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Abstract

Many studies have shown the effectiveness of language learning strategies by second
language learners. However, only a few studies explored language learning strategies used by
primary school pupils, especially in improving their listening and speaking skills. This study
aims to identify language learning strategies used by Year 6 ESL learners to improve their
listening and speaking skills. This study employed a quantitative method. A total of 40 pupils
from Year 6 pupils in an urban Chinese Type Primary School in Penang, Malaysia were selected
using a convenience sampling technique. The questionnaires were adapted from the Young
Learners' Language Strategy Use Survey (Cohen and Oxford, 2002), focusing on listening and
speaking skills. The findings show that the respondents use language learning strategies in
learning English specifically for listening and speaking skills. Although different learners used
different language strategies, there are some strategies that are used by most of them. This
shows that the learners adopt some language learning strategies in learning English without
being aware of it. Thus, teachers should play a role in guiding them to make use of these
strategies effectively in acquiring the English language.

Keywords: Language Learning Strategies (LLS), English as a Second Language (ESL), Listening
Strategy, Speaking Strategy, Young Learners

Introduction

The learning trend in the 215t century is no longer focussing on gaining knowledge to score in
examinations. It is a lifelong process to acquire knowledge, skills and competencies in order
to develop future opportunities. Gilbert (2005) stated that knowledge is not only about
storing ideas for recall purpose but more to application of the understanding. It can be seen
that acquiring knowledge and making use of the knowledge in daily life is the ultimate goal of
learning. However, the acquisition of knowledge in the learning process does not only depend
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on the teaching methods used by teachers to help learners excel in examinations but also the
responsibility of the learners in their own learning. Learners should be active throughout the
learning process and apply what they have learnt instead of waiting for teachers to spoon-
feed them with information. This statement is in line with Wolff, Wagner & Poznanskiet et al.
(2015) who pointed out that active learning can lead to better knowledge retention and
deeper understanding of materials than passive learning. Thus, it is important that teachers
can increase the potential of learners in taking charge of their own learning and dealing with
the learning challenges. In realising this effort, learners shall be motivated to use different
learning strategies in the learning process.

Learning strategies are defined as "specific actions taken by the learner to make learning
easier, faster, more enjoyable, more self-directed, more transferable to new situations"
(Oxford, 1990, pp.8). Learning strategies are also techniques used to aid a learning task
(Chamot, 2005). In other words, learners use a set of techniques or skills to help them learn
better, faster and more efficiently. Learning strategies might be unfamiliar to learners to be
applied in their learning task at first, but with repeated usage of the strategies, learners will
slowly become familiar and apply the strategies with some automaticity. To date, researchers
are interested in exploring the process of learning rather than the product of learning.
Previous studies have proven that learners who apply effective learning strategies were more
likely to have better learning experiences and positive attitudes toward language learning
(Habdk & Magyar, 2018). Therefore, successful learners who apply suitable learning strategies
are more aware of their learning process and will be more responsible and efficient in
completing their learning task.

For many years, language has been regarded as a means of communication among people
regardless of their different races and colours. Language is extremely necessary in our lives
because it is the means by which individuals communicate. However, learning a language can
be quite challenging. Oxford (1990) strongly emphasised the vital role of language learning
strategies (LLSs) in language learning. In her studies, it is found that successful language
learners applied more strategies that suit their learning styles than the less successful
learners. There are also other studies which support language learning strategies as one of
the factors that affect language proficiency (Green & Oxford, 1995; Gharbavi & Mousavi,
2012; Raoofi, Binandeh & Rahmani, 2017). By identifying the language learning strategies
used by the successful learners, less successful learners can be trained with suitable language
learning strategies so that they can apply these strategies to aid their learning.

In today's world, English is considered the most commonly used language in the world as it
helps to connect everyone in a global world. Therefore, it is important that students can
master the language and communicate effectively in English. In the Malaysian context, English
is taught as the second language in all Malaysian schools. It is also a compulsory subject to be
learnt by all the students in both primary and secondary schools. It is hoped that students will
be equipped with basic English language skills in schools to enable them to communicate in a
variety of contexts. There are four language skills, namely listening, speaking, reading and
writing skills that should be mastered by ESL pupils so that they can understand the
information in both spoken or written in their everyday life.
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According to Ulum (2015), listening skill plays an important role in language learning as it
promotes the learning of other language skills by the language input received. However, it is
also the hardest skill to learn. Speaking skill, on the other hand, is vital to convey meaning in
conversations. Without speaking ability, one cannot communicate well and might impede his
or her social development. Therefore, it is crucial to build up students' communicative
competence during the learning of English. Though communicative competence is listed as
one of the 215 century skills to be mastered by students, listening and speaking skills are given
less focus as compared to reading and writing skills (Sah & Shah, 2020). The same finding was
mentioned by Nunan (1997) that listening skill had not been given much focus as compared
to reading skill. This is due to the more emphasis given to the centralised public summative
examinations, which focus more on the reading and writing skills. Instead of exploring and
acquiring knowledge for the sake of self-improvement, students pay more attention to
reading and writing skills and neglect the listening and speaking skills. This leads to the lack of
knowledge in using suitable listening and speaking learning strategies during their language
learning process.

Many researchers agree that language learners can be trained with language strategies so
that they can be successful language learners (Gharbavi & Mousavi, 2012; Suwanarak, 2019).
However, limited studies were done to identify the students' listening and speaking strategies
specifically in their learning process in order to improve the mastery of these two skills in the
English language. By identifying the students' listening and speaking learning strategies, this
research will be useful to give insight to the school administrators and English language
teachers into the language learning strategies that are suitable for students to improve their
English language communicative competence interventions. It also helps English language
teachers to identify their roles and the right teaching approaches to teach these strategies to
the students.

Research Objective
e To identify language learning strategies used by Year 6 ESL learners to improve their
listening and speaking skills in an urban primary school located in Penang, Malaysia.

Research Questions
1. To what extent do the Primary 6 ESL learners use listening strategies in their language
learning process?
2. Towhat extent do the Primary 6 ESL learners use speaking strategies in their language
learning process?

Literature Review

Overview of Language Learning Strategies

Language learning strategies, according to Oxford (1989), are the conscious process of
behaviours used by language learners to improve language acquisition, storage, retention,
recall, and adoption of new information. Language learning strategies, according to Cohen
(1998), are the mechanisms that learners actively choose and that can produce outcomes to
enhance the learning or application of a second language through the storage, retention,
recall, and adoption of language information. Cohen (1995) characterised "strategies" in the
context of second language acquisition as "universal approaches and definite acts or means
applied to acquire a second language."
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Language learning techniques, according to Wenden (1991) and Rubin (1994), are the designs,
behaviours, and practices used by the learner to access, store, retrieve, and apply
information. They argue that the aim of using LLSs is to remember language information,
recall it, and apply it in a different situation. In that case, they clarify that LLSs refer to what
students do to learn and change their learning. LLSs are later proposed by Richards and Platt
(1992) as a voluntary action that allows learners to comprehend, gain, and remember new
knowledge. LLSs are used for a variety of purposes. The difference between Wenden and
Rubin's description and Richards and Platt's can be explained by the fact that Richards and
Platt's LLSs are used consciously, which means that learners know what works best for them
based on the learning objective.

According to LLSs, Macaro (2014) identified that certain techniques needed a basic level of
linguistic awareness to be used. LLSs may also be thought of as mental exercises that students
or language learners engage in to learn a foreign language. Furthermore, LLSs serve as a forum
for language learners to improve their comprehension as they progress toward language
proficiency (Oxford & Nyikos, 1989). Language learners will be able to completely
comprehend new details about the new language they are learning through mental exercises
before assimilating it into their current experience. Learning strategies are mental strategies
through which learners associate new knowledge with existing information in long-term
memory, according to Oxford and Nyikos (1989). Language learning strategies can then be
described as deliberate, deliberate steps taken to resolve certain educational obstacles,
depending on the issue at hand. They are used to remember details, to integrate them, and
to apply them in speaking and writing.

Ellis (1994) concluded five dominant conditions of effective or strong language learners, which
include an interest in language form, a topic for discussion, an active task strategy, awareness
of the learning cycle, and the ability to implement techniques easily matched with task
specifications, based on a previous study on successful language learners. Wenden (1991)
identified two main learning strategies: cognitive strategies (information selection,
comprehension, storage, and retrieval) and self-management strategies (monitor or manage
learning processes such as regulatory skills or self-directed learning skills). The Education Plan
Cohen and Chi developed the Use Inventory, which is a common language learning technique
inventory (2004). To assess strategy use, it has parts for listening, speaking, vocabulary,
writing, reading, and translation.

Listening and Speaking Strategies

Listening is an active skill as it requires learners to really pay attention to what they are
listening to in order to gain understanding. In LLSs, listening strategies refer to specific
methods or techniques language learners use to learn a new language through listening.
Listening is a vital part of all learning (Chitravelu, Sithamparam & Choon, 2005), and it is a
challenging skill to teach (Chitravelu, Sithamparam & Choon, 2005; Celce-Murcia, Brinton &
Snow, 2014) because a teacher needs to ensure the learners are always motivated to learn
(Chitravelu, Sithamparam & Choon, 2005). Celce-Murcia, Brinton, and Snow (2014) found that
learners and teachers had two issues with listening: a lack of awareness of what listening
entails and how comprehension is achieved.

As a part of language skills, speaking is the essence of communication because most speaking
is one part of a two-way conversation (Shin & Crandall, 2014). Through speaking, the speakers
in the context of this study language learners can communicate or convey information to
others. In addition, they are able to express themselves and their thoughts through speaking.

571



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 11, No. 6, 2021, E-ISSN: 2222-6990 © 2021

According to Shin and Crandall (2014), a person must be able to talk and think at the same
time in order to speak fluently. This is related to why speaking is considered a challenging
process that demands both speaking and learning and speaking at the same time. Appropriate
speaking strategies are crucial to ensure the productivity of communication or what is
intended to say.

Categorisation of Learning Strategies

Language learning techniques have been classified by various researchers into various groups.
Despite the differences in participants and backgrounds, there are several similarities in the
categorisation of learning techniques. Since the publication of books by O'Malley and Chamot
(1990) and Oxford (1990), the study of language learning strategy has sparked a lot of interest
in the aspect of second language acquisition of which 0'Malley and Chamot (1990) and Oxford
(1990) categorisation are two of the most well-known (1990). O'Malley and Chamot (1990)
identified three types of strategies. Metacognitive strategies like selective attention,
preparing, tracking, and assessing learning activities, cognitive strategies like preparation,
organisation, inferencing, summarising, minimising, imagery, transition, and elaboration, and
social or affective strategies like questioning for clarity, cooperation, and self-talk were among
the categories.

According to an overview of previous work on good language learning strategies, Oxford
(1990) introduced a more systematic categorisation of language learning strategies, and her
categorisation is the most detailed learning strategies categorisation (Ellis, 1994). Language
learning techniques were divided into two categories: indirect and primary. In terms of
indirect strategies, metacognitive strategies enable learners to monitor the learning process
by concentrating, arranging, drafting, and assessing their own mindset. Affective
interventions are used to change people's motivations, feelings, and behaviours. Social
strategies enable students to learn by working together with others. There are 19 subsets and
62 specific strategies for each of the meta strategies that language learners use to gain a large
pattern of vocabulary and language structures. Direct strategies include memory strategies
that allow learners to keep and recapture new information, such as organising, creating
mental links, applying images and sound, reviewing, and employing action and cognitive
strategies that allow learners to comprehend and create a new language, such as reasoning,
logical reasoning, and using action (Oxford, 1990). (Oxford, 1990). All of these techniques can
be used to alter language learning without impacting the target language directly (Oxford,
1990).

Many different kinds of language learning methods have been classified by researchers
(Cohen & Chi, 2004; Purpura, 1999; Oxford, 1990; O'Malley & Chamot, 1990; Rubin, 1981;
Wong-Fillmore, 1979; Naiman et al., 1978). By evaluating, measuring, and interviewing
ineffective and competent learners in a school, Naiman et al. (2018) identified five major
learning strategies: active task approach, management of affective demands, self-monitoring,
the realisation of language as a mechanism, and realisation of language as a medium of
communication. Wong-Fillmore (1979) studied five Mexican students studying English in
school and found three social strategies for joining a group or seeking support from a peer,
as well as five cognitive strategies for locating a persistent segment in the established
formulas used by students to improve their communicative proficiency. Wong-Fillmore also
disagreed that social strategies were more important than cognitive strategies in terms of
increasing learners' exposure to the second language.
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Importance of Language Learning Strategies

Language learning strategies are important for second language teaching and learning
because they promote learning autonomy and competence while also serving as tools for
successful, self-directed involvement. Competent LLSs may also assist unsuccessful students
in determining the reason for their failure and assisting them in planning their learning
(Gregersent, 2001; Chamot, 1999; Brown, 1994; Cohen, 1990; Faerch & Kasper, 1984).
Kumaravadivelu, 2003; Griffiths & Parr, 2001; Murat, 2000; Rubin 1994; Oxford, 1990; Cohen,
1998; Clouston, 1997; O'Malley & Chamot, 1990). The importance of concentrating on LLSs
studies has been shown by research. According to Murat (2000), the primary goal of
experimental work in this area is to develop skills that can be used to improve language
teaching and learning in second language classrooms. However, rather than being part of
prevailing pedagogical guidelines and procedures, trials at integrating technique instruction
as the main component of instructed language learning remain at the level of confined
intervention.

Methodology
This study aimed to investigate Year 6 (12-year-old) pupils' language learning strategy used in
learning English.

Research Design

The survey design was used as the research design of this study. The survey questionnaire
was developed by adopting the Young Learners' Language Strategy Use Survey by Rebecca
Oxford and Cohen (2002). The survey questionnaire was used to collect the data needed to
answer the research questions.

Research Participants

The samples of this study were 40 Year 6 pupils in an urban Chinese Type Primary School in
Penang, Malaysia. The respondents had had exposure to English language learning from
preschool until Year 6 under the Standard-based English Language Curriculum (KSSR). All
respondents have different levels of English language proficiency ranging from average to
above average.

Sampling Technique

Convenience sampling technique was used to conduct this study. A link to the online
guestionnaire survey was shared in the Google Classroom with the selected class. All pupils
in this class were instructed to participate in and complete the survey.

Instruments

The instrument used in this study is a set of questionnaires adapted from the Young Learners'
Language Strategy Use Survey (Cohen & Oxford, 2002) that incorporates six categories of
language learning strategies, namely listening strategies, vocabulary strategies, speaking
strategies, reading strategies, writing strategies and translation strategies. In the
guestionnaire of the study, only the listening and speaking parts are included to address the
research questions. It consists of 31 items in statement form and respondents are to choose
the score of 100% if the statement really describes them, 50% if the statement is somewhat
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like them and 0% if the statement is not like them. This adaptation was made as compared to
the original survey where the respondents chose among (+), (V) and (-) because the idea was
more easily explainable as the pupils had learned the adverbs of frequency.

Data Collection Methods

The online questionnaire was posted in the Google Classroom and the respondents were
given instructions to complete the online questionnaire (Google Form). The respondents’
responses were recorded and collected to be analysed.

Data Analysis

Data from the questionnaire were analysed using descriptive analysis. Mean, percentages and
frequency of responses were obtained. The mean score was used to determine the level of
frequency of language learning strategies used by the respondents. The percentages of
responses were used to investigate how varied the respondents' employment of the learning
strategies. The level of frequency was used to determine the level of usage of the learning
strategies when learning English (high, medium, low).

Findings and Discussion

Table 1 shows the demographic profiles of the respondents. The respondents are Primary 6
pupils and they are currently studying in an urban primary school located in Penang, Malaysia.
A majority of the respondents are Chinese and their mother tongue (L1) is Chinese language.

Table 1
Demographic profiles of the respondents
No. Item %
1 Gender Male 16 (40)
Female 24 (60)
2 Race Chinese 40 (100)
3 Primary Six 40 (100)

Research Question 1

To what extent do the Primary 6 ESL learners use listening strategies in their language
learning process?

The findings in Table 2 are to answer the first research question. Table 2 shows the results on
listening strategies used by the respondents. As shown in Table 2 (Section 1), strategy "If |
hear people speaking English, | listen" denoted the highest mean score (2.68), and the
percentage of respondents (70.0%) and (27.5%) who thought that this statement really
describes them and somewhat like them, respectively. It was presumably due to the pupils'
daily routine. It is to be understood based on the respondents' demographic profiles that
children of the Chinese descent and those who are studying in an urban school are more likely
burdened with tuition for academic purposes or involved in extracurricular activities.
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Therefore, the respondents have more opportunities to encounter people that speak the
target language and less leisure time to spend on electronic gadgets at home. Meanwhile,
only one respondent (2.5%) did not listen to people speaking the language. This implied that
39 respondents (97.5%) listened to people speaking the language to listen more to the English
language. Consequently, Penang is located within Malaysia's metropolitan area, which means
most of the adult citizens there have basic English communication skills to interact amongst
racially diverse people. The findings in Table 2 also showed that the strategy "I watch TV
shows in English" has the lowest mean score (2.10). It was probably a result of the time
constraint and pressure from their parents to emphasise their academic achievement. Thus,
they rarely have time to watch television, and even if they do have the time for it, the shows
would be in Chinese because that is their first language.

The findings in Table 2 (Section 2) also disclosed that 36 respondents (90%) listened to the
rise and fall of the sounds, specifically the tones in English, in order to understand sounds and
this strategy denoted the highest mean score (2.55). It is also revealed that the strategy "I
listen to the rise and fall of the sounds (the music of the language)" indicated the lowest mean
score (1.85), but there were 34 respondents (85%) that used this strategy to understand
sounds in English. The Chinese language is a tonal language (Ortega-Llebaria & Wu, 2020).
Therefore, the respondents are more sensitive to the tones in the language when used
verbally. However, the majority of the respondents used all four listening strategies listed in
Section 2 based on the mean scores of 1.85 and above.

Next, as shown in Table 2 (Section 3), the strategy "l listen for the important words" indicated
the highest mean score (2.70) and the percentage of respondents (27.5%) and (72.5%) who
thought that this statement really describes them and somewhat like them, respectively. In
this case, it implied that all of them had been actively using this strategy to understand what
they hear. Besides, this strategy focuses on the individual's lexical knowledge to make
meaning from the words they know. Furthermore, the strategy "l listen for what seems
interesting" with the second highest mean score (2.60) reinforced the "I listen for the
important words" strategy. This is because their active engagement of lexical knowledge was
driven by their inquisitive approach to understand things that are interesting to them
(Sabitovich, 2021). Therefore, the respondents were able to form meanings based on the
important words and their willingness to learn something of interest to them in order to
understand what they hear. In Section 3, the listening strategies are crucial information that
the teachers should be attentive to when teaching listening skills to the language learners in
the classroom, so the pupils are able to comprehend the language and content conveyed
during the teaching and learning process. Chitravelu, Sithamparam and Choon (2005) stated
that learners would be unable to participate in the learning process if they could not
comprehend what the teacher is saying in the classroom. It is further elaborated that the
objective of teaching listening skill is to develop pupils' ability to listen with understanding
and obtain precise information.

Section 4 in the questionnaire was to further excavate the depth of the respondents' listening
strategies if they still do not understand what someone says. Table 2 (Section 4) revealed that
39 respondents (97.5%) used the "I guess the meaning from the person's tone (such as angry
or happy)" strategy with the highest mean score (2.63) if they still do not understand what
someone says. In addition, only 1 (2.5%) out of 40 respondents did not use the strategy. It
implied that most of the respondents were perceptive in receiving input and made meaning
based on someone's tone to process whether the information conveyed were negative or
positive. It helped them to better understand what someone says if they still do not
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understand after using the strategies from Section 3. This signified that the respondents
attached certain tones (such as angry or happy) to words. Hence, the input they get from the
tone helps them to guess the meaning of what someone says. Aside from that, the strategy "I
guess the meaning from what | heard before" denoted the second highest mean score (2.33).
Therefore, it indicated that the respondents also used their previous knowledge to guess the
meaning when they still do not understand what someone says. Hence, they relied on the
input they have from their prior knowledge to relate what they heard before and manipulate
it to suit the current input that they cannot understand (Celik, 2020). The lowest mean score
(1.63) was denoted by the strategy "I ask the person to slow down". This was probably
because the suprasegmental feature of the language became unnatural. Thus, it would be
harder for the respondents to understand unless they were only trying to understand certain
words from what someone says. It was relevant to what Chitravelu, Sithamparam and Choon
(2005) stressed that learners would not be able to understand if the speaker slowed down
their speed of speech. Despite that, except for the strategy, "l ask the person to slow down",
the other strategies have a high mean score of 2.00 and above. Hence, there were various
strategies that the respondents used if they still do not understand what someone says in
order to comprehend the speakers.

Table 2
Distribution, frequency and mean on listening strategies use
The The The
No. Item statement | statement is | statement | Mean
isn't like somewhat really
you like you (%) | describes
(%) you (%)
Section 1: What I do to listen more
1 | Ilisten to the songs in English 2 (5.0) 25 (62.5) 13 (32.5) 2.28
(YouTube videos/radio).
2 | I'watch TV shows in English. 5(12.5) 26 (65.0) 9(22.5) 2.10
3 |1 go to movies that use the 3(7.5) 18 (45.0) 19 (47.5) 2.40
language.
4 | llisten to Englishif lamin a 0 19 (47.5) 21 (52.5) 2.53
restaurant or see movies in the
language.
5 | If I hear people speaking English, | 1(2.5) 11 (27.5) 28 (70.0) 2.68
listen.

Section 2: What I do to understand sound

6 | | find sounds in the language that 8(20.0) 28 (70.0) 4 (10.0) 1.90
are like sounds in English.
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7 | Itry to remember unfamiliar 3(7.5) 24 (60.0) 13 (32.5) 2.25
sounds | hear in English.

8 | llisten to the rise and fall of 4 (10.0) 10 (25.0) 26 (65.5) 2.55
sounds (the tones in English).

9 | llisten to the rise and fall of the 6 (15.0) 17 (42.5) 17 (42.5) 1.85
sounds (the music of the
language).

Section 3: What | do to understand what | hear

10 | I listen for the important words. 0 11 (27.5) 29 (72.5) 2.73

11 | Ilisten for what seems 2 (5.0) 12 (30.0) 26 (65.0) 2.60
interesting.

12 | 1listen for words that are 2 (5.0) 27 (67.5) 11 (27.5) 2.23
repeated.

Section 4: What | do if I still don't understand what someone says

13 [ I ask the person to repeat. 7 (17.5) 26 (65.0) 7 (17.5) 2.00

14 |1 ask the person to slow down. 17 (42.5) 21(52.5) 2 (5.0) 1.63

15 | l ask a question. 4 (10.0) 31(77.5) 5(12.5) 2.03

16 | | guess the meaning from the 1(2.5) 13 (32.5) 26 (65.0) 2.63
person's tone (such as angry or
happy).

17 | I guess the meaning from how the 7 (17.5) 19 (47.5) 14 (35.0) 2.18
person moves or stands.

18 | | guess the meaning from what | 3(7.5) 21(52.5) 16 (40.0) 2.33
heard before.

Research Question 2

To what extent do the Primary 6 ESL learners use speaking strategies in their language
learning process?

The information tabulated in Table 3 focused on speaking strategies used by the respondents.
As shown in Section 1 of the table, the strategies were used to practise speaking by the
respondents. The strategy "I make the sounds of the language until | can say them well"
denoted the highest mean score (2.25) with 36 respondents (90%) that used the strategy to
practise speaking. The sound of the English language is made up of phonemes. The
respondents' first language, which is Chinese language, is a tonal language that essentially
emphasised the tones and sounds to differentiate the homophonic character and its
meanings. Therefore, the respondents were more familiar with practising the sounds of the
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language in order to speak the language. Khan, M. and Khan, R. (2021) noted that having an
awareness of the sounds of the target language will improve the learner's ability to acquire
the language.

Next, the strategy with the second highest mean score (2.15) is the "I practise using new
grammar forms when I talk". Therefore, the respondents were aware of the grammatical rules
in the target language and actively implemented their knowledge into their speaking practice.
As stated by Celce-Murcia and Larsen-Freeman (1999) that the ability to use language
grammatically and communicate are respectively different from each other, but both are
equally important goals. Thus, it implied that the respondents were practising their fluency in
the language and applying their skill to use the language in terms of grammar accurately. The
other two strategies, "l imitate the way native speakers talk" and "I say new expressions over
to myself", respectively have mean scores of 1.90 and 1.98. This is presumably due to their
lack of exposure to the language, especially to native speakers and social factors. The
respondents live in Malaysia, so they were more likely exposed to localised English
expressions and accents. Hence, they are least likely to use these strategies to practise their
speaking.

Subsequently, the next section in Table 3, which is Section 2, focused on the strategies used
by the respondents in order to talk to others. There were 39 respondents (97.5%) that used
"I plan what | am going to say" strategy with the highest mean score (2.48), and only 1
respondent did not use the strategy to practise speaking. It is in line with their strategy to
practice speaking, whereby the respondents practised using new grammar forms when they
talk. This implied that the respondents were conscious of their grammar usage when they are
talking. Therefore, their speech formation is more organised and more likely to be
grammatically accurate. Hence, the conveyed information is comprehensible to a certain
extent. However, the "l ask the other person to correct me when | talk" strategy denoted the
lowest mean score (1.75) with 16 respondents (40%) that did not use this strategy to talk to
others. This might be because they prefer their speech flow to be uninterrupted. Roberts
(1995) explained the necessity of error correction in language learning and suggested to allow
the conversation flow.

The findings based on Table 3 (Section 3) revealed that 40 respondents (100%) preferred to
use the "l try to say it in a different way" strategy with the highest mean score of 2.53. It is
common to experience that moment when people are unable to think of the word or phrase
that they want to say. Therefore, the respondents opted to elaborate on the things they
wanted to say differently instead of trying to remember the certain words or phrases they
wanted to say. It is to avoid interruption to the flow of conversation and their train of
thoughts. Next, there were two strategies with the second highest mean score of 2.48, which
are "l ask the person to help" and "l use words from my own language". The "l ask the person
to help" strategy only has one respondent that did not use it. This indicated that most of the
respondents were not afraid or embarrassed to request help from other people. Meanwhile,
the other strategy indicated that the respondents rather use words from their own language
to let the conversation flow when they could not think of the word or phrase to say. Castro
and Artiles (2021) illuminated the parts where bilingualism influenced speaking competency.
Hence, the respondents could not think of the word or phrase to say because of their mother
tongue interference. The lowest mean score (1.93) is denoted by the "I move my hands or
body so the person will understand me" strategy. It was probably because the respondents
were not adept in using their bodily gestures to express themselves when they are talking, or
they are not kinaesthetic types of learners.
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Table 3
Distribution, frequency and mean on speaking strategies use
The The The
No. Item statement | statement | statement | Mean
isn't like is really
you somewhat | describes
(%) like you (%) you (%)
Section 1: What | do to practice speaking
1 | I make the sounds of the 4 (10.0) 22 (55.0) 14 (35.0) 2.25
language until | can say them
well.
2 | limitate the way native speakers 7 (17.5) 27 (67.5) 5(12.5) 1.90
talk.
3 | I say new expressions over to 9(22.5) 23 (57.5) 8(20.0) 1.98
myself.
4 | | practise using new grammar 6 (15.0) 22 (55.0) 12 (30.0) 2.15
forms when | talk.
Section 2: What I do to talk with other people
6 || start conversations. 3(7.5) 27 (67.5) 10 (25.0) 2.18
7 | I change the subject if | don't 6 (15.0) 15 (37.5) 19 (47.5) 2.33
have the words | need.
8 | I plan what | am going to say. 1(2.5) 19 (47.5) 20 (50.0) 2.48
9 |1 askthe other person to correct 16 (40.0) 18 (45.0) 6 (15.0) 1.75
me when | talk.
Section 3: What I do if | can't think of a word or phrase | want to say
10 |1 ask the person to help. 1(2.5) 19 (47.5) 20 (50.0) 2.48
11 | Itry to say it in a different way. 0 19 (47.5) 21(52.5) 2.53
12 |1 use words from my own 3(7.5) 15 (37.5) 22 (55.0) 2.48
language.
13 | I use words from my own 5(12.5) 20 (50.0) 15 (37.5) 2.25

language but say them with
sounds from the new language.

579




INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 11, No. 6, 2021, E-ISSN: 2222-6990 © 2021

14 |1 move my hands or body so the 11 (27.5) 21 (52.5) 8(20.0) 1.93
person will understand me.

Implications and Conclusion

The findings of this study give a reflection on how pupils learn English, especially in listening
and speaking skills. Based on the findings, it can be said that demographic and learners' first
language somehow affect learners' learning strategies. Learners with more exposure to the
targeted language seemed to use the strategies of listening and practising to use the language
in their daily life. Thus, it is important for learners to know their suitable learning strategies
for them to enhance their skills in the English language. It also acts as an input for pupils to
be aware of their learning strategies that can be used to improve their speaking and listening
skills. However, it is important to bear in mind that teachers play a crucial role in introducing
good language learning strategies to pupils. Research has shown that proficiency is related to
language learning strategies. However, not all pupils preferred the same language learning
strategies. It differs from one learner to another as they use certain types of language learning
strategies that are suitable for themselves. Thus, teachers should identify the pupils' learning
styles and preferences. Then, teachers should act as the facilitator in guiding them to various
types of language learning strategies so that learners can try and choose strategies that suit
their styles and preferences. Pupils should also be given the autonomy to choose strategies
that suit their preferences in enhancing their English learning. Although this study
documented the language learning strategies of Year 6 pupils focusing on listening and
speaking skills, it did not cover the language learning skills of reading, writing and grammar
as well as the factors influencing the choice of language learning strategies by the pupils.
Future research can focus on the factors influencing the use of the language learning skills
and or studies involving other skills, apart from listening and speaking, among primary school
pupils in Malaysia and provide additional insights into L2 learning strategies that can help
primary school students and teachers in applying the strategies in their learning and teaching
strategies.

Although there are several language learning strategies accessible to learners and teachers
alike today, not all are appropriate for every learner, based on the findings of this study.
Teachers must assist pupils in determining the most suitable listening and speaking language
learning strategies for them in order to enhance their learning. This study also demonstrated
that numerous ways can be used to teach and learn the English language to the learners of all
levels of education and not only to primary school pupils. To summarise, this study provides
a new insight on the topic of language learning methodologies, and it will undoubtedly be of
tremendous benefit to instructors and pupils in the future, particularly in the teaching and
learning of English.
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