INTERNATIONAL JOURNAL OF
ACADEMIC RESEARCH IN

BUSINESS & SOCIAL SCIENCES

11, Issue 10 vol, (2021) E- ISSN: 2222 6990

Contribution of Job Stress and Self-Efficacy
towards Burnout among Secondary School
Teachers

Nurul Syazwanie Zakaria & Hazalizah Hamzah
Department of Psychology and Counselling, Faculty of Human Development, Universiti
Pendidikan Sultan Idris, 35900 Tanjong Malim, Perak Darul Ridzuan, Malaysia

To Link this Article: http://dx.doi.org/10.6007/1JARBSS/v11-i10/11499 DOI:10.6007/1JARBSS/v11-i10/11499
Published Date: 28 October 2021

Abstract

This study aimed to identify the contribution of job stress and self-efficacy towards burnout
among secondary school teachers. The collection of data was done using survey method. The
respondents were 94 secondary school teachers from selected school within Batang Padang
District, Perak. The data were collected using a set of questionnaires, which contained the
Effort Reward Imbalance Scale (ERI), Teacher’s Sense of Efficacy Scale (TSES) and Maslach
Burnout Inventory-Educators Survey (MBI-ES). The descriptive statistics was utilized to see
the levels of variables involved and multiple regression was utilized to predict the contribution
of job stress and self-efficacy towards burnout. The findings revealed that both variables of
job stress and self-efficacy were significantly contributed to burnout among the secondary
school teachers. Thus, it was proven that both of variables been measured could affect the
burnout among the educators.

Keywords: Job stress, Self-efficacy, Burnout, Teachers Sense of Efficacy Scale, Effort Reward
Imbalance Scale, Maslach Burnout Inventory-Educators Survey

Introduction

Nowadays, as people become more aware of the severity of burnout’s implications in the
education sector, various research has been done. For instance, Malik, Bjorkqgvist, and
Osteman (2017) conducted a study in Pakistan and Finland, Afsar, Govil, and Gupta (2015)
studied within Uttar Pradesh population, and Wang et al (2015) conducted similar scope of
study in China. These researches demonstrated the occurrence of burnout among teachers
all around the world which has been the focus of attention until recently.

Betoret (2006) found burnouts as the result of the prolonged tension and many
authors conceptualized it as the response of stress at the workplace. Burnout also
characterized by three main dimensions, namely exhaustion, cynicism and feeling of reduced
professional ability. Apart from this, Bumen (2010) found an inverse correlation between self-
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efficacy and burnout as Yu et al (2015) found self-efficacy as the mediating factor between
job stress and burnout. Furthermore, Khani and Mirzaee (2015) found that self-efficacy as a
mediator, played an important role in reducing burnout. In addition, before those studies
been done, it was explained that self-efficacy beliefs as one of the factors that react in
multiple ways within the human functioning such as the self-observation, self-judgement and
self-reaction (Schunk, 1990).

Burnout issues among the teachers always being relate to various common causes.
Shaheen and Mahmood (2016) burnout among the teachers found related to the locate, the
reservation and the teaching level. Aside from the workload teachers face, several other
factors gave been discovered to contribute to job stress, including the economic factors,
personal variables such as gender, age, level of training and teaching period (Sabherwal,
Ahuja, George and Handa, 2015; Ravichandran and Rajendran, 2007). Besides, Papasotiriou,
Sidiropoulos, Ntanosa, Chalikias and Skordoulis (2018) discovered that burnout was related
to the stages of professional satisfaction. Burnout also linked to student misbehaviour and
job stress, according to Al-Asadi, Khalaf, Al-Waaly, Abed and Shami (2018). Moreover, Khani
and Mirzaee (2015) found the role of self-efficacy in affecting burnout. However, the factors
of self-efficacy were found less focused on the study that was done within Malaysia. Most of
the existing work was founded done by other states.

Burnout also commonly related to the stress from the job. Instead of focusing on the
environmental and social factors, most of the researchers highlighted the role of the people's
beliefs in perceiving themselves to cope or to drown to stressful conditions. Steptoe and Poole
(2016) the central construct within stress research is the ability in controlling the aversive
experiences. The control was explained in many different forms, which are the behavioral
control over stimulation sources, perception control and the coping responses, which are also
known as cognitive control. Hence, this study included a variety of job stress and self-efficacy
to discover the contributions of internal beliefs towards the burnout among the teachers.

Generally, this study was designed to measure the level of variables has been included
which are the job stress, self-efficacy and burnout and also to investigate the contributions of
job stress and the self- efficacy toward burnout among secondary school teachers.

Literature Review

Job stress among Teachers

A few researches focused on emphasizing on the job stress level among the teachers and
highlighted on the various causes of stress found. Hadi, Naing, Daud, Nordin and Sulong (2009)
the study intended to investigate the prevalence of stress and the factors that are associated
with the contributions of stress among the teachers within Malaysia. The multiple linear
regression was done and found that age, work duration and the psychological job demands
were significantly associated with the stress level. In other hand, job-related factors did not
contribute much to stress among secondary school teachers. While another study by
Sabherwal et al. (2015) in their research discovered varying numbers of stress determinants
including time pressures, lack of infrastructure student indiscipline, and poor pay prospects.
Those found to be among the highest rank stressors found among workers and also revealed
the finding that the respondents experienced an average low to moderate level of stress.
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Self-Efficacy among Teachers

In reviewing the research related to the self-efficacy among the teachers, only one latest
paper found, which the researcher emphasized on the level of the secondary school teachers’
self-efficacy. The research by Ali, Hassan and Jani (2017) was done to investigate the level of
self-efficacy in teaching in secondary schools among Physical Education teachers in Kota Setar,
Kedah Darul Aman. The findings demonstrate that there is a high level of self-efficacy found
among the Physical Education teachers, which focus on the dimensions of students’
involvement, instructional strategy and class management. That study also discovers that
genders show no significant differences in self-efficacy level.

Burnout among Teachers

This subtopic focused on reviewing the research paper that is emphasizing on the burnout
experiences. There were four studies found discovering the burnout levels among the
teachers. The studies being discussed here used the assessment method in discovering the
levels of burnouts and were done in a few different countries, Turkey, Uttar Pradesh Pakistan,
Lahore and Finland.

Yilmaz, Altinkurt, Guner and Sen (2015) conducted a study to determine the burnout
level among the teachers due to the emotional labour in the city centre of Kutahya, Turkey.
The findings demonstrate that teachers have the highest burnout level when they experience
emotional exhaustion. The high burnout level also associated with the lack of personal
accomplishment and depersonalization. In addition, Afsar et al (2015) did research on the
levels of burnout among the secondary school teacher, which referred to few demographic
factors such age, gender, marital status and the place of living. Through the distribution of
the Maslach Burnout Inventory, the t-test and analysis of variance reveal that the three
dimensions of burnout were low. Besides, there is no significant difference between the level
of burnout and the demographic factors being measured except for the place of living.
Furthermore, Shaheen and Mahmood (2016), emphasised the role of gender, locale, job
status, marital status, age, qualification, and level of teaching experience in the frequency of
burnout among public school teachers in Lahore. However, the study confirmed the presence
of burnout and job status, marital status and age found to not contribute to the occurrence
of burnout among teachers. Malik et al (2017) conducted a study to determine the frequency
of teachers who took sick leaves due to burnout. The study was conducted in Pakistan and
Finland, which randomly obtained from 15 public universities’ websites from both areas. A
specific question was asked directly through the questionnaire in order to discover the
measurement of sick leave due to burnout and the result yield that there was a significant
frequent of sick leave due to burnout in Pakistan, which most of them were underage of 26-
35 years old. Through this finding, they also discover that young university teachers in that
area were among high-risk category in experiencing burnout.

Relationship between Job Stress and Burnout

This subtopic reviewed the research on the relationship between the job stress and burnout.
Two past researches were found related discussed on these and both were focusing on the
burnout dimensions that was affected by the contributions of job stress.

Wang et. al (2015) conducted a study in Liaoning, China, to discover the relationship
of occupational stress and burnout among 559 Chinese primary and secondary school. The

1141



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 11, No. 10, 2021, E-ISSN: 2222-6990 © 2021

findings revealed that the occupational stress is linked to all dimensions of burnout, which is
emotional exhaustion, cynicism, and professional efficacy. Skaalvik and Skaalvik (2017) come
out with the similar study focusing on the other dimensions of burnout. Their study
discovered that three stressors involved, which were the discipline problems, low student
motivation and value dissonance was actually contributing to or significantly relate with two
dimensions of burnout, the depersonalization and personal accomplishments. It was also
found that time pressure does not contribute to these two dimensions.

Self-efficacy and Burnout among Teachers

This section reviewed two similar studies on the relationship and contributions between the
self-efficacy and burnout among the teachers. However, the newest research for this failed
to be found.

Bumen (2010) aimed to measure the contributions of self-efficacy towards burnout
among teachers in lzmir, Turkey. This study yields the results, which stated that there was an
inverse correlation between variables being measured. Shoji et al. (2016) did research by
using meta-analysis aimed to discover the self-efficacy and burnout associations. By reviewing
and analysing 57 existing studies conducted among teachers and other professionals, they
found that medium average effect size estimated for the associations of self-efficacy, burnout,
and teachers found to show larger average effects as compared with others. They also
focused on the components of the burnout involved and discovered that lacking
accomplishment was the largest estimate of average effect.

Contribution of Job Stress and self-efficacy towards Burnout among Teachers

The objective of research by Yu et al (2015) was to examine the effect of work stress on job
burnout, which focus on the mediating role of self-efficacy. According to the analysis, the
researcher found that there was a significant correlation found between work stress, self-
efficacy and burnout. In specific, it mentioned that the self-efficacy partially mediated the job
stress towards burnout. In the same year, the similar study conducted by Khani and Mirzaee
(2015), attempted to discover the contribution of self-efficacy and stressors towards teacher
burnout in Iran. The findings demonstrated that the rise in stressors would cause the increase
in burnout. Besides, the study discovered the important role of self-efficacy in reducing
burnout by acting as mediator or moderator variable.

Betoret (2006) investigated the relationship among the teachers’ occupational
stressors, self-efficacy and burnout among 247 secondary school teachers in 21 different
schools in Spanish and discovered that self-efficacy had an effect on the job stress and
burnouts among teachers. In depth, the results explained that the high level of self-efficacy
contributed to the low level of job stress and burnout and vice versa. Through these studies,
the highlighted of the findings that could be seen was the role of the self-efficacy. Self-efficacy
was not the only the causes of burnout among teacher but contributing as mediator to low
level of burnout among teachers.

Research Method

This study used a survey design to collect the responses regarding contributions of job stress
and self-efficacy towards burnouts. Paper and pencil survey that consists of standardized
guestionnaire which measure the variables included were distributed among the secondary
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school teachers. This study used Malay translated instruments. The instruments included
were a short version of the Effort Reward Imbalance Scale (16 items) developed by Siegrist
et.al (2004) and translated by Chong (2018), short versions of Teachers Sense of Efficacy Scale
(12 items) developed by Tschannen-Moran and Woolfolk Hoy (2001) and translated by
Dumpok (2016) and the Maslach Burnout Inventory-Educators Survey Scale (22 items)
developed by (Maslach et al., 1996) and translated by (Ishak, 2015).

The population of this study was among 16 secondary school teachers in Batang
Padang district within the urban area that are teaching various subjects. The sample size for
this study was calculated using G*Power 3.1.9.2 software, effect size estimated of f2=0.15, a
power of 0.95 and the significance level is 0.05. The estimated sample size is 146. 20 per cent
of incomplete data or missing is taken into consideration and the sample size for this study is
175. However, due to inaccurate timing in distributions of the questionnaire, a few teachers
from the schools chosen were absent in their school due to examination sessions. Thus, a
total of 94 people responded to the survey.

The selection of the participant used random cluster sampling. The clusters of
participants from different schools in the Batang Padang District, which represents the
population, were identified and five of the schools were chosen as the sample for this study.
The schools chosen were SMK Katholik, SMK Choong Hua, SMK Methodist, SMK Hamid Khan
and Sekolah Menengah Agama Daerah Batang Padang.

The data analysis of this study used the Statistical Package for the Social Sciences (SPSS)
20 Version to get the descriptive and inferential statistics. Descriptive analysis was run to
describe the characteristic of the respondent and to test the hypothesis. The inferential
analysis of this study was conducted using multiple regression. Sekaran and Bougie (2016), a
few independent variables are used within the multiple regression analysis, which is to
describe the variance in the dependent variable. Multiple regression was used to determine
the predictive role of burnout by job stress and self-efficacy among the teachers.

Results

Descriptive statistics

The descriptive analysis within this research included the demographic background of the
participants included age, gender and race. Descriptive analysis also included the levels of the
three variables of job stress, self-efficacy and burnout.

Table 1 shows the characteristics of gender and race of participants involving 94
teachers from Batang Padang District aged from 25 to 56, whom 18.1% were male and 81.9%
were female. Female shows the highest participation in this study with the total number of
77 participations as compared to male with 17 total participations. The participants were
from few different races, which are Malay, Chinese, Indian and others. The highest
participation was from Malay teachers with the 77 number of participations (81.9%), followed
by Chinese with 10 participations (10.6%), Indians with five participations (5.3%) and the least
participation from other races, which is not mentioned specifically, with two participations
(2.1%).
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Table 1
The Demographic Background of the Participants

Demographic Background Frequency %
Male 17 18.1
Gender Female 77 81.9
Malay 77 81.9
Race Chinese 10 10.6
Indian 5 5.3
Others 2 2.1
Total 94 100

Based on Table 2, the mean for job stress study using the Effort Reward Imbalance
Scale (ERI) is (M =1.15, SD = 0.40). According to the Effort Reward Imbalance Scale (ERI), ER=1
indicated an average between effort and reward, ER<1 indicated the imbalance in favour of
rewards and ER>1 indicated an imbalance in favour of efforts.

Based on Table 3, ER>1 scored by most of the participants with the number of 58
participants (61.7%) and followed by ER<1 with the number of 34 participants (36.2%) and
ER=1 scored the least among the participants, which is only by two participants (2.1%). This
result indicated that most of the participants experience stress within workplace, according
to the highest score within the level of ER>1.

Table 2
Means and Standard Deviations for the Main Variables

Variables M SD

Job stress 1.15 0.40
Self-efficacy 46.65 2.76
Burnout 68.79 5.64

Table 3
Summary Table Level of Job Stress

Frequency %

ER=1 Balance between effort and reward 2 2.1

ER<1 Imbalance in favour of reward 34 36.2
ER>1 Imbalance in favour of effort 58 61.7

Total 94 100
The level of Self-Efficacy measured by Teachers Sense of Efficacy Scale (TSES), shown
total mean of (M=46.65, SD=2.76). According to Table 4, it’s shown that 91.5% of the teachers
representing 86 out of 94 participants categorized as having a moderate level of self-efficacy
and another 8.5% represent 8 participants were categorized as having low levels of self-
efficacy. This is shown most of the participants were having a moderate level of self-efficacy.
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Table 4
Summary Table Level of Self-Efficacy

Frequency %
Low 8 8.5
Moderate 86 91.5
High 0 0
Total 94 100

The level of burnout shown total mean of (M=68.79, SD=5.64). The first domain has
been measured was emotional exhaustion. According to Table 5, the highest categorization
of emotional exhaustion found within the moderate level, which is 66 participants that
represent 70.2% of the participants involved. Low level of emotional exhaustion showed the
lowest score which is only by one of the participants and represent only 1.1% of the total.
High level scored by 27 participants represents 28.7% of the total. This result shows that most
of the teachers are facing moderate level emotional exhaustion based on the highest number
of participants within moderate level.

The second domain has been measured is Depersonalization. Based on Table 5, there
are only two categorizations of levels have been found which is moderate and high. The
highest number of participants shown within the highest level of depersonalization, which is
65 participants, representing 69.1% of the total participants. Another 29 participants (30.9%)
shown having a moderate level of depersonalization.

The third domain is the reduced personal accomplishment. Referred to Table 5, the
least number of participants shown within the lower level, which is only by five participants
(5.3%). Moderate and high-level show almost the same number of participants, which are 44
participants (46.8%) and 45 participants (47.9%) respectively. This shows that most of the
teachers having a high level of reduced in personal accomplishment base on the highest
number of participants shown within the high level.
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Table 5
Summary Table Level of Burnout (Emotional Exhaustion, Depersonalization and Reduced
Personal Accomplishment)

Domains Levels Frequency %
Low 1 1.1
EE Moderate 66 70.2
High 27 28.7
Low 0 0
DP Moderate 29 30.9
High 65 69.1
Low 5 53
Reduced PA Moderate 44 46.8
High 45 47.9
Total 94 100

Inferential Analyses

The analyzation the results in investigating the contribution of job stress and self-efficacy
towards burnout used multiple regression analysis. This study consists one major hypothesis
and few sub hypotheses. The hypotheses were stated as follows:

H11: Job stress and self-efficacy will significantly contribute to burnout.

H11a: Job stress will significantly contribute to burnout

H11lb: Self-efficacy will significantly contribute to burnout

Table 2 and 3 shown the result in multiple linear regression in predicting the burnout
based on the job stress and self-efficacy. Based on the tables, a significant equation of
regression was found, (F(2,91) = 11.86, p < 0.000 with an R? of 0.21. Participants’ predicted
burnout is equal to 33.90 + 5.22 (Job Stress) + 0.62 (Self-Efficacy).

According to the result, analysis of the main hypothesis has been concluded that that,
the job stress significantly contributed to burnout (Beta = 0.37, t = 3.94, p = 0.000) and self-
efficacy also significantly contributed to burnout (Beta = 0.30, t =3.23, p =0.002). The main
hypotheses were accepted.

Table 6
ANOVA Table of Contribution of Job Stress and Self-Efficacy Towards Burnout

Frequency SS df MS F p
Regression 610.83 2 305.41 13.05 .000
Residual 2342.92 91 25.75

Total 2953.75 93
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Table 7
The Unstandardized and Standardized Regression Coefficient for the Variables

Variables B Std. Error Beta t p

(constant) 33.90 9.23 3.68 .000
Job Stress 5.22 1.33 .369 3.94 .000
Self-efficacy .620 192 .303 3.23 .002

Discussion and Research Implication

The level of Job Stress, Self-Efficacy and Burnout among Secondary School Teachers

The objectives of this study were to measure the level of variables of job stress, self-efficacy
and burnout among the secondary school teachers. This part will discuss on the level of job
stress, self-efficacy and burnout. There will be a comparison and contradictions with the
previous literature for each finding that will be discussed.

According to the results, all respondents found to have an imbalance between effort
and reward (ER#1) except for only two of them. Respondents showed the highest score in
effort reward imbalance in favour of effort (ER>1). The imbalance between effort and reward
indicated to the contribution of job stress within the workplace. This finding contributes to a
contradiction with the sample of previous literature, which discover that the educators were
actually facing an average low to moderate level of stress in their workplace (Sabherwal et
al., 2015). Possible explanations for the findings may be due to various sources of stressors
experienced by secondary school teachers such as the personal variables, including the levels
of educations, years of teaching experiences and types of schools, which could significantly
play role in the perception of many stress issues involved in teaching profession
(Ravichandran and Rajendran, 2007).

Next, a moderate level shown within the self-efficacy measure. The respondents
scored the highest within the moderate level of self-efficacy. The finding was slightly different
with previous study where the self-efficacy among the secondary school teachers found to be
high for all three domains been measured, which were student engagement, instructional
strategies and classroom management (Ali et al., 2017).

Moreover, one dimension of burnout (emotional exhaustion) had a moderate level of
burnout, whereas and two other aspects of burnout had high levels (depersonalization and
personal accomplishment). As expected, the level of most of the dimensions of burnout was
high as this study aimed the respondents with a great level of workloads. Malik et al. (2017)
supports the findings as they discovered that university teachers were among the high-risk
category in experiencing burnout. The highest burnout level faced by the teachers when
experience emotional exhaustion, depersonalization and lacking in their personal
accomplishments (Yilmaz et al., 2015). However, a contradiction of the findings also found as
one of the previous literatures found low levels of burnout within all three dimensions been
measured.

Contributions of Job Stress and Self-Efficacy toward Burnout

This study tried to identify as if the job stress and self-efficacy are the contributor of burnout
among the secondary school teachers. First and foremost, according to the results, this
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current study found that job stress and self-efficacy did significantly contribute to burnout
among the secondary school teachers been involved.

As predicted, job stress was a contributor to burnout. The association of job stress and
burnout found in the sample evidence of previous literature. Wang et. al (2015) the findings
of the current study been supported where it was found that the occupational stress in both
primary and secondary school in China were actually proven to be associated with all
dimensions of burnout. According to Skaalvik and Skaalvik (2017) instead of imbalance in
effort and reward, the study found three stressors, which were the discipline problems, low
motivation among the students and value dissonance significantly related to two dimensions
of burnout (depersonalization and personal accomplishment).

The imbalance was found between effort and reward leading to job stress. The higher
job stress, the higher probability of occurring burnout among the teachers. According to ERI
Model, the efforts should be equalized by the exact reward and if the reciprocity being
violated, the negative emotions or sustainable stress within the work role will be identified
(Seigrist et. al., 2004).

In addition, the self-efficacy was found to be significantly predicted burnout. The
findings of Bumen (2010) also flow in line with previous research which had found the inverse
correlation between self-efficacy and burnout was measured. While the other study
conducted by Shoji et. al (2016), found that there were moderate association between the
two constructs of self-efficacy and burnout and concluded that a protective factor role played
by self-efficacy against the component of burnout and a higher level of self-efficacy could be
contributed by a low level of burnout.

Besides, the job stress and self-efficacy were found to be significantly predicted
burnout. The findings were consistent with previous literature where they found a significant
correlation between work stress, self-efficacy and burnout (Yu et al., 2015). In most of the
related study found which the findings were in line with the current research, instead of being
regarded as the predictor of burnout, self-efficacy was seen to play a mediating role between
the job stress in controlling the level of burnout (Khani & Mirzaee, 2015; Yu et al., 2015;
Betoret, 2006).

Implication of the Study

This study conducted to find out the contributions of two variables, which were the job stress
and self-efficacy, towards burnout. This study provided information that job stress and self-
efficacy were actually contributed to the occurrences of burnout among the teachers through
the findings of the analysis been done.

One of the implications of this study is the school authorities could become aware of
the current situations of the educators within their respective schools. Besides, the school
authorities will be able to come out with a resolution to improve the emotional state of the
teachers either by conducting a campaign, holding more awareness program, increasing
facilities to lower the burden of teachers or adding in training to help teachers with their self-
improvements.
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Furthermore, this study could be added in one of the references for the other
researchers who planned to conduct a similar study. This study could guide and give ideas so
that they could come out with a better and clearer research.

Conclusion

In short, this research attempted to determine whether the job stress and self-efficacy acts
as the predictors of burnout. Apart from that, the objectives of this study were to identify the
levels of job stress, level of self-efficacy and also the level of burnout among the secondary
school teachers. Besides, the objective also to predict the contribution of job stress and self-
efficacy towards burnout among the secondary school teachers. The survey method used
involving 94 respondents among secondary school teachers chosen through random cluster
sampling. This research used Effort and Reward Imbalance Scale (ERI) that was translated by
Chong (2018), Teacher’s Sense of Efficacy Scale (TSES) that was translated by Dumpok (2016)
and Maslach Burnout Inventory-Educators Survey (MBI-ES) that was translated by Ishak
(2015). Two statistical analyses involved, which were descriptive and inferential analyses. The
descriptive analysis conducted to identify the level of variability of job stress, self-efficacy and
burnout while inferential analysis (using multiple regression) conducted to identify the
contribution of job stress and self-efficacy towards burnout. The results from this research
shown that both of the variables being tested, which are the job stress and self-efficacy were
the significant predictor for burnout which led to the acceptance of the hypotheses made.
This present study could give an insight into the current situation among the teachers and
that future studies could be done in focusing on the solutions to the situation. Besides, could
educate the teachers by providing a direct idea regarding their situations or conditions within
their work environment or regarding the difficulties that they are facing. The education done
through the results from what they have responded from the questionnaire. This could help
them to open up with a clear view of oneself and came with the idea of improvement. This
study also could inspire the school administrators to improve toward better and appropriate
strategies in helping teachers’ improvement like creating a better work environment, focusing
on improving the teacher’s motivation or self-improvement strategies. The outcomes of this
study also could help in the continuous renewal of the study regarding these issues as the
older results within this field of studies might not give the same interpretation of the current
studies.

However, there are a few limitations of the current study were identified. The limitation was
a small sample size. The study only focuses on one district within Perak and not either the
whole state within Malaysia or the whole district within Perak. The findings might not be able
to represent the situations within the whole populations and here the findings could only
report the secondary school teachers’ situation within only a limited area. Besides, this study
limited in term of the response rate. The number of questionnaires been distributed was
actually 200 but only 94 of them could be collected. The distribution of the questionnaire was
done within the teachers’ critical period (at the end of the year) where they got lots of works
to settle and it might be the reason for the low response rate. Hence, the timing of the study
also been one of the limitations within this study. A low response rate could cause the result
to be affected.

There are several recommendations that would bring benefits for future research and could
give an idea toward better findings. First, involve the study with a wide range of sample size.

1149



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 11, No. 10, 2021, E-ISSN: 2222-6990 © 2021

A large sample size could provide findings that are more accurate. Besides, a larger size of the
sample could give a reliable result in representing the whole population being studied. Next
is increasing the response rate by considering a good timing to distribute the questionnaire.
For example, especially the study that involves teachers, it could be better to avoid
distribution of the questionnaire during examination week. This is because most of the
teachers might not available at the schools. Besides, avoid the end year since the teacher
would have a lot to settle. The most suitable time could be the middle of the school session
where the teachers will have enough time to spare in answering the questionnaire given.
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