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Abstract

This study examines the association between achievement goal, perceived teacher
instructional practices and English academic achievement. The study was conducted on the
50 form Four students in a sub-urban school district in Klang valley. The students completed
the questionnaire regarding their achievement goal and their perception of English teachers’
instructional practices. Based on the correlation analysis, the findings showed that mastery-
approach was significantly associated with English achievement. Meanwhile, perceived
teachers’ instructional practices showed that none of teacher instructional practices
associated with English achievement. This has shown that students’ motivation in academic
achievement play an important role in students’ learning.
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Introduction

English is a fundamental language in Malaysia as it is not only used for communication
but also for other purpose. In Malaysia education system, English is a compulsory second
language taught in school beginning at Primary One. It is beneficial for the students to
comprehend and communicate in English efficiently because it is used as a medium to acquire
knowledge and information in a variety of fields such as politics, security, global trade, and
education (Ng & Ng, 2015; Zubairi & Sarudin, 2009). Based on the Malaysia Blue Print 2013-
2025, the Ministry of Education Malaysia aims to develop students who are proficient in
English language so that students are equipped to work in a globalised economy where
English language is the international language of communication. However, Malaysia faces a
number of challenges as far as the teaching of English is concerned. According to Darus (2013),
teachers are facing challenges to find the best approach to teach English.
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Background of Study

Among the various investigation in search of contributing factors to academic
achievement, motivation and teacher instructional practices have been identified as the most
influential predictors of students’ success or failure in school. Students’ academic
achievement has often been measured through their performance in examinations and this
has become a significant measure of success in the field of education (Muzlia, 2015). Due to
the importance of academic achievement to the students’, practitioners and researchers
continuously identify the factors that could improve students’ academic achievement.

Motivation is one of the important factors that could influence students’ academic
achievement. One of the motivation that has been widely used to study on students’
motivation and achievement is achievement goal theory (Midgley, Kaplan, & Middleton,
2001; Pajares & Cheong, 2003). Achievement goals have been defined as general reasons that
lead students to approach, engage, and respond in different achievement tasks and situations
in specific ways (Ames, 1992; Dweck & Leggett, 1988). This goal helps to understand the
students’ academic achievement and learning (Ames, 1992; Meece, Anderman, & Anderman,
2006).

Statement of Problem

English language is one of the language that has been used widely all over the world.
At school teachers play an important role to promote interest in following the lesson in the
classroom. Not only teachers that need to promote students’ interest in classroom, students
also need to arouse themselves to learn the language well by having some motivation within
them. For some students, learning English as a second language is one of the most difficult
subject they have learnt. Besides that, according to Fitriah & Noraini (2017), students
especially from rural area seem to be unable to perform well in the subject matter. Thang &
Jaafar (2011), they identified that two elements that caused the students not perform well in
English subject; attitude and motivation. It was suggested students with low motivation will
experience unsuccessful learning compared to students with high motivation. Yunus &
Khairunnisa (2011), has identified that students who have good language proficiency are
those who have better motivation in learning. Many research on students’ motivation had
been conducted by the past researchers. The present study looked at on achievement goal
and will identify which achievement goal has significant relationship with English
achievement. Additionally, teacher instructional practices were found to have major impact
on student learning outcome (Wang, Haertel, & Walberg, 1993). It has been demonstrated
that the quality of instruction is fundamental in learning process. However, researchers agree
that there is no well-defined description for the best way of teaching (Bota & Tulbure, 2015).
Hence, the present study explored the role of perceived teacher instructional practices in
relation to goal orientation and academic achievement on a sample of secondary school
students. The following research questions guided the data collection and analysis:

1) Is there any significant relationship between achievement goals and English achievement?

2) Is there a significant relationship between teachers’ instructional practices and English
achievement?

813



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 11, No. 7, 2021, E-ISSN: 2222-6990 © 2021

Literature Review
Achievement goals and academic achievement

Achievement goal theory is one of the most prominent theoretical perspectives on
understanding students’ achievement motivation (Hulleman et al., 2010; Wirthwein et al.,
2013). Initially, there were two types of achievement goals which are; a) mastery goals which
focuses on developing students’ competency and understanding, and b) performance goals
which focuses on demonstrating one competency relative to others (Matos et al., 2017). In
explaining about mastery and performance goal, a contrast between approach and avoidance
dimensions was added for both goals (Elliot & Church, 1997; Elliot & McGregor, 2001).

This distinction was fundamentally based upon whether students want to look
competent or avoid looking incompetent at their schoolwork (Harackiewicz, Barron, & Elliot,
1998). Therefore, the 2 x 2 achievement goal framework was developed which postulates four
types of goals: (1) mastery-approach goals oriented towards gaining new knowledge,
improving and developing knowledge and skills, (2) mastery-avoidance goals referring to
avoiding misunderstanding and not mastering task, (3) performance-approach goal oriented
towards showing one’s competences and outperforming other; and (4) performance-
avoidance goals focused on preventing failures. Many studies have suggested that
achievement goal theory is employed to predict and understand different students’ learning
outcomes (Diaconu-Gherasim & Mairean, 2016).

Teacher instructional practices and academic achievement

Recent discussions on the effectiveness of school inputs in raising students’ outcomes
with a focus on teacher factors have shown that students with more effective teachers
perform better during the achievement test (Zakharov , Carnoy, & Loyalka, 2014). Studies
have revealed that teacher instructional practices have major impact on student learning
outcomes (Wang , Haertel, & Walberg , 1993). Instructional practices comprise of manner,
methods or means in which the teachers convey their information, and influence students’
behaviour towards understanding and learning (Bota & Tulbure, 2015). Scholars have
distinguished four dimensions of teachers’ instructional practices which are the: mastery-
oriented instruction, performance-oriented instruction, internal differentiation as well as
cognitive stimulation and autonomy (Retelsdorf et al., 2010). Baumer et al (2010) claimed that
teachers who emphasize on mastering the demands of learning and on individual process
could help students learn better thus influencing the students’ positive outcomes.

Mastery-oriented instruction is a high quality/adaptive instructional practices where
the method emphasised on the students’ effort and progress, autonomy support,
comprehensive learning, support of student help-seeking and social orientation. As study
Butler and Shibaz (2008) found that the mastery-oriented teachers are highly supportive
towards students’ question and help-seeking. Besides, Retelsdorf et al (2010) revealed that
mastery-oriented teachers are oriented to learn and increase their competency. They want
to master their knowledge and compare their current performance with their previous
achievement. Usually teachers that used mastery-oriented instruction in their teaching feel
successful when they have learned something new, something happened in class made them
think, overcome difficulties, and they feel like they teach better compared to the past.
Teachers who use mastery-oriented instruction will provide students with challenging and
stimulating tasks that promote critical and independent thinking.

Meanwhile, teacher who used performance oriented instruction preferabely use their
students’ performance as a strategy to improve the students’ competency in the classroom.
In contrast, teachers create a performance goal structure using rote learning, tasks
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presentation with single correct answer, frequent tests, encourage competition, and
emphasise social reference norms by grading students mainly relative to one another
(Retelsdorf et al., 2010).

Differentiated instruction (DI) is another teacher instructional practices that was being
identified for the present study. Dl is an approach that enables teachers to plan strategically
to meet the needs of every student. According to Levy (2008), differentiated instruction is a
set of strategies for the teacher to meet their students’ need in learning and will move them
forward as far as possible in their educational path. It is a process that will ensure the
students’ knowledge and understanding match with their readiness level, interest, and
preferred mode (Tomlinson, et al., 2003).

Butler, Streblow, and Schiefele (2010), the cognitive stimulation and autonomy
instruction is vital in supporting students’ comprehensive learning. Cognitive stimulation and
autonomy method provides challenging and stimulating task, emphasises critical and
independent thinking, and encourages creative ideas from the students (Retelsdorf, Butler,
Streblow, & Schiefele, 2010). Cognitive strategies instruction is an educational approach
which emphasises cognitive processes and skills to boost learning. This approach enables all
learners to act more strategically, enjoy more self-confidence, and be more flexible and
successful in their learning attempts (Shaghagghi, 2003). This instruction is more towards
autonomous learning where the teachers will allow the students to lead themselves in their
learning. It is important for the students to be an autonomous learner as it could help to take
charge of their own learning by utilising a self-learning and reflection process (Chou &
Chanlin, 2015).

Methodology
Participants and procedure

This study used quantitative approach and a set of questionnaire was use as the
instrument. Thus, the most suitable research design to answer the questions of this study is
correlational design. The samples comprised of 50 Form Four students (6 male, 44 female)
from a school located in a sub-urban city in Selangor.

Based on the quantitative approach, a set of questionnaire was used as the
instrument. The respondents were given the set of questionnaire during a regular lesson. The
respondents were instructed to answer all items by referring to their teacher’s subject
(English language) and also their achievement goals. They were required to respond to each
item using a 5-point scale ranging from 1 (strongly not true) to 5 (strongly true). The
completed questionnaires were collected immediately to ensure full return rate response. It
is important to note that the researcher was present during the administration of the
guestionnaire to provide clarification if needed by the respondents.

Instrument

The set of questionnaire were translated into Bahasa Melayu in order to help students
to understand the items of the questionnaire better. There were two sets of the questionnaire
given to the students. The first set of the questionnaire required the students to identify their
teacher teaching practices in the classroom and the assessment of instructional practices
used. It was adapted from Schiefele, Streblow, & Retelsdorf, (2013); Kunter et al., (2002);
Midgley et al., (2000). The assessment was based on scales from PISA study and the Pattern
of Adaptive Learning Scales (PALS; Midgley et al., 2000). There are four constructs of teacher
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instructional practices, which are mastery-oriented instruction, performance-oriented
instruction, differentiated instruction as well as cognitive stimulation and autonomy.

The second set of the questionnaire required the students to identify their
achievement goal in learning. The questionnaire was adapted from Achievement Goal
Questionnaire (AGQ Elliot & McGroger, 2001). The questionnaire measured four types of
achievement goals: Mastery-approach, mastery-avoidance, performance-approach and
performance-avoidance.

Reliability of items

Cronbach’s Alpha was conducted in order to measure the reliability, or internal
consistency of the items in the instrument. This procedure was used to assess the reliability
coefficient for a scale. The coefficient alpha assesses consistency in scores among equivalent
items. High alpha indicates that the items on a scale are unambiguous and produce reliable
responses. By convention, the value of alpha .05 is acceptable while score more than .07
indicate great reliability (White et al., 2012). Reliability statistics output in Table 1 and 2 show
the Cronbach’s Alpha for achievement goal and perceived teacher instructional practices.

Table 1
Cronbach’s Alpha for Achievement Goal
Construct Number of items Cronbach’s Alpha
Performance-Approach 6 .859
Performance-Avoidance 6 723
Masterty-Approach 6 .660
Mastery-Avoidance 5 .796
Table 2
Cronbach’s Alpha for Perceived Teacher Instructional Practices
Construct Number of items Cronbach’s Alpha
Mastery-Oriented 6 .702
Performance-Oriented 6 .766
Differentiated Instruction 4 .692
Cognitive Stimulation & 4 .859

Autonomy
As signified in the tables, all constructs have secured Cronbach’s Alpha values
exceeding the minimum value for acceptance. Hence, the data analysis was carried on.

Findings
Descriptive analysis

Table 3
Descriptive analysis for English grade

English Grade

English Grade Frequency Percent
Excellent 10 20.0
Medium 34 68.0

Poor 6 12.0
Total 50 100.0
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Table 3 shows the descriptive statistic for English grade from mid-term examination
results. It indicates that most of the students are medium (60%). About (20%) of the students
are excellent and only (12%) of them are poor. The sample of the study were from first and
middle class, hence the result obtained are varied which depend on their class level.

Correlation Analysis
Table 4
Correlation for achievement goals and English achievement
English Score 1 2 3 4

English Score 1

1. Performance Approach :ieg;?r(szc?:aﬁce);r)elation 2156: 1

2. Mastery Approach :ie;r(;?:aﬁzg)elation —303177* 1

3. Mastery Avoidance :ieg;??s,z(i:aﬁ(e);r)elation (2);3 :

4. Performance Avoidance :ieg;??s,z(i:aﬁ(e);r)elation 122222 1

*. Correlation is significant at the 0.05 level (2-tailed).
**_Correlation is significant at the 0.01 level (2-tailed).

The relationship between achievement goal and English achievement was
investigated using Pearson product-moment correlation coefficient. Table 4 shows that there
is no correlation and significant relationship between performance approach (r = -.163,
p>0.05), mastery avoidance (r =.274, p>0.05) and performance avoidance (r = -.222,
p>0.05). However, there is medium, negative correlation and significant relationship between
mastery approach (r =-.337, p<0.05).

Table 5
Correlation for perceived teacher instructional practices and English achievement
English 1 2 3 4

Score

English Score 1
Pearson Correlation .103 1
1.Mastery Oriented Sig. (2-tailed) 475
. Pearson Correlation .183 1
2. Performance Oriented Sig. (2-tailed) 504
. . . Pearson Correlation .062 1

3. Differentiated Instruction Sig. (2-tailed) 666
4. Cognitive Stimulation & Pearson Correlation -.045 1
Autonomy Sig. (2-tailed) 754

**_Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).

Table 5 shows the findings on the correlation between perceived teacher instructional
practices with English achievement. The findings shows that there is no correlation and
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between perceived teacher instructional practices and English achievement. Hence,
perceived teacher instructional practices did not have significant relationship with English
achievement.

Discussions

The first objective of the present study is to identify the relationship between
achievement goals and English achievement. The study was conducted on Form 4 students
from ordinary secondary school in Klang valley. Four achievement goals were identified in
order to identify their relationship among the students’ English achievement; mastery-
approach, mastery-avoidance, performance-approach and performance avoidance. The
findings showed that mastery approach has significant relationship with English achievement.
Mastery approach refers to students who wanted to acquire new knowledge, improving and
developing knowledge and skills. Students who are able to master the subject could perform
well in the subject. Students’ who always wanted to learn new things will help them to gain
more knowledge. Besides that, students who adopted mastery approach in their learning will
help them to understand better the subject because they aim to master the subject by
understanding the content of the subject as thoroughly as possible. It is important for the
students to master the subjects because it will help them to perform well at school. English
language has been a global language. It is very important for the students to competent in
this language so that they can fit into the real world and fit into group of people that they are
planning to communicate with. These results are consistent with previous study by Diaconu-
Gherasim & Mairean (2016). The study indicated that mastery goal orientations could predict
English achievement whereby students who maintain higher level of mastery goals had the
largest gain in achievement. Hence, mastering English language at school is needed as this
could drive them to be more competent in English.

The second objective of the present study is to identify the relationship between
perceived teacher instructional practices and English academic achievement. The findings
show that none of perceived teacher instructional practices has significant relationship with
English achievement. Teacher instructional practices was rated by the students because
students’ rating can provide unique insight of classroom processes (Fauth et al., 2014).
Students’ need to rate their teachers according to four dimensions of teacher instructional
practices namely mastery oriented, performance oriented, differentiated instruction and
cognitive stimulation & autonomy. Teacher instructional practices play an important role in
the classroom because teacher practices refer to how teachers conducted the teaching and
learning activities in the classroom.

Conclusion

In summary, the present study has examined the association between achievement
goals, perceived teacher instructional practices and English achievement. Only one
achievement goals was found to be correlated with English achievements namely mastery-
approach goal orientations. Meanwhile, based on the students’ perception of their teacher
instructional practices, it was discovered that none of teacher instructional practices have
significant relationship with English achievement.

Achievement goal theory provides a useful explanatory framework that assumes that
goals are not just stable personal traits, but rather goals can be shaped by the teacher and
learning environment (Schunk et al., 2007). ESL teachers are always looking for ways and
measures to improve the teaching and learning of English in schools in order to keep learners
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interested and motivated to learn English. The findings from the present study could be
referred to in determining teaching strategies in boosting their students’ achievement goals
and academic performance at large.
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