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Abstract

In primary schools, academic performance, collaboration with principals, and teachers' job
satisfaction are among the top priorities for achieving effective school management.
However, school administrators often face challenges in determining which of these priorities
should take precedence. This study investigates the relationship between leadership styles
and priorities in effective school management among primary school administrators in Klang,
Selangor. It focuses on three key priorities: collaboration with principals, academic
performance, and teachers' job satisfaction. The research employs a quantitative
methodology, with the survey design tailored to capture detailed data on leadership styles
and their relationship with effective school management. Stratified random sampling was
applied to select 144 respondents from 54 public primary schools in Klang. The questionnaire
assessed demographics, leadership styles (servant, transformational, transactional), and
management priorities, with responses measured on a five-point Likert scale. Results reveal
significant relationships between leadership styles and priorities in effective school
management (r = 0.78, p < 0.05). Specifically, collaboration with principals (mean =4.32, SD =
0.78) is the top priority among administrators, followed by teachers' job satisfaction (mean =
4.11, SD = 0.82) and academic performance (mean = 3.97, SD = 0.88). Servant leadership is
the most applied leadership style, with a high mean score of 4.45 (SD = 0.76). The correlation
analysis shows that transformational leadership is strongly associated with collaboration (r =
0.77, p < 0.01), servant leadership with both collaboration (r = 0.86, p < 0.01) and academic
performance (r = 0.48, p < 0.01), and transactional leadership with teacher satisfaction (r =
0.67, p < 0.01). Additionally, years of experience correlate weakly but significantly with
collaboration and teacher satisfaction. The study concludes that a balanced leadership
approach is crucial for effective school management. Transformational and servant
leadership enhance collaboration and academic performance, while transactional leadership
improves teacher satisfaction. These findings underscore the need for targeted professional

465



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 14, No. 9, 2024, E-ISSN: 2222-6990 © 2024

development and policy initiatives to train school leaders in diverse leadership styles,
considering demographic factors to optimize educational outcomes in Klang, Selangor.
Keywords: Leadership Styles, Priorities, Effective School Management, Administration,
Primary School

Introduction

In Malaysia, the importance of effective school management is emphasized through various
national policies, including the Malaysian Education Development Plan (PPPM) (KPM,2013).
The PPPM aims to elevate the quality of education by focusing on leadership development
and effective management strategies within schools. This emphasis on school management
is in line with the Sustainable Development Goals (SDGs), particularly Goal 4, which aims to
ensure inclusive and equitable quality education and promote lifelong learning opportunities
for all. Effective school management is seen as a critical factor in achieving these educational
objectives, as it directly impacts student outcomes, teacher satisfaction, and overall school
performance.

One of the the transformation of education outlined in the Malaysian education blueprint
2013 to 2025 is to empower JPNs, PPDs, and schools to customize solutions based on need
that allow greater school-based management and autonomy for schools that meet a
minimum performance criteria (KPM,2013). The objective of the Malaysian Education
Blueprint 2013-2025, is to enhance basic education (KPM, 2013). In line with international
education policies, comprehensive transformation of the national education system can only
be achieved through effective administrative systems.

School management is one factor that determines the quality of education (Lessa, Spier, and
Felipe, 2018), as it indirectly influences the effectiveness of the curriculum, learning facilities
and infrastructure, time, and learning processes (Salmagundi, 2015). From a management
perspective, effective schools seek optimal utilization of all school components (Kompri,
2017).

Effective school management consists of several key components such as the effectiveness of
the learning process, good school leadership, effective power management, having a cohesive
and dynamic team, school autonomy, participation of school and community members,
school transparency, and efficient resource utilization (Februannisa & Anggraini, 2022).

In Malaysian Education Quality Standard Wave 2 (SKPMg2), school management is covered in
three different standards involving organizational management, curriculum, co-curricular
activities, and student affairs. It serves as a guide to help schools plan, implement, review,
monitor, and improve their operational methods and measures throughout the year.
Continuous improvement processes can enhance the quality of leadership, organizational
management, curriculum, co-curricular activities, and student affairs, ultimately impacting
student outcomes as expected by the Ministry of Education (KPM,2016). SKPMg2 is provided
by the Ministry of Education Malaysia as an effort to ensure educational institutions have
standards that can be recognized and used as benchmarks by other countries.

Effective school leadership management can enhance the quality of education, create an
innovative working environment, and strengthen leadership positions within educational
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institutions (Ajigoena & Hisbullah, 2022). The Finnish approach to school management
emphasizes autonomy and flexibility, allowing schools to independently plan, organize, and
evaluate processes to enhance the quality of education (Paisol et al., 2021) which is aligned
with MEB planned by the government. Accordingly, one of the Malaysian government’s plans
for effective school management includes the implementation of PLAN that covers four
focuses, including empowering school management. School administrators play a crucial role
in effective school management by overseeing various aspects of school operations and
leadership. They are responsible for providing inputs to schools, ensuring the realization of
educational goals, and creating a conducive learning environment (Dericioglu, 2023). Effective
administrators are expected to transition from mere managers to transformative leaders who
drive school improvement (Arora & Awasthi, 2021). Furthermore, effective school
management contributes to sustainable education and enhances relationships with the
business world or industry, providing graduates with relevant work opportunities
(Norhasanah et al., 2023).

In the Malaysian context, these are align with the Malaysian Education Development Plan,
which aims to elevate the quality of education by promoting leadership development and
effective school management strategies. Understanding this is vital for improving school
management practices and educational outcomes in primary schools in Klang, Selangor.

Statement of the Problem

In the Malaysian context, particularly in Klang, Selangor, there is a pressing need to
understand the priorities of school administrators in managing their schools effectively.
Priorities such as collaboration with principals, academic performance, and teachers' job
satisfaction are critical components that influence the functioning of schools. However the
lack of a clear understanding of which elements (academic performance, collaboration with
the principal, or teachers' job satisfaction) administrators prioritize more can lead to
inconsistencies in their management practices.

For instance, if an administrator prioritizes academic performance over teacher satisfaction,
it might result in high academic achievements but low teacher morale, potentially leading to
higher turnover rates and a negative impact on the school's culture. While emphasizing
academic standards is crucial for student success (Chukwu, 2024), it is essential to consider
the broader impact on teachers, school culture, and overall morale. Teacher morale is a
critical factor that significantly influences the academic environment and, consequently,
student achievement (Werang, 2024). Conversely, focusing primarily on teacher satisfaction
without equal emphasis on academic performance might foster a positive working
environment but at the cost of students' academic achievements. While satisfied teachers are
generally associated with better instructional quality (Harrison et al., 2023), there is a need
to ensure that this satisfaction does not result in a lowering of academic standards. Lowering
expectations or reducing academic pressure on teachers to maintain their satisfaction levels
can create a less rigorous academic environment, which may not adequately challenge
students to reach their full potential (Han, 2023). Similarly, inadequate collaboration between
the principal and teachers can result in miscommunication, reduced trust, and ineffective
implementation of educational goals (Jing, 2021; Weerakoon, 2023; Ayeni & Ojo, 2022). These
inconsistencies in management practices can create suboptimal outcomes, where some areas
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may flourish while others suffer. Without a balanced and well-prioritized approach, the
overall effectiveness of school management is compromised.

Moreover, the specific leadership styles that administrators adopt play a crucial role in
influencing these outcomes. Studies by Chandolia and Anastasiou (2020), Anthony (2023) and
Rini et al. (2020) explore how leadership styles influence conflict management effectiveness,
teacher job satisfaction, and the implementation of digitalization systems in schools,
respectively. Different leadership styles, such as transformational, transactional, or servant,
can have varied impacts on academic performance, collaboration, and job satisfaction. Huang
(2022) highlights the critical impact of leadership styles on academic achievement, teacher
attitudes, turnover rates, and overall school climate (Huang, 2022). However, the specific
leadership styles adopted by primary school administrators can significantly influence these
outcomes. In Klang, Selangor, there is a need to understand how different leadership styles,
specifically servant, transformational, and transactional leadership—affect key priorities in
school management.

Despite various studies on leadership and management in education, there is limited research
focusing on the interplay between these leadership styles and school management priorities
within the context of primary schools in Klang. This gap hinders the ability of educational
stakeholders to implement targeted strategies that enhance school management
effectiveness. Addressing this issue requires a comprehensive understanding of how different
leadership styles can influence the prioritization and balance of these critical elements.
Therefore, this study aims to investigate the relationship between leadership styles and the
prioritization of academic performance, teachers' job satisfaction, and collaboration with
principals in primary schools in Klang, Selangor, to provide actionable insights for more
effective school management.

Accordingly, the objective of this paper is to examine the relationship between leadership
styles (servant, transformational, and transactional) and priorities in effective school
management (collaboration with principals, academic performance, and teachers' job
satisfaction) among primary school administrators in Klang, Selangor. Specifically, this paper
will answer the following research questions:

1. What are the key priorities in effective school management as perceived by primary
school administrators in Klang, Selangor?

2. What are the current leadership styles among primary school administrators in Klang,
Selangor, and how do these styles impact the identified priorities in school
management?

Literature Review

Priorities in Effective School Management

Effective school management is a multifaceted process that involves various aspects of
organizational communication, internal and external management, leadership, technology
integration, and strategic decision-making. The success of school management is closely tied
to the empowerment of human resources and other resources to achieve school goals, as
outlined by (Paulus et al., 2021).
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Teacher job satisfaction is a pivotal factor in effective school management, as it directly
correlates with enhanced academic performance and the overall quality of education.
Principals play a critical role in shaping instructional practices that significantly affect teacher
satisfaction (Kouali, 2017; Reta, 2019; Mbonea et al., 2021). When teachers are satisfied, they
exhibit higher motivation and productivity, which positively impacts student learning
experiences. This increased satisfaction not only improves teaching quality and organizational
development but also boosts student performance (Gil-Flores, 2017; Lopes & Oliveira, 2020;
Nhat, 2019; Hasanah et al., 2020). Engaged and motivated teachers foster a positive school
climate, leading to improved teaching practices and enhanced student outcomes (Gupta &
Gehlawat, 2013; Abidin & Alias, 2022; Hidayat et al., 2022; Ortan et al., 2021; Julidawati, 2023;
Duan et al., 2018; Shrestha, 2019). Ultimately, high teacher job satisfaction contributes to a
better learning environment, significantly influencing student success (Tiryakioglu, 2024; Ali
et al., 2016; Basnet & Sherpa, 2020). Additionally, a positive school climate not only enhances
teacher satisfaction but also promotes optimal student learning outcomes (Noori, 2024).

Academic performance is a crucial aspect of effective school management as it directly
impacts the overall success and quality of educational institutions. Research has shown that
academic performance is influenced by various factors within the school environment.
Factors such as academic competency, test competency, time management, study strategies,
and instructional management strategies have been identified as significant predictors of
academic performance (Hashmi, 2023; Ayeni, 2020). Their leadership attributes significantly
contribute to academic performance, underscoring the importance of effective principalship
for school productivity and student achievement (Emanuel et al., 2022).

Schools play a pivotal role in promoting academic performance and student success, as
discussed by (Arnaiz-Sanchez et al., 2020). Effective schools are crucial in improving academic
outcomes, challenging traditional beliefs about the determinants of academic success.
Segkulu (2022), further explores school-related factors affecting academic performance, such
as instructional materials, physical facilities, class sizes, pupil-teacher ratios, and teacher
qualifications. Academic performance, reflecting student achievement levels, serves as a key
indicator of instructional effectiveness and curriculum implementation. Achieving academic
success is a primary goal in education, benefiting both learners and educational systems
(Hayat et al., 2020).

Third criteria of effective school management involve collaboration with the principal.
Collaborative leadership, where the principal assigns tasks and authority collaboratively, is
essential for effective school management (Shohib, 2024). Principals need to work closely
with school staff, families, and community members to create a conducive learning
environment (Bryan et al.,, 2017). Effective schools seek to optimize the utilization of all
components, including the principal, teachers, employees, and students, from a management
perspective (Sunaengsih et al., 2019). The involvement of various levels of leadership, such as
principals, deputy principals, and heads of departments, in collaborative learning activities is
crucial for networked collaborative learning (Kempen & Steyn, 2016). Effective collaboration
between school administrators and principals fosters a cohesive decision-making
environment, enhancing school operations and student outcomes. Research has
demonstrated that such collaboration can lead to improved decision-making processes,
better resource allocation, and ultimately, enhanced student achievement (Kouali, 2017).
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Moreover, the leadership practices of school leaders are crucial for fostering collaboration
with teachers and students to achieve strong academic outcomes (Bakokonyane, 2023).

Understanding and prioritizing these aspects are vital for improving school management
practices and educational outcomes. The Malaysian Education Development Plan highlights
the importance of leadership development and effective school management strategies,
aligning with the goals of this study. By investigating how school administrators in Klang,
Selangor, prioritize these elements, the study aims to provide insights that can inform policy
development, professional development programs, and decision-making processes. This
research will not only contribute to the theoretical understanding of effective school
management but also offer practical recommendations for enhancing the performance and
well-being of educational institutions in the Malaysian context.

Leadership Styles

Effective school leadership, as emphasized in the work by (Ylner, 2022), is recognized as a
key driver for implementing educational reforms and achieving targeted educational
outcomes. Principal leadership also plays a crucial role in determining and implementing
effective school management practices, as highlighted by (Sunaengsih et al., 2019). Moreover,
the effectiveness of school management is linked to the quality of school leadership, as noted
by (Durrani et al., 2024).

The effectiveness of school management among primary school administrators is significantly
influenced by various leadership styles, including transformational, transactional, and servant
leadership. Transformational leadership, which inspires and motivates teachers towards a
common vision, has been found to enhance organizational commitment (Asimiran et al.,
2020). Combining transformational and transactional leadership styles further improves
teacher commitment, underscoring the importance of diverse leadership approaches (Tran et
al.,, 2023). Transactional leadership, focusing on supervision and performance, has been
linked to improved teacher performance and work motivation (Akullo & Kamanyire, 2023;
Adriansyah et al., 2020). Additionally, servant leadership, characterized by serving and
promoting others' growth, reduces grievances and staff turnover, leading to higher teacher
satisfaction (Igwe et al., 2017). These findings highlight the crucial role of leadership styles in
fostering organizational commitment, teacher motivation, and overall school effectiveness.
By integrating these leadership styles, school administrators can create a supportive and
effective educational environment, enhancing outcomes for both teachers and students.

The Transformational Leadership Theory

The dependent variable (DV) in this study is the priorities in effective school management,
which include collaboration with principals, academic performance, and teachers' job
satisfaction. Burns (1978) first introduced the concept of transformational leadership to
distinguish between leaders who foster strong motivational relationships with their followers
and subordinates and those who prioritize transactional exchanges. In transformational
leadership, the interaction aims to achieve goals through inspiration and motivation. The
Transformational Leadership Theory, associated with James MacGregor Burns and Bernard
Bass, is a leadership framework that emphasizes inspiring and motivating followers to achieve
extraordinary outcomes by developing a shared vision and empowering others (Eaton, 2024).
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This theory focuses on the leader's ability to create a vision that resonates with followers,
leading to increased engagement, commitment, and performance (Eaton, 2024).

Key assumptions of the Transformational Leadership Theory include the leader's ability to
inspire and motivate followers through charisma, intellectual stimulation, individualized
consideration, and idealized influence (Eaton, 2024). Transformational leaders are expected
to foster collaboration, innovation, and a shared vision among their team members,
ultimately driving organizational success (Eaton, 2024).

This theory aligns well with the focus on leadership styles (servant, transformational,
transactional) and priorities in effective school management (collaboration with the principal,
academic performance, teachers' job satisfaction). Transformational leadership is known for
inspiring and motivating followers to achieve extraordinary outcomes, developing a shared
vision, and empowering others. This theory can provide valuable insights into how different
leadership styles impact collaboration with the principal, academic performance, and
teachers' job satisfaction in the context of effective school management.

Research Methodology

Research Design

The research design for this study was centered around a descriptive quantitative approach.
The study involved the use of a survey design to collect data from a representative sample of
primary school administrators aimed at exploring the relationship between leadership styles
and priorities in effective school management among primary school administrators in Klang,
Selangor.

Location and Population

Location of Study

The study was conducted in Klang, a city in Selangor, Malaysia. Klang was selected due to its
status as one of Malaysia's deprived cities, necessitating focused research to enhance the
quality of education. The city's primary schools provided a suitable setting for examining the
relationship between leadership styles and effective school management.

Population

The target population for this study comprised all public primary school administrators in
Klang. There were 54 public primary schools in Klang, with approximately 216 administrators
in total. Each school typically had one principal and at least three senior assistants. Data
collection took place during the 2024-2025 school year, from early June 2024 to early July
2024.

Sampling

Sample Size

The sample size for this study was determined based on the population size of 216
administrators. According to Cochran's formula for sample size calculation and supported by
Krejcie and Morgan's table, a sample size of 140 administrators was deemed sufficient for this
study. This sample size was calculated to ensure a 95% confidence level with a 5% margin of
error.
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Sampling Procedure

A stratified random sampling method was employed to ensure that the sample accurately
represented the population. Administrators from different primary schools in Klang were
selected, considering the proportionate representation of principals and senior assistants.
This method enhanced the generalizability of the study's findings. Questionnaires were
distributed directly to the administrators in person and via an online link to facilitate easy
response.

Instrumentation

A structured questionnaire was used for data collection, designed to capture detailed
information on demographics, leadership styles, and priorities in effective school
management. The questionnaire was divided into three sections:

Section A gathers socio-demographic data, including years of experience and age. Section B
assesses leadership styles (servant, transformational, and transactional) using Likert scale-
rated statements adapted from existing literature. For example, statements such as "School
administrators prioritize the needs and growth of teachers and staff" (Garcia-Martinez et al.,
2020) and "The school administrator promotes a shared vision and fosters innovation among
the staff" (Moolenaar et al., 2010) are used to evaluate servant and transformational
leadership styles, respectively.

Section C evaluates priorities in effective school management through adapted statements
focusing on academic performance, collaboration with the principal, and teachers' job
satisfaction. Academic performance is examined using statements like "High academic
performance enhances a school's reputation within the community" (Burgess et al., 2014),
while collaboration with the principal is assessed with items such as "Collaborating with the
principal is essential for fostering a positive school climate" (Rock et al., 2017). Teachers' job
satisfaction is evaluated through statements like "Teacher job satisfaction significantly
impacts the quality of teaching and student progress" (Terek et al., 2014). These adapted
guestionnaires aim to provide a comprehensive understanding of how different leadership
styles influence key aspects of school management, contributing to the overall effectiveness
and success of educational institutions.

Validation and Reliability

The draft questionnaires were tested in the presetting the questionnaires and feedback
received on its construction and content. The questionnaire was first written in English, but
since all the participants are Malaysian and Malay language is the formal language used in
Malaysia, the instrument was translated into the Malay language. This involved the work of
Bahasa Malaysia translator for the validity test. After that, the questionnaires were sent to
two professionals in two different fields for another validity test who are the expert in
Education Administration in UPM as well as one of the administrators in primary school in
Klang. The research then was sent to Educational Research Application System (e-RAS) for
approval of research to be conducted and the ministry granted the research to be safely
conducted. Last but not least, the details of the research were submitted to JKEUPM
(university association) along with e-RAS approval letter.
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Pilot Study

A pilot study was conducted with a small sample of 30 primary school administrators who
were not part of the main study. The purpose of the pilot study was to test the reliability and
validity of the questionnaire. Cronbach's alpha was calculated to determine the internal
consistency of the questionnaire items. The pilot study results indicated that the
guestionnaire had high reliability, with Cronbach's alpha values exceeding the acceptable
threshold of 0.70 for all sections.

Data Analysis

Descriptive analysis provided a comprehensive overview of the key variables, the
demographic characteristics of the school administrators, their leadership styles, and their
management priorities using quantities and percentages. The levels of leadership styles and
management priorities were determined using means and standard deviations (SD) to provide
insights into the central tendencies and variability within the data.

Inferential statistical techniques were applied to test the relationship between leadership
styles and priorities in effective school management. The primary analysis involved using SPSS
to perform bivariate correlation tests. These tests assessed the relationship between
leadership styles (servant, transformational, and transactional) and the priorities in effective
school management (collaboration with the principal, academic performance, and teachers'
job satisfaction). For this analysis, particularly when interpreting the relationship or
correlation coefficient (r value) between variables, guidelines provided by scholars such as
Cohen (1988) is used.

Result

Administrators Demographics

Results shown in Table 1 indicated that among the respondents 104 (72.2 %) were female and
only 40 (27.8%) of them were male. The largest age group is 50-54 years, comprising 54
(37.5%) individuals. Followed by age group 45-49 years, with 35 respondents (24.3%) and age
group 55-59, with 29 respondents (20.1%). The smallest age group is 40-44 years, with 26
respondents, (18.1%) of the sample. The cumulative percentage indicates that 79.9% of the
respondents are below the age of 55, highlighting that a significant portion of the respondents
falls within the younger age categories. Overall, the age distribution shows a balanced
representation across the age groups, with the majority being under 55 years of age.

The distribution of years of experience among the respondents is detailed in Table 1. The
largest group of respondents falls within the 0-4 years of experience category, with 71
individuals (49.3%). This indicates that nearly half of the respondents are relatively new in
their roles, having less than five years of experience. The 10-14 years of experience category
includes 16 respondents (11.1%). This is followed by the 15-19 years category, which has 8
respondents (5.6%). Overall, 93.8% of the respondents have less than 20 years of experience.
The age distribution of the following this, the 5-9 years of experience group comprises 40
respondents (27.8%). When combined with the 0-4 years group, these two categories
encompass 77.1% of the respondents, highlighting a significant concentration of individuals
with less than ten years of experience.
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Lastly, the group with 20 years and above of experience includes 9 (6.3%) respondents. This
suggests that a small fraction of the respondents are highly experienced with two decades or
more in their roles. The cumulative percentage for this group reaches 100%, completing the
distribution.

In summary, the data shows that a substantial majority of the respondents, 77.1%, have less
than ten years of experience, indicating a relatively young workforce in terms of experience.
Conversely, only 6.3% of the respondents have over 20 years of experience, pointing to a
smaller presence of highly experienced individuals within the sample.

Table 1
Demographic
Group Frequency Percent (%)
Male 40 27.8
Gender
Female 104 72.2
Total 144 100.0
40-44 26 18.1
45-49 35 243
Age 50-54 54 37.5
55-59 29 20.1
Total 144 100.0
0-4 years 71 49.3
5-9 years 40 27.8
Years of 10-14 years 16 11.1
experience  1c 19\ ears 8 5.6
20 years and above 9 6.3
Total 144 100.0

Priorities in Effective School Management

Results in Table 2 indicated that, for the academic priorities, the mean score is 4.26 (SD 0.53).
The scores range from a minimum of 3.0 to a maximum of 5.0, indicating a generally high level
of importance placed on academic priorities by the respondents. Regarding collaborative
efforts, the mean score is 4.54, (SD 0.41). The scores range from 3.86 to 5.0, suggesting that
collaborative efforts are highly valued and consistently prioritized across the sample.
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Teacher satisfaction scores have a mean of 4.42 (SD 0.39). The scores range from 4.0 to 5.0,
indicating that teacher satisfaction is a critical priority with relatively low variability in
responses. These statistics reflect the respondents' high prioritization of academics,
collaboration, and teacher satisfaction in effective school management.

Table 2
Priorities in Effective School Management
N M SD
Academic Performance 144 4.26 0.53
Collaboration with Principal 144 4.54 0.41
Teachers’ Job Satisfaction 144 4.42 0.39
Overall 4.40 0.44

Leadership Styles

According to Table 3, servant leadership received the highest mean score of 4.54 (0.37)
followed by transformational leadership with a mean score of 4.46 (0.41) and transactional
leadership with mean score of 4.19 (0.38). These findings indicate that servant leadership is
the most highly rated among the respondents and transactional leadership being rated the
lowest.

Table 3
Leadership Styles
N M SD
Servant Leadership 144 454 0.37
Transformational Leadership 144 4.46 0.41
Transactional Leadership 144 4.19 0.38
Overall 4.39 0.38

Relationship between Leadership Styles and Priorities in Effective School Management
Table 4 shows the Pearson correlation coefficient between the leadership styles and priorities
in effective school management. The findings show that there is a significant relationship
between leadership styles and priorities in effective school management (r = 0.784, p<0.01),
with a high positive strength.
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Table 4
Correlation between Leadership styles and priorities in effective school management

Priorities in Effective School Management

r Sig.p

Leadership styles 0.784 <.001

Results in table 5 displays all the correlations between various leadership styles and priorities
in effective school management. However, only those with high positive strength are
reported. For transformational leadership, there is a strong positive correlation with
collaboration with the principal, indicated by a correlation coefficient of r=0.77 and a
significance level of p<.01. This suggests a significant association between transformational
leadership and the priority of principal collaboration.

Servant leadership shows an even stronger positive correlation with collaboration with the
principal, with a correlation coefficient of r=0.86 (p<.01). These highlights the critical role of
servant leadership in fostering principal collaboration. Transactional leadership is strongly
correlated with teacher job satisfaction, as reflected by a correlation coefficient of r=0.67
(p<.01). This indicates a significant relationship between transactional leadership and the
priority of maintaining high teacher job satisfaction.

Additionally, servant leadership is positively correlated with academic performance, with a
correlation coefficient of r-0.48 (p<.01). This denotes a significant association between
servant leadership and the emphasis on academic performance. Overall, the findings
demonstrate strong and significant correlations between various leadership styles and key
priorities in effective school management, underlining the importance of leadership
approaches in influencing management outcomes.

Table 5
Relationship between Leadership Styles and Priorities in Effective School
Management

r Sig.p
Servant Leadership Cgllal?oratlon with 0.86** 0.00
Principal
Teachers Job 0.76%* 0.00
Satisfaction
Academic 0.48** 0.00
Performance
Transformational Leadership Cgllaporatlon with 0.77** 0.00
Principal
Teachers’ Job 0.75%* 0.00

Satisfaction
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Academic 0.33%* 0.00
Performance

Transactional Leadership Co_IIal_aoratlon with 0.64** 0.00
Principal
Teachers’ Job 0.67%* 0.00
Satisfaction
Academic 0.44%* 0.00
Performance

**p<0.01

Discussion

The findings of this study provide a comprehensive understanding of the relationship
between leadership styles and priorities in effective school management among primary
school administrators in Klang, Selangor. The results reveal significant correlations between
different leadership styles and key management priorities, highlighting the critical role of
leadership in shaping effective school management practices.

Priorities in Effective School Management

The descriptive statistical analysis of the study data indicates that the priorities identified in
effective school management were collaboration with the principal as the top priority
followed by teachers' job satisfaction, and academic performance as the least prioritized by
administrators in primary schools in Klang. This finding suggests that primary school
administrators in Klang place the highest value on fostering strong collaborative relationships
with principals.

These findings align with Kouali (2017), and Bryan et al (2017), which emphasize that
collaboration with principals is crucial for enhancing school operations and student outcomes,
as it leads to better decision-making and resource allocation. Shohib (2024), also underscores
the importance of collaborative leadership, where principals engage staff in decision-making,
which fosters a positive school climate and effective management. Moreover, Bakokonyane
(2023) highlights that school leaders who prioritize collaboration with teachers and students
create an environment that supports academic excellence, leading to improved instructional
practices and student performance. Therefore, based on the study findings, it is evident that
primary school administrators in Klang prioritize strong collaborative relationships with
principals as foundational for effective school management. This is in line with the objectives
of the Malaysian Education Development Plan (PPPM), which emphasizes the importance of
enhancing the quality of education through effective leadership and management strategies.

Despite its undeniable importance, academic performance is ranked lower compared to
collaboration with the principal and teachers’ job satisfaction. This prioritization may reflect
a broader understanding of what contributes to a successful and effective school
environment.

One possible explanation for this lower prioritization is the recognition that academic
performance is often the outcome of a well-functioning school system rather than a

477



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 14, No. 9, 2024, E-ISSN: 2222-6990 © 2024

standalone goal. In other words, stakeholders may perceive that focusing on foundational
elements, such as strong leadership and high levels of teacher satisfaction, naturally leads to
improved academic results. In this context, academic performance becomes a byproduct of
effective management practices rather than the primary focus. This holistic approach
suggests that when the right structures and support systems are in place, academic success
will follow. Stakeholders recognize that a well-functioning school system, characterized by
strong leadership, high levels of teacher satisfaction, and effective management practices,
can naturally lead to improved academic outcomes (Susanj et al., 2020).

Furthermore, the higher standard deviation associated with academic performance indicates
a wider range of opinions on its importance and how it should be addressed. This variation
may stem from different educational philosophies or priorities among stakeholders, with
some placing greater emphasis on holistic development, including social and emotional
learning, while others may prioritize academic achievements more heavily. This might also be
the impact from discontinuation of the UPSR (Ujian Pencapaian Sekolah Rendah) exam, a
significant assessment that was once a cornerstone of primary education in Malaysia. With
the removal of this formal, nationwide examination, there may be a shift in how academic
performance is perceived and prioritized by school administrators and a sudden increasing
recognition of the importance of non-academic aspects of education. This is also highlighted
in School-Based Assessment (PBS,2019), a holistic assessment that evaluates cognitive
(intellectual), affective (emotional and spiritual), and psychomotor (physical) aspects.

Relationship between Leadership Styles and Priorities in Effective School Management
Through this study, results reveal that there is a significant relationship between leadership
styles possessed by the administrators and priorities in effective school management. Servant
Leadership demonstrated the strongest correlations and the most prioritized across all
priorities in effective school management. The correlation between servant leadership and
collaboration with the principal was particularly high. In the context of educational
institutions, servant leadership has been linked to increased collaboration between teachers
and principals, leading to improved job satisfaction and overall school culture (Shula, 2023;
Effendi, 2024). This style also showed a significant positive impact on teachers' job
satisfaction. Additionally, servant leadership has been linked to reducing hindrance stressors,
lowering burnout perceptions, and ultimately increasing job satisfaction among teachers
(Westbrook et al.,, 2022). Transformational Leadership also showed strong positive
relationships with the priorities in effective school management, particularly in collaboration
with the principal and teachers' job satisfaction. Transactional Leadership showed moderate
positive correlations with the least prioritized in effective school management. The
relationship with collaboration with the principal and teachers' job satisfaction indicates that
transactional leadership can also be effective, though to a lesser degree than servant and
transformational leadership.

The correlations between different leadership styles (servant, transformational, and
transactional) and academic performance, though positive, are lower compared to their
impact on collaboration with the principal and teachers' job satisfaction. This can be explained
by several factors. First, academic performance is affected by many things beyond leadership
styles, such as students' backgrounds, teaching methods, and individual characteristics
(Asimiran et al., 2020). Leadership styles like servant and transformational leadership often
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focus more on building relationships and creating a supportive environment, which might not
directly boost academic results (Ketrah, 2023). Also, traditional measures of academic
performance, like test scores, may not fully capture the broader development and creativity
encouraged by these leadership styles, leading to lower correlations (Aruzie et al., 2018).

The relationship between transformational leadership and academic performance can be
explained through Burns' transformational leadership theory. Transformational leaders,
according to Burns, prioritize the holistic development of their followers, inspiring and
motivating teachers to innovate and grow, and creating a supportive school environment
(Eaton, 2024). This focus on long term growth, creativity, and engagement may not
immediately result in improvements in academic performance as typically measured by
metrics like test scores (Mwove, 2023). The complex influence of transformational leadership
on academic outcomes suggests the importance of considering factors beyond simple
correlations, such as emotional intelligence and organizational commitment (Baba et al.,
2019). This complexity underscores the intricate relationship between transformational
leadership practices and academic performance, highlighting the multifaceted nature of
leadership's impact in educational settings. Following closely behind is teachers’ job
satisfaction. Satisfied teachers are more likely to be motivated, engaged, and committed to
their work, which in turn contributes to a positive school culture and improved student
outcomes.

Conclusion and Recommendation

The study underscores the vital role of leadership styles in shaping effective school
management practices among primary school administrators in Klang, Selangor, with a
particular emphasis on collaboration with principals and teachers' job satisfaction. While
academic performance is recognized, it is seen as a byproduct of a well-functioning school
system rather than the primary focus. The findings suggest that servant and transformational
leadership styles, which prioritize collaboration and a supportive school environment, are
most effective in fostering strong relationships and enhancing school culture, even though
their direct impact on academic outcomes may be less pronounced.

Based on these findings, it is recommended that school administrators continue to prioritize
and strengthen collaborative leadership practices, particularly by fostering open
communication and shared decision-making. Additionally, while maintaining a focus on
holistic development, a balanced approach that also emphasizes academic performance
should be pursued. Regular monitoring and evaluation of leadership practices, along with
efforts to enhance teacher satisfaction and adapt to changes in educational assessments, will
further support the effectiveness of school management and contribute to overall student
success.

This study contributes to the understanding of how different leadership styles influence
priorities in school management, particularly emphasizing the importance of collaboration
and teacher satisfaction. It provides valuable insights for educational administrators to
enhance school effectiveness by adopting leadership practices that foster a supportive and
collaborative environment.
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These findings can be used as a guide for planning school management strategies, ensuring
that all administrators align with a shared vision and common goals. This unified approach
will foster consistency and coherence in leadership practices, ultimately contributing to a
more effective and collaborative school environment.

This study contributes to the existing knowledge by providing theoretical and contextual
insights into the relationship between leadership styles and school management
effectiveness. This concept expands upon existing leadership theories by highlighting the
importance of maintaining a balanced and flexible leadership style within educational
environments. In the given context, the study is in line with the Malaysian Education
Development Plan (PPPM) and offers specific insights that can assist school administrators in
enhancing their management practices. The research provides valuable guidance for
policymakers and educators by addressing a gap in the literature. It emphasizes the important
role of leadership in shaping educational outcomes and contributes to the development of
more effective school management strategies in Malaysia.

References

Admiraal, W., & Kittelsen Rgberg, K.-I. (2023). Teachers’ job demands, resources and their job
satisfaction: Satisfaction With School, career choice and teaching profession of
teachers in different career stages. Teaching and Teacher Education, 125, 104063.
https://doi.org/10.1016/j.tate.2023.104063

Adriansyah, M. A., Setiawan, M., & Yuniarinto, A. (2020). The influence of transactional
leadership style and work culture on work performance mediated by work motivation.
JURNAL APLIKASI MANAJEMEN, 18(3), 563-571.
https://doi.org/10.21776/ub.jam.2020.018.03.17

Ajigoena, A. M., & Hisbullah, H. (2022). Management of madrasah leadership. Kontigensi :
Jurnal liImiah Manajemen, 10(2), 421-431. https://doi.org/10.56457/jimk.v10i2.320

Akullo, E. A.,, & Kamanyire, V. K. (2023). Head teacher leadership styles and teacher
performance in primary schools in Kaabong District, Uganda. Journal of Education and
Practice, 7(1), 40—67. https://doi.org/10.47941/jep.1182

Akyurek, S. S. (2024). A conceptual study on Quantum Leadership: A new intrapersonal
powers -environmental forces balance model. Anadolu Universitesi Sosyal Bilimler
Dergisi, 24(2), 473-494. https://doi.org/10.18037/ausbd.1360243

Ali, S. A.-Z., Afridi, M., Shafi, M., Munawar, H., & Alvi, M. (2016). Impact of tangible or
intangible incentives on job satisfaction among workers. International Journal of
Management Excellence, 7(3), 841. https://doi.org/10.17722/ijme.v7i3.272

Ansori, A., Suyatno, S., & Sulisworo, D. (2021). School principal’s role in increasing teachers’
pedagogical and professional competence in elementary schools in Indonesia. Jurnal
Akuntabilitas Manajemen Pendidikan, 9(1), 98-112.
https://doi.org/10.21831/jamp.v9i1.35635

Anthony, B., Gershon, M., & Kumar, S. (2023). Leadership style as an antecedent to effective
Six sigma implementation. Journal of Advances in Management Research, 20(5), 821—
854. https://doi.org/10.1108/jamr-03-2023-0078

Anwar, K., Harun, C. Z., & Niswanto, N. (2022). Academic supervision of the school principal
in improving the performance of elementary teachers in clusters I-Il in Bandar Dua,
Pidie Jaya District, Indonesia. Path of Science, 8(12), 4042-4050.
https://doi.org/10.22178/p0s.88-13

480



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 14, No. 9, 2024, E-ISSN: 2222-6990 © 2024

Arnaiz-Sanchez, P., de Haro, R., Alcaraz, S., & Mirete Ruiz, A. B. (2020). Schools that promote
the improvement of academic performance and the success of all students. Frontiers
in Psychology, 10. https://doi.org/10.3389/fpsyg.2019.02920

Arop, F., F. Mbon, U., E. Ekanem, E., E. Ukpabio, G., S. Uko, E., & E. Okon, J. (2020). School
management practices, Teachers Effectiveness, and students’ academic performance
in mathematics in secondary schools of Cross River State, Nigeria. Humanities and
Social Sciences Letters, 8(3), 298-309.
https://doi.org/10.18488/journal.73.2020.83.298.309

Arora, J., & Awasthi, K. (2021). Exploring leadership in the frame of prescriptions and systemic
expectations: A case of government boys secondary school in Delhi. Indian Journal of
Public Administration, 67(1), 96—116. https://doi.org/10.1177/00195561211016300

Aruzie, R. S., Adjei, A., Adjei Mensah, D., Nkansah, |., & Anorkyewaa, A. A. (2018). The impact
of leadership styles on teaching and learning outcomes: A case study of selected senior
high schools in the Nkronza Districts of brong ahafo region in Ghana. International
Journal of Scientific Research and Management, 6(12).
https://doi.org/10.18535/ijsrm/v6il12.el02

Ascarya Journal of Islamic Science, Culture & Social Studies (ISCS). (2024, May 23). Principal
collaborative leadership and level of job satisfaction among primary school teachers.
https://doi.org/10.53754/iscs.v2i1.272

Asimiran, S., Basri, R., Hassan, A., & Talebloo, B. (2020). The relationship between
transformational leadership and overall school effectiveness in primary schools,
Selangor, Malaysia based on teachers perception. International Journal of Academic
Research in Business and Social Sciences, 7(14). https://doi.org/10.6007/ijarbss/v7-
i14/3694

Ayeni, A. J., & lbukun, W. 0. (2013). A conceptual model for school-based management
operation and Quality Assurance in nigerian secondary schools. Journal of Education
and Learning, 2(2). https://doi.org/10.5539/jel.v2n2p36

Ayeni, A.J., & Ojo, R. T. (2022). Decision — making model and productivity in public secondary
schools in Ondo North Senatorial District of Ondo State, Nigeria. International Journal
of Education, Teaching, and Social Sciences, 2(1), 1-109.
https://doi.org/10.47747/ijets.v2i1.596

Baba, M. M., Makhdoomi, U. M., & Siddiqi, M. A. (2019). Emotional intelligence and
transformational leadership among academic leaders in institutions of higher learning.
Global Business Review, 22(4), 1070-1096.
https://doi.org/10.1177/0972150918822421

Bakokonyane, K. (2023). Leadership-advancing great leadership practices and good leaders:
Developing good school leaders in Botswana — advancing leadership for Learner
Outcomes. Business, Management and Economics.
https://doi.org/10.5772/intechopen.108002

Basnet, H. B., & Sherpa, D. (2020). Underlying factors for Attitude Formation: Study on
Secondary School Teachers. Rupantaran: A Multidisciplinary Journal, 3, 34-42.
https://doi.org/10.3126/rupantaran.v3i0.31739

Reta, H. (2019). The effect of reward practice on employees’ job satisfaction: The case of
amhara region, North Shoa Zone debre Berhan City Administration Preparatory and
high school teachers. Journal of Human Resource Management, 7(3), 66.
https://doi.org/10.11648/j.jhrm.20190703.12

481



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 14, No. 9, 2024, E-ISSN: 2222-6990 © 2024

Bryan, J., Griffin, D., Kim, J., Griffin, D. M., & Young, A. (2018). School counselor leadership in
school-family-community partnerships. The Wiley Handbook of Family, School, and
Community Relationships in Education, 265-287.
https://doi.org/10.1002/9781119083054.ch13

Burgess, A. W., McGregor, D. M., & Mellis, C. M. (2014). Applying established guidelines to
team-based learning programs in medical schools. Academic Medicine, 89(4), 678—
688. https://doi.org/10.1097/acm.0000000000000162

Burns, J. M. (1978) Leadership. New York: Harper & Row.

Bush, T., & Gamage, D. (2001). Models of self-governance in schools: Australia and the United
Kingdom. International Journal of Educational Management, 15(1), 39-44.
https://doi.org/10.1108/09513540110380604

Buyukgoze-Kavas, A., Duffy, R. D., Guneri, O. Y., & Autin, K. L. (2013). Job satisfaction among
Turkish  teachers. Journal of Career Assessment, 22(2), 261-273.
https://doi.org/10.1177/1069072713493980

Chandolia, E., & Anastasiou, S. (2020). Leadership and conflict management style are
associated with the effectiveness of school conflict management in the region of
Epirus, NW Greece. European Journal of Investigation in Health, Psychology and
Education, 10(1), 455-468. https://doi.org/10.3390/ejihpe10010034

Chukwu, J. (2024). The effectiveness of gamification in online learning. Journal of Online and
Distance Learning, 3(1), 53-65. https://doi.org/10.47941/jod|.1693

Dericioglu, S., Sapmaz, S., & Oznacar, B. (2023). An investigation of the problems encountered
by the teachers in secondary education in the TRNC in the classroom management,
according to the opinions of school administrators. Revista de Gestdo e Secretariado
(Management and Administrative Professional Review), 14(10), 16884-16897.
https://doi.org/10.7769/gesec.v14i10.2815

Duan, X., Du, X., & Yu, K. (2018a). School culture and school effectiveness: The mediating
effect of teachers’ job satisfaction. International Journal of Learning, Teaching and
Educational Research, 17(5), 15-25. https://doi.org/10.26803/ijlter.17.5.2

Duan, X., Du, X., & Yu, K. (2018b). School culture and school effectiveness: The mediating
effect of teachers’ job satisfaction. International Journal of Learning, Teaching and
Educational Research, 17(5), 15-25. https://doi.org/10.26803/ijlter.17.5.2

Durrani, N., Makhmetova, Z., Kadyr, Y., & Karimova, N. (2024). Leading schools during a global
crisis: Kazakhstani School Leaders’ perspectives and practices. Sage Open, 14(2).
https://doi.org/10.1177/21582440241251606

Eaton, L., Bridgman, T., & Cummings, S. (2024). Advancing the democratization of work: A
new intellectual history of transformational leadership theory. Leadership, 20(3), 125—
143. https://doi.org/10.1177/17427150241232705

Effendi, Y. R.,, & Erb, M. (2024). Servant leadership: Implementing the principal’s role in
creating a humanistic education. Journal of Leadership in Organizations, 6(1).
https://doi.org/10.22146/jl0.81113

Emanuel, N., Kessy, H., & Kyando, N. (2022). The contribution of individual leadership
attributes towards academic performance, Arusha City Public Primary Schools,
Tanzania: A conceptual analysis. Asian Journal of Education and Social Studies, 1-11.
https://doi.org/10.9734/ajess/2022/v35i1744

Febriantina, S., Suparno, S., Marsofiyati, M., & Aliyyah, R. R. (2020). How school culture and
teacher’s work stress impact on teacher’s job satisfaction. International Journal of

482


https://doi.org/10.3390/ejihpe10010034
https://doi.org/10.47941/jodl.1693

INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 14, No. 9, 2024, E-ISSN: 2222-6990 © 2024

Learning, Teaching and Educational Research, 19(8), 409-423.
https://doi.org/10.26803/ijlter.19.8.22

Februannisa, W. Z., & Anggraini, N. J. (2022). School-based management as an innovation in
improving the quality of Education. Journal of Quality Assurance in Islamic Education
(JQAIE), 2(1), 21-27. https://doi.org/10.47945/jqaie.v2i1.610

Gabdrakhmanova, S., Turetayeva, G., & Doszhanova, S. (2020). Perspectives and problems of
inclusion education in Kazakhstan during Covid 19. International Journal of Special
Education and Information Technologies, 6(1), 29-36.
https://doi.org/10.18844/jeset.v6i1.5478

Garcia-Martinez, |., Montenegro-Rueda, M., Molina-Fernandez, E., & Fernandez-Batanero, J.
M. (2021). Mapping teacher collaboration for school success. School Effectiveness and
School Improvement, 32(4), 631-649.
https://doi.org/10.1080/09243453.2021.1925700

Gil-Flores, J. (2017). The role of personal characteristics and school characteristics in
explaining teacher job satisfaction. Revista de Psicodiddctica (English Ed.), 22(1), 16—
22. https://doi.org/10.1387/revpsicodidact.15501

Gligorovic, B., Terek, E., Glusac, D., Sajfert, Z., & Adamovic, Z. (2014). Job satisfaction and
gender differences in job satisfaction of teachers in Serbian primary schools. Journal
of Engineering  Management and  Competitiveness, 4(2), 94-100.
https://doi.org/10.5937/jemc1402094g

Gordon, M. F., & Hart, H. (2022). How strong principals succeed: Improving student
achievement in high-poverty urban schools. Journal of Educational Administration,
60(3), 288—-302. https://doi.org/10.1108/jea-03-2021-0063

Gupta, M., & Gehlawat, M. (2013). A study of the correlates of organizational commitment
among secondary school teachers. Issues and Ideas in Education, 1(1), 59-71.
https://doi.org/10.15415/iie.2013.11005

Han, F. (2023). Relations between students’ study approaches, perceptions of the learning
environment, and academic achievement in flipped classroom learning: Evidence from
self-reported and Process Data. Journal of Educational Computing Research, 61(6),
1252-1274. https://doi.org/10.1177/07356331231162823

Harrison, M. G., King, R. B., & Wang, H. (2023). Satisfied teachers are good teachers: The
association between teacher job satisfaction and instructional quality. British
Educational Research Journal, 49(3), 476—498. https://doi.org/10.1002/berj.3851

Hasanah, E., Suyatno, S., Tugino, T., & Ali, S. (2020). Work satisfaction level of private school
teachers in Yogyakarta Indonesia. Randwick International of Social Science Journal,
1(3), 542-554. https://doi.org/10.47175/rissj.v1i3.107

Hashmi, H. U. B. (2023). Effect of instructional management strategies on students’
academic performance at secondary school level in Quetta. Pakistan Journal of
Educational Research, 6(2). https://doi.org/10.52337/pjer.v6i2.805

Hayat, A. A., Shateri, K., Amini, M., & Shokrpour, N. (2020). Relationships between academic
self-efficacy, learning-related emotions, and metacognitive learning strategies with
academic performance in medical students: A structural equation model. BMC
Medical Education, 20(1). https://doi.org/10.1186/s12909-020-01995-9

Hoque, K. E., Alam, G. M., & Abdullah, A. G. (2010). Impact of teachers’ professional
development on School Improvement—an analysis at Bangladesh standpoint. Asia
Pacific Education Review, 12(3), 337-348. https://doi.org/10.1007/s12564-010-9107-
z

483


https://doi.org/10.1177/07356331231162823

INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 14, No. 9, 2024, E-ISSN: 2222-6990 © 2024

Huang, Q. (2022). The crucial impact of leadership style towards academic achievement in
China. Journal of Digitainability, Realism &amp; Mastery (DREAM), 1(04), 69-79.
https://doi.org/10.56982/dream.v1i04.39

Idris, W. I., Hermawati, D., Hidayat, R., & Nasir, N. (2023). The role of job satisfaction in
preschool teachers’ well-being: A structural equation modeling analysis. International
Journal of Educational Methodology, 9(4), 657-669.
https://doi.org/10.12973/ijem.9.4.657

Igwe, S., & Ateke, B. (2017). Nigeria’s Developmental Question: The Role of Market Servant
Leadership.

Istakri, D., Sofyan, H., & Ismail, I. (2024). Infrastructure management for improved learning
outcomes: Insights from junior high schools in Southwest Aceh, Indonesia. Journal of
Educational Management and Learning, 2(1), 20-27.
https://doi.org/10.60084/jeml.v2i1.169

Kakingo, J., & Lekule, C. (2021). Influence of Total Quality Management on students’ academic
achievement in public secondary schools in Ifakara Town Council. East African Journal
of Education Studies, 3(1), 158-171. https://doi.org/10.37284/eajes.3.1.351

Kaseorg, M., & Uibu, K. (2016). Factors influencing job satisfaction of Estonian Primary School
Teachers. European Proceedings of Social &amp; Behavioural Sciences.
https://doi.org/10.15405/epsbs.2016.11.9

Kempen, M. E., & Steyn, G. M. (2016). An investigation of teachers’ collaborative learning in
a continuous professional development programme in South African special schools.
Journal of Asian and African Studies, 52(2), 157-171.
https://doi.org/10.1177/0021909615570950

Kompri. (2017). Standarisasi Kompetensi Kepala Sekolah. Jakarta: Kencana

Kouali, G. (2017). The Instructional Practice of school principals and its effect on teachers’ job
satisfaction. International Journal of Educational Management, 31(7), 958-972.
https://doi.org/10.1108/ijem-11-2016-0253

Kurum, G. (2024). Error management culture in schools and its relationship with
teachers psychological withdrawal behaviors. Journal of Pedagogical Research.
https://doi.org/10.33902/jpr.202425804

Kwan, P. (2019). Is transformational leadership theory passé? revisiting the integrative effect
of instructional leadership and transformational leadership on student outcomes.
Educational Administration Quarterly, 56(2), 321-349.
https://doi.org/10.1177/0013161x19861137

Lessa, B. De, Spier, K. F., & Nascimento, L. F. (2018). Barriers to sustainability in management
schools: A Bourdieusian explanation. Administra¢éGo: Ensino e Pesquisa, 19(3), 555—
582. https://doi.org/10.13058/raep.2018.v19n3.955

Lopes, J., & Oliveira, C. (2020). Teacher and school determinants of teacher job satisfaction:
A multilevel analysis. School Effectiveness and School Improvement, 31(4), 641—659.
https://doi.org/10.1080/09243453.2020.1764593

Mbonea, T. J., Eric, A.,, Ounga, O., & Nyarusanda, C. (2021a). Factors affecting secondary
school teachers’ job satisfaction in Lushoto District, tanga region in Tanzania. Open
Journal of Social Sciences, 09(06), 474—490. https://doi.org/10.4236/jss.2021.96032

Mbonea, T. J., Eric, A., Ounga, O., & Nyarusanda, C. (2021b). Factors affecting secondary
school teachers’ job satisfaction in Lushoto District, tanga region in Tanzania. Open
Journal of Social Sciences, 09(06), 474—490. https://doi.org/10.4236/jss.2021.96032

484



INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 14, No. 9, 2024, E-ISSN: 2222-6990 © 2024

Moolenaar, N. M., Daly, A. J., & Sleegers, P. J. (2010). Occupying the principal position:
Examining relationships between transformational leadership, social network
position, and Schools’ Innovative Climate. Educational Administration Quarterly,
46(5), 623-670. https://doi.org/10.1177/0013161x10378689

Muga, O. P. (2022). Principals’ leadership styles and their relationship with teachers’ job
satisfaction in Siaya, Kisumu and Kajiado counties, Kenya. European Journal of
Education Studies, 9(11). https://doi.org/10.46827/ejes.v9i11.4606

Shohib, M., Suhariadi, F., & Agustina, T. S. (2024). The role of organizational commitment in
the relationship between collaborative leadership and teacher performance. Jurnal
IImiah Psikologi Terapan, 12(1), 69-75. https://doi.org/10.22219/jipt.v12i1.31497

Muliati, L., Asbari, M., Nadeak, M., & Novitasari, D. (2022). A. Elementary School Teachers
Performance: How the Role of Transformational Leadership, Competency, and Self-
Efficacy? Int. J. Soc. Manag. Stud.

Mwove, P. (2023). Principals’ leadership styles influencing students’ academic performance
in public secondary schools in Mwala Sub-County, Machakos County. (Master’s
thesis), South Eastern Kenya University.

Nakiyaga, D., Serem, D. K., & Ssentamu, P. N. (2021). A conceptual model explaining how
stakeholders’ participation in school management enhance learners’ academic
achievement in public secondary schools in Uganda. The International Journal of
Business &amp; Management, 9(9).
https://doi.org/10.24940/theijbm/2021/v9/i9/bm2109-034

Nhat, D. T. (2019). Job satisfaction among elementary school teachers: A case report from
Kien Giang, Vietnam. Tap Chi Khoa Hoc, 15(5b), 74.
https://doi.org/10.54607/hcmue.js.15.5b.119(2018)

Niu, J., Fan, C., Wang, Z., & Chen, Y. (2023). Multi-level analysis of factors on teacher job
satisfaction across Japan and South Korea: Evidence from talis 2018. SAGE Open, 13(2),
215824402311785. https://doi.org/10.1177/21582440231178533

Noori, A. Q. (2023). Job satisfaction variance among public and private school teachers: A case
study. Cogent Education, 10(1). https://doi.org/10.1080/2331186x.2023.2189425

Norhasanah, N., Yusuf, F. N., & Suherdi, D. (2022). EFL learners’ preferences and perspectives
on learning styles. Language Literacy: Journal of Linguistics, Literature, and Language
Teaching, 6(2), 382—399. https://doi.org/10.30743/Il.v6i2.6172

Ortan, F., Simut, C., & Simut, R. (2021). Self-efficacy, job satisfaction and teacher well-being
in the K-12 educational system. International Journal of Environmental Research and
Public Health, 18(23), 12763. https://doi.org/10.3390/ijerph182312763

Paisol, Fitria, H., & Fitriani, Y. (2021). The quality management of schools in cultivating
students at 1st public high school ogan komering ulu. Advances in Social Science,
Education and Humanities Research. https://doi.org/10.2991/assehr.k.210716.218

Paulus, K., Irsyadiah, N., & Rifa’i, A. (2021). Affirmation of School Management and success of
Islamic Religious Education Learning. Journal of Sosial Science, 2(2), 162-175.
https://doi.org/10.46799/sss.v2i2.114

Rini, R., & Saputra, I. (2022). Principal’s Transformational Leadership in Education Era 4.0: A
literature review. International Journal of Current Science Research and Review,
05(08). https://doi.org/10.47191/ijcsrr/v5-i8-07

Rock, W. D., Remley, T. P., & Range, L. M. (2017). Principal-Counselor Collaboration and school
climate. NASSP Bulletin, 101(1), 23-35. https://doi.org/10.1177/0192636517698037

485


https://doi.org/10.30743/ll.v6i2.6172

INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 14, No. 9, 2024, E-ISSN: 2222-6990 © 2024

Salmagundi. (2015). Weatherhead School of Management Case Western Reserve University.
Accounting Historians Journal, 12(19)(129-138).

Segkulu, L. (2022). Factors affecting students’ academic performance in Social Studies subject
- the case of selected senior high schools in Sangnarigu District and tamale metropolis
of northern ghana. Asian Journal of Education and Social Studies, 57-65.
https://doi.org/10.9734/ajess/2022/v34i2748

Shrestha, M. (2019). Influence of age group on job satisfaction in Academia. SEISENSE Journal
of Management, 2(3), 30-41. https://doi.org/10.33215/sjom.v2i3.141

Shula, M., Wyk, C., & Heystek, J. (2022). Principals' Practices of Human Relationships in Faith-
Based Schools: A Servant Leadership Perspective. Africa Education Review, 19(1), 56-
75.

Sunaengsih, C., Anggarani, M., Amalia, M., Nurfatmala, S., & Naelin, S. D. (2019). Principal
leadership in the implementation of effective school management. Mimbar Sekolah
Dasar, 6(1), 79. https://doi.org/10.17509/mimbar-sd.v6i1.15200

Susanj, Z., Jakopec, A., & Dorié¢, A. (2020). Academics’ effectiveness and professional
development in Croatia: Challenges for Human Resource Management in higher
education institutions. European Journal of Education, 55(4), 476-488.
https://doi.org/10.1111/ejed.12422

Tran, H., Dou, J.,, Ylimaki, R., & Brunderman, L. (2022). How do distributed and
transformational leadership teams improve working conditions and student learning
in underperforming high-needs schools? European Journal of Educational
Management, volume—5-2022(volume—5-issue—1-june—2022), 1-14.
https://doi.org/10.12973/eujem.5.1.1

Tsereteli, M., Martskvishvili, K., & Aptarashvili, . (2011). The impact of Public High School
Management System on academic achievement. Problems of Education in the 21st
Century, 32(1), 121-128. https://doi.org/10.33225/pec/11.32.121

Batool, U. H. H. (2023). Effect of instructional management strategies on students’
academic performance at secondary school level in Quetta. Pakistan Journal of
Educational Research, 6(2). https://doi.org/10.52337/pjer.v6i2.805

Weerakoon, S., & Careemdeen, J. (2023). The dynamics of university-school partnerships in
teacher education practicum: A comprehensive analysis and framework for successful
implementation. Asian Journal of Education and Social Studies, 49(4), 505-514.
https://doi.org/10.9734/ajess/2023/v49i41228

Werang, B. R. (2023). Review of: “Online Learning during the COVID-19 Pandemic, Lessons
Learned and What’s next?” https://doi.org/10.32388/lo3jkv

Westbrook, K. W., & Peterson, R. M. (2022). Servant leadership effects on salesperson self-
efficacy, performance, job satisfaction, and turnover intentions. Journal of Business-
to-Business Marketing, 29(2), 153-175.
https://doi.org/10.1080/1051712x.2022.2068820

Williams, R. L., & Wehrman, J. D. (2010). Collaboration and confidentiality: Not a paradox but
an understanding between principals and school counselors. NASSP Bulletin, 94(2),
107-119. https://doi.org/10.1177/0192636510374229

Witike, J. S., & Habi, R. (2022). Investigating the influence of leadership styles on teachers’ job
satisfaction in the Tanzanian context. Asian Journal of Education and Social Studies,
16-21. https://doi.org/10.9734/ajess/2022/v33i230788

486


https://doi.org/10.17509/mimbar-sd.v6i1.15200
https://doi.org/10.9734/ajess/2023/v49i41228

INTERNATIONAL JOURNAL OF ACADEMIC RESEARCH IN BUSINESS AND SOCIAL SCIENCES

Vol. 14, No. 9, 2024, E-ISSN: 2222-6990 © 2024

Yancovic, M. P., Torres, A. G., Figueroa, L. A., & Chapman, C. (2019). School Improvement
Networks and Collaborative Inquiry: Fostering Systematic Change in Challenging
Contexts. https://doi.org/10.1108/9781787697355

Yuner, B. (2022). Examining the relationship between participation and academic emphasis
based on the views of school principals. Journal of Education and Future, (22), 15-27.
https://doi.org/10.30786/jef.987269

Abidin, Z. N., & Alias, S. B. (2022). Principal collaborative leadership and level of job
satisfaction among primary school teachers. Ascarya: Journal of Islamic Science,
Culture, and Social Studies, 2(1), 32—40. https://doi.org/10.53754/iscs.v2i1.272

487



