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Abstract

Blended learning is an integration of face-to-face, online teaching and learning process
whereby it has been developed to improve the conventional learning method. Massive Open
Online Courses (MOOCs) platform in Malaysia has been designed purposely to incorporate
the blended learning approaches. Therefore, this study aims to examine students'
perceptions on the effectiveness of Islamic and Asian Civilization MOOC as a blended learning
course. The study employed a quantitative approach through survey method and purposive
sampling was chosen as the sampling technique. The study was conducted among first year
students in 19 Malaysian public universities by using an online questionnaire. A total number
of 1373 public university students from five different zones were involved as respondents.
The results revealed that the respondents have good perception on the effectiveness of
MOOC platform with a mean score of 4.07. In addition, the finding also shows a significant
relationship between student's perceptions on the effectiveness and their acceptance of
MOOCs. The students' perspective also delineates that blended learning courses will
positively impact the students' knowledge, motivation and soft skill. This study highlights the
importance of the students’ viewpoints in determining the effectiveness of a blended learning
approach such as MOOCs.
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Introduction

The rapid development of digital technologies influences the diversity of teaching and
learning strategies in our education system and encourages the development, innovation and
transformation of teaching methods among academicians in Malaysia. The development of
digital technologies in the era of Industrial Revolution 4.0 has improved the conventional face-
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to-face learning process and integrated it with e-learning. This situation allows students to
attain the course through an online platform and encourages virtual and interactive learning
experiences. The implementation of an e-learning setting, can impact both students and
lecturers positively on the learning perseverance, behavior, collaboration and learning
engagement (Chen & Tseng, 2012; Ozdamli & Uzunboylu, 2014). According to Rolstadas
(2013), learning that integrates both conventional face-to-face learning and web-based
learning is an effective method. It is more advantageous than using either conventional
learning as a whole or virtual content only. Moreover, Mahajan & Kalpana (2018) perceived
that e-learning is useful, interactive and motivating the users for educational purposes. The
proper usage of blended learning would enhance students’ performance and teaching-
learning experience.

In Malaysian public universities, blended learning approach has been implemented through
MOOCs platform for numerous courses including Islamic and Asian Civilization course. This
MOOC platform was developed as an added value, whereby the lecturers and students could
practice blended learning which integrates both face-to-face learning and e-learning process.
The integration of learning which implemented in Islamic and Asian Civilization MOOC have
makes this course more attractive, effective and interactive (Ab. Halim et al., 2015).
Therefore, this paper aims to examine the students’ perception on the effectiveness of Islamic
and Asian Civilization MOOC platform as a blended learning course.

Development of e-learning

The word ‘e’ in e-learning can be understood as ‘electronic’ and it also can be described as
evolving, extended, enhanced, everywhere, every time and everybody (Li & Masters, 2009).
It means that e-learning can be implemented at anywhere, anytime as long as there is an
internet access. The e-learning method uses various media types such as virtual environment,
video, animation, audio and text. The effectiveness of e-learning is also influenced by web
usability, relationship, document, communication, tools management and knowledge to
enhance the students’ learning experience (Srimathi & Srivatsa, 2008). Moreover, e-learning
represents the integration of learning and technology usage as a learning tool through
electronic devices. E-learning can also empower the users to be more informative and they
can communicate diversely with the others in their learning environment.

Furthermore, Gupna et al (2013) highlighted that the quality of the e-learning system
enhanced the quality of teaching in the educational sector. Besides, the development of e-
learning also depends on the popularity of social media and social interrelation that develop
their learning capability via online (Hajili et al., 2013). On the other hand, e-learning aims to
reform the culture of engagement among lecturers and students in order for them to
contribute ideas, to attain more incredible accomplishment, to gain better achievement and
to enhance learning effectiveness (Shipee & Keengwee, 2014). Thus, the development of e-
learning and exploring students’ perception about e-learning technologies is essential and
both can contribute to the successful learning environment in the educational system
(Ozdamli & Uzunboylu, 2014).

Islamic and Asian Civilization MOOC as a Blended Learning Course

Massive Open Online Course or MOOC is a learning platform that allows global information
sharing whereby the communication and interaction are active through online discussions.

2459



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 11, No. 12, 2021, E-ISSN: 2222-6990 © 2021

The platform provides learning opportunities worldwide for an individual to attain quality
education similar to the conventional face-to-face learning without financial, time and
localities constraints (Alias et al., 2016). The MOOC platform is accessible for massive
interactive engagement and open access through global standard websites where it can
receive large numbers of users at one time (Kop & Carroll, 2011; Abdul Halim & Aris, 2017;
Nordin et al., 2015). In addition, MOOCs have been introduced by the Ministry of Education
Malaysia as a teaching and learning platform since 2014 and Islamic and Asian Civilization was
selected as one of the pioneer courses in public universities. This MOOCs flagship program
are implemented to improve teaching and learning environment, save the costs, visibility,
positioning and branding; global diversity and emphasize life-long learning (Yusoff, 2019;
Mokhtar et al., 2019)

Blended learning can be understood as the incorporation of face-to-face conventional
learning and e-learning. While the face-to-face learning is still implemented, integrating e-
learning settings will encourage an active learning experience. According to Cavanagh (2011)
and Ismail et al., (2014) students who learn through blended learning can perform higher
accomplishments than the students who are learning through conventional learning or online
learning ultimately. Moreover, MOOCs platform can enhance the teaching and learning
progress to be more interactive, active and effective. MOOCs in Malaysia have emerged as
one of the new learning initiatives, collaborative and interactive with the discussions between
the students from various institutional backgrounds to produce a blended learning process
(Yusof, 2016). MOOCs platform for Islamic and Asian Civilization course involves lecturers’
responsibilities in providing information regarding course outline, lecture notes, lecture
videos, activities, quizzes, assessment and references. Therefore, the MOOCs platform can be
considered as a one stop centre to enhance the process of blended learning for Islamic and
Asian Civilization students as shown in Figure 1.

Sources: http://putramooc.upm.edu.my
Figure 1: Islamic and Asian Civilization MOOC Content
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Technology Acceptance Model (TAM)

In accordance with the study, Technology Acceptance Model (TAM) is used to predict
students' perceptions in using the Islamic and Asian Civilization MOOC platform. The
emerging technologies in this digital era positively impacted the educational system and
enhanced students’ performance in learning. In past studies, Davis (1989) precedes a model
namely as Technology Acceptance Model (TAM), which clarify the variables that derive
computer acceptance among consumers who are using the computing technologies and the
community whereby will helps scholars and practitioners to identify the reasons of
unacceptable any precise system and attempt convenient adjustment. The main idea of the
model is to produce the essence for recognizing the influence of extrinsic factors on interior
beliefs, attitude, and usage intention. The model was developed to accomplish this purpose
by analyzing essential small-scale variables proposed by past studies related to the computer
acceptance influential and cognitive, which uses Theory of Reason Actions (TRA) as the
theoretical basis to represent the theoretical relationship between these variables (Davis,
1989). Perceived Usefulness (PU) and Perceived Ease of Use (PEOU) are two fundamental
beliefs that act as influential factors in computer acceptance behaviors as shown in Figure 2.
Therefore, the study adopted the TAM model which helps to examine how the students
perceived the new learning platform, resulting in different perceptions among them.

Perceived

Usefulness
O \

l Attitude Behavioral Actual
Externa Toward Intention to |  System
Variables Using (A) Use (BI) Use
\ Perceived /
Ease of Use

(E)

Figure 2. The TAM (Ref: Davis, 1989)

PU is the cognitive factor in TAM that indicates that individuals believe that their performance
will be improved by implementing a precise system, whereas PEOU is indicating to the level
of individual belief that the precise system used by them would be easy (Davis, 1989). In this
study, the students' experience navigating through the platform can identify whether the
system is user-friendly and increase their study performance or vice versa, which refers to
students' perceptions based on the outcome from their experience. On the other hand, the
student's acceptance of the platform depends on the benefits and evaluation of the student
after using it. TAM also proposed that computer usage influence the behavioral intention on
using the precise system, which was simultaneously determines by both PU and PEOU.
Furthermore, past studies acknowledge, if the user realize that a precise system is easier to
be use, the user is expected to realize that the precise system are useful too (Lau, 2008;
Adams et al., 1992). Previous studies revealed that PU and PEOU have a strong significant
influence towards 10U in TAM.

Methodology

The study employed a quantitative approach and was conducted among the first-year
students in 19 Malaysian public universities by distributing online questionnaire instruments
in the google form. The study used the purposive sampling technique and a total number of
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1373 public university students from five different zones (North Zone, Central Zone, South
Zone, East Zone, and Sabah/Sarawak Zone) were involved in the study as respondents. The
research instrument has included questionnaires for the section of student's perception on
the effectiveness of Islamic and Asian Civilization MOOC platform. The value of Cronbach’s
alpha for the pilot test was 0.972.

This section contains three main elements, i.e., knowledge, motivation and soft skills. The first
theme (knowledge) refers to the student’s understanding, awareness and appreciation on the
effectiveness of Islamic and Asian Civilization MOOC, while the second theme (motivation)
implies the interaction and interactivity of the similar MOOC. The third theme (soft skills)
signifies the effective communication, teamwork, leadership and flexibility while experiencing
Islamic and Asian Civilization MOOC. Each item in this section is measured using the Likert
Scale consisting of five items: 5-point Likert Scale ranging from 1 (strongly disagree) to 5
(strongly agree). Table 1 shows the number of items in this section and there are seven
statements constructed for each element.

Table 1:
The Distribution of Items in Questionnaire Instruments
Section Elements The Number of Items
Students’  perception on  the Knowledge 7
effectiveness of Islamic and Asian Motivation 7
Civilization MOOC platform Soft skills 7
The total number of items 21

The students’ perception on the effectiveness of the Islamic and Asian MOOC platform has
been analyzed based on the items in the questionnaire form. The data were analyzed by using
SPSS 25.0 software for descriptive and correlation analysis. The scale for the effectiveness
was measured by classifying the intervals for each scale which is 1.33, as shown in Table 2.

Table 2:
The Level of MOOC Platform Effectiveness
Level Scale
Effective 3.68-5.00
Moderate 2.34 - 3.67
Satisfying 1.00-2.33

Results and Findings

This section discusses students’ perception on the effectiveness of Islamic and Asian
Civilization MOOC. The findings of the study were divided into 3 themes, i.e., knowledge,
motivation and soft skills. The results revealed that public university students have a good
perception on the effectiveness of MOOC platform that implemented in Islamic and Asian
Civilization Course with a mean score of 4.07 as shown in Table 3 below.

2462



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 11, No. 12, 2021, E-ISSN: 2222-6990 © 2021

Table 3:
Students’ Perception on the Effectiveness of Islamic and Asian Civilization MOOC
Level of agreement (%) Level of
No Item SA A N D s MM ffective
Score
-ness
1) Knowledge
1. | am able to understand the 0.9
civilization meaning  clearly 35.5 421 184 3.1 ) .
through the videos provided in (488) (578) (253) (42) (12 4.08  Effective
MOOC TITAS. )
2. Through MOOCTITAS, | am aware 0.7
of the existence of similaritiesand 374 439 165 1.5 (1'0 416  Effective
differences between different (514) (603) (226) (20) '
civilizations. )
3. Through MOOCTITAS, | am aware
of the greatness of different 374 449 16.0 1.2 0.6 417  Effective
civilizations in terms of culture (513) (616) (220) (16) (8) '
and civilization.
4. Through MOOC TITAS, | realized
that rgeligion is essen’tial in the 417'2 4282 11491 112 08'6 4.24  Effective
building of civilization. (574) (583) ( (14)(8)
5. Through MOOC TITAS activities, | 09
am interested in exploring 36.0 43.2 184 15 ) .
religions/ beliefs/cultures of (494) (593) (252) (21) (13 412 Effective
other civilizations. )
6. Through MOOC  TITAS, I
appreuatg .the .contrl.butlons., of 412 413 159 09 0.8 '
various civilizations in various (565) (567) (218) (12) (112 4.21  Effective
fields such as technology, arts, )
and others.
7. MOOC TITAS activities are 25.  22.
incapable of stimulating thinking 17.0 17.0 178 3 9 320 Moderat
and knowledge on the diversity of (233) (233) (244) (34 (31 ' e
civilizations in Malaysia. 8) 5)
Mean Score 4.03  Effective
2) Motivation
8. Through MOOC  TITAS, I
appreciate the importance of 39.3 441 149 10 0.7 .
interaction between different (540) (606) (204) (14) (9) 420 Effective
civilizations.
9. | am aware of the importance of
dialogue between civilization 36.6 45.7 157 1.2 0.7 .
from the activities accomplished (503) (628) (216) (17) (9) 416 Effective
through MOOC TITAS.
10. Through MOOC TITAS, | have 39.2 446 149 0.8 0.5 491  Effective
positive point of view about the (538) (612) (205) (11) (7) '
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difference viewpoints in various
cultures and religions.

11. Through MOOC TITAS activities, |
am able to share information, 376 442 157 17 0.8
ideas, and cultural practices with (5i6) (667) (21'5) (2'4) (11 4.16  Effective
friends from different races and )
religions.
12. | am concern about religious 336 447 191 18 0.7
interaction and dialogue through (462) (6i4) (2é2) (2'5) (10 4.09 Effective
MOOC TITAS. )
13. Through the information
obtained from MOOC TITAS, | 379 446 157 11 0.7
know that civilization interaction : ) ) ) (10 4.18  Effective
. (521) (612) (215) (15)
can strengthen universal )
harmony.
14. Through MOOC TITAS activities, | 355 428 184 23 1.1
can. |ntera(.:t.W|th individual from (487) (587) (252) (32) (15 4.09 Effective
various religions and cultures. )
Mean Score 4.16  Effective
3) Soft skills
15. MOOC TITAS activities improve 1.2
my sensitivity towards current 33.7 408 216 27 (16 4.03 Effective
. (463) (560) (297) (37)
issues. )
16. Through MOOC TITAS, | can share 1.2
current issues information with 31.2 446 197 3.3 (16 4.02  Effective
) (429) (613) (270) (45)
friends. )
17. Through MOOC TITAS, | am 13
confident to convey my ideas 30.7 41.2 239 2.8 ) .
about local and global current (422) (566) (328) (39) (18 397  Effective
issues in the classroom. )
18. Through MOOC TITAS, | have 0.9
become a critical, emphatic, and 31.6 424 221 3.0 ) .
rational person in assessing (434) (582) (304) (41) (12401 Effective
current issues in society. )
19. Fieldwork activities in MOOC 10
TITAS create a space for social 34.2 436 194 1.7 ) .
communication between (470) (599) (266) (24) (14 4.08  Effective
students and the community. )
20. Through MOOC TITAS activities, |
applied teaching technology in 326 385 230 43 1.6
learning  through We?b 2.0 (448) (528) (316) (59) (22 3.96  Effective
platforms such as mindomo, )
PowToon, padlets, and more.
21. Activities in MOOC TITAS are able 19
to obtain immediate and direct 33.4 426 203 2.5 (1'7 404 Effective
feedback during learning from (458) (585) (279) (34) '

students.
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Min Score 4.02 Effective

Total Min Score 4.07 Effective

The findings of the study indicate that the adaptation of blended learning through the Islamic
and Asian Civilization MOOC platform positively encourages on students’ knowledge because
the students perceive that this element is effective with a mean score of 4.03. From the
knowledge element, the study found that the majority (41.8% strongly agree, 42.5% agree)
of the students have the congruent perception that the platform is effective to make them
realized about the essential of religion in the building of civilization with a mean score of 4.24
(item 4). In comparison, only 1.6% of the students disagree with this statement. Indeed, most
(82.5%) of the students have a positive perception that blended learning through Islamic and
Asian MOOC platform is effective and interactive. The contents of MOOC’s platform also
influenced them to appreciate the contributions of various civilizations in various fields such
as technology, arts and others with a mean score 4.21, while 1.7% of the students disagree
with this statement (item 6). The findings indicated that blended learning through the Islamic
and Asian Civilization MOOC platform also impacted students’ knowledge in encouraging
them to understand and be aware of the meaning of civilization, the existence of similarities
and differences between different civilizations, and the greatness of various civilizations in
terms of cultures and civilization.

The study also shows that students’ perception on the effectiveness of Islamic and Asian
Civilization MOOC platform is considered high for motivation element with a mean score of
4.16. From the motivation element, the study found that majority (39.20% strongly agree,
44.60% agree) of the students agree that they have a positive point of view about the different
viewpoints in various cultures and religions through Islamic and Asian Civilization MOOC
platform (item 11). Besides, 39.30% strongly agree, and 44.10% agree that they appreciate
the importance of interaction between different civilizations in their learning through the
MOOC platform (item 8). Other than that, students have a positive perception on the MOOC
platform that it is effective to motivate students’ awareness on the importance of dialogue
between civilization and religious interaction, encourage sharing of information, ideas, and
cultural practices with friends from different cultures, races, and religions.

Moreover, the study also found that the MOOC platform effectively enhances students’ soft
skills with a mean score of 4.02. Most (77.8%) of the students are agreed that fieldwork
activities in the platform create a space for social communication between students and the
community, with a mean score of 4.08, and only 2.7% disagrees with the statement (item 19).
In addition, only 3.7% of the students are disagreeing that the activities in the platform are
able to obtain immediate and direct feedback during learning from students, while 76% of
the students are agreed that the platform is effective to attain immediate and direct feedback
with a mean score 4.04 (item 21). Furthermore, the MOOC platform is effective to improve
student’s sensitivity towards current issues, enhance students’ ideas and confidence in
sharing the local and global current issues information with friends in the classroom; and
inspire the students to become critical, emphatic, and rational people in assessing current
issues in society. On the other hand, the students also applied teaching technology in their
learning thru Web 2.0 platforms.
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Relationship between elements of students’ perception on the effectiveness of Islamic and
Asian Civilization MOOC

This section discusses the relationship between elements of students’ perception of MOOC
platform effectiveness as a blended learning. The findings of the study show significant
relationships between the elements of students’ perception of the effectiveness of MOOC
platform. The results reveal significant relationships between students’ knowledge and
motivation with p=0.00, r=0.864; students’ knowledge and soft skill with p=0.00, r=0.823; and
students’ motivation and soft skill with p=0.00, r=0.877. Since the p<0.01, the relationship
between the variables is significant and the correlation values (r values) show a positive
direction of the relationship (Cohen, 19880). Therefore, the relationships between students’
knowledge, motivation and soft skills are in a high relationship. These results reveal that
blended learning adapted in the Islamic and Asian Civilization course positively impacted
students’ knowledge, motivation, and soft skills. The results are shown in Table 4.

Table 4:
Relationship between Elements of Students’ Perception on the Effectiveness of Islamic and
Asian Civilization MOOC

1 2 3

Pearson correlation (r) 1 0.864** 0.823**
Knowledge (1) Sig. (2-tailed) 0.000 0.000

N 1373 1373 1373

Pearson correlation (r) 0.864** 1 0.877**
Motivation (2) Sig. (2-tailed) 0.000 0.00

N 1373 1373 1373

Pearson correlation (r) 0.823** 0.877** 1
Soft skill (3) Sig. (2-tailed) 0.000 0.000

N 1373 1373 1373

**_ Correlation is significant at the 0.01 level (2-tailed).
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Relationship between students’ perceptions and their acceptance towards Islamic and
Asian Civilization MOOC

This section discusses the relationship between students’ perception and their acceptance
towards the effectiveness of Islamic and Asian Civilization MOOC platform. The study shows
a significant relationship between students’ perception and their acceptance towards Islamic
and Asian Civilization MOOC platform with p=0.00, r=0.893. Since the p<0.01, the relationship
between the variables is significant and the correlation values (r values) show a positive
direction of the relationship (Cohen, 19880). Therefore, the relationship between students’
perception and their acceptance of MOOC platform effectiveness is high. The results are
shown in Table 5.

Table 5:
Relationship between Students’ Acceptance and Their Perceptions towards Islamic and Asian
Civilization MOOC

1 2
Students’ acceptance towards MOOC Pearson correlation (r) 1 0.893**
platform Sig. (2-tailed) 0.000
N 1373 1373

Student perception on the effectiveness of Pearson correlation (r)  0.893** 1
Islamic and Asian Civilization MOOC Sig. (2-tailed) 0.000
platform N 1373 1373

**_Correlation is significant at the 0.01 level (2-tailed).

Discussion

Students' perceptions on the effectiveness of an online platform are about their capability to
utilize digital technologies for a better accomplishment. The results reveal significant
relationships between students’ knowledge and motivation with p=0.00, r=0.864 and
students’ motivation and soft skill with p=0.00, r=0.877. The findings are in parallel with the
previous studies regarding motivation among students. According to Castillo-Merino &
Serradell-Lépez (2014), the variable which affects students' online performance is motivation,
which is positively influenced by students' perception of their competency. This point of view
was also supported by Bhuasiri et al (2012) that perceived motivation is one of three essential
requirements for e-learning implementation to be successful.

In previous research, Mohammadi (2015) acknowledged that learners’ perception on e-
learning is boundless and an essential contribution to the educational system. Therefore, the
findings also reveal significant relationships students’ knowledge and soft skill with p=0.00,
r=0.823 and students’ motivation and soft skill with p=0.00, r=0.877. The findings are in
parallel with the previous studies regarding the importance of soft skills among students. Soft
skill can be regarded as the value-added skills including critical thinking, problem solving,
communication and etc. In the e-learning process, critical thinking is an impressive technique
that helps to attain attention through the learning process and needs to be emphasized. A
learner who can think critically is more adaptable, attentive, desiring knowledge, dedicated
in fact-finding, concentrate on educational targets, and ready to encounter complex
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challenges. Critical thinking assists learners in focusing on their educational achievement
progress. It is also essential to implement any platform that enhances collaborative
communication among users. Besides, Samarraie et al (2013) discussed that systematic
content contributes to improving e-learning attention, motivation, and interactivity, which
will positively impact the students’ thinking skills and enhance knowledge.

On the other hand, the findings of the study highlighted that an effective e-learning system
must also provide interactivity. The keys to the success of the e-learning process are the
interactions among the students and the interactions between lecturers and students.
Moreover, the interactive and collaborative learning would make the teaching and learning
process more effective, innovative, creative and improve learning outcomes (Palloff & Pratt,
1999; Yusoff, 2019). Besides, student engagement through blended learning will enhance
students’ skills compared to students who take the traditional direct learning method (Yigzaw
et al., 2019). Moreover, the blended learning approach has proven to be as effective as the
conventional learning approach in broadening students’ knowledge (Yigzaw et al., 2019).

Furthermore, Novo-Corti et al (2013) articulated that blended learning which integrates face-
to-face learning and online learning can enhance students' involvement, motivation,
competencies and performance. Therefore, MOOC platform adapted in Islamic and Asian
Civilization course as blended learning has utilized the positive impact of e-learning by
encouraging students’ engagement. The interaction and students’ engagement will generate
activities of Student-Centered Learning (SCL), captivate attention, inculcate civilization values,
unity, harmony, and aggregation of Islamic knowledge in the learning process (Yusoff & Ali,
2018). Thus, blended learning adapted through Islamic and Asian Civilization MOOC platform
is significant to positively enhance the students’ knowledge, motivation and soft skills,
communication, critical thinking and technology usage in the learning process.

Conclusion

This study revealed that the implementation and adaptation of blended learning in Islamic
and Asian Civilization courses through MOOC platform effectively improve students’
motivation, knowledge and soft skills. The effective and impressive online learning nowadays
contribute largely to the development of e-learning in Malaysian educational system
especially during the Movement Control Order (MCO) and pandemic period nowadays.
Islamic and Asian Civilization MOOC platform has been designed purposely to incorporate
virtual learning that allows the students to access the learning materials such as lecture notes,
information, activities, videos, assessment etc. The teaching and learning progress is more
flexible and impacts the students positively on their enthusiasm and learning performance via
the accessible learning environment. The students' perspective also delineates that blended
learning courses will positively impact the students' knowledge, motivation and soft skill. In
addition, all these factors can indicate a better understanding of the course and improve
students’ learning productivity. This virtual e-learning approach also allows the students to
conduct deeper and broader discussions without any time and location constraints. Thus,
Islamic and Asian Civilization MOOC has established to be one of the best examples of e-
learning platforms for teaching and learning process in Malaysian public universities. In terms
of novelty, this study highlights the importance of the students’ viewpoints in determining
the effectiveness of a blended learning approach such as MOOCs. The study strongly suggests
that MOOCs method of blended learning should be integrated in all public universities in

2468



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 11, No. 12, 2021, E-ISSN: 2222-6990 © 2021

Malaysia in order to enhance students’ knowledge, soft skills and motivation particularly
during pandemic COVID-19.
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