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Abstract 
In Malaysian education system, English is taught as a second language, but the reality may 
not be true for some learners. Consequently, code-switching is inevitable among bilinguals 
teachers as they are used to maintain communication where L1 and L2 are used for different 
purposes in ESL classroom. Only a few studies were done to discover the code-switching 
functions among in-service teachers in English language classrooms which lead to aims of the 
present study. Code-switching is beneficial in ESL classrooms and teachers should know when 
and how it is best used. This is a survey study that utilized questionnaires as an instrument to 
collect data. A total of forty-two in-service English teachers currently studying at Universiti 
Kebangsaan Malaysia were chosen as the participants. The participants are chosen through 
purposive sampling because they are all English teachers teaching in ESL classrooms. The 
results suggested that the teachers have mixed perceptions on the use of code-switching. 
Furthermore, they advocated for judicious use of code-switching besides using it to help low 
proficiency learners. This perception further influences their use of code-switching where it 
was revealed that the teachers use code-switching mostly to help learners understand lesson 
content. Future research should focus on determining the correlation between teaching 
experience and the use of code-switching. 
Keywords: Code-Switching, Esl Classrooms, Bilinguals, Teachers’ Perceptions, Functions 
 
Introduction 

Malaysia has an estimated population of 31 million which consists of 50% Malays, 25% 
Chinese, 10% Indian and 15% indigenous people who are mainly from Sabah dan Sarawak 
(David et al., 2017). Therefore, the majority of Malaysians are bilinguals if not multilinguals as 
they are of multicultural backgrounds. Malay language has been the national and official 
language of Malaysia since its independence; thus, its functions and roles are not to be 
questioned. It is also the first language of many Malaysians, especially the Malays. Meanwhile, 
people of other races use different L1 according to their ethnicity and family background. In 
Malaysian education system, English is taught as a second language, but the reality may not 
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be true for some learners. For instance, a learner from a Bidayuh ethnicity learns his/her own 
mother tongue at home before learning Malay language from the community. It shows that 
English is not his/her second language. Therefore, it can further pose more obstacles in the 
language learning as the different learners have different exposure time to English (Iber, 
2016).  It is a daunting task to acquire a new language which is morphologically and 
syntactically different from the learner’s L1. Furthermore, the mastery of a new language 
relies mostly on the exposure and practice they have on the language. 

In the case of second language acquisition, it is almost impossible to learn L2 without 
referring to L1 as prior knowledge and using L1 as guidance or point forward. As opined by 
Manara (2007), the learners’ mother tongue acts as a resource for them to get knowledge 
before they take on the new language. She further elaborated on using L1 as a learning 
strategy to help minimize the emotional obstacles in L2 acquisition and calm learners’ anxiety 
so that they would be able to progress well in their L2 learning. Hence, code-switching is 
inevitable among bilinguals as they are used to maintain communication where L1 and L2 are 
used for different purposes. It has become a linguistic phenomenon among bilinguals and 
multilinguals although no similar understanding has been met by linguists, educators, and 
policy makers (Selamat, 2014). It is also dominant and has developed to be a part of a 
distinctive language style in both official and casual settings by professionals, adults and even 
children (DeAlwis, 2020). Code-switching is expected among language learners as a way for 
them to express themselves inside or outside the classroom, especially when they are not 
very proficient in the language. Due to this, teachers may opt to practice code-switching in 
language classrooms to ensure the content is understood. Nonetheless, teachers who employ 
code-switching in their ESL classrooms must create certain ground rules to make sure a 
judicious use of L1 (Makulloluwa, 2013). The switching might be done either naturally and 
subconsciously (Wardhaugh & Fuller, 2014) or with a purpose in mind but either way, there 
are many factors that cause code switching to occur.  
 
Research Problem 

In recent years, more scholars and teachers began to encourage a more bilingual 
approach to teaching where L1 is used sensibly in L2 classrooms. Code-switching has become 
one of the language learning strategies utilized by teachers and learners to achieve 
proficiency in the target language. As Malaysia practices bilingual education where Malay and 
English language are taught as compulsory subjects since pre-school, the code-switching 
phenomenon started then and all the way to adulthood (Cheng, 2003). Low proficiency 
learners feel comfortable when teachers code-switch because their vocabulary repository is 
still inadequate. Hence, they showed positive attitudes in the classroom which helped them 
to enjoy and understand the lesson (Ahmad & Jusoff, 2009). Therefore, code-switching in ESL 
classrooms has become a common practice or interaction between teachers and learners.  

Code-switching is a technique used by teachers who share the same first language as 
the learners, especially the low proficiency learners (Selamat, 2014). The learners’ learning 
process is facilitated by teachers’ code-switching, and this leads to efficient delivery of 
classroom lessons. Still, the use of code-switching is viewed differently by different 
stakeholders. English teachers may be aware of the use of code-switching, but they may not 
entirely understand how to utilize it appropriately. On the other hand, they are also 
demanded to use English exclusively throughout the lessons although there is no certainty 
that they could avoid code-switching entirely.  Thus, the teachers are still struggling and 
contemplating whether they should utilize code-switching during ESL lessons. Nevertheless, 
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there must be a clear function and purpose to code-switching so that it is neither misuse nor 
overuse. Engku Haliza et al (2013) stated that teachers code-switch purposefully for various 
functions whereas Lee (2010) reiterated that the teachers should understand those 
functions.  

Only a few studies were done to discover the code-switching functions among in-service 
teachers in ESL classrooms. Code-switching is beneficial in ESL classrooms and teachers should 
know when and how it is best used. On the other hand, Selamat (2014) mentioned that 
teachers’ negative perception towards code-switching resulted in monolingual teaching 
practices. Hence, there is a need to investigate the teachers’ perceptions and practice of code-
switching to determine whether they are aware of its usage or acknowledge its advantages in 
ESL classrooms. Past studies conducted on teachers’ perceptions of code-switching were 
mostly derived from teachers of the same background, i.e primary school, secondary schools, 
or tertiary education teachers. Few studies looked at teachers from diverse backgrounds. 
Hence, in this study, the teachers came from different school backgrounds, location, and 
teaching experiences. The researchers hope the results gained from this study can further 
help teachers and policy makers in mapping purposeful and judicious code-switching practice 
within ESL classrooms.  
 
Research Objectives 
1. To investigate in-service teachers’ perceptions on the use of code-switching in ESL 

classrooms. 
2. To examine in-service teachers’ code-switching practice in ESL classrooms. 

 
Research Questions 
1. What are in-service teachers’ perceptions on the use of code-switching in ESL 

classrooms? 
2. How do in-service teachers practice code-switching in ESL classrooms? 
 

Literature Review 
Code-switching Definitions 

Many researchers had suggested several definitions of code-switching. Gumperz (1982) 
stated that code switching is “the juxtaposition within the same speech exchange of passages 
of speech belonging to two different language/grammatical systems or subsystems'' (p.59) 
whereas Milroy & Muysken (1995) demarcated code-switching as “the alternating use of 
several languages by bilingual speakers” (p.7). They further posited that code-switching does 
not imply that the speakers are not proficient in the language but rather shows their intricate 
bilingual skills. In more recent studies, Khusmah & Su-Hie (2016) proposed that code-
switching is “an inherent feature of language use in speech communities'' (p.31) while Benu 
(2018) explained that code-switching happens when a language speaker shifts to another 
language midway into their speech or in the centre of a sentence. 
 
Teachers’ Perceptions 

According to a study conducted by DeAlwis (2020), it was clear that the teachers who 
have negative perceptions toward code-switching use less of it in their classroom. Although 
in some instances, they agreed that code-switching is unavoidable, they still believe that 
learners may face problems in the future when they encounter conversation with native 
English speakers as code-switching could thwart their fluency. While some teachers 
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disapproved of the use of code-switching, they do give an exception to low proficient learners 
to save time when they explain difficult vocabulary. Other teachers argued that if code-
switching is permitted, bilingual proficiency may be inadequate. These teachers also believed 
that they would only resort to code-switching when other options have been tried.  

However uncertain the teachers may feel towards the benefits of classroom code-
switching, they must admit that code-switching is an accommodating approach in classroom 
contact, particularly when the goal is to effectively illuminate and transmit information to the 
learners. The teachers must believe that code-switching is unavoidable and see it as a useful 
practice when it is used as a language strategy to accommodate the learners’ low proficiency 
and create a nurturing classroom climate (Makulloluwa, 2013). Tajgozari (2017) in his study 
on the factors contributing to the use of L1 in English classrooms found that most teachers 
portrayed their reluctance in using L1 even though the learners viewed code-switching 
positively. Teachers believed in using as much of the target language as possible since the 
classroom might be the only place where learners can listen and speak English. 
 
Code-switching Functions 

Code-switching has the ability to accelerate better comprehension among learners and 
to engage and conform the whole classroom to the lesson.  In many studies conducted by 
different researchers, they mentioned that code-switching was sometimes done 
subconsciously. However, when teachers code-switch for a purpose, it brings a positive 
impact to the learners’ language acquisition. Therefore, code-switching has been identified 
to serve some purposes that are beneficial for language learning. Among the many functions 
that are repeatedly stated are topic switch, affective functions, repetitive functions, and 
learners’ conflict control (DeAlwis, 2020; Flyman-Mattsson & Burenhult (1999); Sert, 2005). 
Other than that, it should be noted that L1 is used to give instructions to learners during 
classroom activities as a part of efficient class control. Learners will also gain positive attitudes 
towards the target language when the teachers are able to create a strong relationship with 
them.  

On the surface, it is straightforward to assume that teachers code-switch only to make 
the learners understand the statements. Nonetheless, as Flyman-Mattsson & Burenhult 
(1999) did a thorough investigation on code-switching in second language teaching of French, 
they indicated that code-switching is more than only translation. They laid out linguistic 
insecurity, topic switch, affective functions, socializing functions, and repetitive functions as 
the reasons for teachers’ code-switching. These functions are further elaborated by Sert 
(2005) where topic switches are mostly done during grammar lessons meanwhile the affective 
function of code-switching is utilized so that teachers can develop close relations with the 
learners and establish a caring language classroom.  

Although policy makers often reject the use of code-switching in the second language 
classrooms, the code-switching functions could not be denied in aiding linguistic 
comprehension. Ferguson (2003) divided the code-switching functions into three extensive 
categories: 

1. Code-switching to understand the lesson content 
2. Code-switching to manage discipline and classroom behaviour 
3. Code-switching to build relationship and engage learners 
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Studies on Code-switching 
Makulloluwa (2013) further supported the various roles of code-switching in classroom 

interaction by stating that L1 is used to explain difficult concepts, grammatical items, and 
complex vocabulary besides introducing new materials or discussing topics that are unique to 
the L1 culture. Moreover, teachers also use L1 to deal with the matters of administration 
especially among low proficiency learners. Teachers also seek oral feedback from the learners 
using their L1 so that they could clarify vague areas. As summarized by Paramesvaran & Lim 
(2018) based on previous studies, clarification, repetition, and emphasizing important points 
to learners are among the reasons that lead to the use of code-switching in Malaysian ESL 
classrooms. 

Code-switching is not merely teaching in the learners’ L1 but it should be done the right 
way where difficult concepts can be clarified especially when learners are facing difficulty to 
comprehend a certain language input. Levine (2003); Sert (2005) both agreed that explaining 
using L1 is easier as it saves time and reduces confusion among learners thus, they would not 
perceive the language as difficult to learn. Chowdhury (2013) also consented that code-
switching saves time when teachers explain new and difficult concepts to the learners besides 
helping with their understanding. Moreover, learners could communicate effectively and 
comfortably with teachers through the use of code-switching in the classroom.  

Other than that, teachers code-switch so that they can develop and maintain 
interpersonal relationships with the learners as it was proven that this relationship can bring 
positive impact to the learners’ language learning. When teachers practice code-switching 
during ESL lessons, the learners view the teachers as being approachable and supportive. Lee 
(2010) also suggested that learners’ personalities should be taken into consideration because 
extroverts may be more daring and active in the classroom as opposed to the introverts. 
Therefore, when teachers code-switch, these introverted learners could brave up and 
communicate without hesitation as their anxiety level decreased. Lee further supported that 
code-switching could encourage language learning because it makes learners feel more 
accepted and comfortable in the classroom especially during speaking activities.  
 
Negative Effects of Code-switching 

Although it was proved that code-switching can be a beneficial practice in ESL classrooms, 
there are also studies that discovered the pitfalls of excessive code-switching. In a study 
conducted by Paramesvaran & Lim (2018), they discovered that when a teacher puts too 
much effort on code-switching, the teacher may overlook the needs to cater for good 
proficiency learners. Too many translations done in the classroom leads to boredom to these 
learners. Other than that, the learners also thought that repetition for easy and familiar words 
to them is unnecessary. This proves that teachers' code-switching should be done judiciously. 
The teachers must be reminded that English is the medium of instruction in the classroom so 
that they will strive to keep code-switching at a minimum but effective level. Chowdhury 
(2013) in her study on code-switching among tertiary students in Bangladesh concluded that 
teachers and learners alike should not abuse the practice of classroom code-switching and 
that code-switching should be viewed as an exception rather than as a norm. 
 
Methodology 

This is a survey study that utilized questionnaires as an instrument to collect data. A total 
of forty-two in-service English teachers currently studying at Universiti Kebangsaan Malaysia 
were chosen as the participants. The participants are chosen through purposive sampling 
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because they are all English teachers teaching in ESL classrooms in primary or secondary 
schools and even in tertiary level institutions.  
 
The Participants’ Demographic Profile 
Table 1 shows the demographic profile of the teachers. 
 
Table 1 
Teachers’ Demographic Profile 

Demographic Profile Frequency Percentage (%) 

Gender 

Male 7 16.7 
Female 35 83.3 

Age (years old) 

20 to 29 24 57.1 
30 to 39 14 33.3 
40 to 49 4 9.5 

Teaching experience (years) 

0 to 4 18 42.9 
5 to 10 17 40.5 
11 to 15 4 9.5 
16 to 20 3 7.1 

Where they teach 

Primary School 26 61.9 
Secondary School 13 31.0 
Tertiary Institution 3 7.1 

Location of the School 

Urban 13 31.0 
Suburban 20 47.6 
Rural 9 21.4 

 
Based on the teachers’ demographic profile, it can be determined that these teachers are 
from heterogenous backgrounds hence their perceptions and use of code-switching might 
differ.  
 
Instruments 

In this study, the questionnaire used was adapted from past studies by Selamat (2014), 
Chen & Maarof (2017) and Ferguson (2003). The questionnaire was split into three sections 
as described by Table 2 below. 
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Table 2 
Questionnaire’s Details 

Sections Items Description 

Section I Demographic profile (gender, age, teaching 
experience, where they teach, location of school) 

Teachers’ Personal 
Information 

Section 
II 

The teachers’ perceptions on code-switching in 
the ESL classroom which consisted of 11 close-
ended questions with five-point Likert scale 
between 1 (strongly disagree) to 5 (strongly 
agree) 

Items 1-6, 9 & 10 - Selamat 
(2014) 
Items 7, 8 & 11 - Chen & 
Maarof (2017) 
  

Section 
III 

18 items of five-point where 1=Never; 2=Rarely; 
3= Sometimes; 4=Most of the time; 5=Always to 
discover how teachers practice code-switching. 

These code-switching 
functions are based on 
Ferguson’s (2003) three 
extensive categories. 

There is one open-ended question so that teachers may write their genuine thoughts 
about their own code-switching practice so that both close-ended and open-ended 
questionnaires could complement each other (Zohrabi, 2013). The questionnaire was 
distributed through Google forms link that was shared in Telegram and Whatsapp groups. 

The data from the questionnaires were analyzed using descriptive statistics 
meanwhile the open-ended question in the questionnaire was analyzed thematically.  
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Findings and Discussions 
Teachers’ Perceptions on Code-switching Practice in ESL Classrooms 
Positive Perceptions 

Table 3 displays positive teachers’ perceptions on the use of code-switching in ESL 
classrooms where a higher percentage of teachers agree and strongly agree on all items in 
Table 3 except for Item 11. 
 
Table 3 
Positive Perceptions 

Item Teachers believe that: Strongly 
Disagree  

Disagree  Neither 
Agree nor 
Disagree  

Agree Strongly 
Agree  

1 Code-switching will 
facilitate the language 
learning process. 

7.1%  
(3) 

26.2% 
(11) 

11.9% (5) 38.1% (16) 16.7% (7) 

3 Code-switching should 
be included as an 
integral part of the ESL 
lesson. 

4.8%  
(2) 

40.5% 
(17) 

7.1%  
(3) 

38.1%  
(16) 

9.5%  
(4) 

7 Code-switching is 
unavoidable. 

14.3% (6) 14.3% (6) 21.4% (9) 35.7%(15) 14.3% (6) 

8 Code-switching should 
only be used for weak 
learners. 

9.5%  
(4) 

28.6% 
(12) 

11.9% (5) 40.5% (17) 9.5%  
(4) 

9 The use of other 
languages in the ESL 
classroom will result in 
a decline in the 
standard of English. 

9.5%  
(4) 

19.0% (8) 28.6% (12) 23.8% (10) 19.1% (8) 

11 Code-switching 
highlight teachers’ 
linguistic weaknesses 

11.9% (5) 40.5% 
(17) 

14.3% (6) 23.8% (10) 9.5%  
(4) 

 
54.8% teachers agreed that code-switching can facilitate the language learning 

process while 47.6% agreed that code-switching should be included in ESL lessons. The 
teachers also agreed that code-switching is unavoidable and useful for low proficiency 
learners. They do not think that the use of code-switching could decrease the standard of 
English. Meanwhile, 52.4% of the teachers disagreed that code-switching highlights the 
teachers’ linguistic awareness which was also posited by Milroy & Muysken (1995). These 
findings proved that teachers use code-switching to help learners learn language easily.  
 
Negative Perceptions 

Table 4 displays negative teachers’ perceptions on the use of code-switching in ESL 
classrooms where a higher percentage of teachers agreed to the negative effects of code-
switching. 
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Table 4 
Negative Perceptions 

Item Teachers believe that: Strongly 
Disagree  

Disagree  Neither 
Agree nor 
Disagree  

Agree Strongly 
Agree  

2 The practice of code-
switching will increase the 
learners’ reliance and 
dependency on the 
teacher. 

9.6%  
(4) 

28.6% 
(12) 

7.1%  
(3) 

33.3% 
(14) 

21.4% (9) 

4 There should be a strict 
separation of the mother 
tongue and English in the 
ESL classroom. 

2.3%  
(1) 

38.1% 
(16) 

16.7% (7) 31.0% 
(13) 

11.9% (5) 

5 Code-switching should 
only be used as a last 
resort when all other 
options have been 
exhausted. 

7.1%  
(3) 

23.8% 
(10) 

14.3% (6) 26.2% 
(11) 

28.6% 
(12) 

6 Code-switching is an 
efficient, time saving 
technique. 

2.4%  
(1) 

35.7% 
(15) 

14.3% (6) 35.7% 
(15) 

11.9% (5) 

10 The more English that is 
used, the better the 
results for the learners. 

11.9% (5) 23.8% 
(10) 

9.5%  
(4) 

33.3% 
(14) 

21.4% (9) 

54.7% of the teachers believe that code-switching could make learners rely and 
depend more on the teacher. Most of the teachers also agreed that code-switching should be 
used as a last choice when other options have been tried. Teachers also believed that using 
more English in the classroom yielded better results for the learners as the exposure time to 
English is increased. There is a balance between the percentage of teachers who think that 
code-switching is an important part of the ESL lessons. In the meantime, not all teachers think 
that code-switching is a technique that can help them save time as opposed to the studies 
conducted by Levine (2003); Sert (2005); Chowdhury (2013); DeAlwis (2020). 
 
Overall Perceptions 

Based on these findings, the teachers have mixed perceptions on the use of code-
switching. This portrayed the current position of code-switching in Malaysian ESL classrooms. 
Although the teachers know that code-switching is inevitable, they are trying their best not 
to practice it in their classroom. This might be due to the strict policy by the education officers 
who discouraged the use of L1 in ESL classrooms. However, as teachers are entrusted with 
their professional judgments, they believe that code-switching enables learning for low 
proficiency learners.  
 
Teachers’ Code-Switching Practice 

Table 5, 6 and 7 shows how teachers use code-switching in their ESL classrooms 
based on the three categories outlined by Ferguson (2003), code-switching to (i) understand 
the lesson content; (ii) manage discipline and classroom behaviour; and (iii) build 
relationship and engage learners. 
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Code-switching to understand the lesson content 
 
Table 5 
Teachers’ Code-switching to understand the lesson content 

I use code-switching to: Never 
(%) 

Rarely 
(%) 

Sometimes 
(%) 

Most of the 
time 
(%) 

Always 
(%) 

Explain the activity to my students 7.1 23.8 26.2 31.0 11.9 

Give instruction for complicated 
task 

7.1 19.1 16.7 33.3 23.8 

Check students’ understanding 7.1 21.4 16.7 33.3 21.5 

Explain new words 4.8 33.3 9.5 26.2 26.2 

Explain grammar rules 7.1 28.6 21.4 23.8 19.1 

Reduce time in explaining difficult 
words 

9.5 23.8 23.8 26.2 16.7 

Facilitate low proficiency students 11.9 11.9 14.3 40.5 21.4 

 
As illustrated in Table 5, more than 60% of the teachers chose ‘sometimes’ to ‘always’ 

for all the items with an average of 69.1%. A higher percentage of teachers use code-switching 
to give instruction (73.8%) and check students’ understanding (71.5%). A significant number 
of teachers (76.2%) also chose ‘sometimes’ to ‘always’ about using code-switching to facilitate 
low proficiency learners. This finding is in accordance with DeAlwis (2020).  
 
Code-switching to manage discipline and classroom behaviour 
 
Table 6 
Teachers’ Code-switching to manage discipline and classroom behaviour 

 
I use code-switching to: 

Never 
(%) 

Rarely 
(%) 

Sometimes 
(%) 

Most of the 
time 
(%) 

Always 
(%) 

Organize the classroom setting 11.9 21.4 21.5 33.3 11.9 

Save time in giving instructions 9.5 28.6 19.1 28.6 14.2 

Get the students into desirable 
groups 

9.5 28.6 16.7 33.3 11.9 

Maintain classroom rules among 
students 

9.5 21.4 26.2 35.8 7.1 

Enhance students’ engagement in 
the activities 

4.8 21.4 21.4 40.5 11.9 

Control students’ discipline 16.7 14.3 28.6 26.1 14.3 

 
Table 6 shows the functions of code switching to manage discipline and classroom 

behaviour. More than 60% of the teachers, with an average of 67.1%, indicated that they 
‘sometimes’, ‘most of the time’ and ‘always’ used these code-switching functions. A 
substantial number of teachers (73.8%) use code-switching to enhance the learners’ 
engagement in classroom activities. However, in the open-ended question, teachers barely 
mentioned any of this function mainly because they might not regard this as an important 
function in code-switching or it could be done subconsciously as a daily routine. 
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Code-switching to build relationship and engage learners 
 
Table 7 
Teachers’ Code-Switching To Build Relationship And Engage Learners 

I use code-switching to: Never 
(%) 

Rarely 
(%) 

Sometimes 
(%) 

Most of 
the time 

(%) 

Always 
(%) 

Praise my students 11.9 38.1 14.3 21.4 14.3 

Attract students’ attention 11.9 21.4 16.7 38.1 11.9 

Build good rapport with my students 9.5 28.6 11.9 35.7 14.3 

Decrease students’ level of anxiety 9.5 19.0 16.7 38.1 16.7 

Provide opportunity for students to 
communicate naturally 

4.8 19.0 26.2 31.0 19.0 

 
As mentioned by DeAlwis (2020); Flyman-Mattsson & Burenhult (1999); Sert (2005), 

code-switching also serves as an emotional function where teachers use them to build a 
better interpersonal relationship with the learners. Table 7 demonstrated that more than 60% 
of teachers (average 65.3%) admitted using code-switch to attract learners’ attention, to build 
good rapport, and to decrease learners’ anxiety. Many teachers also use code-switching to 
provide opportunities for learners to communicate naturally. However, only 50% of the 
teachers use code-switching to praise their students which is the lowest percentage.  

When comparing the three categories of code-switching functions, it is quite clear that 
more teachers utilized code-switching to help learners understand lesson content than to 
manage discipline or to build relationships with the learners.  
 
Open-ended question 

The open-ended questions are important to obtain teachers’ perceptions and use of 
code-switching in their own exact words. Their answers were analyzed thematically based on 
previous studies by Makulloluwa (2013), Chen & Maarof (2017), Tajgozari (2017) and DeAlwis 
(2020). Table 8 shows original answers from the teachers regarding their perceptions and use 
of code-switching in their ESL classrooms.  
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Table 8 
Open-Ended Question’s Responses 

It’s not wrong to be used, besides it is essential for ESL learners. 

Students are found to be more interactive and willing to engage in classroom activities. 

I use code switching occasionally in class to make sure the objectives of my lesson are 
achieved. However, I make sure I do not use too much of it.  

I think code- switching can facilitate weaker students because students understand better 
if it is translated.  

I would rather use CS in my practice as it represents the class. I must respect the fact that 
they learn their mother tongue first and not English. Using it side by side IMO would 
facilitate students' learning process and may open their eyes to the big possibility of 
understanding English through their mother tongue.  

It helps to reduce my pupils' anxiety level when learning a language that is so foreign to 
them.  

ESL teachers should reduce the use of code switching in classroom to motivate pupils in 
using the target language  

Useful for weak learners as it helps to reduce their anxiety in participating in the lessons  

I use code-switching sometimes in my classroom for weaker students. 

only apply code-switching in weak proficiency classes.  

Very helpful for ESL learners to learn the language 

Code-switching is helpful especially for low proficiency students. When I code-switch, 
students will understand the use of English words better as they can relate it to their 
mother tongue language 

It helps me to explain English vocabulary better and it is good for weaker pupils.  

We tried our best to keep using English during the teaching part and activity instruction. 
However, I realized it was too overwhelming for my pupils. So when they come to me for 
guidance, I will use both English and BM to enhance their understanding of their task.  

Apply it to the less proficient kids  

I try to avoid code-switching and use it as the last resort 

Code-switching is a part of the English language classroom in Malaysia as we are a 
multilingual nation and English is taught as a second or sometimes unofficial third 
language. However, code-switching should be used as a last resort and teachers should be 
allowed to use code-switching in the classroom at a minimal level.  

Students more responsive during lesson  

It enables pupils to learn English language better.  

Helpful in facilitating weaker learners  

Only apply it when there is really a need.  

Need to apply when you're teaching in low proficiency class 

Can use code-switching but it should be minimum 

Code switching is really needed sometimes, but we should not overuse it. 

It is effective in language learning 

Able to get weak learners attention when they struggle sometimes. And that is the best 
way to use code-switching. 

I will only use code switching sometimes, but most of the time, I try to encourage students 
to speak only English language. 
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It's unavoidable! We could go on and on in English but if no one understands, what's the 
point, right? 

It’s still new to me. Will learn more about it 

I practice Code switching in my class when explaining things that they don't understand in 
English. After explaining to them in English. I will reduce their anxiety level and will start to 
love the language by relating it to their mother tongue.  

It's a good way of engaging with students.  

Code-switching is useful in the classroom especially for emergent English learners.  

Although it's better to use only English, code-switching is necessary in my class because I 
mainly teach weak students. And that is although they are in form 5, their level is 
somewhat of a beginner 

It is good to be used in primary ESL classroom but maybe might only be applicable for 
weak students 

Code switching should be done minimally to optimize the exposure of the English 
language  

In my opinion if ESL starts to use Code Switching, that will create an impression to use 
other languages than English. Using 99.9% in English will encourage students to follow 
their teacher as (role model). Teachers don't have to speak like a native speaker; use a 
simple communicative English Language. 

good to use when it is necessary 

I use it when necessary.  

Code-switching depends on the proficiency and the needs of the students.  

 
13 teachers showed generally positive perceptions towards code-switching where 

they reported the advantages of code-switching such as reducing the learners’ anxiety, 
making them more willing to engage in classroom activities and becoming more responsive 
during ESL lessons. 13 teachers stated that code-switching is more useful for low proficiency 
learners which is in accordance with (DeAlwis, 2020; Makulloluwa, 2013). 7 teachers 
advocated for minimal use of code-switching because they were concerned about overusing 
code-switching that resulted in too much reliance on the learners’ first language. This finding 
is aligned with the study conducted by Chen & Maarof (2017) where they indicated that 
teachers should minimize the use of code-switching and practice it when necessary, according 
to certain pedagogical situations and reasons. 5 teachers pointed out that code-switching 
should be used as the last resort meanwhile 3 teachers do not support the use of code-
switching because it can decrease the learners’ exposure time to English language hence, they 
encouraged their learners to speak English in the classroom as also supported by Tajgozari's 
(2017) study. All in all, the teachers showed mixed perception towards the use of code-
switching in ESL classrooms although it is unavoidable, useful, and effective. It is also 
important to note that 3 teachers mentioned that code-switching practice is still new to them 
probably because they were not exposed to it during their teachers’ training days.  
 
Conclusion 

This study investigated the teachers’ perceptions on code-switching practice in ESL 
classrooms and how they use it. The results suggested that the teachers have mixed 
perceptions on the use of code-switching. Furthermore, they advocated for judicious use of 
code-switching besides using it to help low proficiency learners. This perception further 
influences their use of code-switching where it was revealed that the teachers use code-
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switching mostly to help learners understand lesson content. Although this study successfully 
portrayed the teachers’ perceptions and use of code-switching in ESL classrooms, it did not 
explain in detail whether there is any relationship between the teachers’ teaching experience 
with the amount of code-switching they use in ESL classrooms. Future research should focus 
on determining the correlation between teaching experience and the use of code-switching.  
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