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Abstract

The development in today’s education has made the technical and vocational education and
training (TVET) a necessity, especially in generating skillful and trained workers who may
enhance the country’s international industrial competitiveness. Numerous institutions have
gained recognition from the Department of Skills Development as recognized centers to
provide skills trainings that offer Malaysian Skill Certificate for courses as listed by National
Occupational Skills Standard. These institutions become a platform for individuals from
various backgrounds (including the disabled) to prepare themselves for their career
advancement. To those disabled individuals, having a career is essential as to ensure their
own life survival, besides meeting their life aims. Therefore, through the Malaysian Plan of
Action for People with Disabilities 2016-2022, the effort of Social Welfare Department
Malaysia to empower the career transition program in educational institutions, particularly in
providing skills training vividly portrays the important role of educators in guiding the disabled
to create their career path.
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Introduction

According to the Persons with Disabilities Act (2008), people with disabilities refer to those
individuals with long-term physical, mental, intellectual or sensory disabilities who, when
interacting with various barriers, can restrict their full and effective participation in society.
To be more specific, these disabled people have been categorized to hearing disability,
visional disability, speech disability, physical disabilities, mental disability, multiple disabilities
and learning disabilities (Social Welfare Department Malaysia, 2016). These individuals with
disabilities include students, of whom, according to Education Act (1996), refers to those who
are given education or training in any educational institution regardless of their age.

Having discussed career related matters, disabled students need a special program of
which it may help provide an early preparation platform for them. Such preparation is in terms
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of the career related knowledge, skills and experience. TVET based education is seen as a good
approach in instilling career awareness among the disabled as it aims at optimizing their
involvement in the society and ensuring that these group of people is not left behind (Suk
et.al., 2020). Depending on their own abilities, advancing a career is vital among the disabled
as it serves as an avenue for them to contribute to the country’s productivity. Hence, a career
transition program is believed to be designed and implemented more effectively as it provides
knowledge and skill based curriculum which may help create a career path for the disabled
students.

Discussing its importance, Alias (2014) states that career transition benefits students
not only in terms of preparing them for the transition process yet in allowing them to gain
real world working experiences (based on the students’ potential as recognized by educators).
If any career transition program is implemented with the collaboration with various agencies
and industries, the disabled students who have joined career transition program since school
may have the potential to continue their studies in higher learning institutions thus would
have better opportunities to get a job.

Therefore, several aspects need to be taken into consideration when implementing
career transition programs. These include integrating various vocational skills in special
education curriculum, involving employers in developing the career transition programs,
creating collaboration with vocational training institutes in preparing spaces for alternative
education and cooperating with both private sectors and non-government organizations as
proposed by Malaysia Education Development Blueprint (2013- 2025). The need of career
transition is in line with the transformation of TVET in which it prepares equal opportunities
to all students regardless of their background. Everybody, including those who do not excel
academically, has the access to education where individuals’ potential is to be grown in
mastering certain skills so everybody is able to compete healthily in today’s career industry.

Research Methodology

This research is a case study which employed a qualitative approach. The researcher
conducted semi-structured interviews to collect data for this research. Using the purposive
sampling technique, two educators with five years of experience in handling career
transition program with the disabled were selected to be interviewed. The interview was
conducted aiming at exploring the educators’ experiences and opinions in the effort of
highlighting the best practices to empower the career transition program among the
disabled.

Research Findings

Results show that there are five main elements that need to be paid attention to as a
preparation in empowering the career transition program among the disabled: (i) Readiness
in Implementing Learning and Teaching Pedagogy, (ii) Readiness in Implementing Students’
Skills Level Identification, (iii) Readiness in Creating Collaboration with many Parties, (iv)
Readiness in Implementing Career Based Curriculum Approach, (v) Readiness in Instilling
Working Experiences.
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(i) Readiness in Implementing Learning and Teaching Pedagogy

Educators’ competence in implementing effective strategies for the teaching and learning
process is vital in handling the career transition program. Researchers like Luckner, Sebald
and Ann (2013), together with Morningstar and Benitez (2013) highly emphasize that an
educator must have good skill background and competency in delivering effective teaching
and learning. According to Respondent 1, among the approaches used in the teaching and
learning include practising scaffolding technique, mastery learning, role model,
demonstration, delivering lessons using visual technology, visits as well as learning that
emphasizes individual differences. The differences in this context refer to the unique abilities
and disabilities of each individual student that require careful attention by the educators.

(ii) Readiness in Implementing Students’ Skills Level Identification

In implementing career transition program among the disabled, Warner (2020) is in the
opinion that educators have to be able to identify certain skills related to positive self-
development especially among those with communication disability. Respondent 1 shared,
besides identifying main skills to be acquired by individual student, educators too need to
identify factors that affect students’ development in various domains. Educators are also
anticipated to understand the process that may help increase the students’ functionality so
they may adapt well in the transition from educational institutions to the career world. For
Respondent 2, the element of life management must be polished or enhanced by educators
who conduct the career transition program. The element includes the skills of living on one’s
own feet, self image, communication, social development, sports and recreation, career
related skills, academic, mobility, self advocacy, entrepreneurship, employment, community
involvement and self esteem. Hence, different forms of evaluation need to be done by
educators to measure necessary skills required by each individual student.

(iii)  Readiness in Creating Collaboration with many Parties

Zhong (2018) propagates that collaboration in the context of career development plays an
important role in strategizing an effective transition program. This is in line with Haber et al.,
(2016) who believe that creating collaboration should be among the main elements to
consider in career transition program. Findings from Respondent 1 indicate that collaboration
from family is highly needed in career placement during the industrial training. This is parallel
to Papay et al (2015) who state that getting family’s cooperation is the most important aspect
to be taken into consideration. To Respondent 2, educators ought to be ready to collaborate
with certain agencies including industrial parties, government bodies and non-government
organizations. This is to ensure the disabled students’” marketability after they have
completed their studies, besides knowledge and skill enhancement. Not only that,
Respondent 1 also stated that collaboration with the industrial parties provides certain
benefits especially in terms of instilling awareness among employers to increase the
acceptance of the disabled in the working industries.

(iv) Readiness in Implementing Career Based Curriculum Approach

Discussing the skills related to career advancement, the researcher found out that the
practical career based teaching and learning is suitable to be implemented with the disabled.
They may be able to master and apply the knowledge and skills learnt in a real world setting
(Gilmour, 2019). Respondent 1 indicated that implementing career based curriculum is
appropriate for the disabled students and it allows students to get jobs within a short period
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of time after they have completed their studies. Agreeing to Respondent 1, Respondent 2
stated that students are well accepted in the working industries especially if the students are
well trained in terms of basic IT skills, job seeking skills, job application skills and interview
skills. Hence, these career related skills are necessary in designing and delivering career based
curriculum.

This finding is in line with Newman et al (2016) who states that career transition
program must serve as a medium for the disabled students to acquire and master certain skills
so they are eligible to be accepted in the industrial world. Career based curriculum which
emphasize on practical training must be made as guidance for any career transition program.
Therefore, educators must prepare themselves in terms of eligibility, skills, experience and
values in order to ensure good teaching and learning outcomes (Haber et al., 2016), besides
preparing the students with career based curriculum elements.

(v) Readiness in Instilling Working Experiences

William (2013) indicates that the use of physical and mental energies through any learning
process which leads to certain product-based outcomes is seen to be more meaningful as it
provides direct experiential learning. This approach is an effort to help the disabled get better
job opportunities in the future (Punch, 2016). In this research, the research discovered that
working experience instilled in students through industrial training has left positive impacts
in students’ development, especially in preparing them for a real-world career. According to
Respondent 1, educators must be in the know of the actual ability of each individual student.
This includes the students’ skills, interest, self confidence and ability to adapt in actual career
challenges. For instance, direct practical experiences gained through entrepreneurship
courses prepare students with knowledge and experience to venture into certain business
fields and face any upcoming challenges. Therefore, it is important for educators themselves
to equip themselves with such skills. This allows the educators to transfer and share the
knowledge and skills to the students more effectively, thus prepares the students to improve
themselves theoretically and practically.

From the perspective of Respondent 2, working experiences enable students to have
high level of self reliance and practice positive values. Hence, educators must have strategies
in ensuring students’ marketability right after they have completed their studies. Respondent
1 added, students must be prepared with skills like technology use, specific career related
skills, in depth knowledge about industrial career situation and readiness to cope with career
related challenges. Hence, proper planning and preparation pertaining to the working
ambience should be exposed to disabled students so they are able to prepare themselves and
to be more confident in adapting themselves in the real world career (Woodar, 2018).

Conclusion

Throughout this research, it is discovered that educators’ competence is crucial in the career
transition program, especially in preparing disabled students with effective transition
practices. Transformation and development of various knowledge disciplines require
educators to be ready to make any shifts so the teaching and learning can be aligned with the
world 4% industrial revolution which surely leaves impacts on the working sector. This
readiness is necessary so educators in the world of education may face any challenges that
come their way in the effort of equipping disabled students with better opportunities in
schools, working arena and in life generally. This justifies the need of empowering the career
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transition program, other than to produce good human capital who can contribute to human
resource optimization as required in today’s industrial world.
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