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Abstract 
Blended learning has received widespread attention as an English language teaching method 
that has a positive impact on improving students’ writing skills (Quvanch & Na, 2020). 
Although the application of blended learning in English language teaching has become 
increasingly widespread, existing research lacks an in-depth exploration of Chinese university 
students’ specific perspectives and needs in English writing courses. In particular, the current 
literature seldom addresses the specific issues students face in English writing and their 
preferences for blended learning models. To address this gap, this paper aims to explore 
Chinese university students’ perspectives on blended learning in English writing courses, 
employing a qualitative research method and thematic analysis to gain an in-depth 
understanding of students’ viewpoints from semi-structured interviews. The research 
objectives include investigating students’ issues in English writing, studying student’ 
preferences for blended learning models, and identifying the benefits of integrating mobile 
apps in blended learning from students’ perspectives. The findings of the study revealed that 
students’ issues in English writing can be categorized into four main aspects. By thoroughly 
understanding students’ issues, educators can effectively design targeted curriculum content 
and teaching strategies. Students generally expressed a preference for applying blended 
learning models in writing courses. Students also believed that integrating mobile apps in a 
blended learning environment brings significant convenience and increased course 
interactivity through interactive activities. These findings provide important insights for 
optimizing the instructional design of English writing courses and offer direction for further 
exploration of mobile applications in writing instruction. There is still room for improvement 
in this study and different retrieval techniques need to be explored and practised in future 
research. 
Keywords: Blended Learning, English Writing Skills, Perspectives, Thematic Analysis, 
University Students. 
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Introduction 
The internationalized business environment and the continuous expansion of multinational 
corporations have made proficient English writing a core competency for job search and career 
advancement (Abbas, 2021). Writing is the most concentrated and accurate representation of 
overall English language ability and is a skill that university students must master. In recent 
years, the integration of technology in education has significantly transformed traditional 
learning environments, particularly for language learning. Blended learning, a pedagogical 
technique that allows flexibility and personalized learning experiences, has gained popularity. 
It blends in-person education with online components.  
 

Despite the growing popularity of blended learning in English language education, current 
research fails to thoroughly examine the distinctive perspectives and requirements of Chinese 
university students in English writing courses. Specifically, the existing literature rarely 
discusses the particular issues that students encounter in English writing and their preferences 
for blended learning approaches. This study focuses on English writing skills among Chinese 
university students. Despite the widespread use of English in academic and professional 
settings, students often struggle with various issues of writing, including grammar, structure, 
and coherence in previous researches. To address this, this study explores students’ issues in 
English writing and examines their preferences for blended learning approaches. Additionally, 
the study aims to identify the benefits of integrating mobile applications in blended learning 
environments, specifically from the students’ perspectives. The significance of this study lies 
in addressing the existing research gap in the context of English writing in blended learning for 
Chinese university students, not only form theoretical aspect but also substantial practical 
significance. 
 

Objectives 
This study attempts to analyse: 
a. To investigate the students’ issues of English writing. 
b. To study the students’ preference for blended learning in English writing lessons.  
c. To identify the benefits of integrating mobile apps in blended learning for writing lessons 
from students’ perspectives.  
 
Methodology 
This section discusses the methods used to collect and analyse data related to the three of 
research objectives. The qualitative research methodology has been adopted by the 
researcher combined with semi-structured interviews as the data collection instruments. For 
data analysis, the researcher utilizes thematic analysis approach that aims to  identify and 
distill codes and core themes from the collected interview data. Thematic analysis helped to 
reveal the deeper perspectives and experiences of the research participants, thus providing 
rich qualitative insights.                                                                                                                                                                                                                                                                                                                             
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Population and Sampling   
The number of students participating in the study was 15 EFL students of similar age and with 
similar overall English proficiency. The students in this study were from a university in Sichuan 
Province, China. All of them were enrolled in the fourth semester in the university. They were 
selected to participate to take the interview because all of them had participated in English 
Writing I in the third semester and had a certain learning foundation. All of them were all 
enrolled in English Writing II during the semester in which this interview was conducted.  
 

Semi-Structured Interview 
Semi-structured interviews are preferred when a researcher wants to learn more about the 
participants’ particular points of view rather than the phenomenon as a whole, semi-
structured interviews are the best approach for gathering data, which are appropriate for 
other data collection methods in qualitative research, is that it enables targeted interviewing 
while maintaining the investigator’s autonomy to investigate pertinent concepts that could 
surface during the interview. The interviews are audio-recorded with the consent of the 
interviewees in advance and take the form of one-on-one interviews. The data from the 
interviews is textually exported through a transcription tool and then organized by the 
researcher prior to data analysis.  
 
Thematic Analysis 
In this research, thematic analysis (TA) serves as a robust and adaptable method for analyzing 
qualitative data, allowing researchers to identify, examine, and report on recurrent themes 
within the data set (Braun & Clarke, 2006, 2012). This analytical technique is particularly 
effective in qualitative research, where it helps to explore participants’ experiences, thoughts, 
and actions. 
 
Braun and Clarke (2006), outline a six-step process for conducting thematic analysis (see 
Figure 1), which includes: (1) familiarizing oneself with the data through transcription and 
repeated reading; (2) generating initial codes to characterize key features of the data; (3) 
grouping these codes into potential themes; (4) reviewing the themes in relation to the coded 
extracts and the entire dataset; (5) defining and naming the themes, refining each theme’s 
specifics and analyzing the overall narrative; and (6) producing a final report that conveys the 
themes and the overarching story, ensuring its validity.       
 
Thematic analysis (TA) is particularly well-suited for this research since it allows for a detailed 
examination of the diverse perspectives and experiences of Chinese university students 
regarding blended learning that integrates mobile apps for English writing. Given the 
exploratory nature of this study, TA provides the flexibility to uncover and analyse recurring 
themes from semi-structured interviews, enabling a nuanced understanding of how these 
students perceive and engage with blended learning in the context of English writing skills. 
This method aligns with the research’s objectives of capturing the depth and complexity of 
students‘’ perspectives in a systematic manner. The themes of this study are presented in 4.0 
Results according to each research objective. 
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Coding Process 
According to  (Saldaña, 2015) code is defined as “a word or phrase that symbolically assigns 
summative, salient, essence-capturing, and/or evocative properties to a part of linguistic or 
visual data-based” (pp. 3 - 4). By categorizing and color-coding certain words and paragraphs 
of the record, the coding process reduces a vast amount of qualitative data and serves as the 
foundation for the coding of pertinent aspects (Saldaa, 2015). 
 
Researchers are encouraged to undertake at least 2-3 rounds of coding because coding is a 
cyclical process and the first round of coding might not be able to detect all the codes. The 
researcher must distinguish between the original data and the cognitive interpretation of the 
data during the first round of coding (Seidel & Kelle, 1995). Only the most crucial information 
should be provided as a code in the first round of coding so that the corpus’s semantics and 
understanding can be deduced as much as feasible (Braun & Clarke, 2006; Saldaña, 2015). 
Codes under the same subject will be combined in the second phase of coding, and codes that 
are deemed meaningless or non-repetitive will be eliminated (Saldaña, 2015). This is a heuristic 
technique that will help the researcher better comprehend the trends and connections in the 
data (Saldaa, 2015). The coding procedure consists of three steps: open coding, axial coding, 
and selective coding. Due to this approach, the researcher can gain a more detailed 
understanding of the participants’ perspectives and answers to the research issue. Coding can 
be used to collect and analyse information and data about what participants are doing, in what 
ways they are doing it, and why they are interacting in the research setting. As coding 
proceeds, potential themes may be identified, coded, and interpreted, thanks to the dynamic 
function and nonlinear orientation of coding, which can provide favourable support for 
research priorities and complement relevant literature and research.  
 
NVivo is chosen as a data assistance software for qualitative surveys, handling coding, 
classification and retrieval. Based on three research aims, NVivo helps systematically organize 
and analyze data from student feedback. Common themes and patterns are identified through 
multi-level coding of students’ descriptions of writing problems, preferences, and 
perspectives. NVivo’s text search and word frequency analysis features help the researcher to 
discover students’ most frequently cited writing difficulties and preferences, as well as 
perspectives of the benefits. NVivo provides a comprehensive set of tools that effectively 
support the research objectives of this study and help the researcher to deeply understand 
and present complex qualitative data to derive insights about Chinese university students’ 
problems in English writing, blended learning preferences, and perspectives on the benefits of 
mobile app integration in blended learning.  
 
Results  
The findings of the study were categorized into eight broad themes based on three research 
objectives, the first four themes were used to explain students’ issues of English writing, which 
were categorized as Language-based Issues, Writing Skill Issues, Content Issues, and External 
Support Issues. Two themes were generalized according to the second research objective 
about students’ preference for blended learning in English writing lessons, which are They Like 
Blended Learning or Not and Distribution of Online and Face-to-face Learning. Based on the 
last research objective, two more themes were summarized as Convenience and More 
Interactive Activities, which were used to present the benefits of integrating mobile apps in 
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blended learning for writing lessons from students’ perspectives. Next section starts with 
presenting the four themes under the first research objective. 
 
Issues in English Writing 
Understanding writing problems is crucial in the context of guidelines (Sharp, 2020; Anggara, 
2021). Many studies have reported and demonstrated EFL students’ current English writing 
practices and problems in Chinese universities (Wang, 2019; Huang et al., 2022; Khan & 
Ganapathy, 2023; Li, 2023; Sun et al., 2024). On the other hand, understanding students’ 
previous learning experience is an important way to reinforce the researcher’s understanding 
of the issues in their current English writing. Therefore, in the interview of this research, the 
students’ previous learning experiences in English writing were explored at first. This section 
indicates the issues in English writing of students from four main aspects, which were 
categorized into four themes, Language-based Issues, Writing Skill Issues, Content Issues, and 
External Support Issues.   
 
Theme 1: Language-based Issues 
The students’ language-based issues are first and foremost in the area of vocabulary deficit. 
Although many students reported that they often use mobile apps designed for vocabulary 
training to memorize words, the vocabulary they represented in their writing is still insufficient. 
On the one hand, it is difficult for them to apply their vocabulary reserves in practice when 
writing, resulting in limited expression. According to S2, students tend to forget their 
accumulation of advanced vocabulary due to nervousness while writing, “I may have forgotten 
it completely due to nervousness, especially during the writing test, so I can’t apply them to 
my essay”. On the other hand, they preferred to use familiar and simple vocabularies in order 
to avoid mark deduction for spelling errors on complex vocabularies. S6 pointed, “I have 
difficulty in using new words, I am afraid I will spell them in wrong way, so I will use familiar 
vocabularies to be on the safe side”. Students suggested that the use of lager amount of 
advanced vocabularies may be marked with high scores, but in case of misuse, it’s better to 
use basic and familiar vocabularies instead of advanced vocabularies to avoid marks deducting 
when writing essays. 
 
Another manifestation of students in language-based issues mainly focus on the area of 
grammatical errors. Firstly, there existed  frequent grammatical errors such as tense, subject-
verb agreement, etc. For example, student S11 said, “I have done poorly on the sentence 
modification before, it was difficult for me to find out the existing errors. When I organize my 
own sentences, I always tend to make grammatical mistakes”. Students tend to write in simple 
syntactic structure when organizing sentences and students are struggling with their inability 
to write or organize more complex sentences. S18 said, “I seem to write only simple sentences 
rather than complex sentences, and I even prefer to write simple sentences like subject-verb-
object sentences with a single structure, and I don’t use subjunctive or inverted, passive, and 
other grammar, in order to avoid grammatical errors”. S3 had a similar view, she said, “I admit 
that the sentences I write do look very one-dimensional.” Students with many ideas to express 
while withe their inability to writing long and complex sentence, they can only chooses to write 
simple sentences in order to make sure that they make less mistakes.  
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Theme 2:  Writing Skill Issues 
The second theme was writing skill issues, and the interview data showed that the students 
repeatedly mentioned the problem of poor mastery of writing skills. In terms of organizational 
structure, the students’ first problem was the lack of a clear overall structure in the essay. 
There were often missing parts in the essay such as a clear introduction, body and conclusion. 
S1 suggested, “In the feedback that my teacher used to give me on my essays, she often 
pointed out that I lacked a clear introduction, or sometimes I forgot that I needed to write a 
summary after I finished writing about the subject matter, but I didn’t know how to separate 
the introduction and the summary from the main part.” Another problem was the layout of 
paragraphs. Most students were unable to find out how to separate their contents into clear 
paragraphs with different functions, so they chose to write everything in a whole paragraph. 
S13 said, “I always follow the three-paragraph writing style taught by my secondary school 
teachers, and the main body is never divided into paragraphs because I don’t know how to 
do it !” 
 
Providing insufficient argumentation is also one of the problems for students in writing 
argumentative essays, which is regarded as the most difficult by students from the results of 
interviews. First of all, it is difficult for students to form a clear thesis statement when they 
facing the process of proposing ideas, and some students even have a vague concept of the 
thesis statement, and cannot distinguish it from an opinion or an argument. S3 said, “Before 
this interview, I never thought about what exactly is a thesis statement, I feel that every time 
I write an argumentative essay, I can only express by using my own words. So it often looks 
like a colloquial expression, very pale and not academic”. Secondly, students thought that 
they lack of strong arguments to support the thesis because they had no idea on what kind of 
arguments are sufficient and favourable. S4 pointed, “I don’t know how to give me a thesis 
statement before writing an essay, also don’t how to define the structure and outline for my 
arguments, so I can only write the sentence one by one separately with poor structure”. 
 
Theme 3: Content Issues 
The third theme was content issues. Empty content was also a problem that students 
reflected in their interviews that they needed to address urgently. Students took 
argumentative writing as the most difficult type of composition, which was mentioned by the 
students from the interviews. S9 said, “Whenever I opened the topic and saw that it was 
argumentative writing, I had no idea what to write, which was a sign of my failure from the 
very beginning”. It was difficult for students to form a clear thesis statement when facing the 
proposition. More than five students mentioned that they had not been trained 
systematically in writing argumentative essays in their past studies, especially in developing 
depth of ideas. They always relied on memorizing templates to help them pass the writing 
exams. S3 said, “I usually used to memorize templates and felt that I couldn’t write without 
them, and in the writing competitions I had participated in, memorizing templates did give 
me a better score which was suitable for the exams but not conducive to the improvement of 
my writing level”.  
 
This leads to a lack of training in the depth of thinking, when the recitation of the template is 
not adapted to the writing of the topic, they can not carry out in-depth thinking, and 
ultimately the completion of the composition quality is not high. In addition, argumentative 
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essay writing has high writing requirements, in addition to the need to express a clear 
argument, but also need to provide a sufficient wealth of arguments to analyse, and even give 
examples of arguments. Students felt that they were unable to conduct deep analysis and 
could only express superficial views. S7 said, “When faced with an essay on a given topic, 
there is no way for me to think deeply about it, and there is no unique opinion on the 
content”. S4 agreed with this viewpoint, and believed that “it is difficult to think of an 
argument when writing an essay. It is difficult to think of points to analyse, I always listed the 
same point over and over again and keep saying similar things”. 
 
Theme 4: External Support Issues 
Theme 4 was external support issues. The issue of lack of external support also deserves 
attention and has direct relevance to this research. In writing course, after submitting their 
essays, students had to wait a long time for the teacher to correct their essays and give them 
feedback. According to S1, “In good cases, I can see the teacher’s feedback in a week, but 
sometimes it takes longer. I’ve forgotten what I’ve written”. S6 said that she appreciated the 
teachers’ heavy workload, but agreed that the feedback given was slow and lagging, which 
was not conducive to correcting student’s writing in a timely manner. Moreover, students felt 
that there were limited resources available at university to help them improve their writing 
skills, with S2 stating that “it takes a lot of determination for me to go to the library, even if I 
need to look up books on writing I don’t want to go to the library, and in fact I’m not sure if 
there are any resources in the library to improve my writing”. When asked why she didn’t use 
the internet to seek resources to improve her writing, S2 said again, “There truly existed  a lot 
of resources online, but I don’t know what resources to choose instead, I often get attracted 
by a lot of headlines, only to click on them and find out that I need to pay for them or it’s just 
an advert to sign up for a course”. S2 emphasized that she need ed learning resources that 
she can access straight away and are quality assured. 
 
Students also complained about the lack of class time. On the one hand, considering the time 
constraints and completion of teaching tasks, the teacher could not offer enough practice 
with the students on the knowledge points, and usually assigned the practice tasks after class. 
S2 said, “The practice in class is more disciplined for me, and I’m more willing to cooperate 
with the teacher, but I’m not willing to complete the practice after class because I feel that 
there is no supervision from the teacher, and sometimes I’ll go to search for some answers 
online then hand them in”. On the other hand, students thought that the teacher did not 
explain in-depth the points of writing such as grammar that were difficult to understand 
because of time constraints. S8 said, “Sometimes I could not understand what the teacher 
conveyed to me in the course, it was too theoretical, difficult to digest and understand, and 
very complicated. But the teacher didn’t stop to explain in depth. When I didn’t understand I 
lost my confidence in learning”. 
 
Students’ Preference for Blended Learning 
Understanding student preferences for blended learning is critical to creating an effective 
educational experience. Blended learning combines traditional face-to-face instruction with 
online learning, allowing flexibility to cater to different learning styles and schedules. By 
understanding students’ attitudes towards this approach, researchers can adapt teaching 
guidelines and instructors can adjust course design to better meet their needs and 
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preferences, thereby increasing student engagement and motivation. In addition, it helps to 
determine the most effective balance between online and face-to-face components, which not 
only delivers content efficiently, but also creates a more personalized and responsive learning 
environment, which in turn improves learning.  
 
Theme 5: They Like Blended Learning or Not 
To the researcher’s surprise, all the respondents said they preferred the blended learning 
approach to the traditional learning approach. S10 said, “In the traditional classroom, many 
teachers are rigid and boring, and we just sit down and listen, and the questions are hard and 
rigid, so the students don’t pay attention to the lectures and revision, and they don’t master 
the knowledge at all. But I think a blended classroom would be more attractive to me because 
it would be more interesting to listen to.” According to S7 , by taking the traditional teaching 
and learning model, the teacher act as the centre of the class, the students are easily distracted 
and get bored in the test-based education environment. Also due to the lack of timely 
feedback, teachers tend to ignore students who didn’t acquire the target knowledge. On the 
other hand, students in blended learning are less likely to be distracted, for example, their 
attention can be attracted and with a increasing interests by watching videos for online rather 
than they were just listening to the teacher’s speaking. “Even if they are distracted, they will 
be attracted again by the blended approach”. S4 said, “I think there are many more 
opportunities to set up enrichment activities in the blended classroom, and it sounds very 
interesting and I am looking forward to it”. The results of this study are very positive for the 
development of this study. 
 
Theme 6: Distribution of Online and Face-to-face Learning 
The results of the study showed that students’ choices regarding the weight of online and face-
to-face learning were twofold. The first group of students preferred the flexibility and 
convenience of online learning as it allowed them to work through the content at their own 
pace and to utilize online resources for additional help. However, they also recognized the 
effectiveness of the direct interaction offered by face-to-face learning. They felt that face-to-
face communication with teachers and students was different from online communication 
because it deepened understanding and increased engagement in the classroom. S4 said, “I 
prefer to receive feedback from the teacher during the English course or practice rather than 
from some apps. Because I want to get face-to-face encouragement and guidance from the 
teacher himself, which will impress me. Feedback from online is likely to be ignored. I am also 
more active in class discussions with my classmates and I am less inclined to speak up when 
using online apps because I feel that I won’t be noticed or valued’. This group of students 
therefore advocates for more offline learning methods in order to benefit from structured 
instruction and collaborative learning environments. The other group of students were neutral 
and believed that an even distribution would be best. S11 said “I believe that teachers should 
be able to distribute the time evenly, I think that having both learning styles working evenly 
would be a better outcome”. 
 
The Benefits of Integrating Mobile Apps in Blended Learning in Writing Lessons 
Students prefer user-friendly apps, the convenience and flexibility offered by mobile apps is 
valued by many students, enabling them to access educational content and resources from 
any location. The ease of use and comprehensibility of the app interface is also critical; in 
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addition, the ability of apps to facilitate an interactive and engaging learning experience 
through, for example, multimedia content or interactive communication, increases 
acceptance. 
 
Theme 7: Convenience 
Students felt that the use of mobile apps brought a great deal of convenience, most notably in 
enabling students to study at any time and from any place, increasing the flexibility of their 
learning. S14 said “We take our mobile phones with us every day and use them whenever we 
want, I use my mobile phone for about eight hours or more a day, which is much more 
convenient than taking books and computers with me”. On the other hand, many mobile apps 
nowadays integrate a variety of learning functions, such as online tests, discussion forums, 
which students will find more convenient to use. Even the functions of mobile apps are no 
longer single, for example, WeChat, which is a mobile app for communication, can also provide 
a variety of learning platforms. S11 said, “If there were no mobile apps, I might need to bring 
along writing guides, dictionaries, sample essays, and other tools to learn writing at the same 
time, but now I can carry all the tools I need on my mobile phone”. 
 
Theme 8: More Interactive Activities 
The use of mobile apps also provides more opportunities for students to interact and 
communicate. Not only did they interact with their classmates, but they also interacted more 
with the teacher than in a traditional classroom. S13 said, ‘I don’t want to stand out in the 
classroom in front of all my classmates and I’m not very brave to ask the teacher questions 
face to face. But I don’t have that concern when using mobile apps to communication in online 
classroom or learning group, and I don’t have to be limited by location and time”. In addition, 
students can share learning resources, collaborating to solve learning challenges, and keeping 
each other updated about the course, these benefits were reported by the majority of 
students. “I occasionally forget homework and tasks set by the teacher, but if the task is posted 
in mobile apps, it gives me a permanent reminder, and the teacher can also share some 
information with us, through WeChat”, said S13. 
 
Discussion 
The findings of this study aimed to explore students’ students’ issues of English writing, their 
preference for blended learning in English writing lessons, and to identify the benefits of 
integrating mobile apps in blended learning for writing lessons from students’ perspectives. 
Semi-structured interviews were conducted with students and the results from interviews 
were rigorously coded to identify, organize and systematize students’ perspectives. A total of 
eight themes emerged from the data, four of which reflected the issues students encountered 
as learners in writing English. There were two more sub-themes that reflected students’ 
preferences for blended learning in English writing lessons. The other two themes reflected 
students’ belief in the benefits of integrating mobile apps in blended learning for writing. 
 
Previous studies have emphasised that students’ perspectives of English writing in blended 
learning are crucial in language learning. There have been a number of researchers whose 
studies have focused on learners’ perspectives of blended learning (Huang, 2016; Wright, 
2017; Gyamfi & Sukseemuang, 2018; Çırak Kurt & Yıldırım, 2018; Annamalai, 2019). 
Understanding students’ perspectives on blended learning of English writing is crucial to 
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enhance writing skills for students, since it helps in addressing benefits, challenges, improving 
motivation, teaching methods and guiding improvements to meet students’ needs effectively 
within the educational environment (Indriani et al., 2021; Mursela & Ratmanida, 2022; Ngo, 
2023). Therefore, by understanding students’ perspectives of English writing in blended 
learning, it paves the way for the subsequent research objectives of this study, and also 
contributes to the eventual enhance of student’ English writing skills.  
 
The perspectives of blended learning by learners have been the subject of studies conducted 
by several researchers in recent years (Huang, 2016; Wright, 2017; Gyamfi & Sukseemuang, 
2018; Çırak Kurt & Yıldırım, 2018; Annamalai, 2019). Multiple studies have demonstrated that 
university students hold positive views on blended learning. For instance, Huang’s (2016) study 
conducted at universities in southern China analysed the perspectives of 296 non-English 
majors and revealed that more than 50% of the students preferred mixed learning over online 
or offline learning. Wright (2017), on the other hand, examined the learning preferences of 
university students in Malaysia across all types of learning. The study’s findings revealed that 
among the 112 students, less than 5% showed a preference for blended learning, while 50% 
favoured in-person classroom instruction, and the remaining 37.5% opted for online courses. 
According to the study, half of the students who expressed a preference for in-person training 
indicated that utilising conventional teaching methods enabled them to obtain individualised 
instruction and acquire a more profound comprehension of the material. 
 
As mentioned earlier, there were four themes that reflected students’ perspectives as learners 
of the issues they encountered in English writing. The first theme that emerged from the data 
was language-based issues. Students’ vocabulary acquired  is limited, and they were restricted 
in their expressions due to their inability to grasp the choice and precision of words. Students 
relied on simple words rather than advanced ones. Students perceived that they were prone 
to errors in the use of grammar in their writing, such as problems with tense and subject-verb 
agreement, They tended to use single sentence structure that lacks variety, due to their 
inappropriate or insufficient use of compound sentences. This finding is in line with the findings 
of previous studies by Kitila and Bekele (2023), and Isma (2016), that highlighted the problems 
of EFL students in learning English writing in terms of vocabulary and grammar, emphasizing 
the need to address the linguistic fundamentals to improve writing skills in writing. 
 
Secondly, students also encountered great problems in writing skills, mainly in organization 
structure and insufficient argumentation. The overall structure of the essay was unclear 
because students didn’t not know how to arrange the distribution of paragraphs in the essay. 
The essays written by students were less complete overall due to the fact that they usually lack 
a clear introduction, body or conclusion. When confronted with essay writing or the need to 
provide an argument, the thesis statement is unclear. Due to a lack of systematic knowledge 
about the thesis statement, not only were they unable to provide a strong argument in support 
of the thesis, but they were also unsure of what kind of argument would be sufficient and 
favourable. These findings further support the views of Hasnawati and Tanjung (2023), Giang 
et al (2023), and Hameed and Jawad (2023), who argued that students’ English writing issues, 
particularly in organizational skills, structuring essays and presenting arguments, incoherence 
are evident, followed by a lack of knowledge about how to present arguments, poor topic 
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sentences, disunity, and lack of conclusions, which indicate a significant focus on these aspects 
of English writing skills. 
 
In addition to this, students also had content issues in English writing. Argumentative writing 
was regarded as the most difficult composition by students because of its high demanding and 
difficulty in writing. Students thought that their argumentative essays did not have enough 
depth of thought and were not creative enough because they were used to memorizing writing 
templates, relying on the content of previous writing templates and lacking their own ideas. 
Some students emphasized that their analysis of the topic was not in-depth enough and that 
they could only express superficial views and lack of insight. Ulfa and Purwati (2023), pointed 
out that students always struggled with English argumentative essays due to problems such as 
poor reasoning, inability to refute counterarguments, and reliance on false facts. Nenotek et 
al (2022), also confirmed this view when they emphasized that students face difficulties in 
writing academic papers in English, especially in the areas of thesis statements, relevant ideas 
and effective introductions. They highlighted that students face difficulties in writing academic 
papers in English, especially in the areas of thesis statements, relevant ideas and effective 
introductions. 
 
Finally, students also faced with external support issues. Firstly, there is inadequate feedback. 
Due to the slowness of teachers who have many students to correct their compositions, 
students had to wait for a long time before they can get feedback. Secondly, students lack of 
instructional resources on writing, students have relatively low willingness to buy reference 
books, however, there are many resources on the internet, but they were not sure about the 
choice. In addition, due to the limited classroom time, students were only able to obtain an 
insufficient number of exercises in the classroom, and were less motivated to study actively 
after class due to the lack of supervision by the teacher. Teachers may also be unable to 
provide students with insufficiently detailed explanations due to the limited classroom time. 
Ven and Verelst (2009), echoed similar sentiments, arguing that the use of external support, 
such as professional help or community. This also shows that emphasizing the significance of 
external support in English writing is necessary. 
 
The study also did a survey on students’ preference for blended learning and the first theme 
that came out of the data was they like blended learning or not. The results of the study 
showed that students preferred the blended learning approach over the traditional learning 
approach. Blended classrooms were more appealing to students because they were more 
interesting and less distracting than traditional classrooms, which are boring. There were also 
more opportunities to experience learning activities in a blended classroom. Studies of Sharma 
et al (2022), and Jetti et al (2023), showed that students’ positive perspectives of blended 
learning indicated that knowing that students prefer blended learning means that they 
perceived the combination of online tools and face-to-face teaching as beneficial, improving 
the quality and effectiveness of the teaching and learning process. Students’ preference for 
blended learning implies that they have positive perspectives, understandings, actions and 
expectations about implementing blended learning. They found online activities rewarding, 
which can develop independence and self-confidence, and they value feedback from lecturers. 
Understanding that students enjoyed blended learning means recognizing their positive 
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attitudes towards blended learning as an effective strategy for improving skills and 
competencies, as indicated in the study. 
 
The sixth theme that emerged from the data was the distribution of online and face-to-face 
learning. The results of the study showed that students had two choices for weighting online 
and face-to-face learning divided into wanting more of the blended portion and wanting an 
even distribution. The study of Jetti (2023), suggested that understanding students’ 
perspectives of the proportion of online and offline learning in a blended programme was 
critical to improving satisfaction and overall quality, self-directed learning and the overall 
effectiveness of the teaching and learning process. 
 
The last two themes that emerged from the data emphasized the benefits of using mobile apps 
from students’ perspectives. Firstly, convenience, the use of mobile apps can help students to 
study anytime, anywhere and increase the flexibility of learning. And thanks to the fact that 
some mobile apps have multi-functional integration, such as online tests, forums, etc., it will 
be more convenient for students to use them. In addition, using mobile apps makes more 
interactive activities in learning possible. Students can interact more with teachers and 
classmates, share learning resources, collaborate to solve learning problems, and inform each 
other of the latest course updates. As a result, communication and interaction in the learning 
process is increased. A study conducted of Westerlaken et al (2019), also focused on this point. 
Thus, the use of mobile apps can benefit students’ English writing learning in many ways. 
 
Limitations and Recommendations for Future Research 
The samples in this study were mainly drawn from undergraduates majoring in English at 
specific universities in specific regions of China, and the samples are limited in their 
representatives, which may not fully reflect the situation of the national or international 
student population. In addition, the sample size may not be sufficient to support certain 
statistical analyses, which limits the generalizability and replication of the findings.  Moreover, 
there may be subjective bias in this qualitative study because some of the data came from 
students’ semi-structured interviews. Students may have overestimated or underestimated 
their learning effects in the interviews, which affects the objectivity and accuracy of the 
findings.  
 
Future studies should expand the sample to include students from more districts and 
backgrounds to improve the representativity and generalizability of the findings. At the same 
time, the sample size should be increased to support more complex and refined statistical 
analyses to further validate the reliability of the study findings. It is also worth drawing 
attention to conduct a cross-cultural comparative study to explore the differences in students’ 
perspectives blended learning using Chinese mobile apps in different cultural contexts. This 
will help to understand the impact of cultural factors on blended learning and mobile learning, 
and provide a reference for educational practices on a global scale. 
 
Conclusion 
This thematic analysis of the study provides information about the Chinese university students’ 
perspectives on blended learning in English writing, providing important insights into blended 
learning in English writing courses for Chinese university students. Firstly, the study explored 
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that the main issues faced by students in English writing providing teachers with targeted 
suggestions for improving teaching methods. Secondly, the results of the study showed that 
students generally preferred blended learning in English writing courses. Students believed 
that online resources provided them with more opportunities for practice and personalized 
feedback, while offline classrooms facilitated instructor guidance and peer interaction. 
Students highly valued this blended learning approach, which combines the advantages of 
online and offline. Finally, students generally agreed that the integration of mobile apps in 
blended learning could bring many benefits, such as increasing learning flexibility and 
convenience, and facilitating teacher-student interactions through more activities.  
 
This study provides an important contribution to current educational theory and practice by 
exploring Chinese university students’ perceptions of blended learning in English writing. 
Contextually, while blended learning and mobile technologies are increasingly used in 
education, few studies have focused specifically on Chinese university students’ perceptions 
of these approaches in English writing courses. By deeply investigating students’ writing 
problems, preferences for blended learning, and the potential benefits of mobile applications, 
this study provides valuable insights for English education policymakers and educators in 
China. The significance of this study for the existing knowledge lies in three main areas. First, 
it provides the latest insights into English writing issues among Chinese college students, which 
can help update and improve current writing teaching strategies. Second, by exploring 
students’ preferences for blended learning, the findings can guide educational institutions on 
how to better design and implement blended learning programmes, especially in teaching 
English writing. Finally, the analysis of the potential benefits of mobile apps in writing 
instruction provides an empirical basis for the development and application of educational 
technology, which is particularly important in the current rapidly developing field of 
educational technology. In addition, this study employs qualitative methods and thematic 
analyses to provide insights into understanding students’ subjective experiences and 
perspectives. Overall, this study provides an important reference for the development of 
English writing blended learning programs in Chinese universities. By fully understanding 
students’ needs and preferences, teachers can design a blended learning model and effectively 
integrate mobile learning applications to enhance students’ English writing skills. Future 
research can further explore how to optimize the blended learning program and the specific 
application strategies of mobile applications in writing teaching.   
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