group have high resilience, but Bland et al (1994) reveals that there is also GTS
which has low resilience. This is not only a big loss for the GTS itself but it also hurts the
country as the GTS is the most important asset of the country. In conformity with Noriah and
Abu (2010), the GTS is the most important asset of the nation that needs to be reflected in
their potential for excellence in national development. Thus, Bland et al. (1994) emphasized
the importance of research on resilience among GTS.

In the meantime, Pfeiffer & Stocking (2000) also argued that although the GTS is more likely
to exhibit academic abilities and better known as efficient students in problem solving and
creative, they are also susceptible to pain, difficulty and psychological problems. The findings
were supported by the findings from Kline and Short (1991) that found the resilience level of
gifted student was inversely proportional to the level of emotional problems. He also revealed
that the level of GTS resilience decreased when class grades shifted due to increased
emotional problems among them.

Counseling Service

Counseling service is responsible for providing support at the school level that helps meet the
needs of the GTS. According to Wood (2010), GTS group is considered unique and elusive and
they need a careful observation. The extraordinary intellectual abilities compared to other
teenagers (Noriah & Abu, 2010) have led this group to require special attention and needs
which include academic, career, life and psychosocial (Rorlinda et al., 2016).

As ordinary teens, the GTS is also under pressure in development as a teenager in this
challenging world. Many studies in Malaysia have found that counseling services are
indispensable for GTS (Abu Bakar & Noriah, 2010; Rafidah, 2013). However, most students
who get counseling do not express issues related to the psychological problems they
encounter as gifted learners. Those present are just to get counseling on career issues or get
advice on academic issues only. This clearly shows that the GTS often solicits counseling
services but is not ready or embarrassed to express issues related to their unique
psychological issues.
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In addition, most Malaysian counselors are not exposed or have no special training in relation
to the GTS. Supposedly, school counselors should be able to proactively providing services to
all students (ASCA, 2005). Therefore, to meet all types of student counselors must understand
the strengths and challenges of all types of students including GTS. In this regard, the
counselor must be prepared with the knowledge especially on the development of the GTS.
Additionally, counselors should also apply the counseling skills they possess in enhancing the
existing potential of counselors (Wood 2010). Furthermore, in order to make the services
rendered effectively, counselor should provide different services to ordinary students. The
GTS requires services involving creative approaches that coincide with unique cognitive and
effective development (Wood, 2010).

Conclusion

In conclusion, the discussion explains the skills of decision making and resilience as elements
that can help GTS in addressing the social and emotional issues faced and that elements can
be learned and enhanced through a systematic method. According to Coscun et al. (2014),
decision making variables are closely related to the resilience variables. Individuals with high
decision making skills also have a high level of resilience. On the other hand, those who are
low level decision making skills are difficult to deal with all the issues faced and do not have
the ability to keep up. Consequently, counselors need to play a role in helping GTS improve
their skills and abilities in addressing social and emotional issues effectively. The appropriate
services medium for GTS is counseling services, where GTS can sharpen their skills and
intelligence from the service.

Looking at the importance of improving the decision making skills and the capabilities of the
GTS as well as the unique features of this group, it is imperative to identify appropriate service
approaches to these groups. Therefore, studies related to the GTS approach should be
highlighted by future researchers in efforts to improve their decision making skills and
resilience. In addition, it is recommended that creative approaches such as play therapy
approaches should be highlighted in an effort to help GTS in view that play therapy is a
therapeutic approach richen by creative elements (Sarpoulaki & Kolahi, 2016). The matter
also corresponds to Moon (2002) view that encourages counselors to explore effective
techniques or strategies for applying to the GTS. Even the merger of counseling theories with
various appropriate therapies enables clients to get literate faster (Paw, Noriah and Salleh
2008).

The efforts and suggestions discussed above are seen as one of the most effective strategies
to address social and emotional issues among GTS. It not only helps to improve the level of
GTS life that is categorized in special needs teens but also develops counseling services roles
in schools in helping the GTS. Hence, this study is expected to raise public awareness on GTS
issues and provide exposure to professional practitioners, especially counselors on
management strategies on social and emotional issues among GTS.
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