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Abstract

Internships have grown significantly in the accounting industry, especially when
providing students with the knowledge and experience they require for future job
opportunities. This study investigates the impact of internship experiences on accounting
students' career preparedness. Employing the Experiential Learning Theory (ELT) and Social
Cognitive Theory (SCCT), it theorises that these experiences enhance students' self-efficacy
and professional outlook. A qualitative approach was adopted, and data was collected
through interviews with accounting students. A total of 13 interviewees were involved in
this study. Thematic analysis was applied to analyse the results provided by the interviews.
The objectives of this study include exploring accounting students' perceptions of the value
and impact of internship experiences, examining the skills and knowledge gained during
internships and their relevance to future careers, and identifying challenges and successes
related to internship programs in accounting education. The results show that internships
assist in building up students' soft skills, such as professional networking, problem-solving,
time management, and communication. This study also found that the interns' technical
and soft capabilities can be enhanced through internships. Internship experience also allows
accounting students to improve their confidence, which is vital for future career
advancement. It helps to improve the preparedness of accounting students for working in
the real world and their employability in the industry.

Keywords: Accounting Internship, Experiential Learning Theory, Social Cognitive Theory,
Soft Skills, Technical Skills.

Introduction

In the accounting field, practical experience becomes constantly valued, showing the
significance of future accountants acquiring expertise in the practical environment.
Accountants require various skills, including producing, arranging, collecting,
communicating, and distributing financial reporting to help decision-making within a
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companycreate intelligent decisions (Marshall et al., 2017). People describe accounting as
a form of language in business, meaning it is significant for most of the public,including
companies' executives, to have some basic accounting knowledge (Marshall et al., 2017).
The understanding that practical abilities are as essential as academic understanding
inspires the transformation, which focuses on sufficiently preparing students for future
employment requirements. Therefore, the priority has changed tounderstanding how
internships affect accounting students' preparation for their working lives. Accounting
students must complete their internship to graduate. Some studies have illustrated the
theoretical advantages of internships for accounting students, such as the research
conducted by Gault et al (2010) and Violette, Hendrix, and Violette (2013). Ballantine et
al (2008) argue that working experience is vital forundergraduate accounting students.
Obtaining credit for an internship can offer opportunities that contribute to beneficial
career choices while providing one with a competitive edge in the accounting
employment sector. However, for students enrolled in the internship programme to obtain
experience, they should prepare well.

Internships have grown significantly in the accounting industry, especially when providing
students with the knowledge and experience they require for future job opportunities. The
study of Martin and Wilkerson (2006) showed that internships significantly build accounting
students' understanding and abilities. However, they may not significantly influence their
motivation to study or interest in accounting. This indicates that internships are more
valuable for improving a profession than schoolwork. An internship enables accounting
students to establish substantial personal and social skills, emphasising the advantages of
experiential education (Beck & Halim, 2008). In addition, Cord et al (2010) found that
internships promote students' decision to seek accounting as a job by strengthening their
knowledge of accounting concepts and assisting them in preparing for the job.

Furthermore, past internship experience enhances students' job interview performance, mainly
when visiting big accounting companies (Pasewark et al., 1989).According to Mohaidin et al
(2017), internships enhance students' primary optionsand broaden their practical experience,
improving schoolwork and positively impacting employment. Lastly, internships can affect
students' perspectives on essential job-relatedfactors, which may influence their futures as
beginning accountants (Green et al., 2011).

Most of the recent research on internships has paid attention to qualitative evaluations of
the results and employer insights (Smith, 2018; Johnson et al., 2020) and oftendisregards the
students’ personal experiences. The focus on quantitative measures and employer views
obscures the complex and intimate aspects of students' internship experience, making it
more challenging to understand how the experience influences students' career
preparation. Although multiple studies highlight the success and challenges of completing
internships, there is an apparent desire to study the variables more deeply regarding
students’ long-term employment preparation (Stanley & Marsden, 2012). The research
usually addresses the achievements and difficulties of exploring the more significant
implications for student’s future career paths.

Under the research of Bandura (1997); Lent et al (1994),there is a substantial learning gap
regarding the emotional and mental elements of the intern’sbackground in the accounting
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field, including personal plans, expectation of consequences, andself-assurance. A person's
self-assurance, or confidence in one's capacity to achieve a specific task, is essential for
deciding how confident and effective interns are in their internship programme.
Students' preferences and habits are affected by expectations of results, which has a
consequence on their professional growth and education. Moreover, more knowledge is
needed to make it easier for students to understand how internships assist accounting
students in preparing well for re-employment. The insufficiency of in-depth learning of the
emotional and mental aspects could be caused by overlooking key elements that influence
theinternship experience and learning consequences in the workplace. Learning and
applying these factors in research on internship and education programmes may offer vital
knowledge into how internships affect students’ emotional and mental aspects, thus
enhancing their general readiness and skills in the accounting industry.

Using the Experiential Learning Theory (ELT) and Social Cognitive Theory (SCCT) as a
theoretical foundation, the present study aims to achieve the following objectives: (i)
Explore accounting students' perceptions of the value and impact of internship
experiences; (ii) Examine the skills and knowledge gained during internships and their
relevance to future careers; and (iii) ldentify challenges and successes related to
internship programs in accounting education.

It is acknowledged that the study's findings will benefit various accounting education
stakeholders. For example, the advantages of internships extend beyond better
employment and accomplishments in career interviews. The effectiveness of interns in
giving an advantage in the hiring market canbe observed by the propensity of recruiters to
recognise students with previous internship experience as being better prepared for
beginning positions (Pasewark et al., 1989). Additionally, intern experience helps connect
student learning goals and organisational requirements, especially in soft skills necessary
for achievement in the accounting sector (Persteiner, 2015). Furthermore, internships
impact students’ abilities, which companies find desirable, leading to a substantial change
in how they approach the work environment. For students prepared to deal with the
requirements of the accounting industry, a shift in perspective is vital (Green et al., 2011).
In addition, internships have an excellent contribution to student performance by providing
practical scenarios for conceptual knowledge and promoting the development of
accounting students (Thilakeratne & Madurapperuma, 2013).

Theoretical Framework

Experiential Learning Theory (ELT)

According to Kolb & Kolb (2009), Experiential Learning Theory (ELT) emphasises that learning
turns experience into knowledge. This transformation involves passive acceptance and active
encouragement from learners as they strive to make sense. Citing Kuhn (1995), learning is a
complicated and continuous path, marked by individual circumstances and the broader social
context. As a result, learners must take an expansive view of their thinking to combine new
whole-pattern thinking from observations and reflections. At the same time, this process
carries strict demands on intellectual standards that would not countenance blind acceptance
of ideas (Farris, 1972).
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Accordingly, ELT underlines the crucial role of first-hand experience in acquiring knowledge.
Kolb & Kolb (2005) argue that learners must interact directly with the material, i.e., write
literally, because engagement enhances understanding and recall. In an educational context,
this theory endorses methods that require students to participate and reflect, guiding them
through a cycle of experiences and observations until they gradually generate experimentally
verified ideas.

More specifically, ELT is critical in education in practical disciplines such as accounting. In
accounting, a substantial practical element in fiction works affects human lives. Ballantine et
al (2008) noted the significant benefits of integrating experiential learning activities (ELAs)
into accounting curricula, highlighting the growing demand for practical skills among
university graduates. Many investigations (Wolcott et al., 2002; Rodgers et al (2017) have
supported the principle that such events extend theoretical study and foster essential critical
thinking skills by combining real-world use with academic material.

In addition, ELT is something one can do with others. 'There is no provision in accounting
education that is more important than the development of effective levels of ELAs for both
educators and students." Regarding accounting education, the approach to ELT still faces
challenges, leading many interlocutors to believe the following: (Rodgers et al., 2017). The
angles of experiential study might block or adversely affect more traditional logical, currently
dominant, logical studies.

Social Cognitive Career Theory (SCCT)

Lent et al (1994) introduced Social Cognitive Career Theory (SCCT), which offers a
multifaceted method of understanding self-efficacy. This includes, among other things, career
goals and outcome expectations. Because of external supports and restrictions, these
elements can significantly alter career desires and actions. The theory emphasises how
individual traits and past experiences, filtered through these external contexts, influence
one's subsequent career life.

This model is especially pertinent in accounting education: cultivating self-efficacy and
anticipated results could significantly influence students' academic performance. In a recent
study by Zola et al (2022), SCCT originated as an essential tool for understanding how
students' convictions in their capabilities affect their career aspirations in medium and even
large companies in the accounting field. Schoenfeld et al (2017) use these insights to craft
teaching strategies that aid students in developing a more robust and consistent
understanding of their profession.

The Role of Internships in Accounting Education

Leadership Skill Development

For accounting students, internships have become all the more important, serving as a link
connecting theory to practice. They are an excellent way to boost students' knowledge and
skill development. Besides helping them appreciate the subject matter, these experiences
also breed essential leadership and management abilities. Leadership internships, whether
year-round or summer positions are an additional ideal circumstance. Internships are
beneficial. Jiao's (2023) study confirms this. Practical projects offered through internships test
the effectiveness of leadership in group management and prevent the fragmentation of
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complex project dynamics. While internships, in general, are beneficial, what goes on during
them regarding specific skills, such as communication proficiency, can be quite different. One
study, for instance, stated communication development during internships might be more
potent than training in leadership and thinking ability (Yamamoto and Iwatsu 2008). However,
employers see tangible benefits from these programs and value them highly. Undergraduate
students just out of university are better prepared for work because their exposure has been
practical involvement during internships (Nel, 2017).

Technological Knowledge Development

Accounting education must go beyond traditional methods and impart substantial
technological abilities in today's digital world. With an internship, students can learn and
apply technologies in real-life settings, which is characteristic of this unique type of
experiential knowledge (Pernsteriner, 2015; Maelah et al., 2014). The accounting profession
is increasingly adopting digital tools and losing market share in accounting services,
necessitating graduates who understand these techniques and possess their skills (Cijan et
al., 2019). Stoian et al (2022) advocate integrating the acquisition of practical technology skills
with a solid educational foundation in accounting. This allows students to be ready for current
job market demands and, simultaneously, prepared for future technological advances.

Accounting Learning and Professional Development

Practical experiences such as internships provide great practical value to recruits. These
competencies align with the International Education Standards (IES) specifications, which
underline the skills needed for professional success in accounting (Palmes et al., 2004). While
Riahi-Belkaoui and Sumarna (2017) maintain that colleges align with this system of values,
they also point out a gap between what institutions stress and what the industry calls for.
Hence, schools must move their curricula more by professional standards and expectations.

Experience in the Real World

There can be no exaggeration about the value of real-world experience. In the accounting
profession, nothing shapes students more than their internships. By allowing them to serve
in real-life situations, their knowledge and skills become capabilities that prepare them for
the job market (Stanley, 2013; Chevis et al., 2011). It is the skill practice to get work experience
that becomes a bridge from theory to practicality (Wang et al., 2018).

Gaps in the Literature Related to Students' Perspectives on Internship Experiences
University Management

Universities' management methods can significantly influence the standards of accounting
training. Scholars like Bisoux (2016); Walker (2017) have expressed apprehensions over
tenure, evaluation methodologies, and reliance on standardised evaluations. These
challenges suggest that there are structural flaws inside higher education that could weaken
the implementation of competent accounting programmes. Consequently, further study must
investigate these limitations and propose methods to enhance accounting education
(Eschenfelder et al., 2014).

Teaching Challenges
The accounting sector is undergoing rapid and unprecedented evolution. Accounting

education needs to work on keeping pace with the fast-changing technology landscape. The
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concerns Chen (2016) raised regarding the relevance and timeliness of the curriculum are
equHally important, regardless of the challenges faced in the past or our current era. Efforts
to improve accounting education should prioritise the implementation of competency-based
frameworks and updated t'eaching materials. This approach would enhance students'
readiness for professional success rather than changing the policy regarding practice session
hours (Abbott & Palatnik, 2018; Hammond et al., 2015).

Business and Professional Development

To enhance the competitiveness of graduates from accounting educational programmes upon
their entry into the workforce, it is imperative to ensure that these programmes align with
the industry's demands. (Additional/ composition) Graduates are eligible for admission into
the Accounting Programme. According to Wilkerson (2010); Hasan (2016), particular
accounting instructors regard teaching and instruction as suitable for graduate-level study. To
provide graduates with the required skills and discipline for future employment, they should
prioritise practical job experience rather than excessively pursuing academic qualifications
once they have chosen a profession or career field (Fogarty & Black, 2014). To keep up with
the demands of the industry and adapt to the changing times, educators need to include the
most up-to-date information from the industry in their classrooms (Fogarty & Black, 2014).

Employer Expectations

Employers are actively searching for individuals with technical and interpersonal abilities.
Furthermore, students are increasingly expected to fulfil additional prerequisites, such as
gaining practical experience, before completing their college education. Internship education
can significantly reduce the disparity between theoretical knowledge and practical skills
required in a particular field (Pernsteiner, 2015; Low et al., 2016).

Internship Value

Internships are crucial for accounting students to enhance their abilities and establish a solid
groundwork for their profession. Although we recognise the importance of internships,
additional research is necessary to comprehensively understand how they effectively prepare
individuals for employment and improve their abilities. We advocate for thorough
examination to gain a deeper understanding of how internships might be enhanced to benefit
both students and the accounting profession (Beard, 2007: 335; Gracia, 2010: 461; Stanley,
2013: 227).

Additional Insights on Experiential Learning Theory in Accounting Education

The Experiential Learning Theory, as described by Kolb & Kolb (2009), not only enhances
students' understanding of academic material but also provides them with the necessary
adaptive abilities that are increasingly demanded in today's rapidly evolving society.
Integrating ELTs into accounting programmes helps enhance students' analytical thinking and
judging abilities in practice. Educators facilitate the application of theoretical information by
creating scenarios that mimic real-world corporate operations or finance processes, enabling
students to make accounting decisions. This statement highlights the ability of a particular
approach or method to bridge the gap between theoretical learning in a classroom setting
and practical application in a real-world professional environment (Rodgers et al., 2017). This
strategy validates the theoretical knowledge imparted to students and enhances their
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creative ability and critical thinking, preparing them for leadership positions in business that
include addressing complex problems.

In addition, educators employing ELT can produce tailored learning experiences well suited
to the precise requirements of a diverse array of students. This makes it possible for them to
use symbolic or interpretive media which matches their style or bent. Such flexibility greatly
enhances students' enthusiasm and participation. Engagement and motivation are two of the
most critical factors in higher education. They are both crucial for student learning results and
academic achievement. Therefore, we propose that educators actively pursue new learning
activities aligning with specific educational goals. At the same time, these must meet
increasing demands from the accounting industry. When this approach is followed, these
programs will produce superior graduates who are highly proficient technically and have the
creativity, imagination, and flexibility to meet modern business's ever-changing demands.

Research Methodology

Evaluating the effect of internship experience on accounting students’ job readiness needed
a reliable and complete methodology. A qualitative methodology will be applied to obtain
the perspectives of the individuals interviewed about the influence of internship experience
on accounting students’ preparedness for the workforce. Conceptual and theoretical
improvement can be obtained by qualitative method designs, which also provide that all
crucial viewpoints are collected (Greene et al., 1989).

Sample Size

Ten interviewees in accounting majors who have done their internship programs, rangingin
age from 20to 25 years old, and had finished at least one internship program in their
accounting education, took part in the interviews. The participants were not chosen
according to their ethnic background because the ethnic demography did not influence the
study's findings. 20- to 25-year-olds as respondents because they could reflect on the recent
internship program in accounting education. For example, they may provide the latest
information about the internship, so the perspective provided by the participants can
benefit from this study. Besides, internships with different range of ages might offer a wide
variety of experiences and viewpoints. Henceforth, the research outcome can benefit from
their diverse insight, indicating complexity and detailsspecific to their profession.

Interview Questions and Data Collection

Twenty-one (21) interview questions were asked during the interview session.There are five
(5) questions designed for each objective of the research, so a total of fifteen (15)questions
to examine the impact of internship experiences on accounting students’ career
preparedness. The following six (6) questions are designed for the individual demography:
age, gender, when the internship begins, internship period, internship company, and
internship position. The interview question explores how internship experiences affect
accounting students’ career preparation. Every individual will be asked questions in
comprehensive, semi-structured interviews to examine their opinion on their career
readiness and how they encounter internships.

Moreover, open-ended questions are applied solely or in addition to other interview
methods to understand topics better, identify procedures, and discover possible

implications of observed relationships (Busetto et al., 2020). Open-ended questions will be
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asked in the interview because they encourage discussion on researchtopics like completed
tasks, challenging experiences, knowledge and abilities gained, and generalimpact on
preparation and employment aims.

The interview session may be around 20 to 35 minutes. To guarantee effortless data
collection, the researcher will start by generating an environment of comfort and relaxation
for the interviewees, which may boost their willingness to speak freely about their
viewpointsin the subsequent sessions. When the individuals being interviewed are cosy, the
researcher starts the interview section by defining the aims of the interview for every
interviewee. After the interviewees are approved to continue to the next part of the
interview, theresearcher will ask them the interview questions.

Data Analysis

The interview data will be analysed using thematic analysis. Based on Palinkas's thesis (2014),
thematic analysis was employed to connect with the data and establishthe themes according
to my research. Thematic analysis is a primary method for studying the relationships
between internship experiences and accounting students' readiness for employment.

The first stage of theme analysis includes effectively absorbing the information obtained
from the interviews. The stage is essential because it allows the researchers to develop an
extensive knowledge of the complexity and details of the information. This step requires
repeatedly reviewing the interviewees' notes and recognising frequent themes and theories
(Villegas, 2023). The study aims to comprehend the variety of opinions, experiences, and
considerations of the respondents about the methods of how the intern experience has
affected their preparedness for their professional. This phase sets the basis for the whole
research because it develops valuable and significant themes that necessitate an in-depth
knowledge of the subject. After becoming familiar with the data, the researcher will group
related themes into different categories. Themes are broader patterns that arise in the
information collection and suggest some engagement and view to the study topic. In this
phase, logical themes are produced, and crucial details about the data are expressed (Jenna,
2021). For instance, the theme is based on the objective. The categories are thoroughly
investigated to reflectthe complete information set correctly. According to consistency and
priority, themes can be enhanced, separated, combined, or omitted (Delve Qualitative
Coding Explainer Video, 2022). This phase ensures that the thematic framework established
correctly reflects the information and providesvaluable perspectives on how internships
influence students' workforce readiness. It involves confirming the analysis's reliability and
ensuring the concepts are distinctive and unmistakable.

After categories have been grouped, they are all offered definitions and titles. This requires
clarifying what each subject implies about the data and its vital relationship to the study
topic (Naeem et al., 2023). The entire topicis simplified to the fundamental elementstelivers
an understandable and helpful overview focusing on the topic's impact on comprehension
of how student internships cause career readiness. This part develops the topicsfor the
discussion and explores the analysis clearly and in greater detail.

The last phase is writing the results and combining the thematic analysis with interview
guestions and a literature review. This includes comprehensively defining each subject,
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strengthened by extracted information, which provides instances of the subject, and
elaboratingon how the themes combined to respond to the interview question (Rutten,
2021). The analysistakes place in the framework of an array of recently published papers,
showing how the outcomes back, develop upon or challenge past studies. The research's aid
in recognising and boosting internship experiences in accounting education programs has
been highlighted, besides its consequences for practice, industry, and further studies
(Partelow, Hadjimicheal & Hornidge, 2023).

Ethics Considerations

Ethical concerns must be addressed to protect participants' privacy and security. Protecting
interviewees’ anonymity is vital to ensuring their privacy and enhancing their research
process confidence (Shaw, 2003). Researchers must employ special care to preserve private
information collected from interviews (Newman et al.,2021) and interview sessions and
maintain respondents' anonymity in any following study or articles released. For example,
the researchers conducted the interviews without recording, and to protect respondents’
privacy, the researcher decided to capture all informationand perspectives provided by
interviewees.

Additionally, the beneficence concept highlights the researcher’s moral obligation to
consider participants' comfort first (Holloway & Wheeler, 1995). This entails balancing
avoiding any possible risk or dissatisfaction with maximising the advantages of participating.
The researchers should apply procedures to prevent any detrimental outcomes on
respondents and meticulously examine the ethical value of the methodology.

Results

To examine the impact of internship experiences on accounting students, five (5) questions
were asked for each research objective. The questions are related to (i) the value and impact
of internship experience, (ii) skills and knowledge gained during internships and their
relevance to future careers, and (iii) challenges and successes related to internship
programs in accounting education.

Demographic of Interviewees

Table4.1
Res Demographic of Interviewees
b
Interviewees | Gender | Age Begin Internship Internship
(ID) Internship Date Period Company
Rl hiale 24 | Bday 2022 5 months Big Four Company
E2 hiale 22 | Augnst 2023 3 months Biz Four Company
B3 hdale 21 | July 2023 & monthe Local Aundit Firm
B4 Female 2% | March 2020 & months EBig Four Company
E5 hiale 23 | January 2022 & months Local Aundit Firm
Bb Female 20 | March 2021 & months Local Aundit Fim
R7 Female 23 | July 2021 & months Local Audit Firm
B8 hiale 24 | bday 2022 4 months Local Audit Firm
B9 Female 23 | September 2023 | 3 months Local Aundit Firm
R1d hiale 22 | bday 2023 3 months Local Audit Firm
E11 hiale 23 | November 2022 | 6 months Local Fimn
F12 hiale 23 | October 2022 & months Local Aundit Firm
E13 Female 23 | October 2022 & months Local Audit Firm
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Table 4.1 shows the demographic of interviewees. It includes eight (8) males and five (5)
females, and their age range is around 20 years old to 25 years old. Their internship period
is three (3) months to six (6) months. Most of the interviewees interned at Local Audit Firms,
with around nine (9) respondents; three (3) interviewees are from Big Four Companies, and
the remaining one (1) interviewee interned at a Local Firm in the accounting department.

Research Objective 1: Students’ Perspective of Internship

Obtaining Accounting Knowledge Skills

All interviewees mentioned that gaining accounting skills is most beneficial during their
internship.The skills include preparing various documentation for the company, sampling
testing, and various audit procedures. This helps to improve the understanding of
accounting knowledge in real-worldsituations. One of the interviewees stated that:

“My internship experience in an audit firm has given me a real insight of the actual
business environment, and it helps me to gain a better understanding of what |
have learned.” (R4)

One of the interviewees claimed that:

“It is an excellent experience; | learned many things, such as how to do vouching,
audit of dormant companies, and what to do during a stock take.” (R1)

Lastly, five (5) interviewees mentioned that they learned accounting software such as UBS,
Auto Count, Xero, SAP software, and Microsoft Excel during the internship period. They
asserted that:

“Usage of accounting software (UBS, Auto Count, Xero) is a good experience. |
learned a lot” (R8)

“Exposure to accounting software (SAP software) and other business software that
help to support their business finance and accounting transactions.” (R11)]

Generally, the assertions of the interviewees are in line with the research of Sukmawati
(2022), which shows that internship programs done by students have effectively prepared
students for their future employment and improve their practical knowledge. Through this
real-life learning experience, interns could obtain hands-on experience during their
internship. (Swindle & Bailey, 1984; Cord et al., 2010; Duff et al., 2020)

Soft Skills and Professional Development

Around six (6) interviewees mentioned that problem-solving and time management are
crucial in their internship experience. This is because many tasks in the accounting field
should be done simultaneously, and problem-solving is deemed essential for them. Some
interns indicated the statement below:
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“I think without problem-solving skill is an important skill needed to survive and
accomplish to the task and this is on top of the advanced knowledge we learnt in
class.” (R5)

“Time management is the most vital part, in my opinion.” (R6)

Communicating and professional networking are also essential skills we learned during our
internship. There are five (5) interviewees agreed with this statement. Internships allow
them to enhance their communication skills when dealing with clients and seniors and
develop a professional network to know high-profile people. Two (2) interviewees
mentioned the following statements about professional networking:

“I think it is important to explore networking aspects, such as workplace culture
and networking withprofessionals" (R2)

“Communicate with a lot of clients and the opportunity to build the confidence to
deal with clients.” (R3)

Three (3) interviewees highlighted the importance of having a good senior during their
internship. An interviewee provided the following statement:

“Led by a good senior is very important for learning; | will take the initiative to
acquire knowledge from seniors, and this is valuable for me.” (R4)

Internships provide an excellent chance for interns to acquire various soft skills, including
problem-solving, team collaboration, and communication skills (Maelah et al., 2014) and gain
valuable work experience. According to Pemsteiner (2015), many business enterprises seek
to hire recruits with various soft skills, such as communication and time management. Hence,
having these soft skills may improve one's employability.

Enhance Confidence

Based on the interview, six (6) out of thirteen (13) interviewees pointed out that they can
apply their theoretical knowledge to practical experience, enhancing their confidence
regarding their accounting abilities and skills. The other six (6) interviewees mentioned that
learning practical and interpersonal skills like communication, Microsoft, and problem-solving
skills can build their confidence. One (1) interviewee stated that she can learn accounting
knowledge to help her gain confidence. The statement pointed out by the interviewees:

“Apply my learning to real-world situations.” (R2)

“Have learned many skills like communication skills,problem-solving skills,
computer skills, and critical skills that gain my confidence.” (R9)

“Because my accounting basic is not enough, so | learned many accounting
knowledge in my internship.” (R13)

Learning and implementing theory to reality issues may significantly help accounting students
improve their confidence (Boyce et al., 2001). Moreover, practical and interpersonal skills like
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communication and problem-solving were critical for building internship confidence in
accounting (Chaffer & Webb.,2017).

Challenges Faced

Six (6) interviewees indicated that handling documentaries manually, auditing a company
independently, and becoming more familiar with technical analysis have been challenging.
Four (4) interviewees mentioned they experienced the issues of meeting tight deadlines and
a large workload, which influenced their initial view of the internship. Furthermore, two (2)
out of thirteen (13) interviewees stated they need help to apply their theoretical knowledge
to real-world situations. Another one (1) mentioned that communication skills are hard. For
example, he finds dealing with clients and seniors difficult because he is introverted. The
statement indicated by the interviewees:

“Work arrangement meet deadlines, need to complete work with minimum
supervision, need to tackle a technical question from the client.” (R8)

“Hard to apply my theoretical knowledge to the real-world situation.” (R4)

“An effective communication skill is essential, because | am an introverted person,
feel like a deal with the client is very hard.” (R10)

Some students could face challenges during their internship because this is the first time
interns have faced the real world (Chen & Downing, 2006). Furthermore, fear of failure is the
most common challenge, and if an internship cannot solve it, they may give up on the
internship period. Further issues may include poor communication, unfamiliarity with
accounting practices and so forth (Smit & Doren, 2004).

Objective 2: Skills and Abilities that are beneficial for a future career
Expertise in Technical Accounting Abilities and Soft Skills

The most significant number of interviewees, around eight (8) out of thirteen (13), think that
accounting software and computer skills are critical skills they obtain from their internship
experience and can directly apply to future employment. The second largest number, seven
(7) interviewees, stated that audit skills are essential for their future professional careers. For
example, auditing skills involve stock-taking, vouching, sampling techniques, etc.

Moreover, around six (6) interviewees also opined that they learned various skills in
understanding and interpreting accounting standards. These can help them in job seeking in
the future. Specifically, the knowledge and skills comprise accounting standard knowledge
(IFRS and MFRS) and documentation procedures. Some interviewees also pointed out that
they obtained tax knowledge and opined that tax applicants are necessary in the accounting
industry.

More than half of the interviewees also provide soft skills like communication, teamwork and
problem-solving, which contribute significantly to accounting career preparation. Nuris &
Istyaningputri (2021) pointed out a significant relationship between employment
opportunities and industrial experience, meaning students with work experience and strong
skills may get a better job offer. Apart from that, accounting education helps to strengthen
students' ability to look for a job as it improves their analytical skills. Other essential skills
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include communication and teamwork skills (Stephenson, 2017). Harrast et al (2010) stated
that technical skills and internship experience are required for the work requirement.

Significance for Prospective Jobs

Thirteen (13) interns mentioned that their internship experience had shaped their
expectations about the potential consequences of their abilities and knowledge in their
careers. This is because students have learned various skills and knowledge, including soft
skills, real-world applications, and practical accounting skills. Most interviewees, nine (9)
interviewees, directly indicated yes; nevertheless, the remaining four (4) interviewees also
stated they had been influenced a lot by internship experience, but they did not answer
directly. For example, some interviewees stated the statement below:

“Yes, internship gives me the experience to let me understand the reality of the
accounting industry.” (R5)

“Enhance my confidence in SAP software because | have experience in the
software.” (R11)

By participating in an internship program that provides real-world knowledge and develops
work practices, interns may improve their job skills, which are vital for their accounting
careers (Sugahara & Dellaportas, 2018). Practical experience will be required to prepare for
future employment and narrow the gap in the accounting education programme (Rodgers et
al., 2017).

Avoidance and Preference

Seven (7) out of thirteen (13) respondents highlighted that they wanted to avoid areas of
accounting like double entry, internal control, sustainability accounting, and others.
Furthermore, two (2) respondents tried to refrain from auditing areas, such as auditing, for
their future careers. Moreover, the other three (3) interviewees mentioned that he might
avoid a company with insufficient accounting knowledge and information, technical skills, and
hard copy documentaries.

One (1) interviewee suggested that they prefer digital copy documentation instead of hard
copy documentation because this may save their time and cost. Auditors and accountants can
search for information with a click, and there is no need to waste their time reading all
documents. Additionally, one (1) respondent avoids the accounting department for future
employment; he prefers the tax or audit department because he feels that many accounting
software can replace humans. The interviewees suggested the areas of interns' preferences
in future careers.

“Prefer digital copy instead of hard copy.” (R7)
“Avoid the accounting department; | prefer tax or audit department because | feel
like accounting software can replace humans.” (R11)

Goal and Growth for a Job

A considerable number, seven (7) interns, suggested that a chance for networking has
become vital for professional development. Teamwork is also considered necessary in the
accounting industry. Six (6) interviewees emphasised that personal and professional
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development is crucial. Individual skills, including soft and practical skills, are beneficial in a
future career—recognising the significance of an internship in gaining knowledge about the
business culture and procedures. Previous research emphasises that in the accounting
community, employees will find opportunities to network and participate in business
conferences, collaboration events, and training courses (Law et al., 2020).

The International Education Standards (IES) 2010 describes that an accountant's abilities,
including time management and self-learning, are vital in accounting professionals (De Lange
et al., 2013). Furthermore, these skills may help accounting professionals to communicate
effectively in oral and written communication and writing skills Kilpatrick & Wilburn (2010),
and such skills are essential to improve one's practical and technical competencies necessary
in accounting, focusing on financial reporting, auditing skills, and IT abilities (Lingmei, 2011).

Objective 3: Challenges and Success in Internship Programs

Difficulties During Internship

Seven (7) out of thirteen (13) respondents indicated that multitasking and accounting
performance are their challenges in the internship period. Around five (5) interns stated that
the main difficulty during their internship was inadequate knowledge and technical ability.
For instance, interns needed to become more familiar with documentaries, technical issues,
and Microsoft Excel skills. The remaining one (1) interviewee mentioned that remote work
was quite hard for him during his internship.

Respondents provide the following statement.

“Because my senior resigned, | needed to complete my task with minimum
supervision, so | needed to reference my company records or do research on my
own.” (R8)

“During my internship, still under MCO, | needed to do remote work; | feel like
remote work cannot get the information clearly, so my company uses Microsoft
Teams as our communication platform; anything not sure can be asked through
Teams.” (R6)

Jiang-Lin (2005) recognises some difficulties related to remote internships, particularly the
demands for expert application of technology and direct communication platforms. Although
students obtain crucial soft skills during an internship, their technical knowledge often needs
more priority (Min, 2006).

Achievement During Internship
Most of the interns, ten (10) out of thirteen (13), pointed out that the most significant
achievement obtained during the internship period is the opportunity to enhance their
technical skills and soft skills, which include handling dormant companies, auditing low-
volume companies on their own, applying Power Bl to run audits, identifying errors, dealing
with government bodies, and preparing audit reports. Two (2) indicated that professional
development is achieved during the internship, like completing the task assigned by a senior
and successfully auditing a large company.
The statement below stated by the interviewee:

“Deal with government body because | communicate with them by myself.” (R13).
Merianos et al (2022) demonstrate the valuable influence of internships on soft skills such as
communication and teamwork. Moreover, as mentioned by Xia-Jun (2008), technical and soft
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skills play a critical part in career development. Internships promote the practical use of
theoretical information, therefore boosting job readiness. Students may develop a wide range
of abilities and skills needed for employment achievement from internship involvement
(Craigie & Chi, 2023).

Addressing the Gap between Reality and Expectations
Thirteen (13) out of thirteen (13) highlighted that they will accept and adapt when they face
a difference between reality and expectation during an internship. For example, the interns
will try to think positively, consult with managers or peers, get advice from seniors, or adapt
to the situation as soon as possible. Therefore, respondents have no choice but to give in
during their internship; they should accept and adapt to the scenarios when the reality differs
from expectations. As the respondents pointed out, the statement below:

“Learn to see things from different angles and positive sides.” (R3)

The Internship Experience Effect on the Viewpoint of the Internship Program.

All respondents mentioned that their internship influenced their opinion about the value of
internship programs in accounting education. Nine (9) out of thirteen (13) opined that they
benefited from internships as they acquired actual-world experience. The internship allows
them to transform their theoretical knowledge into practical experience.

Two (2) interviewees felt that what they learned from practical experience may assist them
in gaining knowledge of accounting practices. They mentioned the significance of building soft
skills like interpersonal and communication abilities to help them be successful in the future.
They also said that internships benefit their professional growth. For example, “Yes, because
I used my internship experience to find my first permanent career” is provided by (R5).
Accounting internships allow students to apply theoretical knowledge in the real world,
especially accounting software, which is vital for students' professional growth (Teo & Tay,
1994). Internships also encourage the expansion of crucial soft skills that the company has
placed significant importance on (Sawani et al., 2016).

Conclusion

The research examined various issues and challenges of accounting internships. The study
found internships provide a vital chance for students in accounting to transform their
understanding of education into a real-world experience. Internships let them acquire more
accounting software skills, enhance their understanding of accounting standards, and build
technical abilities. The preparedness of students for complicated concepts and the structure
of the accounting profession is significantly improved by hands-on knowledge, which also
enhances the employability of accounting students. The interns can apply knowledge and
skills in a practical setting, which helps to improve their confidence.

The study confirms what ELT proposed: internships benefit accounting education by
enabling students to implement their academic understanding in real-world situations. It also
pairs with SCCT by highlighting the internship's success, which may boost the student's
confidence and enthusiasm for becoming a professional accountant. Therefore, the study
enhances our understanding of the theoretical basis, justifying the crucial role of internships
in accounting programmes for career growth and education.

This research suffered from several limitations that could influence the reliability of the
findings. All interviewees are from private universities, and the analysis of the study is based
on the interviewees' self-reported experience. Students might perceive their internship as
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positive or negative compared to what they initially experienced. Future studies could adopt
a mixed method where a survey questionnaire could be conducted. A larger sample size from
more diverse demographic profiles may help improve future studies' reliability.
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